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LINGUISTIC AND METHODOLOGICAL ASPECTS OF
TEACHING FOREIGN LANGUAGES FOR SPECIFIC PURPOSES

Yu. Vaskovska,

Master Student,

I. Samoylyukevych,

PhD (Education), Professor,

Zhytomyr Ivan Franko State University

FORMATION OF SELF-ESTEEM IN JUNIOR
SCHOOLCHILDREN IN THE ENGLISH LESSONS

Self-esteem is the most important indicator of personality development. It
allows a person to make the right choice in a variety of life situations, determines
the level of their aspirations and values and the nature of relationships with
others. Self-esteem begins to form in childhood, when the child tries to separate
himself/herself from the world around him/her. The sensitive period for the
formation of self-esteem as a special component of self-awareness is the primary
school age, so it is important and necessary to begin the process of forming an
objective self-esteem at this age [3].

Self-esteem is one of the essential conditions for an individual to become a
personality. It forms in the individual the need to meet both the level of others
and the level of their own personal assessment. Properly formed, self-esteem is
not just self-awareness, nor is it a sum of individual characteristics, but it
involves awareness of the role of some stable object [1, c. 81].

Self-esteem has been studied in domestic psychology in connection with the
problem of development and formation of self-awareness. These studies are
centered around two groups of issues. On the one hand, in the general theoretical
and methodological aspects, the question of the formation of self-consciousness
in the context of a more general problem of personality development is analyzed.
Here we can highlight the work of such psychologists and educators as
B.G. Ananiev, O. A. Leontiev, and M. M. Skatkin.

The second group of studies addresses more specific issues, primarily related
to the specific features of self-esteem, its relationship with assessment in social
environment. We can highlight the publications of A. |[I. Lipkina and
E.l. Savonko. The pedagogical aspect of the problem is reflected in the works of
I. D. Dontsov, V. M. Stoletov, N. I. Neupokoeva, V. 0. Kiselyov,
A. Kossakovsky and others, who considered the phenomenon of "attitude to
yourself" as a result of the educational process without taking into account
features of personal growth.
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The aim of the article is to study the specific features of the formation of self-
esteem in primary school students in the English lessons.

The new concept of primary education, along with the traditional tasks,
obliges the school to create conditions for the diverse development of the child's
personality, self-affirmation and creative self-realization, forming a person with a
new level of consciousness, new thinking, high culture of life. At the same time,
he/she will realize himself/herself as an individual, a member of society and a
representative of humanity. Such a person is able to independently form goals,
find optimal ways to achieve them, take responsibility for their actions and
activities, capable of evaluation and self-evaluation.

Assessing oneself, one relies on diverse knowledge about the world around
him/her and himself/herself. This requires a certain approach to the perception
and understanding of this aspect. In the studies of A. Zakharova, A. Petrovsky
self-esteem is seen as a person's attitude to their capabilities, personal qualities
and external factors [2].

Success in solving educational problems depends not only on the mental
abilities of the student, but also on his/her personal qualities. Assimilating in the
learning process certain norms and values, the student under the influence of
evaluative judgments of teachers and peers begins to relate in some way to the
real results of their educational activities, and to himself/herself as a person. With
age, he/she more and more distinguishes between his/her true achievements and
what he/she could achieve, possessing certain personal qualities. In the
educational process, the attitude is formed to assess their capabilities — one of the
main components of self-esteem.

Today in the system of primary education the introduction of innovative
teaching methods is especially important. One of such methods, which is
especially common in the English lessons in primary school, is the method of
educational projects - independent activities of students (individual, pair, group),
which involves a set of certain actions, documents, texts to solve a problem with
the end product which is practically important for project participants. This
method involves the humanization, democratization and implementation of
individualization of the educational process. Besides, it promotes the intellectual
development of students, the development of their research skills, creativity,
cognitive and critical thinking skills.

A significant number of major methodological innovations today are
associated with the use of interactive teaching methods. The organization of
interactive learning involves the use of visual examples and demonstration of
certain processes, which can be made possible with the use of a demonstration
screen. It is the demonstration of the problem-solving process (the process of
constructing diagrams) that will simplify students' perception of the language
material and lead to better learning, as well as free the teacher from the routine
work of constructing complex figures, etc.

With the help of interactive forms of learning, students have the opportunity
to formulate and express their opinions in English. It can be argued that the
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involvement of children in various activities, namely educational, socially useful
projects and role-play contributes to the formation of normal adequate self-
esteem and is a socio-cultural process that ensues a systematic and consistent
approach to developing communication skills in English.

Thus, self-esteem is an important condition for the formation of the student's
personality and the development of his/her own "I" in the English lessons.
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Master student,

I. Samoylyukevych,

Ph.D. (Education), Professor,
Zhytomyr Ivan Franko State University

FORMATION OF SOCIO-CULTURAL VALUES
OF JUNIOR SCHOOLCHILDREN THROUGH
FOLK PEDAGOGY IN ENGLISH LESSONS

The impact of globalization on culture and ethics has necessitated
communication between different countries and nations, which in turn has
affected education. Pedagogical activity is subject to the requirements of society
and this is proved by the fact that the purpose of learning a foreign language is
the formation of students' communicative competence, provided with linguistic,
speech, and socio-cultural experience consistent with the age of younger students
[3]. Mutual understanding and tolerance for each other are growing every day.
Acquisition of skills in one or more languages is a condition for participation in
the international community. When learning another language, the child must
understand all the subtleties of the culture in which this language was formed and
which uses this language. This understanding guarantees effective and adequate
intercultural interaction.

In this article, we will consider the role of authentic songs, jazz chants, and
stories in the formation of socio-cultural competence.

Songs are the first effective tool for the formation of socio-cultural
competence. They are effective precisely because they affect not only the
consciousness but also the emotional sphere of students. The use of songs in
lessons has several advantages: expanding the vocabulary, they help students
memorize subconscious phrases and sentence structures. This knowledge
promotes the development of a sense of language and knowledge of stylistic
features.

Songs have an educational function, as they are a means of stronger mastery
of lexical material and expand the potential vocabulary of students, facilitating
the assimilation of hard-to-reach sounds, phrases, intonation patterns, improving
expressive oral skills, better assimilating and activating grammatical
constructions. Regarding socio-cultural features, it is obvious that you should use
songs with lyrics that contain a large stock of information about the culture,
geography, and history of the country of study, facts of political and social life,
facts about life, availability of ethnocultural information, various symbols,
accessibility information about the culture of behavior, including behavior in
different situations, colloquial formulas, norms and values of society.

13



There are several recommendations for working with songs that have a
socio-cultural orientation. Let's look at the recommendations given to us by
Osnyakova O. M. and Nikitenko G. K.:

1. Short introductory word (character, style, history of creation).

2. The first presentation of the song (acquaintance with the features of the
melody, rhythm).

Checking the understanding of the content.

Phonetic processing of the song.

Re-listening based on the text.

Reading a song with sound and intonation.

Performing exercises that focus on information about the culture contained
in the text.

8. Learning the song. [2]

It would be appropriate to add a point comparing the features of English
culture and their own. Students can find similar things and differences.

One example of the use of a folk song that has a socio-culture element is the
song "Yankee Doodle". It is about the colonial Americans of 1754-1763 to
ridicule them, but the Americans turned this song into patriotic pride. The
meaning that this song can carry for elementary school students is that no
external beauties will turn you into what you want to consider yourself, but what
you are not.

No ok ow

“Yankee Doodle went to town

A-Riding on a pony

Stuck a feather in his cap

And called it macaroni”
[https://www.scoutsongs.com/lyrics/yankeedoodle.html]

Another folk song that has an impact on the formation of socio-cultural
competence is "We Wish You a Merry Christmas”. This carol was sung by
children before the dawn of the 16th century. The lines of this song are still used
for a good Christmas.

Jazz-chant is similar to the song genre. They are characterized by having a
rhyming form, simple lines that remain in memory, but which have grammatical
and lexical value. From the point of view of the development of socio-cultural
competence, they are interesting and informative. Such songs are aimed at
educating the younger generation.

For example, C. Bollinger's song "Manners" helps to teach younger students
etiquette, good manners, rules of conduct in society.

“What do you say when you need a drink?
Please, may 1?

What do you say when I've poured your milk?
Thank you very much.

14



What do you say when you don't want seconds?
No, thank you.

And when you've finished eating you say?

May I be excused?” [1]

From this jazz chant, we can conclude that tea and toast - the national food
for the British — is a kind of ritual, which he will never give up, wherever he may
be. Through songs the soul of the people, its culture develop, and the teacher acts
as a mediator in the process of cognition of students of this culture, as a
commentator, as a stimulator of their cognitive activity.

It is important to give students a clear idea of the life, traditions, language
realities of English-speaking countries. Fairy tales can serve this purpose, the use
of which contributes to the realization of the most important requirement of the
communicative method "... to present the process of mastering the language as an
understanding of living foreign language reality ...". When using fairy tales in
foreign language lessons, two types of motivation develop: self-motivation, when
the fairy tale is interesting in itself, and motivation, which is achieved by
showing the student that he can understand the language he is learning. It brings
satisfaction and gives faith in their strength and desire for further improvement.

Of course, work on a fairy tale consists of certain stages, they can be:

1. preparation, including acquaintance with the name, guesses, the
introduction of new vocabulary, local lore conversation;

2. perception of a fairy tale, which includes obtaining a task for effective
listening and listening to itself;

3. check the understanding of the tale, which includes tasks to reproduce the
information heard and check the perception of the text;

4. development of learning skills, including work on characters, their
characters, behavior, and the like.

It is important to allocate a place in the analysis of a fairy tale to focus
children’s attention on cultural features or even differences in it.

Examples of folk tales of cultural value are "Alice in Wonderland™ which
tells of the well-known tea ceremony at 17:00, the traditional nature of croquet,
sophistication, and neatness of the British, who were embodied in the rabbit.
Another well-known tale, The Christmas Story, tells the story of the tradition of
celebrating Christmas and punishing those who do not follow the rules.

All these facts make it clear that the use of folk tales, songs, and bags only
has a positive effect on the educational process. Moreover, it even saturates him
with stories that represent the cultural features of the country whose language
students are learning. Students have the opportunity to see these features by
example, and under the guidance of the teacher, they can «get into the plot» to
feel like characters and follow cultural rules to better remember them.

15



REFERENCES

1. Bollinger C. Manners. Retrieved from http://www.songsforteaching.
com/cathybollinger/manners.htm. Reimer P.VV. The use of songs in foreign
language lessons // Foreign languages at school. 2007. Ne 2. C. 40-44.]

2. Reimer P.V. The use of songs in foreign language lessons // Foreign
languages at school. 2007. Ne 2. C. 40-44.]

3. TunoBa ocBiTHs porpama s 1-2 kiaci [Enexkrponnuii pecypc] //
MiHicTepcTBO OCBITH 1 HAYKH YKpaiHu: [o¢iuiiinuii BeO noprai]. Pexum
noctymy: https://mon.gov.ua/storage/app/media/zagalna%20serednya/programy-
1-4-klas/2019/11/1-2-dodatki.pdf

16


https://mon.gov.ua/storage/app/media/zagalna%20serednya/programy-1-4-klas/2019/11/1-2-dodatki.pdf
https://mon.gov.ua/storage/app/media/zagalna%20serednya/programy-1-4-klas/2019/11/1-2-dodatki.pdf

K. I'opoodeuywka,

cmyoenmka,

T. I'puzop’cesa,

KaHouoam neodazo2iuHux HayK, OOYeHm,
Kumomupcoxuii depaorcasHuti yHigepcumem
imeni leana @panka

®OPMYBAHHS AHI'VIOMOBHOI ®OHETHYHOI
KOMIIETEHIIII YUHIB CTAPIIOI IIKOJIN

HaBuanHsi ¢oHeTMyHOro Marepially € HEOOXIJHOI TMepeayMOBOIO s
dbopmyBanHa  0a30BUX  KOMIIOHEHTIB  KOMYHIKATUBHOI ~ KOMIIETEHTHOCTI.
[TpaBuiabHICTE OGOPMIICHHS MOBJICHHS 3 TOYKH 30py BHUMOBH, PHUTMY Ta
IHTOHAIll HE TUIBKU Ja€ MOKJIMBICTh MPAaBWIHHO BHUpPaXKaTH CBOI JYMKH, a U
Kpalie CrpuiiMaTH BHCJIOBIIIOBAHHS iHIIMX Jrojaed. ToMmy (opMyBaHHS CITyXO-
BHMOBHHMX Ta PHUTMIKO-IHTOHAI[IHHUX HAaBUYOK € OJHUM 3 TIEPIIOYEPrOBUX
3aBJaHb BUUTES aHITINCHKOT MOBH.

ITin ¢$oHONOTIYHO KOMIIETEHTHICTIO BBaXKalOTh 3JaTHICTh JIOAUHHU JI0
KOPEKTHOTO  apTUKYJSLIMHOTO Ta  IHTOHAIIMHOTO  O(OPMIICHHS  CBOIX
BHUCJIOBJIIOBAaHb 1 PO3yMIHHS MOBJICHHS 1HIIMX, sIKa 0a3yeThCsd Ha CKIAAHIN 1
TUHAMIYHIA ~ B3a€EMOJII  BIAMOBIAHUX  HABUYOK, 3HaHb 1 (HOHETUYHOI
ycBimomiieHocTi [1].

3rimno 3 ykpaincekuMm JlepkaBHuMm CranmapToM ocBiTH [3] piBeHB
BOJIOAIHHS aHTJIHCHKOIO MOBOIO BHITYCKHUKIB CTapuIoi IIKOJIH IMOBHUHEH
BIJINTOB1/IaTH €BPOICHChKOMY piBHIO B1+ y 3araapHOOCBITHIX IIKojax Ta B2 mis
Creriari30BaHuX MIKUI 3 MOrJIUOJIEHUM BUBUEHHSM aHTJIHCHKOI MOBH.

VY Ilporpami 3 aHITHCHKOI MOBH ISl CTApIIMX KJIAciB 3a3HA4YEHO, IO Y4HI
BUITYCKHUX KJIAaciB MalTh PO3YMITH CHEeHU(IKy apTHUKYIAIIl 3BYKiB, (OoHEM
(articulation); inToHarito, Harojoc Ta maysu (prosody); B aeransx, 1o OyJo
CKa3aHO IHIIMMH, JU(EpEHIiIoBaTH MOBY SK HOCIiB, Tak 1 HE HOCIiB MOBH
(intelligibility). Kpim nporo, y4si MOBHHHI BMITH 30epiratu CBili cTaryc y
JMCKYpCl, a camMe WOro MOBIIEHHS TOBHHHO OyTH IIBHUIKWAM, MPUPOIHIM Ta
HAONIMKEHUM JI0 CTaHAApTy aHIJIIHChKOI BHMOBM, SKE€ TIOBUHHO OyTH
3p03yMiJIMM HaBiTh HOCisiM MoBH (accentedness) [8].

Cripg 3a3Ha4yuTH, 110 MiJ Yac ¢GopMyBaHHS (HOHOJIOTIYHOI KOMITIETEHTHOCTI B
YYHIB CTapiioi I[IKOJIM BHUHUKAIOTH JI€AKI TPYIHOII, SKi YMOBHO MO>KHa
MOJIUTUTH Ha 3 TpyIu:

1) TpyaHOII, 110 MOB’sSI3aHi 31 CKJIAIHICTIO 1HO3EMHOI MOBH, 1[0 BUBYAETHCS
(imenTudikaris Ta qudepeHitiaiis 3ByKiB);

2) TpYIHOIII, IO MMOB’sI3aHi 3 1HJAWBIAYaJbHUMH OCOOJIMBOCTSMH CTYJICHTIB
(iHTepdepenito pinHOI MOBH, sika Oyne 3aBa)kKaTH PO3BUTKY HOBUX HAaBUYOK Ta
3HaHb);
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3) TpyaHomi, IO NOB’s3aHI 3 MeToAaMH (opMyBaHHS (POHOJIOTIUHOI
KOMIIETEHTHOCTI1 ( BIACYTHICTIO ayTEHTUYHHUX 3Pa3KIB aHIJIIHCHKOTO MOBJIEHHS;
ITHOPYBaHHSIM MOKJIMBOCTI BUKOPHCTAHHS TEXHIYHMX 3ac00iB HAaBYAHHS MpU
dhopmyBaHH1 (HOHOTOTIYHOT KOMIETEHTHOCTI; BIJICYTHICTIO aJITOPUTMIB pOOOTH 3
(GoHETMYHMMHU  MaTepiajJjaMd  pI3HMX  TUMIB  (PUMIBOK,  CKOpPOMOBOK,
MIKPO/I1aJI0T1B, J)Ka30BUX HACIIBIB TOIIO) Ta 1HIII).

AHani3 METOAMYHOI JITepaTypy HAJlaB MOXJIMBICTH 3’ACYBAaTH W 1HILI THUIH
TPYAHOILIB, 3 SIKUMH CTHKAETHCS yU€Hb, a CaMe:

1) ctuns HaBuanHs yuHs (learning styles);

2) NICUXOJIOTTYHI OCOOIUBOCTI;

3) dizionoriudi 0coOIMBOCTI ( CTyXOBa YyTJIUBICTH);

4) neekTH MOBJICHHSI, SIKI Bi10OpaXkaroThCsl HA MOBJICHHI;

5) BMOTHBOBAHICTb;

6) iHAMBITyaTbHI IHTEPECH YUHIB.

3Bakaroyn Ha Te, IO (OHETUYHA KOMIIETEHTHICTh Yy IIKOJAaX BHBYAETHCS
MepeBaXHO B OOMEKEHUX oO0csrax, piBEHb BOJIOJIHHS YUYHSMU (DOHOJIOTIUHOIO
KOMIICTCHTHICTIO HE € JOocCTaTHIM. HaBiTh 3acBOiBIIM JIEKCUYHUN Ta
rpaMaTHYHUN Martepiay, yd4HI BCe OJHO HE MalTh HAJICKHUX 3HAHb 3
¢doHeTHuHOTrO acmekTy MoBU. LluM 1 3ymoBiieHa HEOOXIAHICTH (OpMyBaHHS
KOMYHIKQTUBHOT KOMIIETEHTHOCTI, sIKa MPHUCKOpUiIa O KOPUCTYBaHHS MOBOKO Y
polieci MiKOCOOUCTICHOT B3a€MOIII.

3 MeTor epeKTUBHOTO (opMyBaHHS (HOHETUYHOT KOMIIETEHTHOCTI B y4YHIB
CTapIIOi LIKOJH, 1i KOMIIOHEHTH, a caMe: 3BYKH, HAaroyioc, puTM Ta IHTOHAIIO,
BapTOo BBOAMTHU moetanHo. [IpoananizyBaBimm crafii (GopmMyBaHHS BHMOBHHX
HAaBHYOK Takux HaykoBIliB sk Hikomaesoi C. FO., Kanininoi JI. B., I'purop’eBoi
T. FO. ta Yymak JI. M., MoxxHa 3pOoOMTH BHCHOBOK, IO Kiacuikaiii eTaris
dbopmyBaHHa (GOHETHYHUX HABUUOK MICTATh OJIHAKOBY IIOCHTIJIOBHICTh ¥
dhopMyBaHHI JaHUX HABUYOK: BiJl peuenuii 70 penpoayKilii i Bi penmpoayKuii
70 mpoaykmii [2: 14] .

MarepiagoM s TOETAaTHOTO BHUBYECHHS (DOHOJIOTTYHOI KOMIIETEHTHOCTI
MOXYTh CIYTyBaTH CKOpPOMOBKU ((popmyBaHHS (DOHETHUHOTO CIYXY); JKa30Bi
HACITIBH, BipIi Ta MiHi-aiajgoru (GopMyBaHHS 1HTOHAIIIHHOTO CIyXY); peKIaMHi
JICBI3U, OTOJIONICHHS, JHCTIBKM Ta IHINI aBTEHTHYHI Marepiaiud (PO3BHTOK
dhoHeMaTHyHOTO CIyXy) [5].

Ha penentuBHomy erami (popMyBaHHS (OHETUYHMX HABUYOK) MH
MPEe3eHTYEMO HOBHMIM Marepial Ta HOro TpeHyBaHHsS Ha OCHOB1 BHIIECKA3aHOIO
MaTtepially, BUKOPHUCTOBYIOYM peEIENnTHUBHI a00 perenTUBHO-PENpPOTyKTUBHI
BrpaBu. Lle Moxke OyTH MpOCITyXOBYBaHHS HOBOTO 3BYKY Yy (OpMi pUTMIKH,
CKOPOMOBKHM, JIKa30BOI'O PUTMY, TOIIO; MPOCTYKYBaHHA pUTMY ¢pa3u abo
pPEYCHHS, TPOCIYXOBYBAaHHsS 3BYKiB Ta BHU3HAYCHHS OJIHAKOBHX / PI3HUX
MPUTOJIOCHUX, TOJOCHUX, TOIIO; IPOCIYXOBYBaHHS pEYeHb Ta BU3HAYCHHS
0JIHAKOBO1/ HEOJIHAKOBOI 1HTOHAII1, TM(EePEHITIIOBAHHSI THITY 1HTOHAIII].

HactynHum  eramoM  BBaXaeTbcs — penpoAykKudisi  (YIOCKOHAJIEHHS
(doHETHYHUX HABHYOK). MU aBTOMAaTHU3yeMO (OHETHYHUN MaTepian Ha PIBHIX

18



3BYKY, 3BYKOCIIOJIyYE€HHs, CJIOBA, CJIOBOCIIONIYYEHHs, (pa3sd Ta pPEUYECHHS.
JlopeuHMMH  BBaXKAIOThCS ~ PELENTUBHO-PENPONYKTUBHI  BhnpaBu. lle €
JIOMIHYIOUMH THUII BIIpaB y mnpolieci (GopMyBaHHS Ta yIOCKOHAJIEHHS (POHETUYHUX
HaBUYOK. PenpoyKTHBHI BIIpaBU MOAUIAIOTHCS Ha IMITAIil0 (IPOCIYXOBYBAHHS
Ta MOBTOPEHHS); M1JICTAHOBKY (mpocmyXoByBaHHS Ta 3aMiHa
CJIOBA/TOHY/IHTOHALIT); TpaHC()OpPMYBaHHS (MPOCIYyXOBYBaHHS Ta MepeaBaHHs
TEKCTY LIJISXOM 1HIIOI IHTOHAIIIT).

IpoaykruBHmii eran abo X nmepexil Bl (OHETUYHHX HABUYOK B
MOBJICHHEBE  BMIHHS ~ XapaKTEpU3YEThCS  CAMOCTIMHUM  BUKOPHUCTAHHSIM
BUBYEHOI0 (OHETHMYHOTO Martepiaidy Jajsl BJIACHOTO BUpPaKeHHs AyMok. Ha
JAHOMY €Tarll BUKOPUCTOBYIOTHCSI BUKJIFOUHO MPOJYKTUBHI BIpaBu. Marepianom
JUIs TaKUX BIPAB CIYTyIOTh: 3allpOLIEHHS, JIMCTIBKH, (parMeHTH ¢uIbMIB,
dboTorpadii 3 pi3HUM €MOLIMHUM CTaHOM JItoJIe, adirri, Tomo. [le MoxyTs OyTH
BIIPaBU Ha PO3IrpyBaHHS BJIACHO CTBOPEHOrO J1ajory; ONUCY MAaJlOHKY Ha
OCHOBI1 BUBYEHOI'0 MaTepially, po3irpyBaHHs CLIEHKH Ha OCHOB1 MaJIIOHKIB, TOILIO.

Bci eranu Ta BmnpaBu € edekTMBHUMHU Uii (popmyBaHHS (OHOJIOTIYHOT
KOMIIETEHTHOCTI, aJ)Ke€ BOHM MICTSTh B COOl 3pa3Ku aBTEHTHUYHUX MaTepialiB,
PI3HOMaHITHI aBTEHTHYHI IHTOHALIWHI MOJIEIN, TPEHYBaHHS 3BYKIB, PI3HUX THUIIIB
IHTOHAIIIT Ta pUTMY.
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THE DIDACTIC GAME AS A MEANS OF THE INTELLECTUAL
DEVELOPMENT OF PRIMARY SCHOOL CHILDREN IN THE NEW
UKRAINIAN SCHOOL

The problem of using game plots in English lessons is one of the most
pressing because it is in the learning process that personality development takes
place. This problem is especially important in connection with the organization
of new types of schools. Under these conditions, the skillful use of didactic
games to enhance educational activities significantly enriches the learning
process, increases the effectiveness of each teacher.

The main goal is to get children interested in learning the English lessons, to
transform lessons into traveling, role-plays, games, and small shows. A learner
should already be able to learn independently in school, work in a competitive
environment, communicate, solve a problem together, etc. The didactic games
are being used more and more in school. Using the didactic games increases
students' learning activity, thinking intensity, memory, and imagination.

A combination of didactic games with educational goals can enable
opportunities for interactive learning and increased motivation as it is the most
natural form of learning, and developing strategic and collaborative thinking.
Compared to the traditional teaching process, the introduction of gaming
significantly influenced educational value and students’ knowledge retention [1].

The didactic game is a creative form of education, upbringing, and
development for primary schoolchildren. Didactic games develop observation,
attention, memory, thinking, language, sensory orientation, intelligence, and
therefore can be used in the teaching of any subject.

Using the didactic games encourages children to learn, making the learning
process interesting in English lessons.

Characteristic features of the didactic game are:

+ modeling of educational situations and making educational and
pedagogical decisions;

+ distribution of roles between game participants;

+ a variety of role goals in decision making;

+ the interaction of game participants who perform certain roles;

+ the presence of a common goal of the participants of the game;

+ collective decision-making;

+ multi-alternative solutions;
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+ the presence of a system of individual or group evaluation of game
participants [2; 55-59].

they assure an
intense and useful

przictice of the didactic games help
_ anguage and encourage
they help teacher to students because they
create useful contexts are funny and
interesting
Benefits for using
didactic games:
they develop all four
language skills
(writing, reading, theyana(lil%\;ri;m?(rork
listening and teach pupils to
speaking) follow and obey

rules

Figure 1. Benefits for using didactic games in the English teaching process

The variety of techniques used in the classroom is very important when
choosing didactic games.

There are two types of games: competitive (the pupil tries to be the first one
who finishes the activity) and collaborative (pupils try to achieve the same goal
together, they help each other) [3; 17-20]. Below are some effective sample
tasks:

1. Simon Says (do an action and say Simon Says [action]. The students must
copy what you do. Then do an action but this time say only the action and omit
‘Simon Says’. Whoever does the action this time is out and must sit down.).

2. Touch (learner can go around the classroom touching things or that color
that teacher orders (e.g. touch a chair, touch something blue).

3. Attentive learner (the teacher places several objects in front of the pupils.
Give them a few seconds to memorize the objects and then they close their eyes.
Take away one of the objects and then tell the learners to open their eyes again.
Pupils must guess the missing object).

4. Where Shall 1 Go? (This game is used to test prepositions of movement
and should be played after this subject has been taught in the classroom).

5. Bingo (is a game that can be used for all sorts of exercises. Can be played
with numbers, letters, pictures).

6. Guess when your eyes are closed (learner have closed their own eyes, and
the teacher give them an object to feel. The pupil must guess what the object is).
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7. Ball Pass (all pupils sit in a circle. Use a small ball and toss it to one
leaner. But you must say one English word as you pass. The learner then throws
to another learner and says a different English word (can use categories words,
such as animals). When the learner doesn’t say a word, then he/she is out).

On researching the problem of didactic games in English lessons in primary
school, | concluded that the more effective games are those games where
children work in pairs and groups, also when students are not only sitting at
desks but also active games. It encourages learners’ cooperation and self-
development in primary-school learners. Using didactic games is a means of
creating necessary conditions for communicatively effective learning in English
lessons.
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AKTUBIBALISA AHIJIIMCHKOI'O CJIOBHUKOBOI'O 3AIIACY
YYHIB IOYATKOBOI HIKOJM MIJJ YAC IPOBEIEHHSA 3AHATD 3
EKOJIOT'TYHHOI'O BUXOBAHHA Y I'PYIII HOAOBXKEHOI'O J1HA

BianosigHo A0 3arambHOEBPOMENHCHKUX PEKOMEHJAllll 3 MOBHOI OCBITH Y
mpolieci BUBYCHHS, BUKJIAJAHHS, OIIHIOBAHHS aKTyaJIbHOKO TOCTae Ipoliema
CKOJIOTIYHOTO BHMXOBAHHS MOJIOJIIMX IIKOJISIPIB, SIKE Ma€ BiIOyBaTHCS depes
OCBITHE CepeIOBHUIIE CYy9IacHOI IITKOJIH.

Ha cywacHomy erami OaThbku 1 TIeJaroTd TIOBUHHI YCBIiJOMIIFOBATH
BKJIMBICTh HAaBUAHHS LIKOJISIPIB MPaBWJ MOBEAIHKH B TMPUPOJII, 30€pe’KeHHs
BCHOTO J>KMBOTO Ha 3emili. Exonoriyne BUXOBaHHS — II¢ CKJIaJ0Ba YacTHHA
€TUYHOro BUXOBaHHsS. [lil €KOJIOTIYHUM BUXOBAHHSIM PO3YMIETHCS €IHICTH
€KOJIOTIYHOT CBIJIOMOCTI 1 TOBEIIHKH, TapMOHIWHOI 3 mpupoaor. Uum paniiie
po3movaTy poOOTy 3 BHXOBAaHHS Y4YHIB Y IIbOMY HampsiMi, TO BHUIIOK Oyne ii
nejarorivHa  €(EeKTHBHICTh 1 pe3ylbTaTUBHICTh. [louaTkoBa 1mIKoJa €
(GyHIaMEHTOM B $KOMY 3aKJaJaloThCsl OCHOBHM €KOJOTIYHOro OayeHHS Ta
CB1JIOMOCTI, €KOJIOTIYHa KyJIbTypa Ta MPUPOJOOXOPOHHA AISUTBHICTS [2, . 32].

Merta crarTi: TpoaHaNi3yBaTH OCOOJMBOCTI aKTHBI3aIii aHTIHCHKOTO
CJIOBHMKOBOT'O 3aIlacy Y4YHIB MOYATKOBOI IIKOJIW IIiJl 4Yac MPOBEJICHHS 3aHSATH 3
€KOJIOTTYHOTO BUXOBAHHS Y IPYIIi MOJIOBKEHOTO JTHSI.

Exonoriune BUXOBaHHS YYHIB MOYaTKOBUX KJaciB — L€ LUIECHpsMOBaHa
TSTBHICTh YUuTeIs Haj (OpPMYBaHHSM B Y4YHIB OEpEXJIMBOTO CTaBIICHHS JI0
OPUPOAU, SK TIEPIIOOCHOBU IKHUTTS JIIOJUHU ¥ JDKepena  yHIKaJbHUX
MaTepiaJbHUX W AYXOBHHUX IIIHHOCTEH, MIKIIyBaHHS PO 30epekeHHs 11 0ararcTs.
VY4HI MOBHHHI YCBIJIOMHUTH CYTHICTh 1 BaXXJIHMBICTh E€KOJIOTIYHOTO BHUXOBaHHS.
MaiiOyTHe HaIIoi Halii 1 MJIAaHETH B LIJIOMY 3QJICKUTH BiJl OCBITH Ta BUXOBAaHHS
MiPOCTaIYOro mokoIiHHs. [3]

Ekoioriune BUXOBaHHS HEOOXIIHO MOYMHATH 3 CAMOT'O JUTHHCTBA, OCKUIBKH
HaOyTi 3HaHHS B IOHOMY BiIll MOXYTh Hajalli MEPETBOPHUTHCS HA TPYHTOBHI
MIePeKOHAHHS

BuxoBaHHs eKoJOTIYHOI KyJNbTYypH Mae€  BigOyBaTUCA 3 ypaxyBaHHSIM
BIKOBUX, 1HAMBIAyaJbHUX Ta MCUXOJOTIYHUX OcoOmuBOCTEl niTeit. Exomnoriuny
KyJIbTYpy HEOOXimHO (opMyBaTH Ha paHHIX eTanax MUIIXOM eKojorizarii
HaBYAJbHUX JUCIUILIIH, 30KpeMa 1H03eMHOI MOBH. ToMy BUBYEHHS aHTIIHCHKOI
MOBHM Ha MOYAaTKOBOMY €Tami B MO€IHAHHI 3 €KOJOTIYHUM BHUXOBAaHHSM Y4HIB
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MIOYAaTKOBOI IIKOJIM Hapa3l AyXe akTyajlbHe. B y4YHIB MOYaTKOBUX KJIaciB
3aCBO€HHS 3HaHb BIJJOYBA€ThCS MUISXOM y3arajibHEHHS, CUCTEMaTH3allll, aHalIi3y
(dbopMyBaHHS TOHATH Ta CyKEHb NPO TPHUPOJIHI SIBUIIA. BUHUKAIOTH MOUYTTS
MOJIMBY Ta 3a/J0BOJICHHSA BIJ CaMOro MpOLECY Mi3HAHHS SBMI 1 MPOIECIB Yy
npupoai. Jlobuparoun METOAMKY MPOBEIECHHS BUXOBHUX 3aHATh €KOJOTIYHOIO
CTIpsSIMYBaHHSI [T 30aradeHHsI aHTITIHCHKOTO CIIOBHUKOBOTO 3aIacy, BUXOBATEINb
Ma€ OpIEHTYBATHCS Ha BIKOBI OCOOJMBOCTI IIOJAO CIpPUHMAHHS LIKOJISIpaMU
MPUPOAU, SIKI BU3HAYAIOTHCA PIBHEM PO3BUTKY IOYYTTEBO-€MOLINHOI cdepH,
IHTEJICKTY, PIBHEM PO3BHTKY CEHCOpHHX mporieciB [1]. [loennanus pisHUX Gopm
po0OTH, yIOCKOHAJICHHS ()OHETUYHHX Ta MOBJICHHEBUX HABHUYOK, TPECHYBAHHS
maMm’aTi Ta KOHIEHTpalli yBarm 3aco0aMu 1HO3EMHOI MOBH €KOJOTTYHOI
COpPSIMOBAHOCTI € BaXJIMBOK CKJIQJ0BOI OpraHizauli 3aHATTs y Tpyll
MOJIOBKEHOTO THS. ['pa Ta akTUBHE BHKOPHCTAHHS EJIEMEHTIB HAOYHOCTI €
e(heKTUBHIUMHU METOJaMHU €KOJIOT1YHOTO0 BUXOBAHHS YUYHIB Ha MOYaTKOBOMY €Talli
BHBYCHHS 1HO3€MHOI MOBH. 3aJIOBOJILHSAIOUM TOTPeOy JTUTHUHU TpaTHCS,
BHUXOBaTeh 3a0e3redye YMOBHU ISl €KOJOTIYHOTO BHUXOBAaHHS Ta BUBYCHHS
aHTINAChKOI  MOBH. BHKOpUCTaHHS aHIMIMCBKOI JIEKCUKH  E€KOJIOTTYHOIO
CIpSIMyBaHHSI, JIO3BOJIIE BHUXOBATEIIO TPYNMU TMOJOBXKEHOTO JHS 3aKpIlUTH
BUBYCHUI MaTepiall Ta NOTJIMOUTH B y4YHIB ICHYIOYl 3HaHHA Mpo A0BKULIA. [lpu
MPOBEACHHI 3aHATh JOIIJIbHE BUKOPHUCTOBYBATH TaKl METOJIB Ta MPUHOMIB
oprasizailii HaB4aJIbHOTO MPOIECY AK MUIAKTHYHI, IMITaIlliHI Ta POJIOBI IrpH,
npoOJemMHl  cuTyalii, TpeHyBalbHI  JIGKCMKO-TpaMaTU4YHI  BIOpaBU 13
3aCTOCYBaHHSIM  HABYAJIBHOTO  MaTepiajlly  eKOJIOTIYHOTO  CHIpsSMYBaHHS,
ONUTYBAaHHS, AHKETYBAaHHS, IHTEPAKTHBHI METOAM [UIsl BEICHHS MapHOi Ta
rpynoBoi po6otu Tomo. OgHOYacHE BHUKOPUCTAHHS 3BYKOBOIO Ta rpadiyHOro
MOSICHEHHSI CTpusi€ e(EeKTUBHOMY JOCATHEHHIO MOCTaBJICHOI METU. [HTepaKkTUBHY
JIOLIKY CII1J 3aCTOCOBYBATH SIK €JI€MEHT CUCTEMU 3ac00iB HaBUaHHS, 110 3HAYHO
MiJCUIIOE 1HTEpPEC YYHIB JIO HABUYaHHS 1HO3E€MHOI MOBH. 3a JIOIOMOTOO
BijleoMarepiany BiAOyBaeTbCs IMOCUJICHHS EMOIIIHHOTO BIUIMBY HAaBYAJIHHOTO
MaTepiany, o 3alde3neyye MPUCKOPEHHS MPOLECiB CIIpUMaHHS, MUCIEHHS Ta
maMm’aTi y4YHIB TIOYaTKOBOI INKONH. SIK  €JeMEHTH HAOYHOCTI  CIIJ
BHUKOPHCTOBYBAaTH PO3AATKOBUM MaTepiayl, TepOapii pociuH, iTrocTpamii B
KypHaJIax MpUPOI03HABCTBA.

