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The research deals with the problem of the formation of entrepreneurial competence as one
of the key life competences in integration with the development of communicative competence
in a foreign language in primary school. Entrepreneurial competence encompasses a set of
qualities, knowledge, skills, models of behaviour in different spheres of life in order to
effectively address issues related to the social status of individuals, as well as the
development of society and the state as a whole. The aim of the study is to identify the
methodological potential for the development of entrepreneurial competence in the process of
developing spoken production and spoken interaction skills in the English lessons in primary
school. The research was conducted with the help of various scientific methods: theoretical
analysis of psychological, pedagogical and methodological literature; methodological
experiment to test the methodology suggested; methods of mathematical statistics for
processing the experimental data. As a result, elements of entrepreneurial competence to be
incorporated in primary school were allocated; a certain correlation was identified between
the entrepreneurial skills selected and spoken interaction / spoken production skills to be
developed in the process of teaching speaking to primary-school pupils in the English lessons;
a system of exercises for the formation of entrepreneurial competence in primary school
pupils in the process of developing spoken production and spoken interaction skills was
created. The research also addresses the issues of classifying and selecting materials with
entrepreneurial content as a basis for activity design within the system of exercises for the
development of spoken production and spoken interaction skills in primary school pupils. The
effectiveness of the proposed methodology was proven experimentally, which led us to the
conclusion that the integrated approach to the development of communicative and
entrepreneurial skills in primary school pupils contributed to an increase which averaged
93.9% in the experimental group and 53.1% in the control group.
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PO3BUTOK MIANPUEMHHUIILKOI KOMIIETEHTHOCTI B Y4YHIB
IIOYATKOBOI IIIKOAH B KOHTEKCTI BUKAAZIAHHSI AHI'AIHCBKOI1
MOBH

I. B. CamoiiarokeBHY, B. C. KpaBeus

y 00CNI0IKEeHHIT poszansioaembsbcest npobrema opmysaHHs NionNpuUemMHUYbKOi
KoMnemeHmHocmi sik OOHiel 3 K/IOUO0BUX JKUMMmeEBUX KomnemeHmHocmell 6 iHmezpauii 3
pO38UMKOM KOMYHIKAMUBHOT KOMNEMEeHMHOCMI IHO3eMHOI0 MO80H0 8 NoUamKo8ill UKOJL.
ITionpuemHuybKa KoMNnemeHyiss O0XONNE CYKYNHicms sikocmetll, 3HAHb, YMiHb, Mmolesnell
NnogediHKU 8 PI3HUX chepax Kumms. 3 Memor eqpeKmueH0z20 8UPIULEHHSI NUMAHb, N08 S3AHUX
i3 COUIaNbHUM CmMamycom iHOU8i0i8, A MAKOIXK PO38UMKOM cYycninbcmaea ma oOeprkasu 8
yinomy. Memoro OOCNiOKEHHST € BUSBNEHHSI MemoOUUHO20 NOMeHYlany po3eumrKy
NiIONPUEMHUYULKOI KOMNEMeHMHOCML 8 Npoyeci PoPMYBAHHSL YMIHb YCHO20 NPOOYKYBAHHSI ma
ycHol e3aemolii Ha Yypokax aHaAilicbKoi Mo8U 8 nouamkosiii wkKoni. [JoCniosKeHHSs
npogoousoce 3a O00NOMO02010 PIZHUX HAYKos8UX Memoolig: meopemuuHoz0 aHANi3Yy
Nncuxosno2iuHoi, nedazo2iuHoi ma memoouuHoi aimepamypu; MemoouuHUillL eKkcnepumeHm Oas
nepesgipku 3anponoHO8AHOI MemoouKu; mMemoou mamemamuuHoi cmamucmuku 0nst 06pobrku
eKcnepumeHmanbvHux oaHux. SIK pesynomam, 6yau euoileHi enemeHmu NiONPUEMHUULKOL
KomMnemeHmHocmi, SIKL caid erkaouumu 00 HABUALHO20 npouecy Yy nouamwkoeoi oceimi;
BUSIBNIEHO NEBHY KOPensiyito MK O0OpaHUMU NIONPUEMHUULKUMU BMIHHAMU MA BMIHHAMU
YCHO20 NpoOYyKYye8aHHsT ma YcHoi 83aemolii, ki marome 6ymu po3eUHEHI 8 Npoueci HaABUAHHSL
YCHO20 MOBJIEHHSI  YUHI8 NOUAMKOBUX KJAACI8 HA YPOKAX GH2AilcbKOoi MO08U; cmeopeHda
cucmema 8npasg HA (YPOPMYBAHHSL NIONPUEMHUUBKOI KOMNEMEHMHOCMI Y YUHI8 NOUamrKo8uUx
Kaci8 Yy npoueci posgumrky 8MIiHb YCHO20 NPOOYKYBAHHS ma YCHOI 83aemo0ii. Y 00CniOIKeHHI
MAaKoxK po3210armecsi nNUMaHHs kaacugikayii ma niobopy mamepianie 3 NiONPUEMHUULKUM
3MICMOM SIK OCHO8U 0J1sl NPOeKMYyB8aHHsL OLIIbHOCMI 8 PAMKAX CUCMEeMU 8Npas HA pPo38UMOK
8MiHb YCHO20 NPOOYKYBAHHSL MA YCHOI 83aeMmo0ii 8 YuHie nouamkosux kaacie. EpekmugHicmo
3anponoHo8aHoi memoouku 6Yysio 008e0eHO eKCnepumMeHmMaibHO, UL0 Npu3eesio 00 8UCHOBKY,
Wo KOMNIeKCHUlL nioxi0 00 po38UMKY KOMYHIKAMUBHUX mMa NIONPUEMHUUbLKUX HABUUOK Y
YuHie nouamKosux Kaacie cnpuse 36L1bULeHHIO NnoKasHukKie cpopmosarHocmi
NIONPUEMHUYULKUX YMiHb, sike 8 cepedHbomy cknano 93,9% e ekchepumeHmanvHill epyni ma
53,1% y koHmponwHiii 2pyni.

