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TEOPIA I IPAKTUKA PAHHBOI'O HABYAHHA
IHO3EMHHUX MOB

b. Bacunwk,

cmyoeHmkKa,

M. Komozopoea,

Kauouoam neoazo2ivHux HayK, OOyeHm,
Ykpainucokuti oeporcasnuti yHieepcumem
imeni Muxatina {pacomanosa

PO3BUTOK HABUAJIBHOTO IHTEPECY MOJIOIIINX
HIKOJISIPIB 3ACOBAMM IT'POBUX TEXHOJIOI'I HA YPOKAX
AHIJIIMCBKOI MOBHA

Anomayia. I{a nybnixayis  npuceaueHa OOCHIONCEHHIO  [2DOBUX
MexXHOI02TU Mma pO36UMKY HAGUATLHO20 IHMEpPecy MOA0OWUX WKOJADIE HA
YpoKax awueniucokoi  moeu. bynu poszenswymi cyuacHi nioxoou 00
BUKOPUCMAHHS I2POBUX MEXHOI02IU HA YPOKAX AH2NITUCLKOL MOBU.

Kniouosi cnosa: icposi mexwnonoecii, momueayisi Ha8UaHHs, PO3BUNOK
HABYANbHO20 IHMepecy.

HaiiGinpm  peanbHOIO MOTPEeOOI0 CydyacHOI CHCTEMH OCBITH €
BIIPOBA/DKCHHS TakuX (OpM Ta METOJIB HABYAHHS Ta BUXOBAHHS, IO
OyayTh TIABUIYBAaTH 1HTEpEC IO HABYAIBHOI AISUIBHOCTI, (hOPMYyBaTH B
YUHIB MO3UTUBHE CTaBJEHHS [0 HAaBUYaHHS, CTUMYJIIOBAaTH MO3UTUBHY
Mi3HaBaJIbHY MOTHBAIlII0. 3aCO00M pO3B’SI3aHHS 1I1€1 TPOOJIEMH MOXKe
CTaTH BIPOBA/DKEHHS B MPOILIEC HABYAHHS MOJOMIINX IIKOJSAPIB TaKUX
TEXHOJOTIM HaBYaHHs], SKI 3ady4yaTUMYTh JUTHHY JO aKTHBHOTO
CIIBpOOITHUIITBA 3 OJHOITKaMH Ta yuuteneM [ 1,2].

OpHi€ro 3 TAKUX TEXHOJIOTIH € IrpoBa.

[cHYIOTH Pi3HI MIAXOAM 10 BU3HAYEHHS MOHATTS «ITPOBI TEXHOJOTI.
3okpema, I. JIMUKIBCHKOIO ITPOBI TEXHOJIOTI BHU3HAYAIOTHCSA K «IrpoBa
dbopma B3aemojli memarora 1 JiTed, mo copuse (HOPMYyBaHHIO BMiHb
pO3B’s3yBaTH  3aBIaHHS HAa  OCHOBI  KOMIIETEHTHOTO  BHUOOpY
AbTEPHATHBHKUX BAapIaHTIB UEpE3 peati3allito MeBHOTO CIOXKETY.

Y cBoto uepry, I'. CemeBko [0 TMOHATTS «ITPOBI TEJarorivHi
TEXHOJOTI» BKJIIOYA€ JOCUTh IIMPOKY TIpPylmy METOAIB 1 MpHUIOMIB
oprasizaiii memarorivyHoro mporecy y Gopmi pi3HUX MEeNaroriyHuX irop.
[lenaroriyaa rpa Mae 4iTKO MOCTABJICHY METy HABYaHHS 1 BiAMOBIIHHIMA
NeJaroriyHuil pe3ysbTaT, sIKI MOXHa OOIPYHTYBaTH, BUIUIUTH B SIBHOMY
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BUTJISI/IL Ta OXapaKTepU3yBaTH HABYAJIbHO-T13HABAIBHOIO CIPSIMOBAHICTIO.

IrpoBi TexHOMOrIT — 1€ MIAXiJ 10 HaBYaHHS, SKUA BUKOPHCTOBYE IrpH
K OCHOBHHI THCTPYMEHT JUJIsl TIepeayl 3HaHb, HABUUOK Ta BMiHb YUHSIM.
Lleit miaxiag MoXKe BKJIIOYATH B ceO€ BUKOPUCTAHHS PI3HOMAHITHUX 1roOp,
K1 CIIPSMOBAH1 Ha JOCATHEHHS HaBYAIBHUX ITijIeH 1 MeTH [3].

IrpoBi TexHOJOTIT MOXYTh OyTH BHKOPHCTaHI SIK Ha YpOKax, Tak 1y
M03aypOYHUi dYac, 3aJeKHO BiJl KOHKPETHUX IENaroriyHuX IUIeH Ta
3aBnanb. Lleil minxig akTMBHO BUKOPHCTOBYETHCS B CYYacHIM OCBITI AJis
CTUMYJIIOBAaHHS MOTHBAIli, PO3BUTKY KPEATHBHOCTI Ta TMPOOJIEMHOTO
MUCJICHHS Y4YHIB, @ TaKOX JJii CTBOPEHHS I[IKAaBOTO Ta 3aXOILTIOIOYOTO
HaBYAJIBHOTO cepenoBuia [4].

IrpoBi TeXHOJOTIi MOXYTh BKJIKOYaTH B ceOe pi3HI (OpMH, TaKl sK
KOMIT'FOTEpHI 1TPHU, HACTUIBHI ITPH, POJIOBI ITPHU, CUMYJIAILII, T'ypTKOBI
3aHATTS Ta 1HII aKTUBHOCTI, sIKI 0a3ylOThCS Ha NPUHIMIAX TPU Ta
B3aemoiii. BoHn MOXyTh OyTH ajmantoBaHi JUisl pI3HUX BIKOBUX TPy Ta
HaBYaJbHUX MPEIMETIB, BKIIIOYAIOYN aHTI1HCHEKY MOBY [5,6].

[rpoBi TEXHOJOTIi CTBOPIOIOTH CHPUSTIMBY aTrMoc(epy i HaBYAHHS,
JIe¢ yYHI BiYyBalOTh ce0€ BIEBHEHO Ta MOTHBOBAHO, IO CIPHUAE
MOKPAIICHHIO IXHHOTO HABYAJILHOTO 1HTEPECY.
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IO. I'agpuniok,

cmyoeHmkKa,

O. bepnaupwka,

Kaunouoam neo. HayK, 00YyeHm,
YIAY imeni M. 11. /[pacomanosa

®OPMYBAHHAA MOPA.JII)HI/IX"I_IIHHOCTEI‘/JI MOJIOALINX
HIKOJISIPIB 3ACOBAMM II'POBOI ASIJIBHOCTI HA YPOKAX
IHO3EMHOI MOBH

B cywacHoMy CBITI, /€ TEXHOJOTIi PO3BUBAIOTHCA HAJ3BUYANHO
MIBUJKO 1 CYCHUJIBCTBO TIEPEKHMBAE TIOCTIMHI 3MiHHM, (POPMYBaHHS
MOpaJIbHUX I[IHHOCTEH Yy MOJIOAIINX IIKOJSIPIB CTa€ HaA3BUYANHO
BOXUJIMBUM 3aBIaHHSAM i1 OCBITHBOI cuctemu. Illmsaxom irpoBoi
JUSJIBHOCTI HA YpOKAaX 1HO3EMHOI MOBM MOXXHA JOCATTH HE JIMIIE
e(pEKTUBHOTO 3aCBOEHHS MOBHHUX HABHUYOK, ajl€ ¥ CHOPUATA PO3BUTKY
MOPAJIbHO1 CBIAOMOCTI Ta (POPMYBAHHIO BAKIIMBUX JKUTTEBUX LIIHHOCTEU y
niteil. B yMoBax 3aroctpeHHs MpoOJieM MIXKOCOOMCTICHUX B3a€EMUH,
3pOCTaHHs arpecHBHOCTI cepea JiTed Ta MIAITKIB, aKTHUBI3aIli
TEXHOJIOT1YHO1 3aJIe’KHOCTI, BIICHKOBOI arpecii 3a0e3MeueHHs MOPabHOTO
BUXOBAHHS CTa€ HAJ3BUYANHO BAXKIMBUM 3aBJaHHAM. IrpoBi MeTomu y
HAaBYaHHI 1HO3€MHHUM MOBaM JIO3BOJISIIOTH CTBOPIOBATH 1 MOJIETIOBATH
CUTyallli, B SKHX JITH MOXYTh HABUYUTHUCS BUPINIyBaTU KOHQDIIKTH,
MPOSIBJISITH €MITaTiI0, PO3BUBATH TOJIEPAHTHICTH Ta B3a€MOTIOBAry, BIIUyTH
HaIlllOHAJIBHY 1JICHTHYHICTh. 3aBISKH ITPOBUM METOJIaM Ha ypoKax
1HO3€MHOI MOBH, MOJIOJUIl HIKOJISIPI OTPUMYIOTh MOXJIMBICTH HE JIUIIIE
PO3IIMPHUTH CBiii CIOBHUKOBHIA 3amac Ta MOKPAITUTH TpaMaTHYHI HABUYKH,
ajie 1 aKTUBHO B3a€MO/IIATH, PO3BUBATU TBOPYICTh Ta (POPMYBATH KIHOYOBI
MOPaJIbHI LIHHOCTI.

Memoro [OCHIJKEHHS € BHUBYEHHS €(QEKTUBHOCTI (POpMyBaHHS
MOPAJIbHUX LIHHOCTEH MOJOJIIMX IIKOJIAPIB HA YPOKAaX 1HO3EMHOI MOBH 13
3aCTOCYBaHHSM ITPOBUX TEXHOJIOT1M.

MopanbHi LIHHOCTI € OCHOBOIO (DOpMyBaHHSI I1HAMBIAYyaJIbHOI Ta
KOJEKTUBHOI 1AEHTUYHOCTI, BIIMBAIOYM Ha HAIlE BIJHOIIEHHS IO ceoe,
IHITUX Ta CBITY HABKOJO HAc. BOHW CHpUAIOTh BUHUKHEHHIO MOpPaIbHUX
CTaHJApTIB 1 HOPM, SKI BU3HAYAIOTH MpaBUja TPU y CYCHUIBCTBI Ta
CHPUSAIOTH MOOYAOBI €TUYHOTO (DYHIAMEHTY JUISl PI3HUX ACTEKTIB XKUTTA |3,
C. 86]. BpaxoBywouu poib MENArOTIKM Y CTAHOBJIEHHI OCOOMCTOCTI,
BOKJIMBO AaKIEHTYBaTH HAa TOMYy, SK MOpajbHI LIHHOCTI CTalOTh
dbyHIaMEHTAIBHUM €JIEMEHTOM BUXOBaHHS, CHOpHUSAOYN (HOPMyBaHHIO
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HAaBUYOK MOpPaJbHOTO BHOOPY Ta CBIJIOMOTO TpOMaJssHHMHA. PO3yMiHHS 1
BIIPOBA/DKCHHSI ~ MOPAJIbHUX  I[IHHOCTEW B  MENAaroriyHud  MpoIlec
CIPUSECTBOPEHHIO HABYAJILHOTO CEPE/IOBUINA, JI€ MOJIOAII IIKOJSPU
BUaThCAd He Jumie (akrtam, ajge W I[IHHOCTSM, LIOMOKIIAJEHI B OCHOBY
T1IHOTO Ta 30aJJTaHCOBAHOTO YKUTTS.

MopanbHi IIHHOCTI Y TEAArorili BHCTYHAIOTh BaXXJIMBHUM KEPIBHUM
MPUHITUIIOM, SKH BHW3HA4Ya€ CTpaTerii HaBYAaHHS Ta BUXOBaHHSA. BoHwm
BTUIIOIOTH B cOO1 OCHOBHI HOpPMHM Ta ifeaiu, 1o GopMyIOTh XapakTep Ta
CeTUYHI ySIBJICHHS MalOyTHROTO mOKOJiHHA. [lemaroriuni migxomaw,
30pi€HTOBaHI HAa MOpaJbHI IIHHOCTI, CIPHUSIIOTH HE JHUIIE HABYATHHOMY
mporiecy, ajie i popMyBaHHIO IUTICHOI, BIAMOBINAEHOT 0cOOUCTOCTI [4, C.
76]. MopanbHi MIHHOCTI (QOPMYIOTBCS TiJ BIUIMBOM KYJIBTYpHHX,
peNrifHuX, OCOOMCTHX Ta COLIAIbHUX YHUHHHUKIB, YTBOPIOIOYHM OCHOBY
MOPAJILHOTO OOJMYYsl CYCHUIbCTBA Ta I1HAWBIJIA 1 BU3HAYAIOYM iXHE
CIPUMHSATTS MOpaJji Ta €TUKHU.

HaBuanbHa [AisUIBHICTH CTa€ BHU3HAYAIBHOIO [UJISI PO3BUTKY BCIX
MCUXIYHUX (YHKIH MOJIOAIIOrO IIKOJsApa — Iam'siTi, yBaru, MHUCIICHHS,
COpUMHATTS 1 ysiBU. J[iTM HE BTpaydarOTh 1HTEpECY IO T'pH, 1 YCIIIIHICTH
JOCSITAETHCA  IIBUIIE, SKIIO PI3HOMAHITHICTh 3aHSTh B3aEMOJIE MIX
co0010. BKIIIOUeHHSI BUBUEHHSI 1HO3€MHOI MOBH B ITPOBHM, Mi3HABAJIbHHM
Ta HABYaJIbHUII KOHTEKCT JO3BOJIAE€ JOMIHYBaTH BHYTPILIHIM, pPEabHO
JIIOYMM ITPOBUM Ta HaBYAJIbHO-MI3HABAJILHUM MOTHUBaM. [loeqHaHHA
MOBHOI OCBITM 3 IrpaMd Ta Ti3HABAJIbHUMHU 3aHATTAMH CIIPUSE
MO3UTUBHOMY CTaBJICHHIO MOJIOAIIUX IIKOJSAPIB A0 HaBYaHHS 1
JOCATHEHHIO MOBHHX ITLTEH.

[rpu CTBOPIOIOTH CUTYyaIllli, y SIKAX JITH MOXYTb BIIUYyTH Ta TMEPEKUTH
Pi3HI eMOIIii, 10 JTa€ MOXJIMBICTh M HE JIMIIE TCOPETUIHO 3PO3YMITH, alie
H  0coOMCTO BIAUYTH 3HAYEHHA MOpPAJIBHMX I[IHHOCTEH (ZIpyx0a,
B3a€EMOIIOBAra, TOJIEPAHTHICTh). Y4YacThb Yy PI3HUX Irpax CTUMYIIOE
PO3BUTOK eMMaTii, CIIBIEPEKUBAHHS Ta 3JaTHOCTI MOCTAaBUTU cebe Ha
Miciie 1HMmol JroauHu. Hampukiajn, ydacHHUKHM MOXYTh BiAirpaBaTd podii
PI3HHUX MEPCOHAXIB, IO JAOMOMArae iM Kpaile 3p03yMITH 1HII TOYKH 30py
Ta MEPEXKUBAHHS, a LI cpuse (OPMYBaHHIO HABUYOK aJanTarlii 10 pi3HUX
CUTyalliil, eQpeKTUBHOrO CHIJIKYBaHHA Ta BUpilIeHHS KOHQIIKTIB. IrpoBi
TEXHOJIOT1i JO3BOJISIIOTH BUMTEJSIM CTBOPIOBATU CHUTYallli, sIKI CIPSIMOBaH1
Ha PO3BUTOK MOpPAJIbHMX SKOCTEH Yepe3 CaMOCTIHHE BUPIIICHHS
KOH(IIKTIB Ta BHHUKHEHHS E€TUYHUX JWJIeM. YYaCHUKU TPU TOBHUHHI
pobuTH BUOOPH, BpaxOBYIOUM HE JIMIIE BJIACHI 1HTEPECH, aje 1 3arajbHi
MOPpaJIbHI HOPMH Ta MIHHOCTI [2, ¢. 23]

Y Toif ke dYac ydacTb Yy Irpax BIJKPUBA€ MITSIM MOXJIHUBICTb
JOCIIJKYBaTH Ta PO3YMITH KyJbTYpHI OCOOJMBOCTI IHIIMX KpaiH Ta
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HapoJiB Yepe3 B3a€MOJII0 3 PI3HOMAHITHUMHM MOBHHMHM MaTepiajiamMu M
cleHapisiMU. A 1€ HeaOUsIK CIpHsi€ PO3BUTKY HOBHX 17I€H, pO3IIUPEHHIO
CBITOTJISI LY Ta IMOOKOMY PO3YMIHHIO MDKKYJIBTYPHUX
0COOJMBOCTEH.ITPOB1 TEXHOJIOTIT CHpPsIMOBaHI Ha PO3BHUTOK KPUTHUHOTO
MHUCJICHHS Ta YMIHHA TNpuiiMaTd OOIrpyHTOBaH1 pimeHHs. [pasii,
OINMHSAIOYKCH y BUTAJaHOMY CBITI T'pH, HABYAIOTHCSI PO3PI3HATH MOPATHHO
MpaBUJIbHI Ta HEMPAaBUIbHI BUMHKH, IO CIpHsie (GOPMYBaHHIO BHYTPIIIHIX
IIHHOCTEH Ta €TUYHOTO CTaBJIEHHS A0 OTOYYIOYOro cBiTy [1, ¢. 5].

3araioM irpoBa MAisUTbHICTb Ha YpOKax 1HO3€MHOI MOBU pOOUTH
HAaBUYaHHS IIIKaBIIMM Ta 3axorumorouuM. JliTh OiIbII 3arikaBieHl y
BUBUEHHI MOBH, KOJIM BOHHU MOXYTh PO3BKATUCS Ta OTPUMYBATU
3aJIOBOJICHHSI BiJ TMpOIECy, 1€ CTUMYJIOE€ iX J0 aKTHUBHOI y4acTi Ta
OUIBIIIOTO 3aHYPEHHSI B MOBHY NMPAKTHKY, 110 B Pe3yJbTaTl CHpHUsi€e OIbII
e(eKTUBHOMY 3aCBOEHHIO MOBH Ta MOPAJILHUX I[IHHOCTEH, MOB'A3aHUX 3 ii
BUBUYCHHSIM.

VY BHUCHOBKY MOXEMO 3a3HauMTH, IO IrpoBa MisUIBHICTH Ha YpOKax
1HO3€MHOI MOBHU BHSBISIETHCS MOTY>KHUM I1HCTPYMEHTOM (OpPMYBaHHS
IHIIOMOBHOI KOMIIETEHTHOCTI aje © 11 (OpMyBaHHS MOPATBHUX
IIHHOCTEW y MOJOAIUX MIKOJsIpiB. BoHa He nuiie cripuse eheKTUBHOMY
3aCBOEHHIO MOBH, aj€ i PO3BUBA€ B JITSIX HABUYKHU CIIIBIpALll, €MIIATIi,
JOOpOTH, BIAYYTTA HAIlOHAIBHOI 1JEHTUYHOCTI, MOBard J0 I1HIIMX
KyJbTYp, IIO € HEOOXIJHUMHU YMIHHSMH [UJIsl IXHBOTO MOpPAJIbHOIO Ta
COLIIAJIBHOTO PO3BUTKY. 3aBJASKHAI TPOBUM CILIEHAPISIM Ta POJIbOBUM Irpam,
MOJICJIFOBAHHIO ITPOBUX CHUTYalllid, MOJIOJIII IIKOJSPl BUBYAIOTH MOBY HE
JUIIEe Yy KOHTEKCTI ii BXKMBaHHS, ajle W B KOHTEKCTI KYJbTYpHHUX Ta
MDKOCOOMCTICHUX B3a€MUH. BOHU BYaThCsl PO3YyMITH pPIi3HI KYJIbTYpHI
M1IX0/IM, PO3BUBATH TOJIEPAHTHICTh Ta BIAYYTTS B3a€EMOIOBAru, a TaKOX
BUPIIITYBATH  MOpaJIbHI ~ JWJIEMH B  HAJI3BUYAMHO  PI3HOMAHITHUX
KOHTEKCTaX. ToMy, BaXJIMBO BPaxOBYBAaTH TMOTEHINA] ITPOBUX METOJIB
py TUTAaHYBAaHHI Ta MPOBEACHHI YPOKIB 1HO3EMHOI MOBH, 3a0€3MeUyr4H
TaKUM YHHOM PO3BHUTOK KJIIOYOBUX MOpPAJIBHUX I[IHHOCTEH MOJIOAIINX
HIKOJIPIB.
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POJIb I'PU Y PO3BUTKY JUTUHU JOMKLIBHOI'O BIKY
M1 YAC 3AHATH 3 AHIJIINCBKOI MOBU

'pa € HEBII'€MHOIO YACTUHOIO KUTTS KOXHOI JTUTHHH. [pa
Mo00AEThCA 1 JITAM, 1 JOPOCIHM, aKe Tpa € TPHUPOJAHOIO TOTPEOOIO
moauHu. Bucoky oninky rpi naB B. CyxomnuHcbkuil. Bin nucas: «I'pa —
1€ BEJTMYE3HE CBITIIC BIKHO, KP13b K€ B TyXOBHUMN CBIT IUTUHU BIMBAETHCS
YKUBITIOUMH TMOTIK YSBJICHb, OHATH PO HABKOJMIIIHIN CBIT. ['pa — 11€ icKpa,
10 3aCBIYY€ BOTHHUK JOMUTIAMBOCTI» [1]. ['pa mpuHOCUTH paaicTh 1 MIACTS,
BOHA IPOIOHYE 3a/JI0BOJIEHHS, 1 B TOW K€ 4Yac 1€ croci0, 3a JONOMOIOI0
SKOTO JIITH JII3HAIOTHCS TIPO cede, PO 1HIIMX 1 CBIT, KK iX 0TOUy€E, BOHU
Ha0yBalOTh HABUYOK 1 CTBOPIOIOTH COINlajbHI  BiAHOCHHU. Tomy
HA/I3BUYAIHO BaXJIMBO, 100 KOYKHA AUTHHA MaJla JOCTATHRO Yacy AJis irop
1 o6 rpa Oyja HEBiJl'€EMHOI YaCTUHOIO 1i KUTTS. Te, sIK AUTHHA Tpae, 1
JI0JIMHA, 3 AKOK BOHA Ipa€, 3MIHIOIOTh LIISAX PO3BUTKY AUTHHHM. Irpu € ii
MPUPOIHOIO TOTPEOOIO 1 OJTHUM 13 OCHOBHHUX 3aHSTh.