EdexktuBHUM € TpakTU4HI  3aHATTS, Ha SIKAX  OPraHi30BYIOThHCS
MPUPOJIOBINIOBIIHA  JISUTBHICTh YYHIB 13 3aCTOCYBaHHSM BIKTOPHH, KBECTIB,
CIOETHO-POJIBOBUX IrOp, BUTOTOBJICHHS CTEH/IIB YU €KO-OYyKJIETIB Ha €KOJIOT1UH1
TemMu. Taka cucTemMa TPOBENEHHS BUXOBHUX 3aHITh 3 BUKOPUCTAHHIM
aHTJIOMOBHOI JIGKCHKH Tepeadadae BJOCKOHAJIGHHS Ta CUCTEMaTH3allil0 3HaHb
JiTel Tpo TPUPOIY, PO3BUTOK EMOIMHO-UyTTEBOI chepu, 3acCBOEHHS Ta
BJIOCKOHAQJICHHSI MOBHHX Ta MOBJICHHEBUX HAaBUYOK y4HiIB [4].

[Ipu 1boMy BapTO 3a3HAYMTH, IO MPOIIEC BBEJACHHS AHTJIOMOBHOI JIEKCUKU
3a IOTIOMOT OO0 Pi3HUX (HOPM 1 METO/IIB Ma€ TICHO MEPETUTITATUCS 3 PO3IIUPEHHSIM
Ta Yy3araJlbHEHHSM 3HaHb IIKOJISAPIB NP0 NpPUPOTy, ii O0’€KTM Ta SBHIIA,
(opMyBaHHAM OCHOB €KOJIOTIYHOI KyJIbTYpH B IIJIOMY.
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Buxopucranus, okpeciieHux ¢popM poOOTH, CTBOPIOE KOM(POPTHI YMOBH, 32
AKUX KOXXEH Y4Y€Hb I[I0YaTKOBOi INKOJM BIJUYyBa€ CBOIO YCHIIIHICTb,
IHTEJEKTYaJbHy CIPOMOXHICTb, pO3BHUBAa€ TNaM’siTh, yBary, YysBY, TBOpUE
MUCJEHHS, (POpMy€e MO3UTUBHI €MOLIii Ta MOYyTTs, 30arauye CIOBHUKOBHI 3amac
(aKTUBHUI Ta NACUBHUI), PO3BUBAE 1HIIOMOBHY MOBJICHHEBY KOMIIETEHIIIIO SIK Y
rajxy3l €KOJIOTii Ta OXOPOHU HABKOJMIIHHOTO CEPEIOBUINA, TaK 1 MIJABHUIILYE
PIBEHB 3arajibHOi OCBITHBOI MIATOTOBKHU.
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THE FORMATION OF COMMUNICATIVE SKILLS IN PRIMARY
SCHOOL CHILDREN IN ENGLISH LESSONS

Teachers are increasingly paying attention to the formation of various vital
competencies, such as communication in state and foreign languages,
mathematical literacy, information and digital, social and public, cultural literacy,
entrepreneurship, etc. However, the basis of most of them has established
communication skills. The Humanities are the most favorable area for their
formation. Focusing on the development of communicative competence requires
a review of innovative methods of teaching foreign languages. Modern primary
school children are educated under the influence of the information society, the
integration of languages and cultures, multilingualism, the growing role of
foreign languages in society.

The aim of the article is to substantiate the improvement of communicative
skills in primary school children in English lessons. To achieve the aim set, we
will analyse the structure of communicative skills; explore the speech character
of an English lesson, and suggest some effective methods of teaching English in
the young learner teaching.

To analyse the structure of communicative skills, we referred to the works of
S. Nikolaieva, V. Redko, L. Kalinina, etc. Nikolaeva divided lessons that develop
communicative skills into two types: aimed at developing speech skills of using
language material and aimed at developing speech skills. In addition, she defined
the structures of such lessons.

According to the Common European Framework of Reference, we can
identify the trend of developing communicative skills in relation to various topics
and levels of language learning. For example, we can pay attention to overall
spoken production: at Pre-Al level pupils need to be able to produce short
phrases about themselves, giving basic personal information, but at Al level
pupils need to produce simple mainly isolated phrases about people and places. It
means that the process of teaching a foreign language is aimed at the growth of
communicative competence and abilities. [3:69]

Communicative competence includes linguistic, speech, sociocultural,
sociolinguistic, and general educational competence. Language competence
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involves mastering language material and using it in oral and written speech.
Speech competence involves the formation of skills and abilities to communicate
in four types of speech activity: listening, speaking, reading, writing.

The speech character of an English lesson is ensured by its practical
character by manifests itself in speech activities, which means, it is a practical
character that turns out in speech exercises. That means that children hear
samples of communicative phrases and have a motivation to use them in their
communication. The most important condition for the effective consolidation of
these samples — is their use in a communicative situation that has a connection
with real-life situations.

Sociocultural competence as a component of communicative competence
involves acquainting students with the cultural values and moral and ethical
norms of their own and other peoples. Sociolinguistic competence presupposes
the use of speech patterns, behaviors that are characteristic of the countries
studied. General learning competence implies mastering communicative and
learning strategies aimed at solving educational and life problems.

To develop communicative competence in English lessons, teachers need to
possess the right repertoire of methods of communicative activities, reigning
from role-playing and interactive techniques to project work. Role-play is an
effective method of developing communicative skills as it empowers students to
perform various social roles. The structure of any role play includes a preparatory
stage in which every participant has an opportunity to justify their own choice of
character, describe it, come up with a task for him/her. During the role-play,
students actively interact and adapt to the situation. After the activity, the teacher
praises the learners for the content and language use as well as helps them
understand some of the mistakes they might have made.

“Time to Eat” is one of the popular role-playing games. The goal of this
game: students will master typical vocabulary and phrases used in a restaurant by
understanding and responding appropriately to prompts. Possible option of
words/phrases: food vocabulary, May I take your order? I would like... Check,
please? Will you be paying by cash or credit?

In this role play, students test their knowledge of food vocabulary and
common questions/phrases used at restaurants. For students to be successful
teachers need to pre-teach some of the more common phrases. For the actual role
play, divide the class into small groups where each student will have the
opportunity to be the server or guest. Tacher can move around the class and listen
to pronouns of words and phrases, also grammar structure. Tip: Add an extra
element of practice and creativity by letting students design menus before
performing the activity.

Another important method of developing competence is interactive learning
— because it is during communication with each other on a particular topic that
students will use language in real situations. Effective student interaction
motivates and stimulates participants in the learning process to share information.
Such training is effective in including problem situations and tasks, then the
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student is unable to solve everything himself and is forced to select and formulate
guestions, own opinions, and understand the information and opinions of others.

A good example of an interactive game is the “Pantomime game”. The goal
of this game: students will be able to ask and answer the questions. The task of
the game: take a card and show it using your body. All children can ask about
color, shape, size, etc. It’s good by chance to use language in context and do it
fun.

Communicative games in English lessons in primary grades provide ample
opportunities to intensify the learning process, to activate students’ desire to
contact each other and the teacher, to create conditions for equality in language
partnerships, to destroy any possible communicative barrier between the teacher
and students. [1:12-16] Communicative games as an effective learning tool cover
various types of speech activities (listening, speaking, reading, writing), which,
on the one hand, helps students to master English, and, on the other hand, to
experience emotional satisfaction both about playing a game and achieving the
results. In English lessons, it is advisable to play games that allow students to get
acquainted with new material, as well as to consolidate children's language and
speech skills. [4]

Communicative work can be effective in pair or group work. It means that
one of the popular techniques is project work that helped children not improve
communicative skills only, but to study how to divide the volumetric work into
smaller parts and to delegate one small part to each student will be a part of a
common project. It can be divided into this several stages: the division of the
project into tasks, the distribution of tasks, performance, verification of each task,
and combining them into one form. At the same time, you can create a group of
inspectors who will monitor the work of each.

The project method involves reliance on students’ creativity, encouraging
them to research, as well as it enables the teacher to integrate the knowledge of
different subjects, organize individual work, and collaborative learning.

An example of project work may be a project about heroes. A goal of this
activity: students will be able to use words of other kinds of sport and actions.
Phrases that students can use: What’s his/her name? What does he/she do?
Where is he/she from? What things can he/she do? What do you think of
him/her? The task of exercise can be like this: create a poster of class heroes
(each student need to bring information about others).

Thus, the formation of communicative competence is an integral part of
learning and teaching English. It depends on the methods, forms, and tools used
by the teacher in the lesson. The most effective of these are role-play, interactive
learning, and project work. In this research, we consider the features of formation
communicative skills in English lessons using role-play, interactive techniques,
and project work. We paid attention to the exercises that will be effective in the
formation of communicative competence of primary school students.
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DEVELOPING SOFT SKILLS IN ELEMENTARY SCHOOL
STUDENTS IN ENGLISH LESSON

Currently education experience influent of globalizing. The modern
information society is developed and changed by the newest inventions. This
influent also changes the aim of education. The ultimate goal of education was
knowledge, and the more one’s a brilliant academic record you have the more
great job you will have. In 2020 World Economic Forum published about the top
10 job skills that people should enquire by the end of 2025. The top of these
skills is a soft skill. Today, employers also expect employees to poses such
characteristics as resourcefulness, self-direction, reliability, and moral values, etc
collectively referred to as a soft skill. For a modern teacher, it is becoming
crucial to help their learners to develop qualities they will need to adapt to life
and work, and be flexible to make decisions to solve problems and generally to
be to the changing environment.

In this article, we will explore the definition and structure of soft skills, the
methodological potentials of English lessons for development of soft skill of
elementary school students and illustrate it with a set of language activities.

There is no one definition that can at once describe all meanings of the
notion “soft skill”. We can identify soft skill as unique skills that help develop in
the educational and personal domains, and be successful. Also, we can find a
definition that soft skills refer to the cluster of personality traits, social graces,
and facility with language, personal habits, friendliness, and optimism that mark
people to varying degrees; soft skills complement hard skills, which are the
technical requirements of a job; domain specific skills and competences [3].

So comparing definition we can identify soft skill as a unique skill that
includes interpersonal skills which help to be successful in the personal, social,
and educational domains. Thus soft skill is a skill that helps to adapt to a life.

There are many skills that we can distribute to soft skills, some of which we
present in table 1. These skills are considered worldwide. The scientific
researchers are continuing as a result this table didn't complete. This list of soft
skill can be longer and added.
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Examples of soft skills

Table 1.

1. Common Sense 11.Responsibility 21.Willigness to learn

2. Good attitude 12.Reability 22.Listening skills

3. Communication 13.Honesty 23.Leadership skills
skills

4. Group discussion 14.Integrity 24.Decision Making

5. Etiquette &
manners

15.Work ethics

25.Intelectual Ability

6. Body language 16.Accountability 26. Sociability
7. Cooperation 17.Interpersonal skills | 27.Empathy
&Team skills
8. Adaptability 18.Motivation skills 28.Cultural awareness
9. Flexibility 19.Creativite thinking | 29.Negotiating skills

skills

10. Follow rules/
Instructions

20.Problem Solving
Ability

30. Punctuality

In order to analyze the structure of soft skills, we refer to the works of K.
Koval. Relevant to scientist’s work we can narrow down three categories of soft
skills into individual, communicative, and management skills. To individual
skills, we can include such skills as to make decisions, problem-solving,
optimism, etc. To communicative skills, we can include work ethic, cultural
awareness, listening skills, etc. To management skills, we can include such skills
as cooperation and team skills, leadership skills, time management, etc.

In our article, we look through how to develop some skills such as problem-
solving, communication, decision-making, time management, and self-
motivation skills in elementary school students. These skills are crucial and
based for young learners.

Relevant to scientific work we can identify some structural component of
soft skills such as social-communicative, emotional, and cognitive. Each of them
auspicious for the developing young learner's personalities and having a great
influences to the future in education domains.

We convinced that the best way for the developing soft skills in elementary
school students is using four types of activity such as speaking, writing, listening,
and reading. There are a set of activities that can be used by the teachers in the
English lessons.

Activity for speaking

Grade: 3-4.

Obijectives: to develop the student’s critical thinking, an ability to share their
opinions, and to substantiate their own decisions.

Task: In this weekend you are going to visit with your classmates the most
interesting place in your town/city. You should to choose the best one. Your
friends offer such places as a park, cinema, museum, and library. Make a
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decision, please.

Modes of interactions: a discussion in pairs or a group work.

Materials: a map, a table, and markers.

Mode of control: presenting the result of discussion, choose the most popular
place.

Table 2.
A variety of places and appropriate criteria
The place Distance Activity Money
A park
A cinema
A library
A museum

Activity for writing

Grade: 3

Objectives: to develop the time-management and planning skills

Task: Sometimes we have a problem that there are a lot of plans, but time is
limited. In this situation planner can help us. Write down your daily routines and
plans during the day in a table.

Materials: table from the planner (time and doings)

Table 3.
Planner list

Time Activities
07:00

Activity for listening

Grade: 2.

Objectives: to develop listening skill.

Task: Listen a story and put picture in a right order.

Materials: recorded story, picture to the story.

Modes of interactions: group work.

Activity for reading

Grade: 3.

Objectives: to develop communication and group-work skills, to promote
students to share the important information.

Task: Read the text in teams; find the important information and underline it.
After that, share this information with another team.

Materials: text for reading, markers, and highlighters.

In our articles we clarified the definition of the notion “soft skill” as unique
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interpersonal skill. Also, we identify the structure of soft skills and describe key
components of each category. Final, substantiated methodological potential of
English lessons for the development of soft skill in elementary school students
and illustrated it with a set of activities.

Further research is aimed at developing soft skills in young learners by
means of interactive techniques in English lesson.
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FORMATION OF ENVIRONMENTAL COMPETENCE
IN PRIMARY SCHOOL LEARNERS

One of the strategic tasks of deepening European integration is
environmental protection. Therefore, Ukraine's entry into the European space
actualizes the problems of ecological education of young people.

The severity of modern problems of interaction between society and nature
has set a number of new challenges for the school, which aim to prepare the
younger generation to overcome the effects of negative impacts on nature, care
for it, adaptation to today's environmental conditions. The whole complex of
ecological problems of today needs a new understanding, a radical revision of
environmental education of youth, greening of school education. It is necessary
to preserve nature not only as a condition for the existence of mankind, but also
as a necessary basis for its harmonious development [1:86].

Today, teachers face the primary task of environmental education - the
formation of environmental competencies in the younger generation as a
guarantee of environmental protection.

In the first scientific studies, the concept of “environmental competence” was
identified by scientists with such as “environmental wisdom” and “environmental
thinking”. Thus, in the early 80's of the twentieth century R. Bydzhiieva
considers environmental competence as “a set of environmental views,
assessments, theories of different social groups, determined by the nature of
social production and economic situation of a group as a whole” [2:17]. At the
same time, environmental competence is identified with environmental
knowledge, which is based on the idea of nature as a self-destructive system.

Somewhat later, A. Kocherhin, Y. Markov, N. Vasyliev made an attempt to
study the specifics of the formation of environmental competence, which in their
view is an important condition for solving many pressing environmental
problems. According to them, ecological competence is a reflection of social,
natural and specific socio-ecological laws of the system “nature — society”,
which act as an object of reflection of this form of consciousness [3:53].

In the formation of environmental competence, the leading role belongs to
the primary school, which is one of the first links in the formation of man - a
citizen. The main task of primary general education is to acquire basic
knowledge about nature and its relationships, the development of emotional and
value attitudes to nature, the formation of skills of environmentally sound
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behavior, as well as the formation of humanistic values, where the values of
nature and society are defined as leading (National Doctrine of Education
Development of Ukraine, Law of Ukraine “On Education”, State Standard of
Primary General Education, Concept of Environmental Education of Ukraine).

The main traits of personality are formed in early childhood, and
communication with nature occupies a prominent place in the child of primary
school age. To ensure the effective formation of environmental competence in
primary school students, teachers need to highlight the environmental potential in
each subject. The leading role belongs to the natural education field and lessons
of literary reading, during the study of which it is possible to form the scientific
basis of environmental activities of junior schoolchildren. One of the subjects
where you can develop environmental competence in primary school learners is
English.

English as a subject has a huge educational and developmental potential. The
methodological literature raises the question of more effective use of language in
the process of its study. English is an effective factor in socio-economic,
scientific, technical and cultural progress of society and as a means of
communication. Therefore, it can and should be used in terms of environmental
education and healthy living. English has greater opportunities to strengthen the
various areas of education of harmoniously developed personality, including
environmental, designed to form a caring attitude to nature as a public and
personal value.

Work on the formation of the foundations of environmental competence in
English lessons should be carried out consistently. To implement the first stage
of the system of work on the formation of the foundations of environmental
competence in students in the process of learning English classes are held, where
new vocabulary is studied. Classes are held in such a way as to ensure the
gradual enrichment of children's knowledge according to age: from basic ideas
about the objects of nature of the immediate environment (domestic animals,
wild animals, insects, etc.) to large-scale natural phenomena (changing seasons,
weather conditions, meteorological phenomena, etc.).

The following exercises can be suggested for the introduction and
consolidation of new vocabulary on environmental issues:

- Phonetic drill

Whenever the weather is cold.
Whenever the weather is hot.
We'll whether the weather,
Whatever the weather,
Whether we like it or not.

- Drawing dictation
It is summer. The sun is shining brightly. There are no clouds in the blue sky.
The ground is covered with green grass. There is a large apple tree. It has many
branches and green leaves. There are many red apples in the tree. Under the tree
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there are many yellow, blue and pink flowers.
- Eliciting — write as many words as possible that begin with the specified
letters.
A — alligator, ant
N — nutria, numbat
| —iguana, insect
M — monkey, mouse
A — antelope, alpaca
L — lion, lizard
- Find the odd one out

1. horse — fox — wolf — lion
2. tail — horns — ears — scales
3. mouth — legs — nose — eye
4. sheep — rabbit — canary — tiger
5. shark — bear — dolphin — piranha
- Choose the correct item
1. Elephants only have four teeth to chew/digest their food.
2. The platypus is a mammal, but it hatches/lays eggs.
3. We have to protect quiet/wild animals from poachers.
4. Pollution can harm/save the environment.
5. Don’t be frightened of my dog — he isn’t dangerous/friendly.
- Which of the animals has got:
1. a long tail?
2. long legs?
3. thin legs?
4. small eyes?
5. a thick neck?

- “Group work” - each group must think of words and phrases
describing their season.

Summer Autumn
June, July, August September, October, November
hot weather grey sky
summer holidays clouds
flowers of many colours rain
green trees wind

yellow and red leaves
many fruit and vegetables

Winter Spring
December, January, February March, April, May
cold weather birds
snow green leaves
no leaves warm weather
white beautiful flowers

ski, sledge, make snowmen
winter holidays

36



The next step in the system of work on the formation of the foundations of
environmental competence in English lessons is the formation of learners’ ability
to use in a complex of both foreign and environmental knowledge. Learners can
do exercises aimed at developing new skills based on environmental thinking and
consciousness:

- The two faces of the world.

It is a game where posters of a positive and negative future world are created.
When we think about the future we have both hopes and fears. Alone or in
groups the learners can express them by creating posters with “the future face of
the world”, the sad face of the world and the happy face of the world.

- Favourite Place in Nature.

Where is your favorite place in nature? Write a description, draw or picture

or describe the place to your partner. What makes it special?
Ecological projects.

Involves the creation and presentation of collective or individual
environmental projects, such as solving environmental problems in the
hometown.

This system of educational influences on learners during the study of English
provides:

- deepening, clarifying and systematizing children's knowledge about nature
and its relationships;

- development of emotional and sensory sphere, education of moral and
aesthetic feelings (positive attitude to nature as a complex whole organism and
its objects and phenomena; children’s orientation to nature conservation, love for
it);

- teaching of children in environmentally sound behavior in nature;

- mastering and functionally adequate use of English vocabulary of
ecological content.

Primary school is the first link in the education of ecological culture,
ecological thinking, the acquisition of ecological knowledge. From the earliest
school age, the process of forming ecological feelings should be promoted and
the most important ecological knowledge should be instilled in children. The
formation of environmental competence in English lessons is an integral part of
educating not only the responsible attitude of students to the socio-natural
environment, the formation of environmental, spiritual and moral values and
guidelines, but also promotes skills of communicative, informational and
sociocultural competences based on foreign language material.
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BUILDING THE COMMUNICATIVE COMPETENCES OF PRIMARY
SCHOOL PUPILS THROUGH GROUP-CREATIVE ACTIVITIES

Introduction. Changes in social relations, the direction of European
integration require teachers and pupils to improve their communication skills, to
improve their language skills, therefore learning English as a means of
communication is a priority. Therefore the issue of communicative skills is
particularly important. Under the conditions of New Ukrainian School, modern
educational institutions will face one important task - to improve the learning
process as a whole, which includes the strength of knowledge, skills and abilities
of students, individual development and creativity.

The theory of competence approach in education is reflected in foreign works
(I. Agapov, V. Bolotov, A. Verbitsky, I. Zimneya, E. Zeer, A. Zolotareva,
M. Katunova, V. Laptev, O. Lebedev, N. A. A., 1999). The authors of the present
research are: Radionov, V. Serikov, A. Tryapitsyna, A. Khutorskii, S. Shishov,
R. Bader, D. Mertens, B. Oskarson, A. Shelten and others) as well as national
researchers (I. Beha, N. Bibik, L. Vashchenko, I. Ermakov, O. Lokshina,
O. Ovcharuk, L. Parashchenko, O. Pometun, O. Savchenko, S. Trubacheva and
others).

The analysis of the scientific literature shows that there is no definitive
definition of “competence™ and “communicative competence".

Domestic scientific literature widely uses an important set of knowledge and
skills for effective professional activity as a definition of competence: analytical
skills, predicting the consequences of professional activity, the use of S.
Goncharenko.

The key to the formation of communicative skills in younger students is the
creation of a positive environment that stimulates conversational activities of
students, based on the involvement of students in such activities. The aim of the
article is to define the concept of "communicative competence™ of junior school
students in the context of modern domestic and foreign researchers.

The main body. Activity plays an important role in the formation of
personality. It grows according to what the person does, how the person works
(modes of action), the organisation and nature of this activity, and the person's
perception of this activity. That is to say, the set of related attunements, abilities
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and behaviours, some knowledge is modified. The person recognises
himself/herself in the process of his/her activity with other people.

Today the CTB method has a very common name - the method of collective
creative interaction, because it is away from the school and used wherever
creative projects need to be created and implemented.

It should be noted that today collective creative technology has lost some of
its popularity. Firstly, Pligin links this to a change in personal values and social
development priorities. Undoubtedly, collective action strategies need to be re-
evaluated and changed today to ensure individuals' right to self-determination.

It is noted that the main psychological aspects of communicative skills
formation in beginners are communication, motivation, interest, psychological
preparedness of students, and ensuring the effectiveness of the learning process
[1].

The achievement of this goal focuses on principles (competence,
communication, contingent, speech and mental activity, practicality, novelty,
individuality, cultural discussion, interaction, movement), methods (descriptive-
imitative, semi-objective, descriptive, communicative, etc.).

The development of communicative skills of primary school children takes
place in the most characteristic forms for this age group: play activities, pupil
interaction, co-creation.

School-age children's activities foster creativity and social awareness. It acts
as a helicopter, shifting all educational systems: the set of educational goals, the
community of people implementing them, the interaction between the
participants in these activities, the forms and methods of learning, and the school
environment for achieving the goals [2].

During play, the child's self-control becomes more realistic. Pupils
communicate directly with adults and expect help and understanding. The basic
values, a set of rules, and the ability to develop are available to the beginning
pupil in primary school.

In order for pupils to gain social experience and to be able to live in society,
the teacher should actively involve the pupils in various activities based on
discussion and co-operation. One of the criteria for choosing activities should be
a combination of the pupils' experience and social behaviour, intrinsic
motivation.

In the process of social activities, the pupil gains social experience and
develops communication skills. The organisation of social activities ensures the
embodiment of certain activities, for example, the acquisition of social
knowledge, rules, norms, values by the pupil; Development of communicative
skills and social communication skills, relations with the participants of the
learning process. The smaller the village, the closer the relationship between
children and adults [3].

In the process of collective work, many educational tasks are solved
simultaneously. Joint social activity develops three aspects of a personality in
unity: cognitive-world outlook (knowledge, beliefs, attitudes, thoughts),
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emotional-volitional (emotions, desires, needs), functional (abilities, skills,
abilities, behaviour). The preparation and behaviour of pupils in collective work
better contribute to active social activities, hence creating favourable conditions
for social experience.

The main points of the methodology are:

1) The social direction of the movement is to educate citizens only in caring
for their country. Therefore all joint ventures should focus on caring for their
school, kindergarten or nursery, citizens in need (elderly and disabled), opening a
page of history, caring for nature, participating. In the struggle for justice (social,
moral, etc.). All this ensures participation in the creation of an environment and
participation in citizenship;

2) Concerned relationships - friendly, honest, democratic relationships with
children can only increase their interest in collective activities in the atmosphere.
Such a relationship does not exclude interests, but the nature changes - demands
are not made personally by the teacher, but questions are asked of all
participants. In this way, the child is prepared for future activities by focusing on
the health of the micro-cholera;

3) Division of group into small groups - creative groups, teams, groups,
classes, etc. To ensure that all team members are involved in planning,
organizing and reviewing activities, a two-stage process is necessary: at the
micro group level (3 people), where everyone presents ideas, discusses, acts;
AND will be discussed at the general group level, at scheduled times, by
representatives of each subgroup or individual subgroup. Small groups can be
permanent or temporary. The basis of distribution may vary (by interest, interest,
location, etc.);

4) Collective creative work is a form of organising collective creative activity
and is also a basic educational tool for community approach. Collective creative
work, Collective creative play, Collective creative holidays, Collective
organisational activities are ways of organising a vibrant, full of work and play,
creativity and friendship, dreams and joy, life [4].

In order to ensure key communication skills, pupils must develop a desire to
communicate with others. In order to achieve this, pupils should have a good
command of

- different types of speech activities (listening, speaking, reading, writing);

- Language as a means of communication.

But today, in cases of acute respiratory illness due to widespread
coronavirus, the current algorithm of professional activity and a review of
methods of work with students, parents, teachers suggest restoring Ukrainian
education; Focus on the result and change priorities, preserving the physical and
mental health of all participants in the learning process.

Distance learning is one of the main problems of personal contact with
teachers and peers. After all, one of the first moral needs of children is the need
for communication. The child understands the world of human relationships,
diverse human activities and social activities. When communicating, not only the
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exchange increases, but also the knowledge, the knowledge of each participant
becomes a shared heritage. Thus, one learns and learns through a combination of
different social practices, traits, cultural values, traditions and customs. At the
same time, a variety of secular traits and behaviours of the individual are
revealed and manifested in communication, in which their inner world is
accessible to others [5] .

This is a school designed to teach you how to live in harmony with yourself
and others and how to communicate with the world to be happy. Children stay at
home during distance learning; Parents do not understand what to do with them;
Teachers have their own, well-established, sustainable (and far-reaching)
learning system, and demand that they change, adapt or revise their distance
learning practices. This situation is found to be stressful for all those involved in
the learning process.

We recommend that the following key points from the distance learning
experience be highlighted:

Promote the creation of communication skills, using full, distance or blended
learning skills, teaching responsible work, communication, negotiation and
sharing of responsibilities, creating a friendly attitude and fostering a friendly
attitude. Positive emotional background, patient attitude, creating a successful
environment, consistent speech development.

The conclusion. The analysis of psycho-pedagogical literature on the
problem of research allowed to understand the content of the concepts of
"communication skills". The notion of “communication skills for beginning
pupils” is explained. This dynamic category is considered to be the core quality
of the elementary school, reflecting the unity of the experience of establishing
and supporting important relationships with other people, controlling knowledge,
skills, building relationships based on motivation and values.

In this respect, the educational districts are created with the tendency of a
democratic environment to coordinate efforts around the theme of the district:
creating a common learning space to ensure equal access to quality education for
children; The educational institutions of the district provide students with the
necessary skills (social, communicative, informational).
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HABUYAHHSA MOHOJIOTTYHOI'O MOBJIEHHS YUHIB CTAPIIOI
IKOJIU HA YPOKAX AHIJIIMCHKOI MOBHU

Ha cporoanimHiii AeHb 3pocTae moTpeda y CHUIKYBaHHI Ta CHIBIpAlll MIX
KpaiHaMH Ta HapoJaMH, [Ki BOJIOAIIOTh PI3HUMH MOBaMHU Ta KYJIbTYpPHHUMHU
TpaauiisMu. Lle 3yMOBIIO€ BEeMUKI 3MiHM y TIAX0JaX 0 BUBUCHHSI 1HO3EMHUX
MOB Y 3arajJlbHOOCBITHIX 3akiagax cepeanboi ocBith (33CO). 3MmiHH, 110
B11I0YBalOThCA B YKPAiHCBKOMY CYCHUIBCTBI 4e€pe3 MOJEpHI3allil0 OCBITHHOI
CUCTeMH, 3700YTKIB B ramy3i Teopil Ta NMpPaKTUKH HaBYaHHS 1HO3EMHHUX MOB
CTaBJIATh YKPATHCHKY KONy Tiepe]] MOTPeOOr0 yIOCKOHAINTH 3MICT Ta METOAU
BUKJIaJJaHHS. AKTyaJIbHUM, Y JAHOMY KOHTEKCTI, € PO3BUTOK BMiHb CIIOHTAHHOT'O
MOHOJIOTIYHOTO MOBJIEHHSI, BUKOPUCTOBYIOUYM IHTEPAaKTHBHI METOJM HaBYaHHS.
3aBAsSKU UM METOJAM, MPOIEC PO3BUTKY BMIHb IPOXOIUTH OUIBII MJI0JOTBOPHO
Ta IIKaBIIIIE.

I3 poliT, NpPHUCBAYEHUX AOCTIIHKCHHIO BUKOPUCTAHHS IHTEPAKTUBHUX
METOJIIB y HaBYaHHI 1HO3EMHUX MOB, 3aCJIyroBy€ Halloi yBaru mpaus
yKpaiHncbkoro jgociigHuka Kamamyk A. P. [4]. AHami3 AaHOTO AOCHIKEHHS
MoKasye, MI0 1HTEPAKTUBHI TEXHOJIOT1i HAaBYaHHS € HAJA3BUYAIHO JI€BUM Ta
aKTyaJIbHUM TEeAaroriyHuM 3aco00OM, [0 CHpPHUSE OBOJOJIHHIO 1HO3EMHOIO
MOBOIO B CBiTJIi BUMOT HoBoOi ykpaiHchkoi mkonu. Ha skanb, Hail miapyIHUKA
HE MalOTh [OCTAaTHIO KIJIBKICTh BIpPaB JUIsI PO3BUTKY BMiHb CIIOHTAHHOTO
roBopiHHSA. TOMy METOIWCTH 1 BYEHI HANpaBWJIM CBOi 3yCHWJUIA Ha Te€, II00
3HAUTH ePEeKTUBHI METOMIM 1 TEXHOJOTI sl GOpMYyBaHHS HABHUOK CIIOHTAHHOTO
MOHOJIOTIYHOT'O MOBJICHHSI.

PosrnsiHeMo MOHSTTS MOHOJOTIYHOTO MOBJICHHSI SIK 3aCO0Yy CIIOHTaHHOTO 1
HEBUMYIICHOTO TOBOPIHHS B YYHIB CTapHIOi MIKOJM. 3a3HAYWMO, [0 MOBHA
TSTBHICTP HEOJHOpPiAHA, TOMY MM TOAUISEMO Ta KilacudikyemMo 11 3a
MoaudikaiissMu pi3HUX O3HAK. Tak BUAUISIOTH YCHE Ta BHYTPIIIIHE MOBIICHHS.
YcHe MOBJICHHS B CBOIO Yepry MOAUIAIOTHCS Ha JaJOTiYHE Ta MOHOJIOTIUHE
MOBJICHHsI. MU K€ TOTOBOPUMO KOHKPETHO IIPO MOHOJIOT1YHE MOBJICHHS.

MoHosoriyHe MOBJICHHS — 1€ TaKe MOBIICHHS, KOJH TOBOPHUTH OJIHA 0c00a, a
1HII1 CITyXalTh, CIPUAMAIOTH il MOBY [1].

[IpukiagaMu MOHOJIOTIYHOTO MOBJICHHS MOXYTh OYTH JOIOBIiIb, JEKIIis,
BHCTYT Ha 300pax, MOSCHEHHS HOBOTO Martepiainy Ha ypoui Tomo. Lle BigHOCHO
PO3TOPHYTHH PI3HOBHUJ MOBIIEHHS. MOHOJOTIYHE MOBIJIGHHS € aKTHUBHHM a0o
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JOBUTBHUM PI3HOBUJOM MOBJICHHS. 30KpeMa, 100 BUKOHATH MOHOJOTIYHUN aKT
MOBJIEHHSI, TOM, XTO MPOrOJIONIY€E, MAa€ PO3YMITH MOBHUN 3MICT JTyMKHU 1 BMITH
HEMPUMYCOBO (POPMYIIIOBATH BIACHY AYMKY UM JIOTTYHY KUIBKICTH JYMOK.

MoHoJiOTiYHE MOBJICHHSI € OpraHi30BaHUM  PI3HOBUJIOM  MOBJICHHS.
Bucrynatounii Hanepes mjiaHye He TUIBKM OKpEME CIIOBO, PEUYEHHs, a il yBech
MPOIIEC MOBJICHHS, YBECh MOHOJIOT 3arajioM, 1HOJ1 TOJAYMKH, a 1HOJI SIK 3aluC Y
BUTJISA/I TIJIAaHY YX KOHCTEKTY [1].

MoHo0T14HEe MOBJIEHHS Yy PO3rOPHYTHX (pOopMax, TAKUX SIK YPOKH BUBUEHHS
1HO3EMHHX MOB, MOJKE BHMAaraTh II€BHOI MIAroToBKU. IliAroTroBka IoJisrac B
nornepeHboMy BiIOOpl 3MICTY, UYITKOMY IUTaHYBaHHI Ta BIANOBIIHOMY
cinoBecHoMy oopmienHi [1].

3rigHo Ilporpamu HoBoi ykpaiHchkoi mikonu, BunyckHUK 33CO MmoBHUHEH
BOJIOJIITH BMIHHSIMA CIOHTAHHOTO CHUIKYBaHHSA, IO Ja€ MOXIUBICTH 0e3
poOJIeM PEeryJsipHO B3aEMOJIATH 3 JOCBITYEHUMH KOPUCTYBadyaMH BHUYYyBaHOI
MOBHU. Y HOBIW TIporpami 3 1HO3eMHOI MOBH 3a3HA4Y€HO, 1110 OBOJIOAIHHS YUHSIMU
CHeIiami30BaHOl  IIKOJIM 3 TOTJIMOJEHUM BUBUCHHSM 1HO3EMHUX MOB
CIIOHTAaHHUM MOHOJIOTIYHUM MOBJIEHHSAM Ha piBHI B2 mependauae y HuUX BMIHb
PO3YMIHHSI CKa3aHOrO0 B JETalsgX Ta 4YITKO 1 SICHO OOIPYHTOBYBAaTH BIJACHI
TIepEeKOHaHHsI, HAaBOSYM BiJIMOB1IHI apryMeHTH [5].

[Toginsitoun TOYKY 30py JOCHIAHHMKIB CTOCOBHO IIbOTO, MH 3TOJHI, IIIO
dbopMyBaHHA BMiHb CIIOHTAHHOTO MOHOJIOTIYHOTO MOBJICHHsI Oynae OuIbIl
e(eKTUBHUM 3 BUKOPHUCTAHHSAM IHTEPAKTHBHHMX METOMIB HaB4yaHHs. Ha ocHOBI
aHajizy 3apyODKHOTO 1 BITUM3HSHOTO JOCBITYy pPO3POOKM 1 BHUKOPHUCTAHHS
IHTEPAKTUBHUX METOJIB HAaBYAaHHS Y4YHIB CTapliOi IIKOJM MOHOJIOTTYHOTO
MOBJIEHHS, MA BUJIUIHJINA T1 METOIM HaBYaHHS, K1 Ha HAIIl MIOTJIS] B1JIOBIIAIOTH
HACTYITHUM KPHUTEPISIM: CHPUSIOTh €(PEKTUBHOMY 3aCBOEHHIO HABYAIbHOI
iHdopmMartii, MABUIIYIOTh MOTHUBAIlI0 HABYAJIBHOI MISUIBHOCTI Ta PO3BUBAIOTH
npodeciiiHy KOMIETEHTHICTh THX, XTO HaBYa€ThCcs. Taki METOAM HaBYaHHS
0a3yroThCs Ha: 1) caMOCTIHHOMY BUBUYEHHI MaTepiainy; 2) BUKOHAHHI MOITYKOBUX
TBOPYMX 3aBJIaHb; 3) 3MaTHOCTI CaMOCTIMHO 3HAaXOJUTH HE OJIHE, a JIeKUIbKa
piteHb; 4) y4acTi B CUTyaIlisIX caMOIIePEBIPKH, aHaJi3y BJIACHHUX IMI3HABAIBHUX 1
MpaKTHYHKX TiH [2].

Jlo 1HTEepaKTMBHUX METOJIIB HABYAHHS MOHOJOTIYHOTO MOBIIEHHS YYHIB
MOKHa BimHecTH: «Mo3koBuil mtypm», «CHIroBa Kyis», «KuiuMmok imei»,
«Oxcdopaceki aedatn», MojaemtoBaHHs cutTyallii (cuMmyntoBanHs). PosrisHemo
JesIK1 3 HUX OUIBII IeTaabHO 1 HaBEeIeMO MPUKJIIAIH.