Knrwuoei cnoea: nionpuemMHuUUbka KOMNemeHmHicmos, YycHe NpooyKYyeaHHsl, YCHA 830.eMO00is,
Mmamepianu 3 NIONPUEMHUYBKUM 3MICMOM, YUHL NOUAMKOBUX KACI8, YPOKU AH2NIUCLKOL MO8U

Introduction of the issue. The For Ukraine, which is currently

current stage of social development is
characterized by the processes of
globalization and integration in
different spheres of life. All advanced
nations need citizens who are quickly
able to adapt to the changing world.
Hence, there is a need for a wide range
of key life competencies specified in the
Recommendations of the European
Parliament and of the Council of
Europe (18 December 2006).
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being in an wunfavorable economic
situation, it is necessary to create a
society that would bring it out of crisis.
Since society is made up of
individuals, it may only be made
possible by forming in each person the
appropriate competencies and
personality traits so that we could
achieve the proper level of
development. Entrepreneurship as one
of the key life competences to be
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incorporated in the New Ukrainian
School means the ability of a person to
bring to life new ideas and initiatives,
as well as to creatively approach
problem  solving, innovate, plan
activities and take healthy risks.

Entrepreneurial competence is also
characterized by proactivity,
independence and innovation in both
personal and social life in today’s
multicultural and mobile world.
Therefore, modern school graduates
should be individuals who are able to
actively interact with the outside world
and other cultures, analyzing their
experience in social and economic
development to reform their state and
society. This indicates the necessity for
a good command of foreign languages,
primarily of English as a global
language, to be an important
prerequisite for all international
entrepreneurial contacts.

Today, foreign language learning
and teaching begins quite early - in
preschool and primary education — and
faces the challenges of shifting from
theory to more practical life-based
applications which are reflected in the
requirements of the State Standards in
Primary Education [5] and the foreign
language curriculum. Therefore, in our
opinion, it 1is the integration of
elements of entrepreneurial
competence in the educational process
in the primary English language
classroom that can help meet these

challenges.
Current state of the issue. The
issues of the formation of

entrepreneurial competence in the
educational process was considered by
a number of foreign and Ukrainian
scholars: E. Bobinska (the role of
interactive methods in the formation of
learners’ entrepreneurial competence),
A. Helbak (the development of
entrepreneurship and financial literacy
in high  school students [6]),
K. Koshevskaya (the structure of
entrepreneurial competence [4: 22]),

G. Nazarenko (entrepreneurship as a
way of the formation of knowledge
economy in Ukraine), S. Prishchepa
(contemporary approaches to the
formation of entrepreneurial
competence in primary school
learners), M. Tovkalo (ways of creating
an entrepreneurial context of the
lesson [4: 32]), I. Unguryan (innovative
techniques for developing
entrepreneurship), R. Shiyan (the role
of self-development for a prospective
entrepreneur [4: 18]) and others.

