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Kypc «CyuacHi HanpsiMu JOCHIIDKEHHS MDKKYJBTYPHOI KOMYHIKalii» €
BOXJIMBUM Yy cUcCTeMi MpoQeciifHOi MiITOTOBKM BYUTENIB 1 MepeKagaviB, 4us
(dhaxoBa KOMIETEHIIIS nepedbavac hopmysants y CTYJICHTIB TEOPETUIHUX 3HAHB 1
MPaKTUYHUX HABUYOK B3a€EMOJIi 3 MPEACTaBHUKAMU PI3HUX JIIHTBOKYJBTYD.
JlucuurriHa  BUBYAETHCS MariCTpaHTaMW Ha OCHOBI B)XK€ OTPUMAHUX 3HAHb 3
1HO36MHOI MOBH, OCHOB TeOpii MOBJICHHEBOI KOMYHIKaIlli, COIIOJIHTBICTHKH,
IParMaiirBiCTUKH i BCTYIY 10 MOBO3HABCTBA.

Tpusanicme xypcy 3 kpemutd — 90 TommH 3 ayIUTOPHOIO MOIYJIBHOIO
KOHTPOJIBHOIO p060T010 Ta HiI[CyMKOBI/IM KOHTPOJIEM — 3aJTIKOM.

Metoauuni maTepianu A0 CeMlHaplB MalOTh Ha Memi 3aCBOEHHS OCHOBHUX
TEOPETUYHUX 1 NPUKIATHUX aCMEKTIB MDKKYJIBTYpPHOTO KOMYHIKATHBHOTO
mporecy. 3rifHO 3 BHUMOTaMHU OCBITHBO-TIpO(eciiHOI MporpamMu CTYACHTU
MOBUHHI:

3Hamu.

1) OCHOBHI MOHATTS, NEpPeaIyMOBU (QOpMyBaHHSI U  KOMIIOHEHTH
MDKKYJIBTYPHOT KOMITETEHIIIT;

2) erany BUHUKHEHHS ¥ CTAHOBJICHHS TEOpii MKKYJIBTYPHOI KOMYHIKaIlil Ta
0a30B1 MIIXOIU JI0 PO3YMIHHS B3a€MO3B’SI3Ky MOBH, KOMYHIKAIll 1 KyJIbTYpH Y
IUIOIIMHI CyYaCHUX HalllOHAJIBHUX OCOOJMBOCTEN PpO3BUTKY KpaiH CBITY,
BIJIOOPaKEHUX Y MIKKYJIbTYPHIA KOMYHIKAIIIT;

3) pi3He OadeHHs BITYM3HSIHUX Ta 1HO3EMHUX HAYKOBIIB TEOPETUYHHX
npo0ieM MDKKYJbTYpPHOI KOMYHIKalii W MOpakTU4HI METOAM OpraHizaril
€(PEKTUBHOI'O CIUIKYBaHHS 3 MPEACTABHUKAMHM 1HIIHUX JIHTBOKYJIBTYP.

EMIMU

1) mpoBOAUTH eMITIpUYH1 JOCIIKEHHS TPOOJIEMHUX CUTYallIl 1 TUCOHAHCIB Y
cdepi MIKKYIBTYPHOT KOMYHIKaIIii;

3) BUSIBJIATH W KPUTHYHO aHai3yBaTH AUQEpEHINiHI i IHTerpaTUBHI 03HAKU
KyJbTYp, KOHKPETHI MNpoOJeMH ¥ cTparerii MIKKYJIbTYPHOI KOMYHIKAIlii, SKi
BIJTMBAIOTh HA €(PEKTUBHICTH MI)KXMOBHUX KOHTAKTIB;

4) 3acTOCOBYBAaTH OTpHMMaHl 3HAaHHA Yy Taily3l Teopii MIKKYJIbTYPHOL
KOMYHIKaIIii y BIacHI mpodeciiiHiil Ta HayKOBO-IOCTIAHIN MisSIbHOCTI, JTOBOJUTH
TEOPETUYHO a00 MPAKTUYHO MPABUIILHICTh TBEPXKEHD Y pPAMKax MaTepially Kypcy.