MeTo MO3KOBOTO MITYpMY SIBJsi€e COOOI0 METOJ PO3B’sI3aHHS KOHKPETHOT
nmpoOjeMy 4Yepe3 BHUCIIOBIIIOBAHHS yYaCHHUKAMH 1J€W Ta TPOIO3WINN om0 ii
po3B’sizanHsa. DYHKINT y4HIB MOJATAIOTh Y CIIOHTAHHOMY BHUCYBaHHI ifiell Ha
3alporoHOBaHy TeMy, 1iX Kiacudikalis Ta aHam3 JUisl  [MOAaJbIIOro
Bukopuctanus. Cepen mepeBar JaHOTO METOAY MOXKHA BUOKPEMHTH:
3TypTyBaHHSl TPYyNH, 30UIBIICHHS BIEBHEHOCTI Y4YHS 1 3aTHOCTI BUCIIOBUTHU
CBOIO JTYMKY, PO3BUTOK TBOPYOTO MHUCIIEHHS y4acHuKiB. Hampuxman: You are
always tired, eat fast food and can’t find spare time to do something that you
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want. You spend your time on school and babysitting younger siblings. You
often get sick. What is the problem of having such lifestyle? How can you
change it? Suggest your ideas.

Cepen ocHOBHUX (DYHKIIA y4YHIB CTapIiOi HIKOJW Yy XOJ1 3acCTOCYBaHHS
Metoay «Kuimmmok iei» MOoKHa BUOKPEMUTH:

® aHAI3YBAaTH CUTYAIliIO Ta IPUYUHU HETATUBHUX SBHIIL;

e OpaTH aKTUBHY Yy4acTh B OOTOBOPEHHSIX;

e OOrpyHTYBaTH CBOIO TOYKY 30py 3 HaBEACHHSIM MPUKIAAIB 31 CBOTO
JIOCBITY;

e CIHIBIIPAIfOBATH 3 IHITUMHU YWICHAMH TPYNH Ta BHKJIaJa4eM, 3 IMOBArow i
TOJICPAHTHICTIO CTABUTKLCS J0 ATbTCPHATUBHUX TOYOK 30DY;

® CHUIbHUI MONIYK MOTEHUIHHUX PO3B’A3KIB MPOOIEMH.

HaBengemo mpukiajg BOpaBu 13 BUKOPUCTAHHSIM MeTOony «Kuimmok imei»:
Imagine that you went on holiday somewhere abroad alone. On your first day
you decided to walk around the city. You went and spent on it almost all day. It’s
evening and you want to return to your hotel but you don’t know how. You don’t
know where you’re, have some money left and you remember only half of the
hotel name. What are you gone do? Suggest your ideas.

MogentoBaHHs cUTyallli (CUMYJIALIsI) SBISETHCA MOJIEIUTIO peanbHOCTi. Leit
METO/]I epedayae TpeHyBaHHs MOBEIIHKA IPY BUKOPUCTAHHI BMIHHS YYaCHUKA
Ta aHali3yBaHHI ABUI y Oe3neyHuX ymoBax. CUMYIIALIs 3aCTOCOBYETHCS IS
HaBYaHHS W 3aCBOEHHS SK KOHKPETHUX BMiHb, HAMpPHKIaA, OOCIyrOBYBaHHS
KJIl€HTa B Kade, Tak 1 aHaji3y rpyMoBUX MPOIECIB, YMIHHS IPUHUMATH PIIlICHHS i
cnuikyBaTHcs. BiH 3aCTOCOBY€ThCS, KOJIM Y TPyl Aye Oarato JroAei 4u KoJu
HaBYA€EMO KOHKPETHHX YMiHb, SIKI IIOJICHHO BUKOPUCTOBYIOThCS y4HAMH. Bci
y4HI, 3aTy4eHl J0 Jii, MOXXYTb CIIOCTEpIraTH ¥ aHaIi3yBaTH peajbHy MOBEIIHKY
B CHTYyaIlisX, 110 MojaeaoioThes. Hanpukimaa: Imagine that you are looking for a
summer job. You found an advertisement of some café. You read it and think
that it’s for you. The next day you go there to apply for a job. The manager wants
to speak with you. What will you tell him/her? Why do they need to hire you?
What will you ask him/her to know more about the job? Discuss it and suggest
your ideas.

3acTocyBaHHS IHTEPAaKTUBHHUX METOJIIB HaBYaHHA CHpUsA€ Habaratro
OTICPATHBHIIIE 1 MBHJIIE 3aJyYUTH YYHIB JO POOOTH 1 PO3BUHYTH iX HAaBUUYKH
CIIOHTaHHOT'O MOBJICHHSI.

TakuM YUHOM, PpO3BUTOK CIIOHTAHHOTO MOHOJIOTIYHOTO  MOBJICHHS
nepenbdavyae BUKOPUCTAHHS YYHIMH 3100yTi HAa ypoKax 3HaHHS Ta iH(OpMAaIIio y
MOBCSKJICHHOMY XHUTTI IIJITXOM OOTOBOpPEHHS, CIIUIKYBaHHS 200 JUCKYTYyBaHHS.

[TepciekTUBOIO JOCHTIKEHHSI BOAYaeMo y po3poOili KOMIUIEKCY BIpaB 1
3aBJIaHb I PO3BUTKY YMiHb CIOHTAHHOTO MOHOJIOTIYHOTO MOBIICHHS B YYHIB
CTapIOoi KON Ha YPOKAX aHTIHChKOT MOBH 3 BUKOPUCTAHHSM 1HTEPAaKTHUBHUX
METO/IIB HABYAHHSX, SIKI MU 3MO’KEMO BHKOPHCTOBYBATH y IIKOJI JUISI HAaBYAHHS
1HO3€MHOT MOBH.
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OCOBJIMBOCTI BUKJIAJJAHHSI IHO3EMHOI MOBHU B
THKJIO3UBHOMY KJACI IOYATKOBOI IIKOJIA

VY cyyacHOMy CBITI BUBYEHHS 1HO3EMHHMX MOB € OJHHUM 13 TNpIOPUTETIB
cucteMu ocBiTU. Toil, XTO 3pO3yMie€ I1e Ha MOYATKOBOMY €Talll CBOTO HABYAHHS
MaTUMe 3MOry 3700yBaTH 3HAHHS CcaM€ Yy CEH3MTHBHHH Ui I[bOTO TEPiof, Y
TepioJ] HAHJIETIIIOro CIPUMaHHS HOBOTO, KOJIM HEHPOHHI 3B’ SI3KM MArOTh KpaIly
3natHICTh 10 (GopmyBanHs. JlroaumHa, sika BOJIOJIE€ Xoua O OJHIED 1HO3EMHOIO
MOBOIO OUIbIII MOO1JIbHA 1 BUIbHINIA Y BUOOPI poOOTH, KpaiHU MPOKUBAHHS 200
BIIMOYMHKY TOIIIO.

3rimno 3akoHy Ykpainum «IIpo ocBiTy», konmemniiii HoBoi ykpaiHChKOi
mKonu, Jlep)kaBHOMY CTaHIApTy OCBITH Ta IHIIMX HOPMAaTHUBHO-TIPaAaBOBHX
JIOKYMEHTIB. OCBITHS MISUIBHICTh JUTHHU TPYHTYETHCS Ha 3J00YTTI JAUTHHOIO
KIIFOUOBUX KoMmmeTeHTHOCcTel. 3akoH «IIpo ocBiTy» mae Take BU3HAYCHHS
KaTeropii «KOMIETEHTHICTh»: KOMIIETEHTHOCTI 1€ «JAWHaMI4yHa KOMOIHAIIisg
3HaHb, YMiHb, HABUYOK, CIOCOOIB MHUCIIEHHS, TOTJIAIB, ILIHHOCTEH, 1HIIHUX
OCOOHMCTHX SIKOCTEH, IO BH3HAYA€E 3JaTHICTh OCOOM YCIIIIIHO COIliaTi3yBaTHCS,
nmpoBaauTH npodeciitny Ta/abo Mmoganblly HaBUAIbHY AISUTBHICTEY [1].

[HKIIO3MBHA OCBITA IMOKJIHMKAHA HAJaBaTH OITSIM 3 OCOOJMBHMH OCBITHIMH
noTpebaMu mpaBa Ha IHTerparii B ocBiTHIO cdepy. Binmoimno mo Konmemirii
IHKJIFO3MBHOTO HaBYaHHS KOXKHA JUTHHA BAXXJIMBUM CyO’€KTOM JIsl CYCIIIBCTBA.
Tomy miT 3 0cOOMMBUMH TTOTpeOaMHU MarOTh MOXKIIUBICTD OO0 300YTTS 3HAHb
1 yMiHb 3 1HO3€MHOI MOBH.

Cnenudika BUBYCHHS 1HO3€MHHUX MOB JITBbMH 3 OCOOJIMBHUMH OCBITHIMHU
notpebamu onucana y HaykoBux mnpaigix [. Kamuninoi, H. Tyuunoi, C. Uwnx,
H. Illep6u Ta inmux. [Topsa 3 UM IeIKUMH HAYKOBI[IMH BHUBYAJIUCS IMHTAHHS,
SKI CTOCYBAJMCS TIATOTOBKH II€AroriyHUX KaJapiB, 3JaTHUX BHUKJIAIaTH
1HO3EMHY MOBY y KJIacax, B SIKMX HABUAlOTHCSA [IITH 3 OCOOJIMBUMHU OCBITHIMHU
norpebamu (O. Bomommna, H. JImitpenko, O. Kazauinep, A. CrenaHeHKO,
K. lamouka Ta iH.).

HoBa ykpaiHcbka IIKOJIa BHECIIa B OCBITHIN MPOIEC CBOI KOPEKTHUBH II0JI0
Cy4acHOTO0  OCBITHBOIO  Tpomecy.  3’sSBHJIOCS  OaraTo  IHHOBAILIMHUX
IHTEPAKTUBHUX TEXHOJOTIH, OTPUMAIM HOBE JKUTTA 1 OyiM yJIOCKOHAJIEHI
TpaJuIliifHI TeXHONOril. TakoX 3MIHHIOCS OCBITHE CEpPEJOBUINE 1 METOIUKHU
BHUKJIQJIAaHHS, 1[0 Ma€ BEJIMKHUI BIUIMB Ha MPOIEC 3M00yTTS 3HAHb MITHbMH 3
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PI3HUX IPEIMETIB, Y TOMY YHCHI 1y KOHTEKCTI BUBUEHHS IHO3EMHHUX MOB.

HutuHa 3 ocobnuBuMu ocBiTHIMH notpedamu (OOII) — e He KOHKpeTHUH
noptpeT yuHs. Koxkna nutuna 3 OOII inauBigyanbHa 1 moTpedye 0cOOIMBOIrO
niaxony. Ll ocoOmuBICTh MPOMKUCYETHCS B 1HAUBIAyaNIbHIN MIpOrpamMi pO3BUTKY.
JiTH 3 0COOJIMBUMM OCBITHIMH HOTpeOaMM MOAUIAIOTHCS Ha MEBHI KaTeropii i
PIBHI 1IOJI0 HABYAIBHUX TPYAHOIIIB. B 3a1eXHOCTI BiJl I[LOTO 1 MiAOKUPAIOTHCS
crocoOu 1 MeToau poOOTH 3 HUMH, a TaKOX MOJJIMBI KOPEKI[IHHI 3aHITTS 3
BUBYEHHS 1HO36MHOI MOBH.

PoGota B 1HKIIO3UBHOMY KJIaci CTaBUTh MeEpei Y4YuUTelIeM JAeaani Ouibiine
3aBJaHb 1 BHUMOT, SIK MEJAroriyHoro, Tak 1 ICHUXOJOTIYHOIO CHPSMYBaHHS.
30kpeMa, BYHTENIb Ma€ BOJOAITH OUIBIIOT  KUIBKICTIO BIJIIIOBITHUAX
KOMIIETEHTHOCTEW, OyTH KpeaTUBHUM, BMITH 3allIKaBUTH THX JITEH, K1 B CUIY
MEeBHUX O0OCTaBUH HE MOXYTh 30CEpEIUTHCS Ha HaBYaHHI. Biarak, Bij BUMTENsS
BUMAra€ThCsl BULIUN pIBEHb MEPCHEKTUBHOIO OayeHHS OCBITHHOT'O IMpPOILIECY Ta
HOT0 pe3yibTaTiB, a TAKOXK CTPECOCTIMKOCTI.

OkpiM IILOTO HA BYUTENS MOKJIAJICHO MiABUIIEHI BUMOTH IIOJO MiATOTOBKH
70 3aHATh. Benuke 3HAYCHHS TPH [IbOMY Ma€ BpaxXyBaHHS INpU IIaHYBaHHI
YPOKY TIOSICHCHb, 3aBJIaHb, JOMIOMDKHUX JWJIAKTHYHUX 1 PO3JIATKOBUX MaTepialliB
JUTSI TIT€H 3 0COOTMBUMHM OCBITHIMU MOTpeOaMHu.

PoGoTta 3 0COOMMBOIO [JUTHHOKO, 3aJIE’)KHO BIJ 11 «OCOOJIMBOCTEH»,
nepeabavae TmeBHI ocobmuBocTi. Hampukinan, HaBuYaHHS MAiTeH, IO MAaloTh
(1310JI0T19HI TPYAHOIII 32 TUIIOM CJIA0KO30pOCTI MOTPEOYIOTh HASBHOCT1 KapTOK
3 mpudTom bpaitns Ta/abo HaBUadbHI TEKCTH, HANUCAHI BEJIMKUMH OYKBaMH,
TaKO)X MOKJIMBHM € BUKOPUCTAHHS 3ac001B ay/itoBaHHS (3BYKOBE BIATBOPECHHS
CIIB, PEUYCHb 1HO3EMHOIO 1 YKpaiHChKOIO MOBaMH), KOJH JUTHHA Ha CIyX
cnpuiiMae Te, MmO He OaunThb. HaByaHHS iTel 3 CIyXOBHM TpPYIHOILIAMU
nependavae HasgBHICTH CIYXOBOTO amapary, a TaKoX Bi3yalbHHX KapTOK Ha JABOX
MOBaXx, SIKi JIOMOMOXYTb U€pe3 BUKOPUCTAHHS 30pOBOT0 aHaIi3aTopa CIPUNHATH
Outblry yacTuHy iHQopMaiii. HaBuaHHS Takux miTed 1HO3EMHIA MOB1 CHif
MOYMHATH HEe 3 OYKB, a 31 CJiB, [0 MO3HAYAIOTh J0OpE BIOMI YYHIO MPEAMETH
(1MB. Tak 3BaHUM «IJI00AJIBHUI METOJ HaBUaHHS YMTAHHIO») [2].

HapuanbHi Ta iHTeNEKTyajdbHI TPYAHOIIl, B 3aJEKHOCTI BIiJ I1X pIiBHA,
BUMAararoTh  BiJl BUMTENS aJanTariii 3aBJaHb, PO3POOKH OiJbIIOI KUTBKOCTI
pO371aTKOBOrO0 MaTepiany (KapTUHKH 3 IMANMHCAaMH Ha 1HO3EMHIN 1 yKpalHCHKid
MOBI1, KapTKH-acoIliailii — TIEeBHI CJIOBa € CIIB3BYYHHUMH 3 YKPaiHCHKHUMU
CJIOBaMHM, OIOPHI CXEMH, KOMIKCH, TOIIO), KUIbKapa30BOI'0 MOBTOpPEHHS abo
nosicieHHs. [Ipu mpoBeneHHI KOPEKIIHUX 3aHSATh MOXXHA BHKOPHUCTOBYBATH
IUTAHIIET 3 irpamMu, IIKaBUMU 1 SICKpaBUMM 3aBJAaHHSMH, MYJIbTUKAMH
1HO3EMHOI0 MOBOIO, IO JOTMIOMOXKE AWTHHI y (opmi rpu Kpaiie 3acBOiTH
MOTPiOHMI 00CAT 3HAHB.

®i3uYHI TPYAHOIII JUTHHH YacTO B1JIOOPaKAOTHCS HA 11 IICHXOJOTIYHOMY
CTaHi 1 31aTHOCTI 70 HaBYaHHA. Takuil y4eHb MOTpeOye pO3yMiHHS, JOIOMOTH,
CHIBYYacTi, eMIaTiiHINA MITPUMII, aje JOrmoMora Mae OyTH HEHaB S3JIMBOIO, HE
30CepeKEHOI0 Ha (BI3MYHOMY CTaHi JUTHHU. BUKOpUCTaHHSA BUMTENEM METOJIIB
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IHTEPAKTUBHOTO HABYaHHSA, IO NOTPeOYyIOTh BIJ JUTUHU IE€BHUX pYXIB,
nepeMillieHb, Mae OyTH peai30BaHUM TaKMM YMHOM, 100 TUTHWHA HE BiAdyia
cebe 3aiiBoro.

Pob6oTta 3 nuTHMHOIO 3 COLI0ANANTUBHOIO KaTEropi€ro TPYIHOIIB IOBUHHA
BpaxOBYBaTH OCOOJIMBICTh J€33JIallTOBAHOCT1 yuHs. Hampuxman, sKmo autuHa
Mae TPYAHOIII IOAO CIUIKYBaHHS 3 OJHOJITKAMU, 00ITHCS TOBOPUTH BroJioc ado
HE BCTHUra€ MITHATH PYKY, MOXKHA BUKOPHCTATH Takl BapiaHTU poOOTH: JUTHHA
MOKE€ OTPUMATH 3aBJIaHHS Ha KapTKax, Ha KapTHUHKAX; TYT TaKOX CIIiJ 3BEPTATH
yBary Ha €MOLIMHUM CTaH 1 3alUTyBaTW JAWTHUHY TOJl, KOJIM BOHAa TOTOBA
roBoputu. B jxoqHOMY pa3i He MOXKHA CHIIyBaTH AUTHHY JI0 MIEBHOI AISUTBHOCTI,
IO SIKO1 BOHA Ha JaHWH 4Yac HE TOTOBA.

[Topyu 3 «THUX010» /€3aAaNTOBAHICTIO ICHY€E ¥ 1HINA, 110 CTOCYETHCS JITEH,
SKUM B@XKKO 30CEPEIUTUCh 1 HANAMTYBAaTHCh HA TIOSCHEHHS, SKUM Ba)KKO
«BUCEITU» YPOK, 1HOJI BAXKKO 3HAWTU CMUIBHY MOBY 3 IHIIMMH OiThbMHU. Taxi
y4HI TOTPeOYIOTh OUIBIIOT KIIBKOCTI (PI3MYHUX PYXiB, TakuX, AK MpoOIXKKa
Mo3a4eproBo (He TUIbKM MiJl 4Yac (i3KyIbTXBUIMHKK). TakoxX Taky IUTUHY
MOTPIOHO 3aIliKaBUTH 3a JOIMOMOTOK KapTOK 3 SCKPaBUMH MAaJIOHKAMH 1
MiMMCcaMH IBOMa MOBaMu (TI1MUC 1HO3€MHOK0 MOBOIO MOBHHEH OyTH OUTHIINM
YK SCKpaBIlIUM, OO JUTHWHA, HAaBITh HECBIJIOMO. 3araMm’STOBYyBajla HAIMCAHHS
ciiB). KopekiiifHl 3aHATTS TaKuX JITed TaKoX TmependadaroTh BUKOPHUCTAHHS
TUTAHIIETIB 3 [[IKABUMHU 3aBJAAHHSIMH.

binbmiicte Kareropii TpyJAHOIIIB TiepeadayaroTh 3aCTOCYBaHHS TaKUX
IHTepaKTUBHUX METOJIB HaBuyaHHA, K «Mikpodon», «Pobora B Tpymax»,
«Pobota B mapax», Tomo. Takox OakaHe 3acTOCYBaHHS MYyJIbTUMEHIMHHX
Mpe3eHTallii, 1o 0y/1e KOPUCHUM 5K IS CIa0K030puX AITEH, sIKi OyayTh Kparie
0auUTH BEJIMKI CJAWaW, TakK 1 JUIs JITEH, IO MOBUIHPHO MUINYTh YW YUTAKOTH, a
TaKOXX PO3yMIIOTh 3MICT HaBYAIbHOI 1H(GOpMAITi.

BucnoBkn. Y Konnenmii HoBoi ykpaiHChKOT MIKOJHW 3-TIOMDK JECSATH
KJIIOYOBUX KOMIIETEHTHOCTEM MOKHA BHIUIMTH 1 Taki, SK CIUJIKyBaHHSA
1HO3eMHHMMH MOBaMHU (yMIHHS HaJ€XHO PO3YMITH BHCIIOBJIICHE 1HO3EMHOIO
MOBOIO, YCHO 1 THCHBMOBO BHCIIOBJIIOBATH U TIYMAuUTH TOHATTS, TyMKH,
MOYyTTs, (PaKTH Ta TOTJISAAN y ITUPOKOMY Jiana30oHl COMIAIBHUX 1 KyJIbTYPHUX
KOHTEKCTIB) [3].

PiBHI paBa Ha OCBITY AiTeH 3 OCOOJUBHMH OCBITHIMH MOTpeOaMH JTarOTh iM
3MOTy e(heKTHBHO BUBYATH 1HO3EMHI MOBH, 1[0 CIIPHUSIE HE JIUIIE YIOCKOHATIEHHIO
iX 1HITOMOBHOTO JIOCBiIy KOMYHIKaIlii, a i yCHIIIHIN cormiami3alii y CyCImiIbCTBI

[4].
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DEVELOPMENT OF CREATIVE ABILITIES OF JUNIOR
SCHOOLCHILDREN IN ENGLISH LESSONS

The problem of developing the creative abilities of younger students is
actualized by the need to develop their personality from the first years of study
because it is during this period that the foundation of their lives is laid.

The study aims to theoretically substantiate the need to use innovative
technologies in English lessons to develop the creative abilities of younger
students.

Nowadays the process of creativity has been the center of special attention.
The formation of a pupil’s creative personality has been one of the important
theoretical tasks for pedagogical science. The given problem has become the
focus of research by such scientists as L. Vyhotskyi, B. Teplov, L. Bozhovich, V.
Filipova, L. Venher, and others. L. Vyhotskyi proposed the theory about age as
the focus of analysis of a child’s development, suggested a new understanding of
conditions, sources, forms, stimuli, and specifics of a child’s mental
development; he described the stages and phases of a child’s development, and
also the transitions between them in the process of ontogenesis; discovered and
formulated the main laws of a child’s mental development [2: 82].

Every child has inborn creative abilities. Creativity is not a type but by far a
style of activity. Creativity is the process of giving birth to something new:
formulating new ideas or introducing new concepts, experiencing new feelings,
or seeing certain images, that are direct regulators of creative actions. Creative
abilities are formed throughout a human’s life, at the same time the researches by
T. Baibara, L. Vyhotskyi, L. Lozova show that primary school age is sensitive to
the creative development of children, their abilities to be creative [3: 22].

In the methodology of teaching English, there are various ways to optimize
learning, and creative activities, including games.

The use of educational games and educational and creative tasks in the
English lesson allows increasing the interest in learning the language, as well as
creating a situation of imaginary language environment. The value of role-
playing games cannot be exhausted and appreciated, because being
entertainment, and recreation, it can grow into learning and creativity. In the role
play, first of all, children's imagination, attention, and figurative thinking are
developed, and the ability to operate with images of reality is laid down, which,
in turn, creates a basis for mastering complex forms of creative activity.
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Examples of games in English lessons in primary school, which | use as an
effective means of developing students' creative abilities.

Game «<SNOWBALL»

Students sit down on the principle of a "round table", in the center of which -
cards with the vocabulary being studied. One student takes a card, shows it, and
uses the word or phrase in a sentence. The second student takes another card and
comes up with a new sentence that is logically related to the previous one and so
on. Thus, a collective story is formed, which is then called. The principle of this
game can be used to describe a picture, retell a theme or text, etc. while
controlling listening.

Game «MY FAVORITE PAINTING»

On the teacher's desk are pictures of any lexical topic. Each student chooses
one and then argues in a foreign language why he chose it.

Game «And | ...»

On the board hang pictures depicting people in different situations. Each
student chooses one of the characters and tries to tell the story of his life in the
first person.

Game «DANCE IN A HAT»

Music sounds. Everyone is dancing. One of the students has a hat on his
head. In the dance, he passes it on to someone, putting it on his head. The hat is
passed to the music. The music is interrupted, the one wearing the hat has to sing
a song in a foreign language, recite a poem or remember a pattern, and so on.

Game «\WHAT DO YOU SEE?»

Prepare a card with a small hole in the middle. Cover the picture with the
word with this card and, lead the hole through the picture, give the children the
opportunity to answer the question: “What is it?".

Game «GROW YOUR TREE»

Students are encouraged to draw their family tree. Everyone determines the
place of relatives on the tree, and children choose the color with which to paint a
picture and then describe the drawing in English.

Game «GOOD OR EVIL»

Children are given the task to paint a person's face, when only the oval of the
face is drawn, to describe it in English. In addition to the development of speech,
the game helps to develop the imagination, as well as to trace the psychological
state of the child.

The problem of developing pupils’ creativity and creative abilities have been
of serious concern to many famous educators, researchers, philosophers, and
scientists. It is necessary to emphasize that pupils in most cases do not create
completely new things, but the process of creating and discovering subjectively
new things for a child is one of the ways of showing his/her creativity.

Teaching a foreign language involves the practical mastery of students'
speaking skills at a level sufficient for foreign language communication.

The development of a child's creative abilities involves the development of
imagination and flexible, "non-standard" thinking. This can and should be done
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in every English lesson using a variety of methods and techniques.
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The integration of Ukraine into the European Union and the expansion of
international relations set new requirements for the level of professional training
of students of higher educational institutions. More and more attention is being
paid to the study of foreign languages, as foreign languages are a necessary
component of the development of international relations, cultural exchange
between representatives of different countries, Information Exchange and
scientific conferences. Graduates of higher educational institutions are subject to
new requirements for foreign language proficiency. The need of modern society
for specialists who are fluent in a foreign language in everyday and professional
activities makes it necessary to search for new ideas and pedagogical
technologies to solve the problem of intensifying Foreign Language Teaching.
[3, p. 33]

It is difficult to imagine a modern model of learning without using the latest
technologies of teaching English — without using multimedia teaching tools and
multimedia teaching technologies.

The relevance of the study of the problem of teaching a foreign language by
means of multimedia technologies is due to the social needs of specialists with a
high professional level of knowledge of English, which, in turn, requires
studying the process of activating students ' Foreign Language Teaching.

Having analyzed the methods and approaches of domestic and foreign
authors to teaching a foreign language, namely O. I. Litikova, N. L. Drab,
M. I. Smirnov, N. I. Bychkova, Yu.K. Babansky, N. B. Ishkhanyan, we can
distinguish the following characteristic features of teaching a foreign language:
mastering a foreign language in a short time due to the mobilization of resources
of the individual and its hidden reserves; a foreign language is not studied, but is
used through communication; classes begin with communication, not with the
assimilation of grammatical rules; teaching foreign language communication
takes place in the form of role-playing games; a multimedia approach based on
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the use of several complementary information technologies is more effective. [2,
p. 40]

Also, the multimedia approach is provided through the use of various means:
printed, audio and video materials, educational materials coming from electronic
sources. Modern approaches to teaching a foreign language such as a person-
oriented approach, which is characterized by the relationship of one student with
the teacher or one student with another (learning “one to one”); cooperative and
collaborative methods, which are characterized by active interaction between all
participants in the educational process; and also, traditional methods, which are
based on providing students with educational material by the teacher, when
students do not play an active role in communication, receive a new development
on the basis of modern information technologies. The development of these
approaches involves conducting educational collective discussions, role-playing
games and presentations. [2, p. 44]

Modern information technologies should be an effective tool that will
facilitate the assimilation of knowledge, make learning interactive,
communicative, interesting, visual, and individual.

Considering the issue of using a computer in teaching foreign languages, we
can identify the following positive aspects of its implementation: motivates the
learning process; allows the teacher to apply an individual approach; promotes
the development of students ' independence, encourages them to use information
directly related to their personal or professional life; increases awareness of other
languages and cultures; due to the presence of various types of texts, increases
language competencies; provides modern material that meets the interests and
needs of students; offers authentic and up-to-date material.

The internet is a very rich source of potential learning resources. Today, a
methodology for learning foreign languages using Internet resources is being
developed. There are supporters of the idea of learning a foreign language only
through the specified network, without traditional work with the textbook, but
most teachers prefer to use the Internet in parallel with traditional teaching tools,
Integrating it into the educational process.

Observation of teachers in higher educational institutions on the educational
process in foreign language classes gives grounds to assert that the application of
the method using multimedia technologies has the following advantages:
provides a communicative approach to learning a foreign language; introduces
the culture, traditions of the country of the language being studied; promotes
individualization of learning; helps to overcome the language barrier; provides
for the most effective assimilation of educational material; creates a friendly
atmosphere in the classroom. [5, p. 48]

The introduction of modern and innovative approaches to teaching English to
students in some higher educational institutions is ensured by the use of
multimedia teaching tools. All these technical tools significantly change the
teacher's capabilities, make classes more intense and productive. So, multimedia
projectors provide the possibility of Matrix presentation of material, which takes
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the student away from the printed text, from sequential reading and memorizing
by heart. There is a new teaching method — multimedia technology.

Multimedia learning tools as a type of computer technology combine
traditional static visual information (text, graphics) and dynamic information
(language, music, video, animation), making it possible to simultaneously affect
the visual and auditory senses of students.

The practice of using modern teaching tools in higher educational institutions
(software, or Software: multimedia textbooks, disks, universal encyclopedias,
presentations, video, audio materials, internet resources; equipment, or
Hardware: computer, audio, video equipment, multimedia projector, interactive
whiteboard) shows that the quality of teaching material and the effectiveness of
its assimilation by students of higher educational institutions significantly
improves.

Therefore, in my opinion, the introduction of multimedia technologies in the
educational process of learning a foreign language in higher educational
institutions significantly improves the quality of presentation of educational
material and the effectiveness of its assimilation by students, enriches the content
of the discipline, increases motivation to learn English, creates conditions for
closer cooperation between teachers and students.

Analysis of the practical experience of Foreign Language teachers shows that
the use of multimedia teaching technologies fits seamlessly into the educational
process. Multimedia technologies have undoubted advantages over other
educational technologies.

The survey of teachers of higher educational institutions revealed that the
introduction of multimedia learning technologies in the educational process is
impossible: without the development of concepts of the program of multimedia
teaching of English students; training of teachers of the appropriate level;
creation of a special Center for multimedia technologies; the formation of new
teaching tools and information resources of the Department of foreign languages;
the increase of specially equipped classrooms with a multimedia projector,
computer, interactive whiteboard, and the like. [1, p. 185]

So, Research in the field of innovative technologies confirms that a
promising direction of work in the system of Modern Foreign Language
Teaching is an integrated approach that combines a complex of multimedia
technologies with high didactic potential, telecommunications technology,
computer training of foreign languages and modern methods of teaching foreign
languages. It should be an educational process that will ensure the development
of communicative, creative and professional knowledge, the need for self-
improvement, and constant self-education of students of higher educational
institutions. [4, p. 96]

The introduction of modern and innovative approaches to teaching English in
higher education institutions should take place according to a well-developed
model, which provides for the introduction of new multimedia materials into the
educational process, the creation of training programs, special classrooms, and
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the development of their own multimedia resources, which will make it possible
to move from a passive to an active way of implementing educational activities.
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Formulation of the problem. The concept of general secondary education
emphasizes that there are changes in the educational process, namely the first
stage of secondary school. The content and structure of education is a significant
task during the transition of secondary school. The quality of the educational
process depends on the professional skills of the teacher, creativity, ability to
teach students to consolidate their knowledge, the use of various forms of
lessons.

Analysis of recent research and publications. The problem of integration
as an innovative pedagogical technology, initiated by K. Ushinsky and
V. Sukhomlinsky, which has significantly expanded and deepened in the research
of Ukrainian scientists I. Vekh, L. Varzatska, M. Vashulenko, I. Volkova,
M. lvanchuk, O. Savchenko, N. Svitlovskaya and others. Their work describes
the main theoretical provisions of this problem, but not fully the principle of
integration is reflected in textbooks, manuals and programs. Today the problem
of integration is studied by psychologists, teachers, methodologists, teachers-
practitioners. Among them are M. Ivanchuk, M. Vashulenko [2], A. Zimuldinova
[3], Y. Kolyagin, O. Rudnytska, G. Tkachuk, N. Svitlovska, A. Kanishchenko,
and others.

The purpose of the article is to theoretically substantiate the features of
integrated literacy lessons in the new Ukrainian school.

Presenting main material. The use of integrated lessons in primary school
has the ability to direct students to a conscious and emotional need to analyze
and express their own opinions on the proposed topic. Students gain life
experience, draw their own conclusions, consolidate their knowledge and
exploratory discoveries.

Integration is the most important principle of development of modern
educational systems. It is aimed at forming a holistic picture of the world in
younger students by combining educational material from different subjects.

Integration as a process and result forms integrity as a single quality based on
many others. Integration is based on increasing understanding, applying different
concepts, helping students to better relate to the environment, to synthesize their
knowledge outside the discipline.

Conducting integrated lessons is manifested by increasing the development
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and self-development of children, forms a holistic picture of the world. After all,
it is the need to form in students the properties of unity and integrity, due to the
need for integration.

The use of integration has a positive effect on overcoming didactic problems.
Namely: to eliminate information overload of junior schoolchildren,
generalization of knowledge, focus on the formation of students' independence,
self-development [4, p.376-393]

The most important task of the educational institution is the formation of
effective personal development, self-development, self-organization.

The global task of the modern school is to create conditions for the full-
fledged holistic development of the child's personality and self-organization. This
is guaranteed by solving these problems:

» creating a relationship between teacher and students;

« development of cognitive complexity and integration in the educational
process;

« create friendly relations in the classroom;

» provide comfortable conditions in the classroom for integrated classes;

« create a sense of psychological security.

Integration has the opportunity to change the content of education. The
interaction of different sciences has new approaches to a holistic vision of the
world, the formation of different scientific methods of cognition.

The use of integration in the educational process is relevant, and conducting
integrated lessons is a necessary phenomenon for the perception of the world and
understanding of the surrounding reality. They help students understand the
importance of learning the basics of science.

Integrated learning is the best way to increase the effectiveness of learning
and self-development. Any structured lesson, which uses knowledge, skills and
conclusions of subject areas to achieve the goal is called an integrated lesson [5,
p.95].

Advantages of integrated learning for students:

« the world around us is recognizable in its diversity;

» develops the potential of students, encourages understanding, the
development of logic, thinking, communication skills;

* increases cognitive interest, attention, imagination;

* has the ability to self-realization, self-expression;

* increase the motivation to learn.

To properly plan an integrated lesson, you need to choose non-standard
forms of work that stimulate students' attention. The teacher must be a highly
qualified specialist. The success and intensity of the integrated lesson is ensured
by careful preparation of teachers and students.

The main purpose of primary education is the formation and improvement of
speech skills. This is most often seen in native language and reading lessons.
These are the subjects that can be combined in primary school. The task of these
subjects is the development of all types of speech activity: reading, speaking,
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understanding, listening.

According to scientists, the use of integrated language and reading lessons in
primary school is characterized by systematization, generalization, awareness. In
combination with reading, the role of motivation in general in relation to
language learning and elaboration of sections, topics of the program in particular
will increase [1, p.8].

The following are considered important methodological principles that
ensure the integration of language and reading tasks:

» speech skills (reading, retelling);

« combination of all types of speech activity (reading, listening, listening,
writing)

« formation of expression of own opinion;

The main task is to teach students to formulate their opinions in accessible
forms, speech styles and types.

In general, the effectiveness of the educational process of the student's
personality depends on the organization of integrated lessons, characterized by
the development of mental abilities, developed motivation system, emotional
saturation, which turns the learning process into an active form of life. On the
basis of such life the student satisfies his needs for self-knowledge, self-
realization, self-determination. As a result, there is an increase in his personal
needs, enrichment of moral motives and ways of self-realization and self-
actualization.

Conclusions. Thus, communication, which is a system-forming type of life
of primary school children in the educational process, built on the basis of an
integrated approach, provides effective formation of moral qualities in solving
educational situations, provided that it is based on educational dialogue, which
has the maximum developmental and creative potential. The main internal
feature of the dialogic type of communication is the personal relationship
between teacher and student.