The outline of unresolved issues
brought up in the article. In general
terms, different aspects of the
formation of entrepreneurial
competence are considered in detail. In
this article, the previous research is
expanded to particular issues of
incorporating elements of
entrepreneurial competence in the
context of teaching English in primary
school.

Aim of research is to identify the
methodological potential for the
development of entrepreneurial
competence in the process of teaching
spoken  production and = spoken
interaction in the English lessons in
primary school.

The objectives of the study are as
follows: 1) to allocate the elements of
entrepreneurial competence to be
incorporated in primary school; 2) to
identify a correlation between the
entrepreneurial skills selected and
spoken interaction / spoken
production skills to be developed in the
process of teaching speaking to
primary-school pupils in the English
lessons; 3)to create a system of
exercises for the formation of
entrepreneurial competence in primary
school pupils in the process of
developing spoken production and
spoken interaction skills and to
experimentally check the effectiveness
of the proposed methodology.

The research used the following
methods: theoretical analysis of
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psychological, pedagogical and
methodological literature in order to
identify = the  potential for the
development of entrepreneurial
competence in the process of teaching
spoken  production and = spoken
interaction in the English lessons in
primary school; methodological
experiment to test the methodology
suggested; methods of mathematical
statistics for processing the
experimental data.

Results and discussion. Having
conducted the content analysis of the
concept of "entrepreneurial
competence", we have found out that
the scholars who researched the
problem of the formation of
entrepreneurial competence disagree in
the interpretation of this concept. The
highest percentage of researchers
(22.22%)  consider entrepreneurial
competence to be a set of qualities,
skills, knowledge, a certain model of
behaviour, which help to solve
professional and everyday tasks. Such
an interpretation is favoured by
domestic  scholars  (S. Prishchepa,
M. Strelnikov, 0. Liskovich) and
foreign ones (O. Novozhen, N. Birnaz,
A. Myritska, D. Meshcheryakov). The
second place (18.5%) was taken by the
researchers who interpreted
entrepreneurial competence as the
ability to recognize and anticipate,
translate new ideas into different
spheres of life (M. Tkachenko,
V. Wong, T. Mann, T. Lau, T. Erickson
and others). It should be noted that
the document of the Council of Europe
"Key Competences for Lifelong
Learning: A European Reference
Framework" also sees entrepreneurial
competence as an individual's ability to
translate ideas into economic life, as
an integrated quality based on
creativity, creativity, innovation, risk-
taking, and the ability to plan and to
organize business activities [7]. 7.4% of
the scientific works analyzed present
entrepreneurial competence as an
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integral psychological quality as well
as individual characteristics of an
entrepreneur. For example, B. Bird
believes that entrepreneurial
competence is based on characteristics
such as specific knowledge, motives,
traits, self-images, social roles and
skills that lead to birth, survival
and/or growth [3]. 3.7% of authors’
opinions were divided between
explanations of the concept of
"entrepreneurial competence" as a
process that involves the acquisition of
entrepreneurial knowledge by a
person, a certain characteristic of a
person, personal property, specific
behaviors, a component of professional
competence, etc. Each of them has the
right to exist.

Having analysed the views of various
scholars on the concept of
entrepreneurial competence, we
understand it as a set of qualities,
knowledge, skills, models of behaviour
in different spheres of life in order to
effectively address issues related to the
social status of individuals, as well as
the development of society and the
state as a whole.

The problem of the formation of
entrepreneurial competence in
education is relatively new to the
Ukrainian educational context. In
developed countries, entrepreneurship
has long been regarded as an integral
part of the educational process.

According to the Entrepreneurial
Competence Framework, the structure
of entrepreneurial competence includes
the following content areas and their
corresponding skills: 1) content area
‘Ideas and Opportunities” identifying
opportunities; creativity; vision;
evaluation of ideas; ethical and sound
thinking; 2) content area ‘Resources”
self-awareness and self-efficacy,
motivation and perseverance, resource
mobilization, financial and economic
literacy, mobilization of  others;
3) content area ‘Transformation in
action” taking the initiative, planning
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and management, dealing with
ambiguity, uncertainty and risks;
cooperation with others; learning
through experience [1: 11].