Haiibisbiie it JIF0OISITh JUHAMIYHI ITPH, Y 3MICTI SKUX JOCTaTHHO Ail
(MOTOPHKH) 1 MIBUAKOI 1HTEIEKTYyaIbHOI peakilii Ha BUPIIICHHs 3aBIaHHS,
pPOJBOBI iTpH, TOJOBHUN TepOil SIKOT JO3BOJSE CAaMOCTBEPIKYBATHCS, a
TaKOX IrpU, SKI JapylOTh BOTHUK JUTSYOTO 3J0POBOTO TYMOpPY Ta
CTBOPIOIOTH TapHUW HacTpii. HaiikopucHimn irpu — 1e Ti, SKIi MawTh
MOEIHAHHS BUIIE3TaIaHuX SKOCTeH. YMCIeHHl MOCIHIKEHHS BKa3ylOTh Ha
poJib 1 3HAYEHHA TpU Uil PO3BUTKY (DI3UYHUX, MOPAIBHHUX,
IHTEJIEKTyaJIbHUX, COIlIaJJbHUX Ta €MOIIIMHUX SKOCTeW muTuHU. Yepes Hei
3aJI0BOJIBHSIIOTHCS 1HTEPECH JITEH 1 JOPOCIUX, OCOOJIMBO B THUX pailOHaXx,
e TpaauUidHI ITPU  CTOJITTAMHU PO3IISAJAIUCT SK OKpEeMHUH Crocio
OpraHi30BaHOTO CIIJIKYBaHHS Ta MPOBEACHHS T103BLILIA.

UYuclieHHI TOKOJIHHA BUPOCAM 3 TPAgUUIAHMMU Irpamu, SKi
nepefaBaincss 3 TOKOJNIHHA B TIOKOJIHHS, BHKOPHUCTOBYBAJHCS Ta
BJIOCKOHaMOBanMcs. 1[I Bujau 1rop 3acBOIOBANMCS BiJ CTapmiux giTen
(Hacamriepen Bij OpatTiB 1 cecTep), a MOTIM 1 BiJ JOpocauX (WieHiB ciM’1 Ta
BuuTeNiB). HaBiTh ChOrONIHI AITH 13 3a/JI0BOJICHHSIM IpalOTh y CTApOBHHHI
TpaJMIIIiHI ITpU, HE3BAKAIOUN HA TIOSIBY KOMIT FOTEPHUX 1TOP (SKi MOXKYTh
CTpUMYBATH JesiKi cepu PO3BUTKY AITEH Ta X TBOPYOCTi). 30€peKeHHS
HapOJHOI TpaaMIii Yepe3 irpu HeoOXimHe I 30epekeHHs HaIoi Harlli,
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MOJIOZIOTO TIOKOJIIHHS, HAIIMX HAIIaJKiB, iX BUXOBaHHS Ha IMEPEBIPEHUX,
T00puX 1 30epeKeHUX TPAAUIIMHUX MIHHOCTAX. TpamuiiiiHi irpu — 11e
ckapO, KWW MU TOBHUHHI Oepertv. BoHU € MOTYyXKHUM 1HCTPYMEHTOM ISt
HAaBYaHHSA, TOMY IO Yepe3 HUX MU OTPUMYEMO 3HAHHS, KYJbTYpPHHM
JOCB1JI, HOPMYEMO 3BUYKH T4 HABUYKHU [2].

Takum yuHOM, Tpa — 1€ MISTBHICTD, KA JTOMIHYE B JKHTTI JITEH 1 Mae
0co0JIMBE 3HAUEHHS B X PO3BUTKY Ta BUXOBaHH1, OCOOJIUBO B JOIIKUIEHUMN
nepiog. ToMmy y HaBUaIbHO-BUXOBHOMY MPOIEC AITEH MOIIKIIBHOTO BIKY
BEJMKA yBara Ma€ MPUAUIATACA CTBOPEHHIO YMOB [UIsl CIIOHTaHHOTO
IPOBEJCHHS irop abo CIpsSMOBAHUX Irop, 1rop 3 MpaBUJIAMU, 3a3/1aJIeTiIb
BCTAQHOBJICHUMU JIOPOCIIMMHU 3 METOIO JIOCSITHEHHS MEBHOTO TeIaroriYHoro
BIUIMBY. JMJAaKTHMYHI Ta pPyXJMBlI 1IrpUu € JIMIIE  EJIeMEHTaMHu
LJIECTIPIMOBAHO ~ OPraHi30BaHOrO  HaBuajpHOro mpormecy. Ilemaror
NOBUHEH CIIBIOPALIOBaTH 3 JIITbMHU B I'pl, JAONOMAaraTd iM, MPOINOHYIOUYU
npobiemMy, a He Jar4d ocTaTouHi pimeHHs. Kpim Toro, BiH Mae
JIOTIOMOTTH iM YCBIJIOMUTH CBOi MOKJIMBOCTI Ta CTaTH MAPTHEPOM Yy Ipi.
BuxoBanHss 4yepe3 rpy O3Hayae€ CHpSAMYBAHHS  ICUXO(I3UYHUX
MOJKJIMBOCTEN TUTHHM, ajie B TOH K€ Yac rpy BapToO pO3IJIaTH sIK OCHOBY
TBOPYOCTI Ta CHIOHTAHHOCTI TUTHUHH.

HunaktuyHa rpa siBisie coborw GopMy, 3a JOMNOMOTOK SIKOI JITH B
HikaBiii (hOpM1 MOHOBIIOIOTh, MOLIMPIOIOTh, MEPEBIPAIOTH 1 3aKPIILIIOIOTh
CBIA JOCBII 1 CBOI 3A10HOCTI, a HaOyTl 3HaHHS, JOCBIJ 1 BpPAKEHHA
BHUPAXAIOTh 1 3aCTOCOBYIOTh Y HOBUX JKUTTEBHUX 1 HABYAJIIbHUX CUTYaIlIsX.
JlunakTuuHi IrpU  COPUSAIOTH 3arajlbHOMY pO3BUTKY JTUTHHH, BOHU
COpPSAMOBYIOTH CBOIO yBary, KOJM WIEThCA TPO CIOPUHHATTS Ta
CIIOCTEPEKEHHS 3a 00’€KTOM, TOPIBHIOIOYH IMOAIOHOCTI Ta BiJAMIHHOCTI,
320X0UyI0YH (paHTa31l0 Ta TBOPUICTh. 3MICT IUJAKTHUYHUX ITOP PO3IIUPIOE
3arajbHy KapTUHY CBITY JITEH, CIIPSIMOBYE IXHIO JOMHUTIUBICT, CTUMYIIIOE
MOBJICHHEBY [isUIbHICTH, 30arauye CIIOBHUKOBHI 3arac, aKTHBI3Y€ YCHE
CIJIKYBaHHS.

UYepe3 TpamuiliiHi Irpyd OITH peai3yloThb CBOIO TOTpedy B pyci,
Ha0yBalOTh BaXJMBUX BpPaKE€Hb, PO3BUBAIOTH 1 NEPEKHUBAIOTH EMOIIi,
NEPEeKUBAIOTh BPAXEHHSI BiJ TOrO, MO0 € KPacHUBUM, MOTBOPHUM, IO
poOUTH iX IIACIMBUMM YHM HEUIACHUMH, aKTHBI3YIOTh YC1 OpraHU YYTTH.
Yepes 111 irpu 3aJI0BOJILHAIOTHCS COIIAJIbHI MOTPEOU, Takl SIK KOHTAKTU 3
OJHOJIITKAMUA Ta JOPOCIWMHU; BOHHU CTAOTh JUIsI HUX MOJACISMHU TSt
HACJIiTyBaHHS, TPABISIMU, 3HATOMUMHU 31 CBOEIO TPYIIOI0 YU CYyTNEPHUKAMH.
Boun  cmisnkyroThes, CaMOOPraHi30BYIOThHCA, O0OroBOpIOIOTH 1
JIOMOBJISIFOTBCSL B Tpl, BUAThCA JACMOKPATHYHO OOMpATH CBOTO Jijepa
(kamiTaHa), KOJEKTUBHO PaJll0Th, BIUCYIOTbCA B TPYIy, aKTHBI3YIOTh YCI
iXH1 UyTTs, PO3BUBAIOTH ysIBY Ta a0CTPaKTHI TYMKHU.
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Crnenugikoro 3acTOCYBaHHS irop y HaBUYaHHI JITEH aHTIIHCHKOT MOBH
MOJIITa€ 'y TOMY, IO Ha 3aHATTSAX BUXOBATEIb BUKOHYE POJb pexucepa-
opraHizaTopa 1 BeIy4oro irpoBoi JissIbHOCTI. BiH BpaxoBye Bke HaOyTuit
JITBMH JIOCBIJT Y4acTl Y CIO’)KETHO-POJIbOBHX, TeaTpalli30BaHUX Irpax, irpax
3 mnpaBwiaMH  (PyXJUBHUX, JUAAKTUYHUX, HAPOAHUX, MY3HUYHHX,
PO3BUBAIILHUX, KOMITIOTepHUX ToOImIO). Jlitm 0e3 o0coOJuBHUX 3yCHIIb
YCBIIOMJIIOIOTh 3MICT, CIOXKET, IMpaBWiIa, POJBbOBI [ii, TBOPUM 3aayM,
pOJBOBI Ta OpraHizaliiiHi B3a€EMUHU Ta 1HINI O3HAKU JAHOI TPH, Kpale
pO3yMiIOTh HaBYaJIbHI 3aBAaHHS. lle € BaXIMBUM YWHHHUKOM TOTO, IIIO
ONTUMAJIbHO BUKOPUCTOBYETHCS Yac, 1 3aHATTS HE IEPETBOPIOETHCS HA
po3Bary. [IpoBiTHUM METOOM Ha 3aHATTAX 3 AHTJIIWCHKOI MOBHU MIiTEH
JOLIKUIBHOTO BIKY BHCTYNA€ AWAAKTUYHA Ta TBOpYa TI'pa HA OCHOBI
CJIEMEHTApHOI JICKCUKH JHUTSYOrO0 CIUIKYBaHHsS, B SAKIM 11 giTei
PEryJIOI0ThCS ITPOBUMH 3aBJAHHSMU Ta ITPOBUMHM NpaBuiaMu |3, c. 28].

B meronuuHiii nitepaTypi € pi3HU Kiacudikailii irpoBUX 3aBAaHb IS
HAaBYAaHHS aHIJIIHACHKOT MOBH JIT€H JOIIKUIBHOTO BIKY. 3a KiJIbKICHUM
CKJIQZIOM YYaCHHUKIB PO3PI3HSIOTH (PPOHTAIBHI, MIATPYIIOBI Ta MapHi IrpH.
3a MeTow 1 3aBJaHHSIMHU HaBYaHHS BHUAUIMIOTH Taki irpu SK MOBHI
(Jlekcu4H1, rpamMaTh4Hi, (POHETUYH1), MOBJIEHHEBI (Irpu Ha (POPMyBaHHS
BMIHb TOBOPIHHSI Ta ayJilOBaHHS) Ta KOMYHIKAaTUBHI (UIs1 (pOpMyBaHHS
HAaBUYOK CIIIJIKYBaHHs). 3a XapakTepoMm 1 (JOpMOIO MOBEIIHKM YYaCHUKIB
IrpOBl  3aBJAHHS MOAUISIIOTh HA IPU-MAHINYJSIIi 3 OpeaMEeTaMH
(MadIOHKaMM, KapTKaMu, JSUIbKaMHu, M’si9eM, Irpalikamu, IrpaikoBUM
MOCy/IOM Ta MEOJISIMH, JIOTO, JJOMIHO TOIIO), ITPH, TOB’sA3aHI 3 pyXaMu Ta
bi3uynumu nisimu («Xoposoay, «Ilotsary, xonpba, cTpubku, Oir, Ta iH.),
irpu-3mMaradfs (B mapax, rpymnax, KOMaHJlax) Ta pOJIbOBl iIrpH HAa OCHOBI
VSIBHUX Ta peasibHUX cuTyailiil («Jlens HapoKkeHH», «Y Mara3uHi» Ta 1H.)
[3, c. 29-30].

Bbynp sika rpa, K mpaBuiio, BITHOCUTHCS OJHOYACHO JI0 PI3HUX THIIIB.
Hanpukian, ponboBa rpa «A Visit to the Doctory e ogHovacHo mapHOTo,
MOBJICHHEBOIO, KOMYHIKATHBHOIO, TPOIO-MAHIMYJISIIE€I0 3 IFPAIIKOBUM
MEJIUYHUM OO0JaJHAHHSAM Ta OASTOM (TepMOMETp, (POHEHIOCKOI, MEIUYHA
Iarno4yka TOIIO), POJLOBOIO T'POK0 HA OCHOBI pEAJIbHUX CHUTYyalllk Ta
NOB’5I3aHOI0 3 pyxamu Ta ¢izuuHumu AisMu. HactinmeHa rpa “Bounce
around” Ta rpa 3 KyOMKaMH, sIKi CTBOPEHI HaMH 3a JOIMOMOIOK0 CaiTy Mes-
english.com [4] ta Tools for Educators [5] (auB. Puc. 1), MmoxyTh OyTH
KJacu(ikoBaHl SK MIACPYNOBI, MOBHI (J€KCHYHI) Ta IrPU-MaHIMyJALIT 3
MaJIOHKaMH Ta KyOMKaMHU.
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I

cut wt the &
Fid w the shape o€ a

aste the goay
sectims 14 the warde
# the 4

Puc. 1. Hacminoua epa i kyoux, cmeopeni 3a donomozoio catimy Mes-
english.com. ma Tools for Educators

Takum uymHOM, Tpa € TOTY)KHUM METOJOM HaBYaHHS 1 BUXOBAaHHS
JOMIKUTHHUKIB. BUKOpUCTaHHS ITpOBUX 3aBAaHb HA 3aHATTSX 3 aHTIIHCHKOT
MOBH y 3aKjaJax JOMIKIIbHOT OCBITH CIpHUSE SIK 3arallbHOMY PO3BUTKY
JiTed, Tak 1 (QOpMyBaHHIO iX IHIIOMOBHMX  HaBMYOK 1 BMiHb. 3a
JIOTIOMOTOI0 TIOAIOHUX 1MOp HaBYAJIBLHUM MPOLIEC CTa€ JJIsl ITEH I[IKaBUM,
3aXOIUTIOI0YMM Ta HeBUMYyHIeHHUM. OJHOYaCHO B MIT€H MiJBHILYETHCA
MOTHBALlI A0 BUBUEHHS aHINIMCHKOI MOBH, (DOPMYIOTHCS KOMYHIKAaTHUBHI
BMIHHS, JIOTIYHE MHCIJIECHHS, BMIHHSA MpalIOBaTH y KOMaHI, a TaKOoX
pO3BHBAEThCS MMaM’ATh, YyBara, ysBa, IIBHUAKICTb PEAKIlii TOIMIO.
[lepcriekTHBOIO TOJANBIINX AOCHIKEHb MH BOa4a€EMO CTBOPEHHS
KaTaJIoTy ITPOBUX 3aBJIaHb PI3HUX THITIB JJIsI HABYAHHS aHTIIHACHKOI MOBH
JTEN JOMIKIIBHOTO BIKY.
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Vipaincokuii oeporcasnuil ynieepcumem imeni Muxatina
Jlpacomanosa

TEOPETHYHI 3ACAJIU TIPOBJIEMHA ®OPMYBAHHSI
HABHUYOK AYJIIIOBAHHS Y MOJIOJIINX HIKOJISIPIB
IIPU BUBYEHHI U CHUIIJIIH MOBHO-JIITEPATYPHOI

OCBITHBOI T'AJTY3I

B ymoBax HYII nepen negaroroM CToiTh 3aBJAHHS CIPUSATUA PO3BUTKY
B 3700yBayiB OCBITU KJIIOYOBUX KOMIIETEHTHOCTEH, cepejl SIKMX BUIbHE
BOJIOJIIHHSA JIEP>KaBHOIO Ta 1HO3eMHOI0 MOBaMu. [loyaTkoBa 1ikosia Bigirpae
BKJIMBY poJib Y (hOpMyBaHHI KOMYHIKATUBHOT KOMIETEHTHOCT1 MOJIOIIITUX
IIKOJISIPIB SIK OCHOBHOT METH BHBYEHHS JIMCUHUIUIIH MOBHO-JIITEPATypHOT
OCBITHBOI rany3i. OcoOnrBe 3HAYECHHS y IIbOMY KOHTEKCTI BiJIBOJMTHCS
dbopMyBaHHIO HABHUOK ayzitoBaHHs. [IIKOJISIp HABUAETHCS YBAXKHO CIIyXaTH
YCHE MOBJICHHS, YCBIJIOMJIFO€ 3MICT IMOYYTOTO, BHOKPEMIIIOE TOJIOBHE Ta
IpYropsilHE, BUXOBYE KYJbTYpy CHUIKYBaHHA pIAHOK MOBOK. 3a
JIOTIOMOTOI0 ayJIIFOBaHHA B1J0OYBAa€ThbCS PO3BUTOK KOTHITUBHHUX HABUYOK —
nam’siTi, yBaru TOILNO, SIKI BIJICPAIOTh BaXJIMBY POJb B €(EKTHUBHOCTI
HaBYaHHSI.

[IIxonssp Mae BMITH BUTBHO BHCJIOBIIOBATH CBOI AYMKH YKPaiHCHKOIO
MOBOIO B yCHI# 1 MUChbMOBIN (hopmax, €PEeKTUBHO CIIJIKYBATHCS B Pi3HUX
KOMyHIKaTUBHUX cuTyalisx. ChopMOBaHI HABUYKU ayJiFOBaHHS CIIPUSIOThH

IbOMY.
[IpoGnema ¢dopmMyBaHHS HABUYOK ayJliFOBaHHS BHUBYAIACS BUYCHUMH
®. baneBuuy, M. Bamynenko, I. Tym3uk, O. MenpHnYaiko,

K. ITonomaproBoro, O. CaBuenko, C. Jlyoosuk, 1. Jlanmuuoro, C. Llinbko,
O. XOpOomKOBCHKOIO Ta IHIMMH. JlOCHITHUKH 30CEepeAnsii yBary Ha
BUBYEHHI OCOOJMBOCTEH 3aCTOCYBaHHS BHUIB MOBJIEHHEBOI ISJIBHOCTI,
30KpeMa i ay/1it0BaHHs, Y MOJIOAIIINA IIKOJTI.

Jlnst BceOIlYHOro Ta €(PeKTUBHOIO aHalli3y MOBJIEHHEBOI AISUIBHOCTI B
ayliroBaHHI 0a)aHO BHU3HAYUTH CYTHICTh ILOTO TIOHATTA. AHaII3
HAyKOBUX JDKEpesl MOKa3aB, 10 BU3HAYEHHS MOBJICHHEBOI IiSTIBHOCTI Y
PI3HUX JOCHITHUKIB pi3HAThCA. M. BalryneHKo MpomoHye po3yMiTh
MOBJICHHEBY JISTIBHICTh SIK  «...aKTUBHHH, IIJICCOPSIMOBAHUN MPOIIEC,
OTMOCEPEIKOBAaHUI MOBIICHHSIM, SIKM BHMHHUKA€ B PE3yJNbTaTi B3aEMOII1
CUTYyallll CIUIKYBaHHSA MDXK JIIOAbMHU. MOBIIEHHEBA AiSUIBHICTH MOXE OyTH
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BKJIIOYEHAa B OUIBII MIMPOKE KOJO IHIIMX BUJIB JISUIBHOCTI, TaKUX SK
colliayibHa, BUpOOHWYa (TpyaoBa) 1 mi3HaBanbHa» [1, c.26]. O. biruy
BHU3HAYAa€ MOBJICHHEBY JISJIbHICTD SIK «CHUCTEMY MOBJICHHEBUX AaKTIB, IO
BXOJATh JIO CKIaQy TEOPETUYHOI, IHTENEKTyaJbHOI Ta MPaKTUYHOI
TisTIbHOCTI»  [2, ¢.26]. TpaauiiiHO B TIICHMXOJOTii Ta JIHTBICTHUII
PO3PI3HAIOTh TaKi BHAM MOBJICHHEBOI JiSUTBHOCTI: TOBOPiIHHS (mepemadya
MOBJICHHEBUX aKyCTHUYHUX CHUTHANIB, IO TMepenarTh iHdopMarliio),
ayIiloBaHHA (CIPUHHATTS Ta OCMHUCICHHS MOBJICHHEBUX aKyCTHYHHX
CUTHATIB), MUChMO (KOJYBaHHS MOBJICHHEBUX CHUTHAJIB 3a JOIOMOTOIO
rpadiuHuX CUMBOIIIB) Ta YMTAHHSA (JIEKOAYBaHHS TpadidyHUX CUMBOJIB) [3,
c. 13-14].

Ayi0oBaHHS K BHJI MOBJICHHEBOI JISUTBHOCTI Ma€ CBO1 OCOOJIUBOCTI 1
BYCHI BKa3yIOTh Ha:

1. XapakTep MOBJICHHEBOIO MOBIAOMJICHHS. AyAIIOBaHHA, SK 1
TOBOPIHHS, HAJCKHUTh JO BHJIY MOBJIECHHEBOI AISUTBHOCTI, IO 3/1HCHIOE
0e3nocepelHI0  YCHY KOMyHiKalilo. ToMy BOHO HpPOTHCTaBISETHCS
YUTAHHIO 1 MUCbMY, SKI 3/A1MCHIOIOTH IHCHMOBY OIOCEPEAKOBAHY
KOMYHIKaIIifo.

2. Pomp y mpomeci CHUIKYBaHHS. AyYAIIOBaHHS, SK 1 YHTaHHS,
BBAYKAETHCS] PEAKTUBHUM BUJIOM MOBJICHHEBOT isUTBHOCTI.

3. CrnpsIMOBaHICTb MOBJIEHHEBOTO TOBIAOMJICHHS. AYJIIOBaHHA, SK 1
YUTaHHSA (HAa BIAMIHY BlJ TOBOPIHHA 1 MHCbMA), € PEUENTUBHUM BHUJIOM
MOBJICHHEBO]I JISUILHOCTI.

4. OcHoBHa (popma MPAKTHKH — BHYTPIIIHS, TOMy HE BUpaKEHa, Ha
BIJIMIHY BIJl TOBOPIHHS Ta MUCbMA, SIKI BUKOHYIOTHCS 30BHI.

5. PesynpTaT MOBIEHHEBOI MisTBHOCTI. Lle po3ymMiHHS CHPUHHSATOTO
CMUCJIOBOTO KOHTEKCTY Ta BJIacHa BepOalibHA YU HEBEpOAJIbHA MOBEIIHKA Y
BiANOBIAb [4].

AyaitoBaHHS XapaKTepU3yeThCs TpbOMa PIBHAMHM MOTHUBAIIii, aHAMI3Y 1
CUHTE3Y Ta 3aCTOCYBaHHS:

1. MotuBaniitauii  piBeHb.  CTUMYIIOETBCS  KOMYHIKATUBHUM
3aBlaHHAM. be3nocepeaHbO TMepe]; CeaHCOM AayAIIOBaHHS pPELMMIIEHT
NOBMHEH OyTH NOIH(OPMOBAHUI MpPO Te, L0 CIAyXaTd 1 HA YOMY
3ocepenuTHcs. MoTuBallis 3a3BHYail  CTBOPIOETHCS 3alliKaBIIOBAILHUM
BCTYITHUM CJIOBOM TIPO aBTOpa YU TeMY TBOPY. Y MpPOIECi TOBCIKICHHOTO
CHIJIKYBAaHHS MOTHBAIIEI0 JJIA CHOPUMHATTS 1 PO3YMIHHS CKa3aHOIO €
IpeAMEeT CHUJIKYBaHHS 1 caM CIIBPO3MOBHUK (MaHepa CHUIKYBaHHs, HOro
HABUYKH 1 BMIHHS IPUBEPHYTHU yBary ciyxaya).