Experience shows that integrated learning gives better results than traditional
study of disciplines. However, an integrated approach develops abilities, forms a
system of knowledge and skills.
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®OPMYBAHHS ITIBHABAJIBHOI'O IHTEPECY YUYHIB
IMOYATKOBOI LIKOJIXA HA YPOKAX AHIJIIMCBKOI MOBH
3ACOBAMHU THOOPMAIIMHO-KOMYHIKAIIMHUX TEXHOJIOI'TA

Ha cporogHimHiii yac OCBITHS cUCTeMa NEpeXUBa€ Mepio] INI0OATbHUX
MEepPeTBOPEHb. 3pocTaioya PI3HOMAHITHICTh JuKepen i1HQopMallli, po3UIUpEeHHS
JOCTYNy JO HHUX BIJIKpHBA€ JOJIATKOBI TEPCICKTUBH JO HaBYaHHS.
Brnockonanena cucrema OCBITH MIAIITOBXY€E JO CTBOPEHHS HOBUX METOIIB,
MiIXOMIB Ta IHCTPYMEHTIB JUII BUKOPHUCTAHHS BYUTCIIIMH Ha YpokaX. Takox
Hoga ykpaiHncbka 1ikona Hajae OUIbIIe MOXIUBOCTEN /711 BUMTEIIB CAMOCTIHHO
BU3HAYATH XiJl HABYAIBHOTO MPOIeCy, JA0OMpaTH BIAMOBIIHI METOAM Ta 3aCOO0H.
A TOJIOBHOIO 1HHOBALI€IO €, HA Hally JAYMKY, HOBa MOJIEJb OLliHIOBaHHA. BoHa
IPYHTYETHCSI HA TOMY, IO JI03BOJISIE OILIIHIOBATH CaM HaBYaJbHUM Ipoliec, a He
TIJIbKU pPe3yJIbTar.

3 nmosiBor0 [HTepHETY y HAIlOMY >KUTTI BUHUKIJIA HEOOXITHICTh OBOJIOMIHHS
JTITbMH BMIHHSMH 3HaXOJIUTH Ta 3aCTOCOBYBATH iH(opMaIliro, SKy BOHU 3 HHOTO
OTPUMYIOTb. HenoctaTHst 0013HaHICTh BUMTENIB Ta YYHIB CTOCOBHO TOTO, SIK
OpieHTYBaTHCS B 1HGOPMAIIHHOMY TEXHOJIOTIYHOMY CBITi, BeJie 32 COO0I0 HU3KY
npobiem. Ilepma mnpobGrema — 11¢  TmpobGiaeMa HEBMIHHS  €(EKTHBHO
BUKOPHUCTOBYBaTH 1H(OpMaIiifHO-KOMYHIKaIliiHI TeXHoJorii. CydacHH BUYNUTETh
MOBUHEH OYTH Cy4YaCHUM Y BCbOMY.

Buxopucranus IKT, B nepury depry, nae 3Mory IpUBEpHYTH J0 cebe yBary
yuHiB. Jlpyra mpobiema — 1ie mpoOiemMa HEBMIHHS YYHIB BHKOPHCTOBYBATH
iHdopMarlliro, ska HAJaeThCsA B Mepexi. TpeTs mpobieMa, Ha HaIly DyMKY — IIe
mpoOyiieMa CaMOpPO3BUTKY CYYacCHOTO BYHUTENS, SKHI TOBUHEH BMITH SIK
BUKOPUCTOBYBATH TOTOB1 [HTepHET-pecypcH, TaK i CTBOPIOBATH HOBI JUAaKTHUHI
Marepiany st yuHiB 3acodoamu IKT.

OcobnuBocti BukopuctanHs IKT y HaB4ampHOMY MpoIleci MOYATKOBOI
mKoMu — posrysgnanu  Taki  HaykoBmi sk . [amaran, C. KonecHikos,
B. Bapanosceka, I'. JlomakoBcbka, O. Mopo3s, H. Onedupenko, JI. Ileryxona,
A. Cemenos, 1O. Ilepsin, O. CmiBakoBcbkuid, M. JlepmmH Ta iHIN. Ale, Ha
Halry TyMKy, mpobiema (GopMyBaHHS Mi3HABAIBLHOTO IHTEPECY Y4YHIB 3acobaMu
1H(hOpMaIIITHO-KOMYHIKAI[IHHAX TEXHOJIOT1H € HEJOCTATHRO PO3KPUTOIO.

3 omnoro Ooky, IKT miiBHIIYyIOTh MOTHBAII0 YYHIB JIO HABYAaHHSA 1 TUM
CaMHM CIIPHUSIOTH (OPMYBAHHIO Yy JiTeH Mi3HABAJLHOTO iHTEpecy. 3 IHIIOro
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00Ky, CbhOrojHI I1H(pOpPMAIIITHO-KOMYHIKAIIIIHI TEXHOJIOT1I pPO3BHUBAIOTHCA 3
JOCTaTHHO BHMCOKOIO IIBHUJIKICTIO. 3’SBIISIETHCS BEJIMKA KUIBKICTH €JIEKTPOHHUX
pecypciB,  €QEeKTHBHICTh SKHX HEOOXITHO TepeBIpATH O€3MOCEPEeIHbO B
OCBITHPOMY Tmpoleci mouyaTtkoBoi wmkomu. Otxe, wmema cmammi —
npoaHanizyBaTu auaakTuuHi MoxuBocTi IKT mist popMyBaHHs Mi3HABaIbHOIO
IHTEpeCy y4YHIB NIOYATKOBUX KJIACiB Ta 3alpONOHYBAaTH 3aBJaHHS JJIsl BUBUEHHS
aHTJIHACHKOI MOBH, pO3p00JIEeHNX HaMu 3a JornoMororo 3aco6iB IKT.

Ili3nasanvnuti  inmepec — 1€ €MOIIWHO YCBiJIOMJIeHa, BHOIpKOBa
CIPSIMOBaHICTh OCOOMCTOCTI, sIKa 3BEpHEHAa JIO0 TMpeAMeTa Ta disUIbHOCTI,
MOB’SI3aHOT 3 HHUM, WIO CYIPOBO/DKYETHCS BHYTPIIIHIM 3aJOBOJIEHHSIM BiJ
pe3yNbTaTiB i€l AIAIbHOCTI. PO3pI3HAIOTH YOTHPH €Tanmu pPO3BUTKY IHTEpecy:
3aliKaBJIEHICTh, JONMUTIUBICTD, Mi3HABAJIBHUI 1HTEpPEC Ta TEOPETUUHHM 1HTEpec
[1: 33-34].

Cepen crioco6iB (hopMyBaHHS MI3HABAILHOTO 1HTEPECY BUAUISIOTH HACTYTIHI:
BUKOPUCTaHHS HAOYHOCTI, MiA0Ip I[IKaBOr0 HAaBYAJIBHOTO MaTepially, CTBOPEHHS
NpoOJIeMHUX Ta MapaJOKCAIIbHUX CUTYyallil, BHKOPUCTAHHS HaBYaJbHUX
JUCKYCiil, mMi3HaBajdbHI IFPU, 3aCTOCYBaHHS KOMM'IOTEPIB, EMOLIMHICTb
BUKJIaJaHHS TOIIO [2].

Takum umHOM, (OpPMYBaHHS MI3HABAJILHOIO IHTEPECY YYHIB MOYaTKOBOI
mkonmu 3acobamu IKT Ha ypokax aHTIMCHKOI MOBH, Ma€ 3AIMCHIOBATHCS, Ha
Hally JyMKY, HACTYIIHUMHM LUISIXaMH:

e yepe3 O3HailoMJIeHHs y4HiB 3 pisHoMaHITHUMHU IKT Ta crmocobamm
iX BUKOPUCTaHHS B IPOIEC] BUBUEHHS aHTIIIHCHKOI MOBU;

e yepes MiArOTOBKY BUMTEINIB 1HO3eMHUX MOB 0 3actocyBaHHs IKT y
HaBYAJLHOMY TIpoIieci, TOOTO MPOBEACHHS KypCiB MIBUILCHHS KBaTidikarlii,
JITHIX KT TpodeciiHOro PO3BUTKY, CEMIHApiB Ta METOJUYHUX
MaiicTepeHb, MOB’si3aHuX 3 BUKopucTanusm IKT;

e yepe3 MPaKTHYHY JISUTbHICTH Ta B3aEMOJIII0 MK BCiMa yYaCHHUKAMH
HaBYaJIbHO-BUXOBHOTO Tponecy 3 Bukopuctanusm IKT, ski O6u cropsmu
(hopMyBaHHIO MI3HABAIBHOTO 1HTEPECY YUHIB.

Lle o3nauae, mo 3actyBanns IKT mMae OyTu iHTEerpoBaHO y mpoliec HaBYaHHS
AHTIIICHKOI MOBH TaKUM YHHOM, 00 €JIeKTPOHHI MaTepiaiu Oyju IiKaBUMH
JUTSl YYHIB, MaJId TApHUM W3aiiH Ta 3pyYHICTh Y BUKOPHUCTAHHI, MICTHJIM TBOPYi
Ta TpoOJIeMHI 3aBIaHHs, Mald emoliiHy 3abappieHicte. IKT Ha ypokax
AHTIIICHKOI MOBH MAlOTh JaBaTH 3MOTY JIITSM CIpOOyBaTH HOBI Ta IiKaBi BUIH
TISUTBHOCTI, SIKI OM BHUKJIMKAIIM 1HTEpeC y AITel Ta CTBOPIOBAJIM MOTHUBALIIIO IO
HaBUYaHHSI.

Tomy nmns popMyBaHHS IMI3HABAJIBHOTO 1HTEPECY YUYHIB MOYATKOBOI IIKOJIH
BUUTEJISIM TOTPIOHO HE TUIBKM BUKOPHCTOBYBAaTHM T'OTOBI €JIEKTPOHHI OCBITHI
pecypcu, aje i mposBISATH CBOT KpeaTUBHI 3/1I0HOCTI Yy CTBOPIOBAHHI aBTOPCHKUX
HaBuabHUX MarepiamiB 3acobamu IKT, sxi Ou Biamomimamu Bumoram Hooi
YKPAIHCBKOI LIKOJIU.
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Pozrnsinemo Outbmn peransHO 3acobu IKT, siki, Ha Hamly AyMKy, JOLUIBHO
BUKOPUCTOBYBAaTH y TMpoleci (popMyBaHHS Mi3HABaJIbHOTO IHTEPECY YYHIB
MOYATKOBOI IIKOJHM MPHU BUBYCHHS iHO3eMHOI MOBH. ICHYIOTH criemiaibHi 3aco0u
IKT, sxi noauISIIOTECA HA MPOrpaMHi Ta TEXHIYHI (KIHO, MyJbT(UIBMH, ayJio Ta
BifICO).

[Tepmmum 3acobom IKT, skuii BUKOPUCTOBYETHCS MTOCUTH 4YacTo — II€
MyJIbTUMEJIIHA Tpe3eHTalis. BoHa crnpuse po3BUTKY MHUCIEHHS, Mi3HABaJIbHOL
aKTUBHOCTI, PO3BHUTKY YsBH, HAaBYaJbHOI MOTHBAIli Ta TBOPYUX 3I10HOCTEN
Y4HIB.

Y mnpomeci BUKOPUCTaHHS MyJIbTHUMEAIMHOI Npe3eHTalii Ha ypoKax
AHTJIMCHKOI MOBHM JIITM TMOYWHAIOTh AKTHUBHIIIE BHCIOBIIOBATH CBOI JTYMKH,
MIpKyBaTu. [Insi CTBOpEHHS MyJbTUMEAINHOI Mpe3eHTalli yduTeldb MOXe
CKOpPUCTAaTHUCh TaKWMU MporpaMHuMu 3acobamu sk Microsoft Power Point,
Prezi, Macromedia Flash, Google Slides, Picasa, Photodex ProShow Ta inmii [3:
10-13].

Hpyrum edextuBauM 3acooom IKT i HaBYaHHS iIHO3EMHHUX MOB MOJKHA
Ha3BaTH MyJbTUMeia-TpeHaxkepu. lle  HaBYalbHO-TpPEHYBajbHI MPOTPaMHI
MIPOJYKTH, SIKi CIIPSMOBAHI Ha BIMPAIFOBAHHS YYHSMH II€BHOI TEMHU Ha ypOKax
aHTJ1MChKOi MOBU. BiAMIHHICTh Cy4yaCHUX TpEHaXXepiB BiJ TPATUIIHHUX MOJISATae
B ToMy, 1m0 3a jpaonomoror0 IKT MOXIMBO BUKOPHCTOBYBAaTH TEXHOJOTI]
MYJIbTUMEJIIa, BUCOKOSKICHY aHIMallito, TpuBuMipHy 3D rpadiky, my3uky MIDI
(Musical Instrument Digital Interface).

Bonu pomomararoTh AIiTSAM 3aKpiluIOBaTH MaTepiaid He TIIBKH Yy IIKOJI, a U
BIOMa 4M Oyab fie. IcHye 0e3ii4 MyJabTUMEdia-TpeHaXKepiB, SKI OpIEHTOBaHI Ha
YYHIB TIOYATKOBOi IIKOJM Ta € IIMPOKO JOCTYIMHUMH, Hampukiaan, “Sing And
Learn English”, “Kmiddopa BunTbcs untat aHraiicbkor0”, “Muiiika Mis BUNTh
moBu”, “CBit cimiB”, “Anrmiicbka 3 Biaui-Ilyxom” Toro [3: 10-13].

Hacrymaumu 3acobamu IKT € mporpamHi mpoaykTw Juisl cCHCTeMaTH3arlli,
y3arajJbHEHHsS Ta IMepeBIpKM 3HAHb Ta BMiHb Yy4YHIB. lle Taki 3acobu sk
CJIEKTPOHHI TECTH, JIOTO, Ma3Nu, Mo3aika, OIHTro, KPOCBOPAM TOMIO. YYHTEINb
MOJKE caM PO3POOHTH TaKi 3aBJIaHHS 32 JIONIOMOT'OI0 TaKUX Mporpam sik Microsoft
Excel, Microsoft Word, Microsoft Power Point, Hot Potatoes, a Tako>x oHJIaiiH-
pecypciB Tools For Educators, Kahoot!, ClassMarker, EasyTestMaker, Quizlet,
Google Forms Tormro.

OmauM 13 BHJIIB  MOBJICHHEBOI JISJIBHOCTI, SKHA CIHpS€ PO3BUTKY
Mi3HABAJIBHOTO 1HTEPECY YUHIB € ayJitoBaHHS. Y TpOIECi ayilOBaHHS B y4HIB
PO3BUBAIOTHCS MaM'sITh, BMIHHSI COIPUIMATH 1H()OPMAIIII0 Ha CIIyX, PO3BUBAETHCS
KpEaTUBHICTh, 30UIbIIYEThCS iHTEpec M0 mi3HaHHSA. [[isi cTBOpeHHs 3aBIaHb 3
ayJiloBaHHS BYMTEIh MOXKE BHUKOPHUCTOBYBAaTH Taki mporpamu sk Duolingo,
From Text To Speech, Movie Maker, WeVideo, Smart Recorder, InShot toro.

HaBenemo mnpuknaau eneKTPOHHUX HaBUYaJbHUX PECypCiB 3 HaBUaHHS
aHTIIHACHKOI MOBHU, PO3pOOJIEHMX HaMU 3a Jomomorow pisHux 3aco0iB IKT Ta
CIPSIMOBAHUX Ha PO3BUTOK IMi3HABAJILHOTO IHTEPECY YYHIB MOYATKOBOI LIKOJIU
(Puc. 1-5).
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Crossword

Complete the crossword, then click on "Check™ to check your answer. If you are stuck, you can click on "Hinf to get a free letter. Click on a number in the grid to see the clue or clues for that number.

Down: 2: Enter  Hint

Check

Puc. 1. Cxkpinwom inmepaxmuserno2o kpoceéopoy 3 memu “Fruits”, cmeopernoeo y
npoepami Hot Potatoes [4].

CHOOSE ALL VEGETABLES! wévLL

u DONE! |
v T
et =)

Puc.2. Cxkpinwomu inmepaxmusnozo mecmy 3 memu “‘Vegetables”,
cmeopernozo y npocpami Power Point
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Who is this?

o

Answer:

Puc.3. Ckpinwom sixkmopunu 3 memu «Sea Animalsy, po3poonenoi 3
sukopucmanuam ounatin pecypcy Kahoot! [5].

=B GO

www.tadsCoreducators com

Puc.4. Cxpinwom xyouxa 3 memu «Animalsy ma nomo 3 memu «Christmas»,
po3pobrenoi 3 suxopucmannsim onaatin pecypcy Tools for Educators [6].
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Puc.5. Ckpinwom nasuanvrnozo 6ioeo 3 memu « Fruitsy, pospobnenoeo 3
suKopucmanuam sioeo-peoaxmopa InShot [7].

Takum uywmHoM, IKT — mne moTyxHumi 3acib, SKHA BYUTEIh MOXKE
BHKOPHCTOBYBATH SK B MPOIIECI MiATOTOBKHU J0 3aHATh, TakK 1 Oe3MmocepeiHh0 Ha
ypoIlIi, 10 3HAYHO CHPOIILYyE POOOTY BUUTENS, /A€ AOJATKOBI MOMKIIMBOCTI IS
3aCTOCYBaHHS HAOYHOCTi, BHUTOTOBIIGHHS PI3HUX JTUAAKTUYHUX MaTepialiB.
Takoxx BaXJIMBHM € Te, 1[0 B Mpoleci poOOTH 3 €JIEKTPOHHUMHU 3aBIAHHSIMU
MIPUBEPTAETHCS yBara JAiTel K J0 CaMOro BUHUTENs, SIKUW BIIEBHEHO MOXE BECTU
YPOK 1 I[IKaBO 1€ 3pOOUTH, TaK 1 JO HABYAIBHOI'O MaTepially, SIKUH MOJAEThCS Y
IiKaBii 1 HecTaHAApTHIA (opmi, 110 3HAYHO MiJBUINYE Mi3HABAJIBHUN 1HTEpEC
Y4YHIB Yy TIPOLIeCi BUBYCHHS 1HO3E€MHOI MOBH.
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3. I'omosuenko K. C. BopoBamkenns IKT Ha ypokax aHTmiiicbkoi MOBH SIK
3aco0y pPO3BHUTKY HaBYAJIIbHOI MOTHBAIIll 1 TBOpUYUX 3A10HOCTEN yuHiB., 2021. —
110 c. [EnekTponnuii pecypc| — Pexum nocrymy 1o pecypey:
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https://play.google.com/store/apps/details?id=com.camerasideas.instashot&hl=uk
&gI=US
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PEDAGOGICAL CONDITIONS FOR THE IMPLEMENTATION OF
GAMIFICATION AT THE ENGLISH LESSON IN PRIMARY SCHOOL

English is one of the main means of international communication. This idea
IS growing in our country and there are no significant tendencies to stop or slow
down this process. According to the “Ethnologue”, 1999, in the ranking based on
the number of speakers, the English language is approximately third (over 508
million and includes those countries where English is legally defined as the state
language or the second state) [1]. There is a significant layer of speakers who are
not included in this list. For example, in Indian countries the population is also
fluent in English. Therefore, in Ukraine its study should be on the same level
with the state language.

Foreign language occupies an important place in the modern education
system due to its development, cognitive and social functions. Particular
attention should be paid to teaching English in primary school. As we know, all
the knowledge gained by people in the form of a foundation, should be laid from
an early age.

Today the process of learning is presented as a process of interaction
between a teacher and students in order to engage students in certain knowledge,
skills, abilities and values. There is an important problem with the use of
effective methods of teaching English. Moreover, new methods and approaches
to teaching foreign languages are constantly appearing, which allow to make the
educational process much more interesting. They develop the cognitive processes
of a child [2].

To master any discipline, it is necessary to motivate a child, and nothing
motivates so much as interest, activation of the rival spirit, the system of honors
and awards. Taking into account the leading activities of school-age children,
namely play activities and the above aspects for successful motivation, we get a
form of learning that is most relevant in the educational process of primary
school - game teaching method.

The widespread use of games (especially in the early stages of learning) and
the need to create attractive educational practices have led to the emergence of
such a concept as gamification. The idea of this innovative technology is to make
the learning process more interesting and, importantly, to motivate students to
learn. The game is an ideal learning environment with built-in error resolution,
encourages to think outside the box and develop self-control [3].
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Gamification is the inclusion of game design elements into non-playful
contexts. Its main aim is to influence people’s behavior, involving and
motivating them to achieve different challenges. Rahat Paharia was the person
who coined the term “gamification” in 2008.

Since 2008, there have been many authors who have tried to give a specific
definition of this concept and to establish some common characteristics. One
such author is Kapp, who in 2012 defined gamification as a learning setting and
movement. From Ray Wang's point of view, gamification describes a number of
processes and systems that are used to influence, engage, and motivate children
to stimulate children's behavior to achieve desired outcomes.

In conclusion, “gamification is the process of using game-based mechanics,
aesthetics and game thinking to engage people, motivate action, promote learning
and solve problems” [5].

Signs of game elements included in the educational process: feedback;
merriment; tasks increase in number and become more complicated; skill;
indicators of progress (for example, through stickers, leaderboards); social
connection; player management. A lesson that contains several of the above
elements can be considered as a “gamified” lesson. The most effective
gamification systems use additional elements, such as communication with other
“players” — students, which in fact allows you to pay attention to the interests of
all students. Appropriate combinations create a stable interaction, take into
account the needs of students [4].

The main aspect of the introduction of gamification is related to the
establishment of the dominant style of play of the child. To do this, you need to
consider different types of players. Different styles in the game should be
considered as an important factor in the process of designing the gamification of
the lesson, especially if most of the group prefers a certain style.

Bartle identified four types of players:

Achievers: their main goal — to get points and raise the level.

Researchers: They like to explore how things work.

Socializers: for them, the most important issue is to establish relationships
with people (listening, observing, improvise, joking...).

Killers: their main objective is to hurt other players.

Those player types are a general framework, other authors have modified
them. To date, the most popular classification is Marchevsky:

Player: They play to get extrinsic rewards (prize, sticker, praise)

Socializers: they are motivated by cooperation, they are always in search of
social interaction.

Free spirit: they have their own strategies of self-organization, mostly want
to play alone, they are motivated by autonomy.

Achiever: they apply different competences in order to solve problems.

Philanthropist: they need activities with clear purposes, they are motivated
by intrinsic factors.

Here are some games you can use in your English lessons [6]. During Circle
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time, you can play the game "What's Your Name?" which is good for first
graders. The purpose of the game: to consolidate the skills of using language
clichés, to develop attention. Students sit in a circle, each in turn clapping their
hands once, then on their knees, and then saying "My name is" ", clapping their
hands and asking anyone: What's your name? You can answer only when the
student claps his hands and knees. If not, then he leaves the game.

"I Can See" is a popular game for first and second graders. The aim of the
game is to develop the skills of monologue speech, to consolidate the language
construction "l Can See" and the lexical units being studied. For this game you
can make props - binoculars, make it from improvised materials. We can not just
ask students to look through binoculars and say what he sees. You can come up
with a story for the game, as if we were on a ship and looking at the horizon and
seeing something. You can complicate the task, divide students into groups,
choose a participant from each, show him the word, and he will pass it to the
team, and they in turn will write it down, or look for a picture among their cards.

Among the classic games for children is a popular game in America — Simon
Says. The game helps to memorize lexical items from many topics. We can fix
the theme "Parts of the body", "I can", "School subjects”, etc. How to play:
Choose one participant who will say "Simon says..." Others listen carefully and
do what the presenter says. The purpose of the game: to consolidate lexical items,
develop attention and memory. The game also helps to build a clear picture of the
use of the word in context. It means that students not only remember what the
word means, but also repeat it as a language cliché, phrase or whole sentence. To
catch players, you should sometimes omit the phrase "Simon says". In this case,
the one who performs the action is out of the game. The last one wins. To
complicate the task, you should gradually accelerate the pace and give more
complex tasks.

The game "Relay" can be used from the second grade. The game is
conducted throughout the learned lecture. Purpose: consolidation of vocabulary
on the topic. The course of the game: you need to divide the board into two
halves and on each side write in a column the studied lexical units (the same set
of words, but the sequence is different). The class is divided into two teams. Each
team has its own half of the board. Participants take turns approaching the board
and writing the appropriate Ukrainian version next to each English word. If one
of the participants notices a mistake, he can correct the mistake, but then he will
not be able to write another word. The team that is the first to cope with the task
correctly wins.

Game "My aunt went to town". Purpose: repetition of vocabulary on the
topic "School subjects”, memory development. The teacher explains that students
should complete the phrase My aunt went to town and bought ... with a word that
denotes school supplies or clothing.

P.1: My aunt went to town and bought a bag.

P.2: My aunt went to town and bought a bag and a ruler.

P.3: My aunt went to town and bought a bag, a ruler and a book.
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If the student cannot say his word, he leaves the game.

The game "Make me up!" Is suitable for students in grades 3-4. The purpose
of the game: the development of grammatical skills, the ability to use the present
simple tense. The teacher writes simple sentences on the board, such as "She
dances". Students come out of each team and write a negative sentence. Others
come out and write a question sentence. If students know other types of questions
than general, students come out and write different types of questions.

Game "Crossing the river", goal: consolidation of vocabulary, development
of coordination. The game is suitable for students in grades 3-4. The stream is
schematically depicted on the board. Two teams pass through it in different
places on the stones, conditionally marked by squares (10 squares for each team).
To step on the stone, in each square you need to write a word from the topic. If
the word is misspelled or does not match the topic, the team skips the move. The
team that gets over the stream faster wins.

To sum up, gamification in education is the use of game rules that serve as
motivators for learning a foreign language and achieving real educational goals
in the course of studying the subject. The process of including gamification
methods in the educational process is very specific, and therefore it is necessary
to take into account some specific features of the method, as well as to adhere to
its basic principles. With the provision of competent methodological support for
gamified classes, you can achieve high results in learning based on the use of
new technologies [2].

Gamification as an activity that uses play elements in non-play activities and
based on student voluntariness and interest, can be considered one of the ways of
intrinsic motivation of students, which would contribute to the best foreign
language learning and development of basic language skills [3].

The game aims to draw students' attention to the educational process and
learn not only new material, but also consolidate it. The game can be used at the
stage of warming up, lead in, vocabulary or grammar presentation, vocabulary or
grammar practice.

Gamification meets the demands of today's students: it allows them to feel
out of routine and can encourage students to continue learning voluntarily and
independently, as the student, unlike the teacher, sees in it only a game, not
learning activities. Gamification meets the demands of today's students: it allows
them to feel out of routine and can encourage students to continue learning
voluntarily and independently, as the student, unlike the teacher, sees in it only a
game, not learning activities.
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FORMATION OF COGNITIVE INDEPENDENCE OF PRIMARY
SCHOOL STUDENTS IN ENGLISH LESSONS BY MEANS OF
INNOVATIVE TECHNOLOGIES

One of the most important tasks of pedagogical science at the present stage
of educational development is the formation of a creative personality of a student
who can think independently and unconventionally, because the development of
such a way of thinking in children is a social necessity.

In younger students, the skills of cognitive independent learning activities are
just beginning to take shape. At the same time, special research and advanced
pedagogical experience show that under certain learning conditions, first-graders
are already able to successfully perform tasks that require search, reasoning,
reasoning.

Therefore, one of the most important scientific and practical problems of
modern primary education is the problem of forming the cognitive independence
of primary school students in the process of learning English.

The purpose of the article is to theoretically substantiate and develop
pedagogical conditions for the formation of skills of cognitive independence of
junior high school students in English lessons using innovative technologies.

Cognitive independence of primary school students is based on certain
features of psychological and pedagogical content. At an early school age, the
intellectual development of a child in his development rises to a new qualitative
stage. Children have the ability to act not only in accordance with the
requirements of the adult, but also in accordance with the requirements of their
own. At the moment of entering school, the child must have a certain level of
arbitrary behavior. Qualitatively changes the arbitrary regulation of behavior,
motives, cognitive processes in general. The development of the cognition of
cognitive processes is one of the innovations of the early school age. The child
learns consciously, independently to regulate his behavior, his actions in a new
leading activity — learning. At the same time, not only arbitrary behavior is
formed, but also random memorization, arbitrary attention, and thinking. The
ability to act is organized in accordance with the tasks facing the child. [4: 221]

As mentioned above, the creative personality will be characterized by such
features of thinking as: flexibility, originality, independence, logic. We will
consider each of them below.

This characteristic is called originality. The development of this
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characteristic directly depends on the ability to mentally connect distant images
of objects that in real life will not be able to have such a connection.

Causal thinking develops in a child by the end of primary school age. This is
because students try to understand the causal relationships about objects or
phenomena or the patterns of occurrence or development of various events. As
noted by G. Kostyuk, children's research activity at this stage is characterized by
two qualities: increasing the level of independence of mental activity and critical
thinking of students. [2: 124]

The independence of the individual in the process of search, research is a
guarantee that the child learns to control their thinking (or rather, its processes):
set goals for search, hypothesize the causes and consequences of addictions,
learns to comprehend known facts, compare them with hypotheses. Therefore, in
the process of such activities, due to the consideration of different options from
the position: "true or false"” the child offers his own ideas, which are often unique
and original. These abilities, without a doubt, are the leading factors of creativity
at the stage of causal thinking.

As for the critical thinking, as its characteristics, it is manifested in the fact
that children begin to evaluate their activities and the activities of others in terms
of norms and rules of social morality and ethics.

Thanks to children's awareness of rules and laws, their work becomes more
conscious, logical, believable. On the other hand, criticism sometimes hinders
creativity, because at the stage of hypothesizing some facts seem unrealistic and
may be rejected. Such factors narrow the possibilities of the emergence of
novelty and originality of the idea.

Therefore, in this case it is advisable to develop children's speech skills.
Inability to express one's opinion, impoverished vocabulary, small stock of
synonyms, etc. can significantly slow down the process of developing the
creative intelligence of the student.

Heuristic thinking. Children grow up and face a lot of situations when it is
impossible to identify a specific cause of the event. Most social and natural
phenomena are caused by a large number of different factors. Therefore, it is
worth talking about the inaccuracy and inaccuracy of these forecasts, because
they are plausible. Typical examples of situations with ambiguous forecasts can
be weather forecasts, the end of a competition in a particular sport, etc. [3: 58]

The ability to approach any problem in an original and creative way helps the
individual in any activity. For example, in education. After all, creativity, as a
characteristic of the individual due to its existing types of thinking, is able to
approach the solution of educational tasks in an original way, is not afraid of
problems, offers different options for solving the problem. A creative person is
able to properly construct a problem situation: to identify the problem, the
criteria for optimal solution, to separate the main from the secondary, to line up
objects and objects in order of importance.

In the process of learning activities with the help of such types of thinking,
the student will be able to:
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* reproduce the appearance and properties of an object from memory;

* guess the name of the object from the description of its properties,
characteristics;

* be able to combine in one subject the characteristics of other objects or
objects;

* be able to find common and opposite features in objects;

* recognize objects by description.

The cognitive independence of a junior high school student is directly related
to different aspects of the educational process, so its relationships are diverse. In
education, it manifests itself simultaneously in different planes. In the process of
forming a self-developed personality - as a learning goal; in the process of
acquiring knowledge, skills and abilities - as a means of raising awareness and
effectiveness of the acquired material. At the same time, didactics considers the
cognitive independence of the student as a result of an effectively organized
learning process. [1: 23]

Psychology and pedagogy have established that there is one way to acquire
knowledge - it is the mental and physical activity of the students themselves,
which is guided by the teacher. The amount and quality of knowledge, skills and
abilities that students acquire in the course of this organization depends on how it
is organized and in what ways it is carried out. It also means that the experience
of cognitive independence cannot be conveyed in words, stories, examples. Only
the direct involvement of students in the process, which requires the focus of
independent efforts of thought, will, feelings, provides mastery of the experience
of cognitive independence. And it is through experience that assimilation takes
place.
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A. Ilonosuu,

Kypcanmka Haguanvno-nayxoeozo incmumymy npaea ma
nioecomosku axisyie 0 niopo3oinie Hayionanvnoi noniyii,
Jninponemposcovkuti depacasnuil yHigepcumem eHYmpIiuHix cnpas
0. 3asicmoecoKuil,

cmapuiuil 6UK1a0ay Kageopu makmuko-cneyiaibHoi nio2omosKu,
Jninponemposcwvkuti depacasnuil yHigepcumem eHYmpIiuHix cnpas

BUKOPUCTAHHS IHOOPMAIIMHUX TEXHOJIOI'TA Y HABYAHHI
IHO3EMHUX MOB CTYJAEHTIB BULLIUX HABYAJIbHUX 3AKJIA/IIB
HEMOBHUX CHEIIAJIBHOCTEN

[ndopmariitHi TexHosorii — 1€ CYKYNHICTh METOAIB 1 3aco0iB, fKi
BUKOPHUCTOBYIOThCS AJ1s1 300py, 30epiranHs, 0OpoOKM Ta MOIMpPEHHs 1HpOopMallii.
Huni OianbHICTh JIOAWHU CHJIBHO 3JICKUTH BiJ IIUX TEXHOJOTIM 1 MOTpedye
MOCTIHHOI €BOIIOL].

BaxxauBUM [IISXOM  IMiIBHINCHHS PIBHS OCBITH Ta BJIOCKOHAJICHHS
HaBYAJIIBHOTO TMPOIIECY 1HO3EMHOIO MOBOIO B YHIBEPCUTETI € BUKOPHUCTAHHS
PI3HUX TEXHOJIOTIH, Y TOMY YHCIi — iHpopMatiiHux TexHoori [1: 200].

Kowmm'torepuzoBane HaBYaHHS Ha 3aHATTAX 1HO3EMHOI MOBHU BCE€ YacCTiIle
BUKOPHUCTOBYETHCS Ta peaji3yeThCsl HA TAKUX MPUHIIUIIAX, SK:

1) inuBiAyamizarmis;

2) nudepenriarris;

3) inTeHcudikaris [2: 40].

[aauBigyamizaiis — BpaxyBaHHS I1HIWBIAyaJdbHUX OCOOJIMBOCTEH YYHIB Y
mpolleci HaBYaHHS B yciX Horo ¢opmax 1 MeToJax HeE3aJeXHO BiJ TOro, sKi
0COOMBOCTI 1 B SKiM Mipi BpaxoByIOTbcs. lleli TpWHIIUI 1T03BOJSE BECTH
0COOHCTY poOOTY 3 KOKHHMM CIIyXadeM 3 ypaxyBaHHSM HOTo 31i0HOCTEH, piBHS
3HaHb, yMIHb 1 HABUYOK.

3 npuHOUNoOM audepeHmianii BUKIagad MOXke OOUpaTH Ta MPOTMOHYBaTH
CTyJICHTaM HEOOXIiTHI 3aBJaHHS B TEBHIM KIIBKOCTI Ta 3 Pi3HOMaHITHOIO
CKJIQTHICTIO, Ta y Takid TMOCTIAOBHOCTI, IO Oyjae BIiAMOBiAaTH IXHIM
MO>KITUBOCTSIM, PIBHIO 3HaHb Ta yMiHb.

[aTeHcudikalis — HasSBHICTh PI3HUX 3ac00iB Tpe3eHTaIli HaBUYaJbHOTO
MaTepiairy, Horo CTpyKTypyBaHHS 3 IIUPOKUM 3aTyYEHHSIM IHTEPAKTUBHUX BUIIB
1 hopM poOIT.

Jlo HaliBaXXITUBIIINX AUJAKTUYHUX (PYHKIIH K1 peaizyloThCs 3a JOMOMOTOI0
KOMIT IOTEPHHUX TEXHOJIOTIH HaJIeKaTh:

- ni3HaséanrbHa: BUKOPUCTOBYIOUM KOMIT IOTEpPHI TeXHOJOTIi Ta [HTepHeT, Mu
MOXEMO OTpUMaTH Bce, 10 HaM MOTpiOHO: iHpOpMyBaTH Ta
BUKOPUCTOBYBATH HaBYAJIbHI MIPOTpaMHu Ta iHIe. [HTEpHET ae cTyaeHTam
noctyn no iHdopmaiii, BKIIOYAIOYU ayAifOBaHHS, YUTAHHS 1 TMHUCHMO.
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CryaeHTH MOXYTh IMpalloBaTU B KOMYHIKaTUBHOMY CEpEIOBHILI B
peanbHOMY 4Yaci abo BuOuparu 3acolu, Kl JaayTh iM 3MOTY CTBOPHUTH 1
MEPEeBIPUTH MOBIAOMIICHHS; 3aiTH Ha (OPYM 1 MOCHUIKYBAaTUCA 3 OAHUM
a00 JeKiIbKOMa CIIBOECIAHUKAMU.

- possuearoua: PoOOTa CTYACHTIB 3 MpOrpamMoro, KpiM aKTHUBI3alii
CIIOBHMKOBOI'O  3amacy, CHpHsi€  PO3BUTKY TakKMX  HEOOXIJHHX
MI3HABAJIBHUX MPOIIECIB, K CHPUUHATTS, JOTIYHE MUCICHHS, MaM ATh Ta
ysiBa,

- mpenysanrbhHa: BUKOPHCTOBYIOYM KOMIT'FOTEPHI MPOTpamMH, CTYICHTH
MaloTh  MOXIUBICT ~ TPEHYBATHCS  HETPAJUMLIAHUM  CIOCOOOM,
MepeBIpSIOYM PiBEHb CBOIX 3HAHb Ta BMIHb 13 3a/1aHOI TEMU;

- JdiaeHocmuyHa: 3a JOTIOMOTOI0 KOMIT FOTEPHUX TEXHOJIOTIH BUKJIAIad Mae
MOXUIMBICTh IIBUJIKO KOHTPOJIIOBATH Ta BU3HAYATH CTYMiHb OBOJIOIHHSA
YYHSMH TPEAMETA;

- KOMyHIKamuéHa: TiJ 4ac POOOTH 3 HAaBYAIBHUMH IPOTpaMaMU CTYACHTH
BEIYTh JIIajor 13 KOMI'IOTEPOM, TUM CaMUM J0JaI0Th 6ap’ep OOSI3KOCTI.

