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HEPE/MOBA

s koo npusHaweno Oanutl NOCiOHUK?

[TociOHMK €  YacTUHOI  HAayKOBO-METOJIUYHOTO
3abe3neueHHss 0a3oBoro Kypcy «MeToaMka BHKIJIAIaHHS
iHO3eMHUX MOB». BiH Moxe OyTHM BHKOpHCTaHHH SIK 3aci0
npodeciiHO-METOIMYHOT MATOTOBKH Y:

° MeIaroriuyHuX KOJIeIKax;
o MearoriYHUX BHUIUX HABYAIBHUX 3aKIIaaax;
. IHCTUTYTaX MiCISANILIOMHOI OCBITH.

L{ini ma 3a0au4i nocionuxa.

BukimaganHs ~ iHO3eMHHX  MOB B CYYacHHX
MIXKKYJIBTYPHUX YMOBaX, B YMOBaX MacOBOi KOMI FOTepH3aIlii
Ta iH(opMaTu3alii BCiX acMeKTiB KUTTSA HAOyBae CTPATEriuHO
BOXJIMBOTO 3HaueHHs. BoHO Oe3mocepenHbo CHpsMoOBaHE Ha
dbopMyBaHHS BMiHb B3a€MOJII Ta PO3yMIHHS PI3HUX MPoOJIEM
MOJIIKYJIBTYPHOTO CBITYy, HEOOXIJHOCTI BIAMOBITATH HOBHM
CTaHJapTaM BOJIOJIHHS 1HO3EMHOIO MOBOIO, TOCTIHHOTO
MOHOBJICHHS 0Oaraxxy 3HaHb Ta BJOCKOHAJIEHHA HAOyTHX
HABUYOK 1 BMiHb. Lle BuMarae HoBoro miaxoy 1o npodeciiinoi
MIJTOTOBKH BUWTENS 1HO3EMHOI MOBH, SIKHUA J00pe BOJIOIIE
1HO3EeMHUMHU MOBaMU Ta 3JaTHUN CHOPMYBATH KOMYHIKATUBHY
KOMIIETEHIIII0 y CBOiX MNOTEHUIWHUX Yy4HiB. [l Toro, mo0
MaifOyTHI BUMTEIl MOIJIM peani3yBaTH 3aBJaHHS, MOCTaBJIEHI
JepxaBHUM CTaHAApPTOM YKpaiHM Ta HOBMMM NPOrpaMaMH 3
1HO3eMHOT MOBH, HEOOXiIHO chopMyBaTH MpodeciiiHo 3HaUnMi
METOAWYH]I BMIHHS Ha OCHOBI IHHOBAIlIHHUX METOMIB 1
TEXHOJIOT1! HaBYaHHS.

[TpakThka TIOKa3zye, 1O OTPUMAHHSA  TOTOBHX
TEOPETUYHHUX 3HAHb HE CTAa€ YaCTHHOIO OCOOUCTOrO JOCBiIY
CTYJICHTIB, a WPHU3BOJUTH JO MHUMOBUIBHOTO BIITBOPEHHS
3BUYHHUX, HE 3aBkau e(QexkTuBHUX MeToAiB. l[locuieHHs
CTYIIEHSI aBTOHOMHOCTI y MpodeciifHO-MEeTOUYHIN M1ArOTOBII



crynentiB BH3, wa Ham mnorisa, cnpusTEMe HE JIHUINIE
npodeciiiHiid  OIIHIII BJIACHOTO JOCBIy BHBYEHHS PI3HHUX
JUCLUUIUTIH MOBHOTO IMKIY, ajlé W CaMOBJOCKOHAJICHHIO,
MONOBHEHHIO HENOCTATHIX 3HAaHb, HABHYOK 1 BMiHbL. CirijoM 3a
O. H. ConoBoBor0 MH BBa)XaeMo, MO0 caMme pedIIeKCUBHI
3HaHHA 3[aTHI 3alOBHUTU MPOTAIMHY MDK 3HAHHIMH SIK
TaKUMH Ta iX 3aCTOCYBaHHSM, OCKUIbKM 1€ BiOyBaeThCs Ha
OCHOBI aHaJI3y JAOCBiAY SIK MPAKTUYHUX, TaK 1 PO3yMOBHX i,
1 MICTUTh IUIOIIMHY Oa4YeHHs, PO3YMiHHS, KOMIUIEKCHOTO
OCMHCJICHHS METOAWYHOI mpoOsieMu (CHUTyaIlil) Ta IUIOLIMHY
oprasizanii iHaUBIqyanpbHOI dii B 1i Mexax. 3Ba)kalo4yd Ha IIg,
CTa€ OYEBMJIHUM, IO PO3BUTOK METOJAUYHOTO MHUCJICHHS Ha
OCHOBI MoJieli pedeKcii € OCHOBHUM 3aBIaHHIM METOJIHYHOL
MIJTOTOBKM MaWOyTHBROTO BYHUTENs 1HO3EeMHOI MOBU. Tomy
MOCTAa€ THUTAHHA PO3POOKM HOBUX (opmaTiB mpodeciiiHo-
METOJIMYHOI MiArOTOBKH cTyAeHTiB BH3.

Janui NOCIOHHK IIPOIIOHYE BUKOPUCTAHHA
KOMIUIEKCHUX KOMIT IOTePHUX JabOpaTopHUX pPOOIT 3 Kypcy
"MeToauka BHKJIANaHHS 1HO3€MHUX MOB" SK  3aco0y
npo¢eciifHO-METOTUYHOTO  CaMOPO3BUTKY  CTYJEHTIB, IO
MOTHBYBATHME MailOyTHHOTO BUMTEIS IO TBOPUYOi CaMOCTIHHOT
pOOOTH Yy HIKOJII.

Cmpykmypa nocioHuka.

[Toci6HMK MOOYI0BaHO HA OCHOBI Mporpamu 6a30BOroO
Kypcy "Meronuka BUKIAamaHHS ~1HO3eMHMX MOB'. BiH
CKJIaJa€ThCs 3 TEOPETMYHOI Ta TNPAKTUYHOI vacTWH. B
TEOPETUYHIM YacTHHI aBTOpaMHM BHKJIAJEHO CBOE OayeHHs
CaMOCTIHHOT podeciiHO-METOANYHOI MIATOTOBKU CTYJIEHTIB Yy
crinax BH3 (mpod. JI. B. Kaminina), mpoaeMOHCTPOBAHO
nepeBarn Takoi MiATOTOBKM 3a JIOTIOMOTOI0 KOMIT IOTEPHUX
TEXHOJIOT1H, a came 1a00paTOpHUX poOiT
(mom. H. P. IlerpanroBcbka), OKPECIEHO MOXKIMBOCTI PO3BUTKY
METOAMYHOI KOMITETeHIli MaiOyTHHOTO BUYWTENS 1HO3EMHOI



MOBH 32  JIOIOMOTOK)  BUKOPHUCTAaHHS  KOMIIOHCHTIB
BipTyasibHOTO cepenoBuia (moi. H. C. lllep6a).

llpyra 4YacTtuHa TOCIOHMKAa MICTUTh JAPYKOBaHHMA
BapiaHT KOMIUICKCHUX KOMII FOTEPHUX J1abopaTopHUX pOOIT.
ABTOpaMH pO3pOOJICHO JECATh KOMIT IOTEPHHUX JTabOpaTOpPHUX
poOIT, 10 OXOILUTIOITh HAWBAKJIUBIIII Ta HANCKIAAHIII TEMHU
Kypcy. Ockimpku jaucuuiniina «MeTonuka BUKJIAJIaHHS
1HO3eMHMX MOB» Bukiamaetbes Ha |-V kypcax, komm
CTYJCHTH B)K€ BOJOJIIOTH JOCTATHIM MOBHHM T4 MOBJICHHEBUM
JOCBIIOM, aBTOpPU BBaXalTh, 110 JaHUH Kypc Mae
BUKJIAJIATHCS AHDJIMCHKOK MOBOIO, TOMY pO3poOieHi i
npeacraBineni B Posmimi Il koMImiekcHi  KOMITIOTEpHIi
nabopaTopHi pOOOTH HABOASTHCS AHTIIIHCHKOI0 MOBOIO.

Koxna nabopatopHa poboTa Mae €AUHY CTPYKTYpy Ta
CKJIaJIA€ThCS 3 3-X PO3MILTIB.

l. “Getting Involved”. BukonaHHs BIpas, IO
JO3BOJIAIOTH CTYJICHTAM «yBIUTH B TeMy», SKY HaJIC)KHTh
3aCBOITH JI0 POCIyXOBYBaHHs 0a30BO1 JISKIIii.

Il. “Getting Professional ”. Bukonanus
KOMIT IOTEPHUX 3aBJaHb, 10 CIpPUSE aKTUBI3allii OTPUMaHUX
TEOPETUYHHX 3HAHb Ta CAMOCTIHHOMY iX 3aCBOEHHIO.

1. “Getting Creative”. BuUKOHaHHS METOIUYHUX
TBOPYMX 3aBJIaHb Ha OCHOBI BIZeOppParMeHTy YypoKy Ta
BepOasIbHOT MPOOIEMHOIT 3a/1a4i.

[TociOHMK TakoX MICTUTh 1HGOpMaLIdHUN OaHK, 10
SAKOTO CTYOEHT MOX€E 3BEpHYTHUCh Yy BHUIAJKy HecTadi
npodeciiHuX METOAMYHUX 3HAHb; MEPesiK 1HIUBITYyaJIbHUX
HABYAIIbHO-/IOCIITHUIILKUX 3aBJIaHb Ta CIHUCOK JIITEPATypH IS
CaMOCTIHHOTO JTOJTATKOBOTO BUBYCHHSI.

ABTOpH BBaXawTh, IO 3aMPONOHOBAHUN TOCIOHUK
OyJe IiKaBUM Ta KOPUCHHUM SIK JUIsl CTYAEHTIB-MariCTpaHTiB,
Tak 1 Ui METOJOUCTIB, SKI 3aiiMalOThcsi TpoeciiHOI0
M1JrOTOBKOIO MaifOyTHHOTrO BUMTENSI 1HO3EMHOI MOBH.



PO3JILI I. CAMO(;TII7IHA METO/IUYHA
MIATOTOBKA MANBYTHHOI'O BUUTEJIS
IHO3EMHOI MOBH

1. 1. IpodeciiiHo-MeTOAMYHA MIITOTOBKA BUUTEJISA
iHO3eMHOI MOBM Yy BHIIMX HABYAJIbHMX 3aKJIaJaxX

VY HarioHanbHINA JOKTPHUHI PO3BUTKY OCBITU YKpaiHH Y
XXI  cromitri HarojomeHo, WO JepXaBa IOBHHHA
3a0e3neuyBaTd BHUXOBaHHS OCOOMCTOCTI, fKa YCBLIOMIIIOE
CBOI0O HAJIKHICTh /O YKpAaiHCBKOTO HApOdy, Cy4YacHOl
€BPOMNENChKOT  IUBLTI3aIli, OpIEHTYEThCS B peamiax 1
MEPCIEKTUBAX COIIOKYJIBTYPHOI JWHAMIKH, MIATOTOBIIEHA JI0
KHUTTS 1 TIpaIli y CBITi, 10 OHOBIIOETHCS [4, C. 2]. YV 3B’S3KYy 3
UM 3MIHIOIOTBCA 1 (QyHKIil BuHTeNs, HOro isUIbHICTBH
OpIEHTYEThCSI Ha CTBOPEHHS YMOB ISl CaMOPO3BHUTKY
cy0’ekTiB HaBuaHHS, (OpPMYBaHHS 1 PO3BHUTKY iX moTped Ta
3110HOCTEN.

Buuremnto CHOTIOH1 HEOOXiIH1 THYYKICTh 1
HECTaHJAPTHICTb MUCIIEHHsS, BMIHHSA aJanTyBaTHCS [0
IIBUJIKUX 3MIH YMOB KHUTTS, sIKI BUCYBAalOTh HOBI BUMOTH JI0
npodeciifHoi KoMneTeHTHOCTI BunuTens. CydacHUM CTYAEHTaM,
MpeJCTaBHUKaM HOBOi TEHepallii BUYUTENIB, IOBEICThCS Ha
MPAKTHUIl PO3B’A3yBaTW OUNBII CKIaJHI 3aBAaHHS, HDK iX
nonepeaHrkaM. BoHM MOBUHHI OyTH TOTOBUMH 3ITKHYTHCS 3
npobjeMaMy  MOCTIMHOTO — yCKJIQHEHHS 3MICTY  OCBITH,
CaMOCTIHHOI TOCTAaHOBKM Ta PO3B’A3aHHS TBOPYHX 1
JOCHITHUIBKUX  3aBJaHb, O€3M0CEPEeHbOr0  OBOJIOIHHS
MPOTPECUBHUMHU  TEXHOJIOTiISIMA HAaBUaHHS 1 BUXOBaHHS,
HOBHMMH JOCSTHEHHSIMHU BITYU3HSIHOTO 1 3apyO1’KHOTO JIOCBIY.

Bxomxenns YkpaiHu 10 €BpOINEHCHKOrO OCBITHBOTO,
KyJIBTYpHOTO Ta €KOHOMIYHOIO MpOCTOpY, IHTerpamis 3
€BPOMEUCHKUMH  KpaiHaMHW, 1HTEpHAIIOHATI3AIis  JIIJIOBUX
CTOCYHKIB Yy pI3HOMaHITHUX cdepax AisIbHOCTI JIIOJUHU



JTUKTYE HOBE COLIaJbHE 3aMOBIIEHHS CYCIIJIbCTBA B Taly3i
OCBITH. 3a IMX YMOB METOI0 peopMu BHUIIOI OCBITH Ha HOBUX
3aKOHOJABYMX 1 METOAOJOTIYHUX 3acajaX € JOCATHEHHS
MPUHITMIIOBO HOBOTO PIBHSA SKOCTI MpodeciitHOi MiAroTOBKH
¢axiBug y Bumiiii mkoui. Iloctae mpobnema takoi opranizarii
HaBuajgbHOTO TIipomecy y BH3, saxka 6 pgo3Bosmma 3
HalMEHIIMMHU BUTpaTaMH 4Yacy chopMyBaTu KBali(hiKOBaHOTO
(axiBIis, 31aTHOTO 10 TBOPYOI MPOoheCiHHOT TISITLHOCTI.

Pazom 3 TuM, HOBE NpU3HAYEHHS 1HO3EMHOI MOBH,
nponukToBaHe Pexkomenmamisimu Pamm €Bponum 3 MOBHOT
OCBITH, CHPHYMHWIO HEOOXITHICTh 3MIIICHHS AaKIEHTIB Yy
npodeciiiHiid MArOTOBIII BYMUTENIB 1HO3EMHOI MOBH, 3JIaTHUX
10 pobOTH B HOBOMY MONIKYJIBTYpHOMY iH(opMariitHoMy
CYCIILJIBCTBI.

Pesynmpratm  cmocrepekeHHss 32 IPOQeEciiHOO
migrotokoro 'y BH3 cBiguate mpo Te, 10 CTYyAEHTU
notpeOyloTh  TiABHINEHHS  piBHA  CBO€i  mpodeciiHol
JOCKOHAJIOCTI, III0 BHUSBIAETHLCI B iX Oa)kaHHI 1 HaMaraHsi
3aCBOITH JOCTaTHiil oOcsar mpodeciiHo-3HAYyIUX 3HAHb Ta
npodeciiHO-METOAUYHUX YMiHb HABYaHHS 1HO3EMHOI MOBHU
3aco0amMM IHHOBALIMHUX TEXHOJIOTIH.

V¥ mnpoekti mporpamu s MoBHMX BH3 mpodeciiina
MeTa cpopMOBaHa HACTYITHUM YMHOM: ()OPMYBATH y CTY/ICHTIB
npodeciiHy KOMIIETEHI[II0 MUISIXOM O3HAMOMIJIGHHA iX 3
PI3HMMHM METO/IaMU 1 TpUioOMaMH HaBYaHHS 1HO3EMHOI MOBHU Ta
3aJIydeHHsl O BUKOHAHHS NMpo(deciiiHO Opi€eHTOBAaHUX 3aBJaHb
[8, c. 3].

OnHak He MOXHAa HE TMOTOAUTUCS 3 BIAOMHM
pociiicbkum BueHuM lO. 1. TlaccoBum y ToMy, 1o npodeciiina
OiATOTOBKA BYMTENs NOBHHHA OYTM He IpEeAMETHO0, a
npodeciitHo cupsaMoBaHow. Ile o3Hadae, MO megaroriYHUAMA
BH3 rotye ne cnemianicta 3 ¢i3uku, a BuMTens (Pi3uku, HE
MaicTpa CcropTy, a BUuTeNsd (Pi3UYHOI KYJIbTYPH, HE JIHIBICTA
a0o mepekIagaya, a BYNTENS IHO3EMHHUX MOB [7, C. 176-177].




Takwuii miAXig He JUIIE HE 3MEHIIYE POJIb MPEIMETHUX
JTUCIUILIIH, a HaBHakW, nepeadadae iX 1mOOKe 3HaHHS.
[linkoM o0dYeBHAHO, MO HE MOXe OyTH KBami(ikKoBaHOTO
BUMTENS 1HO3EMHHUX MOB 0€3 MPAKTHUYHOTO OBOJIOJIHHS HHM
1HO3€MHOI0 MOBOIO, 3HAHHSIMH TEOPETUYHHMX JIUCIHUIUTIH 1,
30KpeMa, TeOpeTUYHOi (HOHETHUKH, TEOPETUYHOI T'PaMATHKH,
JIEKCUKOJIOT11, CTUIIICTHKH, 1CTOPil MOBH TOIIO, IO PO3IIUPIOE
Ta JOTIOBHIOE HOTO MPaKTU4YHI BMIHHS KOPHCTYBaHHS MOBOIO
AK 3ac000M crinkyBaHHs. CyTHICTb JaHOTO MiAXOY IMOJISATAE Y
TOMY, III0 OCHOBOK MPO(eCciiiHOI KOMIETEHTHOCTI BUMTEIS €
HOT0 METOJMYHA ITTOTOBKA, IO CITHPAETHCS HA TICHUXOJIOTO-
MeJaroriyHi 3HaHHS Ta BMIHHS 1 MJAKPIIUICHA 3HAHHSAMH BCIX
JTMCLUIUTIH, SIKI MAIOTh MPOQECIHY CIIPSIMOBAHICTb.

Cmimom 3a 1O. 1. IlaccoBuM MM BBakaemo, IO
TOJIOBHOIO METOK) METOJIWYHOI IMiJTOTOBKH MalHOyTHHOTO
BUMTENIS 1HO3€MHOI MOBH € '3aCBOEHHS  METOJMYHOL
KyIbTypr", TOOTO HAKOIMYEHOTO JIIOJICTBOM COIIaJBLHOTO
JIOCBily HaBuaHHS i1HO3eMHUX MOB [7, C. 186]. be3 Hboro
HEMOXXJIMBO BUKOHAHHS BYHUTENIEM CBOiX (QYHKIH, CBO€ET
npodeciiiHoi nismpHOCTI. BasknnBa 3a1aya Takoi MiATOTOBKH —
PO3BUTOK METOAMYHOTO MHCJIEHHS MalOyTHIX BYMTENIB,
(dbopMyBaHHS TOTOBHOCTI 10 TBOpYoi HisibHOCTI. Came
METOJWYHE MUCICHHS € BAXXJIMBHM €JIEMEHTOM METOIMYHOL
KOMITETEHIIIT BUUTENS, [0 BUMArae €IHOCTI MOro TEOPeTHUYHOI
Ta TPAKTUYHOI TOTOBHOCTI JO 3IIMCHEHHS CaMOCTIHHOT
nmegaroriyHol  JAisUIbHOCTI. TakuM — YHHOM, METOJXWYHA
KOMIIETEHTHICTh BUMTE/ISA iHO3eMHOI MOBH € HIYUM IHIIHM,
AK HWOro 3JaTHICTIO TEPEeTBOPIOBATH TEOPETUYHI 3HAHHS,
HOCIEM SIKMX BIH €, Y 3acl0 e()eKTUBHOTO HaBUYAaHHS 1HO3EMHOI
MOBH CBOiX MOTEHIIIHHUX Y4YHIB.

Meroanuna mpodeciiHa  MIATOTOBKA  MalOyTHIX
yuuTeniB iHo3eMHHX MoB y BH3 3gilicHioeThcss Ha 0asi
HaBYAJIbHOI JUCIHUILIIHA «MeToauKa BHKJIAJAaHHS 1HO3EMHHX
MOB y 3arajlbHOOCBITHIX HaBYAJbHUX 3aKIaJax», SKa BPaXOBY€




CyYacHi JOCSTHEHHS B rayiysi Ii€el HayKu Ta CyMDKHHX 3 HEIO.
IIpopecopom C. HO. HikomaeBor BHIIJIEHO OCHOBHI
npodeciiHO-MEeTOANYHI BMIiHHS, SKUMH TOBHHEH OBOJIOJITH
MaiOyTHIN BYMTENb Y TIpolieci HaByanHs y BH3:

® 3JiICHIOBATH KOMYHIKAMUBHO-HABUAILHY (DYHKYIIO,
sIKa OXOILTIOE 1H(POPMAIIMHUN, MOTHBAI[IHHO-CTUMYJTIOFOYHH 1
KOHTPOJIBHO-KOPUTYIOUHMH ~ KOMIIOHEHTH,  TOOTO  BMLIO
3aCTOCOBYBAaTH PI3HOMaHITHI MeToad, (OpMH, NMPUHAOMHU Ta
CyJacHI TEeXHI4HI 3acO0OM HaBYaHHA B PI3HUX yMOBax JJis
dbopMyBaHHS B  Y4YHIB  IHIIOMOBHOI  KOMYHIKaTHBHOL
KOMIIETEHIIIT;

® 3ICHIOBATU poO36UBANbHY  (YHKYI0, a came
OKPECIIIOBATH HIISIXA dopMyBaHHS ~ Ta  pPO3BUTKY
IHTENEeKTYaIbHOI Ta eMOLIHOI cdep 0coOUCTOCTI YUHs, HOro
Mi3HABAIBHUX 1 pO3yMOBHUX CHJI Ha Marepialli iH03eMHOi MOBHU
SK HaBYaJIbHOTO MPEIMETA;

® 3IMCHIOBATH 6UXOBHY (yHKYI0, TOOTO BHUPINIYBATH
3aBJIaHHs MOpPaIbHOTO, KYJIbTYPHO-ECTETUYHOTO,
rYMaHICTUYHOTO BUXOBAHHS yYHIB 3ac00aMHU i1HO3eMHOI MOBH;

® 3MiiCHIOBaTH  cHOCMuUuHy  @hyHKyilo, a caMme
aHaJli3yBaTU HaBYAJIbHUM MaTepiai, BUIUISATH B HbOMY 00'€KTH
HaBYaHHS, [IPOTHO3YBATH TPYJHOIII HOTO 3aCBOEHHS 3
YPaxyBaHHSM piBHS c(hopMOBaHOCTI 1HIIIOMOBHO{
KOMYHIKaTUBHOI KOMITETEHII11 YYHIB KOHKPETHOTI'O KJacy;

® 00'€KTUBHO oOyiHlO8amu 3Micm, 3acobu HaBYaAHHS
1HO3€MHOi MOBHU 1 KyJbTypuU B DPI3HUX yMOBax; BHUBYaTH Ta
y3arajJbHIOBAaTH BiAMOBIIHUI TOCBI;

® 3TICHIOBATH KOHCMPYKMUBHO-NIAHY 8ATbHY
@yHKyito — TUTaHyBaTH 1 TBOPYO KOHCTPYIOBATH HABUATHHHMA
porec B IUJIOMY, a TaKOX IPOIEC HaBYAHHS KOHKPETHOTO
HAaBYAILHOTO  MaTepiany  (JIGKCHYHOTO,  TpaMaTU4YHOroO,
(OHETHYHOTO0, KPaTHO3HABYOTO TOIIIO);
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® naaHy8amu HA8YANbHO-KOMYHIKAMUBH) OIsNbHIiCHb
YYHIB Ha ypoIll Ta B MO3aKJACHIM poOOTi, B TOMYy YHCI B
iHTepecax iHaUBIyamizamii Ta audepeHIiamnii HaBYaHHS;

® 3IHCHIOBATH  Opeauizamopcvbky  (yuxyiro (B
OpPraHiuHOMY 3B'SI3Ky 3 THOCTHYHOIO Ta KOHCTPYKTHUBHO-
IJIaHYBAIBHOK  (QYHKIISIMHU), TOOTO peani3yBaTH IUJIaHU
(moypouHi, cepii YpOKiB, MO3aKIaCHUX 3axXO[iB), TBOPYO
BHpIIIYBAaTH TIEAAroTiuHi 1 METOAWYHI 3aBJaHHS Y IMpOIleCi
HAaBYaHHS 1 BUXOBAHHS Y4YHIB, BHOCUTH JI0 HHUX METOJMYHO
MpaBUJIbHI KOPEKTHBH 3 METOK JIOCATHEHHS O0a)XaHOTO
pesyabTary [5, C. 4].

Ane mnpodeciiiHO-MeTOqUYHA TIATOTOBKA  BUMTENS
iHO3eMHOT MOBHM Ma€ IHTETpOBaHMW XapakTep ycix i
CKJIQJIOBUX TMPOTATOM BCHOTO KypCy BHUBYEHHS JUCIUILTIHU
"MeTonuka BUKIaAaHHA iHOo3eMHUX MOB". lle migroroska
meopemuyHa, NpaKmuyHa ma Haykoea, sika Moxke Bi10yBaTHCs
K Ha KEPOBAaHUX AYAMTOPHHX 3aHATTAX y BH3, Tak i mix gac
CaMOCTIHHOT pOOOTH CTYACHTIB.

Posrnsmemo  mpomec  mpodeciiiHoi  MeTOIWYHOT
MiTOTOBKU MailOyTHHOT'O BUUTENS JOKIATHIIIIE.

|I. Teopernuna miaroroBka. TpaauiliitHO OCHOBHHM
JDKepesoM Ha0yTTs nmpodeciiiHo 3HAYYIUX 3HAHb CTYJIECHTaMH
y BH3 € nexmii 3 6a30BOi AMCIMIUTIHHM, SIKI BHKOHYIOTh
NiH2600UOAKMuUYHy Ta momueayiuny @yukyii. JIekrop mnonae
OCHOBHI TIOJOXEHHS TEMH JIeKLli Yy TOTOBOMY, JIOTIYHO
OpraHi30BaHOMY BHKJa[l, $KI MIAJNATalOTh 3aCBOEHHIO,
BIJITBOPEHHIO Ta 3aCTOCYBAaHHIO B THUNOBUX curyaisx. Lle,
0e3yMOBHO, HE TPHU3BOJAUTH A0 (OPMYBaHHS CaMOCTIIHOTO
pedIeKCHBHOTO MUCJICHHS CTY/ICHTIB.

Mu BBa)ka€Mo, 10 TEOPETUYHA MMiATOTOBKA HE TTOBUHHA
3BOJIUTHUCS JIMIIEC JO OTPHUMAHHS TIEBHOI TOTOBOI CHCTEMH
3HaHb, MPEACTaBIEeHUX JeKTopoM. CIif nmependadyuTy po3riis/,
JOCTIDKEHHS SIBUIII, [0 BUBYAIOTHCS, 3 PI3HUX TOYOK 30Dy, 3
PI3HUX TMO3UIIiNA, MO0 CTYIEHTH MOTJIM 3pOOUTH CaMOCTIiiHI

11



BUCHOBKHM. lle 3HauHO MIABUIIUTH  SKICTh  HaOYTHX
TEOPETUYHUX 3HaHb, 3 OJHOTO OOKY, a 3 IHIIOTO — PO3BUHE
3aTHICTh MaOyTHIX YYHTENIB CaMOCTIHHO BJOCKOHAJIIOBATH
CBOI mIpodeciiiHi 3HaHHS.

EdexTrBHUM 3ac000M Takoi TeopeTHUHOI podeciiHol
MIJTOTOBKK € TPAaBWJIBHO OpraHi3oBaHa caMOCTiiiHa poOoTa,
sKa CTBOPIOBATHME YMOBH [UIsl MI3HABANBHOI MISUTBHOCTI
CTYJICHTIB, PO3BHUTKY BMiHb IMpaIloBaTH 3 1H(OpMAIIi€LO,
poOHTH CaMOCTiiiHI TPYHTOBHI YMOBHMBOAM Ta MpHUUMATH
apryMEHTOBaH1 pIIIEHHS, 110, y CBOIO 4Yepry, CIPHUITHME
PO3BUTKY MeETOAMYHOrO MucieHHs. Kpim Toro, ManOyTHii
yUdTeIb TIOBUHEH TMaM STaTH, MI0 JOCSATHYTH TIE€BHUX
pesynbrariB y  (opmyBaHHI  BimacHoi  mpodeciiHoT
KOMIETEHTHOCTI MOXHA JIMIIE€ TOJi, KOJM OCHOBHHUM
NPUHIIMIIOM HaBYaHHSI € OCOOMCTa BiINOBIAANBHICTH 1
MOJKJIMBICTh YCHIIIHOTO TIO€JHAHHS HOBUX 3HAHb 3 YK€
3aCBOEHUMH.

3riiHO0 HABYAJIBHOI'O IUIaHY, HA CaMOCTIHHY POOOTY 3
Kypcy "MeToauka BUKIIQIAHHS 1HO3EMHUX MOB' BIJIBOJTUTHCS
86 rTogmH. 3a TakMX YMOB BOHa 3a0e3ledye MOTHBAIIIO
CTY/ICHTIB hi (0] CaMOPO3BHTKY, CaMOBJIOCKOHAJICHHS
npodeciiHol MATOTOBKH, CaMOCTIHOTO OTpUMaHHS 3HaHb,
(dbopMyBaHHS BMIHHSI BUMTHUCS, JOBOJUTH JI0 CBO€EI CB1JIOMOCTI,
mo Oyab-sKa OcBiTa — I, epeayciM, camoocBiTa. Lle o3Havae
CaMOCTINHICTh MUCJICHHSI Ta BHUPIIICHHS HAaBYAIHHUX 3aBIaHb
[7, c. 182].

Hamr nocBin BukiagaHHs 1HO3EMHUX MOB IOKa3ye, 110
oJHI€I0 3 e(peKTUBHUX (OpM caMmocTiiiHOrO (opMyBaHHSA
npodeciiHoi  METOJUYHOT KOMIIETEHTHOCTI MOXe OyTu
BUKOHAHHS nabopaTopHOi KOMIT FOTE€PHOT poboru,
noOy/oBaHOT HA OCHOBI 1HTETpOBaHOro MmiaAxoxy. Mu
KEepyBaIUCA THM, IO IIEHTPAJIbHOIO 17I€€l0 IHTETPOBAHOTO
HiAXOMy €  PO3BUTOK  KPUTUYHOTO  MHCICHHA  SIK
KOHCTPYKTUBHOI 1HTENEKTYyalbHOT MisIbHOCTI. Jleski HayKoBI
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BOAualOTh B IHTErpanii HaBYaHHS HE TIIBKH 3aci0 GpopMyBaHHS
THY4YKOi Ta TPOAYKTHBHOI JYMKH, aine © 3acid mid
y3aranpHeHux crnoco0iB (O. KabanoBa-Memnep, 1. Managiik,
M. MaxmyToB). HaBuanpHuii mporiec 3HAYHO aKTHUBI3YETHCH,
AKIIO TOpSAA 3 IHIIMMU UYWHHUKAMH BHUKOPUCTOBYIOTHCS
MDKIPEIMETHI 3B’ SI3KU. Y THX, XTO HaBYAETbCS, BUSABISIOTHCS
HOBI pE3epBU  CIPHUHHATTS, MOBJIEHHS, B3a€MO3B’S3KiB
JIOTIYHOTO W OOpa3HOTO MHUCJICHHS B HaBYAJIBHOMY ITI3HAHHI.
Po3BuBasibHa (YHKIIiSI MIKIIPEAMETHUX 3B’ SI3KIB BHUSBISIETHCS
y (¢dopmyBaHHI Ti3HABaJIbHOI AaKTUBHOCTI, CaMOCTIHHOCTI
HaBYAJIBbHOI [isSUTBHOCTI ¥ iHTepeciB y4HiB. dopmyBanmbHa
(GYHKIST MDKIIPEIMETHUX 3B A3KIB MOJSATAa€ B TOMY, II0 BOHU
CTBOPIOIOTH YMOBH 151 (JOPMYBaHHS CBITOTJISIAY, Mi3HABAIBHOI
aKTUBHOCTI Ta CAMOCTIHHOCTI.