2. AHaMTHUKO-CHHTETHYHMA piBeHb. € OCHOBHOI YaCTHHOIO
ayniroBanHia. Ha mpomy ertami BiAOyBaeTbcsl COPUMHATTA Ta 0OOpoOKa
iHdopmarii, mo HagIWNUIA Yepe3 CiIyXxoBWil KaHal. EQexkTuBHICTH
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pO3yMiHHS ~ 3a0€3MeuyeTbcs  CIYXOBOIO  HaM SITTIO,  MeXaHI3MaMu
MPOTHO3YBaHHS.

3. PiBenp peamizamii. Ilepenbavae ocTaTouyHe  OCMHCIICHHS
MPOCIIyXaHOTo ToBiJIoMJIeHHs. Ha 1pomMy piBHI BHKOHaBuYa (pa3a
MOBJICHHEBOI AISJILHOCTI MOXKe OyTH a0o He OyTH IpejcTaBjieHa 30BHI. Y
peabHOMY CHUIKYBaHHI pe3yJdbTaTH ayIiIOBAaHHS YacTO 3aHIIAIOTHCS
MPUXOBAaHUMH. Y HaBUaJbHIA CHUTYyaIlil memarory HEoOXiTHO BH3HAYUTH
XapakTep OCTAaTOYHOro pPO3yMiHHs iHGopMalli. 3 Ii€0 METOI0 BYHUTEINb
OIiHIOE BepOaidbHI Ta HEBepOambHI peakIlii MmKojaspa. Y Tporeci
ayJilOBaHHA Te, SIK Clyxadl mepeadayaroTh 1 pO3yMIIOTh TEMY TEKCTY,
3aJICKUTh B IXHBOTO PIBHS PO3BUTKY ayAilOBaHHS, MOMEPEAHBOTO
JIOCBIJly ay/A1I0OBaHHS Ta 0013HAHOCTI 3 TEMOIO TEKCTY, @ TaKOX BIJ iXHbOI
MOBHOT BIIPABHOCTI Ta KyJIbTypHOTo piBH [5, ¢. 117-118].

HaBuanHg ay;ifOBaHHIO MOJIOJAIIMX  IIKOJSIpIB  0a3yeThcsi Ha
MICUXOJIOTO-TIEIATOTIYHUX ~ OCHOBAaX 13 ypaxyBaHHSIM  OCOOJMBOCTEM
BIKOBOTO pO3BUTKY aitedl. CrenudiuyHi pUCH 3yMOBJCHI 3MiIHAMHU
MOCTIHOTO ~ cepe/loBUIlla TepeOyBaHHS Ta Mi3HABAIBHUX MPOIECIB;
HEJIOCTaTHIM PO3BUTKOM KOTHITUBHUX HABHYOK, 3aMIIICHHS JOTIYHOTO
xapaktepy crnpuHaTTa iHGopmarii emoiiiHuM. [logiOHuit  piBeHb
PO3BUTKY MOJIOJIIMX IIKOJISPIB MOXKE BUKIMKATH TPYIHOUIl Yy MpOILEci
dbopMyBaHHS HaBUUOK ayJiroBaHHs. [IpoOieMu moB’si3aHi 3 MOBJIEHHEBOIO
dbopMOIO Ta  KOHTEKCTOM  TNOBIJOMIIEHHS, YMOBAaMHM  TpPAaHCIIALIL
MOBIJIOMJICHHS Ta JXKepeaaMu 1HpopmMaliii.

CrocTrepexeHHs 32 TeAaroriyHuM J0CBIIOM JIO3BOJISIE CTBEPIKYBATH,
[0 METOJIMKAa HaBYaHHS MOJIOAIIMX IIKOJSPIB ay[llOBaHHIO B XO/Il
BUBYCHHSI JUCIUIUIIH MOBHO-JITEPATYpPHOi OCBITHBOI Taly3l mepemdadae
iHOopMaIIHHO-TIATOTOBUMI Ta oOpradizamiiauii  etanu. llpakTuune
HAaBUYaHHS BIJOYBA€ThCS Y B3aEMO3B’A3KY 13 (azaMu MOBJICHHEBOI
JisTIbHOCTI. BOHM BH3HAYaroTh MOCHTIAOBHICTh Ta METOJAWKY POOOTH Ta
BKJIFOYAIOTh OPIEHTYBAJIbHY, BUKOHABYY, KOHTPOJBHY CTaIii.

JlIAJIBHICTD TIefarora 3ajJeKUTh B €Taly HaBYAJIbHOTO 3aHSATTS: I
Yac TMOSICHEHHS HOBOTO Marepiaiy, 3aKpillJIeHHS HOBOI TEMH, SK €JIEMEHT
J1JIOTIYHOTO Y¥ MOHOJIOTTYHOTO MOBJIGHHS a00 CHellalibHUM Pi3HOBU/
BIpaB. 3aBJaHHS Ha ayJilOBaHHSA TOAUISIOTBCS HA  MIArOTOBYI
(OpieHTyIO4l), MOBJICHHEBI, KOHTpOJIIOO4i. Baromy pons  rpae
IHIMBIIyabHO-CIpAMOBaHui miaxiz [6, ¢. 90].

TakuM YWHOM, HaBYAaHHS ayJIIOBAaHHIO MOJIOAIIMX  IITKOJISIPIB
nepeadavyae LUIECHPSIMOBAHY pOOOTY IOJO0 BHUPOOJICHHS HEOOXITHHUX
YMiHb Y IIKOJSPIB BIAMOBIIHO O MPOrPaMHUX BUMOT Y rajy3i 3aCBOEHHS
3HaHb MOBHO-JIITEPATypHOI OCBITHBOI ramy3i. HaBuaHHs aynairoBaHHIO
00’€/IHy€ HE TUIbKH OCBITHIO, @ i1 BUXOBHY METY: CIIpUSi€ PO3BUTKY YBaru
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VUYHIB, BUXOBAHHIO KYJbTYpU CIIyXaHHS, 110 BaXIJIUBO 11 (HOpPMYBaHHS
KOMYHIKaTUBHUX YMIHb JIJIsl TOBCSIKJICHHOT'O CITIJIKYBaHHS.
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Kumomupcokuii Oepoicasnuil yrisepcumem imeri leana Opanka

TEOPETUYHI OCHOBU ®OPMYBAHHS IHIIOMOBHOI
JEKCUYHOI KOMIIETEHTHOCTI YUYHIB [IOYATKOBOI
HIKOJIU 3ACOBAMU MI’)KITPE/IMETHUX 3B’A3KIB

Konnenmiss HoBoi ykpaincbkoi mkonu mnependadae ¢GopMyBaHHS Y
JITe OCHOBHUX KOMIIETEHTHOCTEH, SIKI € BXXJIMBUMHU JJIsSI peanmizaiiii i1ei
OCBITH BHOPOAOBXK KHUTTS. OHA 13 KIIOYOBUX KOMIETEHTHOCTEH, sIKa Mae
chopMyBaTHCS y NUTUHH B MPOIIEC] HABYAHHS € CIUIKYBAHHS 1HO3EMHUMHU
MOBaMH.

®opMyBaHHA JIEKCMYHOI KOMIIETEHTHOCTI € TOJIOBHOIO METOIO
HAaBYaHHS 1HO3EMHOI MOBH Yy MOYaTKOBIN mikoji. Came Ha MOYaTKOBOMY
eTani HaBYaHHSA 1HO3EMHIA MOB1 BaXKJIMBO 3aKJIACTH OCHOBH JIEKCUYHOL
KOMIIETEHTHOCTI, IKUX OyJe JOCTaTHHO JJIsI MOJAJbIIOro ii PO3BUTKY Ta
YIOCKOHAJIEHHA. 3MICT HABYAaHHS 1HO3EMHOI MOBHM y IOYATKOBIM HIKOJI
BU3HAYAETHCS TMCUXO(D1310J0TTYHUMHU OCOOJIMBOCTSIMUA YUYHIB MOJIOAIIOTO
IIKIJIBHOTO BIKY. ToMy MI0 IIKOJSPIB MOJIOAIIOrO IIKUIBHOTO BIKY
HEOOXITHO 3al[lkaBUTH y BHUBYEHHI 1HO3€MHOI MOBH, C(HOpPMYBaTH
MMO3UTUBHE CTaBJICHHS SIK JO caMoOi 1HO3eMHOI MOBH, TakK 1 J0 ii HOCIIB,
BUKJIMKATH IIKaBICTh JI0 CaMOTO MPEaMETy Ta IOCTaBUTH MPaBUIbHY
MOTHBAIIIIO JIO TIPOIECY OBOJIOJIIHHS 1HO3EMHOIO MOBOIO.

[luTaHHA METOIUKHA HABYAHHS JICKCUKU 1HO3EMHUX MOB PO3TJISAAINACA
OaratbMa gochigHukamu, TakumMu sk B.A. byx6inmepom, H.I. T'es,
3umnuboro 1.0., I.JI. bim, IlaTinosum C.®., Hlanskum B.H., Ipyzsom I'.0O.,
Kunko H.M., Kysemenkom FO.B. ¥V neskux pobGoTtax, NpUCBIYECHUX
HABYAHHIO 1HO3EMHOI MOBHM Yy TIOYATKOBIM IIKOJNI, NMUTAaHHS HAaBYAHHSI
JIEKCUKHU MOPYUIYBAJIHUCS MOMYTHO, B PYCHi AOCHIKEHHS 1HIIUX MPoOIemM
(manmpukian, B podborax H.A. I'opnosoi, O.FO. [lirtapa, H.B. JloOpuHiHOf,
€.1. HerneBuipkoi, M. T. Oranecsina, JI.A. [{BeTkoBOi, Ta iH.).

JlekcnyHa  KOMIIETEHTHICTh BHU3HAYAETHCS CYYaCHUMH  BUYCHHMH
(O.IT.AmatneBa, A.M. borym, C.JI. Kymm, C.FO. HikonaeBa ta iH.) sk
HAasSBHICTh TIEBHOTO 3amacy JICKCUYHHX OJWHHIIL 3 YpaxXyBaHHSIM BIKY
IIKOJISIPIB,  3JQTHICTh  aJCKBAaTHO iX BHUKOPHUCTOBYBATH: KOPEKTHO
BUMOBJIIATU 1 TIMCATH, MPABWJILHO OPTaHI30BYBaTH TPaMaTUYHO, PO3YMITH
Ha CJIyX 1 B MpOIleCci YUTaHHs, ONEPyBaTH HUMHU B aKTax KOMYHIKauii y
NOTPiIOHOMY TeMIl 1 B PI3HOMAHITHUX 3HAYCHHSX, JIOPEYHO BXKUBATHU
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oOpa3Hi BHUCJIOBH, NPUCITIB'S, NPHUKA3KH, (Pa3eosIoridHl 3BOPOTH IS
JIOCSITHEHHSI BIJMIOBIIHOTO KOMYHIKAQTUBHO (PYHKIIIOHAJILHOTO PE3yJIbTaTy
[3, 4].

Meta HaBYaHHS JIEKCUKH Y MOYATKOBIN KO ToJisirae y (hopMyBaHHI
IHIITOMOBHO1 ~ JIGKCHYHOT KOMIIETEHTHOCTI Ha piBHI Al 3rigHo 13
“3aranpHOEBpOIICCEKUMU  PekoMeHmamissMu 3  MOBHOI  OcBiTH . Y
MOYATKOBIA MIKOJII BaXXJIHBO copmyBaTh 0a30Bl JEKCHYHI HaBHUKH,
HEOOX1MHI [ TMOAAJBIIOTO0 PO3BUTKY 1HIIOMOBHOI KOMYHIKaTHBHOT
KOMIIETEHTHOCTI B OCHOBHIM 1 crapmiii mkoni. Ha mpomy crymeni
3IIACHIOETHCS (DOPMYBAHHSI PEIENTUBHUX 1 PENPOAYKTUBHUX HABUYOK Y
MeKax BU3HauUeHUX cep 1 cutyalliil BiAMOBIIHO 10 BIKOBUX OCOOIMBOCTEH
YUYHIB Ta iXHIX 1HTEpECiB, HA OCHOBI BUKOPHUCTAHHSA MOBJICHHEBHX 3pPa3KIB
[1].

dopMyBaHHS 1HIIOMOBHO1 JIEKCUYHOT KOMIIETEHTHOCTI BKJIIOYA€E B ce0e
mpu emanu: 1) 03HAHOMJICHHS 3 HOBUMHU JIEKCUUYHUMH OIUHUIIMU; 2)
PELENTUBHO-PENPOAYKTUBHE TPEHYBaHHS; 3) KOMYHIKAaTHBHA MPAKTHUKA.
Merta I-20 emany — BBeJCHHSI HOBHUX JICKCHYHUX OJMHHIIb, POIKPUTTS 1X
3HAUCHHA Ta 3a0e3MeUeHH X TIEPBUHHOTO 3acBO€HH. Meta [[-eo0 emany —
opraHizailisi TPEHyBaHHs YUHIB I10JI0 3aCBOE€HHS (POPMHU Ta 3HaYECHb HOBUX
JIEKCUYHUX OJIMHHULIb, OpraHi3allisi TPEHYBaHHS Y4YHIB y B)XXMBaHHI HOBUX
JIEKCUYHUX OJMHUIIL Ha piBHI (pazu. Meta [ll-co emany — 3abe3neunTu
KOMYHIKaTHBHY TIPAKTUKY Y B)XKHBaHHI HOBHUX JICKCHYHUX OJWHUIL Y
pI3HUX BUJAX MOBJIEHHEBOI JTIsIIBHOCTI [3, 6].

3rilH0 3 YMHHOIO HABUYAJBHOI MPOTPaMOIO, YCHA B3aEMOIS MIX
VYHSIMH Ha KiHenb 4 Kkimacy Mae Oyt Ha piBHi  Pre-Al  nns
3araJlbHOOCBITHIX HaBYAJIBHUX 3aKJIaJliB Ta piBHa Al s cremiazizoBaHuX
IIKIJT 3 TOTJMOJICHHMM BHUBYEHHSM 1HO3eMHOI MoBHU. [le piBenn Pre-Al
nepeadayae yMiHHS PO3YMITH Ta BXKMBATH MOOYTOBI MOBCSIKIECHHI BUPA3H,
YMIHHS BIJPEKOMEHAYBATHCh a00 MPEACTaBUTH KOTOCh, 3alMUTYyBaTH 1
BIIMOBIIATH Ha 3alUTaHHS IIPO JEesAKl JeTalml OCOOMCTOTO KUTTSA, IIPO
JOJIeH, TIPO pedl TOIO, YMIHHS B3a€EMOJISITH HA MPOCTOMY piBHI. PiBeHb
Al nepenbayae coOO0 BOJIOAIHHS TAKUMHU YMIHHAMH SIK, CHIJIKYBaTUCh Y
IPOCTUX 1 3BUYANHUX CUTyallisiX, € MOTPIOEH MPOCTHHl 1 NpsAMUKA OOMIH
iH(dopMaIli€el0 HAa 3HAOMI Ta 3BUYHI TEMH, YMIHHS OINUCATH MPOCTUMHU
MOBHHMMH 3ac00aMU BUIJISII CBOI'O OTOYEHHSI, HAHOIMX4e CepeoBHIIE 1
BCe, 1110 TTOB’s13aHe 31 cdeporo Oe3nocepennix nmotped [1].

JeranpHuil aHamiz poOIT 1 JOCHIIKEHb, MPUCBIYECHUX BUBUCHHIO
MCUXIYHUX OCOOJMBOCTEM YUYHIB MOJIOJIIOTO IIKIIBHOTO BiKY J03BOJIsIE
CTBEP/KYBAaTH, IO caMe IIe BIKOBUI MEPioj] € HAMOUIBIT MPOTyKTHBHUM
JUTSl 3aCBOEHHS 3HAHb, YMiHb 1 HABUYOK MPH BHUBUYEHHI 1HO3EMHOI MOBH.
Oco0OnmuBOCTI Ta OUHAMIKa PO3YMOBHX OTEpAIliii y MPOIECi PO3BUTKY
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KOMYHIKaTUBHOT KOMITETEHIIIT po3risaaoTecsi B podotax H.b. Byprosoro,
H.C. Konmoropona, HO.I. IlaccoBa. AnHani3 cnemiajJbHOI JIiTEpaTypH,
JIOTIOBHEHU HaJ0aHHSMU TO3UTUBHOIO TNEAArorivHoro JOCBiAy Ta
JIOCBIZly aBTOPIB, NMEPEKOHYE B TOMY, IO MOYATOK PAHHbBOI'O BHUBYCHHS
1HO3eMHO1 MOBHM MICTUTh y €001 Baromi NCHXOJIOT14HI MEPEeIyMOBH s
OBOJIOJIHHS  MOJOJIIMMU  IIKOJASpaMH  OHOBAaMU  €JIEMEHTapHOI
KOMYHIKaTHBHOI KOMIICTCHITI1.

Mostoamnuii KIJIBHUNA BIK € BIKOM CTAaHOBJIEHHS OCOOMCTOCTI JTUTHHH.
3a cnoBamu P.B. IlaBenkiB, y mei dac BigOyBaeThCsi mepedyaoBa BCi€l
CUCTEMU BIJHOCHH JUTHHH 3 IIWCHICTIO. YUEHI MMM 3T0JU B TOMY, IO
OpraHi30BaHMN BIUTUB HA JAWTHUHY Y TEPiOA MOJOAIIOTO IIKUIBHOTO BIKY
na€e i MOXJIMBICTH IIBHJAKO 1 JETKO OMNaHyBaTH pO3MOBHY (opmy
1HO3eMHO1 MoBH [7, 8].

Bapro BiAMITUTH, 110 HE MEHII BaXJIUBY pOJIb y (QOpMyBaHHI
JEKCUYHOT  KOMIETEHTHOCTI  MOJIOAIIMX  IIKOJSPIB  BIAITPAIOTh
MDKIpPEAMETHI  3B’sI3KkM. BueHMMHM BCTaHOBJIEHO, M0 MOKAa3HHUKOM
PO3yMOBOTO PO3BUTKY YYHSI € IIEPEHECEHHsS 3HaHb 3 OJHOIO MpEIMETa B
IHIIUH, SKUM XapaKTepusye MNPOAYKTUBHICTh Mi3HABAJIBHOI JiSTTBHOCTI.
[lepenecenHs mossirae B MDKIPEIMETHOMY Y3arajJbHEHHI BIJOMOIO 1
CUHTE3yBaHHI HOBOTO, y3arajlbHEHOrO0 3HaHHA. MDKNpEIMETH1 3B'SA3KH Y
HAaBYaHHI BHOCSTH €JIEMEHTH TBOPYOCTI B PO3YMOBY JISUIbHICTh YYHS, a
TaKOX €JIEMEHTH peMpOayKIii Ta TOIIyKYy, SKi TPOSBISIOTECS B
Mi3HaBaJbHIN AISAJIBHOCTI [2].

[Ipobsiemoro popMyBaHHS B YUHIB MIKIIPEAMETHUX YMIHb L1KABUJIUCS
HU3Ka HayKOBIIB, a came: O. Acmonoga, 0. I'pomuko, A. Xyropcbkuii,H.
I'pomuko, T. XKnpanko, T. JKuBokopenuea, A. Koposb,T. HoBukona,
L. TTouepnwii, FO. lykina, sKi MiIKPECTIOIOThH, 10 MDKIIPEAMETHI BMIHHS €
HEOOXITHUMU JJII BUBYEHHS MPEIMETIB MIKUIBHOTO KypCy Ta BiJIrparoTh
3HaYHy pOJIb Yy TOBCSKICHHOMY J>KUTTI, AK€ € OCHOBOIO OBOJIOJIIHHSA
HIKOJISIpaMi B MalOyTHHOMY  MIKIPEIMETHOIO  JISJIBHICTIO 5K
YHIBEpCAIBHUM CIIOCOOOM JKHTTEMISIIBHOCTI KOXKHOI IO IUHH [2, 3].

Ha oHOBI MiXXNpeaIMeTHUX 3B’ SI3K1B OyAYIOThCSl IHTETPOBaH1 YPOKH, SIKI
B CBOI 4Yepry akTUBI3yIOTh I1HTEepec Y4HIB 10 mnpeamera. CydacHi
JOCTITHUKHA PO3IIISIAAIOTh TOHATTS «MIdDCNpeOMemHicmby K HauOUIbII
MOIIMPEHUI METOJ peati3allii KOMIJICKCHOTO HaBYaHHSA, B SIKUX 3arajbHa
TeMa BHMBYAEThCA OUIBII, HIK B OJHIM oOmacti 3micty. bazorw mis
MDKIIPEAMETHUX 3B'A3KIB BUCTYIA€ HaBYaJIbHA MPOrpaMa AUCLUUILIIIHY, SKa
CHUIBHO pO3po0JieHa YYaCHUKAMHM HABYAJIBHOIO MPOILECY 3 YpaXyBaHHAM
BOXIMBUX TUTaHb. [IpobmeMa MiKMpeaMeTHUX 3B’SI3KIB Ha ypoKax
1HO3eMHOi MOBM He HOBa. O/HaK, y Halll 4yac, BOHA 3ByYUTh 3 OCOOJIUBOIO
CWJIOIO ITOJI0 BUBYEHHS 1HO3EMHHX MOB Y 3arajbHOOCBITHIX HaBUYaJbHUX
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3aKjajax. lHozeMHa MOBa, Ha BIIMIHY BiJl 1HIIUX HaBYaJbHUX JAUCIUILIIH,
BIJIKpUTA JJISl YUCIEHHUX MIKIPEIMETHUX 3B’SI3KiB, JJII BUKOPUCTAHHS
iH(opMalIii 3 IHIIKUX TaTy3ei 3HaHb [2].