BukopuctanHs KOMIT'IOTepa JjIsi BUBUYCHHS 1HO3EMHOI MOBH JIOIIOMOXE
CTyJICHTaM BUKOHYBATH HACTYITHI 3aB/IaHHS:

- CTYJCHTH 3alliKaBJieHI BUBYEHHSAM 1HO3EMHOI MOBHU;

- 32 JIOTIOMOTOI0 caMe TaKMX HaBYAJIbHUX MPOTpam, CTYJACHTU CIPUNMAIOThH

TEKCT CJIYXOBUMHU, 30POBUMU Ta UyTTEBUMHU KOMIIOHEHTAMU;

- CTYJCHTH PO3LIMPIOIOTH 3HAHHS 3 IE€BHOI HABYAIbHOI TEMU;

- TIepeBipKa Ta camornepeBipKka HaOyTHX 3HAHBb Ta YMIHb.

MeToro BHKOPUCTAaHHSI caMe€ TaKHWX KOMII'IOTEpHUX MNpOrpaM € HaBYaHHS
1HO3EMHOI0 MOBOIO, sIK€ HAOJIMKEHE J0 pealbHUX KUTTEBUX cUTyaliil. Ha Takux
3aHATTAX CTYACHTH YIOCKOHAIIOIOTH CBOI 3HaHHS [4: 25].

BuxopucTtanHsi KOMIT'IOTEpHUX MPOTpaM y HaBYAIbHOMY IPOLIECI Ja€ 3MOTY
BpaxOBYBaTH OCOOHMCTICTh KOXXHOTO CTYJIGHTa B HaBYaHHI. [HIWBimgyamizairis
IpOIECy HABUAHHS € PE3yJIbTaTOM BEJIMYE3HOTO TMOTEHIIady KOMIT IOTEPHUX
3ac00iB ajmanTalli 10 moTped KOXKHOro OKpeMoro cryieHtra. Crae MOXIMBUM
BpaxyBaHHS HE TUIBKH BiKYy Ta PIBHS IIJTOTOBKH CIyXadyiB, a W 1HIWBIAyaJbHO-
TICUXOJIOTIYHUX  0COOMMBOCTEH KokHOro. IlpuHmmm iHAMBigyamizaiii B
KOMIT IOTEPHOMY HaBYaHHI 1HO36MHOI MOBHU 3a0€3MeuyeThCsl TAKUMU (DaKTOpamu:

- MOJKJIMBICTIO BUOOPY 1HAMBITYaIBHOTO TEMITy pOOOTH;

- 3aCTOCYBaHHS PI3HUX 3a CTYINEHEM CKJIAJIHOCTI 3aBIaHb 3 MOJIHMBICTIO
nepexoay A0 OUThIN CKIATHUX YHM HABIAKU OLIBII MPOCTHX BapiaHTIB
poOOTH 3 MPOTrPaMOI0 3aJI€KHO BiJl YCIINIHOCTI pe3yJIbTaTIB;

- BHUKOPHCTAaHHS JOBIIHUKIB, MiKa30K, KIIOYiB;

- anmamTamiero  (GopMH HABYANBHOTO MaTepially [0 IHAMBiAyadbHUX
0CcOo0NIMBOCTEN CIPUMHATTS iHPOpMAIlil KOHKPETHUM CTYJCHTOM.

Ha mpotsi3i ocTaHHIX pOKIB y BHIIUMX HaBUaJbHUX 3aKIaZaX HEMOBHHUX
crHerianbHOCTeH BiOYBAETHCS CKOPOUEHHS KUIBKOCTI ayJUTOPHUX TOAWH, a
301IBIIYIOTHCSI TOJAWHU, IO BiIBOJSTHCS JJII CAMOCTIMHOI poOOTH CTYACHTIB. Y
Cy4yaCHOMY BHKJAJaHHI TeEAaror BHUKOHYE (YHKIII0O KOHCYJIbTAaHTA, SKUN
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KOHTPOJIIOE 1 KOHCYJIBTYE CTYJIEHTa B CaMOCTIMHIN Horo miaroroBui. Tomy y
CaMOCTIMHIM MIArOTOBII CTYAEHTY BaXJIMBO MaTU SKICHI 1H(pOpMaliiH1
TexHojorii [3: 144].

Ha cyuacnomy etami B Ykpaidi Bce OUIbIII MOMMPEHUM CTAa€ BUKOPHUCTAHHS
aBTOMAaTU30BAaHOTO HABUaHHS 1HO3EMHUX MOB. AJje iX CIiJi BUKOPHCTOBYBAaTU
NUIIe SK JOTOMDKHHE 3aci® i3 BHBUGHHS MOBM. IX BHKODHCTaHHS OCOOJMBO
KOPHUCHO Ha eTaml O3HAaMOMJIEHHS Y4YHIB (CTYJIEHTIB) 3 HOBHM MOBHHUM
MaTepiajioM, HOBUMH 3pa3KkaMH, a TAaKOXK Ha eTari TpeHyBaHHS. CTy/IeHTH MaloTh
MO>KJTUBICTD:

- TpPeHyBaTH MPaBOIINC;

- BHBYATH JICKCHYHHI MaTepial;

- YJIOCKOHAJIOBAaTH PO3yMIHHS ayJlIOTEKCTY;

- PO3BHUBATH TEXHIKY YMTAHHS;

- BHBYATH IPAMaTHUKY;

- TpeHyBatu BUMOBY [5: 136].

HoBi 3acobu HaBuaHHs Ta HOBI 1H(OpPMAaIliiiHI TEXHOJOT1i BUMararTh BiJ
BUKJIaJIa4iB BIJIMIHHOI MiATOTOBKHM Ta Oa)kaHHS BUKOPUCTOBYBAaTH PI3HOMAaHITHI
IT-nocsrHeHHst B mpouieci HaB4YaHHA. [Ipw BCiX mepeBarax i MOXMIIMBOCTSIX
1H(pOpMaLIfHUX TEXHOJNOrI He BapTo 3a0yBaTH, IO KOMIT'IOTEP 3 HHU3KOIO
HABYAJbHUX (PYHKIIH TMOKA HE MOYXKE MOBHICTIO 3aMIHUTH BYMTENSI 1HO3EMHOI
moBu. Komm’rorep He TNOBUMHEH 3aBakaTM  BUMTENO, a I[IOBUHEH
BUKOPHUCTOBYBATHUCS K THCTPYMEHT MIATPUMKH HOTO NMpodeciitHoi podboTH.
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THE FORMATION OF COMMUNICATIVE COMPETENCE IN
CHILDREN OF UPPER-KINDERGARTEN AGE BY MEANS OF
DRAMA

The current stage of development of education, in particular preschool,
involves the introduction of the native language, the strategy of which is to
educate the speech personality, and the task of developing language skills is to
learn to use verbal and nonverbal means of communication. These skills involve
the formation of communicative competence.

The formation of communicative competence in children of upper-
kindergarten age is regulated by the National Doctrine of Educational
Development of Ukraine in the XXI century, Laws of Ukraine "On Education™
[5], "On Preschool Education™” [6], Basic component of preschool education [2],
"Comprehensive measures for comprehensive development and functioning of
the Ukrainian language ". These state documents emphasize the modernization of
the preschool education system, improvement of technologies, methods and
forms of teaching children the Ukrainian language, the development of speech
communication and the formation of speech culture.

The formation of communicative competence in children of upper-
kindergarten age was dealt with by many prominent Ukrainian and foreign
scholars, such as Yu. Bystrova, K. Ostrovskaya, Yu. experience. However, the
analysis of researches of E. Vereshchagin, V. Kostomarov, V. Tkachev, testifies
to emergence of difficulties at children at drawing up of stories, transfers of
works of art, etc. Therefore, it is advisable to pay attention to the need to
introduce drama in the educational process of preschool educational institute.

The purpose of the article is to study theoretically and analyze the problem
of the formation of communicative competence in children of upper-kindergarten
age by means of drama.

Drama is a component of artistic and speech activity, which is associated
with the perception and reproduction of works of art, a means of forming literary
speech.

Scholars O. Amatyev [1], A. Bogush [3], note that drama helps the children
to show their emotions by entering the role of a literary hero, teaches to compose
coherent statements, promotes the formation of sound culture of speech,
intonation, activates vocabulary.

The types of drama activities include:

1. By way of organization (individual, group).
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2. According to the content of drama (independently invented and played by
children plays, staging of works of art, improvisation games, articulation
exercises, simulation exercises, games with musical accompaniment, etc.).

3. By types of game material (puppet, finger, flannel theater, shadow theater,
puppets) [7, p.69].

These types of drama play an important role in the formation of children's
communicative competence, in their play activities. Yes, for the reproduction of
dialogues — puppet, finger, puppet theater. When speech moves to the inner level,
one can include shadow theater and flannel theater.

The considered types of drama promote acquaintance of children with
samples of the correct, emotionally colored speech saturated with kinds of
phraseology. Thus, role-playing games, puppet theater, finger theater and puppet
theater develop dialogic and monologue speech. Children's speech becomes
expressive and grammatical. During the preparation and staging of the play,
children develop an emotionally colored character of coherent speech, which
involves showing verbal and nonverbal means of expression.

Drama of children of upper-kindergarten age provides a certain stock of play
skills: drawing up a plot plan, distribution of roles, preparation of attributes of the
play, collective communication. The task facing educators is to teach children of
upper-kindergarten age to write scripts for plays and games.

Scientist N. Vodolaga developed a method of teaching storytelling for drama
of children of kindergarten age. According to the method of N. Aquarius:

1. Children use images to form images of characters.

2. Coherent story of the beginning of events.

3. Discussion of the main part of the story.

4. Concluding the story.

5. lllustration of a jointly composed work.

6. Showing the plot [4].

The result of such work is the ability to independently build a dialogue, enter
into a conversation, express their own thoughts following the rules of speech
etiquette, compose stories, as well as developing the ability to express
themselves.

Summing up drama is an important means of the formation of
communicative competence of children of upper-kindergarten age, promotes
creativity, improves coherent speech skills, promotes personal development of
children of upper-kindergarten age.
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FEATURES OF THE USE OF GAME TECHNOLOGIES IN THE
PROFESSIONAL ACTIVITIES OF PRIMARY SCHOOL TEACHERS

The purpose of our research is to study and theoretically substantiate the
problem of using game technologies in the professional activities of primary
school teachers.

Today, modern Ukrainian education must meet the demands of world trends.
Times are changing and children are changing too. Their requirements, cognitive
interests, opportunities, needs are changing. The main aim and the goals of
modern school education are changing.

There is a need to improve educational programs that will determine the
purpose, objectives of teaching younger students, to provide the educational
process with modern technical, didactic material, to develop new technologies,
use effective methods and techniques of organizing a successful educational
process according to the present-day demands.

Thus, one of the main tasks of the school is to form a creative, independent
and active personality. Hovewer, the problem of using game technologies in the
professional activities of primary school teachers as an effective condition for the
development of cognitive activity of students becomes especially important.

Problems of improving the modern lesson and increase its effectiveness were
considered in the works of M.V. Bogdanovich, O.4. Savchenko, B.A. Onishchuk
and other scientists.

In the scientific literature it is said that the primary school age is the period
when games play an important role in children's lives. It is based on the
relationship between children in both class and school teams.

The game provides the student with positive emotions, the opportunity to
show themselves, to realize their desires. Thanks to play activities, young
students can learn self-control, the ability to follow the rules, control their
emotions and desires for the sake of team play.
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Through the game activity, children develop imagination and creativity.
They learn certain social norms and forms of behavior, enriched by social
experience that affects their comprehensive personal development. Using the
game contributes to a friendly atmosphere in the classroom.

Primary school children usually love games and with the their help lessons
become more interesting and pupils absorb information better. It contributes to
the socialization of the child, because you can often see how children try to work
in pairs or in small groups, they communicate with each other, listen to each
other, help, or achieve a common goal - such as winning a competition.

Through play, elementary school children can master the social skills needed
to interact and interact with the environment. Playing techniques are effectively
used as a method of social association of children. The great advantage of using
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playing techniques is that when a child plays a role or imitates a certain
character, he thus masters the norms and patterns of behavior in society, which
can be an example of his personal behavior.

Thus, playing activities - culturally and historically formed cognitive activity
of the child, aimed at forming the basic principles of the child's personality,
socialization, knowledge of the child's world, development of educational and
cognitive interests, consolidation and improvement of acquired knowledge, skills
and abilities.

In modern research, playing activity is considered as a mandatory construct
of childhood and an important component of the socio-pedagogical system,
which is purposefully used by society to prepare children for "adult" life. [1,
c.99]

The game - is an interesting and exciting activity that performs the following
functions:

- educational, which involves the process of development of mental
processes, as well as educational knowledge, skills and abilities;

- entertaining, which contributes to the creation of favorable conditions in the
classroom, a positive mood during educational activities;

- communicative, which means the development of communicative skills;

- relaxing - relieving stress and tension during long-term activities;

- self-fulfilling - the child's desire to embody in play activities their skills and
abilities.

The game in its functionality, forces the child to include cognitive activity,
eliminates shortcomings in communication, teaches to perform their social roles
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in society. Primary school children are very easy and quick to join the game.
They try on a role or like to organize the game themselves.

2021/11/19 14:39

The purpose and motives of game actions lie not in their results, but in the
process of these actions. During the game the child can imagine objects,
understand their functions and the importance of real objects and people, the
relationship between them [2, c. 18].

So, we can say that playing activities are an important part of a child's life. It
is from her that acquaintance with the world, with people, with functions in
society begins. The game gives each child the opportunity to show themselves in
a certain role, to acquire some life skills and abilities that will help in the future.
Playing, children learn, gain experience, learn to evaluate themselves, their
actions, their peers. In the game activity the child is gradually included in
society, knowledge about the environment, human values, patterns of behavior is
acquired. The game performs many educational and educational functions, gives
the opportunity to expand the social horizons of the student. Since the leading
activity in primary school is educational activity, teachers need to use game
technologies that will help children of primary school age to adapt faster and
more successfully to society. Features of the game use technologies are diverse.
So, it is necessary to select those that will meet this goal. In this case, they will
be interesting for children.
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THE DEVELOPMENT OF ORAL SKILLS OF PRIMARY SCHOOL
STUDENTS IN THE ENGLISH LESSONS BY MEANS OF
STORYTELLING

Nowadays, with the development of modern technologies, it is not enough to
give only knowledge to children. Students also need socialization and the ability
to apply knowledge and skills in their everyday life and studies. The New
Ukrainian School is based on these principles. That is why the problem of
learning a foreign language, which is considered to be a means of communication
and involvement people in the culture of other people, is relevant today.

In the conditions of hostilities, the problem of ensuring the availability of
general secondary education for all participants of the educational process
becomes especially important. The use of ICT enables children to study
remotely. Now a significant role is played by communication, through which key
communicative competencies are formed, and speech preparation of primary
school students for systematic learning is carried out.

The problem of developing oral speech as one of the types of speech activity
is considered in the works of V. Bader, L. Varzatska, M. Vashulenko,
S. Karaman, M. Pentyliuk, S. Roman, O. Khoroshkovska and others. The needs
of the modern educational process require improving the technologies of learning
English and the formation of language and speech competencies.

Storytelling is a specific technology that allows you to speak and listen in
order to increase the auditory susceptibility of primary school students, and
therefore this issue needs further study.

Storytelling is telling meaningful stories that are permeated with the moral
principles of understanding the most important human qualities. It may be any
story with the plot that is an expression of human thought about historical events.
The material is presented as an interesting, fascinating story that shows the
uniqueness of the imagination of each individual, and it gives opportunities to
show creativity [1].

The storytelling method was developed by David Armstrong (the USA), the
chairman of Armstrong International. In creating this technique, David
Armstrong relied on one well-known psychological factor: retellings are
perceived much more interesting and easier than rules or directives, they are
more exciting and informative [2].

Thus, storytelling technology does not require additional material resources
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that allows it to be used in various types of speech activities of primary school
students. The advantages of storytelling are the ability to increase the
effectiveness of perception and the analysis of external information, as well as to
diversify children’s learning activities, develop imagination and logic, enrich oral
speech and increase learning interest [3].

The storytelling method involves three stages:

1) activities before storytelling that are designed to aid comprehension, create
interest and enjoyment, make the storytelling more meaningful, and encourage
students’ critical thinking;

2) activities during storytelling that are used to check comprehension, keep
learners’ interest, allow students the chance to interact and practice using
English;

3) activities after storytelling that can be follow-up activities to check
comprehension of the story as well as post-storytelling activities that can give
students plenty of practice using the new language structures and vocabulary [4].

We suggest a fragment of the lesson aimed at forming oral skills of primary
school students (3" grade) using storytelling technology based on the fairy tale
“The Lion and the Knight” that is created by the authors of the article.

I. Activities before Storytelling.

Teacher. Now, pupils, I want you to look at the curtains. What can you see?
(The children are looking at the curtains with the pictures of animals and
discussing what they see).

Students. We can see animals. (The students can name them).

T. Yes, you are right. We are in the animal’s country. What do you think,
what are we going to talk about today?

S. We are going to talk about animals in the forest. (Students give their
predictions).

T. Today we are going to talk about wild and domestic animals. Now let’s
name the animals that you can see, for example: It is a cat (a wolf, etc.).

S. Itis a lion. (The students name the animals).

T. Now let’s go to the zoo. What animals are there in the zoo?

S. There are monkeys, tigers, giraffes and other animals in the zoo.

(The students name the animals that they see in the pictures).

T. Children, now let’s move to the world of animals. Listen to the poem and
follow my movements) [5].

Giraffes are tall, with necks so long. (Stand on tiptoes; raise arms high up into the
air.)
Elephants’ trunks are big and strong. (Make trunk with hand and arm.)
Zebras have stripes and can gallop away, (Gallop around in a circle.)
While monkeys in the trees do sway. (Sway back and forth.)
Old crocodile swims in a pool so deep, (Pretend to swim.)
Or lies in the sun and goes to sleep. (Lay head on hands and close eyes.)
S. (The students are imitating the animals’ movements).
II. Activities during Storytelling.
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T. Children, now our friends from the animal’s country (a panda, a lion and a
fish) will tell you an interesting story that happened in their country one day. But
our narrators have one problem. One of them remembers only the beginning of
the story, the second animal knows only the middle part, and our third friend
remembers the end. Let’s help them to restore the whole story. So, listen to the
story and say who is telling the beginning of the story, who is describing the
middle part and who is telling the end.

(Before the lesson the teacher is preparing three videos with the help of the
online tool Voki (Picture 1) [6].

The Lion and the Knight

One day he was passing the village and saw a little boy caring for a bunny on
the meadow. He wanted to catch the bunny and eat. He caught it up and then
went to his forest. The boy was crying, and he was very sad. (the middle)

At that time a strong and brave knight came to the village. He had a big
sword. The boy told him about the bunny. The knight agreed to help him. He
went to the forest and took a lot of fruits and vegetables. The lion loved fruits and
vegetables. He took everything and thanked the knight. The knight took the
bunny and returned to the village. The boy was very happy. (the end)

Once upon a time, a lion lived in a large dark forest. The lion was big, strong
and hungry, he was always very hungry! He loved to eat little bunnies. Every
week he ran through the woods looking for little bunnies. (the beginning)

A P4
Picture 1. Screenshots of digital stories made with the help of the tool Voki

S. The lion told the beginning of the story, the fish told the middle part and
the panda finished the story. (The students are listening to three stories and find
the beginning, the middle and the end of the story).

T. Unfortunately, not all the animals heard that story, and they want to know
what really happened. Let’s answer their questions:

1. Where did the lion live?
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2. Who did the lion love to eat?
3. Who saved the bunny?, etc.

S. (The students are answering the questions and discussing the main idea of
the story).

I11. Activities after Storytelling.

T. Children, now let's draw this story and tell it according to the pictures.

S. (The students are drawing their illustrations to the story and tell it using
the pictures).

T. Try to create your own story and draw some pictures that illustrate your
story.

S. (The children are thinking about their own variants of the story, drawing
their illustrations to the story and tell it to each other using the pictures that they
have drawn).

Thus, storytelling is an effective technology that should be used and
integrated in the English lessons in primary school as it helps not only memorize
the material but also motivates the students, improves their culture of
communication, develops children’s listening and oral skills.
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DEVELOPING INTELLIGENCE IN PRIMARY SCHOOL PUPILS IN
ENGLISH LESSONS BY MEANS OF GAME TECHNOLOGIES

Intellectual development of personality is one of the most important
components of any kind of human activity in the modern information society.
The problem of developing the intelligence of primary school pupils is one of the
leading in the New Ukrainian School, the main aim of which is the
comprehensive harmonious development of pupils’ personalities [1: 53]. It is
important to note that the junior school age is one of the sensitive period of the
development of the pupils' intellectual skills. The students try to deal with
complex cognitive operations: analysis and synthesis, systematization and
generalization, comparison, abstraction, classification; application of theoretical
knowledge in practice in non-standard changing situations.

In this article, we are going to clarify the definition of the notion
“intelligence”, to consider the classification of game technologies, to highlight
the potential of game technologies in the developing of the students’ intellectual
skills and to specify the features of the development of intelligence in primary
school pupils in English lessons by means of game technologies.

The problem of developing intellectual skills was at the center of scientific
research of such scientists as: L.Vygotsky, L. Zankov, J. Piaget, S. Rubinstein,
etc. J. Piaget was a Swiss biologist and psychologist who developed theories of
intellectual development based on his observation of children. The scientist saw
intelligence as an active, constructive, and dynamic process. Through play and
interaction with others in the environment, primary school students try to learn
new things and understand it. There is a correlation between what they know and
what they need to know. Based on this observations, the J. Piaget identified four
stages of the development of intelligence in primary school pupils: sensorimotor
intelligence (the first and the second year of the childs' life), preoperational
thinking (from 2 to 7 years), concrete operational stage or manipulation with
objects (from 7 to 11 years), stage of formal operations (from 11 to 15 years). In
the concrete operational stage the student will be able to express their ideas
more flexibly and logically [2].

Moreover, L.Vygotsky, who was a prominent psychologist, defined
intellectual skills as the products of social interactions. He used in his theory of
the development a notion as “Zone of Proximal Development”. It refers to tasks
which the children can not solve on their own but will be able to do with
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guidance. Most of the approaches of the primary school are based on the theories
of both J. Piaget and L.Vygotsky.

The notion “intelligence” (from Latin “intellectus” — mind, cognition,
understanding) is defined in the Ukrainian modern dictionary as a level of
cognitive development and an ability to think [3]. In addition, in the pedagogical
encyclopedia, this notion means cognitive abilities of a person who is able to
adapt in the changeable modern world, to reflect, to understand, to analyze, to
evaluate and to transform the information; furthermore, this is an ability to solve
life-oriented problems and make important decisions [4].

Intellectual skill development in pupils involves the process of building
different learning skills, such as attention, thinking and memory. Children at 6
years old have short attention spans. It usually lasts 15 minutes or less. Also
memory is an important intellectual skill that builds a future base of knowledge
and skills. The students 6 or 7 years old have short-term memory retention.
Thinking includes the ability to give a reason and find the appropriate solutions.
So the primary school teacher, considering the learners’ individual and
physiological characteristics, should help them to focus on the task and the
instruction for a longer period; to improve the memory and create the problem-
solving and non-standard situations.

The leading role in the development of students’ intellectual skills is played
by the primary school which forms the basis for the further development of
primary school pupils’ personalities. This requires a special organization of the
educational process. So the teacher can choose the innovative methods,
techniques or technologies of teaching English in the primary school. Therefore,
primary school teachers should use game technologies of teaching and education,
considering their advantages: an opportunity to make your own decisions; the
result of the game depends on the participant of the game activity, and their
intellectual skills; increasing of the level of students’ motivation; gaining the
useful experience in modeling the situation and predicting its consequences; the
development of the ability to control actions and focus on it; the formation of the
pupils’ observation skills, etc. In the process of playing, children try to overcome
difficulties, to set tasks and solve them independently.

It is interesting to know that game technologies are one of the oldest
pedagogical technologies of teaching. The word “technology” comes from the
Greek word: “techne” — art, skill, ability and “logos” — science, law. The
technology effectively combines different methods, techniques, modes of
operation, algorithms of action, it is closely related to equipment, tools, materials
and resources. |. Dychkivska understands the concept of “game technologies" as
a game form of interaction between the teacher and students, which is aimed at
developing the ability to solve difficult problems based on the competent choice
of alternatives through the implementation of a particular plot [5].

Psychological and pedagogical research offers a variety of classifications of
games according to their principles. Thus, according to G. Selevko, games are
divided into the following groups: by type of activity: intellectual, physical,
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social and psychological; according to the psychological process: cognitive,
developmental, educational, training, creative, productive, reproductive,
communicative, etc; according to game methods: role games, simulation and
dramatization games [6]. According to V. Shakhray, a well-known Ukrainian
theorist and practitioner of gaming, the best classification of games is the
classification of E. Dobrynska and V. Shashina, who propose to distinguish
games by the opportunities they form and train (creative, intellectual, physical).
These scientists have identified game teaching methods [7].

There are some examples of different intellectual or brain games which the
primary school teacher can use in the English classroom.

Name of the game: “Magic boxes”.

Objectives: to improve logical thinking, planning and long-term attention.

Grade: 3-4.

Materials: flashcards with the picture of different fruits or vegetables and
numbers.

Modes of interactions: individual or pair-work, competition.

Modes of control: points, stickers for the right choice.

Instruction: choose the image that is appropriate for the given condition.

For example: If the banana is in box number 2 choose the orange, otherwise
choose the apple. If the onions are in box number 5 choose the potatoes,
otherwise choose the cucumbers.

Name of the game: “Solve a problem”.

Obijectives: to improve problem-solving intellectual skills, critical-thinking
and ability to express the opinion and prove it.

Grade: 3-4.

Materials: a set of cards with different problem-oriented tasks.

Instruction: answer the following questions and give a reason, ask 1-2
questions if you need.

Modes of interactions: a pair or group discussion, competition.

Modes of control: points, prizes, chocolate medals, etc.

For example: 1.Where can you find cities without buildings, forests without
trees and seas without water? (In an atlas) 2. Some months have 30 and some 31
days. How many have 28 days? (All of them) 3. Jane’s mother has three
daughters. One is named Helen and another Martha. What’s the name of the third
sister? (Jane)

The primary school teacher can choose different topics for this type of game.
It depends on the level of students’ proficiency, back-ground knowledge and
their interests. However the teacher can use in the English classroom different
memory games, mind puzzles, picture puzzles or rebus puzzles; riddles, quizzes,
language associations, crosswords as a tool of the development of the pupils'
intellectual skills.

Thus, in this article we clarified the definition of the notion “intelligence” as
an ability to think and solve the problems in the non-standard situations;
considered the classification of game technologies, highlighted the potential of
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game technologies in the developing of the students’ intellectual skills and
specified the features of the development of intelligence in primary school pupils
in English lessons by means of game technologies.

Game technologies combine a set of methods and techniques aimed at
solving certain problem situations, applying theoretical knowledge in practice. It
iIs not only entertainment, but also an effective method of interaction with
students in order to successfully achieve goals and develop their intelligence.

Further scientific research will be focused on the development of intelligence
in primary school pupils in English lessons by means of ICT technologies.
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THE FORMATION OF AESTHETIC VALUES OF JUNIOR
SCHOOLCHILDREN BY MEANS OF FOLK PEDAGOGY
IN THE STUDY OF THE HUMANITIES

In terms of modern pedagogy and practice, the issues of forming aesthetic
values in junior schoolchildren are relevant nowadays. Modern education is
aimed at attracting younger students to the aesthetic experience of mankind in
creative activity, which is the basis of aesthetic development of the individual. In
general, the aesthetic education of students is formed under the influence of
social environment. The humanities occupy a small place in the basic component
of general secondary education. This fact negatively affects children’s
understanding of the aesthetic significance of artistic values, contributes to a low
level of aesthetic consciousness and the lack of true consciousness in junior
schoolchildren.

The problem of aesthetic education was studied by such educators as Ye.
Vodovozova, M. Vashulenko, M. Stelmakhovych, S. Rusova, K. Ushynskyi.
Philosophical and aesthetic issues are considered in the scientific works of V.
Andrushchenko, M. Kyiashchenko, Y. Borev, I. Honcharov, V. Yadov. Aesthetic
education attracts the attention of such sociologists as L. Aza, V. Tarasenko, S.
Voitovych, M. Horlach and -culturologists P. Hnatenko, Z. Hipters, Ye.
Semeniuk. Psychological aspects of aesthetic education are described in the
researches of B. Ananiev, L. Bozhovich, L. Vygotsky and others.

The purpose of the article is to substantiate theoretically the formation of
aesthetic values of primary school students by means of folk pedagogy in the
study of the humanities.

Aesthetic education is a process of forming students’ abilities to perceive and
understand the beauty in the surrounding reality and art correctly as well as the
process of forming aesthetic consciousness of developing creative abilities and
gifts in various fields of aesthetic activity [5, c. 4]. It is the process of forming the
aesthetic experience of the individual. The components of aesthetic experience
are aesthetic values, aesthetic ideals, aesthetic views, tastes, interests, needs,
aesthetic activity.

First of all, values are certain general principles and norms that reveal the
motivation of human actions. Aesthetic values are certain things, objects and
phenomena (for example, the natural environment or works of art) that can cause
a person’s positive or negative reaction while evaluating them [2, c. 48].
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The formation of aesthetic values is an organic part of education. It contains
a combination of interconnected consistent aesthetic influences on students
guided by the teacher, and it is carried out both by means of art and life itself in
the process of various students’ activities. It should be noted that the peculiarity
of the formation of aesthetic values lies in the fact that they affect not only the
mind but also the feelings of students [3, c. 46].

In the aesthetic education of schoolchildren the following sources are used:

a) the works of fine art;

b) music, which reflects reality with the help of melodies, intonations, timbre
and affects the person’s emotional sphere and behaviour;

c) fiction;

d) theater, cinema, television, circus;

e) students’ behavior and activities;

f) nature (its beauty in the diversity and harmony of colours, sounds, shapes,
natural changes in the phenomena that occur in animate and inanimate nature;

g) facts and events of public life;

h) designing the household (involving children in creating an aesthetic
atmosphere in school, in the classroom, in the apartment) [5, c. 1].

School subjects of the aesthetic cycle (drawing, singing, music) play an
exceptional role in the aesthetic education of schoolchildren. At such lessons
students not only acquire certain theoretical knowledge of specific arts but also
form relevant practical skills, develop their artistic abilities.

Nowadays, there are many opportunities to increase the level of students’
spirituality in the process of aesthetic education. However, the result of such
education greatly depends on the methods, means and techniques that will be
used for this purpose. One of the important foundations of the new pedagogical
approach should be Ukrainian folk pedagogy, which is based on the customs and
traditions of the people. Folk pedagogy is able to influence aesthetic values and
enrich them. Its aim is to preserve the spiritual heritage of the native people,
upbringing highly conscious representatives of the Ukrainian nation, carriers and
creators of our national culture [1, c. 7].

In folk pedagogy, there are many ways of involving younger students in the
world of beauty, and all these ways contribute to building friendly relations
among children. The means of folk pedagogy are oral folk art, traditions,
customs, rituals, mythology and symbols, folk art, folk toys, handicraft, nature,
toys, appeals, tongue twisters, rituals, celebrations, etc. [4, c. 5].

The aim of folk pedagogy is to teach children to feel and understand beauty,
wherever it is, to ensure unity between the aesthetic development of the child and
his moral, physical education and training, to arouse the desire for artistic
creativity and bringing beauty to life, work, behavior, to develop irreconcilable
attitude to the ugliness, the ability to hate evil and fight it. Folk pedagogy
mobilizes all possible means and methods that the family can rely on to develop
a sense of beauty in children.

Thus, having considered the means of folk pedagogy through which the
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formation of aesthetic values takes place, we can say that all folk art helps to
attract people to the beauty of the world, develops the students’ ability to see and
feel the beauty around them. It forms the inner and outer beauty of those who
joined discovering the depths of its wisdom and beauty. The more elements of
folk pedagogy we have in upbringing children, the better. The current stage of
development of education pays very little attention to the folk heritage, which is
very effective in forming the aesthetic values of the younger generation.
Therefore, the task of teachers and schools is to restore these values, and the best
way to do it is using the means of folk pedagogy.
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MODERN WAYS OF LEARNING FOREIGN LANGUAGES

A highly competitive environment is forcing foreign language schools to
invent more and more differences in their teaching approaches. If twenty years
ago teachers were required to simply know the language well, today students are
aware of the existence of methods. Unfortunately, understanding the pros and
cons of different pedagogical approaches is quite difficult, which gives marketing
department’s unlimited scope for creativity. Learning a foreign language can be
interesting, entertaining and even extravagant. Cramming words and classic
textbooks are not always the most effective. Progress does not stand still, and
new methods of language learning are emerging, each with its own dedicated
adherents.

There are many proses of learning foreign languages. When people learning
a foreign language, their logical thinking improves, the ability to work in
multitasking mode, the ability to concentrate attention develops. Those who learn
foreign languages have better memory. This is quite natural. After all, in the
process of learning, you have to memorize a huge amount of information: new
words, language turns, and grammatical rules. As memory improves, so does
attention. [1;115]. Learning a foreign language is a great exercise for the human
brain at any age. This helps to maintain clarity of thought even in very advanced
years. Moreover, of course, it has long been known that learning a foreign
language is an effective prevention of Alzheimer's disease, which affects the
elderly. Currently, the leader among foreign languages that are chosen for study
Is English. He took first place a long time ago and has been holding it for many
years. Why is he so in demand? Knowledge of English opens up great
opportunities in all areas of your life: in work and career, on vacation, as well as
for self-development.

The total immersion method has been known to humanity since time
immemorial. Someone gets into the language environment and, not being able to
communicate in their native language, is forced to fit into a foreign context. It is
still widely believed that just by going abroad, you can learn a language
naturally. Unfortunately, this does not work for everyone, because a lot depends
on the age of the student, his psychological characteristics (whether he actively
communicates or closes), his hearing (it is not a fact that he will be able to
distinguish similar sounds without the help of a teacher), knowledge of other
languages and many more factors. The language environment certainly provides
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extensive opportunities for learning, but still, for the vast majority of people, in
addition to immersion, regular lessons are needed that will add structure and
significantly speed up the process. If you combine this technique with full-
fledged classes with a good teacher, then in a short time a person will be able to
master a foreign language. This technique requires complete immersion in the
study. It is very important to correctly prioritize and be responsible [2;3].

The second method is not suitable for all teachers, and this is Dogme - an
offshoot of the communicative methodology and at the same time a philosophical
movement. It originated as a reaction to an overabundance of standardized
courses and textbooks, when teachers realized that by following the standard
curriculum, they had lost students in the papers. Dogme means working without
relying on the material: the teacher and students come to the class empty-handed,
and in the process of communication, the topic of the lesson is born. In such
classes, students have the opportunity to independently determine the topic and
direction of their learning, conduct lively conversations with classmates and
improve their level, constantly working on mistakes. However, Dogme requires
tremendous effort and professionalism on the part of the teacher: he must be able
to explain any grammatical topic on the move, direct the dialogue in the right
direction, know many ways to work on mistakes, come up with assignments on
the go to consolidate what he has learned, be able to track the progress of
students without tests [3;25].

This is the famous communicative approach, only in its correct
understanding. Today, the idea of it among students is greatly distorted: it is
often presented as watching movies, playing games and light conversations about
life in a foreign language. In fact, a communicative technique is a well-thought-
out system for developing language skills through situations close to real life.
Students do not cramming grammar for the sake of grammar and do not read
endless texts aloud - they play out exercises that maximally repeat the situations
in which they will use a foreign language in real life. The communicative
approach has been known since the late 60s. Over the past decades, the technique
has been refined and improved, and its effectiveness has been scientifically
proven in a study of more than one generation. It became the basis for almost all
English language courses from Western publishers like Oxford University Press,
Macmillan, Cambridge University Press, and determined the format of well-
known international English language proficiency exams such as IELTS and
TOEFL. An interesting feature of the communicative methodology, which once
again confirms its success: with the development of pedagogy over the past
decades, new approaches have appeared, but all of them supplement and clarify
rather than refute the communicative approach [4;22].

Perhaps the most common complementary technique today is self-study. You
yourself know a lot of sites and applications that can solve seemingly any
learning problems: give you new words, explain grammar rules, offer a lot of
practice exercises, organize a chat with other students, record your pronunciation
sample and much more. Tasks in such systems are organized as short segments

100



that you quickly complete by receiving a reward (points or level). Reward creates
a pleasant effect on our brain, and we want to perform new tasks. Unfortunately,
despite the apparent thoughtfulness in practice, this method still does not give
such an increase in knowledge as working with a teacher. However, it is
invaluable for homework, for revision, and simply as a way to ensure you have
more frequent contact with the language you are learning. There are many
programs for learning languages on your own. One of the best programs is
Lingualeo, Duolingo, Memrise, Easy Ten, Words, and others.

When choosing a technique, it is very important to remember a few simple
rules. There are no universal methods: the effectiveness of each method strongly
depends on the circumstances, learning objectives and personal characteristics of
the student, so it is useful to supplement the communicative approach with other
teaching methods. "Author's” and "unique" techniques are a marketing ploy.
These are old methods with a new name. The emergence of new pedagogical
approaches requires many years, the participation of a wide range of scientists
and practitioners, as well as large-scale experiments. There are no methods that
will allow you to perfectly learn a foreign language in two or three months.
Learning a language is a long and laborious process. The professionalism of the
teacher is more important than the teaching methodology that is declared at the
school, since the sign does not always correspond to the content.