Bupimmutin  mpoGmemy  iHTerpamii 3HaHb  CHOTOJHI
MOXKJIUBO JIUIIIE€ OMHPAIOYMCh HA 17CH0 IUIICHOCTI MpoLecy
HaBYaHHS, TOOTO €THOCTI HOTO METH, 3MICTY, 3aC001B, METO/IiB
Ta oprasizamiiiHux ¢opM. 30Kpema, iHTErpoBaHEe HaBYaHHS
CTIpUsi€ HE JIUIIEC CUCTEMAaTUYHOCTI Ta HACTYIHOCTI Y BUBUYCHHI
OCHOB HayK, a W MIJCWJIIO€ HayKOBICTh HaBYaHHA 1 Horo
3B’SI30K 3 MPAKTHKOIO, MIJBUIIYE Ii3HABAJbHY aKTHUBHICTb
CTY/IEHTIB - MallOYTHIX BUUTENIB, JONOMarae y BuOopi 3aco0iB
IHAMBIAYalIbHOTO  MIAXOAY Y  BHUpIIIEHHI  mpobiieM
KOMYHIKaTUBHOTO Ta METOAMYHO-TIPOQECIHHOro Xxapakrepy 1
poOUTH 3HAHHS OUTHII JOCTYITHUMH M MIITHUMHU.

Came 3 1i€I0 METOI PO3POONSIIOTHCS — CHelialibHI
M1JIX0/IA, METOIU 1 TEXHOJIOTIT B MEKaxX METOAMKU BUKJIATAHHS
iHo3eMHOi MoBH. Cepel] HUX BHUAUISEMO TNPOEKTHUH METO,
pO3poOKYy  METOAMYHHX Ta KpOC-KYyJAbTYPHHUX HOPTQOIIio,
KeWCH, pOJIbOBI irpH, Mpe3eHTallii, TEXHOJIOTil MOJIEIIOBAHHS
CUTyallil, KOMYHIKQTHBHI TpEHIHTH, NpOOJIEeMHI 3aBIaHHS
KOMYHIKaTUBHOTO Ta Mpo(deciiHOro XapakTepy TOLIO.

13



Buxopucranus BKa3aHUX BUIIIE IHHOBAIIMHUX
MeJaroriyHuX TEXHOJOTIH 3abe3medye peanizaimiio  TaKuxX
OCHOBHHMX TIPHHLUIIB Oprafizamii HaBYaJIbHOI iSUIBHOCTI:
MOTHBAIIMHOI JTOCTATHOCTI, KYJbTYPOJOTIYHOCTI, MPAKTUYHOT
pearizamii KOMYHIKATUBHOI ~Ta METOAMYHOI KOMIICTEHIIIH,
3aHYpPEHOCT1 y MPEeAMETHUN 3MICT HaBYaHHS, MPEIMETHOCTI Ta
IHTETPOBAaHOCTI HABYAaHHS YOTUPHOX BHUAIB MOBICHHEBOT
JISJIBHOCTI, aBTOHOMIi TBOPYOi HABYAJIBHOI JISIBHOCTI,
TBOPYOI CIIBIIpAIIi.

Kpim TOro, came Taki TEXHOJOTIi JO3BOJISIOTH
OpPraHiYHO IHTETpyBaTW 3HAHHS CTYIEHTIB 13 PI3HHX Tamy3ei
IpU PO3B’s3aHHI MEBHOI METOAMYHOI MpOOJIeMHU, TeHEepyBaTu
HOBi i71ei, pO3BHMBaTH 3MAaTHOCTI KPUTHYHO CHpUHAMATH
iH(dopMallito, amentoBaT 10 BJIACHOTO JOCBIAY W CaMOCTIIHO
MUCJIUTH, QpTYMEHTYBATH BIIACHY TYMKY.

A OCKUTBKM  OCHOBHOI  MeTOK  mpodeciiHo-
METOJIMYHOI ITiITOTOBKA MaiOyTHHOTO BUUTENSI € (DOpPMYBaHHS
METOJJUYHOTO MUCJICHHSI, SIKE MTOUYMHAETHCS 3 O3HAOMIICHHS 3
HOBOIO 1H(OPMALI€IO 1 3aKIHYYETHCS TPUUHATTSIM OCOOHUCTOTO
pillleHHs, TO JOLUIBHICTh BHMKOPHCTaHHS 1HTEIPOBAHOTO
MIIX0My CTa€e oueBHAHOW. KpiM Toro, iHTerpoBaHe
BUKOpUCTaHHA (OopM 1 METOJIB HaBYaHHSA 3a0e3MeuyloTh
IOCIATHEHHS HU3KHU BAKINBUX OCBITHIX IIJIEH:

o CTHMYJIIOBaHHSI MOTHBaLIi Ta iHTepecy y cdepi
METOAMKH BHUKJIAJaHHS 1HO3EMHHUX MOB;

° I IBUAIIEHHS piBHS aKTUBHOCTI Ta
CaMOCTIMHOCTI MallOyTHBOTO BUUTENS 1HO3EMHOI MOBH;

o PO3BUTOK HAaBMUYOK aHANi3y Ta CHHTE3Y,
KPUTHYHOTO Ta METOAMYHOTO MHUCJICHHS;

o CaMOpPO3BUTOK 3aBISKM aKTHBIi3alii po3yMOBOI
JUSJIBHOCTI.

CaMocTiiiHe BHKOHAaHHS KOMII IOTEPHUX  poOIT
BUKOHYE HACTYIHI (QYHKIIIi:
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. TEOPETUUYHY CaMOITIITOTOBKY ity
MPOCIIyXOBYBaHHS 0a30BO1 JICKIIii 3 IEBHOI TEMH;

. CAMOKOHTPOJIb PIBHS 3aCBOEHHS TEOPETUYHHUX
npodeciiHO-MEeTOAMYHUX 3HAHB;

. caMOCTiifHE TTOMOBHEHHS PO ECiiiHO 3HAYYIITUX
3HaHb, SIKUX OpaKye;

. CaMOCTiiiHE  BHMBYEHHS OKpPEMHX  pO3ALIIB
METOJIUKH,

. CaMOCTIHHUHT (011373 BHUPIIICHHS

3aMpoNOHOBAHUX METOJUYHUX 3aBIaHb.

Po3pobineni HaMu KOMII ' FOTEpHI J1abopaTopHi poboTH €
OJIHI€I0 3 (OpPM HaBUYAIHHO-TICArOTIYHOTO CIIBPOOITHHUIITBA.
Ha nymxy Buenmx-mcuxonorie (JI. B. Burorcekoro,
O. M. Jleont’eBa, J. b. Enpkonina, I1I. A. AMoHamBII Ta iH.),
CHIBpOOITHUIITBO € OJHIEI0 3 OCHOBHHX ()OPM HABYaHHA, B
OCHOBI fIKOTO JI€XaTh LI CTUMYJIIOBAaHHS Ta CHpPSIMYBaHHS
nearoraMu Ii3HaBaJIbHUX 1HTEpeCiB yuHiB [2, C. 312].

Busnauvatoun crneuudiky HaBYaIbHO-TIEAATOTIYHOTO
ciiBpoOiTHUNTBA, . A. LlykepMaH MiIKpECIIO€, IO BOHO
"BUMarae CTBOPEHHsS TaKUX CHUTyalid, sKi OJOKYIOTh
MO>KJIUBICTh JIIATH PENpPOAYKTHBHO Ta 3a0€3MeuyloTh MOIIYK
HOBMX CIoco0iB mii Ta B3aemoxii" [9, €. 34]. binbiia yactuHa
3aB/laHb JJaOOPaTOPHOI POOOTH MPUITYCKAIOTh OUIBII, HIXK OJHY
TOYKY 30pY Ha 3MICT Ta 3aci0 X BUKOHAHHSI.

[Ipu po3poOiii 1abopaTOpHUX POOIT MU CIIUpAIUCS Ha
po3pobneny B. II. Ilanromkinum ¢a3oBiCTh MEIAroridyHOTO
CHIBpOOITHUIITBA, 3a fAKOW mepma ¢daza — 3aJIy4eHHA [0
nisuibHOCTI. BoHa mepenbauae «BXOMKEHHS» CTYIEHTIB 0
TeMu JabopaTopHOi POOOTH, 3HANOMCTBO 3 TEPMIHOJOTIEO Ta
npobaeMo0 aHoi TeMH. 3 I[€I0 METOI0 MH BHKOPHCTAIU
MEeXHON02I  NapaneibHo20  YUMAHHA Md — YeHMPOBAHO20
HasyamHsa, SKI JAlOTh MaWOYTHIM YYHTENSAM MOXKJIMBICTD
BHCIIOBUTH CBOIO TOYKY 30py 3 MpolOiiemMH, crnpody aaTu
BU3HAUEHHS Ti YW  IHIIKA  METOAWYHIA  KaTeropii,
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chopMyiTIOBaTH  BIIACHI  BHUCHOBKM IO  3alpOIIOHOBAHOI
CHUTYyaIlil, 1aTH BIATOBIAl Ha 3aITUTAHHS.

Hamii  exkcrepuMeHTanpHI  JaHi  [OKa3ayid, IO
BUKOPUCTAHHS  TaKUX  TEXHOJIOTIH y  CaMOCTIHHIN
KOMIT IOTepHIN j1abopaTtopHiii poboTi Oyae AOIIIBHUM Tepen
MPOCIYXOBYBaHHSIM CTyJeHTaMH 0a30BOi JIEKIil BHKJIajaaya,
110 3a0e3nedye PO3BUTOK Mi3HABAILHUX 1 TBOPUMX 3A10HOCTEH
MailOyTHBOTO BUHWTENS, CIPHUSAE peanizaiii HOro TBOPYOTO
MOTEHIIIaTy, CTBOPEHHIO TBOPYOI OCOOMCTOCTI. 3HAXOKEHHS
CHUTIHHOTO Ta BIAMIHHOTO y BU3HAYEHHSX 1 BUCJIOBIIOBAHHSX
3apyODKHUX Ta  BITYM3HSHUX  BYCHUX, THepeadadcHHs
MOKJIMBUX CKJIQJOBUX PI3HUX HaBYAIBHUX KOMIIETEHIIIH
CIpsSMOBaHI K Ha pO3yMIiHHS, OCMHCICHHS, TaK 1 Ha
3amaM’sITOBYBaHHSA Ta CTPYKTYpyBaHHSI B IaM STI CTy/AEHTa
MaTepiaay, IO  3aCBOIOEThCS, HOro  30epiraHHs i
[ijgecnpsMOBaHy  akTHBi3alilo. B ganoMy — BUDAAKy
ABTOHOMHICTh ~ CTYIEHTIB TpPH 3aCBOEHHI 3HaHb Oyne
KIIOYOBOIO  Ta  peali30BYBaTUMEThCS K  MOCTIHHUI
MOCTYIOBHH MPOLIEC CAMOBIAKPUTTS BIACHOTO «SI» y mporeci
OBOJIOAIHHA NPOQECiiiHO 3HAYYIUMH 3HAHHSAMH.

3a TakMX YMOB [ISUIBHICTH CTYJI€HTa BH3HAYA€THCS
JIBOMa MOTHMBAaMH — MOTHBOM JIOCATHEHHS W MOTHUBOM
ni3HaHHA. [Ipuyomy mi3HaBaIbHUII MOTHB SBIsSIE CO0OOIO
OCHOBY HOro HaBYaJbHO-MI3HABAJIBHOI ISJIBHOCTI, KOJIU Yy
MaiOyTHHOTO BUYMTENSI BUHHUKAE HEOOXIAHICTh IMI3HAHHSA
HOBOT'O, IONOBHEHHS 3HaHb, SKMX Opakye, 3a pPaxyHOK IiX
PO3IIMpPEHHs] Ta MOrIHONeHHs. Moro HaBYambHO-Mi3HABAIbHA
JISUTBHICTh OTPUMYE TOJANIBIIMNA PO3BUTOK, 110 KEPYETHCSI HUM
caMuM. Y TakOMy BHIAJKy, MOTHBAIis JOCATHEHHS
HiAKOPSIETHCS Mi3HABAIBHIN AISJIBHOCTI Ta CIPUS€E CTBOPEHHIO
MIIIHOI OCHOBH MaWOyTHBROI  TpoeciitHOl  JiSTBHOCTI.
"3acBo€HI IpY HaBYaHHI 3HAHHS BHUCTYIAIOTh YK€ HE B SIKOCTI
npeaMera, a B SIKOCTi 3aco0y mpodeciiinoi misimpHOCTI" [1, C.
14].
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TakuM 4YWHOM, 3HAHHSA, OTPUMaHI CTyACHTaMHU
CaMOCTIMHO TiJI Yac BUKOHAHHS 3aBIaHb KOMIUICKCHOL
KOMIT'IOT€pHOI J1ab0paTopHOi POOOTH [0 MPOCITYXOBYBAHHS
JIeKIii, 1 3HaHHSA, MOJaHI JIEKTOPOM IIiJ 4ac 0a30BOi JIEKIIii,
CKJIaJal0Th TEOPETHUYHY METOIUYHY MiATOTOBKY MalOYyTHHOTO
BUWTENSI 1HO3EMHOI MOBHM Ta BiIIOBIIAXOTH IEPLIIOMY DPIBHIO
fioro npogecionanizmy — piBHI0 rpamoTHocTi [7, C. 189].

Il. IIlpakTHYHA MiATOTOBKA. a ¢dasa HaBYaJIBHO-
MEJaroriyHOr0  CHIBPOOITHHIITBA  MMiJl Yac  BUKOHAHHSI
nabopaToOpHOT poOOTH 3 METOAMKH BHKJIAJIAHHS IHO3EMHUX MOB
CUMBOJII3y€ TIepexiJi Ha Jpyry, MpaKTUYHY, CKJIAJIOBY
METOJMYHOI KOMIIETEHIII] Ta BUPAXKAETHCS B TAaKUX (hopMax:

- i1 CTyIeHTIB, COPSIMOBaHI Ha caMopeatizaliio;

- Ii1 CTYACHTIB, HALILJIEHI HA CAaMOOPraHi3aIliio;

- Ii1 CTyJIEeHTIB, CIPSIMOBaHI Ha CAMOCIIOHYKaHHS.

Peanizamis momiOHMX  Aiii  MaiOyTHIX  BUMTENIB
BiIOYBAa€ThCSA TiJ] Yac CaMOCTIHHOTO BUKOHAHHS 3aBJaHb
KOMILIEKCHOT JTAOOpaTOPHOi POOOTH B KOMII FOTEPHOMY KJIaci.
TexHonoril 3uaxoodxcenns sionosionocmeri (Matching) ta
oonosnenns giocymuix wacmun eupasig (fill in) mossomnstoTh
CTYJEHTaM peani3yBaTH B JIaDOpaTOPHUX YMoOBaxX HaOyTI
TEOPETUYHI 3HAHHSI Ta CIYT'YIOTh OCHOBOIO (OpMyBaHHS
npodeciiHO-MeTOANYHUX BMiHb. KpiM TOTr0o, BOHUM BUKOHYIOTb
KOHTPOJIbHY (yHKII0. [IpaBMiIbHICTE a00 HENMpPaBUIbHICTH
BUKOHAHHS 3aBJaHHS CBIYUTH TIPO PpIBEHb 3aCBOECHHS
npodeciifHo 3HauyIMX 3HaHb. SKII0 cTy/1eHT He BUKOHaB 50%
3aBlaHb  BIpHO, HOMy  HEOOXITHO  3BEpHYTHCS [0
Ingpopmayitinoco banky, saxuit po3MinieHo B /lodamkax, 1 ae
CTYJEHT 3MOK€ CaMOCTIHHO O3HAMOMUTHUCS 3 MaTepiajioM, 110
BHUBYAETHCS, TOKJIAJHIIIE 1 3HOBY TMTOBEPHYTHCS 10 BUKOHAHHS
3aBAaHb J1abopaTopHOi poOOTH. Y HBOMY BHSBISIOTHCS il
fioro camopeanizanii Ta CaMOCIOHYKAaHHS, 110 € CBIAYEHHSIM
iioro npodeciitHoi peduiekcii.
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3aBepIleHHsIM KOHTPOJIIO 3HAHb 3 MEBHOI TEMU JaHOT
¢da3um HaBYAIBHO-TICATOTIYHOTO CITIBPOOITHUIITBA € mecm
muoocunnozo eubopy (Multiple Choice Test), mpaBuabHICTD
BUKOHAHHSI SIKOTO TMepeBIpsAeThCs 3a KioueM. Hacnigyroun
teopito mpodeciitnoi miaroroku 0. 1. Tlaccora, meii piBeHBb
npodeciiHO-METOIUYHOT TMIATOTOBKM MaHOyTHIX BYHUTEIIB
1HO3eMHOI MOBH BiJIMIOBia€ IPYrOMY PiBHIO — PiBHIO peMecJia
[7, c. 189].

BukoHaHHS 3aKIIOYHOT YaCTHHU JIA0OpATOPHOI poOOTH
nepeadavae TIEMOHCTpAIiO iX YMiHb BUKOPHCTOBYBAaTH HaOyTi
3HaHHS TBOpPYO. Y JAaHOMY BHMAJIKy e(EeKTHBHOWO Oyje
MEexXHON02Is NpOoONeMHO20 HAGYAHHA, 110 SBISE COOOI0
3alpONIOHOBAaHMN  JUIsI ~ BUPINICHHS  BepOaNbHUA  OIKC
npoOJeMHOT  METOAWYHOI 3amadi, Ta eideonpezenmayii
(dparMeHTy ypoKy 3 iHO3eMHOI MOBH 3 TEMH, III0 BUBYAETHCS.

Po3pobiieni Hamm  npobaemui  mMemoouuHi 3a0aui
noOy7noBaHi Ha TPOOJIEMHUX 3acajax 1 € CTHMYJIOM MO
CaMOITi3HaHHS, OCKUIBKU 1X BUPIIIEHHS BUMAarae eBpUCTUYHOTO
HOUIYKY 1 JIOTIYHMX TPHUHOMIB BHPIMIEHHS TOCTaBICHUX
nuTaHb. BUKOpUCTaHHS Takux 3aBJaHb Ma€ Ha MeTi
CHCTEMATH3AIliI0 TEOPETUYHUX METOJIUYHUX 3HAaHb, HaBYAHHS
JOCTIAHUIBKUX TPUHOMIB, PO3BUTOK THYYKOCTI METOJAMYHOTO
MUCJICHHS, IHILIaTUBU Ta 3a0X04YeHHA 10 TBopuocTi. Kpim
TOTr0, MPOOJIEMHI METOAMYHI 3aJadi CIPSMOBYIOTh MallOyTHIX
YUWTENIB Ha BHMBYEHHS 3B’S3KIB 1 BIAHOCHH CHUTyaulii Ta
HANPalbOBYIOTh 3BUYKY BUSBISATH NPUYUHHO-HACIIIKOBI
3B’SI3KM. Y  3aIpONOHOBAaHUX MPOOJIEMHHUX METOAMYHUX
3a/ladyaXx ~ CTBOPIOETHCA  MPOTUPIUYS  MDK  HaBeJCHUM
TBEP/KEHHSAM Ta BIOMOIO 1H(opMmalieto. [Hpopmariiina
KOH(IIKTHICTh, 10 BHUHUKAE TPH I[HOMY, CTUMYIIOE
aKTHBI3AIIO MI3HABAIBHOTO TMONIYKY 1, pa30M 3 THM, BU3HAYA€E
HOro mpeaMeT Ta Mexi.

Hami mocnipkeHHS TakKoXK [OKasaiyd MOIUIBHICTH
BUKOPUCTAHHS 8i0eoghpazmenmié YpOKIB 3 1HO3EMHOI MOBH B
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naboparopHiii poOOTi, Tak SK, OKpPIM 3MICTOBOI CTOPOHHU
CHIJIKYBaHHS, BOHM MICTATh Bi3yaJlbHY 1H(OpPMAIIIO PO THII
IIKOJIM, /i€ BiIOYBA€TbCs YPOK, MpO 3abe3nedeHicTh Kiacy,
PO3MIIIIEHHS MMapT y HbOMY, 30BHIIIHIA BHUTJISA 1 HEBEpOaIbHY
MOBEIIHKY Y4YHIB Ta BUHMTENS, IO 3HAYHO PO3IIUPIOE
JEMOHCTPAIIII0 TIeJaroriqyHol CUTYaIlii.

[lepernsig BineodparMeHTy ypOKy 3 TI€BHOI TeMH
METOAMKHM Inepeadadyae He JIMIIE CaMOCTIHHE BH3HAYEHHS
CTyAGHTaMH 1IIiJli, MeTH Ta e(QEKTUBHOCTI BUKOPUCTAHHS
BUMTEJEM Ti€l YM IHIIOT TEXHOJOTIi Ha YpoIl aHTJIIHCHKOT
MOBH, ajlé ¥ apryMeHTAIlll0 CBOE€I TOYKHA 30py, JOKa3
MOXJIMBOCTI BUKOPUCTaHHS IHINIUX, OUIbII e()EKTUBHUX
TEXHOJIOTI HAaBYaHHSA, II0 HEMOXJIHMBO 0Oe3 Ormopu Ha HasBHI
TEOPETUYHI1 3HAHHS 3 IIPEAMETY.

3a KpuTepieM NOMIHYBaHHS Mi3HABAILHOTO IPOIECY
JlaHa TEXHOJIOTis € PO3yMOBO-MHEMIYHOIO T BUMArae reBHOro
piBHS BOJIOJIHHS TEOPETHUYHMMHU 3HAHHSAMH 1 BMIHHSIMH
3aCTOCOBYBAaTH 1X B KOHKPETHHUX METOJUYHUX CHUTYyaLlisX.
Bupimyroun 3anpomoHOBaHI METOAWYHI 3aaavi, MailOyTHI
BUMTEIl YCBIIOMIIIOIOTH Ta CHPUMMAalOTh  IXHIH 3MICT,
IHTErpyloTh 171€i, 3aKiaJjleHl B HUX, 31 CBOIMHM BIIACHUMU
1M1, TAKUM YMHOM, IPUHMAIOUX CBOE BJIACHE PillIEHHS.

KpiMm TOro, wmaifOyTHiii BuuTeNb BIANpPABIsSE CBOI
METOAMYHI 171ei 1 TyMKH Ha CcalT, OJIOT 4u eJIEeKTPOHHY IOIITY
METOJIUCTY, SIKMI, 03HaHOMUBILKCH 13 OTPUMAHUM MaTepiajioMm,
pOOUTH BUCHOBOK IMPO JOCTATHICTh a00 HEIOCTATHICTh PIBHS
OBOJIOIHHSI MaTepiajaoM 3 TEMH.

[IpakTnyna mnpodeciiiHa MIATOTOBKA MOXe OyTH
NPOJOBKEHA IIiJ] Yac KEPOBAHWX NPAKTUYHHUX 3aHATH 3
METOAMKH BHKJIQJaHHS 1HO3eMHHMX MOB. Ha Takux 3aHATTIX
npodeciiiHo-ne1aroriyue CHIBPOOITHUIITBO MaiOyTHIX
yuuteniB Ta Metoaucra BH3 nmepexoauts Ha BUIIUI piBEHb —
piBeHb (opMyBaHHS MeTOAMYHOI MalicTepHOCTI Ta
npogecionaaizamy, 'cucreMH METOJMYHUX BMiHb, IO
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3a0e3nevyroTh BUKOHaHHS npodeciitnux ¢pynkuiit” [7, c. 189].
3a 3aBJaHHSIM METOJUCTA CTYACHTHU CAMOCTIHHO PO3pOOIISIOTH
Ta MPOTrpPaIOTh B JTAOOPATOPHUX YMOBAX IMEBHI MIKPOEIEMEHTH
YPOKY, sIKi CBiT4aTh MPO SIKICTh CAMOCTIMHO HAOyTHX 3HaHb,
BMiHb Ta HaBUYOK. Hamr mocBig mokasye, Mo TmiJ dac
MITOTOBKH J0 KEPOBAHMX MPAKTUYHUX 3aHATh 3 METOJUKH
BUKJIQJIaHHS 1HO3E€MHOI MOBH, Yy CTYICHTIB 3'ABISETHCA
HEOOXITHICTh BUXOJUTH 3a MEXI HaOyTHUX 3HaHb 3 TEMH, IIO
BUBYAETHCS. Y HHUX BHHUKAae OakaHHS NPOBECTHU BIIACHE
HAyKOBE JOCIIPKEHHS, 1110 HALLIIOE MaiiOyTHHOrO BUMTENS Ha
MOIITYK HOBOTO a00 CIIPHIHATTS BKE BIZJOMOTO, ajieé y HOBOMY
acnekti. Lle mpu3BoAMTH 1O TBOpPYOi MepepoOKH Marepiaiy,
AKuii  Oyllo 3HAWJEHO, YCBIMOMJICHHS MOXIIMBOCTEH HOTO
BUKOPUCTaHHA B IHIIMX YyMOBax a00 [js IHIIWX ULiJIeH.
JlomaTkoBUM MOTHBOM JUIsl TaKOi CaMOOCBITH €  BITUYTTS
3aJI0BOJICHHS MaHOYTHBOTO BUUTEINSA 32 BUKOHAHE CaMOCTIiiHe
IOCIHIIKEHHS, Oa)XaHHd  HUINTHCA HHUM 31  CBOIMH
OJIHOTPYIMHUKAMH. TakuM YWHOM, HABYAJIbHO-A0CHITHUIILKA
pPo6oTa CTYACHTIB y Mexax ix mpogeciiiHO-MeToInIHOT
CaMOIIIITOTOBKA CTUMYIIOE€ iX Ti3HaBaJdbHy AaKTHBHICTb,
cupusic (GOopMyBaHHIO METOIMYHOTO MHUCIEHHsS. bakaHHs
MPOJIOBKUTH HAYKOBUU MOIIYK Yy MeEKax MEBHOI METOAMYHOI
npobieMu 3HOBY TIOBEPTa€ CTYACHTAa JIO KOMIT FOTEpHOI
nabopatopHoi  poOOTH, Jd€ BiH MOXE BJIOCKOHAIUTH
CaMOCTIHHO CBOIO HayKOBO-METOJIHYHY M1JTOTOBKY,
BUKOPUCTOBYIOUM pecypcH Internet. 3 meroro camocTiiiHOTO
PO3BUTKY  JOCHIIHUIIBKOTO  KOMIIOHEHTY  METOJIUYHOT
niaroroBku cryaeHtiB BH3, y mnociOHuKy 3anmpomnoHoBaHi
IHIMBIIyaIbHI HaBYAJIbHO-IOCIITHHUIIBKI 3aBJIaHHsA, K1 HaIall
MOXXYTh CTaTH MaTrepiaJioM [JIs HamuCaHHS KypcoBoi abo
JTUTUTOMHOT pOOOTH 3 METOJIMKY BUKJIAJaHHS IHO3EMHHUX MOB.
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1. 2. Komn’roTepHi TeXHOJIOTII SIK 3aci0 pO3BUTKY
npogeciiiHO-MeTOAMYHOI KOMIIeTeHIlil Maii0yTHHOT 0
BUYMTeEJIsSI iIHO3eMHOI MOBH

Oco0mMBOCTI Cy4yaCHOTO €Tamy pO3BHTKY OCBITH B
VYkpaini Ta piBeHb (QYHKI[IOHYBaHHS CBITOBOTO PHUHKY Mpalli
CTaBIATh Bce OLIBII BUCOKI BUMOTH MEpEel BUITYCKHUKAMU
BUIIUX HaBuajdbHuX 3akimaniB  (BH3) Tta mnorpebyroTh
BIIPOBA/KEHHSI HOBHUX Cy4YacHUX ()OpM 1 METOJIB HABYAHHA,
Kl CHOpPUSIIOTH CTAHOBJICHHIO CTYACGHTAa K OCOOHCTOCTI I
BHCOKOKBaJII()iIKOBAHOTO ~ CHeliaiicTa 3 BHCOKHUM piBHEM
BOJIOJIIHHA 1HO3eMHOI0 MoOBo0 (IM) Tta iHpopMamiitHUMU
TEXHOJIOTISIMHU.

ChorosHi B HamIi Jep)kaBi CTaBIATHCS BCE OUIBII
BUCOKI BHUMOTH /IO  HIATOTOBKH KOHKYPEHTOCIIPOMOKHUX
¢daxiBiiB, fKi, B CBOIO uepry, NOBHHHI HE JHIIE BMITU
OlepyBaTH OTPUMAHMMHU 3HAHHSMH YIPOJIOBXX HaBYaHHS Ta
JIEMOHCTPYBaTH JOCUTh BUCOKUH piBeHb MpodecioHamizmy, a
TaKOX BMITH HIBHJIKO i THYYKO IPUCTOCYBATHCS JI0 PO3BUTKY
i 3MiH HayKOBO-TEXHIYHOTO MPOTPECY.

OceitHs  mapagurma XXI  cromitrs  moTpelye
CTAaHOBJICHHS HOBUX IIAXOJIB /O HaBUaHHS MaiOyTHIX
BUMTENIB 1HO3eMHOI MoBH. Jlana Bumora oOyMOBIEHa
HEOOXI1JHICTIO BCEOIYHOIO CUCTEMHOT'O PO3IJIsAY HaBYAJIBHOTO
IIpoLEecy 3 OJHOTO OOKY, 1 pOpMYBaHHS y CTYJEHTIB BUCOKOIO
PiBHS CaMOCTIHHOCTI, 3110HOCTEH Ta TOTOBHOCTI BUKOHYBAaTH
JIHIBOMETOJUYHY  JIAJBHICTh, 3  1HmWoro. OpjHielo 3
LEHTPAaTbHUX MpoOJieM JIHTBOAMAAKTHUKH 1  METOJIUKH
BUKJIQJIaHHS 1HO3EMHUX MOB MO)KHa BBaXaTH PO3PUB MiXK
IHIIOMOBHUM OCBITHIM CEpEIOBHILEM CEpeAHbOT IIKOJH,
JIHTBOMETOAMYHUM cepenoBumeM BH3 1 cepenmoBuiem
MOJIUTIHIBAJIbHOI Ta MOJMIKYJIBTYpHOI AisuibHOCTI Buntens IM.
Came TOMy B yMOBax MOJEpHI3allii OCBITH MOJEIb
MaiiOyTHporo Bunutens IM nependayae He TiIbKU (HOPMYBaHHS
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HOro JHTBOAMIAKTHYHOI KOMIETEHIi, a i CTBOPEHHS YMOB
JUIi  HWOTO  TBOPYOIO CaMOPO3BHUTKY, camopeamizamii i
CaMOBJIOCKOHAJICHHs, (opMyBaHHs camoctiitHocTi. lle, Ha
nymky IlaBmokeBuu JI.B., ciayryBaTuMe 3amopykor Moro
YCHINIHOCTI 1 Pe3yJNbTAaTHBHOCTI HOT0 MOJIKYJIbTYPHOTO,
MOJIUTIHTBAJILHOTO Ta MPOeCIHHO-METOAMIHOTO PO3BHUTKY [13,
c. 3-4].

ToMy HaWIMOMITHIIIOW  TEHJIEHIIIEI0  CHOTOJICHHS,
3Ba)KalO4M Ha MParHeHHs 0 iHTerpaunii B cdepi OCBITH, CTae
ctBoperHst y BH3 Vkpainu indopmariiiino-HaBYaIBHIX YMOB
Ha OCHOBI  IIMPOKOTO  3aCTOCYBaHHA  iH(pOpMaIiiHO-
KOMYHIKAI[IITHIX TEXHOJOT1H.

Jlep>kaBHOIO ~ HaIliOHANBbHOIO Tporpamoro  «OcBira.
VYxpaina: XXI cropiuusi» [6] BU3HAUEHO MPIOPUTETH POZBUTKY
OCBITH Ha OCHOBI HOBUX NPOTPECHBHUX KOHIEMIIN MUIIXOM
3allpOBA/KEHHSI Y HaBYaJIbHO-BUXOBHUH IpOLIEC CyYaCHUX
[eJaroriyHux TEXHOJIOTIHA Ta HAYKOBO-METOJIUYHUX
JIOCATHEHb, peopraHizalii iCHyr0UHlX Ta CTBOPEHHS HABYAJIbHUX
3aKJIaJiB HOBOTO TIOKONiHHA. TakuM uwHOM, mpodeciiiHa
HiAroToBKa (axiBls NOBUHHA OyTH CHIPSMOBaHA He TIIbKH Ha
IHTerpoBaHe 3a0e3MeYeHHs LITICHOCTI OTPUMAHHS, 3aCBOEHHS
I mepenavi 3HaHb, HABUYOK W yMiHb, a TAKOXX Ha 3aJly4yeHHS 1
BUKOPHUCTAaHHA 1H(OpMallIHHO-KOMYHIKAaLlIHHUX TEXHOJOrIH B
HaBYAJILHOMY TMPOIIECi, IO Ja€ MOXKIWBICTb B TOBHIM Mipi
peanidyBaTu MeETOAM IHAMBIAyamizamii Ta audepeHmiamii
HaBYaHHS.