HapuanHs 1HO3eMHOT MOBH Yy MOJIOJIIOMY IIKIJILHOMY BiIli OYIy€ThCs
Ha OHOBI 3HAHHS PIJIHOI MOBH, Uepe3 II¢ HaBYaHHs aHTJIIMCHKIM MOBI HE
3arepevye BIUIUB pigHOT MOBH. JlocuTh yacTo opmu, MmeToau i 3acobu, sKi
BUKOPHCTOBYIOTBCS TIPY HABYAHHI aHTJIHCHKIA MOBI CIIBIIAAIOTh 3 THMH,
10 BUKOPUCTOBYIOTHCS HA 1HIIUX IpeaMeTax. Peanmizariss MiKIIpeIMETHUX
3B’SI3KIB MPU BUKIAJaHHI 1HO3EMHHUX MOB HOCHUTH IIE M0 JEAKOi MipH
emizonuyHuil xapaktep. lle mMosicHIOEThCS, Hacammepesn, BiACYTHICTIO
CKOOPJAMHOBAHOCTI M HaBUAJIbHHUMH IMpPOrpaMaMu 3 1HO3EMHOi MOBH Ta
IHIMX 3arajbHUX TUCHUILUIIH, 110 YHEMOJJIUBIIOE CBIIOME TICPEHECCHHS
yU4HSIMU HaOyTUX 3HaHb Yy cdepy 1HO3eMHOi MoBU. Haiiuacrime
MDKIIPEAMETHI 3B’S3KA BCTAHOBIIOIOTHCS IMiJl Yac BUBYEHHS HOBOTO
Martepiaixy, 30KpemMa TMpH 3’SICyBaHHI TEOPETUYHUX TMHUTaHb Yy ¢opmi
pO3MOBII a00 HEBETUYKUX KOMEHTapiB y (opmi Oecijii; BUKOHAHI BIIpaB
JIEKCUYHOTO, €TUMOJIOTIYHOTO, CTHJIICTUYHOTO XapaKkTepy ad0 caMOCTIHHUX
3aBJaHb 3 PO3BUTKY 3B’A3HOTO MOBJICHHS; CKJIQJIaHHI HEBEJIMYKUX
JOTIOBIJIC Y4YHIB Ha TEMH MOBO3HABUOIr0, ICTOPUYHOIO, JITEPATypHOIO
XapakTepy TOIIO.

Otxe, npobieMa MIKIPEAMETHUX 3B’SI3KIB € aKTyaJlbHOIO, OCKLIBKH
B3a€EMHUM 3B'SI30K MPEIMETIB BUTIKAE 13 3aBJaHb KOMIUIEKCHOTO MiJIXOMY
JI0 HABYAHHS Ta BUXOBAHHS, a 1HO3€MHA MOBa Ma€ 3aCBOIOBATHCS YUIHIMHU
AK 3aci0 CHOiIKyBaHHS, JITH TIOBMHHI BHBYAaTM MOBY B Mpoleci
3aI11KaBJIEHOTO CHIJIKYBaHHS Ta B3aEMO/III.
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BUKOPUCTAHHS ITPOBUX TEXHOJIOI'IH B HABYAJILHIHA
CTPATEI'Il ®OPMYBAHHS MOBJIEHHEBOI
KOMIIETEHTHOCTI MOJIOAIIOIO HIKOJIAPA

Anomayis. ¥ nybaixkayii euceimieno nepesacu GUKOPUCMAHHI 2PU Y
HABYANbHIL cmpame2ii  QOpMYBaAHHS MOBIEHHEBOL KOMNEMEeHMHOCHI
MONOOu020 wKoaApa. Busnaueno egexmuenicmo cpu y ¢hopmyeanHi
MOBJIeHHEBOI KOMNEMEHMHOCHI MOIOOULO20 WKOJIAPA.

Knwouosi  cnosa: epa, moenenHesa KoMnemewmHicmb, MOAOOULL
WKOJIADI.

VY mepioJl MOMMPEHHSI MAacOBOI KyJIbTYpH BEJIMKA yBara MPUALISIETbCS
BUXOBAHHIO MOBHOI OCOOHMCTOCTI, TOOTO Takoi, sika BojioAuIa O yciMa
BUpaXaJIbHUMHU 3aco0aMH pIHOI MOBH, Oyja O CIpPOMOKHA BLIBHO
BUPAKATU BJIACHI MO3MIIii, JIOTIYHO Ta MOCIJOBHO BHCJIOBIIOBATH 1X 1
nopoautu. Came TOMy BHHUKAae T1O0TpeOda B OHOBJIEHHI 3MICTY,
BJIOCKOHAJICHH1 (POpM, METO/IB 1 TEXHOJIOT1 HAaBYAHHS JIIT€H piAHOI MOBH,
PO3BUTKY KYJIbTYpM MOBJIEHHS Ta MOBJICHHEBOIO CHUIKYBaHHsS. Jls
dbopMyBaHHS COIIaIbHO AaKTHUBHOI OCOOMCTOCTI HE OOIWTHCH 0e3
BUKOPUCTAaHHS IrpOBUX TexHOJIOTIM. ['pa € omHiero 3 ¢dopM pO3BUTKY
TBOPYOTO MOTEHITIATY JITEH MOJIOIIOTO IIKUIBHOTO BIKY [1].

[MutanHio irpoBuX TexHOJoOrid Taki HaykoBii sk: JI. IllepOuna,
["Toruiir, I'. Ceneko, JI. Camuenko, C. PyOinmreiin, 1. Mamuyp,
O.Xopuuk, M. I'punboBa, T. BoHgapeHKO TPUAUIAIN 3HAYHY YBary.
Bupuamu 1i 1 kmacukum (K. Ymmumscekmii, B. CyXOMIWHCBHKUH,
A.Makapenko) Ta cydacHi gocnigaukua y (H. bibik, H. MakcumeHnko,
A.Konomunceskuii, H. Kynukina, T. Kauak, O. IIpockypa, O. CaBueHKO).

Meta crarTi. OxapakTepu3yBaTd IE€peBaru BUKOPUCTAHHS I1rPOBOI
TEXHOJOT1i /il (pOpMyBaHHS MOBJICHHEBOT KOMIIETEHTHOCT1 Y MOJIOIINX
IIKOJISIPIB.

CporosiHi 6araro €BpONEHCHKUX KpaiH MPUIISIOTH OCOOJIMBY yBary
caMe MOBJIEHHEBiH KoMmeTeHTHOCTi. OCHOBHUM 3acO00M CIIJIKYBaHHS
JqroAei € MOBJEHHS. AHI OTPUMYBATH, aHl MEpPeAaBaTH BEIUKY KUIbKICTb
iHdopmarrii moauHa 6€3 HbOTO JIIOJIMHA HE 3MOXE, BKIIOYAIOYH 1 Ty, SKa

31



HECE BEJIMYE3HUNA CMHCIOBUH TsArap abo ¢ikcye iHdopMalio, SKy He
MOXYTh CIPUUHATH OpPraHU 4YyTTA(SABHUINA, AOCTPAKTHI TMOHATTA, SKI
Oe3rocepeIHb0 HE CIIPUUMAIOThCS, MMpaBuja Ta iH.).

KommeTeHTHICT, — 1€ JWMHAMIYHAa KOMOIHAISA 3HAaHb, CIOCOOIB
MUCJICHHS, TIOTJISIB, IIHHOCTEH, 11 HAaBUYOK, yMiHb, 1HIIMX OCOOHMCTHUX
SKOCTEH, 110 BHU3HAYA€ 3[aTHICTh 0COOU YCIIIIHO MPOBAIUTH MpodeciiiHy
Ta/ab0 TOMabITy HaBYANbHY AiSUTBHICTH [2, ¢. 13]. B «Yxkpaincekomy
NEAaroriyHOMYy CJIIOBHUKY» 3HaXxOJuUMO, IO IrpoBa MAISUIBHICTD — II€
PI3HOBUJ AKTHUBHOI ISJIBHOCTI JIIOJWHHU, y Tpolecl sKOi BinOyBaeTbcs
OBOJIOJIHHS CYCHUIBHUMHU (YHKI[ISIMU, BITHOCUHAMHU Ta P1HOI0 MOBOIO SIK
3acoboM cminkyBaHHs [3, c. 139]. Ha paymky JI. Konmpamosoi,
M.BieBcbkoi, JI. CaBueHKO BHM3HA4YalOTh IIPOBY JISUIBHICTH 4Yepe3
KOMYHIKaTUBHHUI 3B’A30K MK y4YaCHUKaMU T'pH, L0 CHPUSE iX TBOPUOMY
camoBUpakeHHI0. [Ipm 1bOMy 3a JONOMOIOI TIpU MIJBULIYETHCS
pe3yibTaTUBHICTh HABUAIBHOI AIsUTBHOCTI [4, ¢. 13].

Jlji1 MOBHOI I'pH 331a€ YMOBH HaBYaJbHO-1TPOBA CUTYallis, @ MOBHA T'pa
ABJISIE COOOIO CIOCI0O KOMYHIKATUBHOI caMopeartizallii, IHTepIpeTailii TeMHu,
HaBYAJILHOTO MaTepiany. MOBHI Irpy Ha ypoKax yKpaiHCbKOT MOBU MOXKYTh
3aCTOCOBYBAaTHCS B aKTax YWTaHHs, ay/IIOBaHHs, TOBOPIHHS, NHCHhMA.
HaBuanHsl ykpaiHCbKOI MOBH 3a JOIIOMOTOIO I'PH MOB’SI3YIOTh , 3 OJHOIO
OOKy, yuHs (Y4HIB), IUJAaKTUYHUNA JUCKYC, YUHUTEIIA, a 3 1HIIOIO — aBTOpa,
JTUAAKTAYHUHN TEKCT, YUHs (YYHIB, YUUTEIA).

Ha nymky JI. Burorcekoro irpoBa AisUIBHICT € MOJI(YHKIIIOHATIBHUM
¢enomenom. HaykoBenp BH3Haya€e Taki OCHOBHI (yHKLII 1rpoBOi
TISUTBHOCTI:

- PO3BHUBAJIbHY — PO3BUTOK CHPUNHATTS, MaM SITi, MUCJCHHS, yBaru
BOJILOBOI cpepH, ysIBU;

- pO3BaXaJbHy — OTPUMAaHHS 3aJI0BOJICHHS O€3MOCEPENIHbO BiJ
Ipoliecy irpoBoi AiSTBHOCTI,

- HaBYaJbHY — CIPHSE 3aCBOEHHIO HOBO1 1H(MOpMAITii;

- BUXOBHY — (oOpMyBaHHS OCOOMCTICHMX SIKOCTEH, I[IHHICHUX
OpIl€HTALN;
- comjami3auli — BKJIOYEHHS B CHCTEMY CYCHNUIBHUX BIJHOCHH,

3aCBO€HHSI 0araTcTBa HAIllOHAIBHOI KYJIbTYPH 1 TPaAULIINA

- — KOMYHIKaTHBHA — BCTAHOBJICHHSI KOHTAKTIB 3 yYaCHUKaMH TPH;

- KOpUTYBaJIbHy — BHECEHHS TIIO3UTUBHUX 3MiH, JONOBHEHHS B
CTPYKTYPY OCOOUCTICHUX TTOKA3HHKIB;

- PEryJsiTOpPHY — PEryJisilis MOBEIIHKH 3aBJSKH 3araJlbHONPUUHATUM
YMOBaM Ta IpaBUJIaM;

- JIarHOCTUYHY — Jla€ 3MOTY BUSBIATH 1HTEJIEKTyallbHI, TBOPUI,
€MOILIiiTHI Ta 1H. POSBY;
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- TepamneBTUYHY — BUKOPUCTOBYETHCS SK 3acCi0 TMOJIOJIAHHS PI3HUX
TPYAHOIIIIB, 1110 BUHUKAIOTH IT1]1 Yac CIJIKYBaHHs, Mpalli;

- penakcaliiiiHy — 3HIMAa€ EMOILIMHY HaIpyry, rocTpi HEBPOJOTiYHI
peaxiiii, HeMTpasi3zye eMOIITHO HETraTUBHI IMePEeKUBAHHS Ta CTPAXU;

- camopeasizallli — rnepeBipka Ha MPaKTHUIl PI3HOMAHITHUX IPOIECIB
KUTTETISTBHOCTI yUHSI, BUSBJICHHS HEJIOJIKIB MPAKTUYHOTO JTOCBIAY;

- KOMYHIKaTHBHY — MOJENIOE pEaTbHUIl KOHTEKCT CKIIAIHHUX
JIOACHKUAX B3a€EMUH 4Y€pe3 BCTAHOBJICHHS EMOIIWHUX KOHTAaKTIB,
T00PO3UWINBI BIAHOCUHHU, MOPAJIbH1 I€TEPMIHAHTH Ta TO3HIIIT;

- (opMyBaIbHY — PO3BUTOK YTBOPEHBb IHTEIECKTYalbHOI (IMMi3HABAILHI
MO>KJIMBOCTI, JIOTi4HE, OOpa3He MHCICHHS Ta 1H.) Ta MOpPaJIbHOI cdep
(MoOpanbH1 yABIECHHS, IKOCTl, HOpMU TIOBEAIHKH, OLIHKA) [5].

Otxe, irpoBa TEXHOJOTIS € HaA3BUYAWHO €(GEeKTUBHUM 3aCO00M
dbopMyBaHHS MOBJICHHEBOI KOMIIETEHTHOCTI MOJIOAIIMX HIKOJISAPiB. bes
CHEIllaJIbHO  OPraHi30BAaHOTO HABYaHHSA HE BIAOYACThCS  HaAJEXKHE
OMAaHYBaHHS  MOBJICHHEBOI KoMmeTeHTHOCTi. [IpaBuiibHO oOpraHizoBaHa
poboTa 3 MITbMH 3a JOMOMOTOIO0 ITPOBUX TEXHOJIOTIM HAJacTh HEOLIHEHY
JIOTIOMOT'Y B po00TI HaJl (GOPMYBaHHIM MOBHUX HABUYOK JITEH MOJIOAIIOTO
MIKITBHOTO BiKy. TakuM 4MHOM, MOXEMO 3a3HAUWTH, IO Tpa Ma€ MOCICTU
BAXJIMBE Micle Y poOOoTi 3 (hOpMyBaHHS MOBJICHHEBOI KOMIIETEHTHOCTI Y
MOJIOIINX IIKOJISIPIB.
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THE DEVELOPMENT OF VOCABULARY IN CHILDREN OF
YOUNGER PRESCHOOL AGE BY MEANS OF FICTION

The problem of vocabulary development of preschoolers is quite
complex and multifaceted, therefore, the study of scientific sources showed
a significant attention of scientists to the problem of dictionary work - in
particular, in the context of communicative and speech development of the
personality: these are the works of A. Arushanov, A. Bogush, O. Gvozdev,
L. Kalmykova , L. Kolunova, O. Korniyaki, G. Nikolaychuk, F. Sokhina,
V. Tyschenko, M. Sheremet, and others. The problem of the development
and enrichment of the dictionary was studied by scientists in various
aspects, namely: the stages of assimilation of a word as a signal in the
context of the interaction of signal systems of reality (. Gorelov,
N.Danilova, M. Koltsova, I. Pavlov, K. Syedov); phonetic, lexical and
grammatical features of children's speech at the initial stages of
development (O. Gvozdev, K. Krutiy, N. Rybnikov, T. Ushakova,
S.Tzeitlin, O. Shakhnarovych, N. Shvachkin, N. Yuryeva); enrichment of
the vocabulary of young children (Y. Arkin, V. Gerbova, G. Lyamina,
G.Rosengart-Pupko); peculiarities of formation and development of
children's vocabulary (V. Loginova, V. Konyk, M. Konina, V. Yashina).

In addition, the development of the vocabulary of preschool children
was studied by a number of domestic authors in various educational
settings. In particular, L. Alekseenko Lemovska examines the process of
vocabulary enrichment in the context of theater and play activities;
N.Lutsan refers to the potential of folk games for the development of active
and passive vocabularies of preschoolers; V. Konyk investigates the
problem of vocabulary development of younger preschoolers during their
acquaintance with nature; Yu. Rudenko points out the educational
possibilities of Ukrainian folk tales for enriching a child's vocabulary with
expressive vocabulary. Meanwhile, N. Gorbunova's research is focused on
the study of vocabulary development in children of older preschool age.

An important place in the system of means of speech development is
given to fiction, which activates and replenishes the children's vocabulary,
educates the accuracy of speech, hearing the word, its nuances, teaches to
feel and understand the power and beauty of figurative expressions.
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Research by scientists made it possible to find out the peculiarities of
language perception of literary works by preschoolers, the influence of
fiction on the development of their coherent speech, verbal creativity
(T.1.Aliyeva, E.F. Lukina, Le Thi An Thuet, L.I. Fesenko , A.E. Shibytska);
the role of works of art as the main source of the development of the
imagery  of  children's speech  (N.V.Havrish, S.I. Zhupanyn,
L.Ya.Pankratova, A.l. Polozova, I.T. Tytarenko).

In modern preschool language didactics, the following main means and
sources of the development of a child's vocabulary are distinguished:
communication of children with peers and adults, theatrical activities,
didactic games and the use of works of art. At the same time, fiction is
considered as a determining means of speech development and vocabulary
enrichment of preschool children.

Fiction, accompanying a child from the first years of life, opens and
explains to him the life of society and nature, the world of human feelings
and relationships; activates and refines the dictionary; promotes the
development of figurative speech, enriches children's speech with
emotional and expressive vocabulary; develops the child's thinking and
imagination. Expanding knowledge about the surrounding world, it affects
the preschooler's personality, develops the ability to subtly feel the form
and rhythm of the native language. Samples of literary language are
different in their influence: in stories, children learn the conciseness and
precision of words; the poems capture the musicality, rhythm and rhythm
of the Ukrainian language; stories reveal to them the accuracy and
expressiveness of speech, show the richness of the native language through
the variety of figurative expressions and similes.

Therefore, works of art are an important means of developing speech
and enriching a child's vocabulary. They provide excellent examples of
literary speech, introduce the child to everything that surrounds him,
cultivate respect and love for his native language, develop the child's
thinking and imagination, and enrich his emotions. Meanwhile, the analysis
of current child development programs and the study of the experience of
preschool educational institutions show that at the current stage of the
development of Ukrainian preschools, insufficient attention is paid to the
issue of using the works of writers of a certain region, that is, the works of
authors of their native region, in order to enrich the vocabulary of children
as a key point of their speech education. This circumstance led to the need
to research the potential of artistic works for children — in particular,
writers of Volyn — for the development of their active and passive
vocabulary.

Based on the study of psychological-pedagogical and methodical
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literature on the problem of vocabulary formation and development in older
preschoolers and our research, it was established that fiction has a huge
impact on the development and enrichment of a child's vocabulary. It
enriches emotions, nurtures imagination and gives the child beautiful
examples of the Ukrainian literary language.
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FORMATION OF FOREIGN LANGUAGE COMMUNICATIVE
COMPETENCE IN CHILDREN OF OLDER PRESCHOOL AGE IN
THE PROCESS OF INTERACTIVE INTERACTION

Preschool age is a special stage of life, a period when a child, having
gone through incredible changes, enriches his sensory experience and
learns specific human forms of thinking and perception. At this stage,
creative imagination, voluntary attention and memory are formed, as well
as personality formation, which includes a sense of justice, responsibility,
adequate perception of successes and failures, collectivism and discipline
[1:7].

Effective communication is a fundamental skill that plays a pivotal role
in a child's overall development, particularly during the older preschool
age. The ability to express thoughts, understand others, and engage in
interactive exchanges lays the foundation for academic success, social
integration, and future personal and professional achievements. Foreign
language communicative competence refers to the ability to effectively and
appropriately convey and interpret messages in a language other than one's
native language. This article explores the significance of forming
communicative competence in children of older preschool age through
interactive interactions [2: 107].

Communicative competence, foreign language in particular,
encompasses a range of abilities, including verbal and non-verbal
communication, active listening, and the capacity to adapt communication
styles to various social contexts. It involves both linguistic and pragmatic
aspects, emphasizing not only language proficiency but also the skill to use
language appropriately in different situations.

Nowadays, this topic is explored by such scientists as: I. Sinytsia,
M.Kochergan, L. Matsko, M. Plyusch, N. Orlanova, A. Bogush, O.Bilyaev,
M. Vashulenko, I. Cherezova and many others.

Interactive interactions provide children with opportunities to practice
and refine their communicative skills. Whether through play,
conversations, or activities, interactive interactions allow children to learn
the subtleties of language, such as tone, body language, and appropriate
responses. It fosters a safe and supportive environment for experimenting
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with new words, ideas, and emotions.

Educating a communicative personality means teaching children to use
different means of communication in everyday life to provide
communicative activities that will help develop communicative
competence. That is, in modern conditions of education and upbringing in
kindergartens, in the work of educators, in working with parents, such
interactive methods of work should be introduced that would contribute
improving the communicative competence of preschoolers [2: 105].

The purpose of the article is to study the peculiarities of the use of
interactive learning in the formation of foreign language communicative
competence of older preschool children.

In a similar vein, the development of foreign language communicative
competence in children of older preschool age hinges upon a
comprehensive approach that permeates various facets of their educational
environment. The curriculum content, methodological frameworks, and the
overall atmosphere within educational institutions must be carefully
curated to foster interactive engagement. To cultivate foreign language
communicative competence successfully, educators and caregivers should
create an environment that seamlessly integrates linguistic, social, and
emotional dimensions. This process involves encouraging interactive play,
storytelling, group discussions, and peer interactions. By immersing
children in purposeful and diverse interactive activities, we can lay the
groundwork for effective communication skills, setting the stage for their
academic success and positive social integration in the future [3: 16].

Since the child spends most of the time in a preschool educational
institution, teachers and peers are his main interlocutors, and
communication with them takes place mainly in game situations and
everyday life, where children not only use learned foreign language
structures, but also create their own unique expressions. The educator
should provide interesting examples of communication situations, teach the
rules of etiquette, actively apply innovative methods and techniques in the
pedagogical process, set tasks and create appropriate conditions for the
development of communicative competence in older preschool children [4:
10].

In the context of fostering foreign language communicative competence
in older preschoolers, we propose a parallel emphasis on interactive
strategies within the educational framework. incorporating diverse
interactive activities can play a pivotal role in developing effective
communication skills. Engaging preschoolers in activities that encourage
verbal expression, active listening, and collaborative interaction not only
fortifies their linguistic abilities but also hones the pragmatic aspects
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essential for successful social interactions [4: 12].

Moreover, the utilization of interactive methods aligns seamlessly with
the acknowledgment that stress is a prevalent factor in the contemporary
educational landscape, interactive communication activities become
valuable tools for stress relief. The inclusive approach to learning through
interactive engagement creates a positive and supportive environment,
allowing children to articulate their thoughts with confidence and navigate
social interactions adeptly.

Thus, to facilitate the formation of foreign language communicative
competence, we advocate for a variety of interactive activities, including
role-playing, storytelling, and group discussions [5:237]. These activities
not only enhance language development but also cultivate vital social
skills, empathy, and adaptability in communication. By seamlessly
integrating these strategies into the educational process, educators and
caregivers can empower preschoolers to become effective communicators,
laying the foundation for their continued success in both academic and
social realms. Developing foreign language communicative competence is
a complex process that goes beyond simply learning vocabulary and
grammar rules. It involves cultural immersion, practice, and a deep
understanding of both the formal aspects of a language and its practical use
in various social contexts.
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THE CONTENT OF THE CONCEPT OF “DIALOGIC SPEECH”
AND MAIN FEATURES OF ITS FORMATION
IN PRIMARY SCHOOL STUDENTS

In the modern course of methods of teaching foreign languages and
cultures, the problem of forming dialogic speaking skills occupies an
important place, because successfully formed communicative skills are a
guarantee of successful further education, successful career and high-
quality interaction with representatives of the other countries. Therefore,
from first grade, an English teacher involves the students to the active
process of forming these skills (for example, by providing answers to the
simplest and elementary questions).