If you choose the right method and work hard to get the desired result, then
soon the results will be impressive. In fact, learning a new language is not
difficult if there is a desire and time. Undoubtedly, time is one of the main factors
in this process, and this is what stops many. In Europe, the majority of the
population not only speaks their mother tongue, but also speaks one or two other
languages. Today there are more than 6000 foreign languages. There are those
that are more important than other languages, and not because they are special,
but only because this language is spoken by a large part of the population.
English is the most common foreign language spoken on entire continents such
as Australia, the USA, and part of Europe.
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DEVELOPMENT OF CREATIVE ABILITIES OF PRIMARY
SCHOOL STUDENTS THROUGH ART IN ENGLISH LESSONS

Early school-age is characterized by a large number of different emotions
that the student seeks to use. An English lesson is one of the most favorable for
this. Learning through art develops aesthetic feelings, evokes colorful emotions,
creates a subtle connection between learning moments and creativity, the
application of this knowledge by tools of drawing, modeling, creating products,
theatrical art, action storytelling, etc. These tools help to develop and improve
fine motor skills, self-regulation, social skills, creativity, imagination,
motivation, etc.

Art is any structured activity that involves the use of hands and other tools to
create the final product. One of the important factors in the use of art in English
lessons is the integration of subjects to form a comprehensively developed and
creative student. This integration is reflected in the State Standards for Primary
Education. Given the integrated character of competence, in the implementation
process "A typical educational program” or educational programs are
recommended use interdisciplinary and intersubject connections that contribute
to the integrity of primary education outcomes and the transfer of skills to new
situations. [3]

The use of art technology allows each child to participate according to their
abilities, without catching up with others, because needlework can be formed as
variations at different levels of student skills. During such training, students
become able to use language through requests, suggestions, opinions, praise, and
physically see what they have learned.

In this article, we will consider pre-craft activities, during-craft activities
namely interaction management techniques, and post-craft activities.

Students must be prepared before working directly with products or
otherwise. This means that they will be able to get acquainted with lexical and
grammatical material. However, previous work is needed not only for students
but also for teachers. We need to consider some of the elements that are the
foundation and improve the learning process. The first of the elements is the full
readiness of the teacher. That is, the teacher must prepare all the handouts and
place them in the access field for himself and the students. This stage is one of
the main ones because after wasting time in class, searching for the necessary
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materials can distract students, they will begin to negotiate and discipline will be
lost.

The next element is to create tension while presenting what the children will
be doing in class. This can be done by looking at the object (without showing it
to the students) and showing only the facial expression, ie the emotion that the
object evokes. Another way is to show a part of a product or object. The student's
interest provokes him to use language and ask or even guess the hidden thing.
[2]

Students still have underdeveloped attention in learning. To make it easier to
understand what the children are going to do during the lesson, the teacher
should prepare a model. Children are interested in the author of the product, and
when they learn, they also try to do the same. It is important to use structures and
phrases that you want children to learn while presenting things. The finished
model helps to introduce new vocabulary, practice it, and grammar, on its basis
to form the free use of language by students. During the transition to templates,
the teacher can use tasks such as "listen and show", games "I see ...", "What is
it?",

Interaction of students in English lessons is a very important element because
it is a good practice to use the language in real life. The first thing to do is to
motivate the student because if the student has no reason to use the language,
he/she will not do it. Motivation is the driving force that is the root cause of
learning and implementing language. The teacher should consider these
mechanisms of motivation taking into account the age characteristics of students
and their needs.

Several techniques will be effective for motivating students to use language.
The first technique is to create needs for speech requests. This method can be
organized in practice by distributing the necessary material to each student at the
desk so that one student had all the pencils, the second paper, the third needed
pictures with the vocabulary being studied, and so on. Children staying in their
seats or approaching each desk in order will have to ask for the right thing and
respond when it is provided.

Another technique is the delegation of certain monitoring responsibilities to
students. This means that when students learn to say phrases that involve prior
technology, several stronger students can be identified who will ensure that these
phrases are used correctly in individual lessons. Each new lesson can assign a
different student. This will help them feel more responsible and humble, as they
are responsible for "language in the classroom".

The next technology is the so-called "no silence” game. Its goal is to avoid
silence, which can be filled with living situational language. For example: in the
lesson, there was a reading of the fairy tale "Walk in the Jungle” and students
learned a song that ends with the question "What is this animal?". In addition,
students can simply sing or listen to a song, which will help them keep English in
check.
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Another technology is adding a game element in the distribution of materials
for the manufacture of alterations or in the distribution of stages of
manufacturing a joint product or art task. These can be puzzle games with
pantomime, spelling, cards, etc.

The latest technology is storytelling using alterations, stages of stitching,
painting, etc. Sometimes you can use songs or stories in the presentation of the
product. For example, "Grandfather and grandmother lived and they had ... .
Grandfather was engaged ... and grandmother ..." and so on. Another way to use
stories is if the craft is based on a story, retell it and stop at key points so that the
children can paint / glue or assemble each part of the item. [1]

After the main part, students should consolidate their knowledge and present
what they have made or prepared. This stage is called post-craft activities. It is
appropriate to consider this stage by the products or things made by students. If
the children have created a board game or something similar, you can use the
following tasks: "Say the name of the object, action.”, "Act.”, "Make a sentence
with the object, action.”, "Listen and touch the card."”, "Predict the object and
then throw cube.", etc.

If students are preparing drawings or painting something, you can offer to
find differences in the drawings. If they are drawing creatures, you can offer to
raise your hand if their creature has 3 eyes, 4 legs, and the like. If the teacher
thinks it is appropriate to use group or pair work, you can play guessing games.
In this case, one child chooses the thing in the picture, and others ask her to guess
the intended object.

If students made dolls, masks, puppets, you can play with them a fairy tale or
story song. For example, it is possible to arrange dolls in a class and pass on a
class to reproduce history, it is possible in order, and it is possible situationally.
Another example of application is the adaptation to a new fairy tale or story, you
can also come up with a possible dialogue between the characters. Students can
choose a character and behave in the lesson as their character would behave.

At each stage of the lesson, the teacher needs to monitor the situation in the
classroom, monitor the correct use of language, help students formulate an
opinion or request. Unfortunately, young teachers use monotonous praise, for
example, "Well done!", "Good job". In this case, the teacher can build praise on
the work done by the student. The teacher should try to be specific and
descriptive in his comments, not offer general praise. Instead of "It's good," it's
better to say, "I like the way a bird swims." Fun! ' or "I like blue fish" or "You
painted very carefully." Children will not understand every word, but in
combination with your body language and individual interaction with gestures,
they will understand it. If it means something to them, they can learn the
language you use.

Therefore, the teacher should think of tasks for the use of language before,
during, and after classes aimed at engaging students in art. We should not forget
about the motivation to use the language in the classroom, because without this
important element of learning will not make any sense in the eyes of the child.
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And the last point that will be effective in the lesson is to close speech pauses for
the use of language in life situations.
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THE PECULIARITIES OF TEACHING FOREIGN LANGUAGES
TO STUDENTS OF NON-LANGUAGE SPECIALITIES

0. Achamos,
3000y8ay uwoi oceimu 6akanaepa
Jninponempoecvrozo deparcagrnozo

VHIgepcumemy 6HYmMpIUWHIX CNPA6
0. 3asicmoecovKuil,

cmapuwiutl 8ukiaday Kkageopu
MAaKmuKo-cneyiaibHoi nio2omosku
/ninponempoecvrozo depatcagrnozo
VHIgepcumemy 6HYmMpIUHIX CNpae

CYYACHI METOJIM HABUYAHHS AHI'JIIMCBKINA MOBI
KYPCAHTIB BUIIIUX HABYAJIbHUX 3AKJIAIIB
IIPABOOXOPOHHOI CUCTEMMU

BuBuenHs aHrmiicbkoi MOBU B YKpaiHi ChOTOJIHI € OJTHUM 3 HaWBaKJIMBIIITNX
3aBJ/IaHb 3 OIJIAJY /10 €BPOIHTErpalliiHUX MparHeHb JepxaBu. BpaxoByrouu TicHY
CHIBIpAII0 3aKiadiB 31 CcHeu(IYHUMH yMOBaMH HaBUYaHHS 3 1HO3EMHHMH
KOJIETaMH, a caMe CHCTeMYy OOMIHY KYPCaHTIB MiXk 3aKjIaJiaMd OTPUMaHHS OCBITH
Ha 3acajax OOMIHY JOCBIZIOM, [IOIIIBHO 3a3HAYUTH, IO OBOJIOJIHHSI
AHTIIIMCHKOI0 MOBOIO Ha BU3HAYCHOMY PiBHI € 000B’SI3KOBUM KPUTEPIEM MiAO0ODPY
KaHJUAaTiB AJIsl TAKOTO 0OMiHY. ABTOPH BU3HAYAIOTh 32 METY PO3TIISIHYTH

[.M. PeOpiii posrasgae Tpu METOJAM HaBYAHHS aHTIINCHKOT MOBH, a caMe:
IHTEpPaKTUBHUN, CHUTyaTUBHUN Ta MeETOJ MpoOJeMHHMX 3aBlaHb. llepmni 1Ba
METOJIM HE € CYYaCHHMH, 1 BK€ JOCUTbH JOBTO 3aCTOCOBYIOTHCS Y BUKJIAJAIBKIM
TUSTIBHOCTI, KOJU K OCTaHHIA € JOCHTh HOBHUM B TEJaroriuyHiii mpaktuili. He
JMBJISTYUCH HA T€, 110 aBTOP 3a3HAyae JHIIe poOOTY 3 BIICBKOBUMHU 0COOaMH, a
came ocib 1o mpoxoasiTh ciryx0y B 30poitnux Cunax YkpaiHu, METOJ MOKIUBO
3aCTOCYBaTH 1O OyAb-sIKHX BY3bKOHAINPABICHUX CIIEIIaJIbHOCTEH, HAIpPUKIIA]
TaKHX, SK MOJIIeNChka Ta MPaBOOXOPOHHA JisUIBHICTh. B OCHOBY 1IbOTO MeETOIY
3aKJIaJICHO BUPIMICHHS Mpo(deciiiHO-OpiEHTOBAaHUX 3aBJaHb 13 3arjuOJICHHIM Yy
MOBJICHHEBY cdepy il HArjisgoM BHKJIaJada, YMOBHO-BiIbHA BiJ BIUTUBY
BHKJIaJaya CUCTEMA, s MJAXOJNUTE IS 0Cl0, SKi CBIJOMO HIIXOAATh 10 BUBYCHHS
iHO3eMHO1 MOBU. Bukianau Bifiirpae HaCTaBHUIIBKY POJIb Y CIBIpAIll y TpoIeci
HaBUYaHHSI.

CryaeHTaM 3[A€ThCS 10 BOHM BUKOHYIOTh 3aBJIaHHS CAMOCTIHHO, ale
BHKJIQJa4 BECh Yac CIPSMOBYE iX poOOTYy 1 Jli€ CXeMOIO: TOCTAaHOBKA 3aHATTS -
BUKOHAHHS 3aBJaHHS - OI[iIHKa BHWKOHAHHs 3aBAaHHsi. Ha mnepmiomy erari
BHKJIQJIa4 Ma€ MEPEKOHATHCS, IO CTYJACHTH MOBHICTIO YCBIIOMIIIA CBOO 3a/1a4y
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(BOHU 3p03yM1IU 1HCTPYKIIi, MPAaBIWIHHO TPAKTYIOTh CJIOBA Ta CJIOBOCIIOIYUYEHHS,
3HAIOTh TEPEeKIa] HOBHX JIeKceM Tomo). Ha HacTymHOMy erami BHKIagad
JOTIOMarae CTyJIEHTaM BHKOHATH 3a/ady 3a JOMOMOTOI0 pi3HHX 3aco0iB. | Ha
OCTaHHbOMY €Tari BiH mepeBips€e 3000yTKU CTYJEHTIB, MPUALISIOUN OCOOIUBY
yBary MnpoJyKTUBHUM HaBHUYKaM (IIMCbMY Ta roBopiHHIO) [1: 182].

[1ix 3aBHaHHAMH, aBTOP PO3YMI€ peul, AKi BIHCBKOBOCITYKOOBIIi, @ B HALLIOMY
BUIAJIKy — KypPCAaHTH, BUKOHYIOTh KOXHOro nHs. Crneuudika poOoTu odimepa
MOJTIIT Tiepeadavae qyke MaJluii 4acOBHUM BIPI30K AJIsl MPUUHATTS PIIICHHS Ta
111 y HeBU3HAYEHUX pOOOYMX CUTYyallsiX, caMe TOMY OCOOHMCTa BIANOBIIANbHICTh
YYaCHUKIB OCBITHHOTO TMPOLECY BIJIIPa€E KIOYOBY pOJb IPH 3aCTOCYBaHHI
MeToAy TmpoOJeMHHUX 3aBlaHb. AJie caMe uepe3 BEIUKy TMOoTpedy y
CaMOCTIHHOCTI, 1HOJMI, IIed METOJ MOXK€ HE JaTH JIOCTAaTHHOTO PIBHSA 3HAaHb Yy
LIJIOMY JJIs1 BCIX KypCaHTIB 200 BIHCHKOBOCTYKOOBIIIB.

ANBTEpHATHBOIO METOTy BUPIIIEHHS MPOOIEMHIX 3aBJaHb MOXKE BUCTYIATH
ayJlio-JIIHTBAIbHUN METOJ, SKHH TaKOX € JOCHTh HOBUM Y BUKIAJAIBKIN
TIPAaKTHIli, Ta Maibke iealbHO IIXOAMTh IS BUKIAJaHHA KypcaHTaM. Moro
CYTHICTb Y TOMY, 1100 NOCTIMHO BroOJIOC TMOBTOPIOBAaTH KIIIOUOBI (pazu 3a
BHKJIaJaueM, a K B1JIOMO, aHTVIMCHKY, a00 IHIY 1HO3EMHY MOBY, MU Kpallle
3amam’sITOBYEMO KOJM BHUBYAEMO IIIIUMHU  (pazamMu, TOMy OaraTopa3oBe
NOBTOPEHHS! HAWTOJOBHIMIMX (Ppa3 MOXKE MO3UTHUBHO BIUIMHYTH Ha HIBUIKICTH
3aramM’ITOBYBaHHSI Y4aCHUKaMH OCBITHBOTO TPOILIECY.

CTyfeHTH TPEHYIOThCS MPABUIBHO BUMOBJISITH JIGKCMUHI Ta T'paMaTHYHI
KOHCTPYKIlii, BHpOOJSIOYM TMpaBWIbHY BHUMOBY Ta iHTOHalto. I[lpomec
NOBTOPEHHSI AKTHUBI3yE M’SI30BY MaM AThb amapaTy apTUKYJLil, Joromarae
dbopMyBaTH HEMpPOHHI 3B’SI3KM JJII TIEPEHECEHHS KOPOTKOYACHOi mam’sTi B
JOBTOTpUBAITY. 3aBISKU I[bOMY CTYJCHTH MOXXYTh YCIIIIHO BiAMpPalbOBYBAaTH
HOBHUI MaTepial MijJ yac KOMYHIKaTUBHUX 3aBJIaHb Ha 3aHATTIX Ta NpUUMATH
BUBYCHHS HaJal 3a MeKaMHu Kiacy [2].

JIOLTBHUM ~ JIOMIOBHEHHSIM ~ ay/Ai0-JIHTBaJIbHOTO METOAY MOXe CTaTu
KOMYHIKQaTUBHMM METOJ, SIKMM Tiepeadadae co0Or0 MOJEIIOBAHHS CHUTYaIlld 13
3aCTOCYBaHHSM JIEKCHYHOTO a00 TpaMaTUYHOTO Martepiany, SKuil OyJio BUBYEHO
Ha MOTEPeIHIX 3aHATTAX. 3aTydaHHsl YYaCHUKIB OCBITHBOTO IPOIIECY 10 POOOTH
B Tapax, CTBOpPEHHS MpodeCciiiHO-OpIEHTOBAHUX J1aJIoTiB 1 OOTOBOPEHHS SKOICh
BY3bKO HallpaBlieHOi mpodeciiiHoi Temu y Qopmari IucKycii mif HarisaoMm
BHUKJIaJla4ya, SKUI 3anuinae 3a coOO0 TpaBO JIHINE KOPETYBaTH MOBIICHHS
YYaCHUKIB, aJie HiK HE BTPYYaTUCS y caM IPOIIeC.

Buknanad cTBoproe KOMyHIKaTUBHY CUTYAIllI0 Ha 3aHATTI, KOTpa CTUMYIIIOE
CHUIKYBaHHS MDK cTyneHTamMu. CHTyallis MOAENIOEThCA TaK, MO0 CTYJIEHTH B
CBOEMY MOBJIEHHI BHKOPHUCTOBYBAJIM TOYHO TOW JIEKCUYHHH 1 TpaMaTU4Hil
MaTepiall, KOTpHil BUBYABCS i1 yac 3aHATTS [2].

Hacrtynawuii, HalOIIbII TSHDKKUEM 7151 CIPUIHSATTS, ajie HalOUIbi e eKTUBHUIMA
METOJ, MiIXOAUTh JIMIIIE JJIS THX OCIO0, SIKl CTAaBJIAThL BUBUCHHS aHIJIICBKOI, a00
Oyab-KOi 1HO3€MHOI MOBH, 3a CEpHO3HY METYy 1 TOTOBI BUTpadyaTtu OaraTo yacy
Ha 11 BUB4YeHHA. LmocTpatuBHUN a00 mpsMHUN METOJ] BUBYCHHS 1HO3EMHHX MOB,
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HaOyB MOMYJSPHOCTI MICJA CTPIMKOTO TEXHOJOTIYHOI'O PO3BUTKY. Xo0da HOro
3aCTOCYBaHHS BIJOME 1 B JaJ€KOMY MHUHYJOMY, ajlé CBO€i ChOTOJHIIIHBOI
MOMYJISIPHOCTI BiH HaOyB JIMIIE MICHAs CTPIMKOIO TEXHOJOTIYHOIO MPOTpecy
NIBaIIATUX pOKiB. Bukiamau HaBuae MoOB1 Oe3 mepekiaay, a BCl HOBI ClloBa Ta
(¢bpa3u BiH OTOTOXKHIOE 3 HABKOJIMIIIHIM CEPEOBHUIIEM a00 300paKCHHSIM IIHX
npeaMeTiB, i abo sBum. Ham mo30k 100pe 3amam’siTOBy€ 3a JIOMOMOTOIO
acoIfianlaTUBHUX 3B’SI3KIB, caMe TOMY HarJisiiHa JAEMOHCTpAIlisl MPEeAMETIB, i,
a0o SBUIIl Yepe3 LIIOCTpalil0 MUITXOM HAa3MBAaHHS iX MOBOIO [0 BHUBYAETHCS, €
JOCUTH JII€EBOI0 Ta CYyYacHOI METONWKOI0 BukIamaHHs. Ciim 3a3HauuTH, IO
Takuil MeTOJ epeadayae HasBHICTh MOBHOI Biiaul BiJ Cy0’€KTa 1110 HABYAETHCS
1 BUCOKO1 KBaJli()IKOBAHOCT1 BUKJIaaya.

Takox cmig nomatv, M0 ICHYE TOCUTh CXOXHH 1O METOLy BUPIIICHHS
3aBIaHb — KOHCTPYKTHUBICTCHKMM MeTOJ. MenbHiKOBa T. BHU3HA4ae HOro sk
METOJ, SIKHMH 0a3yeTbCcsi Ha CHPSIMOBAHOCTI HABYAJIBHOTO TMPOIECY Ha IO,
HaOJIMKEHY 10 BUIPABAAaHUX peaiiii mpodeciiiHol AisuibHOCTI. | mosicHioe, 1o
TaKWi BHWJ HABYAJILHOTO TIPOIECY, OCOOIMBO HA IMOYATKOBUX PIBHAX TaKOI
JISUTBHOCTI, Ma€ 3IIHCHIOBATHCS 3a aKTUBHOI MIATPUMKH BHKJIaJadya, YHEO
(GYHKIIEIO € aKTUBHE MOJICIIOBAHHS CHUTYallli, BpaXOBYIOUM MEBHI OCOOIMBOCTI,
TakKi SIK PiBEHb BOJIOJIIHHS MOBOIO CTYJCHTAMH, 3arajoM BOJIOJIHHS JICKCHUHUM
Ta rpaMaTHYHUM MaTepiaiom [3. 208].

be3yMOBHUM IUTIOCOM TakOro METO/Ay HAaBYaHHS, € MOKJIHMBICTh 3aCTOCYBaTH
OTpUMaHI HAaBUYKH Ta BIATOYUTH iX y pealbHUX TMOMAISAX, TOOTO MEPEKHUTH
3MOJIeNIbOBaHy CUTYallil0, OyKBaJIbHO, aHTIIHCHKOIO MOBOIO.

JlonaTKkoBO1 yBaru 3aciyroBye Taka mpobjema, ik HU3bKa MOTHBALlIS cepel
y49acHUKIB ocBiTHboro mporecy. T.0. Ilapryn, I'.O. bymko i FO0.C. Mocina
BBAXKAIOTh, 110 MPUYUHOI0 HU3BKUX PE3YJIbTATIB y BUBUEHHI aHTJIINCHKOT MOBU
MO)ke OyTH IHTEJIeKTyaJlbHa TACUBHICTh CTYACHTIB B OBOJIOJIHHI 1HO3EMHOIO
MoBow. lle Moxe OyTH CHPUYMHEHO HEBUCOKMM Oa30BUM pIBHEM 3HAHHS
aHTJIACHhKOI MOBM Ha MOMEHT BCTYITy JO 3aKJaJqy BHINOI OCBITH a00 TEXHIYHUM
CKJIaJIOM MHCIIeHHs. JI0 TOTO X, CTYJeHTH a00 KypCaHTH TaKuX CIelialbHOCTeN
YacTilie 3a BCe CHPSIMOBYIOTh CBOIO yBary Ha Impo(iuibHI MPEAMETH, BBAKAIOUU
1HO3eMHY MOBY MEHIII ITOTPiOHOI0 200 30BCiM HemoTpioHoM [3: 206].

Ha aymky aBTOpiB 11i€i poOOTH, BUPIMIUTH II€¢ MHTaHHS AyXKE€ CKJIAIHO,
0COOJIMBO SKIIO TATY /10 BUBUEHHS 1HO3EMHHMX MOB Cy0’€KTy HE OYJIO MPUBHUTO
me y mKiaeHI poku. [lornmmbneHne Ta sKicHe BUBUYEHHS Oyab-sfKOi 1HO3EMHOI
MOBH, MOKJIMBE JIMIIE 33 YMOBH IOBHOI Bijjiadi 00OX CTOpPiH, SK ydYaCHHKa
OCBITHBOT'O TPOIIECY, TaK 1 BUKIagada. Lle € 000B’A3KOBUM IPU BHUKOPHCTaHHI
Oy/Ib-sIKOTO 3 METO/1iB BUKJIAJaHHS.

OTxe, BUKOPDUCTaHHS 3a3HAUYEHUX CydYacHI TEXHOJIOTil BUKIIAJaHHS
aHTJIHACHKOI MOBHM JIOIOMOXE YPI3HOMAHITHUTH 3aHSATTS Cepell KypCaHTIB i
MOKPAIIUTH PiBEHb 1X 3HaHb. [HTETrpyBaHHS HOBUX METOJIB BUKJIQJaHHS MOXE
MO3UTUBHO BIUTMHYTH Ha MOTHUBAIIII0 KYPCaHTIB JI0 BUBUEHHS 1HO3EMHUX MOB, a
MO>KJIMBO ¥ 3aI[iKaBUTH THX KypCaHTIB, SIKI paHille He MPAarHyJsH /10 iX BUBYCHHS.
Xo4 MeTOAM BHUBYEHHSA 1HO3EMHHMX MOB IIOCTIHHO  3MIHIOIOTBCS 1
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YIOCKOHATIOIOTHCSI, BCE OJIHO, ISl SIKICHOTO BUBYEHHS 1HO3EMHOi MOBH, HE
BAXJIMBO MPHU LIbOMY SIKMH MeToJ OyJle BUKOPHUCTOBYBATH BUKJIAJay, MOTPIOHA
MOBHA, IBOCTOPOHHS BiJaya, K BiJl BUKJIaJa4a, TaK 1 BiJ KypcaHTa.
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INCLUSIVE EDUCATION AS A TREND IN THE DEVELOPMENT
OF PROGRESSIVE EDUCATION SYSTEMS

The problem of inclusive education is closely related to new educational
technologies. Inclusive education varies from country to country. It depends on
specific social and cultural conditions, political priorities.

Today, inclusive education is a priority in the development of national school
education systems. At the present stage, inclusion is the leading trend in the
development of the education system around the world.

The purpose of the article is to consider the trends in the development of
inclusive education today and to consider the organization of inclusive education
in English lessons.

Inclusive education provides education for all and allows for adaptation to
different needs. Inclusive education implies both the technical equipment of
educational institutions and special pedagogical programs aimed at the
implementation of inclusion [1,11].

The quality of education is primarily associated with meeting the needs of
each person in effective socialization. Humanism, tolerance towards children
with special needs, the level of support are indicators of the degree of
development of the society in which they live.

In Ukraine, the practice of introducing inclusive forms of education into the
system of general educational institutions is rather complicated. This is due to
the presence of barriers to general education that hinder the successful
implementation of inclusive processes [2, 29].

Usually the concept of inclusive education was limited to definitions that
mainly concerned the provision of education to students with special needs of the
psychophysical process. But today this concept has expanded, and it can be
argued that all children should have equal rights, conditions, and opportunities in
the field of education.

Inclusive education is encouraged to expand the education process to the
lighting process, which will be more flexible to satisfy the various needs of the
students.

It is also important to consider how exactly inclusive education should be
organized in English classes. After all, English is the purpose and means of
learning.

When organizing an English lesson, the following rules should be observed:

110



- The lesson should have a certain algorithm. Then the children will become
more organized.

- Students with inclusion of lexical and dictionary work perform
independently.

- All students must perform a calligraphic minute, phonetic exercises [3].

In an English lesson, the course of the lesson depends on whether the teacher
can connect topics for students with inclusion. Consolidation of the acquired
knowledge occurs through the use of different didactic material.

For children with special educational needs, it is important to use the
elements of communication to master the English language.

A variety of games should be used in English lessons. For instance :

- ball games (question-answer, translation of words);

- moving games (attention retention, team games, moving songs, exercises);

- games - competitions (team games with different tasks);

- creative games (products from different materials, design work);

- vocabulary games (reproduction of new lexical units);

- grammar games (memorization of stable grammatical structures);

- phonetic games (reproduction of sounds);

- role-playing games (*'in the clinic”, "in the store™).

Examples of games that can be used in an English lesson:

Game: "At school or a strict teacher™".

Purpose: to consolidate the vocabulary on the topic "School".

Equipment: school supplies.

Game progress:

One student plays the role of a teacher, enters the classroom and says,
"Children, hello, stand up, please! Sit down, please! Take your books, please!".
All other children follow the instructions of the “teacher".

Game: ""Aloud, quietly and whisper*".

Purpose: to form lexical skills on the topic "Animals".

Game progress:

The teacher calls the words on the topic "Animals”. Children with different
intonations repeat the words after the teacher. Students try to imitate the
intonation of the teacher. This game is possible during any topic.

Game: "Yellow ball*.

Purpose: to develop communication skills.

Equipment: yellow ball.

Game progress:

The teacher throws the ball to the students and says "Hello! How are you?".
The student must catch and throw the ball to the teacher while answering
questions [4].
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THE HISTORICAL AND CULTURAL BACKGROUND
OF DEVELOPMENT OF THE VOLYN DISTRICT
IN THE 18-20 CENTURIES

Having gone through the history of more than a thousand years, Volyn has
preserved and consolidated its national-patriotic worldview. This happened
despite its centuries-old affiliation with other states, which forcibly imposed anti-
Ukrainian scenarios. Also, Volyn has strengthened the European vector of
development, which foundation was laid in the last millennium.

In the northwest of Ukraine since ancient times, Volyn was a historically
important and powerful region, which had a significant impact, especially its
favorable location in Central and Eastern Europe and repeated redistribution of
administrative boundaries and political regimes.

The history of Volyn dates back to the existence of the town of Velina,
which was located on the left bank of the Western Bug at the confluence of the
river Guzhva. It is believed that the name of the city also derives from the name
of the whole region and the Slavic-Russian tribes of Dulibs, Buzhans, or
Volynians who inhabited it. The first written mention of the densely populated
region was the chronicle "Tale of bygone years”. The formation of Volyn
originates from the administrative-territorial affiliation to Kievan Rus, as the
Ipatiev Chronicle evidenced in 981. Prince Volodymyr the Great founded the city
of Volodymyr near the ancient settlement of Volyn, which became the capital of
the Volyn and Halych-Volyn principalities. Thus, Volodymyr remained the state,
administrative, trade, and cultural center not only of Volyn itself, but also of
neighboring principalities.

The Galician-Volyn state, formed by Prince Roman Mstyslavovych,
experienced its greatest prosperity during the reign of Danylo Halytsky at the end
of the 13th century. It included 80 cities — trade, craft, and defense centers on the
western border — Lutsk, Kholm, Halych, Belz, Volodymyr, Ustyluh, Kamin,
Turiysk, Chortoryisk, and others.

More than 200-year history of Volyn as part of Kievan Rus ended with its
transition to the control of Lithuania and part of Poland in the middle of the 14™
century. The Congress of European Monarchs stated that Lutsk became the
second capital of the Grand Duchy of Lithuania and underwent considerable
development.

In the 15th and 16th centuries, the cities of Volyn received the Magdeburg
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Law, which raised the region to a new stage of development. That page in the
history of Volyn was the time under the auspices of free European economic
development.

The signing of the Lublin Union in 1569 did not define Volyn as a separate
independent statehood, but facilitated its entry into the united country, the Polish-
Lithuanian Commonwealth.

Further cultural and religious oppression of the Polish nobility led to the
uprising of the Ukrainian people, then to the National Liberation Struggle and the
Haydamat movement. On June 28-July 10, 1651, near Berestechko the fiercest
decisive battles took place between the Cossack and the Polish-noble armies.
Thus, the population of Volyn had a firm and clear definition of their nationality,
language, and religious beliefs.

At the end of the 18 century, Eastern VVolyn became the part of the Russian
Empire, and in 1795, after the third partition of Poland, Western Volyn also
joined. At the same time, the Volyn province was formed including the Volyn,
Rivne, and a large part of the Zhytomyr and Ternopil regions. The further
development of those lands and the Right Bank of Ukraine was subject to the
Russian tsar's decision.

The second half of the 19 century is characterized by significant industrial
development of the region and the creation of new enterprises.

At different times, Volyn became an arena of hostilities. During the First
World War, the front line between Russian, on the one hand, and Austro-German
troops, on the other, passed through Volyn several times.

The result of the revolution and the overthrow of the Russian autocracy was
the transition of VVolyn to Poland for almost 20 years. With the outbreak of World
War Il on December 4, 1939, the VVolyn region was formed as part of Russia with
its subsequent political and cultural terror. The war brought incredible suffering
and destruction to those lands.

The atrocities of the occupiers provoked an active resistance movement. In
1942, the fighting forces of the Ukrainian Insurgent Army were founded in
Volyn. Liberation from the Nazi occupiers took place in 1944. In the postwar
years, along with the reconstruction of the region, agrarian development first
started "dekulakization" of the Volyn population and later the collectivization of
agriculture.

Along with the development program of industry, construction, technology,
and socio-cultural sector of the region, total persecution of the Ukrainian
intelligentsia, language, and freedom of speech took place there. But the original
desire of the Ukrainian people to restore their state led to the formation of a
united independent Ukraine, and VVolyn remains its integral part.

In the 18th century, the possessions of the great feudal lords grew: the
Radziwills, the Sangushks, the Branytskys, the Potocki, the Chortory, and others.
Also, Catholic orders began to build monumental architectural complexes,
formed libraries, opened various educational institutions.

Decorative and applied arts were developing. This is evidenced by the
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preserved exhibits in museums — the monastery shawl, embroidered with satin,
the church bell, decorated with artistic castings, utensils, costumes and other
household items. Museums recreate the interior. Also, the photo business was
developing. The monasteries of Volyn, which became centers of the humanities
and social sciences played a significant role in the development of culture. Today
it is known that our compatriot assembled his own large library, he won the first
place in the development of telegraph communication, in the arrangement of
which "the Blessed Hieropheus really participated”.

The famous Polish writer Kraszewski spent almost twenty years of his life in
Volyn. He presented his observations in his work "Memoirs of Volyn, Polissya
and Lithuania" in 1840. A significant contribution to the study of the history of
Ukraine, in particular Volyn, was made by the historian, Ukrainian natural
scientist, writer M. Maksimovich. In the 1860s, amateur local lore groups
appeared, their well-known representatives were Olena Pchilka, who collected
folklore from Volyn, her daughter Lesia Ukrainka, geologist H. Ossovsky, and
archaeologist S. Gamchenko. The result of a great search in Volyn is the work of
Olena Pchilka "Ukrainian carols™ (1903). Lesya Ukrainka with her brother
Mykhailo recorded many folk songs and transferred their lyrics and musical
notation to M. Lysenko. Lesya Ukrainka used deep ethnographic knowledge of
folk culture in her poetry, prose and drama. Another well-known figure
connected with the cultural and educational history of Volyn is the Ukrainian
historian A. Khoynatsky. He created numerous religious and theological
historical works, many of which are devoted to the history of the Volyn region.
F. Vovk, an anthropologist, archaeologist and ethnographer, studied the material
and spiritual culture of the Ukrainian people. Based on the materials, he proposed
to make a historical and topographical zoning of Ukraine, where Volyn is a
separate region. The great merit of the scientist is the systematization of the
material, comparative analysis and presentation of it according to the modern
requirements of contemporary science. His works brought him worldwide
recognition. In the early 1910's in the province there were 70 cultural institutions
of various types (theaters, cinemas, clubs, NGOs, libraries, bookstores.) The
theater was developing, a large number of spectators attended performances and
were interested in the amateur art. The music achieved significant success in the
postwar years, in 1956 Volyn composers created an organization of amateur
composers. The regional philharmonic society played a significant contribution
to the artistic life of Volyn.

The culture of Volyn perceived as a folk culture for a long time. Its customs
and folklore were significantly influenced by geographical conditions and its
special historical path. Interaction with other ethnic cultures on the one hand
enriched it, but for the most part had negative and devastating consequences.
Overcoming Russification, Polonization and other ideological principles, Volyn
directed its cultural potential to statehood and freedom, preserving the language,
customs and Ukrainian roots.
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SPATIAL ORIENTATION OF CHILDREN OF UPPER-
KINDERGARTEN AGE IN A BARRIER-FREE ENVIRONMENT OF
PRESCHOOL EDUCATIONAL INSTITUTION

In recent years, Ukraine has made obvious progress in society and state
institutions in the development of inclusive education. Children with special
educational needs (hereinafter referred to as children with disabilities) have equal
access to education. Along with developed European countries, inclusion in
Ukraine is gradually becoming a widespread practice in accordance with the UN
Convention on the Rights of Persons with Disabilities ratified by our country
(September 2008) [8].

The basic conceptual principles of inclusive education in preschool
educational institutions of Ukraine are determined by the Laws of Ukraine "On
Education”, "On Preschool Education”, Regulations on Preschool Educational
Institutions, Basic Component of Preschool Education in Ukraine, state programs
for preschool education. Barrier-free environment is extremely convenient for
each participant in the educational process and promotes the development of
spatial orientation. The key point of educational reforms, in particular, of the
New Ukrainian School, is the provision that the education system must create
conditions for the development and self-realization of every child.

The topicality of this article is due to the fact that one of the areas of modern
preschool education is the focus on "inclusion” of children with special
educational needs in classical groups to normative peers, where they develop on
equal rights, which leads to finding ways to improve organization, content and
methods of teaching and educating all children in the group. The organization of
inclusive education depends on whether a barrier-free environment is created in
the LLP. Ukraine has accumulated a fairly structured regulatory framework,
there are legal bases for inclusive preschool education. But nowadays there is a
lack of experience in the organization of inclusive education in terms of creating
a barrier-free space, which during classes and daily practices takes into account
the needs of movement, play activities, children in interest centers.

The analysis of scientific and methodological literature revealed significant
achievements of prominent Ukrainian and foreign scholars: the content and
importance of scientific and methodological work with teachers of inclusive
educational institutions (L. Babenko, O. Vasylenko, N. Tarnavska, O.Gordiychuk
A. Yermola, M. Potashnyk); modern approaches to the organization of
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correctional and developmental and educational activities of teachers with
children with special educational needs (N. Lyubchenko, N. Melnyk, V. Putsov,
G. Trizubets, etc.); forms of scientific and methodological work (A. Dutchak,
S.Klimkovska, O. Nyzhnyk); some elements of scientific and methodological
work as a means of improving the professional competence of inclusive class
teachers (E. Daniels and K. Stafford, V. Shorokhov) and others. The problem of
educational inclusion of children with disabilities was studied by such Ukrainian
scientists as: N. Hrytsiuk, A. Kolupaeva, I. Bilozerska, Z. Leniv, V. Bondar,
V.Zolotoverkh. The issue of orientation of older preschool children in space was
considered by such scientists as G. Leushina, A. Konforovich, Z. Lebedeva,
K.Shcherbakova, N. Tarnavska.