3a3HauMMO, M0 OTPUMaHHSA €(PEKTHBHOTO pPE3YyJIbTaTy
miJi dYac HaBYaHHA Ta BJOCKOHaJeHHS mpodeciiiHol
KOMIETEHTHOCTI MaiOyTHboro Buutenss IM 3HauHOIO MIpOIO
3aJICKUTh BiJl TEMIy HOr0 HaBYaHHS, Bil OpPM Ta METOIB,
o0 TpPU [HBOMY BHUKOPUCTOBYIOThCA. OTHUM 13 TUIAXIB
3a0e3MedeHHs] TBOPYOro MiAXOMy J0 PO3B’sS3aHHS HaBUAIBHUX
3aBAaHb Ta HAJaHHSA CTYJAEHTY OUIBIIOI CaMOCTIHHOCTI,
AaKTUBHOCTI, THYYKOCTi, BapiaTUBHOCTI W KPUTHUYHOCTI Y
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HaBYAJIbHIM  Ta METOAMYHIN MpakTHLl € BUKOPUCTAHHS
iHpopMaIiiHO-KOMYHIKAaTUBHUX, a CcaM€ KOMII IOTePHUX
TEXHOJIOT1H.

3alydeHHsT KOMIT IOTEpPHUX TEXHOJOTIH, Ha JIyMKY
OaratboX (axiBIiB, BIIKPHUBA€ HOBI MEPCHEKTUBH IS
iHTeHcuQiKalli HaBYAJIBHOIO MpOLECy, HaJae JOCTYI [0
CBITOBUX CHCTEM 3HaHb 1 KyJbTYypH IHIIOMOBHUX KpaiH,
CTUMYJIIOE BUIbHE ()OPMYBaHHsI CBITOIJIALY, PO3NOBCIOJKEHHS
pi3HOMaHITHHX (OpM ayTUTOPHOTO, T033ayAUTOPHOTO i
JUCTaHLIMHOIO HaBYaHH Ta JJO3BOJISIE CTYAEHTAM aHaJli3yBaTu
pi3HI MOBHI, KyJIbTypOJIOTiuHiI Ta mpodeciiHo 3HadyIi (aKTH,
a TaKOX HaJa€ MOXIIUBICTb NPALOBATH B IHTEPAKTHUBHOMY
CEepPEeIOBHIII HABYAHHSI.

Tak, Ha nymxy H. O. Kyuesoi, HaBuanns IM 3
BUKOPUCTAHHSM KOMIT F0OTE€PHOT TEXHIKA €
HaWIEepCIIEKTUBHIIIUM HaBYaHHSM, 10 BiJIKpUBAE HEOOMEKEHI
MOJJIMBOCTI JUIi CTY/ACHTIB, SIKi TparHyTh Oe3mepepBHO
migBuIIyBaTu cBoro kBamidikarmito [10, c.165]. B. FO. bukos
3a3Hayae, MO0 NPOHUKHEHHsS iH(OpMAaIiifHO-KOMYHIKATHBHUX
TEXHOJIOTIH y HaBYAJIbHUN MPOLEC CTBOPIOE MEPEeyMOBHU JUIs
KapAUHAJILHOTO OHOBJIEHHS SIK 3MICTOBO-IIUIBOBUX, TaK 1
TEXHOJIOTIYHUX CTOPIH HaBYaHHS, M0 TMPOSBISAETHCA Yy
CYTTEBOMY 30araueHHi CHCTEMH JUIAKTUYHUX NPUHOMIB,
3aco0iB HaBuaHHsS 1 Ha I oOcHOBI (opMyBaHHs
HETPAAUIIINHUX TIEJJarOTYHUX TEXHOJOTIH, 3aCHOBaHUX Ha
BUKOPUCTaHHI KOMIT 10TepiB [2, c. 27].

Komm’roTep crae chorogHi 3aco00M HaBUYaHHS, SKHUMA
PO3KpHBa€E pe3epB HABYAIBLHOIO TIPOLECY Ta OCOOMCTOCTI
CTY/IGHTa, PO3LIMPIOE IUAAKTUYHI MOMIJIMBOCTI BHKJIA/1a4a,
MOJIETIIYE HOro Tpalfto, J03BOJSE MEpPEeKIacTH Ha MAalluHy
HaWOIIBII CKIAAHY Ta 00’€MHY 4acTuHy pobotu [12, c. 53].
ITopsia 13 MM BiH CHIpHsi€ HE TUIBKH PO3BUTKY CaMOCTIHHOCTI,
THYYKOCTI MHUCJIEHHS Ta TBOPYUX 3/A10HOCTEH CTYIEHTIB, a
TaKO’ JI03BOJISIE€ 3MIHUTU CaMy TEXHOJIOT1I0 HAJaHHS OCBITHIX
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MOCIyT, 3pOOUTH  MpOoIeC HaBYaHHS OUTBII HAOYHHM 1
IKaBUM.

Komm’torepHi  TexHOmorii  3a0e3medyloTh  TaKoX
inmeHcughikayiro JTIATBHOCTI BUKJIaJada Ta CTyJICHTa B
ayIUTOpPHINA Ta M03aayAUTOPHINA poOOTi, 110, HA HAILY AYMKY,
CIpUsITUME 3AIMCHEHHIO audepeHIianii Ta iHAWBIAyamizamii
HaBYaAHHS, PO3BUTKY CrermialbHOT abo 3arajibHO1
00/1apOBaHOCTI CTYACHTAa Ta TOCHIIIOBATUME MIXKIIPEIMETHI
3B’A3KH, 110, B CBOIO uepry, 3ale3nedye iHTErpOBaHICTh
HaBuyaHHd IM. Tomy MM BBaxaemo, IO 3aCTOCYBaHHS
KOMIT FOTEPHUX TEXHOJIOTI B ayAMTOPHIN Ta M0O3aayJUTOPHIN
poOOTi cTae OIbII [OPEYHHUM Ta CY4YaCHUM, OCKUIBKH
CBOTOJHIIIHSA  MOJOAh — I[€ MOJOOb TEXHI30BAaHOTO
CYCIIIJIbCTBA, SIKA ICHY€ B KOMII IOTEPHOMY IPOCTOP1 3a3BUYai
OinmpIe, HK y CBITI KHIDKOK. | came meil KoMIT IOTepHHIA
MPOCTIp CTaBUTh HOBI 3aBJaHHA SK Tepen OaTbKamMu, Tak i
nepe] BUKIIaaadaMu, TOOTO BUXOBATH i CHOPMYBATH KYIbTYPy
KOPHUCTYBaHHS KOMII FOTEPOM.

Ha nymxy T. II. Capan BUKOpUCTaHHSI KOMII IOTE€pA B
ayJIUTOPHIN poOOTI UM CaMOCTIHHO CTYA€HTOM Ipu BuBYeHI IM
3abe3rneuye:

° mudepeHiiiioBaHuil  HaBYallbHUW  Tpolec 3
MOCTIHHOIO TMPUCYTHICTIO JOOPO3UYIMBOIO BipTyaJbHOTO
IHCTPYKTOpa;

° KOH(IAEHIIIHICTh, TOOTO JHIIE CTYICHT 3HAE
PO BJIACHI TIOMUJIKH;

o CTBOpEHHS Ha 3aHATTI TICUXOJIOTTYHO
KoM$popTHOT aTMochepH;

) YHUKHEHHS OCOOJMMBOCTEH BHKIIAjava, a came
HEpO30ipJIMBHUI TTOYEPK, JHUKIIIS, IMBUAKANA TEMI MOSCHEHHS
MaTepiaiy Ta iHIIe;

. 3a0e3nedyeHHss  0araTopa3oBOr0  MOBTOPEHHS
MEeBHOI YaCTUHU MaTepiairy BIAMOBIIHO A0 MOTPeO CTyICHTA;
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. 3a0IIa/DKEHHST 4Yacy Ha 3aHsATTi abo B3araii
3HATTS YaCOBHUX 0OMEKeHb Ipoliecy HaBuanHs [15, ¢. 35-36].
OTxe, BUKOPUCTaHHSA KOMIT IOTEPHUX TEXHOJIOTIH mHae
MOKJIUBICTh HE TUIBKHA OGararopa3oBo [T ABUIIATH
e(EeKTUBHICTh HABYAHHS, aJ¢ ¥ CTUMYJIOBAaTH CTYJICHTIB 0
NOJAJIBLIOro ycmimHoro BuBYeHHA IM Ta Hajgacte 3Mmory
dbopMyBaHHS Ta PO3BUTKY iX mpodeciiHol MeTOoIUIHOI
KOMITETEHIII1.

Pazom 3 TMM, Ha Hamy IyMKY, KOMIT IOTE€pHU30BaHE
HaBuaHHs IM, sk Oynb-SKWW 1HIIUHA METON Ta JOMOMIXHUHN
3aci0 y HaBYaJILHOMY NpOIIECi, MONPH IUIMK psI TepeBar,
MOK€ TaKOX BHKJIMKAaTH IEBHI TPYAHOIN SIK 31 CTOPOHH
BHKJIaJ]a4a, TaK 1 CTY/ICHTA.

OcCHOBHMMHM  MNpPOOJIeMHMMH  NHUTAHHAMH,  LIO
BUHUKAIOTh TPH BUKOPUCTaHHI KOMIT'IOTepa sK 3aco0y
HaBYaHHA €:

- SIK TIepepOoOUTH, TeperyIaHyBaTH HaBYAIBHUHN KypC 3
JUCLUIUTIHY 17151 HOrO KOMII'IoTepH3allii;

- K noOyyBaTu HaBYAIbHUN npoIiec,
BUKOPHUCTOBYIOYH KOMII FOTEP;

- SIKY JIOJIFO HaBYAJIBbHOI'O MaTepialy 1 B SKOMY BHUIJISII
MIPEJICTaBUTH Ta peali3yBaTu 3 BUKOPUCTAHHSIM KOMIT I0TEPa;

- K 3J1MCHUTH KOHTPOJb C(HOPMOBAHOCTI HABHUYOK Ta
BMIHb 3 TIUTaHb, III0 CTABIISATHCS.

Jlis mepeBeieHHS Kypcy Ha KOMII'IOTEPHY TEXHOJIOTIIO
HaBYaHHS BHKJIaZad MIOBUHEH OYTH KOMIIETEHTHHM HE JIAIIE B
CBOiM NpenMeTHIM ramysi, ane W OyTH rapHUM METOAMCTOM,
MaTd HaBUYKM  CHCTEMaTu3almii 3HaHb, OyTH J00pe
noiH(GOpMOBaHMM NP0  MOXJIMBOCTI  iHpOpMaliiHUX
TEXHOJIOTIH, a TaKOXX 3HATH, SKUMHU 3ac00aMU KOMI IOTEPHOI
MIATPUMKH JIOCSATAETHCS TOW UM 1HIIUKA TUAAKTHYHUN TPUIOM.
KpiM Toro, BiH Ma€e BOJOIITH TUMH TEXHIYHMMH 3aco0amu i
IpPOrpaMHUM 3a0€3MEeUeHHsIM, $IKIi € B HAasgBHOCTI SIK IpH
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CTBOpPEHHI MPUKIATHOTO CHCTEMHOTO 3a0e3MeueHHs, TaK i Ipu
CYIPOBOKCHHI HaBYaIbHOTO Tiporiecy [ 3].

3 OOKy CTymeHTa OIUIbHO BUIUIATH JIIHSGICIMUYHI,
NCUXONO2iuHi  Ta  Mexauiuni — mpyoHowi  pobomu 3
KOMN 1omepom.

Jlo  ninegicmuynux — mpyoHowie MW BIJIHOCHMO
BIZICYTHICTh TE€XHIYHOT TPAMOTHOCTi, TOOTO BiJICYTHICTb BMiHb
KOPUCTYBATUCS PI3HOMaHITHUMH TIporpamMamu: TpadidHuMH,
Flash- animariero, elekTpOHHUM CIOBHHKOM, Web-pemrakropom
Ta I1HIIMMH; BIJACYTHICTH JOCTATHBOTO PIBHS METOJMYHOIO
CIIOBHHKOBOTO 3amacy, IO TPHU3BOAUTH JO HEIOBHOTO
PO3YMiHHS BUKOHAHHS IEBHUX 3a]1a4 TOIIIO.

Ilig ncuxonociunumu mpyonowamu MU PO3yMIEMO
HeOnmarononyuni (i3u4Hi OCOONMBOCTI CTYyAEHTa, a camMe
NOTaHWH{ 3ip, MOTAaHUU CIyX, MOBUIBHICTH, IO B MOJATBIIOMY
CTBOPUTH JUIS  CTYACHTa TIICUXOJOTIYHO HEKOM(OPTHY
aTMocdepy, sKa MOKe BUKIIMKATH sl Cy0 eKTUBHHUX (hakTOpiB
HEraTUBHOT'O XapaKTepy, 30KpeMa HH3bKY CaAMOOIIIHKY, TOOTO
HEBIIEBHEHICTh B CO01 Ta CBOIX CHJIax 4epe3 BiICTaBaHHA Y
HaBYaHHI.

Mexaniuni  mpyonowi  (306HiwHi) TONATAIOTH Yy
HeslocTaTHhOMY 3a0e3neueHHi BH3 sikicHuMu KoMI’ loOTepHUMHU
3aco0aMM  HaBYaHHS, BIACYTHICTH abo0  JIIMITOBaHICTh
BUKOpUCTaHHs Internet-mepexi, crmeriagbHO MPOrPaMHOIO
3a0e3mneueHHs. 3a TAKUX YMOB y CTYJEHTa 3HUKYETHCS PIBEHb
MIITHOCT1 3aCBO€HHS MEBHOro Matepiany 3 IM Ta BTpauaeTbcs
IHTepeC B3araji 10 BHUBYEHHS JIaHOTO TIPEIMETy, IO
HPU3BOJMUTH A0 BTPATH MOTHBALIi 0 MOJANIBIIOTO YCHIIIHOTO
HaBYaHHSI.

Buxonsun i3 3a3HaY€HOTo, 3aHATTSA 3 BUKOPUCTAHHSAM
KOMIT FOTEPHOT TEXHIKHM BHMara€ 49iTKOTO IUIaHyBaHHS Ta
opravizauii HaBYAJIBHOTO TMpPOIECY 3 YpaxyBaHHIM SK
TICUXOJIOTTYHUX OCOOJIMBOCTEH CTYyNEHTa IS TOTO, 00 JaHa
dopma He cTaja MOIITOBXOM J0 3MEHIIEHHS abo il MOBHOTO
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3racaHHs MOTHBaIlii MOBJICHHEBOT aKTUBHOCTI CTYJEHTIB, TaK i
Cy4YaCHHUX TEHCHIIIN B OCBITI.

[lepexin VYxpaiHn Ha JBOXPIBHEBY OCBITHIO CHCTEMY
(6akamaBpar - Maricrparypa) XapaKTEePU3YETHCS
OpIEHTOBAHICTIO Ha PO3BUTOK y BUITyckHHMKIB BH3 3matHocTi
JI0 CaMOCTIMHOTO BHMBYEHHS MOBH Ta KYJIbTYpU Ta MiABUIIYE
pOJIb CaMOCTIHHOI JiSUIBHOCTI B OBOJIOAIHHI CTYACHTAaMH HE
TUTBKM MOBHHMMH Ta MOBJICHHEBUMHU HaBHUUYKAMU Ta BMIHHSIMH,
a W y po3BUTKY TpoeciiHO-METOANYHOI TMiATOTOBKH
MalOyTHIX BUMTENIB iHO3eMHOI MOBH. JlaHu#l akT 3HAXOAUTH
CBOE BITOOpPaXEHHS Yy BUMOTax 3arajJbHOEBPOICHCHKUX
Pexomenpariii 3 MoBHOI OcBiTH [8], 3rigHO SKHUX IPOIEHT
HAaBYAJILHOTO 4Yacy, IO BIJBOJWUTHCA HA CAMOCTIHHY
10322y JUTOPHY pOOOTYy 3OLIBIIYETHCA, a YHUCIO TOAMH,
BiJIBE/ICHUX HA ayIUTOPHY POOOTY 3HAUYHO 3MEHIIyeThCs. Take
CKOPOYEHHS ayJAUTOPHUX TOAMH (JIEKIIHHUX Ta MPAKTHUYHUX )
BUMAara€e JeTaJbHOIO BHUBYEHHS 1 3allydeHHS pE3epBiB
ICHYIOUOTO MiIXOMy IO Oprasizamii HaBYaJbHOTO MPOLECY 3
oonozinHsA IM Ta Bcix 1i acmekTiB. 30KpeMa I CTOCYEThCS
Kypcy MeToauku BHKIanaHHs IM, Ta BupimieHHs Ha LIl
OCHOBI NMPOOJIEMH pPalliOHATBHOIO PO3MOJALTY AYAUTOPHHUX Ta
M03aayTUTOPHUX BUMIB MAisNIbHOCTI. OIHUM 13 KIIOUOBUX
MUTaHb y PO3B'I3aHHI JaHOI MPOOJeMH € MUTaHHS OpraHizaiii
10322y TUTOPHOI CaMOCTIMHOI POOOTH CTYICHTIB, BU3HAUCHHS
i 3MICTY, IPUHIUIIB 1 pO3pOOKH ii KOHTPOIIIO.

B ymoBax cTpiMKoi TexHoJoriizamii Ta KoMI’ roTepizarii
cycmisnbeTrBa Oararo BueHux (€. I'. Azimos, B. I1. be3nanbko,
M. A. bosrenko, A. B. 3y6os, O. C. Ilonart, T. Il. Capana Tta
1H.) BOayaroTh BUpIIIEHHS MPoOJIeMH opraHizauii caMOCTiHHOI
poOOTH CTYAEHTIB camMe y BHUKOPUCTAHHI KOMIT IOTEPHUX
TEXHOJIOT1H.

AHaii3 ayAUTOpPHUX BUJIB MisIBHOCTI (Ha JNEKIIHHUX
Ta TMPAKTHIHUX 3aHATTSIX 3 METOJMWKH BUKIagaHHi [M)
MOKa3aB HEMOKJIMBICTh 3a0e3neueHHs BUKJIaJ]aueM
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¢dopMyBaHHS CTIHKMX METOJAWYHMX HABUYOK Ta BMIHb SIK
OCHOBM ManOyTHBhOI MpodeciHHOl MisUIBHOCTI CTYACHTIB B
yMmoBax Opaky wyacy. JlaHa cuTyamis 3yMOBJI€Ha THUM, IO
KOHTpPOJIb MIPOLIECY HaBYAHHSA B YCiX WOro MposBax MOBHICTIO
NOKJIQJA€ThCSI HA BUKJIAQJa4ya Ta mependadae BEIMKUA 00’ eM
pPYTHHHOI po6oTH. 3a0e3MeUeHHs TaKOTO CTYIIEHIO KOHTPOIIIO €
MaJIOMMOBIPHUM Ta Hee(DEKTUBHUM, 3BAXKAIOUU HA CKOPOUYCHHS
ayIUTOPHUX TOJIMH Ta HE3MIHHUN 00’ €M MaTtepiaiy.

Came TOMy 3Ha4YHa YaCTHHA 13 3aCBOEHHS Ta TPEHYBAaHHS
HaOyTHMX HaBMYOK Ta BMiHb, a TaKOX TBOPYOTO iX
3aCTOCYBaHHS NMEPEKIAAAETHCS HA MM03aayAUTOPHY AISUTBHICTD,
Ol SKOI0 PO3yMIIOTh 3aIlJIAHOBaHY HaBYalbHY, HAaBYaJIbHO-
JOCIITHUIIBKY Ta HAYKOBO-JOCITITHUIIBKY pOOOTY CTYIEHTIB,
Ky BOHM BHUKOHYIOTh B [103aayJUTOPHHH dYac 3TiIHO
MOCTABJICHOTO BUKJIAIa4e€M 3aBJaHHS Ta ITiJ[ 4aC METOJHYHOTO
KEpiBHUIITBAa BHKJajada, ane Oe3 Horo Oe3mocepeaHbOro
BTpy4anHs [15]. [TozaaynuropHa popma KOMII’ FOTEPU30BAHOTO
HaBYaHHSA TNPO(deciifHO-METOMMYHOrO Marepialny, a came
KOMIT FOTEpHI JIabopaTopHi poOOTH, HAa HALIY TYMKY, € JOCHUTb
BO)XXJIMBOIO ()OPMOIO HAaBYAIBHUX 3aHATH 3 IM, Tak sk BOHa
CIpsSIMOBaHA Ha JOCATHEHHS TaKHX MPAKTHYHUX MiJIeH SK
(dopMyBaHHS y CTYIEHTIB KOMYHIKaTHMBHOI, CAMOOCBITHBOI Ta
npodeciiHO-MEeTOAMYHOI KOMIIeTeHLIH Ta Oepe Ha cebe
yacTUHY (YHKLIA BHKIajada, a caMe€ KOMYHIKaTUBHY;
1HQOpPMATHBHY; TPEHYBAJbHY; VYIIPABIAIOUY; CTUMYIIOKOYY;
KOHTPOJIIOI0YY.

JlabopaTopHi poOOTH, SK OJAMH 3 OCHOBHUX BHJIIB
poOOTH MpHU BUBYEHHI METONMKU BUKIanaHHS IM crnpsiMmoBaHi
Ha MIATBEP/KEHHS TEOPETUYHUX MOJIOXKEHb Ta (HOpMyBaHHS
3arajibHUX Ta MpoeciiiHuX KoMIeTeHIii MaiiOyTHIX BUUTEIIB.

KpiMm TOro, m0 OCHOBHMX pHC Ta BaroMux mepeBar
BIIPOBA/KCHHSI KOMIT IOTEPHUX JIAOOPaTOPHUX POOIT y
HaBYAIBHY TPOTpaMy Kypcy METOIWKH BHKIagaHHSA IM sk
YaCTUHM CaMOCTIIHOI AismbHOCTI cTyneHTiB y BH3 € ix:
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- yinecnpsamosanicmp, TOOTO  aKTHBHICTB, sKa
CHpsMOBaHAa Ha BUPILIEHHS CBIAOMO IOCTaBJICHOI METH -
TPEHYBAaHHS Ta TMEPEBIPKY pIBHSA 3aCBOEHHS TEOPETHYHOTO
matepiany (y posmim “Getting Professional”) a6o na
NPAaKTUYHE BHPIIICHHS MPOOJIEMHOrO MUTAHHSA, 3aJIy4yarouu
IpU OMY KpPUTUYHE, METOJUYHE Ta TBOpYE MUCIECHHA (y
pozaini “Getting Creative ”);

- npooymanicms. Ilicns Toro, ik OyJa mocraBjieHa MeTa,
chopMynboBaHa TpoOJieMa, CTYIACHT aHaJi3ye CHTYaIlilo, B
SKIA BiH Oyze 3MYIICHHH AiSTH, 1 00Mpae crmocodu Ta 3acodu
JOCATHEHHS JIaHOT METH, TIOCIIJOBHICTh MalOYyTHIX TiH;

- cmpykmyposanicms, TOOTO Habip MNEeBHUX MOl Ta
ITOCJIITOBHICTD iX BUKOHAHHSI,;

- yceiooMmienHs, TUIAaHYBaHHS Ta TmependadyeHHs
MOXITUBOTO pe3yJIbTaTy, HAsSBHICTH JIOTIYHOI cxemu [7, c.26-
37,

- pe3yIbmamuéHicms, KOJH Jii CTYIEHTIB 3HAXOATh CBOE
JOTiYHE BiAOOpa)KEHHS Ta 3aBEPIICHHA B pe3yibTarTi, TOOTO y
chopmoBaHOCTI TIPOodeCciiHO-METOMUYHIX HABUYOK W YMIiHB
MaiOyTHIX BUHTEIIIB.

Jlabopamopne KOMN tomepu3oeane HaBYaHHS
nependadae poOOTy CTYACHTIB B ayauTOpii, 0O0IaJHAHOIO
KOMIT'IOT€paMH, 110  JO03BOJIsi€E  00’€AHATH  TEOPETUKO-
METOOJOTIYHI 3HAaHHSA 1 NPAaKTUYHI HAaBUYKM MaiOyTHIX
BUHUTEIIIB B IMpoLECl X HAyKOBO-IAOCIIAHUIIBKOI AISUTBHOCTI Ta
Ma€ TpPEHYBAJIbHUNM 1 YacCTKOBO KOHTPOJIBOBAHUU XapakTep,
TOOTO po3poOJieHI BHKJIaJaueM KOMIT IOTEpPHI 3aBJaHHS
CIpSIMOBaH1 Ha 3aKPIIUIEHHS Ta YaCTKOBUN KOHTPOJIb HAOYyTHX
3HaHb Ta BMIHG [1].

3MmicT KOMI'IOTepHHMX JabOpaTOpHUX poOIT Mae
BIIMOBIIATM BUMOTaM JI0 BMiHb, NPAKTUYHOTO JOCBIiIY,
3araJlbHUM MOBHUM Ta npo¢eciifHO-MEeTOTNYHUM
KOMITIETEHIISIM, 10 (OpPMYIOThCS 3 AMCHUILIIHU «Meroauka
BUKJIaJJaHHS 1HO3eMHUX MOB Y 3H3», oXOIIoBaTy BCi acliekTu
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IM, sxi BuBuatoThcst y BH3, ta Bci Buam mpodeciiinoi
TISITBHOCTI, J10 SIKO1 TOTY€EThCs MaOyTHIN BunTeNb [M.

TakuM YMHOM, KOMII FOTEpHI JIabopaTopHi poOOTH, 1110
IPOMNOHYIOTECS, 3a0€3MeUyIOTh 3aIy4eHHS MIKIPEIMETHUX
3B’A3KIB Yy HaBYaHHI, OCKUJIbKHU IHTETpallis 3HaHb y HABUaHHI,
MIPOBE/ICHHS 1HTETPOBAHUX 3aHSTh, OPTaHi3alliifHi MOYKIMBOCTI
KOMIT'IOTE€pa Ta KOMIT'IOTEPHHX BHJIB POOOTH CIPHSIOTH
MOCUJICHHIO Mi3HABaJIbHOI JISUIBHOCTI Ta BMOTHBOBAHOCTI
MaifOyTHIX BUMTEIIB Ta, B CBOIO YEPTY, BiIMOBIIAIOTh BUMOTaM
IHTErpoOBaHOI0 MiJIXOAY 10 BUKJIaJaHHsS Ta HaBuaHHSA y BH3.
AHani3 mncuxoJoro-rnenaroriunoi mjiteparypu [4,5,9,11] nam
HaM MOJXXJIMBICTb BU3HAYMTH, 110 1HTEIPOBAHI 3aHATTS, SKUMHU
€ TIPaKTHYHI Ta J1a0opaTopHi POOOTH 3 METOIUKH BUKJIAJaHHS
IM, — 1ne 3aHATTA, SAKI NPOBOAATHCA 3 METOK PO3KPUTTA
3aralbHUX  3aKOHOMIPHOCTEH, 3aKOHIB, 1IeH, TEOpii,
BiTOOpaXEHUX y PI3HUX HayKaXx 1 BIAMOBIIHUX M HaBYAIbHUX
mpeaMeTax. Ix mpoBenenHs 3abesmeuye  (OpMyBaHHSA Y
MalOyTHIX BUMTENIB NpOoQeCciiiHNX HABUYOK, LITICHOI CUCTEMH
ySBIIEHb MpPO MalOyTHIO TpodeciiHy MisIbHICTB; CIpHSE
NOMIMOJIEHHIO Ta PO3IIMPEHHIO IXHIX 3HaHb, MNpodeciiiHoi
KOMIIETEHIII], J1ala3oHy iX MPAaKTHYHOTO 3aCTOCYBaHHS IMpHU
BUKOHAHHI HAaBUYAJIBHUX Ta MalOyTHIX NMpodeciiHNX 3aBJaHb

Ha namy aymky, Taka JisJBbHICTH J1a€ MOKJIUBICTD
MaifOyTHiM BumTensM IM caMmocTiiHO OTpUMyBaTu Ta
pO3BHBATH HOBI 3HAHHS Ta BMIHHS, HEOOX1HI JUIsl YCIIITHOTO
npodecifiHOro  poO3BUTKY  HaBiTh  MICHA  3aKIHUCHHS
YVHIBEPCUTETY; OI[IHIOBATH OTpPUMaHl pe3yJabTaTH; IpHU
HEOOXIJTHOCTI ~ caMOCTiHHO  BHUpILIYBaTH MpoOJieMH, 11O
BUHUKAIOTh; OOTOBOPIOBATH 1X HA MPAKTUYHUX 3aHATTIX a0o 3
BUKIIaJ]aueM TMpH  MiABEACHHI  MIJCYMKIB  BUKOHAHHS
nabopaTopHOi POOOTH.

BuKkoHaHHS CTyJ€HTaMU KOMII IOTEPHHX J1a00paTOpHUX
POOIT TaKOX TPOBOJUTHLCS 3 METOIO:
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- (dopmyBaHHA  BMiHb, MPAKTHUYHOTO  JOCBiAY
BIJIMIOBITHO /0 BUMOT Ta PE3YJIbTATIB 3aCBOEHHS JIUCITUILIIHH,
npodeciiHOro MOIyJis 1 Ha OCHOBI MEpeNiKy HEOOXiITHUX
KOMIIETEHIIi}, BU3BHAaYEHUX pOO0UYOI0 MPOrpaMor0 JUCHUILTIHU
«MeronMka BHKJIQJaHHS 1HO3EMHUX MOB Yy 3arajbHO-
HaBYAJIbHUX 3aKJIaJax»;

- y3araJbHEHHS, CHCTeMaTH3allii, MOTJIUOICHHS,
3aKpIIUICHHS] OTPUMAHUX TEOPETUYHUX 3HAHD;

- BJIOCKOHQJICHHSI BMiHb 3aCTOCOBYBATH HaOyTi 3HAaHHS
Ha TpaKTHUIll, peami3amii €JHOCTI TEOPETUYHOI Ta MPAKTUYHOT
TISUTBHOCTI  CTYJEHTIB 13 3allydeHHSAM TEXHIYHUX 3aco0iB
HaBYaHHS;

- PO3BHUTKY IHTEJNEKTyaJbHHX BMiHb MaHOyTHIX
Buutenie IM, a came: aHaJNITHYHUX, MPOEKTHUX,
KOHCTPYKTHUBHUX, TBOPUYUX TOIIIO;

- BUPOOJICHHS TPU BUPIIMICHHI TOCTABJICHHX 3aBJaHb
TakuX TPOQPECIHHO 3HAYYIIMX SKOCTEH, SK CaMOCTIHHICTS,
TOYHICTh, BIINOBIJAIBHICTh, TBOpYA iHIIIaTHBA.

[Tpu mpoBeneHHI KOMIT IOTEpPHUX JIA0OPaTOPHUX POOIT
CIiJT BpaxoByBaTH 00’e€M wyacy, IO BIJBOAUTHCA Ha IiX
BHUKOHAHHS, 1 0OMEXY€EThCS TOJIMHAMYU HABYAJILHOTO TUTAHY Ta
poboyoi mporpamu 3 Kypcy Meroauku HaByaHHsa IM y 3H3.
[Ipore Ha BUKOHAaHHS OJHIET JA0OpaTOpHOI POOOTH Mae
BIJIBOAWTHCSA B LIJIOMY HE MEHIIE JBOX aKaJeMIYHUX TOJUH,
OCKUTBKY 3aBIaHHS ISl BHKOHAHHS HOCSITH SIK PEICTITHBHUM,
TPEHYBaJbHO-PETPOAYKTUBHUNA, TaK 1 TBOPYMN XapakTepw,
BUMararo4u BiJ| CTYJEHTIB KOHIIEHTpallli, MOTHBAI[ll, HABUYOK
aHalli3y Ta CHHTE3y TEOPETUYHUX 3HaHb, KPUTUYHOTO,
METOJIMYHOTO MUCJICHHS;, TBOPYOTO MiAXOMY [0 BHPIIICHHS
IHAVBIAyalbHUX MPOOJEMHUX 3aBaaHb. [IpenMerHi Temu
7abopaTopHUX  poOIT  MOXYTh  PO3pOOISATHCS Ta
MPOMOHYBATUCS BUKJIQJadyeM CaMOCTIHHO 3TiTHO 3MICTy
HaBYaHHS JUCIUIUIIHA Ta BIAMOBIIHOTO pO3AlUTY (TeMH) Ta
TOJIWH, SIKi BIJBOAATHCA HA TIPOBEACHHS ayAHTOPHUX Ta
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M03aayJUTOPHUX 3aHITh, IPOTE BOHU TMOBHHHI 3a0e3MeuyBaTu
peaitizallilto BUMOT 10 3HaHb, HABUYOK Ta BMiHb, a TaKOX
MPAKTUYHOTO JIOCBIAy CTYIEHTIB B MEXKaX KypCy METOJUKH
BukJiaganus IM y 3H3.