In order to develop an effective
methodology for the formation of
entrepreneurial competence in primary
school pupils, it is necessary to
establish a correlation between the
age-specific psychological
characteristics of  primary-school
children and the components of
entrepreneurial competence. To do this
task, the following works have been
analyzed: P. Blonsky (features of
memory development), L. Vygotsky
(concepts of development of higher
mental functions, speech thinking),
D. Elkonin (educational motivation),
V. Zinchenko (involuntary
memorization), G. Kostyuk (connection
of  psychology with pedagogy),
O. Leontiev (problems of consciousness
and activity), J. William (consciousness
as an instrument of biological
adaptation of the individual), A. Zelts
(determination though processes) and
others.

Taking into account age-specific
psychological characteristics of
primary-school  pupils, we have
identified those that are likely to

contribute to the formation of the
relevant components of entrepreneurial
competence specified in EntreComp [1].
For example, developed imagination
and fantasy contribute to the

formation of creativity; the
development of social motives for
learning - to  motivation and

persistence; brightness and brightness
development and increase of the share
of verbal-logical memory — to financial
and economic literacy; immediacy — to
taking initiative, suggestiveness;
aesthetic attitude to the environment —
to planning and management, the
close connection of perception to
practical activities - to learning
through experience.

In order to trace an interrelation
between the entrepreneurial skills
selected, on the one hand, and spoken
interaction/spoken production skills,
on the other, we have analyzed the
repertoire of speech skills for each form
of speaking described by Prof.
S. Nikolaieva [2]. As a result, the
following correlation between the
entrepreneurial skills selected and
spoken interaction / spoken production
skills was established (see Tab. 1).

Table 1

Correlation between the entrepreneurial skills and spoken interaction /
spoken production skills

Entrepreneurial skills

Spoken interaction
(according to EntreComp) skills

Spoken production skills

Creativity

Ability to expand the topic
of a conversation offered
by the interlocutor, ability | expanding and deepening it,
to move to another topic

Ability to engage in the
presentation of a particular
topic material related topics,

combining and varying
material in form and content

Motivation and
perseverance

Ability to talk to one or
more persons according to
the communicative
situation within the topics
defined by the program

Ability to express one's own
opinion and one's own
attitude to the subject of
speech

Mobilisation of other
persons for the purpose
of cooperation

Ability to request
information

Ability to seek help from an
audience
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Fundamentals of
Financial and Economic
Literacy

Ability to classify,
systematize and critically
evaluate and respond to
information received in
the communication
process

Ability to combine speech
patterns according to
communicative intent and
based on logic

Taking the initiative

Ability to initiate and end
conversation

Ability to speak fully in
accordance with the
proposed communicative
situation

Planning and
management

Ability to anticipate and
plan your speech activity

Ability to plan and program
speech utterances

Learning through
experience

Ability to adequately
behave in communicative
situations by displaying
speech behavior
characteristic of native
speakers

Ability to optimally use the
previously learned material
of the topic, consciously
transferring the acquired
knowledge, skills, skills to a
new situation

The next task of our research deals
with the activities, materials, and
stages of the formation of
entrepreneurial competence in primary
school pupils in the process of
developing spoken production and
spoken interaction skills in the English
lessons. The results of the activity "and
material design were arranged in a
scientifically grounded system  of
exercises based on the usage of
specially  selected materials with
entrepreneurial content.

The selection of materials with
entrepreneurial content was based on
three criteria: the degree of
authenticity, relevance to the topics
under study, and the type of visuality.
Thus, we have differentiated between;
ELT (English Language Teaching)
materials and non-ELT materials;
thematic and cross-thematic materials;
oral/optic verbal, non-verbal and mixed
visuality. Importantly, all the materials
selected were to meet the following
requirements: they should be age-
specific, motivational, and interactive.

The methodology per se consisted of
two subsystems: subsystem A
(exercises for the formation of
entrepreneurial competence in the
process of developing spoken
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production skills) and subsystem B
(exercises for the formation of
entrepreneurial competence in the
process of developing spoken
interaction skills). Each subsystem is
realized through four stages.

At the 1st, preparatory stage,
learners are offered receptive exercises
aimed at processing information from
texts with entrepreneurial content.
Below is a sample activity for teaching
pupils to extract necessary information
from a text with entrepreneurial
content (content area ‘Resources’, ELT
materials of thematic character, oral
verbal visuality).

Instruction 1: Listen and choose the
cheapest food.