The importance of promoting the formation of foreign language
dialogic speaking skills is determined by a number of factors, in particular:

- the need for international communication in the modern world
(knowledge of foreign languages and the ability to communicate effectively
are key skills for successful adaptation in a global society, because dialogic
speech helps to develop not only speech competence, but also the culture of
communication);

- the development of social skills (learning interaction and
communication contributes to the formation of social skills: children who
know how to listen and understand others develop empathy and the ability
to cooperate);

- the development of critical thinking (dialogic speech requires
reasonableness and analysis of information, therefore, developing these
skills, children learn to think critically, and not just accept information
without thinking);

- the education of tolerance and understanding of diversity (the ability
to listen and understand the points of view of others forms in children a
tolerant attitude towards diversity, contributes to building positive
relationships and reduces conflicts), etc.

Oral speech is implemented in two forms — dialogic and monologic.
Both forms are important not only for successful learning, but also for the
realization of the most elementary life needs, including communicative
ones.
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F. Batsevich notes that a monologue is a form of speech that is the
result of the active speech activity of the speaker, designed for passive
perception by the listener [1: 71].

According to V. Shinkaruk, dialogue is a process of two-way exchange
of information in the form of questions and answers, which is implemented
between two or more people [2: 161].

L. Lymar gives the following definition to the concept of dialogic
speech: the process of speech interaction of two or more participants;
teaching dialogic speech is one of the basic elements of teaching speech,
because during it the student acts both as a speaker and as a listener [3:
158].

S. Nikolaieva notes that dialogic speech performs a number of
functions, namely:
information request;
notification of information;
offer and acceptance of information;
information exchange;
mutual belief [4: 232].

Dialogue takes place in a specific communication situation and is its
result, product. At the same time, the communicative situation does not
exist in isolation, but within certain spheres (social, everyday, cultural,
etc.). For the implementation of the dialogue, the first line is of great
importance, because it will be the driver of communication that will set the
topic of the conversation. This is why the student's response must be
thematically consistent, as it is often quite difficult to predict exactly what
the student will say, and this unpredictability can increase between the
second and third cues.

During the process of dialogic speech, each of the interlocutors is faced
with the need to solve a number of psychological problems. They include:

» the ability to listen to one's interlocutor;

* the ability to remember everything that the interlocutor said and
everything that he himself answered,;

« the ability to react in a timely manner without interrupting or causing
discomfort to the interlocutor;

» the ability to monitor your speech.

The unit of dialogic speech is a dialogic unity — a set of replicas
characterized by structural, semantic, and intonation completeness [4: 148].

S. Lytvyn singles out the following main dialogical units:

* "message-message":

- | like her dress.

-Sodo I.
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* "message-question”:

- I've got a lot of pets.

- Really? How many?

* "message-prompt":

- | have read this text twice.

- Read it one more time, please.

* "message-exclamation™:

- I'll come to Kyiv tomorrow.

- Not really!

* "question-message":

- What would you like to eat for breakfast?
- I would like to have some sandwiches and orange juice.
* "question-question™:

- Is that true that you are going to move?

- Who told you?

* "prompting question":

- Where can | find this book?

- You'd better ask Hermione.

* "question-exclamation:

- Who is there?

- Me!

* "prompt-message"":

- Eat some of these awesome exotic fruits.
- | cannot, because I'm allergic.

* "motivation-question":

- Give me this skirt.

- This one?

* "incitement-exclamation”:

- Let's go home, it's the end of the working day.
- Finally!

« "exclamation-message":

- What a naughty child!

- Yesterday his behavior was much better.
» "exclamation-question":

- How pretty she is!

- Do you really think so?

* "exclamation-incitement":

- How disgusting it is!

- You must not judge it.

« "exclamation-exclamation™:
- What a wonderful weather!
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- So hot [5: 85]!

At the initial stage of formation of dialogic speech skills, it is important
to take into account the social and communicative experience of students
and their weak development of mental processes (memory, attention, etc.).
Primary school students™ speech activity is mainly reproductive in nature,
which determines the effect of methodological factors, in particular:

- a student learns to speak, read and write in a new language;

- a student performs well, willingly joins games, games and interactive
methods create reserves for increasing the amount of teaching materials;

- the use of literary characters in education, in particular fairy-tale
characters, as well as heroes of favourite video games, comics and
cartoons, arouses considerable interest of students of this age, and game
situational exercises with the participation of such characters enliven the
lesson, motivate students to communicate with them;

- at the initial stage of formation of dialogic speech skills, the most
effective role is played by the use of interactive technologies, because with
proper organization, they contribute to the students’ effective speech
activities.

In conclusion, it should be noted that the formation of dialogic speech
skills is a key component of teaching a foreign language to primary school
students. It is determined by a number of psychophysiological factors, and
their consideration by the teacher will help children to master the material
qualitatively and create dialogic replicas in accordance with the topic of the
conversation and the purpose of the statement.
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GAMES IN ENGLISH LESSONS IN PRIMARY SCHOOL AS A
MEANS OF FORMING THE CREATIVITY OF STUDENTS

The relevance of this topic is due to the fact that today's innovative
changes, rapid scientific development, technology and production, and an
increase in the flow of information require changes in society at all levels
of life, and especially in education. In recent years, as education
development has received increasing attention, primary education has
received widespread attention as the key to laying a good foundation [1:370].
The use of gamification in primary mathematics education remains one of
the critical topics of research today. Researchers have found that
gamification plays a positive role in teaching and learning the relevant
curriculum and can be used in different areas. Currently, serious,
scientifically based work is needed, which is aimed at reevaluating existing
approaches to defining the purpose and content of education, and to
methods and forms of education, as well as education. Educational games
are the most promising method of the educational process. The
implementation of such teaching methods makes it possible to transfer the
necessary skills and abilities to students. The game is the most interesting
form of activity for schoolchildren and helps to comprehensively develop
their horizons.

The purpose of the article is to consider and analyze the main goals
and tasks of the game as a means of teaching English, to determine the
methodological principles and the role of game activity in the formation of
schoolchildren’s creativity.

Many scientists have dealt with the problem of game activity
researched as a means of comprehensive development of the child.
A.Makarenko analyzed the relationship between play and work as a means
of learning; K. Ushinskyi, S. Rusova and others studied the methodical
principles of game activity. Educators continue to explore the problems of
game activity. Among them, we can single out L. Artemov,
L.Voznesenska, Yu. Malyovany, O. Zirka, N. Kudykin, V. Pavlenko,
O.Pometun, M. Surovytska, P. Shcherban, and others.

Game activity is a person's companion throughout life. For children of
primary school age, it is the main type of activity, an auxiliary element that
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helps to interact with the surrounding world. The potential of game activity
must be used by teachers in the educational process.

Various games that are educational have essential features and a strong
structure that includes the following components: game idea; game rules;
direct game actions; didactic tasks; game equipment; game results.

Didactic games are a very effective means for children to successfully
learn mathematical knowledge, skills and abilities. Game activity is a
means of educating and showing interest in different tasks in younger
schoolchildren. In a playful way, children learn to count, solve tasks,
problems, construct, be able to compare, generalize, classify, draw
independent conclusions and justify them [2:112].

Game activities in English lessons play an important role in personality
formation. During the game, schoolchildren concentrate, think
independently and learn at the same time. All students, active and passive,
participate in this activity.

The development of individual creativity is a very complex, versatile
process that is closely related to philosophy, pedagogy and psychology
[3:112].

An important role in the formation of students' creativity belongs to the
game, a method of learning that has educational, developmental and
educational functions. In the process of solving language problems,
students learn to concentrate, think, develop attention, creative imagination,
and desire for knowledge [4:86].

It has been found that gamification can stimulate students' interest in
learning, enhance their motivation, help them consolidate and understand
relevant knowledge, and bring about good learning outcomes. Gamification
can also help students to construct appropriate grammar structures and
contribute to the development of creative thinking. However, the
challenges of gamification include the distraction of students and difficulty
in designing lessons. Teachers need to create games based on the needs of
their students [1:375]. As organizers, they also need to keep a tight rein on
their students to prevent them from doing things that are not related to the
content of the lesson. This study provides insight into the use of
gamification in primary schools and provides a relevant basis for future
research into this topic.

The main task of teaching English in elementary school is the
acquisition of foreign language competencies. Language competencies are
an integral element of the content of language education. These
competencies include knowledge, abilities, skills, methods of activity that
children acquire in the process of learning. The result of mastering basic
language competencies is teachers™ primary goal at this level.
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TEOPETUYHI OCHOBHU HABYAHHA IHIHOMOBHOI'O
MOHOJIOTTYHOI'O MOBJIEHHS YYHIB OCHOBHOI1 KOJIN
3ACOBAMU JPAMATHUKO-IIEJAT'OI'TYHUX TEXHOJIOI'TH

3MiHU, [0 BiIOYBAIOThCSI B CYYaCHOMY CYCIIUIBCTBI, BHUMAararoTh
nepeopieHTaIli CUCTEMHU MIKUIBHOI OCBITMU Ha (QOpMyBaHHS B YYHIB
KUTTEBUX KOMIIETEHTHOCTEH, #AKI JO3BOJATH IM OpIEHTYBAaTUCA B
Cy4yaCHOMY COLiyMl, 1H(QOpMaliMHOMY MpPOCTOpi, HA PHUHKY Mpall,
HABYATHUCS, BUKOHYBATH COIAJIbHO BAaXJIMBI 3aBJaHHs], pearyBaTH Ha
noTpebu yacy. OcBiTa € MOTYXHIM 1HCTPYMEHTOM Ha Oyab-SKOMY eTarmi
KUTTS, OJIHAK HA MOYATKOBOMY CTYIIE€HI HABYAHHS B IIKOJI ii 3HAYEHHS
HAJ3BMYAalHO BEJMKE, OCKUIbKM camMe B Led dYac MOJIOALIl LIKOJISpI
MOYUHAIOTH (POPMYBATHUCS SIK TOBHOI[IHHI OCOOUCTOCTI.

3rimHo pekoMmeHaanii [lepxkaBHoro craHgapty YKpaiHu 3 aHTVIIMCBKOL
MOBH VIS 3arajbHOOCBITHIX HaBYaJIbHUX 3aKJIa1B Ta
3aranpHOEBpOICHChKUX Pexomenaaliiii 3 MOBHOT OCBITH — YCHE MOBJICHHS
MOBUHHO OXOIUTIOBATH Taki chepu CyCHUIBHOTO JKHUTTSA, SIK OCOOHUCTY,
npodeciitHy, CycniibHY Ta OCBITHIO [2].

Bapro B3stu nmo yBaru, mo y XXI cCTOmTTI OCBITHIA TIpoiiec
PO3MIIAAAETRCA  SIK  CYyO0'€KT-CyO'€KTHa B3a€MOisA, TOOTO BIH YITKO
OpIEHTOBAaHMM Ha TMOTPEOM YYHS Ta PO3BUTOK HOro HaBYaIbHOI
caMOCTIitHOCTI, BUMarae (POpMyBaHHSI Y HbOTO MEBHUX YMiHb Ta HABUYOK.
TakuM 4MHOM, y9eHb MTOBHHEH CTAaTH aKTHBHUM YYaCHUKOM CITUIKYBaHHS,
3MIaTHUM JI0 peai3alii 0COOMCTUX, KYJIbTYPHHUX CYCHUIBHO 3HAYYIIUX Ta
IHIIMX KOHTAKTIB. Y TOM 4Yac BUMTENb BUCTYMNA€ BXKE HE B POJII TOrO, XTO
auiie nojae iHGOpMAIl Ta 1HCTPYKTYE Y4HIB (pETpaHCIATOp), a SK
PIBHONIPABHUN YYaCHUK MPOIECY KOMYHIKallii, KU 3ajdydae y4HIB [0
TBOPYOi CHIIBHOI MISUIBHOCTI 32 JOTIOMOTOI0 TMOITYKOBUX, OCOOUCTICHO-
OpPIEHTOBAHUX 3aBJaHb, CTUMYJIIOE CAMOCTIHHY TBOpYY AISUIbHICTH YYHIB.
BaxnuBuM  3anmumiaeTbcs  MHUTaHHA  OPO  3aCTOCYBaHHS ~ HOBHX
1H(OopMaIIiHUX TeXHOJIOT1H y mikoii. e He TUTbKM HOBI TEXHIUHI 3ac00H,
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asie 1 HoB1 (OpPMU 1 METOJIM BUKJIQIaHHS, HOB1 TEXHOJIOT11, HOBUU MiAX1] J10
poliecy HaBYaHHS.

[Ipobnemi  ¢dopMyBaHHS  IHIIOMOBHOI ~ YCHOi  MOBJICHHEBOI
KOMIIETEHTHOCTI OyJia MPUCBsIYeHA YUMaJla KIJIbKICTh Mpallb, JOCHIIKEHb B
pi3Hl yacu. Tak, MOCHIIKEHHS BUCHHMX 30CEPEIKCHI Ha TICHUXOJOTTYHHX
XapaKTepUCTHKaX YYHIB pI3HOTO BIKy Ta iX BpaxyBaHHI Y TMpoIeci
HaBuaHHs ycHoMy MosieHHio (. FO. Aizenk, JI. C.Burorcokuii,
I'. C. Koctiok, O. O. Ilokatunosa, /I.I. ®ensamreitn, 3. B. KOpuenko),
0COOIUBOCTSIX (POPMYBAHHS YCHOT MOBJICHHEBOI KOMIIETEHTHOCTI, Y TOMY
guci y ocHoBHIiM ko (JI. B. Kaninina, I. B. CamoiinrokeBrny, T. Hedge,
R. Ings, K. R. Harris, S. Hudelson), miHTBICTHYHUX OCOOIMBOCTSIX YCHOTO
MOBJICHHS (I. O. 3umHs, T. 4. 'natkeBuy, M. B. IleTpienko,
O. M. [Munun'tok). TluTaHHSIM BUKOPUCTAHHS JPaMaTHKO-TIEAArOTIYHUX
TexHojorii y HapuanHl 3aiMamucs B. CimiBon, C. Conomaxa,
H.Kapnuuceka, O. 3anopoxernb, C. PycoBa, Capa ®Dimiric, siki JOBOJIHIIH,
10 TeaTpaji30BaHa T'pa BUUTh AUTHHY MeperMaTUCs JyMKaMU, MOYYTTIMHU
IHIIUX JIIOJIeH, BUXOJSYM 3a KOJIO TIOBCSKJICHHHMX BpaXeHb Yy CBIT
JIFOJICBKUX TIparHeHb 1 BUMHKIB.

[Ipobsiemun HaBuyaHHS MOHOJIOTIYHOTO MoOBJeHHS (MM) cramu
npeaMeroM nociipkeHHs: 6aratbox mMeroauctiB (Illatimo C.®@, CkankiH
B.JI, Ilacco lO. I, HikomaeBa C.FO. Tta 1in.). Ilim MOHOJIOTIYHOIO
MOBJIEHHEBOIO KommeTeHTHICTIO (MMK), BoHM poO3yMmilOTh 37aTHICTh
peani3yBaTd yYCHO MOBJICHHEBY KOMYHIKAI[II0O Y MOHOJIOTIYHIA (opMi B
YKUTTEBO BXKJIMBUX JIJIS MIEBHOTO BIKY c(pepax 1 cuTyarisx.

MoHosoriyHa (opma MOBJIEHHSI BUCTYNA€ B YUCTOMY BUTJIS/I1 JIMIIE B
MEeBHUX BHJIAX MiSUTBHOCTI, HAMPUKJIAA: MPOMOBA JOIMOBiAa4a, PO3IMOBIJIb
yautensi ado y4Hs, Ipo MeBHY 10 abo mojiro, Ta iH. MM TicHO 1moB’si3aHe
3 JIAJIOTIYHUM, aJpKe caMe IIJI 4Yac JiaJoTiYHOro MOBJICHHS, KOJU
BHCJIOBIIFOBAHHS OJIHOTO 13 CIIBPO3MOBHHUKIB TIOJIA€THCS Y PO3TOPHYTOMY
BUTJISII1, MOHOJIOTIYHA (popMa BUCJIOBIIIOBAHHS HaOyBa€ OUIBIIIOT PO3TOPHY
TOCTI camMe y CHCTeMi JiaJioridyHoro MoBiieHHs. CiiJl BiA3HAYMTH, IO
HaJIC)KHE CTaBJCHHS /10 BUBYCHHS 1HO3EMHOI MOBHM 3 CaMoOro ITOYaTKy
HIKIJIBHOTO KYPCY Ja€ MOKJIMBOCTI BUKOPHCTOBYBATH 1HO3EMHY MOBY SIK
3aci0 CIHUIKYBaHHS Ha YpOKax, 30KpeMa B TIpPOIECl MOSICHEHHS  Ta
3aKpIIUICHHS HOBOTO JIGKCHYHOTO Ta TpaMaTHYHOro Marepiamy. Y
HaBYAJIbHOMY MPOLIEC], SIKUM 3/1IIMCHIOE BUYUTENH 1HO36MHOT MOBH, BHUHHKAE
Oe3nepepBHUI MOTIK CHUTYyalll CHIJIKYBaHHS, K1 MOXYTh 1 TOBUHHI OyTH
BUKOPHUCTAHI JJI1 KOMYHIKaIlli 3a JOMOMOrow iHo3eMHOi MoBH. Ilix dac
oBOJIOAIHHS MM y MIKOJSPIB BUHUKAIOTh TI€BHI TPYAHOIII, HE JIHIIE TIPH
BUBYCHHI 1HO3EMHOi, aji¢ W Mpu BUBYEHHI pigHOI MOBU. MM, a TOOTO
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BUCIIOBJIIOBAHHS Y4H$, IOBUHHE OYyTH: YITKUM, JJAKOHIYHUM, PO3TOPHYTUM
Ta MaTU CBOIO 3aBEPIIATBHY TYMKY.

MMK po3ymieTbcsi SIK 30aTHICTh peali3yBaTH yCHO MOBJICHHEBY
KOMYHIKAIIIF0 Yy MOHOJOTIYHIA ()OPMI B KUTTEBO BAXKIMBHUX JISI TICBHOTO
BIKy cdepax 1 CHTyaIlisx BIAMOBITHO A0 KOMYHIKQTUBHOTO 3aBJaHHSI.
3rigHo 3 3aranbHOEBPONEMCHKUMH PEKOMEHIAIsIMU, UId  peaii3arii
KOMYHIKaTUBHUX HaMIpiB KOPUCTYBayi /Ti, XTO HaBYAIOTHCS, 3aCTOCOBYIOTh
CBO1 3arajibHI KOMIIETEHIIi pa3oM 3 OUIBII TOB'I3aHOI0 3 MOBJICHHSIM,
KOMYHIKaTUBHOIO KOMIIETEHIIIEI0 Y BY)XUOMY 3HA4YCHHI Ma€ Takl
KOMITOHCHTH: JIHTBICTUYHI KOMIICTCHIIIT; COIIOJIHIBICTHYHI KOMIICTCHIIII;
nparmatnyHi kommerteHmii [2]. MMK mepenbadae, mo MoBemb ymi€e
IUIaHYBaTH, 3[1HCHIOBATH 1 KOPUT'YBAaTH BIACHY KOMYHIKaTUBHY IOBEIIHKY
MiJ] 4ac MOPOJHKEHHS Ta BapilOBAHHS 1HIIOMOBHOI'O MOBJICHHSI B PI3HUX
TUIAaX MOHOJOTIYHUX BHCIIOBIIOBaHb BIJAMOBIAHO O KOHKPETHOI METH
CUTYyallll CHUIKyBaHHS, MOBJICHHEBOTO 3aBJaHHS W KOMYHIKaTHBHOIO
HaMIpy Ta 3TIHO TpaBWI CHUIKYBaHHS Yy IUIHOBIM HAaIllOHAJIBHO-
KyJbTYPHIN CIIJIBHOTI.

VYenimuHicte popmyBanHg MMK 3aniekuTh Bij piBHS PO3BUTKY BMiHB Y
MOHOJIOTTYHOMY MOBJIEHHI, C(DOPMOBAHOCTI MOBJICHHEBHX HABUYOK, 00CATY
HAa0yTUX 1 3aCBOEHMX 3HaHb MPO LEH BHUJ CIUIKYBAaHHS 1 JUHAMIYHOL
B3a€MO/IIi 3a3HAYCHUX CKJIAJIHMKIB HAa OCHOBI 3arajlbHUX KOMYHIKQTUBHHX
3nibHoctei. Jlo kommoHeHTHOro ckiany MMK BxonasTh 3aeanvui ma
cneyianvbHi 6MIHHA.

9. lo 3aeanvhux yMiHb MOHON02IYHO20 MOGIEeHHs BIAHOCATHCS: BMIHHSA
KOMOIHYBaTH MOBJICHHEBI 3pa3KH 3TiHO 3 KOMYHIKATUBHUM HaMIpOM 1 Ha
OCHOBI JIOTIYHOT CXEMU; YMIHHS TIepeaBaTH 3MICT 3pa3ka 3B’ sa3Horo MM
OJMU3BKO J0 TEKCTYy, CBOIMHU CJIOBaMH, 31 CKOPOUEHHSIM, 3 PO3LIMPEHHSIM;
YMIHHS 3B’S3HO BUCJIOBJIIOBATUCH TIPH BapitOBaHHI OMOpP (Ia€ThCS 3MICT 1
4acTKOBO MOBHa (opMma, JaeTbcsi MOBHA (popma, MaeTbCs JUIIE 3MICT);
YMIHHS 3B’SI3HO BHCJIOBJIIOBATHCH Ha OCHOBI KOMOIHYBaHHS JEKUTBKOX
Joxepen iH(opMarlii, HanpuKIIa, MaTepialtiB Pi3HUX TEKCTIB (3 OMOPOI0 Ha
JAHUW y4duTeNleM 3pa3oK, 0€3 Omopu Ha 3pa3oK); YMIHHS BUCIIOBIIIOBAaTH
BJIACHY IyMKY 1 BJacHE CTaBJIGHHS [0 TpeaMeTa MOBJICHHS, YMiHHSA
ONMKMCYBATH KapTUHY (CEepil0 MAaNIOHKIB, [1a(iIbMIB TOIO); YMIHHS
nepeKasyBaTh Pi3HUMU CHOCOOAMU CIPUMHATHNA Ha CIyX YW MPOYUTAHUMA
TEKCT; yMIHHA pOOUTH TMOBIIOMJIEHHS 4YH PO3MOBIAbL 3a TEMOIO,
KOMOIHYIOYM MaTepial BCEpeAMHI OJHOTO0 YW JEKIIBKOX JDKepel
iHpopmarii [4, 7].