3aBaaHHs 10 CEMIHAPIB MOJUISIOTHCA HA meopemuyHull i npaKkmuyHui OJ10Ku.
nepmuii  mepeadayae TMOBTOPEHHS OCHOBHUX TMWTaHb 3 TEMH, BHBUYCHHS
NepIIoHKepesl HAyKOBOI JIITEpaTypu Ta YCHY JOMOBIAb 3 TEOPii MIKKYJIbTYpPHOT
KOMyHiKailii, opopmiieny B pedepari. [IpakTruHa yacTUHA BKIIOYA€E MPE3CHTALIIO
0COOJIMBOCTEN HAIIOHAJIBHO1 1IEHTUYHOCTI JKUTENIB PI3HUX KpaiH, BUPAKEHOI B
CHUIKYBaHHI, a TaKO0X KOMEHTAap CHUTyalld MDKKYJIbTYPHOI KOMYHIKAIi 3
XYJIO)KHBOTO (PiIbMY.

l. Seminar Tasks



SEMINAR 1.

INTRODUCTION TO ICC THEORY

The aim: to learn theoretic material on introduction to the ICC theory and
analyse authentic scientific excerpts on the problems suggested.

Key notions: intercultural communication, language and cultural barriers,
sociocultural content of a word, stereotyping, prejudice, discrimination,
multicultural education, deculturalization, interpretation.

A. Theory Section:
1. The outline for theory revision:
1.1. Grounds of ICC Investigations.
1.2. Problems of ICC.
1.3. ICC in Teacher / Translator Training.

2. Excerpts to analyse:

v' Read an excerpt and 1) say what educators need to understand to work
effectively with the heterogeneous student populations; 2) explain what is
meant by the statement 'to work effectively with the heterogeneous student
populations found in schools, educators need to understand and feel
comfortable with their own cultural backgrounds'; 3) single out from the text
fragment practical ways to help students from diverse cultural backgrounds
work effectively; 4) speak on the difference between your home and school
cultures and think if it is an obstacle in studying:

Diversity in the Classroom*

Educators today are faced with an overwhelming challenge to prepare students
from diverse cultural backgrounds to live in a rapidly changing society and a world
in which some groups have greater societal benefits than others because of race,
ethnicity, gender, class, language, religion, ability, or age. Schools of the future
will become increasingly culturally diverse. <...>

To work effectively with the heterogeneous student populations found in
schools, educators need to understand and feel comfortable with their own cultural
backgrounds. They also must understand the cultural setting in which the school is
located to develop effective instructional strategies. They must help their students
become aware of cultural differences and inequalities in the nation and in the
world. One goal is to help students affirm cultural differences while realizing that
individuals across cultures have many similarities.

Teachers will find that students have individual differences even though they
may appear to be from the same cultural group. These differences extend far
beyond intellectual and physical abilities. Students bring to class different
historical backgrounds, religious beliefs, and day-to-day living patterns. These
experiences guide the way students behave in school. The cultural background of
some students will be mirrored in the school culture. For others, the difference
between the home and school cultures will cause dissonance unless the teacher can




integrate the cultures of students into the curriculum and develop a supportive
environment for learning. If the teacher fails to understand the cultural factors in
addition to the intellectual and physical factors that affect student learning and
behavior, it will be impossible to help students learn.

Multicultural education is the educational strategy in which students' cultural
backgrounds are used to develop effective classroom instruction and school
environments. It is designed to support and extend the concepts of culture,
differences, equality, and democracy in the formal school setting.

* From Yollnick D.M., Chinn Ph.C. Multicultural Education in a Pluralistic
Society. — Columbus, OH: Merrill Publishers Co., 1998. — 364 p. (P. 2-3). (Donna,
Philip)

v' Read an excerpt and 1) state the functions of multicultural communication
training; 2) extend the list of communicative situations a teacher should start
with for strengthening students' speaking skills in intercultural interaction and
think of other activities to practice a written communication; 3) say what
lectures in your University provide the students with theoretical background as
well as proper vocabulary to improve the language skills:

Multicultural Communication Training*

Multicultural communication or intercultural communication also has to
strengthen the speaking skills to enable the students to engage more effectively in a
range of speaking situations. The students should be provided with "language
functions" which are typical or certain texts or communication situation, for
example phrases expressing opinions, suggestions, agreement or disagreement.
Practicing a written communication it is useful to give students layout of
presentation, articles, essay, simply our choice depends on the selection on the
activities that are included in our syllabus. My students prepared interesting
posters, videos and projects which where presented during our seminars. Preparing
projects and presentations students used authentic materials in the English
language that could be available in the faculty library. They used the Internet or
any accessible source of information (own working experience, discussions with
colleagues, with friends...) <...>

People participating in international teams have to respect these differences
that can be reflected in habits, customs, etiquette and kind of socializing. Teachers
who prepare their students how to cope with different situations usually adapt their
syllabus in compliance with their needs and expectations. When the subject is
taught in English, it is a challenge how to improve the language skills of the
learners. Attending lectures is a good exercise for listening and comprehension and
they provide the students with theoretical background. Seminars and workshops
give them possibility to practice their speaking abilities or writing skills. Of course,
the teacher has to provide the students with vocabulary and necessary function
language.