Audiotext: Oksana’s mother is going
to the grocery store. She plans to buy a
pack of butter. It costs 28 hryvnias. She
also wants to buy some apples. They
cost 18 hryvnias. Instead, the mother
buys some oranges. They cost 20
hryvnias. Then she buys some flour. It
costs 19 hryvnias. Oksana’s mother is
going to make a tasty pie at home.

Key: apples.

The 2nd, controlled practice stage,
provides reproductive exercises based
on formulated information or a text
fragment with entrepreneurial content,
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in which learners are to combine
various  speech-patterns into an
utterance (to develop spoken
production skills) or to combine
adjacency pairs into a micro-dialogue
(to develop spoken interaction skills).
For example, the reproductive activity
below is aimed at the formation of
entrepreneurial skills in the content

1) The mother is happy.

2) The mother is very angry.

3) The boy is afraid of his mother.

4) The room is in disorder.

S) The girl is helping her mother to
cook.

6) Her son is a lazy child.

7) Her daughter is a hard-working
child.

Key: Picture One - 2), 3), 4), 6);
Picture Two - 1), 5), 7).

The 3d, guided practice stage,
presupposes doing reproductive-and-
productive exercises on an utterance
level or a micro-dialogue level where
learners are given non-verbal props
with entrepreneurial content. Here is a
sample activity for the content area
‘Resources’ in which learners have to
complete the text and explain how they
come up with their ideas; the materials
to support the activity include a gapped
printed text, a picture and
mathematical tasks.

Instruction 3: Count, color and say
how much all their clothes cost.

area ‘Transformation in action’ and
teaching pupils to combine speech-
patterns into an utterance; it is based
on ELT materials of thematic character
(mixed visuality).

Instruction 2: Choose the right
sentences for the pictures and describe
the situations.

Mother's dress costs

Boy's T-shirt and father’s trousers
costs ___ dollars. Father's T-shirt and

girl’'s dress costs
trousers costs

___ dollars. Boy's
dollars. All their

clothes cost ___ dollars.
1. 5+2-3= __  (3eaeHuti)
2. 8+10-2=__ (uepBOHHUH)
3. 5+6-4= (6braxkuTHUHN)
4. 3-1+3= (kopryHeBUH)
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At the 4th, free production /
interaction stage, productive exercises
are stimulated by creative
communicative tasks and/or situations
and done at a text level. The following is
a productive activity in which learners
create and present their own daily
menu, thus developing their
entrepreneurial skills in the content
area Ideas and opportunities’ as well as
their spoken production skills.

Instruction: Make paper plates of
your breakfast, dinner and breakfast.
Present them to your classmates.

In order to check the effectiveness of
the methodology suggested, a
methodological experiment was
conducted in the natural Ilearning
environment, which involved 32
participants (16 of them were 3d grade
pupils in the experimental group (EG)
and 16 more 3d-graders were the
control group (CG). The experiment was
carried out in the English lessons while
processing two thematic units in a
sequence that corresponds to the
syllabus. Each thematic cycle [7] was

based on the sets of exercises designed
in accordance with two subsystems to
form the specified competence.

To calculate the learning coefficient
for each individual control entity by
V. Bezpalko, we used the formula:

_Q
H_N

where K is the learning coefficient; Q is
an indicator of the corresponding
coefficient; N is the maximum index of
the corresponding coefficient. Following
V. Bezpalko, we consider a sufficient level
of the formation of relevant skills to be
the indicator of the learning coefficient
that is greater than or equal to 0.7.

At the beginning of the
methodological experiment, a pre-
experimental testing was held in order
to determine the initial level of
entrepreneurial competence of primary
school pupils in the process of
developing spoken production and
spoken interaction skills.

The results of the pre-experimental
testing in the experimental and control
groups are presented in Tab. 2.

Table 2

Average indicators of the level of the formation of entrepreneurial
competence of primary school pupils in the process of teaching spoken
production / spoken interaction (the results of pre-experimental testing)