Jlo cneyianvHux yMiHb MOHONOCIUHO20 MOBIEHHS BITHOCSATHCS: YMIHHS
3’€HYBaTH JEKUJIbKa MOBJICHHEBUX 3pa3KiB, HAHWU3YIOUM iX, Ha OCHOBI
MEBHOI JIOT1YHO1 cxeMu, Hampukman: Xto 1e? Axwmii BiH? o poOuth?;
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YMIHHS PO3MOYMHATH BUCIOBIIOBAHHS, BHKJIAQJal04d WOro0 OCHOBHI
YaCTUHM, 3aBEpIIyBaTH BUCJIOBIIOBAHHSA, YMIHHA JOCHUTb IOBHO
BUCIIOBJIIOBATUCH  BIAMOBIAHO JO  3alpONOHOBAHOI  KOMYHIKaTHUBHOI
cuTyallli; ymiHHg OyayBaTH pi3HI KOMIIO3UIIIMHO — MOBJIEHHEBI (opMu
MOHOJIOTIYHOTO BHUCJIOBJIIOBaHHSA (OMHC, PO3MOBIJb, TMOBIJOMIICHHS);
YMIHHS BIJJHOCHO TMpPaBWJIbHO, 3TIAHO 3 MPHUHIUIOM KOMYHIKATHBHOI
JIOCTaTHOCTI, O(OPMUTH CBOE BHUCIOBIIOBAHHS MOBHUMH 3aco0amMu
BUYYYBaHOI MOBH, YMIHHS OINTHMaJbHO  BUKOPHUCTOBYBATH MOBHHMA
MaTepian (JIeKCUYHUI, TpaMaTUYHUI) IEBHOT TEMU, 30aradytouu MOBJICHHS
3 ypaxyBaHHSM pIiBHS HaBUEHOCTI, POKY HaBYaHHS TOIIO; YMIHHSA
ONTUMAJIbHO BHKOPHUCTOBYBATH paHillle BUBUECHUN MaTepiall JaHOi TEMH,
CBIJIOMO 3JIIMCHIOIOYM MEPEHECEHHS HAOyTUX 3HAaHb, HABUYOK 1 BMiHb Ha
HOBY CHUTYaIlll0; YMIHHS 3aJy4aTH Il BUKJIAJQy IEBHOI TEMU Marepiai
CYMDKHMX TEM, PO3IIMPIOIOYM 1 TOrJIUONI0YM 1i, KOMOIHYHOYH 1
BapilOI0YM Matepiai 3a (GOPMOIO Ta 3a 3MICTOM.

Jlist 3miiCHeHHST YCHIITHOT KOMYHIKAIll Y MOHOJIOTIYHINA (dopmi yuHi
MOBUHHI BMITH KOPUCTYBATHUCS CTpaTErisiMM KOMYHIKaTUBHOI JiSTTBHOCTI.
KomyHnikaTtuBH1 cTparterii € 3aco0amu, sKi KOPUCTYBad 3aCTOCOBYE IS
aKTUBI3aIlli CBOIX pECypCiB, HaBUYOK 1 BMiHb, 00 3aJ0BOJILHUTHU
KOMYHIKaTHUBHI MOTpeOM y TMEBHIM CHUTyalil CHUIKYBaHHA Ta YCIIIIIHO
BUKOHATH KOMYHIKaTHUBHE 3aBJaHHA Yy HaWOUIbII 3po3yMiiui  abo
HaNO1IBII €EKOHOMHMI CITOCI0, 3aJIEKHO B1JI METH MOBIIS.

VY neparoriy”iii Ta METOIWYHIN JiTEpaTypl NpoOieMy BHUKOPHUCTAHHS
JpaMaTUKO-TICIATOTIYHUX TEXHOJIOTIA Yy HaBYaHHI aHMJIMCBKOI MOBH
posrianaots T.I. Omiiinuk, A.l. Jlo3zanoB, Yapaws3 Kyppak, [xeiimc
Anrep, Mapk Kpamen, Capa ®iminc, I'ane6 I'aterno, M.3. biboneTona,
I.M. Bepemarina, I'.B. Porosa, 3.I. Hwuxurenxo, B.O. Kaminin.
KopuctyBanusi 1pamMoro i JpamMaTHYHOIO AISUTHHICTIO Ma€ TEBHI MepeBaru
JIUIs BUBYEHHS 1HO3eMHOI MOBH. L]e 3a0X04ye MiTe¥ TOBOPUTH II€I0 MOBOIO,
na€ iM MOXKJIMBICTH BHUKOPHUCTOBYBAaTHM PyXH TiTa 1 BUpPA3u OOIMYYS.
JlpamaTrdHa TEXHOJIOTISI BKIIOYAE JITEH y B3aEMO/III0 MIXK COOOI0 yepe3 ix
PYXH, )KECTH, EMOLIi Ta MOBY.

AHani3 jitepaTypu MoKasas, 1110 YMIHHS 1 Oa)KaHHS HaBYATHUCS — 1I€ TON
dbyHIaMEHT, KUl Ma€ 3aKJIacTd BYUTENb. TOMy Tepen KOXXHHM YPOKOM
BIH IyKa€ BIJMOBIIb HA “BIYHE” 3alHUTaHHS: K MOOyIyBaTH HaBYaJbHY
poboTy, 006 BOHA BUKJIMKaJa €MOIIHHE MiJHECEHHs y JiTed, HEOAMIHHO
MO3WTHUBHO BIUIMBAJIa HA iXHI MOYYTTS 1 MHCIEHHs, 30arauyBana ix? Sk
MOEHATA CUTYallli XUTTS MITeH, 3alydaloud BCl OpraHu YyTTs, >KECTH,
pyxu, emomii 3 HaBuyadbHUM nporecoM? Taky BiANoBiAb Jae€
BIIPOBA/DKCHHS  J[paMaTUKO-TIEAArOTIYHUX TEXHOJIOTIH Yy HaBYAJIbHHM
IPOLEC BUBYCHHSI aHTJIIHCHKOI MOBH YYHIB OCHOBHOI LIKOJIH.
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CydacHl JAOCHIAHUKMA 3BEpTalOTh yBary Ha 3HAYHUN MOTEHINa
npamatuko-nieaaroriyaux — TexHosorii  (C. Pycoa, H. Bopnonara,
B.CiniBon, H. Kapnuuceka, C. Poman, P. Kanbko, O. JlankiB), Ha TyMKY
AKUX, Opamamu3auisa - «KUBUM HEOOXITHMM 3acid PO3BUTKY MOBH M
BUXOBaHH», 3aciO, 10 (GOPMYy€E B YUHIB HUIECHPSIMOBaHICTh, 310paHICTh,
B3a€EMOJIONIOMOTY Ta MemoO BUKIadauHs, SAKUW 3a0e3reuyBaTUME
aKTUBHICTh TBOPYWX 3HAHb YYHIB; TOBOMSTH, 110 APAMAaTH3AIlisl BUNTh YIHSI
nepermMaTucs TyMKaMu, TOYyTTSIMU 1HIINUX JIFOJICH, )KBAaBO MUCIHUTH, IITHPO
MepeKUBATH TOMAI; PO3TIIAIAE apamMaTH3allis; HaroJOIIyIOTh Ha BIUIWBI
apamaTu3aiii Ha PO3BUTOK BHUPA3HOCTI W OOpPa3HOCTI MOBH Y4YHIB,
HiAKPECTIOTh, 10 JpaMaTu3allis aKTHUBI3ye pO3BUBAIBLHO-TBOPUI
MOXJIMBOCTI yuHiB [1, 3, 4, 5, 6].

Otxe, nis pPO3BUTKY HAaBHYOK MOBJIEHHS TMOTPIOHO, 1100 yu4HI
PO3MOBIISUTH SIKHAUOLIbIIE 1 1100 TX MOBJICHHS B IICHUXOJOTIYHOMY IUIaH1
HAOIMKAJIOCh 0 MPUPOJHBOTO, TOMY MOTPIOHO CTBOPUTH BCl HEOOXiIHI
JUTSL IbOTO YMOBH, 3aIlIKABUTHU JIITE€H, CTBOPUTH TaKy arMocdepy, mob AiTH
HE 3BEepTajy yBary Ha nepesiyeHi BUIIE HETOTIKH.
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CcmyOeHmKa,

O. Kpaseuw,

Kanouoam. neo. Hayk, OOYyeHm,

JKumomupcokuil depocasnuil ynieepcumem imeni leana @panka

CYUYACHI IHHOBAIIIVHI TEXHOJIOI'TI HABUAHHS HA
YPOKAX IHO3EMHOI MOBU

BaxxnuBuMm HampsIMKOM Cy4acHOi OCBITH € IHTErpaisi OCBITH [0
€BPOMNEICHKOr0  mpocTopy. B cyuacHux peamisix  BUKOPUCTaHHS
IHHOBAL[IMHUX TEXHOJOTIM Ta I1X 3aCTOCYBaHHS Yy IMpoOIleci HaBYaHHS
1HO3eMHHMM MOBaM € 3BUYHOIO MPAKTUKOIO y PI3HUX KpaiHax CBITY.

[IpoOneMi BHUKOpUCTAHHS 1HHOBAIIMHUX TEXHOJIOTiH y MpoIeci
HABYaHHS 1HO3EMHUM MOBaM NPHUCBSYECHI JIOCHTIKEHHS TaKUX YYCHUX:
I.Lbonrak, B.BummniBcbkuii, M.['Higenko, I'.I'aiinyp, O.lnbin, A.JIuTBUH,
H.ITonomapenko, T.IInnaeBa Ta iH.

[HHOBaIT y OCBITI XapaKTepU3ylOTh HOBITHIM MiAX1J HABYaHHS,
BUXOBAHHS 1 PO3BUTKY Y4YHIB 13 METOIO0 AKTHMBHOI Y4YacTl BCIX YYaCHHKIB
OCBITHBOT'O TIpoIlecy. |HHOBAIlIiHI OCBITHI TEXHOJIOTII MarOTh Ha METI
aKTHBI3aLlII0 BCIX Mi3HABAJIbHUX IMPOIECIB YUHIB (yBaru, MHUCIJICHHS, YSBH,
nam’siTi, MOBJICHHS) 13 METOI0 ONTHUMI3alli IHTEJIEKTyaJlbHOTO PO3BUTKY
mkoJisapiB [1:34].

[HHOBAIIIiHI TEXHOJOrli y Mpoleci HaBYaHHS I1HO3EMHUM MOBaM
nepeadavyaroTh OpraHizailito HaB4aabHOT AISUTbHOCTI Y HAUO1IbII aKTUBHUN
crocib, Mmoo mependayac AaKTUBHY B3a€EMOJIII0 YYACHUKIB OCBITHHOTO
nporiecy (y mporeci podoTu y mapax abo rpymax). Uepes e iHHOBaIlIKHI
TEXHOJIOT1i € 3aco00M ONTUMAJIBHOTO PO3BUTKY BHINUX TCUXIYHUX
GyHKIN IKOJspa B IIJIOMY Yepe3 OBOJIOJIHHS 30BHIIIHIMU 3aco0aMu B
KOHTEKCT1 1HTE€PECIB, MOXKJIMBOCTEH Ta PO3BUTKY OCOOMCTOCTI, CIPUSIOUH
PO3BUTKY  KPEaTUBHOCTI, HEeaOJIOHHOCTI MHUCJICHHS, BMIHHS
OOIpyHTOBYBaTH, BUCYBaTH HOBI 1/€i, apryMEHTH, TIMOTE3H 1 HUIAXU IX
noBeneHHs [1:78].

[HHOBaIIMHI TexHoJorii y ocBiTHbOMY Tiporiect 3OII He 3amepeuye
BOXJIMBICTh 1 HEOOXIJHICTh OCBITHIX 3ajJad, aje 1 He BHU3HAE TPHhOX
napanelbHO ICHYIOUHMX 3a/ad, a MPUIMYCKae X TOE€THAHHS Yy TPUEAUHY
CTPYKTYpPY 3aBJaHb, IO MOXXE 3a0€3MeUuTH  OpraHiuyHe IOE€JIHAHHS
HaBYAHHS 1 PO3BUTKY, MPHU SKOMY HaBUaHHS BUCTYIae HE CaMOLIUIIO, a
YMOBOIO TOBHOI[IHHOTO PO3YMOBOI'O  PO3BHUTKY, a TakKoX (hopMyBaHHs
TBOpUOi ocoducTocTi mkossipa [1:81].

JlaMO XapaKTepUCTUKY KOXXHOMY 13 BHUJIB TEXHOJIOTIM Ta 03HAYMMO iX

52



pOJIb y MpoIecl HABYAHHS 1HO3EMHUM MOBaM.

JlucraHiiiitHe HaB4aHHSA — 1€ (hopMa oprasizailii HaB4YaJILHOTO MPOIECY
0e3 (Gi3uyHOT MPUCYTHOCTI YYHIB Ha 3aHATTAX. JlucTaHIiliiiHe HaBUYaHHS —
1€ CYKYIHICTh 1H(OPMAIIMHUX TEXHOJOTIM 1 METOJIUK BHUKJIAJAaHHS, SKi
JoToMararTh 3700yBaTH HEOOXIJIHI 3HAHHS BIJIJAJIEHO 3a JOMOMOTOIO
HasBHOCTI [IK, 1HTEpHET-MOKIIOYCHHS, BUKOPUCTaHHS BIIIMOBITHUX
OCBiTHIX TuIatopm, sK: «Zoom», «Mozaik» Ta iH. y 3pydHuUid j1s1 cede Jac
Ta HaWOlLIbI onTuManbHUN croci0 [Ommoka! UCTOYHHMK CCHIJIKH He
HalieH..37].

Texnonorii AMCTaHIIHHOTO HABYaHHS € 3aco00M 3abe3neueHHs
IHTEpaKTUBHOI B3a€EMOJII MDK yciMa yYaCHUKaMU OCBITHBOTO MPOIIECY.
Huni y €Bpori J0cUTh IIMPOKO BUKOPUCTOBY€EThCsE Mepexa EUroCLICK».
[i ckmagoBumMu € perynspHi OroneTeHi (CTaTrTi INPO BUKOPUCTAHHS
TEXHOJIOT1M JHUCTAHLIMHOTO HAaBYAaHHS 13 OINOPOI0 HAa €BPONEHCHKUI
IOCBiT); OaHK MaTepiaigiB, IO 3HAXOMIThCA Yy CTafdii pO3pOOKH;
MOXKJITMBOCTI JIJIsl BCTAHOBJICHHS KOMYHIKAIII1 M1’ BUUTEIISIMH.

Pecypcu, ki pgomomararoTh  peadizyBaTH  OCHOBHI — KOHIISIIIIiT
JUCTAHI[IMHOTO HaBYaHHS, Yy TIpoOIleCi BHUBYEHHS  1HO3EMHOI MOBH
OKpecJIeH1 Ha puc. 1.

JluctaHiiiiHe HaBYaHHS y MPOLECI HABYaHHSA 1HO3EMHUM MOBaM MOXeE
nepeadavyaTH Oprasizaiito y 1Box Qopmax: oHmaiH U oduaitn. Ilix yac
oprasizailii OH-JIalH YPOKIB BIJOYBAa€ThCsl OOMIH 1H(POPMALIIEIO B PEKUMI
npsAMOI TpaHcIsUii y mpolect npoBeAeHHs BeOiHapy. Came ToMy JUisl IIbOTO
Y4YHI Ta BUMTEIh MOBUHHI OyTH 3a0e3meuyBaTrcs BIANOBIIHUM TEXHIYHUM
oOsiaHaHHsAM (HOYTOYK, IUIaHIIET a00 KOMII'IOTEPOM 3 BeO-Kameporo),
MaTH XOpOIIIe MiIKIIoUeHHs 10 [HTepHeTy. [HII0I0 yMOBOIO € Te, 110 Y4Hi,
Kl TEPUTOpIAIbLHO PO3’€/IHaHI, TOBUHHI B MPUCTYIUTU 10 POOOTHU Yy
MpU3HAYEHUN JJIs 1[HOTO Yac.

Takox BapTO 3BAKUTHU HA T€, 110 €(HEKTUBHICTh YPOKY 1HO3EMHOT MOBU
32 BUKOPHUCTAHHS TEXHOJOTIA TUCTAHIIMHOTO HaBYaHHS O€3MOCepeHBO
3QJICKUTH BiJI HAMOUIBII JIOIIJILHOTO BUKOPUCTAHHS METOJIB Ta MPHHOMIB
B yMOBax peaiizamii UU(POBOT OCBITU 13 BHUKOPUCTAHHSAM Cy4YacHUX
1H(pOpMAaIIHHUX TEXHOJOTIH. Y LbOMY MUTaHHI JIOCUTh €(PEKTUBHOIO €
nudpoa minarhopma «Mo3zaik». s mpoOymKeHHsT 1HTEPECY CydacHOIo
YYHS B yYMOBax JUCTAaHIIMHOTO HAaBYaHHS, BOHA MICTUTh TaKl «OTMIii»
MeHIo, K 3D-cuieHu, OCBITHI BiJleo Ta IikaBl 3aBmaHHs. Llet pecypce
aganToBaHuil sk juist 3BuvaiiHux [1K, Tak 1 g1st TenedoHis, Mo 1ae 3Mory
YUHSIM HaBYaTHCS 3py4HO Ta onepaTuBHO. Ha cailiTi MoOXHa JIeTKO
3apeecTpyBaTUCA Ta MaTH OCOOMCTHH eNeKTpOHHUM KaOiHeT. TyT yuH1
MaroTh 3MOTY TIEPETIISIaTH BIJE03aNMCH YPOKiB, BUKIAAaTH Bifeo. CailT
CTaHE y HArojl K sl Y4HIB, Tak 14y memaroris [3:115].
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YaT: cOinKyBaEHS KOPHCTYBAadiB Mepewki B perHMi
PEAIRHOTO HACY, 3aci0 ONepaTHBHOTO CHLIKYBAHHA JIOHEH
gepes [aTepreT. € KibKa pi3HOBHAIE YATIB: TEKCTOBHIL,
TOIOCOEHIL, ayAioBifecdar. HalOine mommperHH
TEeKCTOBHH 4aT. I 0JIOCOBHI YaT O3BOJIAE CIUTKYBATHCS 32
JOIOMOTOI0 rofiocy. B ockiThHIX ninax 3a EeobxigHOCTI
MO;KHA OPTaHI3VBATH CHOUIKYBAHHA B 4aTax. L[e peambHa
MOKIHBICTb. IPOBOMHTBCA Y PAMKAX 3aIPOMOHOBAHOT
UL QHCKYCii mpobieMH, cyMicHOI IPOeKTHOI MisBHOCTI,
obmiRy indopmaniero.

PDopyM: maiinonmperima (opMa CUUIKYEAHAA BHKIANAYA H
VUHIB V OHCTAHNifiHOMY HaBuarRi KoxaWH (GOpYM IpHCEAYeHHH
Oynb-gKii npobnemi abo Temi. Mogepatop Gopymy (MepekeBHi
BHKIIAf]a4) peali3ye QHCKYCilo YH 0OrOBOpeHHS, CTHMYIIIOIOUH
[HTAHHAMH, noainmmemmn HOEBOI0 DIKABOIO impopmanir“m
IIporpamue 3abesneuenns GOPYMIE NOBONAE IPHEIRATH Pi3Hi
thaiime meprOro po3mipy. Kimbka dopymis MoxHsa 00°enHaTH B
OJIHH BeJIHKHH.

BigeokoHdepeHLUIA: ue kordepermia peansHoro 4acy B on-lne
pexami. BoHa DPOBOANTECH Y BUZHAYEHIH J€Hb 1 B IPHIHAYEHHH Jac. |

CHOTO MPOEETCHHA BimeoKoHDepeH K1 TenekoEpepeHnii Heob:
il 4iTKA MATOTOBKA: CTEOPEHHA IporpaM (1M 32iMAEThCH MepEEe

amad). cEoetiacHa indopmanis Ha C POZCHIKA 33 CIH
/e neparor-gypatop). [le opms 3 cyqacmm criocobie 38" 3Ky, o
HO3EOIAE TPOEOMHTH 32HATTA Y «BiITANEHI KIIac KOJIH Y4H 1 BHKIAga4
3HAXOAATHCA Ha BifcTan. OTxe, 00roBoperHs i NpHIHATTA pillleHb
Cil, 3aXHCT IPOEKTE BiIOYEAHTECA ¥ PEXMMI PEATLHOTO T2

Burnanad i yuH MOXYTE G2UMTH OOMH OFHOTO, BHENIANAY Mae MOEIHEICTE

CYTIPOE OMIEYEATH NEKIH0 HAOUHMM MATEPianoM.

Keiic-TeXxHOIOTIA M€ TEXHOIOTIEI0 N0 MOYATKY 3aHATh
(OPMYIOTECH NAKETH (nencn) 3 OKpPEMHX TeM ('rehcmm

: allbHi, MyIbTHME LRI MaTepiaik) Ta pOCHNAITLCA Il
CAMOCTIHHOTO BHBYEHHS YUHAM 3 OPraHi3ali€r0 PerysapHEx
KOHCYIIBTAI{H

Puc.1. Ozns0 pecypcis, axi cnpusitoms 8UKOPUCMAHHIO IHPOPMAYTUHUX
MexHOI021U Y npoyeci 6USUEeHHsl THO3eMHOI MOBU, CKIAOEHO a8MOopOM

JlucraHuiliHe HaBYaHHSA y MPOLIECI BUBYEHHS 1HO3EMHHX MOB MOXE

nepenbayatd  Taki  QopMU 3MIMCHEHHS  CaMOCTIMHOI  MOITYKOBOI
JUSITTEHOCTI 32 BUKOPUCTAHHS TaKUX PECYPCIB Ta 3aCO01B, SIK:
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- eJIGKTpOHHA mnomiTa, nepecuianns nanux (FTR- cepsepn);

- TeJneKoH(epeHIIii,

- BeO-KoH(DEepeHIIii;

- OH-JIAMH IIpe3eHTAallli;

- cropinku World, Wide, Web;

1H(OpPMaLIHHO-TIONIYKOBI CHCTEMH); TINEPTEKCTOBl CEpeaOBHUIIA
(WWW — cepBepmn) Toro [3:115].

[HTepaKTHBHI 3aBMaHHS W BOpPaBM B YMOBAaxX HaBYaHHS 1HO3EMHUM
MOBaM Ha WX pecypcax 30piEHTOBaHI HA: PO3BUTOK HAJICKHOCTI MUCIICHHS
HIKOJISIPIB, TEBHOT CaMOCTIMHOCTI JyMOK: CIOHYKalOThb Yy4HIB JO
BUCJIOBJICHHS CBO€1 JYMKH, CTUMYJIOIOTH (OPMYBaHHS TBOPYOTO
CTaBJICHHS J10 OyAb-SIKUX BUCHOBKIB, MMPaBWJI TOMIO. 3aBAaHHA MPOOIEMHO-
MOIITYKOBOT'O 3MICTY JIONIOMAraroTh YUHSIM 3aMUCIUTUCSA, TOCIITUTH (HaKTH,
MPOAHAJI3YBATH aJTOPUTM PO3B’S3KIB, PO3YMITH iXHIO CyTh, IEPEBIPUTHU U
cebe 1 CBOro TOBapHIlia, 3HAUTH MOMUIIKY;PO3BUTOK OMOPY J0 HaBIFOBAHHS
JYMOK, 3pa3KiB TMOBEJIHKM, BHUMOT IHIIMX; CIIOHYKalOTh YYHIB [0
BIJICTOIOBAHHS BJIACHOI JYMKH, CTBOPIOIOTh CUTYAIlII0 JTUCKYCIi, 3ITKHEHHS
JYMOK, BUSIBUTU TOMUWJIKY Y CYIDKEHHSX, BIJAMOBIISAX, BKa3aTh 3a Hel 1
JIOBECTH 1€ CTIOHYKA€E 3aBAAHHSI, 1€ BUNTEIH TOMYCKAE TOMUIIKH.