KpiMm TOro, HeoOXiHUM CTPYKTYPHHUM €JIE€MEHTOM
oprasizamii Ta MPOBEACHHS KOMII IOTEpPHUX J1a0OpaTOPHUX
poOIiT, OKpiM  CaMOCTIMHOI  MisIIBHOCTI  CTYACHTIB, €
000B’SI3KOBUI iHCMpyKmaoic, O TPOBOAUTHCSA BUKJIAladeM y
JEKiJTbKa eTariB:

- mepej MOYaTKOM BHMBYEHHS TemH Ha erami “Getting
Involved” (70 mekiii 3 TeMu), TOOTO «BXOKEHHS» CTYACHTIB y
TeMy JaboparopHoi poOOTH, 3HAWOMCTBO 3  HOBOIO
TEPMIHOJIOTIEF0O ~ Ta  NPOOJEMATHKOK  JaHOI  TEMH,
BUKOPHUCTOBYIOYH TEXHOJIOTIi MapaneabHOro Ta IEHTPOBAHOTO
YUTAHHS,

- mepen BUKoHaHHsAM etamiB “‘Getting Professional ” ta
“Getting Creative ”, e Bijg MallOyTHIX BUMTENIB BUMAratOThCsI
BMIHHSA TIEPETBOPEHHS TEOPETHMYHUX 3HAHb Yy BMIHHS IiX
pearmizamii Ha MpPaKTUI; CaMOOpraHi3amii; KPUTUYHOTO  Ta
TBOPUOTO MIAXOAY /O BHpIIICHHS MPOOIEMHUX 3aBJaHb;
IHIIIIATUBHOCTI Ta THYYKOCT1 METOJJUYHOTO MHUCJICHHS.

Takuif iHCTpyKTaXX, Ha Hamly IyMKY, BIANOBiJaTHMe
SKOCT1 3aCBOEHHSI CTYJE€HTaMHU HaBUYaJIbHOTO MaTepially B
CUCTEMi CaMOCTIHHOTO HaBYaHHS, KU, SIK 1 B TpaAULIHHOMY
MPOIIEC], XapaKTepU3y€eThCS PI3HUMHU PIBHSIMH, a caMe: PIBHEM
ySIBH; pIBHEM BIATBOPEHHS; pIBHEM HAaBUYOK Ta BMiHb; PIBHEM
TBOpYOCTI [3].

Konmponv chopmoBaHocTi HaOyTHX HaBUYOK Ta BMiHb
npodecitHO-METOIMYHOT KOMIIETEHI1T MaitOyTHIX BunTeniB IM
3aco0aMi  KOMIT'IOTEpHMX  JIaOOpaTOpHUX  poOiT, 110
MPOMOHYIOTHCS, MOXE 3/1MCHIOBATHCS Y JIeKUIbKa CIOCOO1B:
MO’K€ TPOBOJUTHUCS YAaCTKOBO CaMOCTIMHO CTYACHTaMH - MPHU
BHKOHAHHI TECTOBHX 3aBaaHb po3zainy «Getting Professionaly,
KOJIM KOMIT IOT€p aBTOMAaTUYHO BUA€ MPaBWIbHI BIAMOBIII Ta
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HipaxoBye KiUIbKiCTh HaOpaHuMX cTyaeHTamu OaiiB, abo
nepeBipsATHCs 0e3MmocepeIHhO BUKJIAAaueM. 3aBIaHHS PO3ALTY
«Getting Involvedy ta «Gertting Creativey, ski BHMararoTh
KPUTHYHOTO MHCJICHHS, TBOPYOTO IMIXOAY JO CBOTO
BUPIIICHHS, OI[IHIOIOTHCS BUKJIAJJa4eM Ta OOTOBOPIOIOTHCS ITiJ
yac JICKIIA 1 MPaKTUYHUX 3aHATh a00 B I1HAWBITYyaJbHOMY
MOPSAKY OCOOUCTO 31 CTYACHTOM.

3aBmanus po3miny «Getting Involvedy, a came
MEeXHON02I  napanenvHo20 ma YeHmpo8aHo20 HABUAHHSL,
omiHOTECA y 10 06ajiB, OCKiUIBKM Ha JaHOMY eTalli
Bi/IOYBA€ThCS JIMINE «BXOKCHHS» CTYJCHTa B TEMY, HOBY
TEPMIHOJIOTII0, 3ally4yeHHsl HOro 0 MisIbHOCTI, a BUKOHAHHS
3aBJIaHb JIAHOTO PO3AUTYy CHpPHSE PO3BUTKY ITi3HABAIHHUX Ta
TBOPUUX 3A10HOCTEH MalOyTHHOTO BUYMTENS, HOrO MOTHBAIIT 1
CIIyT'y€ CBOTO POAY 320XOUYECHHSM JI0 TIOAAJIBIIOTO PE3YIbTaTY.

Texuomorii 3naxodocenns sionosionocmen (Matching),
oonosuenns eiocymuix yacmun eupaszie (fill in) ta suxonanns
mecmy muoxcunnozo eubopy (multiple choice test), sxi
mictateest 'y posnim  «Getting Professional», no3BossitoTh
CTyIGHTaM peajli3yBaTM B Ja0OpaTOpPHHUX YMOBax HaOyTi
TEOPETUYHI 3HAaHHA Ta CIYTylOTb OCHOBOIO (OpMYyBaHHS
npodecifHO-MEeTOMYHUX BMiHb. MaKCHUMaJIbHO MOXKJIMBA
KUIBKICTh HaOpaHUX CTyJIEHTOM Ha JaHoMy eTami  OaiiB
cranoButh 40: 10 - 3a 3uaxodocenns eionogioHocmet
(matching), 8 — 3a BUKOHAHHS mecmy MHOICUHHO2O SUOOPY
(multiple choice test) Ta 12 - 3a donosuenns siocymmuix wacmun
supasig (fill in).

3aBaaHHs 3aKiMOyHOro posxainy «Getting Creativey
HOCSITh, SIK 3a3HAYAJIOCs, BUKIIOUHO KPCATHBHHIA XapakTep Ta
nepeadavyaoTh JEMOHCTPAIlI0 YMiHb BUKOPHCTOBYBAaTH HaOyTI
TEOpPETHYH1 3HAHHS TBOpUYO. PO3B’sA3aHHS TakWX 3aBJaHb,
CIpPSIMOBAaHUX HA CHUCTEMATHU3AIlil0 TEOPETHUYHUX METOIUYHHX
3HaHb, HaBYAHHS JIOCHITHUIIBKAX TMPUHOMIB, PO3BUTOK
THYYKOCTI METOJMYHOTO MHUCJICHHS Ta PO3BUTOK IHIIATUBH i
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3a0X04EHHS MaiOyTHIX BUMTENIB 70 TBOPYOCTI, OI[IHIOIOTHCS
MakcuMaipbHO y S50 ©OagiB — 25 OamB npu meperisaai
gioeohpacmenmy Ta ONUCY TIIOCTABJICHHUX 3aBJaHb Ha
BU3HAYCHHS CTYJCHTaMH 1T, METH Ta eQEeKTUBHOCTI
BUKOPUCTAHHS BYMTEJEM Ti€l UM 1HIIOI TEXHOJOTii Ha ypori
AHTIIIHCHKOI MOBH, apryMEHTYIOYHM CBOIO TOYKY 30py; Ta 25
0aiiB - TpU BUKOHAHHI MPOOJIEMHOI MemoouuHoi 3a0aui.

Takum uuHOM, 3arambHa  KUIBKICTH — MOXKJIMBHX
HaOpanux OaniB craHoButh 100, 1m0 BiANOBiNAE CyyaCHUM
€BPOICHCHKMM BHMOTaM [0 KOHTPOJIO Ta OIiHIOBAaHHS
npodeciifHnX 3HaHb, HABHYOK W YMiHb MaHOYTHIX BUHMTEIIB
IM.
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1. 3. Oco0,MBOCTi PO3BUTKY METOAUYHOI KOMIIETEHIIil
Maii0yTHHOI0 BYMTE/ISl iHO3€MHOI MOBH 3 BUKOPHCTAHHAM
BipTyaJIbHOT0 cepe10BHINA

Inpopmaruzamiss  BHIIOi  OCBITHM, $K OIUH 13
CTpaTeriyHux HampsMmiB il po3BUTKY B YKpaiHi, mepembavae
3alpoBa/pKEHHS] B  HAaBUAIBHUK mporec iH(popMaliifHo-
KOMYHIKAI[IHHUX ~ TEXHOJIOTIH, 110 MAarThb BUCOKHUI
TUIAKTAYHUAN TOTEHI[iA y TIATOTOBII MaiOyTHIX (axiBIIiB.
CpOrojHi BOHH BCE UYACTIIIC BHUCTYNAIOTh KOMIUIEKCHHM
3ac000M HAaBYAHHS, 110 MOKE OYTH HE JIMIIE JTOJaTKOBUM, ajie
 OCHOBHHUM, SIKUH JTO3BOJIS€ 3M1MCHIOBATH OCBITHIO AISUIbHICTE
Ha Bixcrtani, 0e3 HeoOXimHoOcTi Oe3mocepenHboi CHiBIpali
CTYJEHTIB 1 BHKJIaJaya. 3Ba)kal0OUM Ha IIe, KOMIT'IOTEpHI 1
0COOJMBO BEO-TEXHOJIOTIT BUKOPUCTOBYIOTBCS SK TEXHIYHA
OCHOBa OpraHizalii JUCTaHIIHHOI OCBITH Ta BIAIrparoTh BCE
OUTBIIY POJIb Y MIATOTOBII CTYJACHTIB JIEHHOI Ta 3a04HOI (popm
HaB4YaHHs. D13MYHO BOHU MOXKYTh OyTH PO3TAIIOBAHI:

o B Mepexi [HTepHer;
o y JOKJIbHUX Mepexax [6];
. Ta Ha IEPCOHAILHUX KOMIIT'IOTEpaXx.

B npoMy mizpo3nini po3risiaTUMEThCs Heplia rpymna
TEXHOJIOT1H, a came: JIedKl BUIM OCBITHIX IHTEepHET-pecypciB 1
BeO-cepBiciB K 3aci0 opranizamii caMocTiiiHOi poOoTH
MalOyTHIX y4YWUTENIB y TpOLECi BHUBYEHHS METOJIUKHU
BUKJIa/IaHHS 1HO3EMHUX MOB.

I. InTepHeT-pecypcu. Sk mokasye aHaii3 TeMaTUYHUX
JIOBIIKOBUX JDKEpEJ, BOHM ICHYIOTb Y JBOX OCHOBHHX
PI3HOBH/IAX: SIK Be€O-caliTh Ta BEO-TIOPTaJH, [0 MAOTh MOII0H]
Ta BIZIMIHHI PUCH.

[Tonstrss "BeO-caiiT”" (Bim anria. website: web —
"maByTHMHa, Mepexka' 1 site — "micie'") BU3HAYAETHCA SIK
CYKYIIHICTh €JEeKTPOHHUX JIOKYMEHTIB ((ailyiB) mnpuBaTHOL
ocoOu M oprasizauii B KOMI'TOTepHii Mepexi, 00'eJHaHUX ITi]T
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onuiero anpecoro [6]. Ili [HTepHET-pecypcH MarOTh ChOTOJHI
HU3KY popmaTiB (y TOMY YMCIIi KOMEPLIHHKX), 3 IKHUX HE BCl €
NPUJATHAMHU JJIs BUKOPUCTAaHHS y mpodeciiiHiil miaroTosii
MalOyTHIX BYHMTENIB-(PIIOJIOTIB 3arajioM 1 B oprasizamii ix
CaMOCTiiiHOT poOOTH 30KpeMa.

TpanumiitHO y BITYM3HSHIN BUIIIN TeAaroriaHii ocBiTi
BUKOPUCTOBYIOTBCS TaKi pi3sHOBUAM [HTEpHET-pecypciB, SK:

a) memamuuHi 6eb-calimu, 1O 32 YMOBH PO3MIIICHHS
Ha HUX YCiX HEOOXITHUX PyOpUK CTAIOTh MIPEIMETHUMU;

0) enexmponni OibOniomexu, MO SBISIOTH COO0K BeO-
CaiiTh, B fKI IHTETPOBAHO TIOUIYKOBI CHCTEMH Ta IICBHY
KUIBKICTh CHCTEMaTU30BaHUX MYJIbTUMEAINHUX KEpelt;

B) eleKmpoHHI Kamanocu, SKi TaKoX € BeO-calTamu i
MICTAThH MOIIYKOBI CUCTEMH, 1[0 BUKOPUCTOBYIOTH MOCUJIAHHS
Ha JDKepenia 3 1HIMX BeO-CalTiB;

T) eleKMpOHHI CIOGHUKU Ta eHyukionedii, B SKI
BXOJIATh ITOIIYKOBI CHCTEMHU Ta OJWHUII OJHIE€l UM JIEKUTBKOX
MOB 200 MOHATTS 3 iX TIyMayeHHSIMHU.

[IpenMerHi BeO-caliTH, SK OCHOBHI UM JIOJAaTKOBI
3aco0M  HABYaHHS  OKpPEeMHX  HaBYaJbHUX JAUCLUILIIH,
3aBOMOBYIOTh yc€ OLIbIIYy MOMYJSAPHICTH cepea OcBIiTAH. Lle
MOB'SI3aHO 3 TUM, 110 PO3MIILIEHHS X KOHTEHTY B [HTEepHeTI He
BHMarae CreriajgibHOl TEXHIYHOI OCBITH, a KpIM TOTO BOHHU
Ha/Ial0Th JIOCTaTHI MOXKJIMBOCTI JUIsl CYNIPOBO/AY HaBYaJIbHOTO
poIIecy.

OcHOBHUMHM (DYHKIIISIMM TeMAaTHYHHMX BeO-CaMTIB €:

a) iHgopmayitna (SKIIO HA CaWTI PO3MIIIYIOTHCS
MYJIbTUMEIMHI MaTepianu, 1o IyOJOTh YH JONOBHIOIOTH
3MICT JIEKLIHHUX 3aHATh 1 JPYKOBAHUX 3ac001B HAaBYAHHS);

0) Hasuarvbra (KO PO3POOHUKAMHU 3aMPONOHOBAHI
3aBJaHHS, IO ITiUISTAl0Th BUKOHAHHIO, HAIPUKIAJ: BIIPABH,
MUTAaHHS [0 TPAaKTUYHUX 3aHATH, TEMH TBOPIB, pedeparis,
MIPE3EHTAIIIH TOIIO);
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B) opeauizayitina, SIKIIO Ha CaWTi MyOmiKyeThCs 1
MOCTIHHO OHOBIIOETHCSA 1H(OPMAIlE CTOCOBHO Oprasizamii
HABYAIBHOTO TIpoluecy (pOo3Kiaj 3aHsATh, JaTW MPOBEACHHS
3aJTiKiB Ta iCIIUTIB, OIIHKK 32 KOHTPOJBHI YM KypCOBI poOOTH,
pedeparu; BUMOTH 1IOAO OQGOPMIICHHS KOHTPOJBHUX a0o
HayKOBUX POOIT; KpUTEPii OI[iHIOBAHHS TOIIIO);

r) Kommponooua (SKIO PO3pOOHUKAMH PO3MIIICHI
TECTH YU 3aBJaHHS Uil CaMOKOHTPOJIIO, HANpPUKIIA,
103aayIMTOpHAa MOTyJIbHA KOHTPOJIbHA POoOOTA TOIIO).

[ToenqnanHs BkazaHUX (YHKIIM Haga€e BUMYCKHUKAM
MIMPOKI MOXMJIMBOCTI JUIsI OpraHizamii caMocCTiiiHOi poOoTu
CTYJICHTIB.

Y cBoIO uyepry, eJeKTpPOHHI Oi0JIIOTeKH, KaTaJIOTH,
CIIOBHUKHM Ta CHIMKJIONEAil 3a3BU4Yail HE pO3pOOISIOTHCS
[IECHPSMOBAHO  JUIsl  BHBUYCHHS  CTYJICHTaMH  OKpEeMOil
TUCIUIUIIHMA, TMPOTE€ BHUKOPUCTAHHS BXKE ICHYIOUHUX €
JOIUTGHUM Y TIPOIECi CAMOCTIHHOTO BUKOHAHHS HAYKOBUX
pOOIT, BUKOPUCTAaHHS MOUTYKOBUX 1HAMBIAYaIbHUX 3aBJIaHb.

Hapemiri, TeMaTHYHHIl MOPTAJ, MO CXOXUH 3 BeO-
caiiToM 3a 30BHILIHIM BUIJISAOM Ta iHTep(deicoM, MICTHTh
HabaraTto OuUIbIIMI 00cir iHpopMalii 3 AEKUIBKOX TeM 4YH
HAaBYAILHUX JMCUMIUIIH, JOAATKOBI 1HTEPaKTHBHI CepBicU
(manpukiaa, Gpopymu, 4aTH, MOMTY, MPOTHO3 TIOTOH, HOBUHH,
TOJIOCYBaHHS TOIIO) [7] 1, BIAMOBIIHO, BiAPI3HAETHCS BUILOIO
TEXHIYHOIO CKJIQJHICTIO.

Tematuuni TopTanyd 3a3BUYail  HE TOB'A3aHl 3
BHUBUCHHSIM OKPEMHX HABYAIBHUX TPEIMETIB, & OTKE MOXKYTh
BUOUpATHCSA CTYJIEHTAaMH B Mepexi 3 uuciaa TOTOBHX 1
BUKOPHCTOBYBATHCh Y X011 CAMOCTIMHOI HayKOBOi1 pOOOTH.

Buxopucranns  BkazaHux  [HTepHeT-pecypciB B
opraHizaiii camocmitinoi pobomu CTYIEHTIB 3YMOBJICHE
HacamIiiepes; ii CyTHICTIO, 3MicToM 1 (opmamu y mnporeci
BUBYCHHS Kypcy «MeTouKa BUKIIaJaHHS IHO3EMHUX MOBY.
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3micm  camocmitinoi  pobomu  CTYIAEHTIB 'y XOji
BHUBYEHHS METOAMYHMX JUCLUILIIH Nepeadayae:

a) OTIpaIfOBaHHS PEKOMEHI0BAHOI JIITEPaTypH;

0) 03HaAOMJIEHHS 31 3pa3kaMu METOJIMYHUX MaTepialliB;

B) pO3poOKYy YypOKiB, TO3aKJIACHUX 3axOoIiB 1
METOAMYHUX PEKOMEHIALIH;

I') aHaJIi3 IpoTrpaM HaBYAJIbHUX MPEIMETIB;

1) aHaJli3 KaJeHJapHOTro IIaHyBaHHS;

€) aHaJIi3 MKUIbHUX MiAPYYHHKIB;

€) HarMcaHHs pedepariB, T3, CTaTeH, pereH3ii ToIo;

) aHOTYBaHHSI HAyKOBHX JKEPEIL;

3) 1o06ip Ta ompairoBanHs Gpaxooi Jgireparypu [3].

Dopmamu camoCTiHHOT poOOTH y Tpoleci BUBYCHHS
METOAMYHUX JAUCLUILIIH €:

a) OMpAIfOBAaHHS OKPEMHX TEM TEOPETUYHOTO KYypCy
METOMKH;

0) mAroTOBKAa 0 CEMIHAPCHKHUX, NPAKTUYHUX YH
71a00paTOPHUX 3aHATH;

B) MIArOTOBKA J0 pi3HUX ()OPM KOHTPOJIIO, 3aJKiB Ta
ICIIUTIB;

I') BUKOHAHHS I1HAMBIIyaJIbHUX HAYKOBHUX 3aBJIaHb 1
po6iT (KypcoBHX i AMTUIOMHUX) [4, ¢.5].

[TincymoByroun Bce CKa3aHe, MOXHA 3alpOIIOHYBATH
CHIBBIAHOIIEHHS 3MIiCTy 1 ¢opM caMocTiiHOI  poOoTH 3
BUjamu [HTepHET-pecypciB y mpolieci opraHizaiii caMocTiiHO1
pobotu MaiOyTHiX yuurteniB IM y Burmsaa tabmuui (IuB.
Tabm. 1).

MoxauBocTi BukopuctanHsi IHTepHer-pecypciB B
oprasizauii caMoCTiiiHOI po0OTH CTY/ICHTIB Y HABYaHHI
MeTOAUKHU BUKJIAJAHHA iIHO3eMHUX MOB

Buan Buan
3mict CP InTepHer- ®opmu CP InTepHer-
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pecypciB pecypciB
1. Omnparto- EJtexTporHi 1.  Omnparto- HpenMeTuHI/Iﬁ
BaHHS Gibmiorexu ta | BAHHA BeO-CallT, .
peKoMeno- karanory. | OKPEMHX TeM |  eJeKTpOHHi
BaHOI JIT-PH. TEOPEeTHY- 010;i0TEKH Ta
HOTO  KypCy | KaTaJorH.
METOJIUKH.
2. OgsHaiiom- 2. ITpenmeTHuit
JICHHS 31 | [Ipenmernuii | IlinroToBka BeO-CaiT,
3pa3KaMu BeO-caiit. | 10 €JIEKTPOHHI
METOUYHUX CeMIHapCh- 010y10TEKH TA
marepiais. KMX, Ipak- | Karajoru.
TUYHUX YU
n1abopaTopHU
X 3aHSTh.
3. PospobOka | 3a 3. [Tpenmernuit
YPOKiB, Marepiagamu | ITigroroBka BeO-Cakr,
MO3aKJaCHUX | MPEAMETHOIO | 10 pI3HUX | eNEeKTPOHHI
3aXO0/IiB 1 | BeO-caiity. dbopm 010;i0TEKH Ta
METOTUIHIX KOHTPOITIO, KaTaJIOTH.
pEeKOMEeH1alll 3aliKiB Ta
1. ICTIUTIB.
4. Awnanis 4. Buxkonanns | [IpenMernnii
nporpam [IpenMeTHuil | IHAUBITYaIbH BeO-cailT,
HaBYaJIbHUX BeO-cailT. UX HAayKOBO- 1HII
MIPEIMETIB. JTOCJT1 THUITb- TeMaTU4HI
5. Amnamni3 KHUX 3aBJaHb 1 caiTu Ta
KaJeHaap- --- pooIT opTai,
HOTO (KypcoBUX 1| ENEeKTPOHHI
IJIaHyBaHHS. TUIUIOMHUX). | 010J110TeKH Ta
KaTajory.
6. Amnaniz | Enexktponsi
MIKUTHHAX 016mioTexu Ta - ---
H1JPYYHUKIB. KaTaJIOTH.
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7. Hanucanus 3a

pedeparis, MaTepiajaMu --- ---
T€3, CTareH, | MPeAMETHOrO

peneHsii BeO-caiiTy.

TOIIIO.

8. AnoryBan- | Enexrponni

HS HAyKOBHX | 0107I0TEKH Ta --- -
JDKEpe. KaTaJIOTH.

9. Ho6ip Tta | Enexrponni

ompaifoBaH- | 6i0mioTeku Ta --—- ---
Hi  ($axoBoi | KaTaloru.

JiTeparypu.

10. Ilomyk | Enexkrponni

iHpopmamii B | 6i0miOTEKH Ta --- ---
Mepexi KaTaJIOTH.

InTepHer.

II. Be0-cepsicu. Ilopsag 3 IHTepHeT-pecypcamu
BUPI3HAETHCS HH3Ka Bed-cepBiciB, [0 BHU3HAYAIOTHCS SIK
cailTu, CTBOpPEHI /Ui BUKOHAHHS TMEBHUX 3a7ad abo HaJaHHS
nociyr y Mexax mepexki WWW [6]. Aramizyroun ix ¢popmati,
MU JIMIITH BUCHOBKY, 110 MPUWHATHUME JAJISl 3aIIPOBAKEHHS
y caMOCTIiHIN po6oTi MaiiOyTHIX yuuTeniB IM € HacTymHi:

1. Fnozosuii cepsic (Hanpukiam, Www.blox.ua).

2. Bioeoxocmine (nanpukiiazn, YouTube).

3. Beb-ksecm xocmine (Hanpukiam, WwWw.zunal.com).

Baor (aurn. blog, Bin web log — InTepHeT-x)ypHan
noniid, [HTepHeT-10/IeHHUK, OHJIAWH-IIOJCHHUK) — 1€ BeO-
CaliT, OCHOBHMM 3MICT SKOTO — KOPOTKI 3aluCH, IO
MEPIOIUIHO AOJAIOTHCS 1 MOXKYTh MICTUTH TaKOX 300paKeHHS,
aynio 4y Bimeo-¢aiinu. brorn € 9acto myOmiYHHMH 1 MOXYTh
KOMCHTYBATHCS unTadamu [1].

Buxopucrtanuss  G10roBux cepBiCIB HE BUMAarae
CHeIaIbHOT TEXHIYHOI MIATOTOBKH Hi TOTO, XTO PO3MIIIYyE
osior B IHTEpHETI, HI TOTO, XTO KOMEHTYyE Horo KOHTeHT. Ha
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BiAIMiHY Bix IHTEepHET-pecypciB, pO3IISHYTHX BHILNE, OJIOTH
nependavaroTh  IHTEPAKTUBHICTh, TOOTO  O€3MOCEpeTHIO
MEAAroriyHy B3a€EMOJIIIO B TAKUX JIBOX PEHCUMAX:

a) METOJUCT € PO3POOHUKOM OJIOTY, BiH MPOIOHYE HA
HBOMY 1HpOpMaIito, Ha SKy CTyJISHTH pearyoTb Yy
KOMEHTapsX;

0) cTyaeHT € po3poOHHMKOM OJory, BiH pO3MINIyE Ha
HbOMY iH(dopmartito, a BHKJIa/1a4 KOPHUCTYEThCS
MO>KJTUBOCTSIMA KOMEHTYBAHHS.

OcHOBHUMH (YHKITISIMH 0JIOTOBHX CEPBicCiB €:

a) KOHmMpoOnoo4d, KOIW CTYACHTH PO3MIIIYIOTh Ha
051031 BHKOHAHI I1HIWBIIyallbHI 3aBAAaHHS, IO MiIJIATAIOTh
OIIIHIOBAaHHIO 3 OOKY BUKJIaa4a,

0) Komywixayitina, TpU SKIH CTYAEHTH MOXYTh
3aJaBaTl  BHKJIQAady 3alUTaHHA [IOJI0  HE3PO3YMIIHMX
dparMeHTIB HaBUYAJIBHUX TEM, IIOJJaHUX Ha CaMOCTIHHE
BHUBUCHHS,

B) opeanizayiiHa, KOMH BUKJIagad po3Mmillye Ha 011031
iHpopMalio, IO CTOCYEThCS OpraHizamii HaBYAIBLHOTO
nporecy;

T) HasuyanbHa, SKIMIO Ha 0JI031 MICTATHCA OJATKOBI
iH(popMalliifHi MaTepiaau 3a TEMOIO.

He wmenm pouinsHUM y  mnpodeciiiHO-MeTOquuHIN
M ATOTOBII MalOyTHIX BUYUTEIB € BUKOPHUCTAHHS
Bi/Ie0XO0CTHHIY, TOOTO cailTy, KM J03BOJIsIE 3aBaHTAKyBaTU
Ta TpOIIsIIaTH Bineo B Opay3epi uepe3 creLiaJbHUM
nporpaBay. barato moniGHuUX cailTiB XapaKTepU3YyIOTbCs SK
User generated, To0TO MiCTATH IIMIIE Bi€O, 3aBaHTa)KEHE 1
4acTO BHWTOTOBJICHE caMUMHU KopuctyBadamu [2]. Ile moxe
OyTH KOpHUCHHM Y TMiJTOTOBLI MaiOyTHIX yYHUTENIB, OCKUIBKU
Ha TOMIOHMX calTaXx MOXXHA 3HAWTH Bijeo ypokiB 3 IM He
auie 3 YKpaiHu, ane i 31 BCboro CBITY.
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Hapemiri, 6e6-k6ecm xocmine — 1e cHeIiaii30BaHUA
CailT, 0 Ha/Ja€ MOCIYTH MO CTBOPEHHIO Ta PO3MILICHHIO BEO-
KBECTIB.

[TonstTsa "Bed-kBecT" Oyno 3amouarkoBane b. Jlomkem
B 1995 pomi y CIIIA [10, c. 9].

TexHounorist 6e6-k6ecm BU3HAYAETHCS SK JTOCIHITHUIbKA
TOSUTBHICTB, Y AKiM iHpopMamis, 3 SKOI B3aEMOJIIOTH
CTYIEHTH, YaCTKOBO YHM MOBHICTIO HAAXOIHUTh 13 pecypciB
Iarepuery [13]. Boma cTpykTypoBaHa SK IOKPOKOBE
npoOJieMHE pOJIbOBE 3aBJIaHHS, PO3PaxOBaHE HAa BUKOHAHHS
OJHUM CTYIEHTOM a00 MaJOI0 TPYNOK y CHiBPOOITHHUIITBI.
[lepenbadaeThcs, M0 yYaCHUKU MPAIIOIOTh HAJ MOCTaBJICHOIO
poOJIEMOI0, KEPYIOUUCh IHCTPYKIIISIMA B TEKCTi BeO-KBECTY, a
oJlepKaHi pe3ylbTaTu MPE3eHTYIOTh YCHO UM MUCHhMOBO. BeO-
KBECT Y METOIMYHIA OCBITI MOXHA pO3IIAAaTH SK 3acid
MOTJIUONEHHST TEeMaTUYHUX 3HAHb CTYACHTIB, PO3BUTKY IX
TBOPYOTO Ta KPUTHYHOTO  MHCIEHHS, 3[JaTHOCTI IO
CaMOCTIMHOrO 3IIHCHEHHSA IOCHIIHUIBKOI TiSUIBHOCTI Ta
e(eKTUBHOI CIIBIIpAIIi.

Piznosuou BeO-KBeCTIB 3a3BMYail pO3MOJUIAIOTHCS 3a
JIBOMA KpUTEPISIMU:

a) 3a TPUBANICTIO (Ha KOPOTKO- Ta JOBIOCTPOKOBI);

0) 3a TunoM 3aBAaHb (Ha 12 pi3HOBUMIB).

Kopomkocmpokosi ~ BebG-kBecTH  MOXYyTb  OyTu
3aBepIIEHI  TMPOTATOM  THXKHS, a  00820CMPOKOGI  —
BUKOHYBATHCh JIEKUTbKA TUXKHIB (piamie micawis) [12].

3anpoBa/KEHHST NEpIIOro  pI3HOBUAY B  IpoOILEC
METOJIMYHOI MIATOTOBKH CTYJIEHTIB BHUMAarae BiJ OCTaHHIX, 3
OHOTO  OOKy, BOJIOAIHHS  HEOOXIJIHUM  HaBYAJIbHUM
MaTepialioM, BKIIOYEHHM Yy HOro KOHTEHT, a 3 1HIIOTro
nepeabdavae MOIyK 1 po3yMoBY 0OpoOKy HOBOi iH(opMarlii 3
METOI0 BHPILIEHHS TOCTaBICHMX 3aBAaHb. Lle cmpuse
aKTHBI3aIll] HABYAIHHOTO MPOIIECY.

45



Y  cBOO  dWepry, JOBIOCTPOKOBI  BEO-KBECTH
3YMOBIIIOIOTh CUCTEMAaTUYHHI KOHTPOJIb 32 SAKICTIO TPOMIXKHHUX
pe3yNbTaTiB CaMOCTIHHOT pOOOTH, a TAaKOXK KOHCYJIbTAIil 3
0OKy BHKJIagauya, TOMY BOHH € MEHII aBTOHOMHHUMH.
BBaxkaeTbcsl, MO KOPOTKOCTPOKOBI BEO-KBECTH CHPSMOBaHI
OLTBIIOID MIPOIO Ha PO3yMIHHS MaTepially, a JOBTOCTPOKOBI
JO3BOJISIIOTH HE JIMINIE MpoaHaji3yBaTtu iH(popmariio, a i
3arauOUTUCH y 1i BUBYEHHS [12]. 3 METOAMYHOI TOYKH 30py
JIOBFOCTPOKOBHI BeO-KBECT MOAIOHUN 10 Memody npoekmis,
X04Ya BiH Ma€ CBOI BIAMIHHOCTI.

[Tonsitrst «ipoexT» BuzHavyaerbes €. C. [lonaT sk nuisx
oprasizamii mporecy Ii3HaHHS 1 OJHOYACHO SK CIOCiO
JNOCSATHEHHSI TUIAKTUYHOI METH dYepe3 JAETaIbHY pPO3pPOOKY
npoOiieMd, sKa Ma€ 3aBEPUINTHCH peaJbHUM, BIAUYYTHUM
NPAKTUYHHM — PE3yNbTaToM. MOro MOXKHA — OCMHUCIHTH,
3aCTOCYBAaTH y MpakTU4HIM JisipbHOCTI. Ha nymKy aBTopa,
JOCSATHEHHSI TepeadayeHoro pe3yiabTaTy MOXKIMBE 32 YMOBH,
AKIIO Ccy0'eKTHM HaBYaHHS OyayTh CaMOCTIHHO MMHCIUTH,
3HAXOAUTH W BUPINIYBATH NPOOJIEMH, 3aCTOCOBYIOUH IS
OTO 3HAaHHSA 3 PI3HUX Taigy3ed, BMITH MPOrHO3yBaTH
pe3ysbTaTh 1 MOKJIMBI HACHIIKU PI3HUX BapiaHTIB pilieHb [5].