When we prepare the students for specialized area, our training course also




consists of specific preparation, accepting differences of professional competences
in different countries.

* From Kufelova B. Verbal and Non-Verbal Aspects in Multicultural
Communication // Linguistics and Didactics in the 21% century — Trend, Analyses
and Prognoses / Ed. D. Lancaric. — Prague: Kernberg Publishing, 2008. — P. 69-
88 (P. 86-87). Beatrica Kufelova, University of SS Cyril and Methodius in Trnava,
The Faculty of Philosophy, Department of English and American Studies

v' Read an excerpt and 1) explain how communicative competence is connected
with the notion of context and explain what is meant by 'context' in this text
fragment: 2) dwell on the connection between language and communicative

competence:

The Pragmatic Meaning of the Language

The notion of context has loomed large in recent years in both the study and
teaching of language. Language teachers have been persuaded of the overriding
importance of communicative competence as a pedagogic objective and this has
generally been taken to mean the ability to use language which is contextually
appropriate. <...> It is an attempt to come to grips with the notion of context and
how, and how far, it provides conditions for determining the pragmatic meaning of
what people say when they use language. It seems to me that a clear understanding
of these issues is a precondition on making pedagogic proposals for the teaching of
communication.

Language teachers have followed suit with their pattern practice and structural
drills, not allowing the process of meaning delimitation that | have described to
develop from code to text to context. But | think it is only if we can find ways of
activating this continuum that we can make students aware of the code as virtual
communication and of how, as such, it is used to meet the conditions of contextual
meaning.

* From Widdowson Henry. The Conditions of Contextual meaning // Context
in Language Learning and Language Understanding / Ed. by K. Malmkjaer, J.
Williams. — Cambridge: Cambridge University Press, 1998. — P. 6-24 (P. 6, 23).

v Read an excerpt and 1) say how individualistic and group centred orientation
of students from different countries influences their interaction; 2) think of the
ways to remedy cross-cultural misunderstanding in the situation described and
in everyday situations in general; note that in the abstract, tension was caused
both by non-verbal and verbal behaviour of the participants:

<...> a group of students were preparing for an in-class presentation. The group

consisted of two Anglo nurses and two nurses from Jamaica. As one Anglo nurse

spoke, the non-verbal message of the Jamaican nurses included rolling of eyes,
crossed arms, and occasional frowning and tense looks. The Anglo nurse appeared
to pick up on this non-verbal communication and continued to talk, however, her
rate of speech increased, she became very red in the face and only maintained eye




contact with me. The students were ignoring the tension. Recognizing that there
was a possible conflict, | asked the group to pause and reflect on what was
happening in present and discuss the meaning of messages. This revealed that
although both agreed as to what the non-verbal message meant (e.g. rolling of
eyes, crossed arms, and frowns indicated frustration and anger, whereas rapid
speech and blushing indicated nervousness), there was not agreement on the
intensity of the message. The message sent by the Jamaican nurses was
overinterpreted by the Anglo nurse as signaling severe frustration and anger when
in fact it was rated by the Jamaican nurses as mild. A discussion of cultural
differences in expressiveness ensued resulting in an understanding that the conflict,
in part, resulted from misinterpretation of the non-verbal message. As we
continued to analyze the situation, the "I versus we" orientation (individualistic vs
group centred) was discussed. The Jamaican nurses identified that their frustration
began when the Anglo nurses continued to use the pronoun "I as they discussed
what the group project would be. The Jamaican nurses viewed this as competitive
and individualistic with one person trying to take individual credit. The situation
was further aggravated because the Anglo nurse shared with the group that she had
a "surprise” ending for her presentation that she did not want her partners to know
"because it would ruin the impact”. This was perceived by the Jamaican nurses as
trying to take all the credit and not willing to work in a group. Stepping back from
the situation and discussing the interaction, the students were able to discuss the
individual - vs - group orientation. The Anglo student was comfortable with
preparing on her own and taking charge of assignments. She was not as
comfortable discussing what her part of the presentation would be as part of a
group negotiation. The Jamaican students were very comfortable in the group
discussion and had much greater anxiety concerning their own individual
presentations and gained support by discussing what should be involved in that
presentation. A bicultural understanding was reached as the faculty reviewed the
different value orientations and the students were assisted seeing the different
behavioral expectations that they held because of these values.