OCHOBOIO TakMX YpOKIB € NpakTH4YHa poOOTa, NUJAKTHYHA Ipa ado
iHTpUru. BoHa mnepekitouae NOBUIBHY yBary IIKOJISIPIB HA HaBYAJIbHHM
MpoIleC, Ha PO3B’s3yBaHHA HaBYalbHOI 3ajayi. [[ikaBa HaB4ajdbHa Tpa
CIIOHYKA€ Y4YHIB JO BUKOHAHHS OUIBIIOT KUIBKOCTI BIPaB, CIpUse HAOYTTIO
OUTbII MINHUX CBIJOMHMX 3HaHb, YMIHb 1 HaBMUYOK. Taki ypokH
JOTIOMAaraloTh ~ Y4YUTENI  ypI3HOMAaHITHIOBaTH  poOOTYy,  3HIMAIOTh
HAIpY>KEHHS BIiJ] 3BUYHOI HABYAJIbHOI AISUIBHOCTI, TEPEKIIOYAIOTh YBary
IIKOJISIPIB; BOHU € I[IHHUM 3acO00M BHMXOBaHHS PO3YMOBOI aKTHBHOCTI
Y4HIB, IO aKTUBI3Y€ MCHUXIYHI MPOIIEC, BUKIMKAE B YUHIB )KUBUN 1HTEpEC
JI0 TIPOIleCy TMi3HAHHS y TMpOIeCl HaBUaHHS 1HO3eMHIN MoBi. Ha Takmx
ypOKax IWIKOJIAPl JOJAOTh OUIBIIT TPYAHOII Ta TPEHYIOTh CBOi CHJIH Yy
mpolieci YUTAaHHS, TMUChMA, ayAilOBaHHS, TOBOPIHHSA 1HO3EMHOI) MOBOIO
[3:187].

Sk mokasye npakTUKa, HOBUI Martepiajl, BUKJIaJACHHUI B IrpoBiil popmi,
3 HACTYITHUMU MPOBEACHHAMHU MPAKTHUHOI pOOOTH Ja€ Kpailli pe3yabTaTH,
HIXK TpaJuliifHa popMa BUKIIAJICHHS MaTepiany.

Take HaBuaHHS OyAyeTbCcs Ha AISUTBHICHOMY MIAXOJl Y KOHTEKCTI
dbopmyBanns 3YH yunis [4:56].

OT:xe, IHHOBALIMHI TEXHOJIOT1i HABYaHHS Ha YPOKax 1HO36MHOI MOBU —
e Takud crnocid Ti3HaHHS, [0 3AIMCHIOEThCA Yy ¢dopmax CHUIbHOI
TISTBHOCTI THUX, XTO HABYAETHCS; 32 SKUM BCl YYaCHUKUA OCBITHHOTO
MPOIIECY B3aEMOJMIIOTh OAWH 13 OJIHAM, OOMIHIOIOTHCS 1H(OpPMAIIIETO,
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CHIJIBHO BHUPIIIYIOTh MPOOJEMH, MOJCIIOIOTh CHUTYyaIlli, OIHIOKTh i
IHIIMX Ta CBOO BJIACHY IOBEIIHKY, 3aHYPIOIOTHCS B pPealibHy aTMochepy
JIIJIOBOTO CITIBPOOITHUIITBA 100 BUPIIICHHS MTPOOJIEMH.

CucremMaTiyHe BHUKOPHUCTOBYBaHHS IHHOBAIIMHUX TEXHOJOTIH Y
Ipoleci BUBYCHHS IHO3EMHOI MOBH CHPSIMYIOTh PO3BHUTOK JIOTIYHOTO
MUCJICHHS Y4HIB, PO3IIHPIOIOTE HAYKOBHM CBITOTJIAJ YYHIB 1 qepes 1e
JI03BOJIIE BIICBHEHIIIIE opleHTyBaTHc;I B TIPOCTUX 3aKOHOMIPHOCTSX
OTOYYIOUOi IX JIMCHOCTI 1 AaKTUBHINIE BUKOPUCTOBYBATH 3HAHHSI B
MOBCSAKICHHOMY JKHTTI.
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BUKOPUCTAHHS bJIOKIB IbEHEIIA B IIPOLECI
HABYAHHSA IHO3EMHOI MOBU JITEU JOIIKIJIBHOI'O BIKY

P03BUTOK JTOTIYHOTO MUCIEHHS Yy NIT€H € BaXKJIMBOIO CKIJIAJOBOIO iX
3araJlbHOTO KOTHITUBHOTO PO3BHUTKY. J0Ope po3BUHYTE JOTIYHE MUCIICHHS
COpHsiE€ YCBIJOMIICHHIO MPUHUMIIB MOPSJIKY, aHali3y 1 pO3B’sI3aHHIO
npobnem. JlocmipkeHHsST B Taly3l PO3BUTKY JIT€H JOUIKUIBHOTO BIKY
3aBXJIM aKTyajbHI, OCKUIbKA 1€ BIKOBUH MepioJ] € HalOUIbII
CEHCUTUBHUM 17151 (HOpMYBaHHS HABUYOK 1 BMiHb, 1 BIIOYBA€ThCSI aKTUBHUIM
po3BuTOK MO3KYy [1: 23]. binoku /IpeHema € epekTHBHUM 1 TOMYJISPHUM
3ac000M JIJIs1 HABYAHHS JIOTIYHOTO MUCJICHHS.

Oco0IMBOCTI BUKOPUCTAHHS JIOTTYHUX OJIOKIB JIp€HENIa B OCBITHBOMY
Ipolect 3aKiaiB JOWKUIbHOI OCBITH OKpPECIIOBAIM Yy CBOIX HAyKOBHUX
po3Biikax O. TI'miznuoBa, M. Kymmnipyk, O. Jlimnik, B. Mamom,
C.Hixituenko, B. HogikoBa, T. Ilaryra, A. Ilonoeuns, T. Camuyk,
[.A6nonchka Ta 1HmI. JIOCHIIHMKM 3ayBa)KylOTh, IO BHUKOPHCTAHHS
joriyHux OJokiB JIpeHema B cHCTeMl OCBITHBOTO Hampsmy «JluthHa B
CEHCOPHO-MI3HABATLHOMY MIPOCTOP1», JO3BOJSIE HE JIMIIE 3aKpIlUTH
OTpUMMaHI1 3HaHHS, ajie 1 aKTUBI3yBaTH PO3YMOBUU PO3BUTOK, (pOpMyBaTU
Taki  omepamii  MHUCJICHHS: TOPIBHSHHSA, aHalmi3,  KjiacuQikaris,
y3arajJbHEHHS, KOJyBaHHS Ta IEKOAYyBaHH4 [2: 74].

Bukopucranns 650kiB JIpeHelia B nmpolieci HaBYaHHS 1HO36MHOI MOBU
JTEeH MOMIKIILHOTO BIKYy € edexkTuBHMM miaxoaoMm. bioku JlpeHeina,
BIIOMI TakoX sK KyOuku 3eiTeHmia, € HaOOpPOM KOJIHOPOBUX
reoMeTpuyHuX QIiryp, siki MO>KHa BUKOPHUCTOBYBATH JJIsI P13HOMAaHITHUX
OCBITHIX I[JI€H, BKJIFOUAIOUHM PO3BUTOK MAaTEMAaTUYHUX HABUUYOK, JOTTYHOTO
MUCJICHHS] Ta MOBHUX 3/110HOCTEH.

MeTta cTaTTi: pO3KpUTH OCOOIMBOCTI BUKOPUCTAHHS OJIOKIB JlpeHera
JUTSL PO3BUTKY JIOTIYHOTO MUCJEHHS y JIITe JOMIKIIBHOTO BIKY B IpoILieci
HaBYAaHHS 1HO36MHOT MOBH JITeH JOIIKUILHOTO BIKY.

JloriyHe MHCIIEHHS PO3BUBAETHCA HAa OCHOBI OOPa3HOTO MHUCIEHHS 1 €
Horo BHUINOK CTaji€l0. BOHO € CKJIaJHMM 1 TPUBAJIMM MPOLIECOM, SKUU
noTpeOye BOJIOAIHHS PI3HUMH PO3YMOBHUMHU HABHYKAMU, TAKUMH SIK aHAII3,
CHUHTE3, a0CTparyBaHHsI, MOPIBHSIHHS, y3araJlbHEHHS, a TaKOX PO3yMIHHS
JIOTIKM MIPKyBaHb 1 BUKOPHCTAHHS PI3HUX METOMIB, TAKUX SIK THAYKITS 1
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neaykis [3: 199].

Ha Hamry nymKy, jJoriyHe MUCJIEHHS — 1€ TTPOLIECC PO3yMOBOTO aHali3y
Ta PO3B’SI3aHHS MPOOJIeM, L0 TPYHTYETHCS Ha 3aCTOCYBaHHI IPaBUI
joriku. BoHo mnepenbayae 30aTHICTH 10 CHUCTEMAaTUYHOTO MUCIICHHS,
PO3YMIHHSA MPUYMHHO-HACTIJAKOBUX3B A3KIB 1 BHU3HAYEHHS JIOTTYHHUX
aprymentiB [4: 23]. Jng poO3BUTKY JIOTIYHOTO MHUCJCHHS Yy JiTel
JOLIKUTFHOTO BIKY €(EKTHBHUM € BUKOpPHCTaHHA OyiokiB [IpeHemia. Y
KOHTEKCTI BUBYCHHS 1HO3EMHHX MOB ISl JOIIKUIBHAT, OnokH JlpeHemma
MOXXYTh OyTH KOPUCHUMH 3 ICKITHKOX MPUIHH:

1. iTH OOWIKIIBHOTO BIKY 4YacTO Kpalle CIpUiMaioTh 1H(GOpMaIlito
Bi3yanbHO. bioku JlpeHerma MOXyTh JOMOMOTTH y Bi3yamizailii MOHSTH,
CJIOBHMKOBOTO 3aIlacy Ta rpaMaTHYHHUX CTPYKTYP.

2. BuxopucranHs OJOKIiB CTUMYJIOE aKTUBHE Y4YacTh JWTHHH B
HABYAJIBLHOMY TPOIIEC], IO € OCOOIUBO BAXKIUBUM JIJISL JIITEH MOJIOIIOTO
BIKY, K1 4aCTO BiJT4yBaIOTh TPY/HOIIIl 3 KOHIIEHTPAIIIEIO YBary.

3. brmoku MOXyTh OYTH BHUKOpPUCTaHI JJisi CTBOPEHHS Irop, UIO
JIOTIOMAararoTh  JITSM PO3IIMPIOBATH  CIOBHUKOBHWI 3amac, BUBYAaTH
rpaMaTUKy Ta PO3BUBATH HABUYKU MOBJICHHSI.

4. Knacudikaiisi 6JI0KiB 32 KOJbOPOM, POpMOI0 ab0 PO3MIpOM MOXKE
JOTIOMOTTH JiTAM B PO3BUTKY HAaBHUYOK KaTEropH3allii, IO € BaKJIIMBOIO
YaCTUHOIO MOBHOTO PO3BUTKY.

5. IrpoBuii miAXiA [0 HAaBYAHHS 3 BUKOPUCTAHHSAM OJIOKIB 30UIbIIYE
MOTHBAIlIIO Ta 3aIlIKABJICHICTh JITEH, pOOJISYM MPOLEC HABUYAHHS OUIBII
NPUEMHUM 1 €PEKTUBHUM.

6. PoboTra 3 610KaMu 4acTO BKJIIOYAE CHIBMOPAIIO0 Ta KOMYHIKAIIO 3
IHIIUMH JITBMH, IO CHOPHSIE PO3BUTKY COLIAIBPHUX HABUYOK Ta HABUYOK
KOMaHJTHOT poOOTH.

Bukopucranns 6;10kiB JIpeHela y HaBUaHHI 1HO3EMHHUX MOB JUIS JiTeH
JIOIIKITBHOTO BIKY MOXKe OyTH Ayke KopucHuM. e miaxin, skuii BKIoUYae
Bi3yaJIbHi, IHTEPAKTUBHI Ta ITPOB1 €JIEMEHTH, 1110 CTIPUAIOTH 3ATYYSHHIO Ta
MoTuBallli giTel. brnoku JlpeHema momomararoTh y Bi3yauizalli MOBHUX
KOHIICTIIII, PO3BUTKY CIIOBHUKOBOTO 3aIlacy, TPaMaTHK{A Ta MOBJIEHHEBUX
HAaBMYOK. BOHM TakoX CHIPHUSAIOTH PO3BUTKY KaTeropw3allii, COIliaJbHUX
HAaBUYOK 1 KOMaHJHOI poOoTu. BaxknuBo iHTerpyBaTu ued miaXia y
3arajbHy CTPYKTYpYy MOBHOTO HaBYaHHS, 100 3a0€3MEUYNTH KOMITJICKCHHMA
PO3BUTOK MOBHUX 310HOCTEH JUTHHHU.

Otxe, BUKOpHUCTaHHsS OJIOKIB JlbeHella € Ba)JIMBUM IHCTPYMEHTOM
JUIS. PO3BUTKY JIOTIYHOTO MUCJICHHS Yy JITeHd JOILIKIIBHOTO BIKY TiJ 4ac
HaBYaHHS JOMIKUTHHAT 1HO3eMHOT MOBH. LI HABHYKM TOMTOMAraroTh AITIM y
HABYaHHI 1 iX MOJATBIIIOMY JKHTTI.
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THE FORMATION OF MEDIA LITERACY OF FUTURE
PRIMARY SCHOOL TEACHERS

Statement of the problem and its connection with important
scientific or practical tasks. Nowadays, the issue of forming children’s
competencies is relevant in education. The quality of education is one of
the top priorities of the state. In today’s globalized world, information plays
a key role in the development and life of society. The development of
technology leads to an increase in the pace of updating professional
knowledge. Media education should become a component of formal
education. It must be accessible to all children, become an integral part of
the curriculum at all stages of schooling and be a basic competence.

That is why the Concept of the New Ukrainian School (2018-2019)
lists media literacy as one of the student’s key competencies [1]. The new
State Standard of Primary Education contains a content line of media
literacy, meaning that the New Ukrainian School student should master the
skills of perception, analysis, interpretation, and critical evaluation of
information from various media [2]. A teacher of the New Ukrainian
School is called upon to teach children how to work with information, that
is he/she must be media-literate [7].

Analysis of educational research and publications. Theoretical and
practical aspects of the formation of a media-literate teacher are covered in
the works of such contemporary scholars as O. Volosheniuk, V. Rizun, L.
Chemonini, O. Vartanov, N. Hromova, A. Yermolenko and others.

For example, in her research, O. Volosheniuk considers media literacy
as a complex personal characteristic that includes knowledge, skills, and
attitudes toward media. She has also developed a model for the formation
of media literacy of future teachers, which involves the development of the
following competencies: media studies competence, media competence,
and media cultural competence.

L. Chemonini has developed a model for the formation of future
teachers’ media literacy, which involves the development of the following
competencies: media information competence, media communication
competence, and media creative competence.

We are interested in the views of N. Hromova, who sees media literacy
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not only as a general goal of modern school education, but also as an
important professional competence of a teacher of the New Ukrainian
School [4].

A similar point of view is expressed by A. Yermolenko. According to
the scientist, this quality of a modern specialist in the field of education is a
multidimensional and unstable category, which is based on an extensive
system of competencies [5].

O. Vartanova, O. Volosheniuk, V. Rizun, N. Hromova, A. Yermolenko
have developed the theoretical foundations of forming a media-literate
teacher. They have also developed such practical methods and technologies
for the formation of future teachers’ media literacy as:

e using interactive teaching methods (discussions, debates, role-
playing games, etc.);

e using multimedia materials (video, audio, presentations, etc.);

e using innovative pedagogical technologies (distance learning, e-
learning, etc.).

Despite the fact that scientists and researchers see positive dynamics in
studying this problem, the practical aspects of media literacy training of
future primary school teachers still remain understudied and require more
attention and research.

The purpose of the article is to study the formation of media literacy
of future primary school teachers.

Presenting main material. The Concept for the Implementation of
Media Education in Ukraine states that media literacy is a level of media
culture that relates to the ability to use information and communication
technology, express oneself and communicate through media, consciously
perceive and critically interpret information, separate reality from its virtual
simulation, that is, understand the reality constructed by media sources,
comprehend power relations, myths and types of control that they cultivate
[3]. The importance of developing media education in our country is
growing every day, taking into consideration the need to counteract
information aggression and modernize the Ukrainian educational system in
accordance with European standards. Therefore, we must have an
appropriate level of media education and media literacy, since the
awareness of each citizen is essential for strengthening democracy and
accelerating economic growth.

We understand the media literacy of a modern professional teacher as a
professional quality of a personality, which is a condition for successful
self-realization in the profession, life and creative activity. It is also
expressed in the ability to adequately and correctly assess reality and live in
it, including media reality, which is filled with texts of various modalities
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and orientation, combined with responsibility for the content of certain
information and its veracity. The main attention of the teacher and children
should be directed to media sources published in the state language,
because they are relevant and do not pose a threat [6].

The professional development of future media-literate primary school
teachers should be carried out in the process of studying optional courses,
in particular, “Fundamentals of Media Education and Media Literacy of
Future Primary School Teachers”, which is designed to solve the following
tasks:

e to prepare future primary school teachers for the pedagogical
activity in the context of reforming modern general secondary
education institutions, the implementation of the concepts of
media education in Ukraine and the New Ukrainian School,

e to ensure that students master the system of theoretical
knowledge and professional skills that will help them form a
media-literate personality of a junior schoolchild, and educate a
conscious citizen of Ukraine;

e to teach future teachers to correlate theoretical knowledge with
the practical needs of a modern primary school, to implement
new methodological ideas in the practice of teaching school
subjects of the 1* level educational institutions;

e to develop future teachers’ cognitive interests and their desire to
improve their professional skills [8].

Having analyzed the works of scientific researchers and state
documents in the field of media education, we emphasize the necessary of
introducing a discipline “Fundamentals of Media Literacy for Future
Primary School Teachers” into the curriculum for the training of future
primary school teachers, the study of which will ensure highly qualified
training of media-literate specialists.

Conclusions. We believe that it is necessary to teach students media
literacy from primary school by adding elements of media education to the
educational process. It is important for students to structure, summarize,
use, and meaningfully create their own media texts. That is why a modern
teacher must deepen students’ critical thinking, teach them to analyze and
select important information, and form their media culture. Therefore, a
teacher who possesses media literacy will develop students’ problematic
thinking related to media in all possible ways, encourage children to search
for media information on their own, form their ability to use numerous
media sources for solving educational problems, and teach them to reflect
on their own media experience.
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THE DEVELOPMENT OF COGNITIVE INTERESTS OF YOUNG
LEARNERS IN LANGUAGE AND LITERATURE LESSONS USING
INFORMATION AND COMMUNICATION TECHNOLOGIES

A modern school, and an elementary school in particular, now faces an
important and difficult question: how to ensure the all-round development
of a child? Literary education, which is aimed at developing the intellectual
and emotional spheres of the child's personality, enriches him with
knowledge about the surrounding world, educates the best character traits,
such as kindness, compassion, humanity, develops coherent speech,
thinking, and forms aesthetic feelings, can help accomplish this task. Also,
lessons in the linguistic and literary field are designed to solve such tasks as
improving reading skills, as well as the ability to read aloud and silently,
observing such requirements as reading correctly, consciously, clearly,
quickly; development of the ability to work independently with a book;
interest in the Ukrainian language, folklore and literary works, folk
traditions and customs, inculcation of aesthetic tastes, education of reading
culture. The fulfillment of these tasks is carried out if each learner is
included in the learning process, will show the greatest activity, and this is
possible thanks to the use of information and communication technologies
[16].

We believe that information and communication technologies ensure
the full implementation of lesson tasks. Information and communication
technologies in primary school are among the most relevant and complex
issues that require detailed justification. In the conditions of the New
Ukrainian School, they help solve new tasks, meet the new requirements
facing the modern educational process, in particular, regarding the renewal
of methods and forms of organization of the educational process.

At the same time, the analysis of pedagogical experience shows that the
problem of developing the cognitive interests of young learners in language
and literature classes by means of information and communication
technologies is still insufficiently developed and requires new approaches.
It can be said that this problem requires further study.
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Ukrainian and foreign scientists, methodologists and teachers R.Arnold,
A. Gyn, L. Godkevich, M. Kravets, G. Kobernyk, O. Kondratyuk,
O.Komar, A. Nisimchuk devoted their research to the problems of
introducing information and communication technologies into education,
O. Padalka, A. Panchenkov, O. Pometun, O. Savchenko, G. Syrotenko,
F.Stus, A. Fasolya, O. Shpak, I. Shevchuk, A. Shelten. They describe such
technologies of interactive learning that can help the teacher, in particular,
in language and literature classes.

However, there are problems in implementing this approach. One of the
reasons for this is the focus of primary school teachers on teaching students
to read and understand the text, while the aesthetic and artistic nature of the
work may remain out of the teacher's attention in class.

As practice shows, information and communication technologies make
it possible to prevent stereotypes and monotony in the lesson: aquarium,
interviewing, analysis of specific situations, business games, use of
algorithms, microphone, carousel, etc. Information and communication
technologies form cognitive independence and cognitive interest, because
all students work at the same time; orient children to creativity, search,
teach them to analyze artistic text, solve problems, develop communication
skills.

The importance and relevance of the problem of the use of information
and communication technologies in the lessons of literary reading is related
to research in pedagogical, psychological and methodical sciences aimed at
the search for such methods, teaching techniques that would contribute to
the development of the personality of each student, regardless of the level
of his general success. state of health, thinking, etc. As pedagogical
experience shows, it is information and communication technologies that
contribute to the establishment of relationships in the class team, help
students learn to communicate, and contribute to schoolchildren's
awareness of universal values.

All the presented facts indicate the interest of various branches of
science in the researched problem, the importance of its solution for
improving the state of language and literature education in primary school.

The analysis of the psychological and pedagogical literature on the
researched problem gives reason to claim that the primary school age is a
period of intensive mental and personal development. Neoplasms that arise
at this time, educational activities create prerequisites for the transition of a
junior high school student to the adolescent period. And this means that
students of grades 3-4 are ready to conduct linguistic and literary analysis
of prose works, which are widely presented in the literary reading program.