Knacudikaiisi BeO-KBeCTiB 31MCHIOEThCS 3a3BHYail Y
BiAMoBiIHOCTI 3 TakcoHoMmiero b. Jlomxka [11]. Sk Oymo
3a3HayeHo, icHye 12  pI3HOBHUIIB: MEpPEeKa3oBUH  THI,
KOMOUIATUBHUM  THUI; JKYpPHAJIICTCBKUH THN; BeO-KBECT-
NEPEeKOHAHHS; BEO-KBECT-TOIIYK KOHCEHCYCY; BeO-KBeCT-
3arajika; BeO-KBeCT-Mo0ya0Ba IUIaHy; OLIHHUNA THUII; TBOPYUI
THUI; aHATITUYHUNA THIT, B€0-KBECT HA CAMOII3HaHHA; HAYKOBHIi
BE0-KBECT.

Jani BHOM MOXYTb BCI BHUKOPHCTOBYBaTHCS Yy
npodeciiHO-METOANYHINA MIATOTOBLI MailOyTHIX BYHTENIB Yy
BIJIMOBIAHOCTI 10 3aBJaHHs, IHTEPECiB ab0 MOKIIUBO
BUKOPUCTaHHS OIHOTO THUITy BeO-KBECTy, SKHH BKIIIOYAE
¢ynkuii iHmmx BeO-kBecTiB. Hampuxman, npu neperysai 2-3
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MIKpPOEJIEMEHTIB YPOKY CTyJAEHTaM HPOMOHYETHCS OIIHUTHU 1X
€(eKTUBHICTh, BU3HAYMTH THII, TOCIITOBHICT AI BYHTEIS
(aHaMITUYHMNA THUI) Ta 3alpPOIIOHYBATH CBiil BapiaHT (TBOpUMI
THII).

CtpykTypa BeO-KBeCTiB Ma€e 6 KoMIOHEHTIB [13]:

1) Bemyn (Introduction), SIKWil MOSCHIOE CHUTYAaIlilO, B
AKii 1moTpiOHO misTH. Y 1gaHoOMy OJioli Ma€ HaBOJUTHUCH
iHdopmarlis mpo Micie, 4Yac, poJii YJaCHUKIB 1 XapakTep
TISUTBHOCTI, JTO SIKOT BOHU 3aTy4ar0ThCSl.

2) 3asoanmns (Task), 1m0 € MPOJOBKEHHSIM BCTYITY i
3arajioM MPe3eHTYE HAIPSIM MOJATBIITUX JTiH.

JIBa OJIOKM 4acTO MOJAIOTHCA B MOETHAHHI.

3) Bukonanms 1 pecypcu (Process and Resources). B
JaHoMy OJolli HAaBOJSTHCS MOKPOKOBI IHCTPYKIIT MIOAO MHiif
KO)KHOTO 3 YYacCHHUKIB 32 POJISIMU (SKIIO Taki mepemdadeHi),
MPOIOHYIOThCA 1H(OpMaIliiiHi / iIHTepaKTUBHI MaTepianu abo ix
EJIEKTPOHHI aJpecH, IO MalTh OyTH BHKOPHCTaHi, 3pa3Ku
BUKOHAaHHS NPOMDKHHX KpOKIB Ta OMNHC TNepeadadyeHux
pe3yabTatiB. KinbKiCTh posiel piko MepeBHILYyE TPH.

4) Oyinweanns (Evaluation) sK m0paBWIO MICTUTh
ominHy mkary (Rubric), mo ckimamaeTbcsi 3 HU3KU KpUTEPIiB
OILIIHIOBAaHHS 1 JIO3BOJISIE BU3HAYUTH SKICTh MPOMIKHHUX 1
KIHIIEBUX DPE3y/ibTaTIB JISIIbHOCTI CTyAEHTIB 3a 100-0ampHOIO
CUCTEMOIO.

5) 3axntouenns (Conclusion) TpaguIiiiHO CKIIQTa€THCS
3 TPHOX YACTHH: CIiB MO3JO0POBIEHHS, OMUCY HOBOTO JOCBiNY,
OJICP’KAHOTO CTYyJCHTAMH, Ta JOJATKOBUX 3allUTaHb, IO
OKPECIIOIOTh HAPSIMH MOAANBIIOT0 JOCTIIKEHHS.

6) Cmopinka euumens (Teacher’s Page) MicTuTh
KOMEHTAapi /10 B€O-KBECTY, 1110 € 3HAUYIIIMMH IS BUKIagada. Y
CaMOCTIMHIA METONWYHIA MIATOTOBIIl CTYACHTIB TYyT MOKHA
3a3HAYUTH, JO SIKOI TEMH BiH BIJHOCUTHCS, SKHA Marepian
3aKPIIUTIOETHCS YU TTOBTOPIOETHCS, HA CTYACHTIB SKOTO KYpCYy
Ta Ha AKY KUIBKICTh 3aHATH pO3paxoBaHe 3aBIAaHHS TOIIIO.
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Crienudika BUKOpUCTaHHS BeO-CEpBICIB SK 3aco0iB

oprasizartii
BUBYECHHS

CaMOCTIHHOI
METOIUKU

poboTtu
BHUKJIaJJaHHS

CTYJICHTIB y IMpoIeci
1HO3EeMHHX

MOB

BiJIpi3HAETHCS Bij monepeanboro pizHoBuay IKT — Intepner-
pecypciB (nuB. Tabm. 2).
Mo:xJIMBOCTi BUKOPUCTAHHS BeO-cepBiciB B
oprasisauii caMmocTiiiHOI po0OTH CTY/eHTIB y BUBYCHHI
MeTOAUKHU BUKJIAIAHHS iIHO3eMHUX MOB

3mict CP Buau BeO- ®opmu CP Buau Beo6-
cepBiciB cepBiciB
1. Omnparto- Butor 1. Omnpamto- | buor, Bp6-
BaHHS BaHHS KBECT, B1J1€0-
peKoMeH 10- OKpPEMHUX TEM ¢aitnm 3
BaHOI TEOpeTny- Mepexi.
iH(popMmarrii. HOTO  KypcCy
METOIMKH.
2. OgsHaiiom- 2. Iligroros-
JICHHS 31 Ka bi o) Bror, Be6-
3pa3KkaMu bior. ceMiHapCh- KBECT, B1JI€0-
METOANYHHUX KHX,  IpaK- ¢aitnu 3
MaTepiaiB. TAYHUX  YH MEpEeKI.
nabopatop-
HUX 3aHSTh.
3. Pozpobxka 3. Iligroros-
YPOKIB, BeG-xBect. | ka mo pi3Hux | bror, Bigeo-
M03aKJIaCHUX bopm ¢aitnu 3
3aX0/1iB 1 KOHTPOJIIO, MeEpEeKI.
METOIUIHUX 3aITIKIB Ta
pEeKOMeHa- ICIIUTIB.
LiH.
4. Amnamni3 4. BukoHaHHs
nporpam bior 1HAMBITyaIbH
HaBYAIbHUX WX HayKoBO- | Bimeo-dainm
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MIPEAMETIB. JTOCJI1THUIIb- 3 MEPEeXKI,

5. Amnauni3 KHX 3aBJaHb 1 oor.
KaJIeH1ap- bior poOiT

HOTO (kypcoBux 1
TUTAHYBaHHSL. JMTUIOMHUX ).

6. Amnaunis
IIKUTBHAX --- - ---
1 APYYHHKIB.

7. Hanucanus
pedeparis, bror, Be6- --- ---
Te3, cTarew, KBECT
pereH3in
TOIIIO.

8. AHOTyBaH- ---
HS HayKOBHUX --- ---
JKepel.

9. JloGip Ta
OIpaIoBaH- --- --- ---
Ha  (daxoBoi
JITEpaTypHu.

10.  TMomyx
iHdopmarii B | Bigeo-daitnu - —
Mepexi Ta OJIOTH.
InTepHer.

[lincymoByroun Bce CKazaHe, MOXHa 3pOOUTH
BHUCHOBOK, 1110 [HTepHET-pecypcH MOCialoTh OUIBII Ba)JIMBE
MicIle B caMOCTiiH1i po0oTi MaitOyTHIX yuurteniB IM, HiX BeO-
cepBicu. OJHAaK OCTaHHI CHPUSAIOTH AKTHBI3allli HaBYAIHHOIO
IpoIiecy, PO3BUBAIOTh y CTYIEHTIB 3[aTHICTh JJO CaMOCTIHHOI
HayKOBO-JIOCTIAHUIIBKOI JiSTTBHOCTI, MOTJIMOIIOITE X TBOPYI
3MI0HOCTI, BaXJIMBI y MaWOyTHINl mnpodeciiiHiil AIAIBHOCTI.
Takum uwmHoM, o6uaBi rpymu IKT wMoxkHa BBaxaru
NEPCIIEKTUBHUMHU 3aco0amu npodeciifHo-MeTOIUIHOT
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MiJTOTOBKHM MalOyTHBROTO BUWTENS 1HO3EMHUX MOB y CTiHAX
BHII[OT0 HAaBYAIBHOT'O 3aKJIATy.

CIIMCOK BUKOPUCTAHOI JIITEPATYPHU:

1. brnor // Bukunemus. — [Emexrtponnwmii pecypc]. —
Pexxum pocrymy: http://ru.wikipedia.org/wiki/%C1%EB%EE
%E3

2. Bupeoxoctunr // Bukuneauws. — [EnexrpoHHuit
pecypc]. — Pexxum noctymy: http://ru.wikipedia.org/wiki/%
C2%E8%E4%ES%EE%F5%EE%F1%F2%E8%ED%ES

3. 3mict 1 dopmu camocTiiiHoi pobotu // Caiit
MeniTonoNbChKOTO AEPKaBHOTO TEAaroriyHOr0 YHIBEpCUTETY
iM. bormana XwmenpHunbKoro. — [ExextponHmii pecypc]. —
Pexxum nmoctymy: http://filolog.mdpu.org.ua/index.php?option
=com_mtree&task=viewlink&Ilink id=911&Itemid=0

4. Opruncekuii B. JI. Ilemarorika BUIOI IIKOJH.
HaByanbHuii MOCIOHMK ISl CTYJACHTIB BHIIUX HaBYAIbHUX
3aknaniB. — K.: llentp yaboroi miteparypu. — 2009. — 472 c.

5. Tlomar E. C., Hoco Pao. Metox mnpoekToB. —
[ EnextponHmMit pecypc]. - Pexxum JOCTYyMY:
https://docs.google.com/document/d/13xOCJ50yaEkIzY gq2kuR
f3nbzVDewud6fclkMzFqyrg4/edit?pli=1

6. Caiitr / Bukunemus. — [Enektponumii pecypc].
Pexxum noctymy: http://ru.wikipedia.org/wiki/Cait

7. Yro Takoe HurepHer-mopran // HayuHo-
oOpa3oBaTenbHBIE W JeNIOBBIE  ToOpTaisl  PyHera. —
[Enextponnuii pecypc]. — Pexum mocrymy: http://www.links-
guide.ru/chto-takoe-internet-portal

8. Dodge B. Some Thoughts About WebQuests. 1995-
1997. [Electronic Resource]. — Mode of access : URL :
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http://webquest.sdsu.edu/about_webquests. html. — Title from
the screen.

9. Holec H. The learner as manager : Managing
learning or managing to learn? / H. Holec // In A. Wenden &
J. Rubin (Eds.) Learner strategies in language learning. —
Englewood Cliffs, NJ : Prentice Hall. — 1987. — P. 145-157.

10. March T. Web-Quests for Learning. 1998.
[Electronic Resource]. — Mode of access : URL :
http://www.ozline.com/webquests/intro.html. — Title from the
screen.

11. WebQuest Taskonomy: A Taxonomy of Tasks.
[Electronic Resource]. — Mode of access : URL
http://edweb.sdsu.edu/webquest/taskonomy.html. — Title from
the screen.

12. What is a WebQuest? // WEBQUESTDIRECT.
[Electronic Resource]. — Mode of access : URL
http://www.webquestdirect.com.au/whatis_awq_types.asp. —
Title from the screen.

13. What is a WebQuest? // WebQuest. Org. [Electronic
Resource]. — Mode of access : URL : http://webquest.org/. —
Title from the screen.

14. Working the Web for Education. [Electronic
Resource]. - Mode of  access : URL
www.Bestwebquests.com. — Title from the screen.
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PO3A1JI II. KOMIVIEKCHI KOMIT'FOTEPHI
JIABOPATOPHI POGOTH

2.1. Laboratory work # 1
Aims and Content of Teaching English

I Getting Involved

1. Read what is said about the aims of teaching

foreign languages

in the European Framework of

References and say how they are realized in a new syllabus
of foreign language teaching in secondary schools of

Ukraine:

Among the aims stated or
implied in the CEF are:

- The development of
European citizenship, with an
educated European
understanding several
languages, able to study and

travel in many countries,
knowledgeable about, and
having respect for many
different nationalities and
national cultures.

- The conviction that

knowing different languages

is a powerful factor in
intellectual development,
encouraging open-

mindedness and flexibility,
contributing to the
development of other skills.

I{iyi HABYAHHS 1HO3EMHOI MOBU
B CEpPEeIHIX 3arajibHOOCBITHIX
HaBYaJIbHUX 3aKJIaJax:

TI'otoBHA MeTa HaBYaHHS
1HO3eMHO1 MOBH y
3arajJbHOOCBITHIX  HaBYAJIBHHUX
3aKiaaax moJIsirae y
¢dbopmyBaHH1 B yUHIB
KOMYHIKaTHBHOT ~ KOMIIETEHIIIT,
6a3or0 TUTS SKOT €
KOMYHIKaTHBHI1 YMIHHS,
chopMOBaHI Ha OCHOBI MOBHUX
3HaHb 1 HaBWYOK. Po3BUTOK
KOMYHIKQTHBHOI ~ KOMIETEHIIi{
3aJICKUTh B COLIOKYJIBTYPHHUX
1 COIIONIHIBICTHYHHMX 3HaHb,
YMiHb 1 HaBHYOK, K1
3a0e3MeuyrTh BXOJDKEHHS
0COOMCTOCTI B 1HHIMH COLIyM 1
COpUSIFOTH 11 comiamizamii B
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- The commitment to life-
long language learning,
accepting that it is unlikely
that schools can predict
exactly which languages their
students are going to need,
and that therefore the aim
should be to train them to
become good language
learners, capable of acquiring
the particular languages as
they meet the need for them.

- The idea that language study
offers opportunities to acquire
independence and autonomy
as learners, that it can be
learnt in  ways which
encourage co-operation and
other social values. [Common
European  Framework of
Reference for Languages,
Language Policy  Unit,
Strasbourg, 273 p. - p. 135]

HOBOMY JUJIsl HET CYCITUIBCTBRI.
OcBiTH MeTa mepenbavae
dbopMyBaHHS B y4YHI TaKHUX
OCOOHUCTICHUX SIKOCTEH fIK:

- yCcBimOMIJICHHS (PYHKITIH

1HO3eMHO1 MOBH y
HaBYAIBHOMY IIpomeci W y
CYCHUIBCTBI;

- YCBIIOMJICHHS 3Ha4y€Hb
MOBHUX SIBUII, 1HIIOT CUCTEMH
MOHATh, 3a JOMOMOTOI0 SIKOT
CIPUUMAETHCS TIHCHICTB;

- PO3yMiHHS
0co0JIMBOCTEN BJIACHOT'O
MUCJICHHS,

- 3icTaBleHHS  1HO3EMHOI
MOBH 3 PiJTHOIO;

- OBOJIOJIIHHSA  3HAHHSIMU
po KyJIbTYpY, ICTOpir0, peanii
Ta TpaAMIlii KpaiHH, MOBa SKOI
BUBUYAETHCS  (KpaiHO3HABCTBO,
THTBOKPaiHO3HABCTBO);

- 3aJy4yeHHS Y4YHIB  JI0
Jianory KyJibTyp (IHIIOMOBHOT
Ta PiIHOT);

- YMiHHA
BUKOPUCTOBYBaTH Yy  pasi
HEOOX1THOCT1 PI3HOMaHITHI
cTparerii mis  3aJ0BOJICHHS
NUIAKTUIHUX noTped
(mpamroBaT 3 KHHKKOIO,
HiAPYyYHUKOM, CIIOBHHKOM,
JTOB1JTKOBOIO JiTepaTyporo,

MYyJIbTUMEIIMHUMU  3aco0amu
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TOIIIO).
3acobaMu  1HO3EMHOI  MOBH

B11I0YBa€ThHCS BUXOBAHHSA
YUHIB, fIKe 3[iHCHIOETBCS 4yepes
CHUCTEMY 0COOHMCTICHHX

CTOCYHKIB 13 HOBOIO KYJIBTYPOIO
1 TpOIIECOM OBOJIOJIIHHS HEIO.
[eoMy crmpusic BUXOBaHHS B
YYHIB:

- MO3WUTHBHOI'O CTaBJICHHS
70 1HO3EMHOi MOBH SIK 3ac00y
CTUIKYBaHHS, noBaru  Jo
Hapoay, HOCiS 1€l MOBH,
TOJICPAHTHOTO CTaBIICHHS [0
HOro KynpTypH, 3BUYAiB i
CIOCO0Y JKUTTH;

- KyJIbTypU CHUIKYBaHHS,
NPUUHATOT B CYy4aCHOMY
[UBLUII30BAHOMY CBITI;

- eMOILIIHHO-IIHHICHOTO
CTaBJIEHHSI 70 BCBHOI'O, IO HAc
OTOYYE;

- PpO3YyMIHHA BaXIUBOCTI
OBOJIOJIIHHS 1HO3EMHOI0 MOBOIO
1 MOTpeOu KOPUCTYBATUCSA HEIO
AK  3aco00M  CIIJIKYBaHHS
[HaBuanbhi Mporpamu 3
1HO3EMHHUX MOB TS
3arajJbHOOCBITHIX HaBYAJbHUX
3aKJagiB 1 CIeIiali30BaHuX
LIK1T 3 MOTJIMOJIEHUM
BUBYCHHSIM 1HO3EMHHUX MOB:
Amnrmiicbka MoBa, Himenpka
MoBa, DpaHIly3bka  MOBa,
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Icmanceka moBa. 5-9 k. — K.:
BunmaBununit  gim  «OcBiTay,

2013. — ¢.3-5].

2. Look at two components of communicative
competence and fill them in using the communicative
competences from the box:

COMMUNICATIVE
COMPETENCE

Language Speech
Competence Competence

Reading competence Phonological competence

Grammar competence Lexical competence
Listening comprehension competence

Speaking competence Writing competence
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Give your own definition of Communicative Competence

11. Getting Professional

3. Match the definitions to the aims:

1. PRACTICAL
AlIM...

2. EDUCATIONAL

AlM...

3. CULTURAL
AlIM...

4

DEVELOPMENTAL

AlIM...

a) develops pupuls’ intellectual,
cognitive and psychological features
in order to achieve the best results in
learning and is achieved by means of
different  problem-solving  tasks,
guessing games, etc;

b) makes a substantial contribution
to the developing of pupils’
linguistic outlook, as they get
acquainted with some phenomena
which are not typical of their
mother-tongue; to the developing of
pupils’ communicative abilities; to
widening pupils’ communicative
vision of the world, as it makes them
acquainted with the life, customs and
traditions of the people whose
language they study;

c) provides a sufficient level of
knowledge and speech habits and
skills  (in  Speaking, Reading,
Writing, Listening Comprehension)
as well as some experience of
independent work so that to enable
school-leavers to go on with their
studies on their own;

d) presupposes the contribution to
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all-round  development of a
personality; widening the pupils
world outlook, moral education and
promotes the formation of such
features of character as diligence and
abilities for independent work,
persistence, concentration,
inquisitiveness etc.

Keys: 1c; 2d; 3b;

da

4. Fill in the Content Chart. Choose the appropriate
components from the box:

CONTENT

4/7\\.

Skills;
documents;
levels;

methods; domains;
textual materials; proficiency
aims;  speech patterns;  competences;

habits; school levels.

Keys: skills and habits; domains; textual materials;

speech patterns.

5. Multiple Choice Test:
1. The main aim of teaching foreign languages at

school is:

a) to develop lexical competence;
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b) to develop strategic competence;

c) to develop communicative competence;

d) to develop speaking competence.

2. The aims of teaching a foreign language are:
a) practical, educational, sociocultural;

b) cultural, developmental, practical;

c) practical, educational, cultural, developmental,
d) educational, strategic, sociolinguistic.

3. Content of teaching English answers the question:
a) why to teach?

b) what to teach?

¢) how to teach?

d) when to teach?

4. Secondary school leavers should acquire:

a) Al level;

b) Bl1+ level,

c) B2+ level;

d) A2+ level.

5. Elementary learners should have:

a) Threshold level;

b) Breakthrough level,

c) Mastery level,

d) Waystage level.

6. Methods of Teaching English is:

a) a pedagogical science;

b) a linguistic science;

c) a psychological science;

d) a natural science.

7. To develop sociocultural competence means:
a) to speak English well,

b) to bring different cultures together;

¢) to know your own traditions;

d) to know customs and traditions of foreign countries.



8. The domain which is centered on home life within
the interests of a family and friends is called:

a) Public;

b) Personal;

¢) Educational;

d) Occupational.

Keys: 1c; 2c; 3b; 4b; 5b; 6a; 7b; 8b.

I11. Getting Creative
6. Watch Video Fragment 1 of an English lesson and
define its aims. Type your answer below.

7. Read the problem-solving task and suggest your
ideas.

While planning a lesson in the 8" form a teacher
formulated the practical aim: "To develop pupils' speaking
skills on the topic "Sport™. At the lesson children paraphrased
sentences, opened the brackets, read a text, composed
sentences on its basis and inserted missing words into the text.

The teacher was satisfied with the way he achieved the
practical aim of the lesson. But the children asked the teacher:
"When will we start speaking about sport?" Why did the
question arise? What was the teacher's mistake? Suggest your
way out of the situation.

Type your answer below.
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2. 2. Laboratory work # 2
Developing Phonological Competence

I. Getting Involved
1. Read different points of view on teaching
pronunciation and say whose opinion you share.

The goal of
teaching

pronunciation is
not to make the

learners  sound
like native
speakers of

English. A more
realistic approach
is to enable the
learners to
pronounce

correctly without
detracting from
the ability to
comprehend the
message. The
target of teaching
pronunciation is

to develop
learners’

phonetic
competence
which is the

knowledge of the
English phonetic
means.

dopmMupoBaHue
doneTrnyeckoro
HaBBbIKA
MpeayCMaTpPUBAET
npeodpa3oBaHue
MPUBBIYHOU
apTUKYJIALMA  Ha
OCHOBE
YCTaHOBJICHUS
CXO0XKeCTeN u
OTJIMYHI B
MIPOU3HOLICHUHT
3BYKOB POJHOIO U
MHOCTPaHHOTO
SI3bIKA,
(hopMupoBaHue
(boHEMaTHUECKOTO
clyxa, a Takke
OBJIAJICHHE
TEXHUKON
MIPOU3HOLICHUS
WHOSI3BIYHBIX
3ByKOB B CIIOBE,
CJIIOBOCOYETAHUH,
peun Kak B
rporecce
TOBOPEHUs, TaK U

@doHeTHYHA
KOMIIETeHIiA — IIe
31aTHICTh
0COOHMCTOCTI
KOPEKTHOTO
apTUKYJSIIIHOTO Ta
IHTOHALIIHOrO

o opMIICHHS
BJIACHUX
BHUCJIOBJIIOBaHb 1
PO3yMiHHSI MOBJICHHS
IHIIHNX, sIKa
0a3yeTbes Ha
CKJaHil 1
JTUHAMIYHIN
B3a€MOJIIT
BIAIOBIAHUX 3HAHb,
HaBUYOK Ta
3arajabHO1 MOBHO1
CBIJIOMOCTI i
¢doHeTn4HOT
YCBIJOMJICHOCTI
[MeTonuka
dhopmyBaHHS
MDKKYJIBTYPHOT
IHIIIOMOBHOT
KOMIIETEHITIT:

Jigo)

Kypc
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[Minepyn P. M. | ureHwus. JIEKII: HaBYaJIbHO-
English Teaching | [Macneiko E. A. | meronuunwmii
Methodology: Hacronbhas MOCIOHHMK VISt
W3natenbecTBO KHHTA CTY/ICHTIB BHUIIUX
Hpoda, 2005. | mpenogaBaTens HaBYaJIbHUX
C. 38]. HHOCTPAaHHOTO sakmaagie — K.
s3pika. — Mumnck | JlensiT — 2011. — C.
"Beiciias 108].
mkona”. — 1996. —
C.7].

2. Fill in the diagram with the phonological
competence components.

PHONOLOGICAL

COMPETENCE

Suggest your definition of phonological competence.
Il. Getting Professional

3. Match the beginnings of the sentences to their
endings:
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1) Phonological
competence includes...

2) Productive activities
are aimed at...

3) Analytical-imitative
approach...

4) The main aim of
teaching pronunciation
in a secondary school is

5) By pronunciation
habits we mean...

6) By intonation habits
we mean...

a) the development of
pronunciation competence that is
to ensure speech practice of the
studied phonetic phenomena on
the basis of communicative
creative tasks, linked with the
authentic texts.

b) is used in teaching
pronunciation to young learners.
c) to form phonological
competence, i.e. pronunciation
and intonation habits.

d) the ability of phonetically
correct pronunciation of all the
sounds studied and recognition of
them while listening to the speech
of others.

e) the habits of producing
intonationally and rhythmically
correct speech and
comprehension of the speech of
others.

f) sounds or combination of
sounds, sentence stress, rhythm,
intonation, rhyme.

Keys: 1f; 2a; 3b; 4c; 5d; 6e.

4. Fill in the chart typing the appropriate stages of
Teaching Phonetics (Reception, Reproduction, Production)

in the right column.

Teaching Phonetics Activities Chart

1. Listen and beat the rhythm

2. Pair up and make up your own
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dialogue

3. Listen and choose the right picture

4. Play a “Nosy Parker” game and
find out what in your friend’s school

bag is

5. Pronounce a tongue-twister in
whisper

6. Read the lines using phonetic
symbols

7. Match the pictures to correct words

8. Match the words in transcription
and in spelling

9. Listen and group the words with
the same sound

10. Compose your own jazz chant
using pictures

11. Repeat the poem in unison
stamping the rhythm

12. Fill in the gaps in the song and
sing along

13. Point to the picture which suits the
lines

Keys: Reception: 1, 3,7, 8, 9, 13; Reproduction: 5,
6, 11, 12; Production: 2, 4, 10.

5. Multiple Choice Test:

1. The main approach to teaching pronunciation to
Intermediate learners is:

a) imitating;

b) imitating and analyzing;

¢) imitating and playing;
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d) analyzing.

2. Teaching pronunciation starts with:

a) reproductive exercises;

b) receptive exercises;

C) productive exercises;

d) reproductive-productive exercises.

3. The main aim of developing phonological
competence is:

a) to pronounce the most important sounds correctly.

b) to form pronunciation and intonation habits.

c) to produce intonationally correct utterances;

d) to speak correctly and to recognize the sounds in the
speech of the others.

4. Phonology deals with:

a) the system of the English language;

b) studying separate sounds;

c) studying the most important intonation patterns;

d) studying pronunciation and intonation.

5. By intonation habits we mean:

a) the ability to understand the speech of others
correctly;

b) the ability to use all the intonation types studied at
school adequately;

c) the ability of producing intonationally and
rhythmically correct speech and comprehending the speech of
others.

d) the ability of comprehending the speech of others.

6. The main principle of teaching pronunciation is the
principle of:

a) integration;

b) violation;

C) approximation;

d) repetition.

7. The algorithm of a phonetic warm-up includes:
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a) receptive and reproductive activities;

b) receptive activities, reproductive activities,
productive activities.

c) anticipation and reproduction;

d) comprehension check, receptive activities,
reproductive activities, productive activities.

8. The most difficult for assimilation and practising
English phonemes are the ones which are:

a) similar to those of the mother tongue;

b) totally strange;

c) partially different;

d) diphthongs.

Keys: 1b;2b;3b;4d;5c;6c;7b;8a.

I11. Getting Creative

6. Watch Video Fragment 2 of an English lesson and
define the stage of pronunciation habit formation. Say,
what approach the teacher used in her teaching. Type your
answer below.

7. Read the problem-solving task and suggest your
ideas.

During the lesson of English in the 1% form a teacher
presented the sound [1] in the following way: "Children, to
pronounce the sound [1] you should touch the roots of your
lower teeth with the tips of your tongues and to bind the middle
part of your tongues up: [1, 1, 1]".
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The children are looking at each other, laughing,
showing their tongues, opening their mouths widely. The
teacher cannot understand why the children are reacting like
this to his presentation. What was the teacher's mistake? What
Is the way to correct it? What would you do if you were in

his/her shoes?

Type your answer below.

2.3. Laboratory work # 3
Developing Lexical Competence

I. Getting Involved
1. Read the definitions of lexical competence and say
what they have in common.

Lexical Jlekcuuna dopmyBaHHS
competence IS | koMIeTeHIis  — | IHITOMOBHOT

the ability to use | HasBHICTH TIEBHOTO | JIEKCHYHOL

the vocabulary | 3amacy cmiB  y | KoMmeTeHiii

of a language. | mexax BKIIIOYae B  cebde
Lexical npodeciifHOTOo O3HAaOMIIEHHS 3
competence can | po3BUTKY, (GyHKIIE€IO  CIIOBa,
be described in | 3gaTHicT 0 | HIOro  3HAYEHHSM,
four  different | agexBaTHOTO (dbopManTEHUMU
ways: with | Bukopucranus O3HAaKaMH,

respect to what | mekcem, mopedHe | TpeHyBaHHS y
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is known about
words, how well
words are
known, how
many words are
known, and
which words are
known.
[Council
Cultural
Cooperation,
2001, p.110].

for

BXKMBaHHS
00pa3HHUX BUPA3iB,
MPHUKA30K,
MPUCTIB'B,
(dbpazeosoriyHuX
3BOPOTIB.
[ApTromikiHa
JIM., Pyms O.M.
CIICKTP. pecypc
soippo.narod.ru/do
cuments/konf./artu
shkina_rud]

3aCBOEHHI CJIIB Ta
3aCTOCYBAaHHS
HOBUX JIEKCUYHHX
OJIMHUIb B YCHOMY
1 MMICEMHOMY
MOBJIEHHI
[MeTonuka
(bopmyBaHHS
MDKKYJIBTYPHOT
IHIIIOMOBHOT
KOMIETEHIIIi: Kypc
JIEKI[IM: HaBYaIbLHO-
METOINYHUUN
IIOCIOHUK ISt
CTYICHTIB  BHUIIHUX
HaBYaJIbHUX

sakianis. — K, 2011.
—C. 169]

2. Look at the word-roses and decide what
vocabulary is suitable for the following content areas.

Active

Vocabulary

N

1. Getting Professional
3. Match the columns to complete the statements:

Passive
Vocabulary

AN
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1. The practical aim
of teaching
vocabulary is...

2. Lexical
competence is ...

3. The aim of the
presentation stage is

4. The aim of the
focused practice
stage is ...

5. The aim of the
communicative
practice stage is...

a) to disclose the meaning of a new
word and to provide its primary
assimilation.

b) the reinforcement of the
vocabulary in all speech activities.

c) the ability to use words in
speaking and writing and to
appropriately comprehend them in
listening and reading.

d) the formation of stereotypes of
the usage of a new word (accuracy).

e) the formation of lexical
competence as the basic component
of all language activities.

Keys: le;2c;3a;4d;5b.

4. Fill in the stages of Teaching Vocabulary Chart
selecting appropriate activities from the box:

picture description;

substitution;

transformation;

making up a story;

saying that you do the same;
answering the questions;

giving another ending to the story;
completion of the sentences;
saying the opposite;

CoNoOR~wWNE
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10. writing a letter to a friend describing...;

11. matching the words to their definition;

12. filling in the gaps in the sentences with the correct
words;

13. saying the same in other words / paraphrasing;

14. making up a dialogue with a partner about...

Stages of Teaching Vocabulary

FOCUSED COMMUNICATIVE
PRACTICE PRACTICE

PRESENTATION

Keys: Presentation: 5, 9, 11; Focused Practice: 2, 3,
6, 8, 12, 13; Communicative Practice: 1, 4, 7, 10, 14.

5. Multiple Choice Test:
1. The aim of teaching vocabulary in secondary school

a) to develop lexical competence;

b) to use new vocabulary orally;

C) to use new vocabulary in writing;

d) to recognize new vocabulary while reading.
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2. The formation of the dynamic stereotypes in teaching
vocabulary is ensured by:

a) receptive exercises;

b) reproductive exercises;

¢) reproductive and productive exercises.

d) productive exercises.

3. Direct way of presenting new vocabulary
presupposes:

a) translation;

b) visuality;

¢) body language;

d) context.

4. The aim of the focused practice stage in teaching
vocabulary is:

a) to guess the meaning of new words;

b) to recycle new words in different activities;

c) to use new words in translation;

d) to create stories with new words independently.