Indicators by criteria of estimation of level
of formation of entrepreneurial By all
competence, average scores (average the criteria
learning coefficient)
o )
° v (T < T & =
£, 885 ,.+8872 25 g
23,088 0828 4, 0% Q"E 0 k3)
Group | w BELEEZ 2 BELER, 83 g 2
T oo od 4T oMo o 5] ©
LY R IR =R A a0 S oy B 240 o) o
U)Bedwoowggdwg‘; 58}:} (7] O
SHpawSd gty 9s L d & 3 g o
SEs8gwEsEES88d 24 5 £
B3 EB3S DY P ERE B ag 8 &= £
C:cuﬂ)o;:g.—"dmﬁmﬂ)o;::ﬁ oo ®
S g5 8 |& &8 o 2 av i)
v 3 S o
o o
EG 11 (0, 37) 4,35(0, 48) 2,45(0, 40) 17,8 0,395
CG 11,75 (0,39) 5,35 (0,59) 3,35 (0,56) 20,45 0,454
Maximum 30 (1) 9 (1) 6 (1) 45 1
scores
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In general, the average learning
coefficient in CG was 0.454, in EG -
0.395. These results indicate a lack of
entrepreneurial competence in primary
school students in the experimental
and control groups. In our opinion,
this is due to the lack of systematic
and purposeful work on applying
integrated tasks aimed at developing
entrepreneurial knowledge and skills
in the English language learning
process.

The final stage of the experimental
work was the post-experimental
testing, the task of which was to
determine the final level of the
formation of entrepreneurial
competence in primary school pupils in
the process of developing spoken
production and spoken interaction
skills in the English lessons. The
results of the post-experimental testing
are presented below (see Tab. 3).

Table 3

Average indicators of the level of the formation of entrepreneurial competence
of primary school pupils in the process of developing spoken production /
spoken interaction skills (the results of post-experimental testing)

Indicators by criteria of estimation of level of Bv all
formation of entrepreneurial competence, yas
. . the criteria
average scores (average learning coefficient)

a -—4(68%49 (@] MCUS.Q '%Eﬁow g

© ,_>P [ o.N = «© ,_><’ o] O — = O o

w &EL 5E B s eEL 5%, BZwd ? 8

Group E%EEG'ES HRol ol g Sgaﬁ 8 b3
L ooWS e, | NoEPg s ©83° o o

“9¢g ,ede |wgg owPE  ggg % S
UmaHner s | grnabhsgd L9543 = "

i) Rl Y =] +~ o 0o, o= fhis}
T E 0T o = 0T © ) o
SEES8EY | 2EES88° EZ&3 S g
=i B0 - i
2 EEET o P §EE @ e 49 E 3
3 EEo° | 8 EB ° =
~ g O ~ g
EG 23,27 (0,77) 6,86 (0,76) 4,35 (0,72) | 34,48 | 0,766
CG 13,83 (0,46) 6 (0,67) 4,1 (0,68) 23,93 | 0,532
Maximum
30 (1) 9 (1) 6 (1) 45 1
scores

In general, the participants had a
higher increase in EG - 93.9% (p
<0.001), respectively, and in the CG
group in which training was carried out
according to the national curriculum -
17.2% (p <0.001). The average learning

ratio of both groups increased by
55.55%.

Completing the comparative analysis
of the data obtained at the pre-
experimental and post-experimental
stages, we present the results in the
form of a diagram (see Fig. 1).
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Fig. 1. The average levels of the formation of entrepreneurial competence of primary
school pupils in the process of developing spoken production / spoken interaction skills
in the English lessons.

Summarising the results, it can be
noted that the integrated approach to
the development of communicative and
entrepreneurial skills in primary school
pupils contributed to an increase which
averaged 93.9% in the EG and 53.1% in
the CG. Given the higher rates of
growth in EG, there are grounds to
state the effectiveness of the elaborated
methodology for the formation of
entrepreneurial competence in primary
school pupils in the process of
developing spoken production and
spoken interaction skills in the English
lessons.

Conclusions and research
perspectives. The article deals with the
topical problem of the formation of key
life ~ competences, in  particular,
entrepreneurial competence, in
integration with the development of
communicative competence in primary
school. In addition, the identification of
the correlation between the age-specific

psychological characteristics of
primary-school children and the
components of entrepreneurial

competence made it possible to
incorporate the selected entrepreneurial
skills in the process of developing
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speaking skills in the English lessons.
The research also addresses the issues
of classifying and selecting materials
with entrepreneurial content as a basis
for activity design within the system of
exercises for the development of spoken
production and spoken interaction
skills in primary school pupils.

The perspectives for further research
lie in the identification of pedagogical
prerequisites for developing prospective
primary school teachers’ readiness for
the formation of entrepreneurial skills
in their pupils, the reconceptualisation
of particular themes in the ELT
Methodology curriculum within the
framework of the integrated approach
to teaching a foreign language in a
more practical, life-based way.
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