The purpose of the article is to study theoretically and analyze the problem
of organization of barrier-free space in groups of preschool educational
institutions.

The importance of preschool education among other parts of the educational
system is indisputable. Research and recommendations of scientists and
practitioners show the need to preserve the child's right to free and diverse
development of natural talents, including mathematical competencies related to
spatial orientation. When we talk about accessibility (environment, environment,
space, space, accessibility), we rely on the key categories of this concept —
convenience, security, respect for human dignity, development potential. They
clarified the main factors, structural parts, principles, rules and requirements for
the environment closest to the child. The works of Maria Montessori, a prominent
Italian scientist, are based on the principle of the natural expediency of the
development of the child's vital forces and creative abilities. "Without the right
environment, there is no constructive activity of the child,” writes M. Montessori
[2].

The German scientist R. Steiner, the founder of Walfdor pedagogy, has a
slightly different view of the content and function of the subject environment,
which the scientist calls the "physical environment”. Steiner opposes ready-made
toys - "designed and fabricated by intellectual civilization." In the kindergartens
of the Walfdor school, educators make their own toys — dolls and animals sewn or
woven from threads, mostly without a painted face. Such toys do not impose a
ready-made image on the child, but allow him to create it while playing [7].

French scholar S. Frenet considered the child's environment an important
condition for the effective preparation of his future independent life [7].

Nowadays the most accessible way to quickly create a development
environment is a barrier-free environment for new opportunities. However, a
significant number of educators try to fill the children's space with many luxury
items, expensive appliances, smart books (less), the best toys and educational
materials. Note that such an environment may become static instead of
developmental potential. To prevent this from happening, consider the following
conditions:

» environmental / infrastructural barriers;
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» institutional barriers;
» "internal” barriers in people with disabilities related to the lack of
their participation.
in public life:
» communication barriers;
» information barriers;
» unacceptable standards / programs of development and training.
The formation of impressions about spatial orientation in children of upper-
kindergarten age depends on the equipment of mathematical space, important
elements of which are visual landmarks, such as visualization of routes indoors
and outdoors, equipment for self-orientation, knowledge of different parts of
your body, availability materials for the creation of spatial routes, game mazes,
construction of playgrounds and buildings that provide spatial equipment — farm,
cities, roads, zoo, space stations, stadiums, etc [6]. It is possible to create such a
mathematical environment provided that certain requirements are met: the
mathematical environment must be age-appropriate for children and correspond
to their functional capabilities with a slight excess of the degree of complexity;
the mathematical environment must be dynamic, varied, diverse.
Summing up the developmental mathematical environment includes objects,
materials, tools for spatial orientation:
1) a large organizing playing field for the deployment of spatially oriented
game actions;
2) game equipment for spatial orientation;
3) toys;
4) game paraphernalia of various kinds for orientation in space;
5) game training materials;
6) tools for spatial modeling.
So a well-organized barrier-free environment provides an opportunity to:
encourage children to engage in various activities using a variety of materials,
which contributes to the faster formation of ideas of spatial orientation.
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OCOBJIMBOCTI BUKOPUCTAHHA ITPOEKTHOI'O METOAY
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VY cyyacHMX ymMoBax BUXOJy YKpaiHM B €IMHMH OCBITHIN, KyJIbTYpPHHUH Ta
iHopMaLiifHUI TpOCTip BOJOJIHHSA 1HO3EMHMMH MOBaMH, HacamImepen
aHTIIIChKOI0, HA0yBa€e 0COOIMUBOI BarH.

MeToro BUBYEHHS 3700yBayaMH JUCHUILTIHU «/[ioBa 1HO3eMHa MOBa» €
(dbopMyBaHHA HEOOXITHOI KOMYHIKaTHBHOI CIIPOMOXHOCTI MaillOyTHIX ¢axiBIiB
U1 3a0€3Me4YeHHsI IXHBOTO €(DEKTUBHOTO CHIJIKYBaHHS y AUTOBOMY OTOUYEHHI IPU
BCTAHOBJICHHI Ta PO3BUTKY MIJIOBUX KOHTAaKTIB, SIKi 3a0e3rneyaTh MOKJIMBICTh
IpaleBIAITYBaHHS Ta MOAATBIIOTO HABYAHHSL.

OBOJIOMIHHS JUJIOBOIO 1HO3EMHOID MOBOKO 3aJIe)KUTh BiJl TyYMaHITapHOI
MiArOTOBKM 3700yBaya B IUJIOMY, BiJl 3HaHHSA PIAHOI MOBU 30Kpema. I
OTpUMAaHHS BAaroMHX pe3yJIbTAaTiB BUBUYEHHS ITUCHUILTIHM «Jll1OoBa i1HO3eMHa
MOBa» MOTPIOHO 3a0€3MEUYNTH BHCOKY HAaBUaJbHY 1 KOMYHIKQaTUBHY MOTHBAIIIIO
3100yBaviB B ONaHyBaHHI 11i€l MOBHU. {11 MOCATHEHHS MOTHBAIIHHOTO €(EKTy,
PO3BHUTKY JIJIOBOI AaKTHUBHOCTI Ta KOMYHiKaiii 3700yBadiB Baromy poJjb
BIJIIrparoOTh MPOEKTHI 3aBIaHHS.

HNotpumyemocsi BusHaueHHs O. M. YcruMmeHko, ska 3a3Haydae, 00 MiJ
NPOEKTYBAHHSIM Yy Tajidy3l BUBYEHHS 1HO3EMHUX MOB MM PO3YMIEMO TBOPYY
HaBYAJIbHO-TII3HABAJIbHY 1HIIOMOBHY KOMYHIKATHBHY JISUIBHICTh YYaCHHUKIB
MPOEKTY, MpobOIeMHY 3a (OpMOI0 Tpena siBICHHS HaBUYaJIbHOTO MaTepiany,
MPAKTUYHY 32 CIIOCOOOM HOT0 BUKOPUCTAHHS, IHTEJIEKTYyaJIbHO HAaBaHTAXEHY 3a
3MICTOM 1 CAMOCTIMHY 3a XapaKTepoM 3100yTTs BMiHb, HABUYOK Ta 3HaHb [1: 53].

OcraHHIM YacoM BHKJIamayl 3aKkjajiB BHINOI OCBITH BCE 4YacTillle
3BEPTAIOTHCS JI0 MPOEKTHOTO METOAY IMij Yac BUKIIAJAHHS IUCHUILTIHY «Jli10Ba
1HO3€MHA MOBA», OCKUIbKH, Oepydd 3a OCHOBY KOMYHIKaTUBHHMM MiAXiJ, BiH
JI03BOJIIE ~ CTYJIEHTaM  3aCTOCOBYBaTWM  OJIEpKaHI  3HAHHA  MPAKTUYHO,
PO3pOOIISAIOUH TIPH IILOMY HOBI i71€i.

VY mporeci mpoBeNeHHST MPOEKTHOI POOOTH BUKOPUCTOBYIOTHCS HACTYITHI
JIHTBO-METOJAMYHI  MPUHIUMIN  KOMYHIKAaTUBHOTO  MIAXOAY:  IMpaKTU4YHA
CIpPSIMOBAHICTh, BHKOPUCTAHHS PI3HUX [UBIXIB OTpUMaHHS iHdopMaIlii,
MOTHBAIIiSl CTYICHTIB.

[TinroToBka TPOEKTHUX 3aBIaHb BHUMArae BiJ CTYACHTIB IONEPEIHBOTO
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BU3HAYCHHS TPOOJIEeMHU, HAJ SKOK BOHH OyayTh MpAIfOBATH; IUIAHYBAaHHS
MOAAJIBIIIONO TPOILIECY MPOEKTHOI MISIBHOCTI Ta MIATOTOBKA /10 BUKOHAHHS
MIPOEKTHOI pOOOTH, Mpe3eHTallsd ii pe3yJbTaTiB, aHaji3 CTBOPEHHUX IMPOIYKTIB
poekTiB. OTKe, MAEMO YOTHUPH TIOCTITOBHHUX €TAIH MPOEKTYBAHHS:

1) miaroToBYMN;

2) BUKOHABYHIA;

3) npe3eHTaIiHNT;

4) miICyMKOBUH.

[Tepmmii eram — 11¢ BUAUICHHS OCHOBHOTO ITUTAHHS, 0OTOBOPEHHS MOYKIIMBHX
BapiaHTIB Horo pimeHHs. OOroBoprooOTHCS MOXIIMBI JDKepena OTPUMaHHS
HEOOX1THOTO MaTepiany (ApyKoBaHI BHJAHHS, 1HTEPB’I0 TOIIO0), (POPMYIOTHCS
MPOEKTHI TPYIH, aJLKe poOOTa B MaJIMX TIpylax, KOMaHJIaX 3 METOI IMOIIYKY
CHITRHOTO PIMICHHS TOCTABJCHOI 3aJadul 3 MOAAJIBIIUM OOTOBOPEHHSIM
3aMpoNOHOBAHUX PIILIEHb € OJIHIEIO 3 0COOJIIMBOCTEN MPOEKTHOTO METOLy pOOOTH
HaJ TEMOIO0 JUCHMILTIHU «J[iToBa iHO3eMHa MoBa». KpiM TOro, BU3HA4YarOThCS
BMIHHSI, HABUYKH, 3HaHHS HEOOX1H1 JUIsI BAKOHAHHS 3aBJaHb IPOEKTHOI pOOOTH.

Hpyruii eran — ne 30ip MarepiaiiB MO TeMi, OOTOBOPEHHS OTPUMAaHHMX
pesyabTatiB. Ha npoMy etami BifOyBa€eThCs MOBHA Ta MOBJIEHHEBA IMiITOTOBKA
CTYJICHTIB JI0O BUKOHAHHS 3aBJaHb NPOEKTYy. [IpH 1IbOMYy BHUKOPHCTOBYIOTHCS
JEKUJIbKa BUJIB pOOOTH: CTYJACHTH MOXXYTh MpaIfOBATHU 1HIWBIAYyadbHO, Y Mapax
Ta Tpynax. 3aBAaHHS BKJIIOYAIOTh IMOLIYK JaHUX IO Temi, O(OpMIIEHHS
MUCBMOBUX MarepialliB, HEOOXIAHMX Juisi 300py JaHUX, Mpej’ sIBICHHS
iH(opmMarlii, yToUHeHHSI OTPHUMaHUX pe3yJIbTaTiB.

Tpertiii eranm — 1€ MATOTOBKAa Ta MPEACTABICHHS OTPUMAHUX DPE3YJIbTATIB.
CtyaeHTH TOTYIOTh CBOi Mpe3eHTalii, MOpoBOJATh peneTuiii. OCHOBHOIO
CKJIaJIOBOIO 1IbOTO eTamy € (piHanbHa npe3enTaiis. opMa npe3eHTallii 3a1eKuTh
Bil (hOpMHU KIHIICBOTO MPOAYKTY 1 BiJl BUOOPY caMoOi MPOEKTHOI TPyHU — yCHA
IIpEe3eHTallisl, MyJIbTUMEIIHA TTPE3CHTAIlis, BIIC03aIKC TOIIIO.

Hanpukman, npu 3akiHueHHI BUBYeHHS TeMu “‘Company Structure” ctyaeHTH
TOTYIOTh TPOEKTHY pOOOTY, J€ MPEACTAaBISIOTh BJAacHy BUTaaaHy ¢ipmy, 3
CTPYKTYpPOIO YIIpaBJIiHHS, 3 OMUCOM ii IIiel Tomo. Take MpOEKTHE 3aBAAaHHS €
MaTepiaiIbHUM TPOAYKTOM BCi€l HaBUalIbHOI MISIIBHOCTI B MEXax Kypcy, Je
CTyJICHTH HaBYalOThCs 1 Oi3Hecy, 1 JUTOBOI 1HO3EMHOI MOBH IUISXOM
MOJIETIIOBAHHSI JIIJIOBOTO CEPEIOBHUIIA.

UYerBepTuii etam — 11e OIIHIOBAHHS XOAY 1 pe3yJIbTaTiB MPOEKTHOT POOOTH SIK
BUKJIaJIa4€M, TaK 1 CAMUMH YIaCHUKAMH.

KpurepisiMmu O1iHKY TPOEKTHOT MiSITBHOCTI €:

— YCBIJOMJIEHICTh Yy BHU3HA4YeHHI MpoOieMHu, BUOOPI TEMHU TMPOEKTY,

MPAKTUYHOI CIIPSIMOBAHOCTI, 3HAYYIIOCTI pOOOTH, 110 BUKOHYBAJIACS,

— apryMEHTOBaHICTh MPOMOHOBAHMX PIillIeHb, MiXOIB Ta BUCHOBKIB;

— BHKOHAHHS  TNPUUHATUX  €TamiB  MPOEKTYBAaHHS,  CaMOCTIHHOCTI,

3aBEpIIEHOCTI;

— piBEHb TBOPYOCTi, OPUTIHAIBHOCTI  MaTepialbHOTO  BTIICHHA 1

MPEICTABIICHHS MTPOEKTY;
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— SKICTb O(POPMIICHHS;
— SKICTh JIOTIOB1/l: MOBHOTA MpPEICTaBIEHHS pOOOTH, apryMEHTOBAHICThH 1
MEPEKOHIIUBICTH;

— 00’eM 1 TTMOMHA 3HaHb 3 TEMU, €PYyAULIIS;

— BIJINOBIJII HA MUTAaHHS: TIOBHOTA, apTYMEHTOBaHicTh [2:521].

3a3HauuMo, s TOro, 00 MaiOyTHI (axiBIl MOIJIM BIIEBHEHO BiAYyBaTH
cebe B peayibHIN JKUTTEBIN CUTYallii, BOHU 1 Ha 3aHATTIX MAalOTh OyTH NOCTaBJIEHI
B TakKi YMOBH, 32 SIKHX 3a JJOTIOMOT'OI0 1HO3€MHOI MOBH BOHHU 3MOTJIA O BUPIIIUTH
noTpiObH1 1 cebe mpobiiemu, TOOTO X HaBUYajdbHA MISIBHICTH Mae OyTH
MaKCHMaJIbHO HAOJIMKEeHA JI0 peabHOI 00CTaHOBKH.

BaxnuBe Miciie y HaB4aHHI 3aiiMae MCUXOJOTTYHUHN KiIiMaT. AJKe JUIIE Yy
BUIBHOMY CHUIKYBaHHI HapoOJDKYEThCS BUIbHA, CBIJOMAa Ta PO3BUHEHA
ocobwucTicth [3: 20]. g mporo BUKIIagad € HE BUNTENIEM, KU HaBYa€, a CTA€
MEHEIDKEPOM, KWW OpraHi3ye€ HaBUaJbHUWU TpOIEC, J€ TOJIOBHUMH 1HOBUMHU
ocobamu € cryaeHTH. BoHu HaOyBalOTh MpakTUKH, IOCBiAY B mpodeciiHii
JISUTBHOCTI 1 OJTHOYACHO 3acBOIOIOTH MOBY. OJHMM 13 3aBJaHb BUKJIAJada MPH
MIATOTOBII ~ MPOEKTHOI  poOOTHM €  CTBOPEHHS  BIJIKPUTOI,  TEIIoi,
B3a€EMOJIOBIpIUBOI arMocdepu, 0e3 SAKOi HEMOXIIMBE CHUIKyBaHHS. l[[pomy
cripusie Mi0aAbOPEHHS CTYACHTIB MOXBAJOK0, a HE KPUTHUKA 1 HETaTUBHI OIIHHI
CYJUKECHHSI.

Pazom 3 Tum, aHl MiABUINEHHS HAaBYAJIbHOI Ta KOMYHIKATHBHOI MOTHBAIIIT,
aHl TMpaKTUYHA peai3allis KOMYHIKAaTUBHOI KOMIIETEHTHOCTI HE CTaHyTh
MO>KJIMBUMHU, SIKIIO HE JaTH CTYyJIEHTaM HaBYalbHOI caMocTiiiHocTi. He moxke
OyTH CTYJIEHT BUCOKO BMOTHBOBAHUM, SIKIIO KOXHHI HOro KpOK 3arjlaHOBaHUMN
Ta JAUKTY€TbCA BHUKJIaJadeM. BomHOYac HEMOXIIMBO MPAKTUYHO peali3yBaTH y
JUIOBUX BIAHOCMHAX KOMYHIKATUBHY KOMIIETEHTHICTh, KOJU BHUKJIaAa4 MOCTIHHO
IUKTY€ CTyJEeHTaM, 10 poOMTH Ta Ka3zaTu. [IpoekTHiI 3aBAaHHS B Ipoleci ix
BUKOHAHHS TMOTPEOYIOTh BiJl CTYACHTIB MNPUUHATTA CAMOCTIHHUX PIIICHB.
[HO3emMHa MOBa IMpU BUKOHAHHI MPOEKTHUX 3aBJIaHb € 3aCO000M CaMOBHUPAXKEHHS
Ta KOMYHIKaIlli, TPOEKTHI 3a7a4l CIPUSIOTh 1HAWBIAyadbHIH PoOOTI CTYJIEHTIB,
po0OoTi 'y KOMaHfi, JONOMAararTh 3amaM’sITOBYBaHHIO JIEKCUYHOTO Ta
IpaMaTUYHOTO MaTepiaiy.

OTxe, TIPH MIATOTOBI MPOEKTHOT POOOTH 3 AUCHUILTIHU «/[i10Ba iHO3eMHa
MOBa» Ta peaiizallii ii pe3yJabTaTiB CTyIEHTH BXKE HA CAMOMY IOYATKY IUIAHYIOTh
il 3MICT, a MOTIM TIOCJIIIOBHO peaji3yl0Th HOT0 Ha KOKHOMY €TaIll 1HIIIOMOBHOTO
OCBITHBOTO TMporecy. Y Xoii peanizaiii HPOEKTHOI poOOTH PO3BUBAIOTHCS
HEOOXi/IHI IHIIIOMOBHI BMIHHS, HABHYKH, 3HaHHA. AHAIITUKO-TIOIIYKOBI
HAaBUYKH, PO3BUTOK CAMOCTIMHOTO KPUTUYHOTO MHCIIEHHS CTYJCHTIB CIPHUSIOTH
YCHIIIHOMY BUKOHAHHIO HUMU NIPOEKTHUX 3aBIaHb.
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TECHNOLOGICAL APPROACH TO THE FORMATION OF
CREATIVE PERSONALITY OF PRIMARY SCHOOL STUDENTS

In recent years, the problem of creative abilities of the younger generation
has become quite acute. Creative abilities include the ability to think critically,
the ability to be proactive and bold in their creative decisions, the ability to have
a non-standard view of solving problems facing them nowadays.

These tasks can be most effectively solved using the latest approaches,
including technological (its forms, methods, tools and techniques), which
contributes not only to the formation of students’ sustainable interest to creative
activities but encourages the students to show their practical and creative skills.
Appropriately selected technology for the formation of creative personality helps
to reveal primary school students’ original ideas, the ability to implement them in
various activities, to improve students’ skills and abilities to work in a non-
standard and creative way.

The problem of forming the creative personality of a primary school student
is covered in the works of such scientists as L. Bozhovych, L. Vygotsky, H.
Kostyuk, N. Menchynska, H. Lublinska, M. Shardakov and others [4:46].

Psychological and pedagogical researches show that the primary school age
is a sensitive period for the development of the child’s creativity due to the
peculiarities of mental (cognitive) development of children aged 6 to 11. The
child perceives the world through images, the student’s speech is enriched, his
memory becomes more stable, and the imagination is characterized by active
development. The child constantly fantasizes, draws, makes appliques, shows
interest in music, fine arts, literary creativity, etc.

L. Vygotsky’s research shows that the primary school age is a very favorable
period for the development of creative personality that is the child’s abilities and
inclinations. The basis for the formation of abilities is a developed imagination,
observation, and thinking. This is a sensitive period for the accumulation of the
child’s knowledge, which is part of his creativity. The main factors in the
development of the student’s creative abilities are his educational activities and a
more conscious attitude to the learning process as the child grows up. According
to the scientist, the student’s positive emotional attitude to the accumulation of
knowledge and to the activity is the basis of creativity [2:16].

The student’s creative personality is characterized by the level of developing
his creative abilities. Abilities are defined as the person’s individual and
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psychological characteristics that express his readiness to mastering certain
activities and to their successful implementation.

The main factors influencing the creative activity are the personality of the
creator, environment, conditions in which the creative activity develops, desires
and will, the developed motivational component, as well as the person’s ability to
analyze the consequences of his activity and its effectiveness.

The characteristics of the student’s creative personality are the following:

% speed of thinking (it is the quantity of ideas that arise in the
student’s mind for a particular unit of time);

% flexibility of thinking that is the person’s ability to switch from one
idea to another; the ability to see the relationships between these ideas (for
example, what information from the previous idea can be used for the
realization of the next idea and vice versa); the ability to take creative
risks and find paradoxes [1:62];

¢ curiosity (the student’s ability to show steady interest in learning
new things, openness and sincere surprise);

¢ courage that is the child’s ability to make decisions without fear
even in situations that are characterized by uncertainty and risk as well as
the ability to complete what has been started:;

+ originality, which implies the child’s ability to generate certain
ideas. L. Vygotsky and J. Piaget also believe that during the primary
school age children actively develop general and special abilities.
Therefore, the main task of teachers and parents is to promote the
development of these abilities.

The formation of creative personality in primary school age is also
influenced by such psychological factors as self-regulation and developed will
(the arbitrariness of management of the junior student’s mental processes and
behavior). In the early school years, children rise to a new qualitative level in
their development. They acquire the ability to act not only in accordance with the
requirements of adults but also in accordance with their own requirements [3:19].

Thus, the development of creative personality of primary school students is
based on the learning process, which involves the appropriate level of
development of students’ cognitive and mental processes such as thinking,
attention, imagination and speech. It also depends on the children’s accumulation
of the system of knowledge, skills and abilities as well as relevant experience
that the students gain in the educational process. While studying at primary
school, the students learn generalized ways of mental actions, due to which their
cognitive processes are actively developing.
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ESTABLISHMENT OF CHORAL ART AT THE BEGINNING OF THE
XXI CENTURY: FORMS OF PRESENTATION

Choral singing occupies a special place in any culture, because its uniqueness
lies in the human understanding of the essence of music. In the XXI century
choral music is being updated. Domestic researcher O. Fedchenko defines that
the style of works presented in the works of contemporary composers can be
called «music of the state» and, as an example, singles out the work of a
contemporary artist E. Whitaker, the founder of the world's largest virtual choir,
whose music is heard around the world. The presence of such choral performance
is a sign of change and evidence of the immortal power of choral art at any time
and in any circumstances [11].

The development of academic choral performance in Ukraine at the
beginning of the XXI century is also due to the active search for new forms and
means of expression, semantic presentation nuances, combination of
performance techniques with technical capabilities of audiovisual equipment and
other things.

As choral art is the highest form of singing and the basis of musical culture,
it is appropriate to consider the human voice as a gift to man from God and the
first tool for presenting musical culture in vocal and choral forms. Of course, for
Ukrainian culture choral art is basic and one in which the best embodied and
transmitted features of the culture of our people, customs and traditions.

Choral singing for Ukrainians since the days of the «golden» baroque in
music has acquired professional virtuoso features thanks to composers M.
Berezovsky and M. Bortnyansky, became the nation's ambassador to the world
under the leadership of O. Koshytsya, nurtured choral masters G. Veryovka, A.
Avdievsky are still looking for new ways of becoming.

I. Gamkalo in his publication, published in the encyclopedia of modern
Ukraine, raises the question of the origin and development of the conductor and
the art of conducting in general. The author argues that with the advent of choral
art, the state began to prosper, musically and spiritually enriched [2]. In the
historical aspect of his publication, O. Slobodenyuk draws attention to the
development of domestic academic choral performance in the second half of the
XX century and the beginning of the XXI century. The researcher reveals the
main role of professional choral education, which is important for the dynamic
development of choral performance in this period. The author singles out the
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activities of leading choirs that have made a significant contribution and glorified
Ukraine in the world [10].

V. Mykhailets was engaged in the analysis of performing tasks in modern
choral art. In his article, the author notes that the choir is inherently a complex
organism and its successful work should depend not only on the conductor but
also on the whole team, the choir performers. The researcher sees the
requirements for choral music and its performance through the works of
composers and famous figures of the twentieth century, in particular,
representatives of the new Viennese school and the Italian avant-garde, as well as
the conditions under which there is a tendency to works [7].

In his scientific notes, G. Didych touches upon the fact that Ukrainian choral
performance needs to be constantly developed and improved. The author devotes
his research to the study of such artistic phenomena as choral theater, its
historical development and genre diversity [4]. The study of the problem of
theatrical choral works is the subject of interest of the candidate of art history Yu.
Mostova [8]. In her dissertation, she highlights the development of modern
trends, namely the use of productions and presentations for the choir. In the
manuscript, the researcher argues that the theatricalization of musical imagery
arises due to the specific and creative thinking of the composer, in particular
his/her talent in different artistic fields and the ability to think in different artistic
languages simultaneously [9].

Having great talent and eternal love for music, Honored Artist of Ukraine O.
Dondyk in her article explores the activities of the Academic Chamber Choir
«Khreschatyk». The author reveals and highlights the phenomenon of the
transformation of audio-visual parameters of stage space as an important activity
of the choir [5]. I. Hutsol draws the standard of choral performance on the
examples of performing activity of well-known choral groups in his blog. The
author describes the achievements, worldwide recognition and talent of such
choirs as the National Honored Academic Chapel of Ukraine «Dumka», the Lviv
State Academic Men’s Choir «Dudaryk» and the Zhytomyr Academic Choir
«QOreya» [3].

In particular, in an interview with O. Vacek — artistic director and conductor
of «Oreia», we were able to reveal the peculiarities of his conducting work,
special ways of interpretation and presentation of the choral repertoire of the
famous group. In particular, the idea of staging a choral work arises due to the
conductor’s desire to meet the requirements of the time, so thinking about how to
make choral singing more interesting for the audience, gave rise to one of the
first choral theaters in Ukraine. The principle according to which the conductor
selects the choral repertoire is very important.

The artist approaches this issue with great responsibility — he concentrates,
sits, thinks, listens to many hundreds of works, plays notes and chooses the
works that he likes the most. He also encourages the team with his own show
(singing or playing an instrument) to show interest in learning the work. And
then, at the next stage of rehearsals, he has an artistic vision and a desire for a
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special way of presenting a choral work. The repertoire of the choir «Oreya» has
a lot of works with staging, which will be difficult to remember and list them all.
The conductor is very happy to talk about such works as «My Mountains» by V.
Zubytsky, «Kupalska» by R. Malinovsky, and «Saul» — a musical story about the
Apostle Paul, a composition of a Swedish work. N. Timoshkina, the main
director of the Zhytomyr Regional Music and Drama Theater named after lvan
Kocherga and an honored artist of Ukraine, helps O. Vacek to stage his works. In
their creative tandem, real masterpieces of choral performance are born, in
particular «Saul», which became the winner of numerous international and
national awards [6].

Another interesting method of vocal and choral presentation was initiated by
the Slobodyskis. Igor and Olena came up with the art project «Virtual Choir in
Ukraine», which was attended by 111 Ukrainian singers from around the world.
I. Buydenko, who also joined the organization of a unique national team,
explains the creation, success, and even the established national record of virtual
choral performance in her work. As a Methodist, she describes in detail the
features of the work of the choir-record holder and the creative cooperation of
musicians from around the world for a common goal: to promote choral art [1].

Thus, the development of national choral art and its formation at the
beginning of the XXI century correspond to the state of socio-cultural dynamic
changes and scientific and technological progress. In modern times, people
oversaturated with entertainment prefer to perceive any art through the prism of
action, i.e., «<show» as a need to sharpen their feelings. Thus, choreography,
scenography, audiovisual special effects, or dramatization present in choral
performance not only diversify the presentation of choral works, but also
significantly increase the interest in the perception of choral singing. National
choirs, where the Oreya Academic Choir takes an honorable place, place choral
art on a high professional level along with the world's best representatives, and
the search for new virtual opportunities for choral performance promotes its
popularization among the general public, educating the so-called spiritual culture.
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METHODICAL SUPPORT OF TEACHING CHILDREN OF UPPER-
KINDERGARTEN AGE OF STORYTELLING

The starting section in the educational system is preschool education
according to the Law of Ukraine "On Education™ within which programs and
tasks of the first level are implemented aimed at developing the abilities of
children and the formation of elements of educational activities in them [3].

The purpose of the article is to study theoretically and analyze the features
of storytelling of children of upper-kindergarten age.

According to the laws of Ukraine "On Education”, "On Preschool
Education”, the purpose of preschool education is to ensure the holistic
development of the children, their physical, intellectual and creative abilities
through education, training, socialization and the formation of necessary life
skills [3].

A descriptive story is a statement of the characteristics of an object or
phenomenon. Painting is an effective way to develop coherent speech in children
of of upper-kindergarten age. It makes children want to talk about the situation,
pushes them to tell a story, activates the experience, children have a need to
express themselves [4].

Storytelling is a complex of mental activity in which analysis, synthesis,
comparison, inference take place. The success of teaching storytelling depends
on children's understanding of the plot of the pictures [4].

Children of lower-kindergarten age still find it difficult to highlight the main
points in the plot of the picture. The child tries to list all the items first, and this
often does not tell what is depicted in the picture.

Storytelling techniques are:
sample teacher’s story
a plan of the story
storytelling in parts
collective storytelling
questions
evaluation

A sample story is a description of an object, event, or phenomenon that
children can follow.

Narrative planning is two or three main questions that determine the content
and sequence of a speech.

VVVVYYVYY
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All stories can be divided into stories on a visual and verbal basis (in
content-factual and creative), in form (descriptive and plot).

A descriptive story is a statement of the characteristics of an object or
phenomenon. The object is called at the beginning of the story, then the
characteristics, purpose of objects or actions are indicated.

Descriptive stories are comparative and explanatory. Preschoolers are taught
to make a description of two objects with contrasting features, as well as
explanatory stories with elements of reflection, proof, accompanied by a
demonstration of these actions. For example, a child can explain to a friend how
to use an object, a toy, how to play a game.

A descriptive story can be fictional. For example, a story about what kind of
toy a child would make or what picture he would draw for a gift [2].

The following types of series of plot pictures were used to compose stories
depending on the level of speech and thinking development of children:

1) at the initial stage of learning, a series of consecutive pictures is used,
which are based on children’s familiar material;

2) at the next stage of learning, a series of plot pictures of a wide plot plan is
applied in the image of each individual picture of the series, which are more
complex in the content.

The stages of storytelling of children of upper-kindergarten age:

The 1% stage. Previous work.

The 2" stage. A step-by-step system of game exercises of storytelling
teaching of children based on a series of plot pictures. It is of a generalizing
nature. The teacher’s task is to adapt each task to the children’s age he works
with. The sequence of steps should not be violated. The purpose is:

¢+ to raise children's love for nature, positive moral qualities (politeness,
decency, sensitivity, attentiveness), the desire to be interested in the lives of
animals;

+¢ to develop coherent speech (the ability to build sentences, match words in
gender, number and case), logical thinking, fine motor skills, imagination,
creativity, imagination, memory;

+¢ to teach and consolidate children's ability to storytelling.

The 3¢ stage. Verification tasks, in which children independently compose
stories based on a series of pictures collected by them [5].

Methods of teaching for a series of plot pictures are an important means of
developing children's internal speech programming. With the development of
internal speech, preschoolers begin to develop statements clearly, purposefully,
logically and consistently convey events over time. The pictures help the children
to build a monologue on the structure, and therefore their statements acquire
signs of context.

So, it is important for children to describe familiar objects. They are objects
of nature, tools, utensils, sewing supplies, writing and other different objects.
Storytelling the child explains the purpose of the object, demonstrates actions
with it. Children can write comparative stories about similar subjects. In the
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classes they come up with riddles, read works of art about objects. If the
description is complete, the child must have a model of its construction and the
means of its replenishment. The child's speech development is directly related to
his mental activity. And this connection is two-way. Active, rich and expressive
speech of the child indicates a high level of his mental development, and vice
versa.

To sum up, speech activity stimulates thought processes, helps to discover
and highlight in objective reality those connections and relationships that
correspond to language connections.
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UKRAINIAN FOLK SONG AND ROCK MUSIC: WAYS OF SYNTHESIS

In the development of the 21% century culture rock music occupies a special
place. At about 60 years ago it was the period of rapid flourishing. The process
of rock music formation underwent several stylistic modifications: from the
origins of the transformation of the subculture. Having specific features it made
strong emotional and ideological influence on young people from Western
European countries of cultural orientation [2].

Rock music has its own model of musical and psychological effectiveness in
difficult conditions of the development of the 21% century, in spite of its
similarity of certain features and techniques with other areas music culture,
especially with folklore. Folklore is not a culture, but its origins belong to the
song and dance of magical rituals of the deep past [3, p. 33]. However,
comparing rock music to folklore, rock music is much more associated with
modern non-European cultures and closer to the countercultural postmodern
worldview, where the attempts at the unconventional the perception of such
seemingly traditional art as music is not accidental.

Like any fairly integral branch of modern music culture, rock music requires
a certain culture of its implementation and perception. Rock music as cultural
and historical phenomenon can be called a form of modern existence and
manifestation the oldest qualities and properties of the human psyche [6].

Currently, folk rock is defined as complex, dynamic, a multidimensional
social phenomenon rooted in mass culture, dependent on it and affects it.
However, there is currently no clear understanding of the specified term,
therefore its urgency is indisputable [6].

Synthesis of arts is the creation of a qualitatively new artistic product for
through an organic combination of art or arts into a single whole.

The final phenomenon is not reduced to the sum of its components. An
association art in a new synthetic form occurs for the needs of modern society in
a broader, comprehensive development and depiction of reality [4]. The
definition of "synthesis": from the Greek. Synthesis is combination. It has
several meanings in art, first of all, it is a combination of several in art its species
around one, which was defined as leading. Often synthesis makes the role of the
public more active, for example, in national holidays, processions, triumphs,
carnivals, in various ritual acts (for example, ancient Dionysius), participants
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which are both viewers and authors, and is in contrast mergers (in many modern
musical compositions of the XX-XXI centuries), in particular, classic crossover.

Classical crossover is a musical style that represents a kind of synthesis, a
harmonious combination of elements of classical music with pop, rock or
electronic music. Officially the name appeared not so long ago, the list of
nominations for the Grammy Music Award consists of it, which is held annually
awarded by the US National Academy of Recording Arts [1, p. 18].Classical
crossover as a musical style has been formed gradually over the past three
decades of step by step, overcoming the path of eclectic experiments a
combination of rock music and classics to wide acclaim. Arina Domsky is the
only one performer in Ukraine, working in the genre of classical crossover,
soprano with conservative education and original stage image.

Taking into account the given information, we can emphasize that modern
rock music is constantly branching out in various directions, among many
popular styles of today, we highlight the synthesis of rock music and folklore,
because it is a part of the objectives of our research.

The purpose of the article is to study theoretically the essence of the
concept of "folk rock™ and analyze the ways of synthesis of Ukrainian folk songs
and rock music.

The concept of folk rock (English folk rock) is narrower than the concept of
world music, because it combines folklore with rock. Folk rock can be bigger or
to a lesser extent use the inherent features of folk music, including it tools and
manner of execution, but more aggressive nature and energy, and the using of
year-specific electronic tools. As a rule, music is referred to as folk rock in those
cases when "Folklore" component ethnic music of European peoples (such as
Celtic or Slavic) folklore) [8].

We mentioned that in the 2000s group "DahaBrakha", with its original sacred
and mystical performances, experienced its heyday in London. Its latest album is
titled "On the verge™ critics rate as number one in the direction of sacred
psychedelics.

Ivano-Frankivsk band "Perkalaba", which plays in the style of ethno-ska-
punk, is now in for some reason repeats the previous western breakthrough of
Haidamaki, playing dozens concert tours in Germany and other European
countries. The album "Chidro", which was presented in Germany, took its place
among the best bands in the world music genre in the German twenties. After
performing in Canada, Lviv group "Bourdon", which embodies the classical
doctrine of world music, became famous, one program of which intertwines a
huge number of motifs from different cultures, and each musician acts as a
unique performer and research specialist [7]. Nowadays the creative potential of
folk rock and ethno-fusion in Ukraine is real rich and inexhaustible.

"Shchedryk”, composed by Mykola Leontovych, is one of the integral
symbols of Christmas in Ukraine and all over the world. Thanking to the talented
arrangement of our composer, and the world tour of Ukraine Republican Chapel
of Alexander Koshyts "Shchedryk™ won the international popularity. In 1922,
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"Shchedryk™ sounded in Ukrainian at Carnegie Hall in New York. Public was
delighted. Everywhere the Ukrainian choir performed; there was an unforgettable
trace of this fabulous Christmas composition. The year of 2022 in Ukraine has
been declared the year of Mykola Leontovych, because this year the world
community will celebrate the 145th anniversary of the author's birth world-
famous carols. Cultural and artistic projects, competitions, commemoration
events, etc will be presented. Musicians do not stand aside from this remarkable
event cultural life: performers of "Shchedryk™ to a greater or lesser extent usage
the inherent features of this carol in their work, including in tools and manners of
execution, preserving its colour. These are: BB (Shouts Vidopliasova); Rock-H;
ZAPAL; Mormon Tabernacle Choir; Pentatonix et al. But, it is in combination
with rock music that this composition has more expressive character and energy,
as well as the usage of the electronic tools. This is a cover version of the Greek
rock band Orion's Reign, characterized by originality and interesting
compositions and which will appeal to fans of Heavy Metal [9].