5. One of the criteria for the selection of the active
minimum vocabulary is:

a) taking neutral words;

b) including antonyms;

c) taking international words;

d) taking synonyms;

6. The most lengthy part of vocabulary competence
formation is:

a) word presentation;

b) focused practice;

C) communicative practice;

d) primary assimilation.

7. To the visual techniques of disclosing the meaning of
new words we can not refer:

a) stick pictures;

b) realia (toys, real objects around us);

C) jazz chants and rhymes;

d) facial expressions and gestures.
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8. The communicative practice stage in teaching
vocabulary is aimed at:

a) teaching learners to use new vocabulary independently
in oral and written speech;

b) teaching learners to understand the meaning of a new
word,;

c) teaching learners to choose the right word,;

d) teaching learners to recognize new words.

Keys: 1a;2c;3d;4b;5a;6b;7c;8a.

I11. Getting Creative

6. Watch Video Fragment 3 of an English lesson and
say what techniques the teacher used for developing pupils’
lexical competence. Type your answer below.

7. Read the problem-solving task and suggest your
ideas:

A teacher presents the lexical unit "sea™ to the pupils of
the 6™ form of a secondary school using the picture. "Look at
the picture. This is the sea. The sea is blue. You can swim in
the sea".

The children write the translation into their
vocabularies in different ways: some of them write "piuka",
others — "ozepo" or "craBok". The teacher realizes that the
children have not understood the meaning of the word and
takes the picture again and repeats the same sentences which
have been already used.

The children look confused. What is the reason for this?
Why don't the children guess the correct meaning of the word?
Correct the teacher's mistake.

Type your answer below.

71



2.4. Laboratory work # 4
Developing Grammar Competence

I. Getting Involved
1. Read the definitions of grammar competence and
say what you can add to them:

Grammatical
competence as
defined by Noah
Chomsky would
include
phonological
competence. It is
the ability:

1. to recognize
and produce the
distinctive
grammatical
structures of a
language and to
use them
effectively in
communication.
2. to use the
forms of the
language (sounds,
words, and

I'pamaTnuna
KOMIIETeHIIifl —
e 3JIaTHICTh
pO3yMiTH i
BHpaXKaTu
3HAYCHHS,
NPOAYKYIOUd ¢
pO3Ii3HAIOYN
MIPaBUIIbHO
odopmIieHi
3TiTHO 3 IUMHU
MIPUHIIAITAMA
peueHHs, ¢pazu
Ta  Hajadpas3osi
€THOCTI.
[EnexTponHwmii
pecypc:
http://www.univ.
kiev.ua/ua/resour
ces/tests5/)].

[HmomoBHA
rpaMaTH4yHa
KOMIIeTeHIList
nepenbdavae
3aCBOEHHS
rpaMaTUYHHUX 3HAHB 1
dbopmyBaHH:
MOBJICHHEBUX
rpaMaTUYHHUX
HAaBUYOK ayJ1IOBaHHS
i YUTaHHS
(pe3ynpTaTUBHI
HaBHYKH ) Ta
TOBOPIHHS 1 MHCHbMA
(penpolyKTHBHI
HaBWYKH).[MeToanka
bopmyBaHHS
IHIIIOMOBHOT
KOMIIETEHIIl:  Kypc
JIEKI[H: HaBYaJbHO-
METOIUYHUN
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sentence HOCIOHUK IUIA
structure). CTYJICHTIB BUILUX
[Chomsky N., HaBYATbHHUX

Aspects of the 3akmagiB.  — K.
Theory of Syntax JlenBiT — 2011. — C.
(1985), p. 28]. 143].

2. Use the “Bull’s Eye” technique and mark the
importance of the following factors of effective grammar
habit formation.

Mark your scoring
here

0 points

5 points

Factors of effective grammar habit formation
1. Knowledge of grammar rules.

2. Knowledge of grammar forms.

3. Knowledge of grammar functions.

4. Grammar practice.

1. Getting Professional

3. Match the beginnings of the sentences to their
endings:
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1. The aim of teaching
grammar to foreign
language learners is...

2. The practical value
of teaching grammar lies
in...

3. Cultural value of

4. A discovery
technique implies...

5. Focused practice
stage is aimed at...

6. Communicative
practice stage is aimed at
developing...

teaching grammar lies in...

a) learners’ ability of
using a grammatical
phenomenon independently
for expressing their
communicative intentions.

b) expanding linguistic
and cultural outlook of
learners Dby catching the
difference  between the
means of expression in
different languages.
C) to form
competence.

d) giving and getting
information, ideas, opinions
and making oneself
understood.

e) intermediate learners'
finding out and analyzing a
grammatical  phenomenon
they are going to deal with.
f) the reinforcement of
receptive and reproductive
grammatical habits on the
basis of various prompts.

grammar

Keys:1c; 2d; 3b; 4e; 5f; 6a.

4. Fill in the chart typing the appropriate stages of
developing Grammatical Competence (Presentation,
Focused Practice, Communicative Practice) with the
activities suggested:
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Teaching Grammar Activities Chart

1. Writing an essay (composition,
letter, story, review)

2. Completion

3. Finding out and discussing smth
in pairs (groups)

4. Recognition of a new word in a
context

5. Substitution

6. Filling in the blanks

7. Commenting on the statement

8. Grammar games

9. Debating over the problems

10. Paraphrasing the sentences

11. Making sentences by analogy

12. Expanding the sentences

13.  Reconstructing  grammar
structures

14. Saying by analogy

15. Transforming the sentences
using appropriate grammar
structures

16. Making up dialogues

Keys: Presentation: 4, 11, 14; Focused Practice: 2, 5,
6, 8, 10, 12, 13, 15; Communicative Practice: 1, 3, 7, 9, 16.

5. Multiple Choice Test:

1. The aim of teaching grammar in secondary school is:

a) to teach pupils to comprehend new grammar in
speech;

b) to form pupils’ grammar competence;

c) to teach pupils the forms of the verbs;
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d) to teach pupils to translate new grammar
constructions.

2. The deductive way of introducing new grammar
material starts with:

a) explanation and rules;

b) listening and repetition;

¢) TPR activities;

d) language exercises.

3. Grammar-in-Action approach implies:

a) lexical approach;

b) communicative approach;

c) structural approach;

d) imitative approach.

4. One of the activities for the communicative approach
in teaching grammar is:

a) listen and physically respond;

b) write a grammar dictation;

c) create a poster and describe it;

d) transform the sentences.

5. The aim of the focused practice stage in teaching
grammar is:

a) reinforcement of receptive and reproductive
grammatical habits;

b) using new grammar material independently in
written speech;

c) using new grammar material independently in oral
speech;

d) introducing new grammar material.

6. For primary assimilation of new grammar material
we Uuse:

a) recognition and imitation activities;

b) transformation and substitution activities;

c¢) completion and extension activities;

d) description activities.
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7. A discovery technique in teaching grammar implies:

a) using rules and explanations with the help of verbal
and visual prompts;

b) finding out and analyzing a grammar phenomenon
pupils are going to deal with;

c) oral introduction of a grammar phenomenon and
creation an orientation basis for the further formation of
grammatical competence;

d) using charts, dialogues, mini-situations while
presenting new grammar material.

8. The communicative practice stage of teaching
grammar implies:

a) primary drill;

b) independent correct usage of grammar phenomena in
different language activities;

c) introduction of a new grammar structure;

d) receptive and reproductive exercises.

Keys: 1b, 2a, 3b, 4c, 5a, 6a,7b, 8b.

I11. Getting Creative

6. Watch Video Fragment 4 of an English lesson and
say what activities are aimed at teaching grammar
communicatively. Type your answer below.

7. Read the problem-solving task and suggest your
ideas.

At the English lesson in the 5™ form aimed at practising
the Present Perfect Tense, children are making the mistakes
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like: "I have finish a book", "He has went for a walk", "We
have know about it" etc. Which difficulty do the pupils
experience while practising the Present Perfect Tense? Why?
What can be done to overcome this difficulty?

Type your answer below.

2.5. Laboratory work # 5
Developing Listening Comprehension Competence

I. Getting Involved

1. Read two definitions of aims and objectives for
listening comprehension competence formation and say
what kind of skills listening comprehension belongs to;
what “real-life situations” mean; what learners must know
to fulfill the aims of teaching listening comprehension.

“The objective of listening
comprehension practice in

"Hayuuts
ay1UpPOBAHUIO -

Y4ECHHKA
Hay4MTh

HOHMMaTh YCTHYIO pedub B MoMeHT | the  classroom is  that
ee mopoxaeaus. Ilocaemumit | students should learn to
daxTop pazzenser ee | function successfully in
TEMIIOPATIbHYIO XapakTepuCTuky, | real-life listening

OOYCIIOBJICHHYIO TEMIIOM peuu
TOBOPSILEro, MPOLECCYyaTbHOCTD
Y HENPEPBIBHOCTh B MOCTPOEHUU

situations. To comprehend
satisfactorily in a variety of
situations listeners need to
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uHbpopmauuu. B ornmume ot
BOCIPUSATHUSA TOTOBOI'O
IIUCBMEHHOT'0 TEKCTA BOCHPUSTHE
U IIOHMMaHue YCTHOM pedu
UCKJII0YacT JUINTEIIbHBIC
IIPOU3BOJIBHBIE  3aJIEPKKU U
BO3BpAlllCHUE K  OTAEIBHBIM

MCCTaM YCTHOI'O TCKCTa C LCJIbIO

ySICHEHUS HEIMMOHATHBIX
BBIPAKCHUI u MbIcei".
[[MatumoB C. @. Meroauka

oOyueHHUsT HEMELKOMY S3bIKY B
CpelHen IIKOJIE. - M.:
[Mpoceemenue, 1986. — C. 61].

know a lot of things. In real
spoken  discourse  the
listener almost always
knows smth in advance
about what is going to be
said (like who is speaking
or the basic topic). We
usually have some
objective for listening and
expect to hear something
relevant to our purpose”.
[Penny Ur. A Course in
Language Teaching —
CUP, 1996, P. 82].

2. Fill in the semantic maps of difficulties which
prevent the learners from successful understanding.

I1. Getting Professional

3. Match the columns to complete the sentences:

1. Listening
Comprehension
at the
Intermediate

acoustic

meanings,

a) a means of forming well-set
images  of
phenomena (words) together with their
which is

language

ensured by
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level is...

2. Listening
Comprehension
as an aim of
teaching is used
as...

3. To
extralinguistic
difficulties of
Listening
Comprehension
we refer...

4. Linguistic
difficulties of
Listening
Comprehension
are...

5. The aim of
prediction is ...

6. The aim of the
pre-listening
stage is ...

multiple perception of the same
material by the ear;
b) to remove linguistic and

psychological difficulties before the
presentation of an audiotext, so that a
listener could concentrate his attention
on comprehending the content.

c) an aim and a means of teaching.

d) phonetic, lexical, grammatical,
compositional structure of a text,
structural peculiarities of a text, the
presence of proper names,
geographical names, terms etc.

e) to prepare students for listening,
focusing on the situation and
encouraging students to predict the
content of the audiotext.

f) the volume of the auditory memory;
kind of speech to be listened to; tempo
of speech; the number of presentations
and the volume of an utterance; the
speaker’s  tembre;  props  and
references.

Keys: 1c, 2a, 3f, 4d, 5e, 6b.

4. Fill in the Teaching Listening Comprehension Stages
Chart selecting appropriate activities from the box:
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Teaching Listening Comprehension Stages Chart

Pre-listening While-listening Post-listening

N

o~

7.

8.
9.

Listen to a pair of words and say what sounds are the same
in them.

Retell the text according to the plan / key-words.

Define the function of a word (is it a verb, noun or
adjective).

Make up an outline of the story.

Role play a dialogue as if you are the main characters of
the text.

Listen to the beginning of the text and fill in the speech
bubbles.

Listen to the text and say what the reason for kidnapping
was.

Describe or role-play what might have happened.

Listen and decide if the statements are True or False.

10. Listen to the title of a story and guess what the story will

be about “Things I Wish I’d Know at 18”.

11. Think of another ending of the story.
12. Listen and put the pictures in the logical order.
13. Comment on the characters’ actions and sayings.
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14. Say what you would do if you were one of the characters
of the story.

15. Look at the key words and predict the events of the story
you will listen to.

Keys: Pre-listening Stage: 1, 3, 10, 15. While-listening
Stage: 4,6, 7,9, 12. Post-listening Stage: 2, 5, 8, 11, 13, 14.

5. Multiple Choice Test:

1. Listening comprehension is referred to as:

a) a receptive activity;

b) a productive activity;

C) a reproductive activity;

d) a reproductive-productive activity.

2. Listening comprehension as an aim of teaching
means:

a) to develop pupils’ listening skills;

b) to teach pupils to differentiate sounds while
listening;

c) to teach pupils to retell the information they’ve heard
orally;

d) to teach pupils to write the content of the information
they’ve heard.

3. Pre-listening activities are used:

a) to provide follow up activities;

b) to form anticipation and prediction skills;

C) to develop pupils’ speaking skills;

d) to introduce new information.

4. You can’t check up pupils’ understanding of the text
with the help of:

a) body language;

b) speaking;

C) tests;

d) drawing.

82



5. One of the linguistic difficulties of listening

comprehension is:

a) sound sequences;

b) speaker’s tember;

c) proper and geographical names;

d) tempo of speech.

6. The aim of the follow-up activities is:

a) to predict the events of the text;

b) to develop pupils’ skills and abilities of self-

expression;

should:

name

C) to check up the level of pupils’ understanding;

d) to develop learners’ hearing.

7. The first listening of an unknown text is aimed at:

a) getting pupils interested in listening;

b) teaching pupils to get general information of the text;
c) teaching pupils to get details of the text;

d) teaching pupils to recognize new words.

8. To motivate pupils for active listening a teacher

a) introduce new words and word combinations;
b) repeat grammar material,

c) ask pupils to comment on the title of the story;
d) translate difficult sentences from the text.

Keys: 1a, 2a, 3b, 4b, 5c, 6b, 7b, 8c.
I11. Getting Creative

6. Watch Video Fragment 5 of an English lesson and
the stages of teaching students listening

comprehension which were used by the teacher. Type your
answer below.
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7. Read the problem-solving task and suggest your
ideas.

Teaching listening comprehension in the 7-th form the
teacher gave pupils such an instruction: “Listen to the story and
try to understand it”. After listening, it became clear, that the
pupils paid attention to different facts of the story. Nobody
could reproduce the whole story. The teacher was surprised and
displeased, but repeated the same task: "Listen to the story
more carefully and try to understand it". After the second
listening the situation did not change. Why did such a problem
occur? What should be done to avoid it?

Type your answer below.

2.6. Laboratory Work # 6
Developing Monological Competence

I. Getting Involved
1. Read two definitions of monological speech and
suggest your own definition:

"[lox popmupoBanuem “The monologue is often
YMEHUH B considered as a one-directional
MOHOJIOTHYECKOH peuun outpouring of words, emotions
MOHUMAIOTCS] YMEHUS and action, but this is entirely
KOMMYHHUKaTHBHO- incorrect.

MOTHBUPOBAHHO, ...Whenever you touch
JIOTHYECKHU monologue you must aim to do
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IOCJIENOBATENLHO U
CBSI3HO, JOCTATOYHO
TIOJTHO Y TIPaBUJILHO B
SI3BIKOBOM COOTHOIICHUU
H3JIaraTh CBOU MBICIIH B
YCTHOH (opme.

... [Ipn oOy4yeHun
MOHOJIOTY METOAMYECKHU
Ba)KHBIM SIBJISIETCS, BO-
MEPBBIX, XapaKTeP
UCIOJIb3YEMBIX OIOp, BO-
BTOPBIX, 1IE]Th
BBICKA3bIBaHHUA'".
[[IaTunos C. @.
MeTtonuka o0y4eHus
HEMEIKOMY SI3BIKY B
cpeaHen mkoie. — M.:

[Tpoceemenue, 1986. — C.

106].

something to someone when you
speak the words. And of course,
it’s so much more than just the
words, it’s the actions that exist
beneath the word. Remember,
identify who you are talking to,
and what it is about. That’s the

first step to nailing a
monologue”. [Monologues and
Speeches. —  EnexkrponHuid
pecypce

http://actingcoachscotland.co.uk/
2011/03/
monologues-and-speeches/]

2. Using the “Fishbone technique” describe the
characteristic features of a school-leaver’s monologue (level

B1+).

=

I1. Getting professional
3. Match the beginnings of the sentences to their

endings:

1. The aim of
teaching monologue
in secondary school

a) to teach
correct,

learners to produce

logical

and

communicatively motivated topic /
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http://actingcoachscotland.co.uk/2011/03/
http://actingcoachscotland.co.uk/2011/03/

is...

2. To the linguistic
peculiarities of a
monologue we
refer...

3. The aim of a
sentence level stage
in teaching
monologue is...

4. Theaimof a
discourse / text level
in teaching a
monologue is...

5. The psychological
mechanisms of
speech generation
are...

6. The
communicative
functions of a
monologue are as
follows...

text-based monologues.

b) to teach pupils to generate a
sentence on a suggested topic.

C) informative; influential;

evaluative (expressive).

d) to develop monological speech
competence, that is the skills of
producing correct, logical and
comparatively motivated
monologues of different levels in
accordance with the communicative
situation.

e) two-member sentences; extended
sentences; more complicated syntax
(comparing to a dialogue); variety of
cohesion devices.

f) motivation; formation (inner
speech); realization (outer speech).

Keys: 1d; 2e; 3b; 4a; 5f; 6¢.

1. Fill in the chart typing the stages of teaching monologue
(Sentence Level; Utterance Level; Discourse / Text
Level) appropriate to the activities suggested.

Teaching Monologue Activities Chart

1. Combine the sentences.
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2. Give a definition of an object given.

3. Say the sentence by analogy.

4. Speak on the plan.

5. Solve the problem suggested.

6. Make up a sentence using the key
words.

7. Comment on the proverb.

8. Answer the questions.

9. Make up a logically connected story
(ajigsaw activity).

10. Extend the sentence.

11. Play a snowball game adding your
sentence.

12. Express your opinion / attitude on
the story (situation).

13. Say how you would act in a
similar situation.

Keys: Sentence Level: 2, 3, 6, 8; Utterance Level: 1, 4,
9, 10, 11; Discourse/Text Level: 5, 7, 12, 13.

5. Multiple Choice Test:

1. Monological speech is:

a) a receptive activity;

b) a reproductive activity;

C) a productive activity;

d) a receptive-productive activity.
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2. The aim of teaching monologue in secondary school

is:

a) to teach pupils to make up separate sentences;

b) to form monological competence:

c) to teach pupils to understand the speech of others;

d) to teach pupils to retell texts.

3. The second level of speech generation is:

a) motivation;

b) inner speech;

¢) stimulation;

d) outer speech.

4. The aim of a discourse level in teaching monologue
is:

a) to generate a sentence;

b) to produce a text-based monologue;

c) to produce a monologue on the picture;

d) to produce independent monologues.

5. To the verbal stimuli to be used for teaching
monologue we can’t refer:

a) proverbs;

b) mini sagas;

c) situations;

d) pictures and posters.

6. Monologue can’t be:

a) logically completed;

b) independent;

c) elliptical;

d) purposeful.

7. In teaching monologue you can’t use:

a) retelling of the text;

b) describing the pictures;

¢) commenting on the situation;

d) exchanging of replies.
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8. The basic prompt for developing monological
competence at a junior level is:

a) a text;

b) a proverb;

C) a picture;

d) a quote.

Keys: 1c, 2b, 3b, 4d, 5d, 6c, 7d, 8c.

I11. Getting Creative

6. Watch Video Fragment 6 of an English lesson and
define the stage of teaching a monologue. What techniques
does the teacher use and what are their functions? Type
your answer below.

7. Read the problem-solving task and suggest your
ideas.

At the previous lesson a teacher presented several new
vocabulary items to the 6™ form pupils on the topic
"Shopping”. At today's lesson the teacher sets the aim of
developing pupils’ monological competence on the topic using
new words.

To achieve the task the teacher puts several pictures of
different departments of a supermarket on the blackboard and
asks the pupils to describe them. The task causes difficulties.
So the teacher gives the children another task formulated as
follows: "As it is difficult for you to describe the pictures, tell
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the class about the shop you go shopping to". But the situation

does not change. The pupils say 1 or 2 sentences using only the

vocabulary that has been learnt earlier. Why did the teacher fail

to develop pupils’ monological competence on the basis of the

new vocabulary? What should be done to achieve the aim?
Type your answer below.

2. 7.

Laboratory Work # 7

Developing Dialogical Competence

. Getting Involved
1. Read two definitions of a dialogue and formulate
the aim of teaching dialogues at school.

"ITox nquamorom
noHuMaetrcs Gopma peuw,
IIPY KOTOPOH MPOUCXOIUAT
HEMOCPEJICTBEHHBII 0OMEH
MEXy TBYMS WU
HECKOJIBKMMH JIHIaMHu. B
OCHOBE JIFOOOr0 Iuaiora
JeXaT pa3InuHbIe
BBICKA3bIBaHHUS,
KOMOMHHPOBAHUE KOTOPHIX

COCTABJISIET €T0 CYIIHOCTB".

[OCHOBBI METOUKHI

“The term "dialogue™ is intended
to imply a deeper level of
analysis or explanation than that
which concerns itself only with
the surface meaning of talk as
isolated expressions made by
individuals. When we talk about
dialogue, we are talking about
the joint enterprise of talk, as a
cumulative (building up over
time) activity which is aimed at
some purpose or other!”
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npcrioaaBaHusA

WHOCTPAHHBIX S36IKOB [1o]
pen. A. B. byx6unnepa. —

K:. "Bucmag mkomna'. -
1986. — 245 c.].

[University of Cambridge,
Faculty of Education: Teaching
approaches: Dialogue. —
[EnexTponnmii pecypc]. —
Pexxum noctynyto -
http://orbit.educ.cam.ac.uk/wiki/
Teaching_ Approaches/Dialogue]

2. Using the “Association Ladder” technique think

dialogues.

of the conditions necessary for successful teaching
Conditions
\ /
\ /
\ /
! /

I1. Getting professional
3. Match the beginning of the sentences to their

endings.

1. A dialogue is... a) the development of the skills of
. arranging a talk or a discussion

2. ‘_I'he . aim Qf according to some real or teaching

teaching dialogues in situation

secondary school '

IS... b) the development of dialogical skills

3 The main | On the level of microdialogue on the

p-sychological

follows...

characteristics of a
dialogue are as

basis of various prompts.

c) the development of skills of
producing independent dialogues.
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4. The second stage
of teaching dialogues

by step-by-step
method is aimed
at...

5. The major

communicative
characteristics of a
dialogue are...

6. The final stage of
teaching dialogues is
aimed at ...

d) a form of speaking which is
generated  within  the immediate
exchange of conversational moves
between two or more people.

e) bilateral activity of partners; presence
of immediate contact; common
character of situation and the subject of
a conversation.

f) situational character; addressing to a
partner; economical character;
redundancy of wording of speech;
expressive character etc.

Keys: 1d, 2a, 3f, 4b, 5e, 6¢.

4. Fill in the Teaching Dialogue Chart distributing
the activities suggested in the box to the appropriate stages
(Dialogical Unit Level; Microdialogue Level; Independent

Dialogue Level).

Stages of Teaching Dialogue Chart

Dialogical Unit
Level

Microdialogue
Level

Independent
Dialogue Level
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1. Listen to the story and discuss its events, comparing them
with the same events in your life.

2. With a partner discuss all pros and cons of....
3. Enlarge the dialogue.

4. With your partner debate on the issue.

5. Fill in the speech bubbles of the speakers.

6. React to the statement.

7. Reconstruct the beginning / middle / final part of the
dialogue.

8. Pair up and solve the problem given.

9. Render the monologue into the dialogue.

10. Pair up and ask and answer questions on the topic.
11. Extend a response or an initiation.

12. Listen to the text and reproduce the conversation of the
characters.

13. Restore the conversation using the jigsaw dialogue.

14. Compose a dialogue based on a picture or verbal visuality.

Keys: Dialogical Unit Level: 5, 6, 10;
Microdialogue Level: 3, 7, 9, 11, 12, 13;
Independent Dialogue Level: 1, 2, 4, 8, 14.

5. Multiple Choice Test:

1. The main aim of teaching dialogical speech is:
a) reproduction of dialogues;

b) conversational exchanges;
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c) reception of dialogues;

d) creating independent dialogues.

2. The smallest item of teaching dialogues is:

a) a sentence;

b) an utterance;

¢) a dialogical unit;

d) a text.

3. One of the linguistic peculiarities of a dialogue is:

a) complicated syntax;

b) the usage of prepositions;

c) elliptical sentences;

d) the usage of synonyms.

4. Dialogues are not characterized by:

a) their situational character;

b) their emotional character;

c) their planned character;

d) their spontaneous character.

5. Basic psychological characteristics of a dialogue do

not include:

a) its situational character;

b) presence of immediate contact:

C) its expressive character;

d) lexical peculiarities.

6. A discourse level of teaching a dialogue means:

a) an exchange of replies;

b) a dialogue on the basis of different prompts;

c) a dialogue on the level of a dialogical unit;

d) an independently created dialogue.

7. At the second stage of teaching dialogues such an
activity can be used:

a) creating independent dialogues;

b) debating on the problem;

¢) discussing the events;

d) reconstructing dialogues.
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8. On a microdialogical level we do not use such props
as:

a) a structural skeleton;

b) a chart;

c) a one-sided dialogue;

d) a creative task.

Keys: 1d; 2c; 3c; 4c; 5d; 6d; 7d; 8d.

I11. Getting Creative

6. Watch Video Fragment 7 of an English lesson and
say what teacher's activities contribute to the pupils’
dialogical skills development. Which stages of teaching
dialogues are present at the lesson? Type your answer
below.

7. Read the problem-solving task and suggest your
ideas.

At the lesson in the 8" form while teaching pupils the
topic "Travelling", the teacher suggested working in pairs. He
selected a partner for each pupil and formulated the task:
"Speak about your experience in travelling”. Having noticed
that the children have difficulties composing their own
dialogues, the teacher decided to help: "Ask your friend where
he has travelled to", "Say that you like travelling” and so on.
When the time was up 2 pairs of pupils failed to compose their
dialogues. Other pupils took part in dialogues unwillingly, with
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no interest or pleasure. How can you comment on the situation
that occurred? Why did communication in pairs failed? Suggest
your way of organizing this fragment of the lesson. Type your
answer below.

2.8. Laboratory Work # 8
Developing Reading Competence

l. Getting Involved
1. Read two points of view on teaching reading and

find similarities. Formulate the variant of aims for teaching
reading at secondary school.

"3anaun oOyuyenus | “Among the many definitions of
YTEHUIO kak | reading that have arisen in recent
camocrositenbHOMy Buay | decades, three prominent ideas
peueBoii  gmestenbHOCcTH | emerged as  most  critical for

3aKJIFOYArOTCS B | understanding what learning to read
CICOYIOICM: HAay4YuTh means:
yJaruxcs U3BJICKATDH | @ reading is a  process

uHdopmanuio u3 Tekcra B | undertaken to reduce uncertainty

ToM o0beMe, KOTOpHIA | about meanings a text conveys;
HEOOXOIUM ISl PEIICHUS | o the process results from the
KOHKPETHOU peueBoii | negotiation of meaning between the
3a71a4H, ucnone3ys | text and its reader;

OTpE/ICIICHHBIC o the knowledge, expectations
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yTeHus".
E. H.
oOy4eHus

TEXHOJIOTUU
[ConoBoBa
Metoauka
WHOCTPAHHBIM  SI3BIKaM:
0a30BBIl Kypc: TmocoOue
JUIS CTYICHTOB BY30B U
YUUTENCH. M. ACT:
Actpenb, 2009. — C. 142].

and strategies a reader uses to
uncover textual meaning all play
decisive roles, the way the reader,
negotiates with the text’s meaning”.
[Foreign Language Teaching
Methods: Reading. — [EnextponHnwuii
pecypce]:. Pexum  goctymy:
http://coerll.utexas.edu/methods/mo
dules/reading/01/].

2. Complete the word-fork for the following content area.

Reading can be used for ...

I1. Getting Professional
3. Match the columns to complete the statements.

1. Skimming reading
is aimed at...

2. According to the
conditions of reading
it can be...

3. Intensive reading is
aimed at...

a) the assimilation of all the
language material (vocabulary
and grammar) in oral speech and
the creation of  necessary
prerequisites for the
understanding of what is read.

b) full and accurate
comprehending of all the
information and detailes present
in the text.

c) to involve learners into the
process of reading and to activate

97



http://coerll.utexas.edu/methods/modules/reading/01/
http://coerll.utexas.edu/methods/modules/reading/01/

pupils' experience.

4. The psychological | d) the starting mechanisms
mechanisms of reading | (perception of graphic images);

are... the identification of graphic
information; anticipation; inner
articulation; aural control

5. The aim of the pre- | (réading aloud).

reading stage is... ] ]
e) getting a general idea of the

subject of a book /article at
6. The aim of looking through the title or some

anticipation in | Passages.

teaching reading is... | f) independent and guided.

Keys: 1e, 2f, 3b, 4d, 5a, 6c.

4. Fill in the chart distributing the activities below
according to the stages of Teaching Reading (Pre-reading,
While-reading, Post-reading). Type your answers in the
right column.

Stages of Teaching Reading Chart

1. Read and divide the text into logical parts.

2. Name the nouns which can be used
after the verb “to open”.

3. Express your attitude to the main
characters’ sayings and doings.

4. Read and make up detective questions.

5. Comment on the key events.

6. Put the events (pictures) in the
chronological order.
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7. Look at the title and predict what the text
will be about.

8. Choose the pictures which correspond to
the text.

9. Agree or disagree with the words of the
main character. Give your grounds.

10. Compare the two characters of the story.
Whom do you give preference to? Why?

11. Look at the title and guess the words you
can come across in the story.

12. Compose a word rose/a word fork for the
following content area.

13. Read and find the facts that characterize
the main character.

14. Find in the text and quote the saying of
the main character about... Voice your
opinion on these words,

15. Say if the character’s words suit his
actions. Prove your point of view.

16. Complete the sentences from the text and
then use them as a plan for your own
utterance.

17. Find the key sentences in each paragraph.

Keys: Pre-reading: 2, 7, 11, 12; While-reading: 1, 4,

6, 8, 13, 16, 17; Post-reading: 3, 5, 9, 10, 14, 15.

5. Multiple Choice Test:
1. Reading is:
a) a receptive activity;
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b) a reproductive activity;

C) a receptive-reproductive activity;

d) a productive activity.

2. Reading aloud is aimed at:

a) getting information;

b) giving information;

¢) analyzing information;

d) synthesizing information.

3. Intensive reading is aimed at:

a) reading thoroughly;

b) getting the gist of the text;

c) getting the general information of the text;
d) getting specific information.

4. Scanning reading is aimed at:

a) generalizing the facts;

b) locating specific information;

c) interpreting the events of the text;

d) using an English-English dictionary.

5. Reading aimed at finding out a particular piece of

information about concrete things is called:

a) analytical reading;

b) scanning reading;

€) communicative reading;

d) skimming reading.

6. Reading material for young learners shouldn’t

contain:
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a) educational information;

b) cultural information;

c) scientific information;

d) cross-cultural information.

7. We start teaching reading to young learners with:
a) reading small texts;

b) reading separate sentences:

¢) reading words and word combinations;



d) learning sound-letter correlations.

8. According to the extension of reading we
differentiate:

a) scanning and skimming;

b) study and communicative;

c) class reading and home reading;

d) extensive and intensive.

Keys: 1a, 2b, 3a, 4b, 5b, 6¢, 7d, 8d.

I11. Getting Creative

6. Watch Video Fragment 8 of an English lesson and
comment on the stages and techniques of teaching reading.
What kind of reading is being taught? Type your answer
below.

7. Read the problem-solving task and suggest your
ideas.

In the 8" form a teacher formulated the aim of the lesson:
"Developing reading skills". The lesson started and the teacher
wrote a number of words and expressions from the text on the
blackboard, then asked the pupils to find them in the text and to
translate them. After that he suggested the pupils’ paraphrasing
sentences using synonyms, finding antonyms, and explaining
the meanings of several expressions.

Summing up the work done the teacher asked the pupils to
answer the following questions: "What was the text about?

101



Who were the main characters? How can you explain their
actions?"

The pupils could not answer the questions suggested and
started rereading the text. Why did this situation arise? Why
couldn't the pupils answer the teacher's questions? What should
be done to solve the problem and in what way?