* From Salmond S.W. Culture Learning and Unlearning: Creating a Culture
Supporting the Development of Transcultural Nurse Managers // Understanding
Cultural Diversity. Culture, Curriculum and Community Nursing. — London: Jones
&Barlett Publishers, 2000. — P. 149-160 (P. 156-157).

v Read an excerpt and 1) say what second language studies have to
concentrate on; 2) think what inequality — social or linguistic — it is easier to
overcome if you are in a minority position:

Second language studies*
Over the last thirty years the major cities of most Western and Northern

European countries have been transformed from monolingual to multilingual

environments. As a result, issues of ethnic relations and of languages and literacies




have been persistently raised along with wider socio-political concerns.

Whereas most studies of second language development take the classroom as
their context, this study is concerned with how adults manage to learn to
communicate in everyday interaction. Minority ethnic workers settled in the
industrialised cities of Northern and Western Europe for economic and in some
cases political reasons, certainly not because they wished to improve their
competence in a European language. Few have any sustained opportunities for
formal language learning, so their developing linguistic competence is constructed
out of the kinds of unequal encounters with majority speakers which are a
necessary part of getting and keeping work and housing, and of managing one's
life. They are in the paradoxical situation of having to communicate in order to
learn and having to learn in order to communicate <...>.

Second language studies have also tended to concentrate on production. We
argue here that the development of understanding, both as a process and as a study,
IS as important as production. Furthermore, far from being a passive skKill,
understanding is an interactive process which is constantly being negotiated by
participants.
<...> Central to a characterisation of intercultural communication and the strategies
and working methods to prepare teachers to manage the new situations problem of
(mis)understanding is the fact of racism and the social and linguistic inequality of
inter-ethnic encounters. No study of second language development among
minority workers can ignore this context.

* From Brener Katharina, Roberts C., Vasseur M.-Th., Simono M., Broeder P.
Achieving Understanding: Discourse in Intercultural Encounters. — L.,N.Y.:
Longman, 1996. — 270 p. (P. 1-2).

v Read an excerpt and 1) think of other ways to foster intercultural dialogue in
higher-education institutions and in non-formal learning outside universities in

Ukraine; 2) name life spheres which are pillars of social cohesion; 3) account

for a global approach to institutional life:

Non-formal learning outside schools and universities, particularly in youth
work and all forms of voluntary and civic services, plays an equally prominent
role. The Council of Europe has encouraged member states to promote non-formal
education and to encourage young people's commitment and contribution to the
values underpinning intercultural dialogue.

Youth and sport organisations, together with religious communities, are
particularly well placed to advance intercultural dialogue in a non-formal
education context. Youth groups and community centres, alongside the family,
school and workplace, can be pillars of social cohesion. Through the wide variety
of their programmes, the open and voluntary nature of their activities and the
commitment of their members, these organisations are often more successful than
others in actively involving persons from a minority background and offering
opportunities for dialogue. <...>




Educators at all levels play an essential role in fostering intercultural dialogue
and in preparing future generations for dialogue. Through their commitment and
by practising with their pupils and students what they teach, educators serve as
important role models.

Teacher-training curricula need to teach educational arising from diversity,
discrimination, racism, xenophobia, sexism and marginalisation and to resolve
conflicts peacefully, as well as to foster a global approach to institutional life on
the basis of democracy and human rights and create a community of students,
taking account of individual unspoken assumptions, school atmosphere and
informal aspects of education.

* From The Role of Educators // White Paper on Intercultural Dialogue
"Living Together As Equals in Dignity". — Strasbourg, 2008. — 60 p. (P. 16).

v Read an excerpt and 1) think of other ways to foster intercultural dialogue
in__higher-education institutions and in non-formal learning outside
universities in Ukraine; 2) name life spheres which are pillars of social
cohesion; 3) account for a global approach to institutional life:

Non-formal learning outside schools and universities, particularly in youth
work and all forms of voluntary and civic services, plays an equally prominent
role. The Council of Europe has encouraged member states to promote non-formal
education and to encourage young people's commitment and contribution to the
values underpinning intercultural dialogue.