Thus, it is possible to draw a conclusion about folk rock music, it is an
alternative element of modern musical culture and it should be used as: a social
instrument of designing, method of influencing the mass consciousness and an
interesting innovative approach. It gives an opportunity to apply certain creative
approaches in practice in the educational process (ex. performance on an electric
guitar in combination with the main theme on keyboard instruments of Ukrainian
folk song arranged by Mykola Leontovych "Shchedryk”, which was prepared by
students Eugene Mashkovsky and Yulia Kotenko on the occasion of New Year's
greetings, and the result was credited for internship [5].

Summing up that in recent decades the differentiation of alternative musical
styles in synthesis with folk songs is extremely fast, because the future art is in
interesting and unexpected combinations of already known, new views of
antiquity. Author's rock arrangement of folk songs creates something new and
the original sound of modern music and provides sample opportunities for its
application.
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CONDITIONS FOR THE FORMATION OF HEALTHY SAFETY
COMPETENCE IN CHILDREN OF UPPER-KINDERGARTEN AGE
BY MEANS OF PROJECT WORK

The problem of the formation children's health competence is one of the most
pressing. This concept implies the appropriate level of knowledge, skills and
abilities of the preschooler on the issue of strengthening and maintaining their
health, the child's attitude to him as a fundamental and highest value.

The problem of the formation of healthy safety competence in children of
kindergarten age was dealt with by many prominent Ukrainian and foreign
scholars, including psychologists, teachers, linguists, such as V. Abramov,
N.Androschuk, N. Bibik, V. Galuzinsky and others; the problem of a healthy
lifestyle, the preservation of the health of children of kindergarten age was
considered in the works of such scientists as: E. Andreeva, I. Chavets and
A.Boryceva; the role of project work in the formation of healthy safety
competence competence in children of kindergarten age was noted by T.
Andryushchenko, 1.Bibik, T. Mykhailichenko and others.

The purpose of the article is to analyze the conditions for the formation of
healthy safety competence in children of upper-kindergarten age by means of
project work.

According to psychological and pedagogical research [1; 2; 4], kindergarten
age is a sensitive period for the formation of healthy safety consciousness of the
child, which consists of appropriate knowledge of conditions and factors that
may preserve or harm health, as well as those motives and values that will
encourage children to follow hygiene rules, conditions work and rest. Only under
these conditions, children of kindergarten age will be able to have a high level of
health behaviour as a basis for the formation of sustainable health attitudes and
habits of the child in the future [1, p.12].

In the structure of healthy safety competence of children of kindergarten age,
scientists identify such components as: cognitive, emotional-value, motivational,
behavioral, which interact closely with each other.

It is worth talking about the need to intensify the activities of children of
kindergarten age in the formation of healthy safety competence of children by
saturating it with new content, methods and tools based on an innovative
approach. These, of course, should include project work, the purpose of which in
the context of the problem is the formation of knowledge, skills and abilities
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aimed at strengthening and maintaining the health of children, is the basis for
preschoolers' interest in improving health.

When implementing the content of these pedagogical conditions, which are
aimed at the formation of healthy safety competence in children of upper-
kindergarten age using the project method, it is necessary to take into account the
pedagogical conditions, namely:

1. Correspondence of the content of the material to the age characteristics of
children of kindergarten age.

2. Interesting forms, methods of work for children of upper-kindergarten age.

3. Awakening of interest and motivation of children in classes on the topic of
healthy life.

4. A positive example of an adult.

5. Practical activities of the preschooler related to strengthening and
maintaining his health. [3]

Each project and work on it involves a certain structure, which includes the
purpose and objectives of the project, expected results, economic justification of
the project, as well as the appropriate forms, methods and techniques.

The organization of the project method through the prism of children's health
should also include such a condition as taking into account the age-specific
development of children of kindergarten age. [1, p.17]

In the process of implementing projects with children 5-6 years old, it will be
advisable to use problematic issues that activate children's search (independent)
thinking and help children of kindergarten age learn to think more deeply not
only about maintaining their own health, but also better understand the
environment and changes in it to the state of our health, not forgetting that we are
all part of nature (for example: "What would happen if there was no water?",
"How is air good for me and the planet?", "Why you can't pollute rivers? ) [4,
p.73].

For the effective organization of project work in the conditions of health and
home, which aims to improve the health of children, adults must take into
account the age and needs of the child to change activities, walks in the air
determine the appropriate daily routine, which is important for maintaining and
strengthening her health, full development.

Summing up kindergarten age is quite significant, but at the same time, a
favorable stage for the formation of healthy safety competence of children,
because in this period, compared children of lower-kindergarten age and children
of upper-kindergaten age, more actively improve and develop motor skills and
physical qualities of children under appropriate pedagogical guidance on the part
of parents and educators, the body's protective potential is strengthened in order
to resist disease, posture is formed, etc. Therefore, a competent child in terms of
health will not only know how to protect themselves from disease, but will also
have a strong immunity as a basis for successful adaptation to school conditions.
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GENDER EQUALITY IN PRIMARY SCHOOL

A wide range of evidence shows that from a very early age, gender
stereotyping can have a significant impact on opportunities and choices for both
boys and girls with gendered divisions over what is considered acceptable. Often
behavior or subject choices are reinforced through both the attitudes of pupils,
staff and parents and through codes of practice in school, school management
etc.

By providing children with environments that encourage non-gendered
norms and expectations, children can feel more accepted and celebrated for their
individuality. By creating a more inclusive culture in schools our children and
young people will benefit from a school environment where all individuals are
equally safe and respected [1].

We believe that it is never too early to question what is seen as ‘normal’ or
what is traditionally expected of boys and girls in our society. In fact, we believe
that doing so from a very young age, helps to protect children from the negative
consequences of inequality as they grow into adults.

As a result, we can say, that the main goal of gender education is to reduce
the level imposed stereotypes about the behavior of people of either sex and learn
to go against them, to meet their own individual aspirations.

By providing children with environments that encourage non-gendered
norms and expectations, children can feel more accepted and celebrated for their
individuality. This can broaden their aspirations and be more open to a wide
range of opportunities.

A gender equality approach means helping children to achieve and aspire,
promoting a culture of equality and respect where children are able to flourish
and no one is limited by their gender [2].

If we are really to get it right for every child in our schools, gender equality
must be at the heart of policy and practice.

If we say about school, there teachers play the main role in achieving this
aim. There | mean teach pupils without any gender stereotypes or gender
inequalities.

By doing this, teachers must be aware of the possible bias or differences in
their questioning of girls and boys and take steps to monitor and if necessary
improve their own practice. For example, give equal “wait time” to girls and boy,
asking higher-order, open-ended questions of both boys and girls [3].
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Also, before promoting gender equality in class teacher should observe it,
makes conclusions about what gender stereotypes are presented in every pupil.

Moreover, teacher have to understand that all children have equal
opportunity to take part in all experiences and are encouraged to access all areas
of the curriculum.

In order to develop and plan this approach to promoting gender equality, it
can be helpful to find out about the children’s understanding of gender and
explore any unconscious bias they may have. This can be achieved through a
variety of interactive, age appropriate activities which both introduce the topic
and highlight key areas of learning that may be required.

It would be a good idea to apply diverse games, activities which are aimed at
overcoming gender stereotypes in class and school, in general, and it’s a good
way to expand children's knowledge about gender equality.

For instance, it can be role play, project work, individual games or work,
changing roles, learning culture of different countries, choosing responsibilities
in classroom or in school etc.

In my opinion, teacher can use a variety of simple, but simultaneously
curious activities. And one of them can be sorting activity, for example in topic
Professions.

Children worked in groups of 3 or 4 people, using Venn diagram to sort
cards with pictures into categories boys, girls, or both. They should decide as a
group where is best to place them. Remind them they can ask you if unsure.

This activity created discussion around different ideas and opinions about
boys and girls which allowed the opportunity to explore gender stereotypes and
encouraged children to challenge both their own ideas and others’.

Next, can be an Agree/Disagree/Unsure activity. Go over the words and what
they mean. Show symbols on cards and where in the room they are placed. Tell
children you are going to read out some statements/sentences. They should go to
area of room to indicate whether they agree, disagree or are unsure. Make sure
they understand not to copy their friend. Children should go where they think.
There are no right or wrong answers. Approximate list of statement can be: It’s
okay for boys to cry; Men are the boss of the house; Girls can be doctors; It’s
mums job to do the housework etc. There children can express their own opinion,
can concentrate on their individual interest. Furthermore, children shouldn’t think
what is normally or abnormally, because all is normally for both male and
female. Gender stereotypes which society wants to impose, what is abnormally.

A further consideration would be to apply drama or role play in the class to
wide knowledge about gender equality.

Role-playing games are good for exploring gender stereotypes with young
children and encouraging them to participate in a range of activities. Try
assigning roles at random, or use a magic sorting hat or a bag containing different
role cards.

During role play, challenge children assumptions. For example, if you are a
woman, you could take on the role of a scientists or explorer or the local doctor.
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For role play games, make it clear that all children can dress up/take on whatever
roles/costume they choose and avoid making assumptions about what
role/costumes children would like. Allow children to create their own costumes
and characters. Use a range of fabric and materials in the dress up area rather
than branded costumes to encourage the children to create their own costumes.
All this things, make this activity magic and amazing for children.

Pupils have the freedom to choose and explore how they can use their voice,
movement, and expression in role play and drama. They can express their idea,
thoughts and feelings. It will be exciting for children and they won’t afraid of
doing something wrong. Role play or drama allows pupils to show their
individuality (personalities), talents and creativity.

The last but not least, it’s classroom management. In this case, we would talk
about rules and responsibilities in classroom: girls and boys are encouraged
equally to take on responsibilities. This will show that you can do the same
things regardless of gender.

All thing considerate, | can say that, all actions should be based on interests
and previous knowledge of our pupils. Gender education provides gender
equality, the child's understanding that he is a person with his individual abilities,
talents and thoughts. Also, no matter who you were born a boy or a girl, you can
do what you like in your life, instead of conforming to gender stereotypes
invented by society. As for me, the teacher has a main role to explain these
things, is a person who creates a favorable environment and conditions for the
development of gender equality and overcoming gender stereotypes by doing
what was written above.
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FEATURES OF THE ORGANIZATION
OF CULTURAL AND ARTISTIC EVENTS

A mass event is one of the most popular and effective forms of cultural
activity in the society. The organizer of a cultural and artistic event must be
aware of the specificity that requires a particular form of representation. The
logic of creating and developing the topic is one of the main criteria for the
successful organization of a mass event. Therefore, it is necessary to clearly
understand the features, rules and all aspects of the organization of cultural and
artistic events.

Modern cultural and artistic events are becoming more developed. The
organizers often create unique events incorporating innovative technologies and
methods of organization, at the same time preserving the heritage of Ukrainian
traditions. The promotion of Ukrainian customs, traditions and folklore is a sign
of genuine patriotism and love for our country.

Every cultural and artistic event is an intrinsic part of folk culture. Artistic
projects are designed to be emotionally engaging. They convey the traditions of
Ukrainian generations; bring people closer together by creative interests, spiritual
and aesthetic values.

The implementation of each event always has three stages [1]:

I. The preparatory stage.

At this stage, the topic, the purpose of the cultural and artistic project, the
audience for which the event is designed, and the format of the action are
determined. Also, a scenario is developed, participants are identified, a budget is
drawn up and other administrative and organizational issues are resolved.

In addition, it is worth bearing in mind a number of requirements which, if
met, will fully achieve the objectives:

1. The event should be a means of creating and maintaining an appropriate
mood, creating emotions and experiences that will help to form certain attitudes
of the audience.

2. All participants have the opportunity to demonstrate their skills,
knowledge and talents.

3. The event shouldn’t be overloaded and overextended. The principle:
"The game must end earlier before it gets bored".

4. The project has to appeal to viewers and participants. Mostly it depends
on the format and activity of the participants themselves.
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5. The preparation of each mass event should take into account the
psychological and age-specific characteristics of the participants.

A specific goal has to be formulated at the preparatory stage of every
cultural and artistic project. It determines the format of the event, festival,
competition and other events. The format of the event includes the concept, the
time and duration of the event, the logistics, the content, the media support and
promotion.

The concept is the core of the future project, its main focus and
characteristic tension. The concept is the main idea of the cultural and artistic
event. This idea is implemented through the use of certain tools, such as themes,
decorations, communication style, advertising and media support of the project
[2].

During the formation of the concept, an action scenario is also created at the
same time, where the necessary compositional elements must be observed:

- introduction;

- main part;

- completion (final).

The author must use the required elements or tools while creating the
scenario. These means may include: direct address of the presenter to the
audience, activation of the participants (guests) of the event to perform certain
simple actions, questions to the audience, game and full action activation. The
result of such activity is an interaction, where the guests of the holiday are
involved in the process as much as possible. Accordingly, the main goal and
objectives of the event are achieved.

The cost estimate for the cultural and artistic event is a separate document
that includes the total amount and detailed structure of costs incurred by the
organizers during the preparation and implementation of the project [3]. The cost
estimate is prepared in accordance with the plan of the event, agreed and
approved by the organizers and administrative institutions. It includes the
expenditures for materials, services, execution of works, media support, etc.

The cost estimate is formed repeatedly. The initial budget is planned. In the
process of preparation and implementation of the event, cost items may change
according to the circumstances. Therefore, upon completion of the project, the
final cost estimate is prepared, indicating the actual costs and intended use of the
allocated funds.

Logistic is an important issue in the organization of cultural and artistic
events. It is necessary to take into account the logistical needs that will arise
during the preparation and implementation of the project: the availability of
vehicles for transportation of equipment, sound and light equipment, transfer of
artists and participants of the event.

A successful organization of the logistic process will expand the geography
of the cultural and artistic project, find unique locations and adjust the theme of
the event in accordance with the specificity of the territory, considering its
particularities and authenticity.
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I1. The correctional stage.

The scene is prepared and decorated, technical equipment is adjusted and
checked during the correctional stage. In addition, this phase includes rehearsals,
script edits, as well as a dress rehearsal.

During this period, the promotional and PR campaign is launched, as well as
a media support aimed at attracting as many visitors, participants and viewers as
possible.

The media campaign means holding press conferences, press tours, briefings
and involving the media in maximum coverage and announcing the upcoming
event.

Interaction with the media is an important part of the organization of a
cultural and artistic event. Journalists and representatives of online and print
media, television and radio have a great influence on forming the audience's
consciousness, informing and communicating with it, regulating public opinion,
criticism and public control [4].

I11. The main stage.

The main stage of any cultural and artistic project culminates in the final
design of locations, the installation of necessary equipment and facilities, the
reception of guests and the event itself.

At the end of the event, the project implementation will be discussed and
analyzed, the positives and possible lapses in the preparatory phase will be
identified, and some methodological recommendations will be formulated.

In addition, an important part of the main stage of the project is its visibility
through mass media, the dissemination of photo and video materials through
social media, etc.

A successful cultural and artistic event often becomes regular. The annual
project becomes more anticipated, more widespread and popular.

Today, cultural projects are no longer just a way to entertain the viewer [5].
First of all, it is an opportunity to hold thematic meetings, discuss current issues,
involve representatives of various spheres of public life (officials, public
activists, art critics, scientists, cultural figures, etc.).

The creation and organization of cultural and artistic events should be
focused on the uniqueness and authenticity of the region [6]. Almost every city in
Ukraine has its own difference, its own "face". Each regional artistic event has its
own audience. Every year the audience grows, mainly due to the Internet. Even a
small cultural project gains in popularity once it has been publicized on social
media.

Modern culture tends to renew traditional cultural and artistic events, as well
as to create new ones. This is evidenced by the increase in the number of festive
events, music festivals, Olympiads and competitions.

The process of forming the image of Ukraine takes place with the help of
various media through implementation of cultural and artistic projects. Creating a
positive image of Ukraine in the cultural and artistic spheres is impossible
without the involvement of professionals and artists with creative thinking.
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Specialists must have a rudimentary knowledge of Ukrainian customs and
traditions, understand the mentality of the Ukrainian people.

REFERENCES

1. http://www.zomc.org.ua/vidannya/item/1557-metodychni-rekomendatsii-
orhanizatsiia-masovykh-i-teatralizovanykh-sviat

2. http://ukr.art-imxo.com.ua/article/event-krok-za-krokom-chastyna-2.html

3. https://www.cultura.kh.ua/images/stories/metodkab/metod recomend pro
vedennya kult mas zahodiv.pdf

4. https://pidrudniki.com/10530524/sotsiologiya/pres-konferentsiya

5. https://platfor.ma/magazine/text-sg/re-invent/veliki-v-malikh/

6. https://nubip.edu.ua/node/54289

148


http://www.zomc.org.ua/vidannya/item/1557-metodychni-rekomendatsii-orhanizatsiia-masovykh-i-teatralizovanykh-sviat
http://www.zomc.org.ua/vidannya/item/1557-metodychni-rekomendatsii-orhanizatsiia-masovykh-i-teatralizovanykh-sviat
http://ukr.art-imxo.com.ua/article/event-krok-za-krokom-chastyna-2.html
https://www.cultura.kh.ua/images/stories/metodkab/metod_recomend_provedennya_kult_mas_zahodiv.pdf
https://www.cultura.kh.ua/images/stories/metodkab/metod_recomend_provedennya_kult_mas_zahodiv.pdf
https://pidru4niki.com/10530524/sotsiologiya/pres-konferentsiya
https://platfor.ma/magazine/text-sq/re-invent/veliki-v-malikh/
https://nubip.edu.ua/node/54289

D. Sushko,

Student,

O. Kravets,

PhD (Education), Associate Professor,
Zhytomyr Ivan Franko State University

THE FORMATION OF PRIMARY SCHOOL STUDENTS’ SPEECH
COMPETENCE IN THE CONDITIONS OF NEW UKRAINIAN SCHOOL

One of the main areas of competence-oriented learning is the formation of
primary school students’ speech competence, which means the ability to listen,
perceive and reproduce information, read and understand text, dialogue,
participate in discussions, persuade and defend their point of view, express their
own opinions, reasoning, and point of views in oral and written forms.

The formation of speech competence in primary school students can be held
due to the changing priorities of general secondary education, and be
characterized by increased attention to the assimilation of specific learning
outcomes, such as: knowledge, skills, attitudes, personal experience, the level of
assimilation which allows to act adequately to certain educational and life
situations. This determines, according to O.Ya. Savchenko, fundamental changes
in the organization of education, which is aimed at developing specific values
and vital knowledge and skills of students.

Purpose of the article: To describe the formation of key competencies
which are the ability to learn; the creation the feeling of a linguistic phenomena;
the formation of sociolinguistic culture in primary schoolchildren.

Linguistic competence is the participants’ knowledge of communication
norms and rules of modern literary language; their skillful use in the production
of statements.

The ability to speak fluently has attracted the attention of mankind for a long
time. K.D. Ushinsky noted that "language is the most important, richest and
strongest connection that unites the past, present day and future generations of
the people into one big, historical living unity. It not only reveals the vitality of
the people, but it is the life of this very nation. When the nation disappears, the
people are gone! "

The speech content line of language learning in the State Standard of Primary
Education and the current curriculum is the main one. It involves the
development of students' oral and written speech, their ability to use language as
a means of communication, cognition and influence. Communicative competence
Is a necessary condition for the creativity of every student. Therefore, the leading
idea for a primary school teacher is to create optimal conditions for the formation
of speech competence of primary school students at the language and reading
lessons, in particular:
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e providing favorable conditions for casual communication;

o the application of dialogic and discussion forms of learning;

e constant provision of opportunities for independent creative activity
of students;

e the use of game, interactive exercises for language development
[1].

At the heart of the creation of speech competence of primary school students
Is the ability to listen and understand oral speech. Starting from the 1st grade at
the literacy lessons and in grades 2" — 4™ at the language lessons, the work on
the formation of auditory skills is provided [2].

An important place in the formation of speech competence in primary school
students is given to the development of oral dialogic and monologue speech
skills (speaking). The work on creating a dialogue involves such two stages:

1. reproduction, acting out a dialogue on the bases the text, which has been

read or listened to by children at the lesson;

2. composing a dialogue based on a situational picture, verbally described
situation, reliance on supporting material, as well as independently,
following the rules of etiquette, culture of communication [3].

The method of working on the development of dialogic speech involves
taking into account the psychological structure of this type of speech activity,
which includes the following components: motive, purpose, means (language)
and the end result (expected reaction of the interlocutor). Necessary element for
the creation of dialogue is the motive, the desire to express a particular opinion,
which is realized differently depending on the situation of speech. Therefore, the
educational process should be built in such a way that children need to report
something, clarify certain issues and express their attitude to the problem under
consideration.

In the process of creating dialogic speech, much attention is paid to the
assimilation by students of the formulas of speech etiquette - polite words that
are used during greetings, farewells, requests, and so on. Elementary school
students need to memorize the most commonly used etiquette formulas, know the
circumstances in which each is used, and use them correctly and appropriately in
their own speech.

The formation of oral monologue should be carried out by:

1. The retelling of the texts which have been read or listened to;

2. The construction of children’s own statements on the basis of what they

have seen or experienced [4].

The monologue is usually addressed not only to one person, but to a group of
people. Accordingly, the author must construct it in such way that it will be
understandable to any listener. Therefore, high demands are placed on
monologue speech. It should be characterized by such features as: content, logic,
accuracy, richness of language, expressiveness, purity, accuracy. Accuracy of
speech is ensured not only by the ability of students to accurately convey facts,
observations or feelings, but also the ability to choose appropriate language tools
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- words and phrases that accurately convey the most characteristic features of
what or who is talked about.

Thus, accuracy requires mastery of all the richness of language, as well as the
ability to choose words, sentence constructions, which are the most relevant to
the content of the message. One of the most important types of speaking
activities in primary school is reading. In grades 2"¢ — 4™ separate lessons are
given. However, reading lessons should also be the subject of educational
activities, the specifics of which is to focus students on:

1. correct pronunciation of words in accordance with orthoepic literary

norms and awareness of their lexical meaning;

2. intonation of sentences, different in structure and purpose of expression;

3. semantic division of sentences with the help of pauses, melodies, etc [5].

The development of written speech in primary school students is the
formation of skills to record their thoughts, impressions, observations of the
surrounding reality. This process is planned to be carried out in the following
areas:

1. writing detailed and selective translations of texts read or heard;

2. construction of own written statements (stories, descriptions, opinions) on

close and clear topics;

3. the creation of statements for direct communicative purpose (letter,

announcement, greeting, invitation, instruction, etc.)

The value of detailed translation as a method of developing speech
competence is that it contributes to the enrichment and activation of vocabulary
of students, forms the ability to properly use the means of expression, promotes
the development of spelling skills. Literally reproducing what you listen to or
read also helps focus students' attention, memory, and thinking.

An important step in preparing to write a translation is to analyze the
language in which the text is written. In the process of this work it is necessary to
draw children’s attention to the accuracy, expressiveness, color of individual
words and expressions. It is important to focus students' attention on the bright
words and images used by the author. It is useful to write down some of the
brightest words and expressions in a notebook or on a board so that students can
use them in the translation. Vocabulary work is mandatory, which consists not
only in the interpretation of words that are incomprehensible to students, but
above all in the enrichment and activation of children's vocabulary. It is advisable
to encourage students to observe the synonymous richness of the listened text.

Conclusion: the formation of speech competence of primary school students
Is crucial for the formation of an active, creative and communicative personality.
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THE FORMATION OF COMMUNICATIVE AND SPEECH READINESS
OF CHILDREN OF UPPER-KINDERGARTEN AGE TO SCHOOL

The problem of the formation of communicative and speech readiness of
children of upper-kindergarten age to school remains one of the most relevant in
Psychology, Linguistics and Pedagogy. We find specific requirements for the
speech development of the individual (speech readiness) as the end result of this
age in the content of the Basic Component of Preschool Education.

The problem of speech development was dealt with by many prominent
Ukrainian and foreign scholars, including psychologists, teachers, linguists, such
as O. Leontiev, M. Lisina, T. Markova, V. Petrovsky, T. Pirozhenko, A.
Ruzskaya, O. Smirnova, O. Ushakova and others. A great contribution to the
studying of speech development of children of upper-kindergarten age was made
by A. Bogush, L. Vygotsky, N. Gavrish, etc.). According to A. Bogush
communicative and speech development of children is a complex characteristic
of personality, which requires both the most full-grown development of speech,
including vocabulary, sound culture of speech, grammatical correctness and
expressiveness of speech, dialogical and monological forms of speech, generated
evaluation and control actions and forms of communication and individual
psychological qualities and characteristics of the individual, which determine the
individual style of communication of each individual at different age stages of
its development and prepare the child to school.

The purpose of the article is to study theoretically and analyze the problem
of the formation of communicative and speech readiness of children of upper-
kindergarten age to New Ukrainian School.

Coping successfully with the new school requirements, the child must have
formed a set of closely intertwined qualities. It is impossible to consider these
qualities in isolation from the child's life experience, specific environment,
family structure. Therefore, the concept of "readiness to school” takes into
account all factors that can be defined as a set of competencies that constitute the
vital competence of the child.

Readiness to New Ukrainian School is a systemic characteristic of the
development of children of upper-kindergarten age, which is manifested in the
formation of competencies. These competencies are formed by instilling values
in the environment and developed under favourable conditions in various
situations of life experience and communication, which include the child in the
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family and in society.

The main components of a child's readiness to school are
psychophysiological, personal and intellectual, but the most important place
belongs to communicative and speech readiness.

The State Standard of Primary Education identifies among the main key
competencies the ability to communicate in native (if different from the state)
and foreign languages, which involves the active usage of native language in
various communicative situations, including life, educational process, cultural
life of the community. Of course, communicative activity is one of the leading
means of learning about the world of children, but children learn it through
interacting with peers and adults. Than the child's speech is richer, whereby the
easier way for the child is to express its thoughts, maintain relationships with
peers, learn about the world [3, p.15].

The most intensive communicative development of the child proceeds in
preschool age. Training children to school includes the formation of all types of
competencies, but the communicative competence occupies the leading position.
Its formation affects the socialization of children, the perception of the
environment, the development of vocabulary, the desire to learn, the ability to
interact with others.

According to the new version of the Basic Component of Preschool
Education (2021), speech competence is the ability of children to produce their
appeals, thoughts, impressions, etc. in any form of speech expression through
verbal and nonverbal means. Speech competence combines phonetic, lexical,
grammar, dialogical, monologue components and testifies to their
interdependence and mutuality [2].

Communicative competence is the child's ability to communicate with peers
and adults in various forms of constructive interaction; the ability to maintain
partnerships, to declare their intentions and desires, to reconcile their interests
with others, to negotiate, if necessary, to defend their position [2].

The child must have the following skills:

v’ to effectively communicate in native language, to correctly speak and
clearly pronounce sounds and words in accordance with the orthopedic norms of
the Ukrainian language;

v to show skills of sound analysis of simple words, to use all parts of
speech, different types of sentences;

v’ to coordinate words in phrases and sentences in accordance with language
norms (gender, number, case, conjugation, vocative form, etc.);

v/ to initiate and maintain the conversation in different situations of
communication, answer questions from the interlocutor;

v’ to compose different types of stories: descriptive, plot, creative (stories,
messages, reflections, explanations, sketches);

v to retell artistic texts, to compose fairy tales and various types of creative
stories;
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v’ to tell about events from their own lives, the content of the picture, works
of art;

v’ to show the ability to verbal creativity in different types of speech activity.

The formation of communicative and speech competence affects the
children's socialization, perception of the environment, vocabulary development,
desire to learn, ability to interact with others. According to A. Bogush, speech
and communicative preparation of children to school is a kind of preparation that
stimulates intellectual, emotional and volitional, motivational readiness of
preschoolers by the specifics of its content. It provides for sufficient adaptation
of children to schooling conditions, to the new program requirements for the
acquisition of norms and rules of language, speech actions necessary for
mastering speech skills [1, p.55].

It is also worth agreeing with O. Polishchuk, I. Konovalchuk that the
communicative readiness of children to school is a holistic complex formation
which consists of three components: cognitive, emotional, and behavioral.
Speech and communicative training covers the entire period of staying children
in preschool institutions and focuses on the Basic Component of Preschool
Education, which in particular in the educational direction [4, 65].

"Child's speech™ defines the essence, content and skills of communicative
competence. We will notice that the final indicator of communicative and speech
development is indicated in such educational areas as "A Child in Society"
(recognizes acquaintances at the meeting, and at his own request or in response
to the request shows willingness and ability to communicate with them), world of
culture "(elementary analyzes the means of artistic expression, the brightness of
the image connects with sounds, rhythms, dynamics, tempos, movements, facial
expressions, gestures, rhymes, monologues, dialogues, integrally reproduces the
content of poetic and prose works, distinguishes the beginning, the main part. He
is able to recite poems by heart, retell Ukrainian folk tales, use oral folk art in
games, performances, entertainment, folklore festivals.

Thus, it is possible to draw a conclusion about speech competence of
children is one of the leading basic characteristics of the individual, which is
formed in the process of their development. The children's speech development is
conditioned by the formation of speech, artistic and speech, communicative
competencies that ensure their full-fledged communication in human society. A
child with well-developed speech easily enters into communication with others,
can clearly express its thoughts, desires, ask questions, and agree with peers on
joint activities. Communicative and speech readiness to school is readiness for
voluntary and productive communication in the context of educational activities,
the presence of communicative initiative. In communication with adults and
peers, the preschooler is attentive to its beliefs, does not show intemperance,
negativism, and rudeness; does not use unethical statements, is polite in
communication, adheres to moral and ethical norms. The child is able to control
its emotions, understands the need to communicate, controls its desires, as well
as shows a willingness to engage in dialogue.
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FEATURES OF MUSICAL THEATER ACTIVITY
IN EXTRACURRICULAR WORK

Modern realities of Ukrainian society development require close attention to
the spiritual development of the younger generation. Among the existing values
are spiritual (intellectual, moral and others), aesthetic and art. Occupying an
important place in the structure of spiritual values, they contribute to the
formation of artistic and aesthetic culture of the individual, expand the horizons
of worldview and worldview, create images of aesthetic and artistic picture of the
world. "... artistic and aesthetic culture absorbs all aspects of aesthetic and artistic
direction, which are manifested in different types of creativity: literary, visual,
theatrical, musical. Aesthetic concept is the basis of artistic education, including
music, forms the spiritual needs of the younger generation, emotional and
aesthetic attitude to reality and art, in particular... "[3].

Nowadays the state of the national system of aesthetic education requires
understanding and development strategy that will meet the requirements of the
state concept of education in Ukraine, the core of which is developmental and
cultural functions and based on deep traditions of national Ukrainian music
education. Despite the diversity of musical and pedagogical views in antiquity
and to these days, the current problem of research is the impact of art on the inner
world of man.

The problem of the history of education in Ukraine was dealt with by many
prominent Ukrainian scholars, including psychologists, teachers, linguists, such
as: E. Bondarevska, N. Gryshchenko, M. Hrushevsky, M. Yevtukh, V. Kurylo,
M. Levkovsky, M. Stelmakhovych, B. Stuparyk, M. Yarmachenko, Petrovsky,
T.Pirozhenko, A. Ruzskaya, O. Smirnova, O. Ushakova and others. A great
contribution to the studying of the problems of the development of aesthetic
education was made by N. Brovko, N. Hannusenko, D. Jola, T. Krivosheya,
L.Levchuk. A great impact on the history of music education was made by
L.Aristova, L. Barenboim, O. Schreyer-Tkachenko S. N. Guralnyk, N. Danko,
I.Malashevska, L. Ostapenko, T. Sedlecka, I. Tsyuryak, V. Cherkasov. It should
be mentioned that one of the features of modern Ukrainian society is the process
of masculinity on the youth, which contributes to the washing away of national
spiritual traditions, degradation of aesthetic ideals, tastes and cultural identity.

The purpose of the article is to reveal the essence and features of musical
theater activity in extracurricular work.

157



The outlined goal presupposes the following tasks:

» to determine the historical conditions and bases of the development of
amateur and children's musical theaters in Ukraine;

» to analyze children's theatrical activities in musical and pedagogical
science and practice;

» to study the main directions and principles of extracurricular activities as a
component of the professional activity of a music teacher;

» to consider the stages, forms and methods of extracurricular activities of
teachers with the staff of children's musical theater.

The samples of art play a great attention in the formation of aesthetic culture
of pupils. Their importance in the system of means is growing in connection with
the exacerbation of the problems of education of the whole person, as the theater
is an expression of a comprehensive artistic view of the world around. The
theater performs an integrative function for other areas of artistic and aesthetic
education, as well as for knowledge of history, literature and more. Involvement
of pupils in theatrical activities is an important factor in terms of civic
personality, an effective way of aesthetic education, because theatrical creativity
contributes to the formation of observation and attentiveness to the world,
people, ability to empathize and empathize, willingness to cooperate [7].

Children's psyche is particularly susceptible to goodness and beauty, so an
important factor in shaping social activity students must have an organic
connection between aesthetic and moral. The teacher should make sure that
children live for some time with promising joy, which is the main task of
preliminary preparatory work. “Theater requires more serious and lasting stress
from a child, even more than movies. The play should be accompanied by
discussion and exchange of views, "wrote A. Makarenko [2].

So far, the rivals in the life of the theater are film, television, the Internet, but
the importance of theater in extracurricular activities and solving problems of
comprehensive development of students has not only not decreased, but even
increased. Theater is the largest visual form of artistic reflection of life, therefore,
this idea is revealed, first of all, in the actions of a living person, an actor, acting
on the viewer directly at the very moment of creativity. Therefore, in the theater
the child is not only a witness, but also a participant in the creative process itself.
Such interaction between those who create art and those who contemplate,
perceive requires from the viewer greater activity of perception, imagination,
thinking.

The development of aesthetic culture of pupils by means of theatrical art is
carried out through purposeful involvement of children in this art through
conversations, leading questions, activation of vocabulary (ground floor,
mezzanine, foyer, and box), bibliographic review of works (brief information
about the author, actors, etc.). All kinds of art, having in their arsenal special
means of influence, should become part of the overall system of aesthetic
education of students. Theater as a synthetic art form... concentrates in itself
other types of creativity, on the one hand enriches them, and on the other -
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enriches them; as in the process of development their commonality is revealed,
new ways of mutual relations and possibilities of mutual influence are
opened"[5].

Of course, theater does not replace other arts, because its specificity is that
the properties of literature, painting and music, he rethinks through the image of
a living actor. This direct human material for other arts is only the starting point
of creativity. The art of theater has a striking ability to merge with life, because
the stage action in moments of high tension blurs the line between art and life
and is perceived by the audience as reality.

According to it modern pedagogy considers theatrical art as a real means of
extracurricular activities. One of such means is musical-game dramatization. It
can be used with a well-developed perception of music and the presence of
students' motor and special skills, such as facial expressions, stage play,
characteristic intonation, on this basis to find their own way to implement a
creative idea. Dramatization is very close to children, because it is built on
action, it reveals with the greatest clarity the full range of imagination. The desire
to embody reality, which is embedded in the very process of imagination, in
dramatization finds its full realization. In addition, any dramatization is related to
the game. The game is seen as a creative dramatization of the form, which
reveals the technical, decorative and visual, and verbal, and dramatic, and
musical. The cognitive and moral role of theatrical education in the development
of imagination and observation, memory and attention, associative thinking,
culture of feelings, plasticity and language, modeling of life situations is huge
[6].

It is known that an element of improvisation is always in the structure of folk
song. It allows pupils to set creative goals and gives young performers the
opportunity to be unique co-authors. The structure of round dances and singing
games allows children to demonstrate various ways of creative activity: different
options for movements, their improvisation in dance, changing styles of round
dances, various methods of embodying game images and more. Musical-stage
plays with roles, dances, scenes from fairy tales, dialogues-recitatives are means
of active aesthetic education. An important way to activate the mental activity of
pupils is identification, which is the ability to present themselves in the
conditions depicted in musical works, in place of the characters, to adapt to
themselves, the ideas embedded in the work. The way to master the developed
theatrical and stage images lies through the song - imitation of the movements
referred to in the texts, helps children and their listeners to understand the
meaning and nature of the works. Pantomime reflections of the poetic text makes
it possible to realize more vivid images of the heroes [4].

We think that theatrical art originally combines action, artistic word,
pantomime, painting, sculpture, music and therefore trains and simultaneously
develops language, intuition, attention, observation, memory, associative
abilities, imagination, sense of rhythm and plasticity, movement, a number of
technical and constructive abilities of students. Due to this, dramatization can be
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considered as one of the methods of teaching, which provides active creative
reproduction of knowledge and an important means of extracurricular activities.

Thus, it is possible to draw a conclusion about one common goal, which is to
expand the stock of artistic knowledge of pupils, engage them in various arts,
increase ultimately the level of their general culture and aesthetic development. It
Is important to emphasize that the forms of extracurricular activities should
complement and continue the classroom, give the teacher an additional
opportunity to go beyond the normative school course. The pedagogical
advantage of extracurricular forms is also the creative freedom of the teacher in
choosing the most effective methods of working with students. In addition,
classes in electives, clubs allow the teacher to pay more attention to each of the
pupils, taking into account individual abilities and preferences.
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