Type your answer here

2. 9. Laboratory Work # 9
Developing Writing Competence

l. Getting Involved

1. Read two definitions of writing and say:
o if the English methodologists differentiate
between “writing” and “written speech”;
o what the scientists consider the most important
in teaching writing.
"B metoauke mox mucbMom | “The purpose of writing, in
MMOHUMAETCS OBJIAICHUE principle, is the expression of
ydammucs rpaduueckoi u | ideas, the conveying of a
opdorpapugeckoit message to the reader, so the

102




CHUCTEMaMU WHOCTPAHHOTO
sI3BIKA TSI PUKCAITUT
PEYEBOTO U SI3BIKOBOTO
MaTepuaia B [eJsIX ero
JYYIIEro 3allOMUHAHUS U B
Ka4yeCcTBE ITIOMOIIHHUKA B
OBJIQJICHUH YCTHOM PEUbIO U
yrenueM. IlncbMennasi
pedYb paccMaTpUBaeTCs Kak
MPOIIECC BBIPAKECHUS
MBICJICH B rpaduuecKon
dopme". [Conososa E. H.
Metoauka oOyueHus
WHOCTPAHHBIM SI3BIKAM:
0a30BBIN Kypc: MOcoOue s
CTYJCHTOB BY30B U
yuutenei. — M. ACT:
Actpens, 2009. — C. 187].

ideas themselves should
arguably be seen as the most
important aspect of the writing.
On the other hand, writing
needs also to pay some
attention to formal aspects:
neat handwriting, correct
spelling and punctuation, as
well as acceptable grammar
and careful selection of
vocabulary...One of our
problems in teaching writing is
to maintain a fair balance
between content and form
when defining requirements
and accessing”. [Penny Ur, A
Course in Language Teaching.
- CUP, 1996. -163 p..].

2. Look at the diagrams which present the process of
generating written speech in different countries. Think and
decide which of them belongs to the British people and
Ukrainians. Ground your choice.

\

Il. Getting Professional
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3. Match the
endings:

beginnings of the sentences to their

1. The aim of
teaching writing in
secondary school
iS...

2. Writing is...

3. Creative writing
is...

4, By
competence
mean ...

writing
we

5. Teaching
creative  writing
starts with...

6. A dictogloss is

a) the ability to put somebody's ideas
in writing.

b) preparatory activities.
c) a teaching procedure that involves
the speedy dictation of a short text

to a group of pupils.

d) to develop writing competence.

e) mastering calligraphy (the
technique of writing);  spelling
(system of writing rules); and

acquiring the skills of written speech
as a means of communication.

f) a productive language activity in
which a man writes down his speech
for conveying it to others.

Keys: 1d, 2a, 3f, 4e, 5b, 6c.

4. Fill in the Teaching Writing Chart selecting
appropriate activities for each stage from the box.

Teaching Writing Chart

Teaching
Calligraphy

Teaching
Spelling

Teaching Creative
Writing
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1. Filling in the missing letters in the words.
2. Combining capital and small letters.

3. Writing a summary of the text.

4. Making the words from the letters given.
5. Writing a personal letter.

6. Writing correct words under each picture.
7. Writing out words with similar letters.

8. Copying sentences.

9. Finishing the letters.

10. Describing a set of pictures in writing.
11. Writing an essay.

12. “Chin writing” letters.

13. Writing a picture dictation.

Keys: Teaching Calligraphy: 2, 9, 12. Teaching
Spelling: 1, 4, 6, 7, 8, 13. Teaching Creative Writing: 3, 5,
10, 11.
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5. Multiple Choice Test:
1. The aim of teaching writing at the elementary level

a) to teach guided writing;

b) to develop writing competence;

c) to develop independent writing skills;

d) to teach creative writing.

2. Teaching writing a summary starts with:

a) writing a plan;

b) finding the key points;

c) reconstructing the material,

d) paraphrasing.

3. The first step in teaching writing a letter is:
a) slow writing of a letter on the board,;

b) demonstration of a letter in writing;

C) writing a letter in pupils’ copybooks;

d) reproducing a letter in the air.

4. The final stage of teaching writing is:

a) pre-writing;

b) while-writing;

¢) guided writing;

d) free writing.

5. Dictations are widely used in teaching writing for:
a) developing learners’ accuracy;

b) developing learners’ fluency;

C) practicing learners’ vocabulary and grammar;
d) developing creative skills.

6. Teaching free writing starts with:

a) reproductive exercises;

b) receptive exercises;

C) imitative exercises

d) productive exercises.

7. To develop accuracy in writing a teacher should use:
a) dictations;



b) retelling;

c) descriptions;

d) writing letters.

8. We begin to teach spelling with writing:
a) separate letters;

b) simple texts;

C) sentences;

d) words.

Keys: 1b, 2b, 3b, 4d, 5a, 6b, 7a, 8d.

I11. Getting Creative

6. Watch Video Fragment 9 of an English lesson and
identify stages and techniques of teaching writing used by
the teacher. What kind of writing is being taught? Type
your answer below.

7. Read the problem-solving task and suggest your
ideas.

In the 10" form a teacher told pupils that they would
write a composition soon and suggested preparing for it. At the
lesson the pupils spent time repeating grammar rules,
practising vocabulary on the topic. At the next lesson the
teacher announced the topic of the composition: "Time present
and time past are both perhaps present in time future, and time
future contained in time past” (T. S. Eliot).

The pupils are confused; they are not sure what to start
with and what to write about. The teacher is irritated and says:
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"Haven't we got prepared for the composition? You have learnt
a lot about the Ukrainian history and geography. Write about
it." Is the teacher right? Why were the pupils confused?
Suggest your way of solving the problem.

Type your answer below.

2.10 Laboratory work # 10
Planning an English Lesson

I. Getting Involved

1. Read two opinions on a well-developed English
lesson and say who you agree with. Develop the idea of the
author you are with.

A well-developed | Jo6pe cniaHoBaHWii YpPOK — I1i¢
lesson plan reflects | cucrema B32€EMO3YMOBJICHOT,
the interests and needs | opranizartiitHoi i HaBYAJIbLHO-
of students. It | BUXOBHOI JisUTBHOCTI BHKJagada y
incorporates best | eqHOCTI 3 HaBYAIBLHO-TII3HABAILHOIO
practices  for  the | misbHICTIO y4YHIB, CHpsSMOBaHa Ha
educational field, | nocsirnenns pesynbrary, skocti. Y
correlates with the | Hili  BimoOpakaeTbcst  Te, K
teacher's philosophy of | Buxiiagau 0auuTh BIIACHHIA
education, which is | pesynbrar, sKi TOBHUHHI OyTH
what the teacher feels | pesynapraTn mics BUBYCHHS
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is the purpose of | okpemoi TEMH, SIKMIA
educating the student. | iHTeneKkTyaabHUN PO3BUTOK TIOBUHHI
(http://en.wikipedia.or | orpuMaTH y4HI IPOTITOM 3aHSTh.
g/wiki/Lesson_plan) (http://www.bibliotekar.ru/biznes-
29/21.htm)

2. Create a mind map showing your associations
with an effective English lesson.

Aw effective

‘ = ‘

I1. Getting Professional

3. Match the columns to complete the sentences.
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1) Planning
presupposes...

2) Unit planning is
aimed at...

3) The complex
character of a lesson
means...

4) One of the
requirements to a
foreign language
lesson is...

5) A calendar plan is
aimed at...

a) the adequacy of exercises used at
the lesson to the practical aim and
the stage of habit (skill) formation

b) establishing the aim connected
with teaching language skills;
allotting the time for each unit;
selecting the means of teaching;
defining the material for revision.

c) the usage of the language
material studied in all four skills
(reading, writing, speaking and
listening)

d) a step-by-step assimilation of the
language material with regard to
major didactic, psychological and
methodological regularities of the
development of proper habits and
skills.

e) defining specific tasks; the
volume of the material; the order of
its presentation within a unit;
formation of language habits and
skills.

Keys: 1d, 2e, 3c, 4a, 5b.

4. Fill in a Lesson Components Chart. Choose the
appropriate components from the box.
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Components of a lesson:

4/\>

COMPULSORY OPTIONAL

Natural beginning of a lesson (warming up);
explanation; phonetic drill; revision; speech practice;
testing / control; presentation of new material; home
task; evaluation.

Keys: Compulsory elements: natural beginning of a
lesson (warming up); phonetic drill; speech practice;
presentation of new material; home task; evaluation.
Optional elements: explanation; revision; testing/control.

5. Multiple Choice Test:

1. Optional elements of the English lesson are:

a) phonetic drill, speech practice, home-task;

b) conversation warm-up, phonetic drill, evaluation;

c) explanation and revision;

d) conversation warm-up, phonetic drill, testing; speech
practice, giving home-task.

2. A foreign language teacher regularly makes:

a) a lesson plan;

b) a unit plan;
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c) a calendar plan;

d) a syllabus.

3. Planning shouldn 't be based on:

a) age and psychological characteristics of a class;

b) State Educational Standard,;

¢) Common European Framework of Reference;

d) personal characteristics of a teacher.

4. A calendar plan presupposes planning a teaching
process for:

a) a lesson;

b) an academic year;

C) a unit;

d) a semester.

5. The intensification of a foreign English lesson is
achieved by:

a) different modes of work;

b) practical aims;

c) translation;

d) language games.

6. The school syllabus for foreign languages doesn’t
contain:

a) the aims of teaching;

b) spheres for communication ;

c) speech functions;

d) all language and speech material.

7. The communicative character of a lesson is realized
by:

a) translation exercises;

b) the phonetic drill;

c) evaluation;

d) speech practice.

8. Exercises used at the lesson shouldn 'z correspond to:

a) the practical aim of a lesson;

b) stage of habit (skill) formation;
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c) age peculiarities of pupils;
d) the teacher’s manner of teaching.
Keys: 1c, 2a, 3d, 4b, 5a, 6d, 7d, 8d.

I11. Getting Creative

6. Watch Video Fragment 10 of an English lesson
and comment on its components. Say how the activities
used by the teacher help to realize the aims of the lesson.
Type your answer below.

7. Read the problem-solving task and suggest your
ideas.
A teacher has planned a demonstrative final lesson in

the 8™ form on the topic "Ukraine". At the lesson the pupils are
performing the following exercises:

- Say that you like the same.

- Say the opposite.

- Show the Black Sea, the Carpathian Mountains on the
map.

- Answer the questions about Ukraine.

- Look at the picture and say what national symbols of
our country you can see.

- Translate the sentences from Ukrainian into English.

The children do the tasks quickly but without any
interest and desire.
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How can such pupils' attitude to doing exercises be
explained? Which drawbacks of a lesson have you noticed?
How would you organize a demonstrative lesson on the topic
"Ukraine" in the 8" form?

Type your answer below.
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http://www.onestopenglish.com/section.asp?sectionType=li
stsummary&catid=58130
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http://www.teachingenglish.org.uk/try/links/young-learners
http://www.teachingenglish.org.uk/category/links/business-
english-specialist-areas
http://www.teachingenglish.org.uk/try/links/teacher-
resources
http://www.teachingenglish.org.uk/try/resources/quizzes
http://freelanguage.org/

http://iteslj.org/t/

http://adesl.org/



http://www.teachingenglish.org.uk/try/lesson-plans
http://www.btinternet.com/~ted.power/literacy.html
http://www.englishpage.com/
http://www.oup.com/elt/teachersclub/?cc=global
http://www.macmillanenglish.com/blanktemplate.aspx?id=28164
http://www.macmillanenglish.com/blanktemplate.aspx?id=28164
http://www.macmillanenglish.com/straightforward/worksheets.htm
http://www.macmillanenglish.com/straightforward/worksheets.htm
http://www.onestopenglish.com/section.asp?sectiontype=listsummary&catid=59454
http://www.onestopenglish.com/section.asp?sectiontype=listsummary&catid=59454
http://www.onestopenglish.com/section.asp?sectiontype=listsummary&catid=59478
http://www.onestopenglish.com/section.asp?sectiontype=listsummary&catid=59478
http://www.teachingenglish.org.uk/
http://developingteachers.com/
http://www.eflworksheets.com/samplesheets.htm
http://www.onestopenglish.com/section.asp?sectiontype=listsummary&catid=58130
http://www.onestopenglish.com/section.asp?sectiontype=listsummary&catid=58130
http://www.onestopenglish.com/section.asp?sectiontype=listsummary&catid=58223
http://www.onestopenglish.com/section.asp?sectiontype=listsummary&catid=58223
http://www.businessenglishonline.net/incompany/worksheets.htm
http://www.businessenglishonline.net/incompany/worksheets.htm
http://www.teachingenglish.org.uk/try/activities
http://www.teachingenglish.org.uk/try/britlit/primary-learners
http://www.teachingenglish.org.uk/try/britlit/primary-learners
http://www.teachingenglish.org.uk/try/links/young-learners
http://www.teachingenglish.org.uk/category/links/business-english-specialist-areas
http://www.teachingenglish.org.uk/category/links/business-english-specialist-areas
http://www.teachingenglish.org.uk/try/links/teacher-resources
http://www.teachingenglish.org.uk/try/links/teacher-resources
http://www.teachingenglish.org.uk/try/resources/quizzes
http://freelanguage.org/
http://iteslj.org/t/
http://a4esl.org/

http://www.manythings.org/

http://www.jamiekeddie.com/
http://www.bbc.co.uk/worldservice/learningenglish/busines
s/talkingbusiness/index.shtml
http://www.bbc.co.uk/ukrainian/learningenglish/

BBC Learning English:
http://www.bbc.co.uk/worldservice/learningenglish/busines
s/talkingbusiness/index.shtml
http://www.bbc.co.uk/ukrainian/learningenglish/

3 00c6idy HaAGUAHHA NEKCUKU, ZDAMAMUKU, (POHEMUKU
(anznomosni mamepianu):

http://www.onestopenglish.com/section.asp?sectionType=li
stsummary&catid=58111
http://www.onestopenglish.com/section.asp?sectionType=li
stsummary&catid=58110
http://www.onestopenglish.com/section.asp?sectionType=li
stsummary&catid=58088
http://www.macmillandictionaries.com/resources/e-
lessons/e-lessons.htm
http://www.teachingenglish.org.uk/try/links/pronunciation
http://iteslj.org/Technigues/Dalton-Pronunciation.html
http://iteslj.org/Technigues/Celik-Intonation.html
http://iteslj.org/Technigues/Hilton-AccentReduction.html
http://iteslj.org/Technigues/Greer-

Pronunciation_of LR.html
http://www.teachingenglish.org.uk/try/links/Dictionaries-
and-Encyclopedias
http://www.teachingenglish.org.uk/try/resources/quizzes/pr
onunciation
http://www.teachingenglish.org.uk/try/resources/quizzes/gr
ammar
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http://www.bbc.co.uk/worldservice/learningenglish/business/talkingbusiness/index.shtml
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http://iteslj.org/techniques/hilton-accentreduction.html
http://iteslj.org/techniques/greer-pronunciation_of_lr.html
http://iteslj.org/techniques/greer-pronunciation_of_lr.html
http://www.teachingenglish.org.uk/try/links/dictionaries-and-encyclopedias
http://www.teachingenglish.org.uk/try/links/dictionaries-and-encyclopedias
http://www.teachingenglish.org.uk/try/resources/quizzes/pronunciation
http://www.teachingenglish.org.uk/try/resources/quizzes/pronunciation
http://www.teachingenglish.org.uk/try/resources/quizzes/grammar
http://www.teachingenglish.org.uk/try/resources/quizzes/grammar
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http://www.teachingenglish.org.uk/try/resources/quizzes/vo
cabulary
http://iteslj.org/Technigues/Kavaliauskiene-Cond.html
http://iteslj.org/Technigues/Thompson-Modals.html
http://iteslj.org/Technigues/Nishiguchi-
Communicative.html
http://iteslj.org/Technigues/Kurzweil-PVVN.html
http://iteslj.org/Technigues/Pittman-
BuildingVVocabulary.html
http://iteslj.org/Technigues/Mumford-Drilling.html
http://iteslj.org/Techniques/Ali-Vocabulary.html
http://iteslj.org/Technigues/Kavaliauskiene-Bingo/
http://iteslj.org/Technigues/Zhang-ListeningWarm-up.html
http://iteslj.org/Technigues/Bae-WordRecognition/
http://www.oup.com/elt/global/products/livinggrammar/

http://elt-
marketing.oup.com/oup elt/grammar2go/gtg archive.htm

3 00ceidy Hasuanua ayoilo6aHHs, 20860PIHHA, UMAHHA,
nucoma (an2nomoeni mamepianu):

http://www.onestopenglish.com/section.asp?sectionType=li
stsummary&catid=59392
http://www.macmillandictionaries.com/resources/dictations
/dictations.htm

http://www.nadasisland.com/writing/
http://www.teachingenglish.org.uk/try/links/skills
http://iteslj.org/Technigues/leong-Dictation.html
http://iteslj.org/Technigues/Bazo-FourSKills.html
http://iteslj.org/Technigues/Lavelle-Listening/
http://iteslj.org/Technigues/Grover-DictDraw.html
http://iteslj.org/Technigues/Alkire-Dictation.html
http://iteslj.org/Technigues/Lingzhu-Listening.html
http://iteslj.org/Technigues/Krieger-Debate.html



http://www.teachingenglish.org.uk/try/resources/quizzes/vocabulary
http://www.teachingenglish.org.uk/try/resources/quizzes/vocabulary
http://iteslj.org/techniques/kavaliauskiene-cond.html
http://iteslj.org/techniques/thompson-modals.html
http://iteslj.org/techniques/nishiguchi-communicative.html
http://iteslj.org/techniques/nishiguchi-communicative.html
http://iteslj.org/techniques/kurzweil-pvn.html
http://iteslj.org/techniques/pittman-buildingvocabulary.html
http://iteslj.org/techniques/pittman-buildingvocabulary.html
http://iteslj.org/techniques/mumford-drilling.html
http://iteslj.org/techniques/ali-vocabulary.html
http://iteslj.org/techniques/kavaliauskiene-bingo/
http://iteslj.org/techniques/zhang-listeningwarm-up.html
http://iteslj.org/techniques/bae-wordrecognition/
http://www.oup.com/elt/global/products/livinggrammar/
http://elt-marketing.oup.com/oup_elt/grammar2go/gtg_archive.htm
http://elt-marketing.oup.com/oup_elt/grammar2go/gtg_archive.htm
http://www.onestopenglish.com/section.asp?sectionType=listsummary&catid=59392
http://www.onestopenglish.com/section.asp?sectionType=listsummary&catid=59392
http://www.macmillandictionaries.com/resources/dictations/dictations.htm
http://www.macmillandictionaries.com/resources/dictations/dictations.htm
http://www.nadasisland.com/writing/
http://www.teachingenglish.org.uk/try/links/skills
http://iteslj.org/techniques/ieong-dictation.html
http://iteslj.org/techniques/bazo-fourskills.html
http://iteslj.org/techniques/lavelle-listening/
http://iteslj.org/techniques/grover-dictdraw.html
http://iteslj.org/techniques/alkire-dictation.html
http://iteslj.org/techniques/lingzhu-listening.html
http://iteslj.org/techniques/krieger-debate.html

http://iteslj.org/Technigues/Savvidou-Literature.html
http://iteslj.org/Technigues/Raman-ReadingGame.html
http://iteslj.org/Technigues/Stiefenhoefer-FastReading.html
http://iteslj.org/Technigues/Buhler-ContentBased.html
http://iteslj.org/Technigues/Kelly-ReadingAloud.html
http://iteslj.org/Technigues/Antepara-5Ws.html
http://iteslj.org/Technigues/Stewart-SecretJournals.html
http://iteslj.org/Technigues/Murphy-
CorrectingWriting.html
http://iteslj.org/Technigues/Ikequchi-IntegrWrite.html
http://iteslj.org/Technigues/Dycus-Jigsaw.html
http://iteslj.org/Techniques/Bruti-FairyTales.html
http://iteslj.org/Technigues/Cimcoz-Writing.html
http://iteslj.org/Technigues/Rea-Portfolios.html
http://iteslj.org/Technigues/Jarvis-Writing.html
http://iteslj.org/Technigues/Kenworth-WritingSKills.html
http://iteslj.org/Technigues/Yang-Writing.html
http://iteslj.org/Technigues/Greaney-Writing.html
http://iteslj.org/Technigues/Goodmacher-
ContentBased.html
http://iteslj.org/Technigues/Christianson-PairTaping.html
http://iteslj.org/Technigues/Counihan-Interaction.html
http://iteslj.org/Technigues/Nunn-Tasks.html
http://iteslj.org/Technigues/Smyrniou-Discussion.html
http://iteslj.org/Technigues/Qi-OralCompetence.html

Dopmyeanns iHUWIOMOBHOI COYIOKYTbMYPHOT
KomnemeHuii:

http://iteslj.org/Technigues/Cullen-Culture.html
http://iteslj.org/Technigues/Kodotchigova-RolePlay.html
http://iteslj.org/Technigues/Chou-Compliments.html
http://iteslj.org/Technigues/Kilickaya-CulturalContent/
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http://iteslj.org/techniques/savvidou-literature.html
http://iteslj.org/techniques/raman-readinggame.html
http://iteslj.org/techniques/stiefenhoefer-fastreading.html
http://iteslj.org/techniques/buhler-contentbased.html
http://iteslj.org/techniques/kelly-readingaloud.html
http://iteslj.org/techniques/antepara-5ws.html
http://iteslj.org/techniques/stewart-secretjournals.html
http://iteslj.org/techniques/murphy-correctingwriting.html
http://iteslj.org/techniques/murphy-correctingwriting.html
http://iteslj.org/techniques/ikeguchi-integrwrite.html
http://iteslj.org/techniques/dycus-jigsaw.html
http://iteslj.org/techniques/bruti-fairytales.html
http://iteslj.org/techniques/cimcoz-writing.html
http://iteslj.org/techniques/rea-portfolios.html
http://iteslj.org/techniques/jarvis-writing.html
http://iteslj.org/techniques/kenworth-writingskills.html
http://iteslj.org/techniques/yang-writing.html
http://iteslj.org/techniques/greaney-writing.html
http://iteslj.org/techniques/goodmacher-contentbased.html
http://iteslj.org/techniques/goodmacher-contentbased.html
http://iteslj.org/techniques/christianson-pairtaping.html
http://iteslj.org/techniques/counihan-interaction.html
http://iteslj.org/techniques/nunn-tasks.html
http://iteslj.org/techniques/smyrniou-discussion.html
http://iteslj.org/techniques/qi-oralcompetence.html
http://iteslj.org/techniques/cullen-culture.html
http://iteslj.org/techniques/kodotchigova-roleplay.html
http://iteslj.org/techniques/chou-compliments.html
http://iteslj.org/techniques/kilickaya-culturalcontent/
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http://iteslj.org/Techniques/Kilickaya-
AutenticMaterial.html

Bioeo y nasuanni inozemnux moe:.

http://www.teflclips.com/
http://iteslj.org/Technigues/Tatsuki-StudyGuides.html
http://iteslj.org/Technigues/Magnusson-Video.html
http://iteslj.org/Technigues/Furmanovsky-Videos.html
http://iteslj.org/Technigues/Davis-CaptionedVideo/
http://iteslj.org/Technigues/Gebhardt-MovieTrailers.html
http://iteslj.org/Technigues/Brooke-Video.html

Aemenmuuni ayoio- ma eioeomamepianu 011
HAGYAHHA AH2TITICLKOT MOBU .

http://www.onestopenglish.com/section.asp?sectionType=li

stsummary&catid=59782
http://www.manythings.org/listen/
http://www.manythings.org/b/e/
http://iteslj.org/Technigues/Mackenzie-CNN.html

Aemenmuuni 2azemui cmammi y HA64aHHI
AHZNIIUCLKOT MO6U

http://www.onestopenglish.com/section.asp?sectionType=li
stsummary&catid=59514
http://iteslj.org/Technigues/Bermejo-TimeNewsweek.html

Iepu y naguanni anniiicokoi moeu:

http://iteslj.org/games/
http://www.manythings.org/lulu/
http://www.onestopenglish.com/section.asp?sectionType=li



http://iteslj.org/techniques/kilickaya-autenticmaterial.html
http://iteslj.org/techniques/kilickaya-autenticmaterial.html
http://www.teflclips.com/
http://iteslj.org/techniques/tatsuki-studyguides.html
http://iteslj.org/techniques/magnusson-video.html
http://iteslj.org/techniques/furmanovsky-videos.html
http://iteslj.org/techniques/davis-captionedvideo/
http://iteslj.org/techniques/gebhardt-movietrailers.html
http://iteslj.org/techniques/brooke-video.html
http://www.onestopenglish.com/section.asp?sectiontype=listsummary&catid=59782
http://www.onestopenglish.com/section.asp?sectiontype=listsummary&catid=59782
http://www.manythings.org/listen/
http://www.manythings.org/b/e/
http://iteslj.org/techniques/mackenzie-cnn.html
http://www.onestopenglish.com/section.asp?sectiontype=listsummary&catid=59514
http://www.onestopenglish.com/section.asp?sectiontype=listsummary&catid=59514
http://iteslj.org/techniques/bermejo-timenewsweek.html
http://iteslj.org/games/
http://www.manythings.org/lulu/
http://www.onestopenglish.com/section.asp?sectiontype=listsummary&catid=59817

stsummary&catid=59817
http://www.macmillandictionaries.com/resources/games/ga
mes.htm
http://www.btinternet.com/~ted.power/games.htm
http://iteslj.org/c/jokes.html
http://iteslj.org/Technigues/Chauhan-Drama.html
http://iteslj.org/Technigues/Rooney-Task-Based.html
http://iteslj.org/Technigues/Chen-Games.html
http://iteslj.org/Technigues/Deesri-Games.html
http://iteslj.org/Technigues/Werff-Pictures.html
http://iteslj.org/Technigues/Gibson-BoardGame.html
http://iteslj.org/Technigues/Tompkins-RolePlaying.html

Bipwi ma nicui y Haguanni an2niiicbKoi mosu:

http://www.rhymezone.com/?loc=top
http://www.manythings.org/songs/
http://iteslj.org/Technigues/Hussein-Poems.html
http://iteslj.org/Technigues/Cullen-Music.html
http://iteslj.org/Technigues/Cullen-SongDictation.html
http://iteslj.org/Technigues/Upendran-PhrasalVVerbs.html
http://iteslj.org/Technigues/Orlova-Songs.html
http://iteslj.org/Technigues/Y00-Songs.html
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http://www.onestopenglish.com/section.asp?sectiontype=listsummary&catid=59817
http://www.macmillandictionaries.com/resources/games/games.htm
http://www.macmillandictionaries.com/resources/games/games.htm
http://www.btinternet.com/~ted.power/games.htm
http://iteslj.org/c/jokes.html
http://iteslj.org/techniques/chauhan-drama.html
http://iteslj.org/techniques/rooney-task-based.html
http://iteslj.org/techniques/chen-games.html
http://iteslj.org/techniques/deesri-games.html
http://iteslj.org/Techniques/Werff-Pictures.html
http://iteslj.org/techniques/gibson-boardgame.html
http://iteslj.org/techniques/tompkins-roleplaying.html
http://www.rhymezone.com/?loc=top
http://www.manythings.org/songs/
http://iteslj.org/techniques/hussein-poems.html
http://iteslj.org/techniques/cullen-music.html
http://iteslj.org/techniques/cullen-songdictation.html
http://iteslj.org/techniques/upendran-phrasalverbs.html
http://iteslj.org/techniques/orlova-songs.html
http://iteslj.org/techniques/yoo-songs.html

JTOJATKH
THOOPMAIIMHUMN BAHK

Laboratory work # 1
Aims and content of Teaching English

Methods of F.L. Teaching is a pedagogical science which
studies the regularities of teaching pupils a foreign language in
accordance with the data of basic and contiguous sciences with
the regard to the peculiarities of aims and conditions of
teaching.

*hkkhkkkkkkkhkkhkkhkkkhkkikiikiikk

Methods as a pedagogical science comprises the study of:
Aims of teaching a FL
Content of teaching
Methods and techniques of teaching
Means of teaching
Ways of learning and education.

*kkkhkkkkikkhkkikkkhkkhkkkikhkkikk
Aims of teaching are determined by the requirements
of secondary school syllabus to the final level of knowledge,
skills and habits the pupils are to acquire (to get, to assimilate)
as a result of learning a F.L. at school.

Aims of F. L. teaching are influenced by the tasks of
all-round development of a personality and up-bringing of
children as well as by requirements of the syllabus of a certain
type of school.

Aims of teaching a F. L. are determined by the
following conditions:

-types of school (special schools);

- specific character of the subject taught;

- social interest;

- personal needs of people.
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There are 4 aims of foreign language teaching. They
are:
e Practical;
e Educational;
e Cultural,
e Developmental.

The idea of the Practical aim is to provide a sufficient
level of knowledge and speech habits and skills (in Sp.,R.,Wr.,
LC) as well as some experience of independent work so that to
enable schoolleavers to go on with their studies on their own.

Cultural aim makes a substantional contribution:

e to the developing pupils’ linguistic outlook, as they get
acquainted with some phenomena which are not typical of their
mother-tongue (e.g. tenses, articles....);

e to developing the pupils’ communicative abilities and
widening the pupils’ communicative vision of the world, as it
makes them acquainted with the life, customs and traditions of
the people whose language they study;

e to the developing the pupils’ intellect, their voluntary
and involuntary memory, imaginative abilities, logical
thinking, etc.

The cultural aim is realized within:

e critical, patient and creative attitudes to yourself and
others, to a new culture, event, knowledge;

e the development of different character traits, outlooks,
beliefs, moral-esthetic and emotional experience, different
kinds of motivation and the abilities to use them to contribute
successfully into the process of real and pedagogical
communication;

o the development of the awareness of the new activities,
new people, civilizations;

e the development of the desire to cooperate and
socialize;
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e the keeping up cultural traditions of your own country,
understanding and respecting others’;

e comparing different cultures, expressing a personal
point of view on other cultures, problems as well as using the
knowledge, got from learning other subjects.

Educational aim promotes the formation of such
features of character as diligence and abilities for independent
work, persistence, concentration, inquisitiveness.

Educational aims presuppose to contribute to:

- all-round development of a personality;

- widening the pupils, world outlook;

- moral education.

Educational aims can be achieved by means of:
e selection of language material;
e correct organization and conduction of a F. L. lesson and
effective combination of its main components;
choice of visual aids;
e the teacher’s manners and appearance;
teaching the pupils to work with books on their own.

The main idea of the Developmental aim is how to
teach a learner:

e to develop his creativity, intellectual and cognitive
abilities;

e to develop different types of memory (visual/audio,
short/long-termed, voluntary/involuntary), attention, skills,
necessary for creative activities;

e to develop mechanisms of anticipation, predicting,
guessing, etc.;

e to develop the learners’ initiative, logical thinking, the
abilities to start, to go on and to finish their communication.

Developmental aims develop creativity, intellectual
and cognitive abilities of a person. They are achieved by means
of different problem-solving tasks, guessing games, etc
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The content of teaching a foreign language

Common European Framework of Reference is a
the foundations for an international

document where

comparison of objectives and qualifications relating to
language learning and teaching are laid.

The Framework of Reference describes what a language
user can do in languages at a certain proficiency level.

Methodological

Proficiency Levels of Common European
Framework of Reference

Proficient C2 Mastery
User -
Cl | Effectiveness
Independent B2 | Vantage
User B1 | Threshold
Basic A2 | Waystage
User A2 | Breakthrough

kkhkhkhhhkhkhkhkkhkhkhkiihikhkhkhkhhii

oriented teaching:
language as a means of communication;

learner-based learning of a F. L.;

integrative approach in teaching;

using different types of activities, modes and tasks;

a teacher in the classroom is a manager, motivator,
stimulator, negotiator, researcher, material designer,
an advisor, and an analyzer;

a pupil is responsible for his studies.
*kkkhkkkhkkikkkhkkkkikkkhkkikkkikikhkkikx

Communicative language competence is the ability of
a learner to use all of 4 competences:

principles

of communicatively-
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= sociolinguistic;
= linguistic;

=  pragmatic

=  strategic

Aw)mmunlcatlve Lan%flge Corn{ten‘ce

Linguistic Pragmatic(Speech) Sociolinguistic  Strategic
competence competence competence competenc
(Ph, Gr, Lex) (R, Wr, Sp, LC)

kkhkhkhhhkhkhkhkhhkhkhiiiiiiixkx

Content of FLT is based on definite principles:

e repetition of functions and notions;

e step-by-step complication of difficulties, that means
that content of studying should correspond to different levels of
teaching;

e motivation, which implies the choice of domains,
situations and problems for communication, which are typical
of pupils’ life and close to them;

e potential of learning a FL gives knowledge for further
improvement and using it for professional needs.

*kkkhkkkkikkhkkikkkhkkhkkkikhkkikkk

Domains — spheres of communication (actions), areas of
concern in which the social life is organized.

There are 4 domains, taught in secondary schools:

e The personal domain is centered on home life within a
family and friends;

e The public domain studies a person as a member of the
general public;

e The professional (occupational) domain, where a
person is engaged in his/her job or profession;

e The educational domain — a person is engaged in the
organization of his/her learning.
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Laboratory Work # 2
Developing Phonological Competence

Components of Phonological competence

44/%\\,

Sounds  Stress Rhyme Rhythm  Intonation

The main aim of forming phonological competence is to
form pronunciation and intonation habits.