Youth and sport organisations, together with religious communities, are
particularly well placed to advance intercultural dialogue in a non-formal
education context. Youth groups and community centres, alongside the family,
school and workplace, can be pillars of social cohesion. Through the wide variety
of their programmes, the open and voluntary nature of their activities and the
commitment of their members, these organisations are often more successful than
others in actively involving persons from a minority background and offering
opportunities for dialogue. <...>

Educators at all levels play an essential role in fostering intercultural dialogue
and in preparing future generations for dialogue. Through their commitment and
by practising with their pupils and students what they teach, educators serve as
important role models.

Teacher-training curricula need to teach educational arising from diversity,
discrimination, racism, xenophobia, sexism and marginalisation and to resolve
conflicts peacefully, as well as to foster a global approach to institutional life on
the basis of democracy and human rights and create a community of students,
taking account of individual unspoken assumptions, school atmosphere and
informal aspects of education.

* From The Role of Educators // White Paper on Intercultural Dialogue
"Living Together As Equals in Dignity". — Strasbourg, 2008. — 60 p. (P. 16).

v" Read an excerpt and 1) state the object and tasks of Contrastive Linguistics;2)




explain how data obtained in Contrastive Linquistics can be applied in
intercultural communication investigations:
As a branch of General Linguistics, Contrastive Linguistics intends to reveal

the peculiarities of language by its correlating with other languages. The specificity
of this correlation is based on the comparison principle, the essence of which is to

ay open the "inner" nature of languages that are compared, without establishing the
priority of one language over the other.

The object of the Contrastive Linguistics investigations is a parallel
comparison of two or more linguistic systems at a synchronous level. The main
maxim of comparison is keeping to the denotative equivalence of linguistic items.
The equivalence, being established on the basis of bilingual dictionaries, serves the
foundation for determining the congruence of linguistic items in the contrasted
languages. The congruence is viewed as the degree of coincidence of linguistic
items in the contrasted languages.

The general tasks of Contrastive Linguistics that to some extent determine the
subject of its research may be defined as follows:

« revealing convergences and divergences in using language means by the
contrasted languages;

« establishing the "inner" peculiarities of each separate language that is
compared,;

 supplying Linguistic Typology with the material for universal linguistic
features to be found,;

 connecting with various branches of Applied Linguistics and Theory of
Translation.

* From Jlemenuyk O.B. [lopisnsanbHa JeKcuKono2isi aueniucbkoi ma
VKpaincvkoi mos. — Piene: Ilepcnexmusa, 2005. — 166 c. (C. 12).

v" Read an excerpt and 1) say what ethnocentrism presupposes; 2) comment on
the idea that culture becomes the lens through which we judge the world; 3)
explain what cultural relativism suggests:

Ethnocentrism*

Because culture helps determine the way we think, feel, and act, it becomes the
lens through which we judge the world. As such, it can become an unconscious
blinder to other ways of thinking, feeling, and acting. Our own culture is
automatically treated as innate. It becomes the only natural way to function in the
world. Even common sense in our own culture is naturally translated to common
sense for the world. The rest of the world is viewed through our cultural lens; other
cultures are compared with ours and are evaluated by our cultural standards. It
becomes difficult, if not impossible, to view another culture as separate from our
own — a task that anthropologists attempt when studying other cultures. This
inability to view other cultures as equally viable alternatives for organizing reality
Is known as ethnocentrism. <...>

The inability to view another culture through its cultural lens, rather than




through one's own cultural lens, prevents an understanding of the second culture.
This inability usually makes it impossible for a person to function effectively in a
second culture. By overcoming one's ethnocentric view of the world, one can begin
to respect other cultures and even learn to function comfortably in more than one
cultural group. "Never judge another man until you have walked a mile in his
moccasins.” This North American Indian proverb suggests the importance of
understanding the cultural backgrounds and experiences of other persons, rather
than judging them by our own standards. <...>

Cultural relativism suggests that people need to learn more about their own
culture than is commonly required. That must be followed by study about, and
interaction with, other cultural groups. This intercultural process helps one know
what it is like to be a member of the second culture and to view the world from
that point of view. To function effectively and comfortably within a second
culture, that culture must be learned.

* From Yollnick D.M., Chinn Ph.C. Multicultural Education in a Pluralistic
Society. — Columbus, OH: Merrill Publishers Co., 1998. — 364 p. (P. 7-9). (Donna,
Philip)

B. Practice Section:

Present a project on the following topic: “American Cultural Identity in ICC”
specify the national character features, a type of culture considering various
dimensions worked out by modern scholars, such as E. Hall, G. Hofstede and
others.