By pronunciation habits we mean habits of phonetically
correct pronunciation in speech of all the sounds studied and
recognition of all the sounds studied while listening to the
speech of others.

By intonation habits we mean habits of producing
intonationally and rhythmically correct speech and
comprehending the speech of others.

*kkkhkkkkikkkhkkhkkkhkkhkkikkk

The English pronunciation norm is called received
pronunciation (RP)

Teaching Pronunciation in a secondary school is centered on
the idea of approximation, which means:

+ reducing the amount of phonetic material (6 types of
English intonation are not studied);

+ admittance of some deterioration of pronouncing
particular sounds (t, d, I, n, th, r), which does not disrupt

communication between speakers.
*kkkhkkkkikkkkikkk

In its syntactical function intonation serves:
1. to differentiate between the communicative types of
sentences;
2. in its emotional function — it contributes to conveying
the speaker’s intention towards the interlocutor;
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3. in the function of separation it can promote

differentiation of essential information from insignificant one.
L T e e e e e e e S o > o
The criteria for the selection of pronunciation

minimum for a secondary school:

¢+ Adequacy for the needs of communication: Intonation
minimum comprises 4 types of intonation patterns
corresponding to 4 communicative types of sentences:
statements, imperatives, questions, exclamations.

¢+ Styles of speech.

+ Normal/standard pronunciation: it means excluding
jargonisms, elliptical forms (‘cause, gimme, it aint gonna
happen, wanna).

*khkkkkikkkkikkikk

The general regularities of the English pronunciation:
e no palatalization of consonants;
e no devoicing of voiced consonants in the final
position or before the voiceless consonants: eyes-ice, back-bag
e observing short and long vowels: e. g. sheep or ship
e making two stresses in a long word.

Methodologists speak about 2 ways of assimilating of
English sounds:

1. imitative;

2. analytical-imitative.

*hkkkhkkkkikkkkihkkkihkikik

HOW TO PRESENT A NEW SOUND

Speech pattern This is a pen.
Word pen
Sound lel
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3 main groups of ex-ses for Teaching Pronunciation:

Stage |. Receptive ex-ses (in listening) which are aimed
at developing phonemic hearing and at establishing differential
features of the phonetics studied.

Stage Il. Reproductive ex-ses. They are aimed at
forming pronunciation habits. These are articulation ex-ses,
which are used to practise this or that particular sound and are
based on multiple reproduction of one and the same sound.

Stage Ill. Productive ex-ses, which are aimed at
developing habits of pronouncing sounds in various
combinations, e. g. habits of correct pronunciation of the
sounds in the process of communication.

How to organize a phonetic drill:

Model reading by a teacher
\ Reading in unison by pupils

\ Individual reading by a pupil

Final reading in unison by pupils

*khkhkhhkhkhkkkkkhiikik

The benefits of using audio materials in teaching
pronunciation. They provide:

» stable and multiple reception and reproduction of the
phonetic material;

» correction of the pupils’ pronunciation habits following
the model;

» comprehension of speech of different speakers;

» regulation the tempo of speech (normal from the very
beginning);

» possibility to record the pupils’ speech for correction.
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Algorithm of teaching pronunciation through authentic

materials
Stages Technique Samples
l. Anticipation Look and guess

Look at the picture and mime

Think and fill in the word rose
Answer and point to the right picture
Match the pictures with correct words

Comprehension
check

Listen and draw

Listen and choose the right picture
Listen and rearrange the pictures
Point to the picture which suits the
lines

Listen and match the pictures

Reception

Listen and clap your hands if you
hear short (long) sounds

Listen and beat the rhythm

Listen and underline the right sound
Match the sounds with the words
Listen and group the words with the
same sound

Listen and tick off the rhyming words
Listen and respond physically

Reproduction

Pronounce in a whisper

Sing a rhyme filling in the gaps in it
Chant a poem using high and low
voices

Repeat in chorus stamping the rhythm
Read the lines using phonetic
symbols

Role-play with toys

Repeat the lines speeding up your
reading
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V. | Production Create your own rhyme using a poster
Recite the poem changing your voice
Pair up and make up your own funny
song

Compose your own jazz chant using
pictures

Surprise your friends pronouncing
your own tongue-twister in a very
quick tempo

Say the tongue-twister real fast

Laboratory Work #3
Developing Lexical Competence

The main aim of teaching vocabulary in a secondary
school is to form pupils’ lexical competence as a basic
component of all the language activities.

*kkkkkhkkkkikkkhkkikkkik

Teaching vocabulary is inseparably connected with
all the other aspects of the target language:

a) With pronunciation: lexical meanings are expressed
with the help of phonetic means of a language: - short and long
vowels (fill-feel, knit-neat); - open and close vowels (beg-bag);
- voiceless and voiced consonants (lad-let)

b) With morphology: child, child’s, childish,children,
childhood;

c) With syntax;

d) With spelling: fair tale — fare tail;

e) With stylistics: father, pa, daddy, pop, oldman.

*hkkkkhkkkhkkhkhkkiikikkik
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By vocabulary habits we mean the ability:

e To transfer a word from distant memory to immediate
memory;

e To check the correctness of the selection of a particular
word in the given situation;

e To instantly evaluate the combinability of the word
chosen with other vocabulary items;

e To quickly choose the proper paradigmatic form of the
word suitable for a particular structure.

kkhkkhkhhkhkhkhkkhkhkhiikikikx

The basic principles of selection of the active
minimum Vocabulary:
++ semantic approach;
++ combinative approach;
++ stylistic approach;
++ frequency approach;
++ word-building value;
++ words of polysemantic value;
++ excluding synonyms;
++ excluding international words.

Active minimum Vocabulary is selected on the basis of
topics and communicative situations, analysis of phonograms,
dialogues, written speech.

B T o e 2 o o o o e e e
The criteria of selection of the passive minimum Vocabulary:
= derivability;
= polysemantic character;
frequency and wide use;
topical associations;
semantic and word-building value.
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The main stages of the formation of lexical competence.
Stage | - presentation of a new vocabulary.
Aim_— to disclose the meaning of a new word and its
primary drill.
Ways of conveying the meaning of a word

DIRECT VISUAL TRANSLATION
= dictionaries = demonstration = translation by
= synonyms of school means of giving
= antonyms paraphernalia an equivalent
= morphological (realia) = translation-
analysis  (word | = illustration interpretation
building) material = comparing a
= context = models foreign  word
= definitions = demonstration with that of the
= examples of movements, mother tongue
* interpretation mime, body
= matching language
(synonyms, = pictograms,
opposites) pictures,
= familiar or schemes
famous
(international)
words

The choice of a way of conveying the meaning of a
word depends on the following factors:
1) on a word belonging to the active or passive minimum;
2) on the stage of learning;
3) on the level of the language preparation of the class;
4) on the qualitative characteristics of a word.

How to work at a new word?
There are two ways: - in isolation;
- in a context.
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Ways to work at an isolated word:

» when you deal with proper names, geographical
names;

» sometimes you can give some words to develop the
language guessing abilities (the first word is given in a
context, the rest — in isolation: a runner — in a context; a
jumper — will be easily guessed);

» when teaching the pupils to work with a dictionary.

Work at a new word in a context is more widely used: in
a phrase, in a situation, in a story, in a question-answer
form, in a talk, in a story with elements of a talk. It leads to
better assimilation of new words.

*kkhkhkhkkhkhkhkkkhkhkhkhkhkhik

Stage Il — focused practice stage.

Aim: to create/form the stereotypes of usage of a new
word.

Stage Il — communicative practice.

Aim — to develop pupils’ skills of using vocabulary
independently in accordance with the situation.

Laboratory Work # 4
Developing Grammar Competence

The main aim of teaching grammar in a secondary
school is to develop pupils’ grammar competence as one of the
basic components of speech skills of Speaking, Listening,
Reading, and Writing.
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The minimum of grammar material which is
required should be:

1) sufficient for using the language as a means of
communication within the limits of the school syllabus;

2) real (realistic) for assimilating under school
conditions.

B T T T T S e S S S e o > o

Under the active minimum of grammar material we
understand the grammatical phenomena which are meant for
usage in oral speech (speaking) and in writing.

To the passive minimum of grammar material we refer
the grammatical phenomena which pupils can recognize and
comprehend while reading or listening.

*hkhkkkhkhkkkhkhkhkhkhkhkhkhkhihkiiiik
The basic principles of the selection of grammar
material for the active minimum are as follows:

1) principle of prevalence (wide usage) in oral and
written speech;

2) principle of modeling, that is capability of a
grammatical form to serve as a model for constructing other
forms by analogy;

3) principle of excluding synonymic grammatical
phenomena.

In accordance with these principles the active
minimum includes the grammatical phenomena which:

= can be spread on a considerable part of vocabulary;

= most widely used in oral speech;

= stylistically neutral.

*kkhkhkkhhhhkkkkkkiik

The principles of selection of the passive minimum of
grammar material are as follows:
1. the principle of prevalence in the bookish style;
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2. the principle of polysemy.

The methodological classification of the grammar material
of the English language comprises 3 groups:

1. The grammar phenomena which do not require any
explanation since they are similar to those in the mother-
tongue of the pupils: e.g. word-order in the sentences.

2. The grammar phenomena which require corrections,
e. g. the family are...

3. The language phenomena which are strange for
Ukrainian-speaking pupils. They require explanations because
new habits should be formed in pupils, e. g. articles, tenses,
verbals, modal verbs.

*kkkhkkkkikkkhkkhkkkhkkhkhkkikkhkikk
The ways of forming grammatical habits:
Lexical approach;
Structural approach;
Grammar in action ( communicative grammar);
Text-based approach.

YV YV

Chief stages of formation of grammar competence
| stage — (Presentation): the aim is - presentation of the
grammatical phenomenon and creation of an orientation basis
for further formation of the habit.

Different ways of introducing a grammatical
phenomenon to pupils:

- Inductive (practical) - from the partial to the general.
From a speech pattern;

- Deductive (theoretical-practical). It implies some
theoretical explanation and then massive drill.

- A discovery technique implies intermediate learners'
finding out and analyzing a grammatical phenomenon they are
going to deal with.
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Il stage (focused practice) is aimed at the reinforcement
of receptive and reproductive grammar habits using various
prompts. Activities to be used here:

transformation;
substitution;
completion;

making up sentences;
filling in the blanks;
expanding;
questioning;
reconstruction;
paraphrasing, etc.

111 stage (communicative practice) — is aimed at pupils’
using a grammatical phenomenon freely, independently in
various kinds of language activities without any prompts.
Activities to be used:

o discussing smth, pairing up;

o commenting on something;

o writing an essay (composition, letter,
story, review);

o describing smth;

o making up dialogues;

o debating on the problems in small groups.

Evaluation of pupils’ achievements in grammar can be
done through tests. Tests in grammar may involve:
- Filling in the blanks;
- Opening the brackets;
- Transformation (make it negative, change into the

plural);

- Extension (if the weather keeps fine....);

- Completion;

- translation.

- Making statements on the picture/sentences/words given;
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Laboratory Work # 5
Developing Listening Comprehension Competence

The term “listening comprehension” means hearing and
comprehension. To aud means to recognize and to comprehend
the content of speech.

Listening comprehension is a receptive activity. It can be
both an aim and a means of teaching.

*khhkhhkkkkhkhkhkhiihkikhkkkk

Listening comprehension as an aim of teaching means
developing of listening competence which implies intensive,
gist, skimming and scanning listening.

Listening comprehension as a means of teaching is aimed
at assisting learners in language and speech material
development.

Listening Comprehension as a means of teaching
permits multiple listening of one and the same speech material,
while Listening Comprehension as a language activity
constitutes a skill of comprehending speech by ear at single
(presented but once) perception (presentation).

B T o e 2 o o o o e e e
Psychological mechanisms of listening comprehension are
as follows:
— anticipation;
— psychological perception of speech;
— inner speech;
— recognition based on one's language experience;
— logical comprehension;
— prediction.

*hkhkkhkkhkhkkkhkhkkkhkhkkkikhkhkkihkhkiiikk
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Difficulties of teaching listening comprehension of the
living and recorded speech may be classified in:

extra-linguistic difficulties: linguistic difficulties:

— the volume of auditory memory; — phonetic;

—a kind of speech to be listened to; — lexical,

— tempo of speaking; — grammar;

— the number of presentations; — compositional;

— a speaker's tembre; - structural,

— the use of reference points of - presence of proper names
perception (props) and terms;

— geographical names;

— unfamiliar words;
*khkkhkhkhkhkhkhkhkhkhkhkhkhkhkikikikik

Chief stages of teaching Listening Comprehension are:

Pre-listenin
antimpationi While-Yistening  Post-listening

prediction

kkhkhkhhhkhkkkkkhiikik

I. Pre-listening.

Anicipation is aimed at preparing pupils for
comprehension of a text by the ear. Anticipation is not directly
connected with the text itself, it deals with pupil's life and
language experience.

Anticipation can be:

e Content;
e Language;
e Cultural;
e Situational;
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e Functional.
Prediction. Aim — to prepare students for listening,
focusing on the situation and encouraging students to predict:
a) working at the title of a text;
b) removing the language difficulties of the text
(phonetic, lexical, grammatical).

Prediction is connected with the plot of the text in order to
predict future events and to remove linguistic and extra-
linguistic difficulties.

Such verbal and visual prompts may be useful here:
pictures, titles, proverbs, key words, interpretation questions,
music pieces, sound sequences, videoclips, etc.

KTEAIAIAIAAAAAAAAXXX K
A communicative task for listening presupposes active
listening and fulfilling various learner-centred activities.
*kkkhkkkhkkhkkkikkhkkikkhkkikkkikikkk

Il. While-listening stage

Kinds of listening:

a) jigsaw listening;

b) listening aided by visuality;

c¢) complementary listening;

d) interpretive listening;

e) patch-work listening;

f) close-test listening.

I11. Post-listening stage

Comprehension check can be done with the help of such
aural and written activities:

—TPR;

— constructing models;

— ticking off true or false statement;

— detecting mistakes;

— finding the differences;

— filling in the gaps;
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— matching (pictures and sentences; characters and their
doings; questions and answers);

— suggesting names, labels, plans, maps;

— paraphrasing;

— translating;

— describing;

— answering questions;

— retelling the text according to the plan/ key-words;

— choosing the right variant;

- putting the pictures in the logical order, described in the
story;

- drawing a picture of...;

— writing multiple choice and alternative tests.

V. Follow-up stage

It is aimed at the development of different language and
speech activities and abilities of self-expression. The
techniques may be as follows:

— writing the end of the story;

— discussing a suggested problem, proverb, saying;

— making a report;

— sequencing facts and actions;

— summarizing the ideas;

—solving a problem;

— illustrating the main idea etc.

Laboratory Work # 6
Developing Monological Competence

By monologue we mean a relatively extended well-
organized form of speech generated as a result of individual
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composition of a lasting utterance of one person addressed to
the public.
The basic Communicative Functions of Monologue are:
- informative;
- influential;
- evaluative (expressive).

The main communicative types of monological
utterances which should be studied at school are:
1) A piece of information,
2) A piece of narration,
3) A piece of description
4) A piece of argumentation (reflection)

The aim of teaching monologue in a secondary school is
to develop monological speech competence, that is the skills of
producing correct, logical and comparatively motivated
monologues of different levels in accordance with a
communicative situation.

*hkhkhkhkkhkhhkhkhkihkhiiik

Psychological characteristics of a monologue:

— subject/topic centred;

— contextual;

— logical;

— intentional;

— addressed to the public;

— linguistically correct.

Psychological mechanisms of speech generation (by
prof. Zymnyaya):
Level I — motivation level;
Level 2 — formation level (inner speech);
Level 3 —realization level (outer speech).
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The chief stages of teaching monologue are:
o asentence level;
o an utterance level,
o adiscourse level.

The aim of a sentence level stage is to teach pupils to
generate a sentence on a suggested topic.

Activities for a sentence level:

— say by analogy; say the opposite;

— fill in the blanks in the sentences;
—make up a sentence using the key words;
— extend the sentence;

— give it a name;

— answer the questions.

The aim of an utterance level stage is to combine
several sentences into logically connected utterances with the
help of visual and verbal props.

Activities for an utterance level:

— combine the sentences;

— substitute the table;

— make up logically connected sentences using a
logical-semantic scheme;

— speak on the plan (question plan, picture plan);

— play a snowball game adding your sentences;

— create a collage and describe it or express your
opinion on the problem;

— detect mistakes in the picture and say what is
wrong.

The aim of a discourse/text level is to teach pupils to
produce correct, logical and communicatively motivated
topic/text-based  monological utterances independently.
Activities for this stage:

— speak on the topic;
— say how you would act in a similar situation;
— comment on the proverb;
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— make a report on a story;

— express your opinion/attitude on the problem/the
characters’ doings and sayings;

— explain the main idea of a story/ an article/ a book;
— give your own version of the events;

— solve the problem given;

— write a composition on the quote etc.

How to teach a text-based Monologue

Step 1. Setting up an aim and arousing interest.

Step 2. Preparation and scanning the text. Finding key
sentences.

Step 3. Expanding the main idea of the text according to
the plan (chain work, group work).

Step 4. Retelling with transformation/commenting.

Step 5. Summarizing and giving one's own version and
expressing one's own attitude).

Laboratory Work # 7
Developing Dialogical Competence

A dialogue is a form of speaking which is realized in the
immediate exchange of replies between 2 and more persons.

Separate replies are interrelated in a dialogue and are
called lines of a dialogue.

Two (or more) adjoining lines of a dialogue interrelated
in meaning and often with the help of the same lexico-
grammatical and rhythmic-intonational means are called a
dialogical unit (or a lead-response unit), and the mechanism
of their interrelation is called an exchange of remarks.
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The minimal structural unit of a dialogue is a dialogical

unit.
*hkkkhkkikikk

The aim of teaching a dialogue in a secondary school
is the development of the skills of arranging a talk or a
discussion according to some real or teaching situation, as
well as in connection with the content of what has been read
or heard.

A dialogue has double nature:

1. developing the skill of initiating a conversation (or of
taking the initiative in striking the conversation);

2. developing the skill of comprehending and adequately
responding to the partner’s remarks.

The basic psychological features of a dialogue are:
1) its situational character;
2) being addressed to the particular partner;
3) its economical character;
4) redundancy of wording of speech;
5) its expressive character.

The psychological mechanisms of generating
dialogues:
Level One — motivational.
Level Two — analytical-synthetical level.
Level Three — realizational.

The major communicative characteristics of a dialogue are
as follows:
a) bilateral activity of partners;
b) presence of immediate contact:
c) common character of the situation and the subject of a
conversation.
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Main approaches to teaching dialogues:
- amodel-based approach;
- astep-by-step approach;
- adialogue-in-action approach.
KEAIAIAAAAAAAAIAAAAAAAAAdhhhk
Teaching step-by-step dialogues:

Stage | is aimed at the development of dialogical
competence at an adjacency pair level. Receptive and
reproductive exercises are to be used here.

Sample activities:

— give a proper context to the situation/problem;
— extend a response or an initiation;

—ask questions;

- react to the statement;

— “find out” games.

Stage Il is aimed at the development of dialogical
competence at the level of microdialogue on the basis of
various prompts: (stick pictures; a structural skeleton; a chart; a
jumbled dialogue; a text; a one-sided dialogue etc.

Sample Activities:
— enlarge the dialogue;
—shorten the dialogue;
— dramatize the dialogue;
—read and discuss in pairs;
— render a monologue into a dialogue.
Stage Il is aimed at the development of skills of
producing independent dialogues.

Sample Activities: In pairs:

- look at the picture and imagine...
- criticize ...;

- praise ...;

- decide who is right /wrong...;

- prove your point of view..;

- debate on the issue/problem...;
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- discuss the situation...;
- solve the problem... .

Laboratory Work # 8
Developing Reading Competence

Values of Reading

practical stimulating cognitive educational

YVVYVYVYV

*hhkkhkkhkhkkhkhkhkikikhkiikikiiikk

The psychological mechanisms of reading are:
the starting mechanisms (perception of graphic images);
the identification of graphic information;
anticipation;
inner articulation;
aural control (reading aloud).

Modes of reading:
— extensive reading;
— intensive reading;
— skimming reading;
— scanning reading.

The preferable mode of reading to intermediate learners

is intensive reading.

on:

A mode of reading depends on the criteria it is based

Criteria Modes of Reading

According to analyzers at work |analytical and synthetic

Conditions of reading

independent and guided

Extension of reading extensive and intensive

Participation of voice

reading aloud and to oneself
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Methodological aim Study and communicative

Place of reading class reading and home reading

Degree of obligation obligatory and supplementary

All the modes of reading can be used as a means of
teaching and an aim of teaching.

Extensive reading is aimed at reading without a
dictionary and getting as much information as possible. It
presupposes:

— generalizing the facts;

— extracting key points and ideas;

— drawing a conclusion;

— interpreting the texts and their meaning.

It can be class and home reading.

*kkkkkkhkkkhkkikkkhkkhkkkikhkhkkikkk

Intensive reading is aimed at reading with a dictionary
and extracting specific information through analysis of the text.
It presupposes:

—analysis of the sentences;

— building up a word family;

— semantic mapping;

— grouping the words;

— suggesting lexical analogies;

— finding the initial forms of the words.

Skimming reading is aimed at getting the gist of reading
material;

Scanning reading is aimed at finding out a particular
piece of information about concrete things.

Stages of teaching intensive reading

Preparatory stage (Pre- reading)

Anticipation. Its aim is to involve learners into the
process of reading and to activate their life experience.
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[ Anticipation ]

1 1
[ Linguistic ] [ Content ]

Prediction. Its aim is to remove linguistic difficulties of
the text and to teach learners to predict the events in the text
with the help of language or speech exercises:

—working on the title;

— describing pictures;

— listening to the music and defining ...;

— improvising the situation;

— predicting the key words of the text according to its

title;

— filling in the gaps in the key sentences;

— composing a word rose, a word fork etc.

While-reading. First reading presupposes reading and
doing communicative and linguistic tasks. Activities to be done
at this stage:

— Read and be ready to answer the questions...

— Read and divide the text into logical parts.

— Read and make up a plan of a story.

— Read and choose synonyms and antonyms to the words
given.

— Read and find the facts that characterize the main
character.

— Read and make up detective questions.

— Read and generalize the events.

— Read and plan a chronicle succession of events.

Comprehension check can be done with the help of:

— true or false statements;

— multiple choice test;
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— close reading;

— choosing the pictures which correspond to the text;
— putting the events (pictures) in the chronological order.
Detailed reading is aimed at reading and:

— thinking of another title;

— dividing the text into logical groups;

— finding the key sentences in each paragraph;

— finding the climax of the story;

— giving one's own attitude to...;

— drawing the parallels between...;

— comparing events;

— commenting on ...

Follow-up (post-reading). The aim of this stage is to
develop learners' speaking and writing skills on the basis of the
text.

Laboratory Work # 9
Developing Writing Competence

Writing is a productive language activity in which one
writes one's speech for conveying it to others.

Writing is one of the practical aims of teaching a
foreign language which provides a better acquisition of oral
speech.

Writing is closely related to:

— oral speech;

— reading;

— listening comprehension.

The aim of teaching writing in a secondary school is to
develop writing competence, which means:

a) to master calligraphy (technique of writing);
b) to master spelling (system of writing rules);

156



c) to acquire the skills of written speech as a means of
communication (a personal letter, a postcard, a short
description or narration).

*kkkhkkhkkikkkikikkkikx

Teaching writing starts with:
writing English letters;
converting sounds into their graphic symbols;
writing words;
writing sentences;
e Writing your ideas.
Steps to teach calligraphy:

a) to demonstrate a letter on a flashcard,;
b) to write it on the board,;
c) to reproduce a letter in the air;
d) to copy a letter from the blackboard.

The aim of exercises for teaching calligraphy is to
teach all the letters of the ABC.
KTEXAXKXAAAAAAAAXAAAAXX K
How to teach spelling:
a) on the word level;
b) on the sentence level;
c) on the text level.

Activities to be used here:

I Copying. E.g.: copy /rewrite / the words and
underline...

Il Copying with elements of creative work
(transformations). E. g. : Transformation of sentences, filling
in blanks etc.

111 Writing out of a text some linguistic material

IV Putting questions in writing on the text and
giving written answers

157



V Language Games: a) the field of miracles / The
Wheel of Fortune / b) missing letters /p - - n/
c) compose a word, using the following letters
d) crosswords, puzzles.
e) matching games ( “False Twins").
f) scrambled word.

FEhhkAAhkhrAkkihhkkkihkhkkihkhkkihkhkiihhkiiiik

Creative writing is the ability to put somebody's ideas in
writing.

Difficulties of teaching creative writing:
— limited knowledge of the target language;
— integration of all the language activities;
— compositional difficulties;

— cultural differences.

Writing goes from controlled to free writing:
- controlled writing;
- guided writing;
- free writing.

Creative writing presupposes:
a) all kinds of anticipation and brainstorming to
summarize the ideas;
b) revision of the language and speech material;
c) knowledge of the format of a definite type of
creative writing (a letter, a summary, an essay)

*khhkkkhkkhkkkhkkhkkhkkikkhkikk

Ways of teaching creative writing:
e Pre-writing. Aim — to generalize pupils’ ideas.
Sample activities: — guessing games;
— finding out games;
— brainstorming;
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— passogram;
— journalist strategy;
— project work.

e Controlled-writing. Aim - to teach writing
accuracy. Sample activities for controlled writing
copy with correlation;
find and copy;
write a dictocomp;
write a picture dictation;
write a dictogloss;
do a quiz;
fill in the gaps;
transform the sentences;

e paraphrase the sentences.
The dictogloss is a teaching procedure that involves the
speedy dictation of a short text to a group of pupils.

e Guided writing. Aim — to teach writing under a
teacher’s guidance on the basis of the examples. Sample
activities for guided writing:

— complete a story;

— write a story on the outline;

— finish the story;

— enlarge the information.

e Creative writing. Aim — to teach pupils to express
their thoughts in writing. Sample activities for creative
writing:

— write a summary of the article;

— compose a description of...;

—write a composition on...;

—write an article;

—write a letter to your friend.
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Laboratory Work # 10
Planning an English Lesson

Planning is an indispensable part and condition of the
purposeful teaching activities of a teacher and learning
activities of a pupil.

Each plan has a) an_educational value, as it encourages
pupils to work regularly, contributes to forming the sense of
responsibility, working habits, attention, initiative;

b) a cultural value, as the teacher has a
possibility to correct his own mistakes and thus he helps to
teach others.

Planning presupposes a step-by-step assimilation of
the language material with regard to major didactic,
psychological and methodological regularities of the
development of proper habits and skills.

*khkkkhkkkkihkkkihkkkikk

The indispensable conditions of effective planning:
1) Planning is based on the school syllabus which contains:
a) the practical, educational, cultural and
developmental goals;
b) functional exponents;
¢) spheres of communication ( in 4 domains);

2) The textbook

3) School conditions.

4) The level of the language acquisition in a particular
class.

5) Pupil’s attitude to the subject.

6) Knowledge of age group peculiarities of pupils.

7) Knowledge of the aims of teaching and the requirements
to practical habits and skills for each form and for different
types of school.

8) Knowledge of basic stages of assimilating language
habits and skills.
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9) Knowledge of major methodological requirements to a
contemporary lesson.
E T T T e e S S e o S e >
The requirements to planning:
e Each plan should have definite aims;
e Each plan should be real, “fulfillable”, feasible (you
can neither exceed, nor lower the syllabus requirements);
e Each plan should be concrete.
E T T T e e S S e o S e >
Calendar plan is aimed at:
1) Establishing the aim connected with teaching
language skills;
2) Allotting the time for each unit;
3) Selecting the means of teaching;
4) Defining the material for revision.
A teacher is given a ready-made calendar plan. On its
basis he composes a unit plan and lessons plans.
Unit planning is aimed at:
defining specific tasks of a unit,
the volume of the material,
the order of its presentation within a unit,
the formation of language habits and skills.

kkhkhkhhhkhkhkkkhkhkhkikiiiiikixkx

The merits of the unit plan:

It enables a teacher:

1) to see the clear-act perspective and sequential line of
work;

2) to follow the succession in forming habits and skills;

3) to correctly distribute language activities;

4) to provide a balance between class work and
homework;

5) to solve the educational and cultural tasks;

6) to define the role and place of each lesson in the system
of lessons;
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7) to develop his/her imaginative approach and initiative;
8) to provide effective revisions.

The requirements to a F.L. lesson:

1) Following the general didactic requirements: the
scientific character of a lesson, being based on the data of age-
group psychology etc.

2) A foreign language lesson must promote the combined
realization of the four-fold objectives: practical, educational,
cultural and developmental.

3) The complex character of a lesson.

4) Ex-ses should be adequate to the aim of a lesson.

5) Sequential character of ex-ses in accordance with the
stages of habit formation.

6) Communicative orientation, e.g. language teaching
which will prepare pupils to the real process of communication.
It is manifested in the fact, that a foreign language lesson
should be conducted in a foreign language.

*khhkkkhkkhkkkhkkhkkhkkikkhkkiikk

Components of a lesson:

— T .
Compulsory Optional
Natural beginning of a lesson (warming up) Explanation
Phonetic drill Revision
Conversation drill Testing/Control
Setting a home task Presentation of new material

Evaluation
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TASKS FOR INDIVIDUAL RESEARCH IN THE FIELD

OF METHODS OF TEACHING A FOREIGN
LANGUAGE

Study methodological literature available including the
Internet resources on one of the problems given and:

1.

Give your idea of “optimization”. Work out possible
ways of optimization of teaching monologues to
intermediate learners.

Summarize different points of view on cognitive-
communicative  methodology and  prove its
effectiveness for the development of lexical
competence at a senior level. Suggest your techniques
effective for upper intermediate students.

Define “intensification” and say how it may be applied
to foreign language teaching at school. Work out your
techniques for the intensification of teaching dialogues
to intermediate learners.

Summarize different points of view on “cooperative
learning” and prove its effectiveness for the
development of communicative competence in a
secondary school. Suggest your techniques appropriate
for the senior learners.

Give your idea of Art-techniques. What age group may
be the most effective for teaching English with the help
of Art-techniques? Work out some of them for the
development of speaking at a junior level.

Make your research in the field of teaching writing to
young learners. Define “creative writing” and work out
techniques for its development at a primary school.
Analyze different points of view on “blended teaching”
and prove its effectiveness for teaching English in a
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10.

secondary school. Work out your model of blended
teaching for the senior learners.

Make your research in the field of the plurilingual
approach in teaching English and comment on its
advantages for teaching the 2-nd foreign language.
Work out your methodology for the development of
sociocultural competence in the fifth form on the basis
of the plurilingual approach.

Identify the place of testing as a means of assessment in
foreign language teaching. Suggest your classification
of tests for the language competence assessment at a
senior level.

Give your definition of “project techniques” and
identify their place in teaching a foreign language.
Work out a model of using project technologies in
communicative competence development at an
intermediate level.

11. Define “cognitive competence” and search for the tasks

effective for cognitive competence development at a
senior level.

12. Define “motivation” and characterize its types. Work

13.

14.

15.

out possible ways of motivating students for reading at
a senior level.

Give your definition of “sociocultural competences”.
Work out methodology for sociocultural development
of school leavers on the basis of the Internet resources.
Define “phonological competence” and give its
structure.  Select rhythmic materials for the
development of phonological competence at a junior
level and supply them with appropriate techniques.
Give your characteristics of “autonomous learning” and
work out possible models of independent text work for
the Intermediate students.



16.

17.

18.

19.

20.

21.

22.

23.

Give your idea of “media literacy” and classification of
media materials. Suggest media techniques suitable for
the development of critical thinking of senior learners.
Define “interactive teaching” and characterize it from
the point of view of Psychology and Pedagogics. Work
out interactive techniques for teaching speaking at an
intermediate level.

Give your idea of productive techniques. Ground their
role in teaching a foreign language. Work out
productive techniques for teaching reading at a senior
level.

Make your research in the field of teaching a foreign
language to very young learners (the 1-st formers) and
outline the advantages/disadvantages of introducing a
foreign language at an early age. Suggest your way of
teaching English pupils of this age.

Decide on the possibility of using video for the
development of communicative competence in foreign
language teaching. Work out your video techniques for
the communicative competence development at a senior
level.

Make your research in the field of computer-assisted
learning a foreign language and ground its
effectiveness. Suggest your computer techniques for
teaching writing at a junior level.

Research the possibilities of using the Internet
techniques for autonomous learning a foreign language
in a secondary school. Suggest your Internet-techniques
for the independent development of reading
competence.

Make your research on the development of grammar
competence in a basic school. Decide on the
possibilities of using poetry in teaching grammar and
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24.

25.
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work out your techniques of teaching grammar on the
basis of any poem.

Give your definition of a song-exercise and decide on
its role in teaching a foreign language. Work out your
methodology for teaching speaking on the basis of any
song at an Intermediate level.

Decide on the importance of accuracy and fluency in
teaching communication. Prove your point of view and
suggest your techniques for the development of
communicative skills at a senior level.