Thus, at today's stage of modernization of primary education, one of the
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most important strategic tasks is to ensure high-quality education of
schoolchildren. Solving this task is possible only if pedagogical methods
are improved and information and communication technologies are
implemented. Connections between students, their interaction and
cooperation are the main factors in the process of interactive learning. As a
result of the organization of educational activities with the use of
information and communication technologies in the classroom, an
atmosphere of interaction and cooperation is created.
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THE DEVELOPMENT OF ARTISTIC AND CREATIVE
COMPETENCE IN CHILDREN OF UPPER-KINDERGARTEN
AGE THROUGH PROJECT-BASED ACTIVITIES

At present, the use of learning technologies in preschool education,
which develop the ability to independently acquire new knowledge, gather
necessary information, problem-solving skills, hypothesis formation,
analysis, drawing conclusions, reflection and correction, formatting, and
presenting results for review and discussion, is becoming increasingly
relevant. Children in preschool educational institutions are expected to
perform all these tasks not only individually but also collectively, which
means they must interact and cooperate with peers and adults. This places
the task of solving problems related to the development of independence
and self-development skills in preschool children, which requires the
search for adequate forms and teaching methods and the updating of
educational content.

The analysis of the problem of artistic and creative competence through
project-based activities in education highlights the scientific basis of
aspects such as philosophical (M. Kagan, V. Lektorsky, I. Frolov, G.Yudin,
etc.), psychological (I. Bekh, D. Galperin, T. Hura, V. Davidov,
G.Kostyuk, A. Leontiev, S. Rubinstein, etc.), pedagogical (I. Bekh,
N.Guziy, L. Zaytseva, G. Ivanyuk, V. Lozova, O. Roma, etc.),
competency-based (N. Bibik, O. Ovcharuk, O. Savchenko), didactic-
integrated (A. Danylyuk, 1. Kozlovska), and artistic (L. Masol,
O.Rudnytska, B. Yusov), providing a scientific foundation for addressing
these challenges.

The aim of the article is to outline the main theoretical aspects of the
development of artistic and creative competence in children of upper-
kindergarten age through project-based activities.

Project-based learning is a pedagogical technology where the core is
the independent activities of children, which include research, cognitive,
and productive actions, during which a child explores the surrounding
world and puts new knowledge into real-life products [1, 36].
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The project method is effective in working with children of upper-
kindergarten age as they have a more stable attention span, observability,
analytical and synthesis abilities, self-assessment skills, and even a
tendency for collaborative activities. The mastery of project activities
enables children to independently or jointly with an adult gain practical
experience, acquire information experimentally and through research,
analyze it, and transform it into results within project activities. It is within
project activities that the opportunity for preschoolers to form project skills
emerges. Project skills represent a group of abilities that are shared in terms
of project activities, which contribute to the construction of the
technological process involving the construction and production of items
and the resolution of creative tasks. These skills are reduced to the personal
development of the methods of project activity based on the knowledge of
how to act and the awareness of the conditions under which actions lead to
achieving a specific goal [2, 76].

In project design activities, a child can gain the experience of their
project work, learn to act according to their own ideas, in accordance with
self-set goals, find ways to implement their project.

Children of upper-kindergarten age, in comparison with younger ones,
have more stable attention, observability, analytical and synthesis abilities,
self-assessment skills, and a desire for collaborative activities. Hence,
manual labor becomes predominant. Manual labor sessions are the most
optimal way for developing and forming project skills. During labour
activities, children learn about the simplest technical devices, master and
acquire skills of working with tools and materials. Through practical
experience, children gain elementary insights into the properties of various
materials, and ways to transform them into different things.

During the process of crafting a product in manual labour classes,
children develop diligence, the desire to assist adults in various tasks,
precision in work, independence, initiative, and responsibility. It also
fosters the ability to plan their own activities, select necessary materials for
them, and make simple preparations. Furthermore, children develop the
ability to work independently, a drive to achieve results, the skill of
overcoming difficulties, and working within a group.

The creative process also involves a child mentally envisioning the
necessary sequence of operations and actions required for their completion.
With the acquisition of visual, constructive, operational-technical skills,
and knowledge about general methods of creating products from different
materials, children apply these skills to new contexts and everyday life.
This is where new interests of children emerge, tendencies towards
particular types of work (sewing toys, crafting paper items, making
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collages), and preferences for certain materials and themes. Children are
given the opportunity to engage in activities based on their own initiative
and desire. However, to do so, they need to possess the skills and
knowledge mentioned above and be able to independently organize the
process of their activities, which includes all of its components.
Nevertheless, in practice, many preschool institutions often underutilize
manual labor in the process of developing project skills in older preschool
children. Hence, the relevance of the chosen research topic becomes
evident [4, 65].

Project skills of preschool children are integrative skills characterized
by the methods used by children to implement project activities. These
skills are age-specific and develop at various stages of project activities.
During this process, children of upper-kindergarten age effortlessly grasp
the structural elements of any human activity, whether it's creative or
research-oriented

Project activities directly impact the maturation of volition, which, in
older preschool age, is in a sensitive phase. At all stages of project
implementation, project activities have a shared nature, meaning they are
divided between the child and the educator, as well as within the child
group engaged in the execution of a single project. Project activities have a
high potential for developing cognitive motivations, preparing the child for
the transition to the next age level of a student.

A child's thinking becomes concrete and action-based by the time they
reach older preschool age. Children learn the properties and characteristics
of objects through manipulation. In other words, a significant portion of
cognitive tasks are 'solved with the help of hands," involving actions with
objects [5, 18].

Therefore, lessons using projects are the most optimal way to develop
and form artistic and creative skills. The process of creating toys and items
from various materials opens broad prospects for creativity for children.
Manual labor classes allow preschoolers to refine their perceptions of the
surrounding objects, take their first steps into the fascinating world of
technology, which is crucial for their further development. Through this
work, children learn about the simplest technical devices, begin to master
and acquire skills in working with tools, and learn to handle materials,
work objects, and tools with care".
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THE DEVELOPMENT OF EMOTIONAL INTELLEGENCE OF
PRIMARY SCHOOL CHILDREN BY MEANS OF INNOVATIVE
TECHNOLOGIES

Modern society is going through a rather complex and dynamic period
of development. In the world, there is a problem of understanding and
expressing emotions and feelings, children spend a significant part of their
free time in gadgets, which causes introversion and an emotionless attitude
towards the environment. In the 21st century, the role of systemic changes
has increased, education needs to be updated and improved, therefore the
problem of developing emotional intelligence becomes particularly acute
and urgent, because it significantly increases efficiency in various social
spheres and the ability to feel happy. It is especially important to develop in
children of primary school age, since entering school is considered quite
difficult, and at the same time, a turning point in the life of future
schoolchildren. Quite often, learning in the conditions of everything new
and unknown can create a number of problems associated with excessive
anxiety, uncertainty, isolation, detachment. In order to achieve significant
success, students need not only to learn new material, but also to learn to
control the manifestations of their own emotions, understand the feelings of
other people and adapt to living conditions.

The problem of the development of emotional intelligence is considered
in the works of many outstanding foreign scientists: A. Savaf, D. Caruso,
J.Gottman, G. Gardner, G. Hall, J. Gottman, D. Caruso, I. Herbart, R. Bar-
On, S. Hein, R. Cooper, U. Dax, H. Weissbach, F. Fromm-Reichmann. In
Ukraine, too, there are many works of scientists: A. Chernyavska,
V.Boyko, E. Nosenko, E. Vlasova, Zh. Kucherenko, N. Kovryga,
N.Kharchenko, O. Vlasova, O. Filatova, S. Maksymenko, S. Chechalo,
P.Antokhin. Although the concept of “emotional intelligence" has been
actively researched in recent decades, there is still no single interpretation
of this concept.

The term "emotional intelligence” has been used in scientific literature
relatively recently. Thanks to two American Psychologists P. Salovey and
J. Mayer, who used this term in the 90s of the last century, characterizing
emotional intelligence as the ability to perceive and understand emotions,
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manage them and use them to stimulate thinking.

The concept of "emotional intelligence” was most popularized by the
American scientist, journalist and psychologist D. Goleman, who in his
book "Why emotional intelligence is more important than ordinary
intelligence™ proved that success in life depends not so much on general
intelligence as on the ability to manage one's own emotions. The researcher
defines emotional intelligence as the ability to be aware of one's own
feelings and the feelings of other people, to motivate oneself and other
people, to manage emotions and to influence the emotional states of others
[1, p.12]. A developed emotional intelligence helps a person in various
aspects of life: in work and career, in education, in social and spiritual
spheres.

Emotional intelligence is determined by the sum of aptitude indicators:

» self-awareness (the ability to understand one's thoughts and feelings);

» self-motivation (awareness of tasks for personal development);

* resistance to anxiety (resistance to obstacles in achieving goals),
impulse control (ability to resist temptation, sudden impulsiveness), mood
management (ability to adjust emotional state according to a certain
situation), empathy (ability to understand feelings and emotions of other
people), optimism (positive outlook on life).

Considering the essence of the concept of "emotional intelligence”, we
found out that this concept can be interpreted as the ability to identify, use,
understand emotions and manage them; an ability that allows you to reduce
stress, learn effective communication, overcome obstacles, and resolve
conflicts." [2, p. 3]. The formation of emotional intelligence in elementary
school students is a process that covers not only school subjects, but also
extracurricular and extracurricular activities. Children can already
understand some emotional states that arise in well-known situations, but it
is difficult for them to convey it in words, so modern teachers should work
on developing an active vocabulary of emotions, keeping a diary of
impressions is relevant for a modern school.

When developing emotional intelligence, it is necessary to pay attention
not only to the child's environment, but also to the compliance with the
conditions of the educational environment, that is, safety and convenience
in the first place. Consideration should be given to the correct use of colors
for the design of the classroom, the placement of visual and didactic
materials and accessories that students can freely use. In their work with
children, it is important for teachers to learn to use verbal and non-verbal
means of communication.

In primary school age, it is necessary to develop emotional intelligence
gradually: starting with basic emotions, and then shades. O. Melnyk
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suggests that teachers build a system of work for the development of
emotional intelligence by defining basic emotions that should be introduced
in every class. In the 1st grade, it is necessary to create situations in which
the meanings of the emotions of joy, sadness, fear, anger or shame will be
manifested. In the 2nd grade, it is important to familiarize the child with the
emotions of surprise, love, disgust. The third grade is appropriate for the
development of interest, surprise, overcoming suffering, disgust, contempt
and anxiety. In the 4th grade, new terms that convey emotions are
presented to students for familiarization, so it is important for modern
teachers to orient themselves with these concepts. [3, p. 51].

Analyzing the educational programs, we found that the most favorable
for the formation of emotional intelligence is the content of linguistic,
literary, social, and health-care educational fields, but it is worth noting that
the basis of all educational components is the task of creating a comfortable
emotional environment, the formation and development of emotional the
child's volitional sphere. Younger school age serves as the basis for the
development of children's emotional intelligence. It is this period that gives
students the opportunity to succeed in communicating with teachers and
peers, resolve conflicts, understand themselves, their desires and needs, as
well as set goals and successfully achieve them.

So, emotions and feelings shape the personality's behavior, affect
certain life goals. Junior school age is a period of rapid development of the
emotional intelligence of an individual, which affects various types of
activities, primarily educational. During this period, emotions develop,
become complex and acquire an intellectual character. The emotions of a
younger schoolboy are a reflection of the personality's attitude to reality, to
leading activities at this age and to the process of communicating with
peers, etc. The primary education program emphasizes the expediency of
developing key competencies of students, among which we include the
emotional one, which is due to the development of the emotional
intelligence of the individual (the ability not only to recognize one's own
emotions, but also to successfully manage them in accordance with the
situation, etc.).

The use of innovative methods, artistic tools, game activities, non-
traditional forms of work for elementary school children contribute to
positive changes in the emotional sphere, because thanks to skillfully
organized systematic work on the development of emotional intelligence,
you can get rid of negative emotions and concentrate on their positive
aspect.
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DEVELOPING PRIMARY SCHOOL STUDENTS’ LEARNING
SKILLS BY MEANS OF INFORMATION AND COMMUNICATION
TECHNOLOGIES IN ENGLISH LESSONS

Modern primary education is based on the principles of child-centrism
and partnership pedagogy. Its goal is the comprehensive development of
the child, his talents, abilities, competencies and cross-cutting skills in
accordance with age and individual psychophysiological characteristics and
needs, the formation of values, the development of independence, creativity
and curiosity.[1]. One of the key results of primary education is the
formation of students’ ability to learn as a tool for personality-oriented
learning, self-learning, and self-development in the information society.
This approach resonates deeply with contemporary educational
philosophies and the demands of a rapidly changing world.

As O. Savchenko notes, the ability to learn integrates the psychological
and personal characteristics of the student with the content and activity
bases of teaching. In its structure motivational, content, activity-based,
control-evaluation, and reflexive-correctional components can be
distinguished. Thus, the motivational component includes the student’s
attitude and desire to learn; content component — known and new
knowledge, values, abilities, skills; activity-based component — ways to
organize the performance of educational activities at different levels of
complexity; control and evaluation component — self-testing and self-
control of achievements, self-evaluation; reflexive-correctional — self-
knowledge and self-awareness of their cognitive capabilities, the desire to
improve them [2]. This education does not acquire sufficient development
without purposeful special formation of each of its components.

The problem of formation and development of the ability of primary
school students was analysed in the works of N. Bibik (in the context of
students studying the integrated course “I explore the world”), O.
Onoprienko (in the context of students studying mathematics), O.
Savchenko (as a key didactic problem of primary education and in the
context of students studying the subjects “Reading” and “Literary
reading”), YA. Kodlyuk (as a procedural component of a modern textbook
for primary schools). N. Basyuk, O. Bida, O. Vashulenko, 1. Holubovska,
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O. Hordienko, O. Komar, N. Lystopad, V Martynenko, |. Osadchenko, V.
Pidgurska, N. Rudnitska, V. Tanska, L.Khoruzha, T. Shanskova,
0O.Yankovych have further developed this issue.

At the same time, the issue of developing the ability of primary school
students to learn in English lessons is not given much attention.

The purpose of the article is to reveal the didactic potential of
information and communication technologies as a tool for developing the
ability of primary school students to learn in English lessons.

Informatization and digitalization of education provides for the end-to-
end involvement of information and communication technologies in the
process of cognitive and educational activities of students from all
educational branches of primary school. However, is the didactic and
methodological support of foreign language education that has developed a
solid digital component. So, modern English language textbooks are
accompanied by electronic versions and applications that contain audio and
multimedia support for the content of textbooks, didactic games, test tasks,
etc. [3].

These materials have a significant motivational potential, they are
interesting and intuitive for modern children aged 6-10 years. Digital test
tasks can be used for rapid automatic diagnostics of the level of formation
of subject (English language) competence of primary school students, as
well as formative assessment of their achievements. With the use of digital
didactic games, audio and multimedia materials, individualization and
differentiation of the educational process in primary schools can be
implemented [4:24].

We will focus on the students’ ability to work independently with
digital applications to textbooks. The interface of the vast majority of them
is built in the form of a computer game or an e-book with hyperlinks to
accompanying didactic materials. Such educational and game activities can
include all types of speech practice: listening, speaking, reading and
writing. It also contributes to the students’ development of independence
and endurance. Training with digital applications motivates them to learn,
forms the skills and ability to independently perform exercises in English,
provides students with the opportunity to choose the level of complexity of
educational tasks, carry out self-testing, self-control of achievements, self-
assessment and refine exercises, improve their own learning results. This
has a developmental impact on students’ ability to learn.

Innovative digital learning applications are developed using artificial
intelligence. They allow you to automatically build the educational
trajectory of students and adjust it depending on their intermediate
achievements [5:115].
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This is a crucial outcome of primary education. It involves teaching
children not just facts and figures, but how to acquire, process, and use
information effectively. Skills like critical thinking, problem-solving, and
the ability to seek out and evaluate information become fundamental. This
shift acknowledges that knowledge is continually growing and changing,
and the ability to learn is more vital than ever. One of the key components
of this perspective is the formation of students ability to learn. This is a
crucial outcome of primary education. It involves teaching children not just
facts and figures, but how to acquire, process, and use information
effectively. Skills like critical thinking, problem-solving, and the ability to
seek out and evaluate information become fundamental. This shift
acknowledges that knowledge is continually growing and changing, and the
ability to learn is more vital than ever.

Another component is personality-oriented learning. This concept
emphasizes individualized learning approaches that cater to each student's
unique needs, interests, and learning styles. It recognizes that students are
not uniform in their abilities and that education should be adaptable to
foster each child’s potential. This approach can lead to more engaged and
motivated learners, as the education system acknowledges and supports
their individuality.

Encouraging students to take charge of their learning journey is critical
in an information society where lifelong learning has become a necessity.
By fostering self-learning skills, education equips students with the ability
to continuously develop and adapt their skills throughout their lives, which
is essential in a world where the nature of work and the skills required are
constantly evolving. [6].

Today's world is characterized by an unprecedented flow of
information and rapid technological advancements. Educating students in
this context means not only teaching them how to use current technologies
but also preparing them for the adaptability required to navigate future
technological changes. It involves a significant focus on digital literacy and
the ethical use of information.

In general, the usage of information and communication technologies in
foreign language education lessons has a significant didactic potential for
the formation/development of subject and digital competencies of students,
their media literacy and learning ability. The latter becomes of primary
importance in the organization of the educational process under martial law
in the country. It is the ability to learn that is the main factor in the success
of learning in distance and mixed forms of organizing the educational
process. It is crucial for students to effectively overcome educational losses
and quickly catch up on missed educational material. When integrating ICT
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in English lessons, it’s important to ensure that the technology is accessible
to all students and that it complements rather than replaces traditional
teaching methods. Additionally, balancing screen time with other activities
is crucial, especially for younger learners. The goal should always be to
enhance the learning experience and make it more interactive and
engaging.
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ON THE PROBLEM OF THEORETICAL FOUNDATIONS OF
USING LEGO TECHNOLOGY IN PRIMARY SCHOOL LESSONS

New state standards of primary education regulate the use of modern
educational technologies in the educational process. The use of LEGO
technology creates conditions for the complex development of the child's
personality, involves them in cognitive activity, improves the quality of
education, increases the activity of the child in the educational process,
creates effective conditions for work in the classroom and increases
success.

The use of LEGO bricks in lessons makes this technology a universal
tool aimed at overcoming a number of typical difficulties in the
assimilation of the program material by children of primary school age.
Lego bricks are visual and figurative models of intellectual operations that
students perform in the course of their cognitive activity. Lego technology
contributes to the development of children's creative abilities,
communication skills, and the ability to solve cognitive and research tasks
[1:68].

The problem of using innovative technologies in primary school has
been studied by V. Burova, J. Goodwyn, O. Lokshina, I. Mariuts,
V.Meleshko, O. Onats, |. Osadchij, L. Parashchenko, O. Pastovensky,
Ya.Stemkovskaya, M. Shevtsova, and others.

The main purpose of the article is to study the use of LEGO
technology in lessons in primary school.

Game is the main type of activity for children of primary school age.
Through play, children learn about the world, learn to interact with the
surrounding environment, perceive information, and try to assimilate and
analyze it. Play will become even more interesting with the use of Lego
bricks.

Nowadays, LEGO constructors are an indispensable material for
lessons in educational institutions. For the educational process, LEGO
technology is interesting because it is based on integrated principles and
combines elements of play and experimentation. LEGO games are a way
for children to explore, learn, and navigate the real world [2:145].

National and international scientists have developed a large number of
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examples of the use of LEGO technology. So, there are many common
tasks and assignments that can be used in the educational space of NUS.
Among them, the most popular is the "Six Bricks in the Educational Space
of the School" method [3:209].

For example, in lessons in elementary school, the use of LEGO
constructors can be carried out in several directions, solving certain tasks.
Instead of ordinary sticks, LEGO parts can be used as counting
material [4:431]. That is, having laid out the parts in front of them, children
must count and determine the number. In addition, each LEGO part
contains a certain number of "protrusions”, which can also be used as
counting materials. On sections of different sizes, you can simultaneously
show the difference between numbers and rows of numbers. To do this,
you need to sequentially arrange the bricks with one protrusion, two, three,
four, etc. in front of the children.

Integrating LEGO technology into primary school lessons can offer a
dynamic and engaging approach to learning. The effective use of LEGO
brings educational benefits as LEGO helps with understanding geometry,
spatial reasoning, and fractions through hands-on learning. Allow students
to use LEGO creatively to represent mathematical concepts. Use group
LEGO projects to teach teamwork and collective problem-solving. Ensure
all students can participate in and benefit from LEGO activities, adapting
tasks as needed. Overall, LEGO in math education makes learning
interactive, fun, and helps develop critical skills like creativity and
problem-solving.

In conclusion, LEGO is an indispensable material for the activities of
younger school children today. LEGO technology is interesting because it
combines elements of play and experimentation. The use of a LEGO
constructor in an elementary school class is an important part of the
educational process that contributes to the development of physical and
mental abilities of students. At the same time, LEGO-based learning
techniques can motivate students to learn and improve memorization and
assimilation of material.
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THE DEVELOPMENT OF DIGITAL COMPETENCIES IN
JUNIOR SCHOOLCHILDREN IN THE STUDY OF THE
HUMANITIES

The development of digital competencies in junior schoolchildren in the
context of studying the Humanities is an important task in modern
education.

The significance of this research is driven not only by the rapid
development of digital technologies but also by the aspiration to equip the
younger generation with competencies that will be a crucial factor for their
success in the future.

Such scholars as Bykov V. [1], Blyzniuk T. [2], Gurzhii A., Zhaldak
M., Kartashova L., Kachak T. [3], Luhovyi V., Morze N., Ovcharuk O.,
Spirin O., Topolnik Ya., Tryus Yu., and others have explored this issue. In
particular, V. Bykov emphasized the importance of integrating information
technologies into Ukrainian educational system, which will contribute to
the innovative development of society as a whole. He considered the
computerization of education and focused on the necessity of incorporating
methods and means of information and communication technologies into
the educational system, as well as creating a computer-oriented information
and communication environment on this basis [1].

The goal of this research is to determine the impact of using digital
technologies on the development of digital competencies in primary school
students when studying the Humanities. Specific tasks include studying the
influence of digital tools on critical thinking, engagement in learning, and
the development of creative skills.

Presenting main material. Let us start by defining digital technologies
as a discrete system based on methods of coding and transmitting
information, which allows you to perform various tasks in the shortest time
frames. The speed and versatility of this scheme have made IT technologies
highly demanded [4].

The use of interactive online resources, virtual tours, and educational
games allows teachers to find an individual approach to each student
considering their characteristics, needs and learning pace, thereby
promoting increased attention and deeper material assimilation.
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Therefore, digital tools can transform and enhance the methods of
teaching the Humanities. The following ways demonstrate this potential.

1. Flexibility for students and teachers is ensured through digital
textbooks and online resources. Students gain access to current
information, additional materials and interactive tasks. Teachers can
quickly change or update materials and provide additional support through
forums or online discussions.

2. The use of video and multimedia helps visualize complex concepts
and processes, facilitating understanding. Video can be used to demonstrate
cultural aspects, analyze literary works, illustrate physiological processes,
and more. Additionally, students can create their own video materials, such
as presentations promoting their creative self-expression.

3. Digital tools enable the creation of virtual excursions, allowing
students to explore museums, historical sites, or cultural landmarks, even if
they are far away.

4. Digital tools facilitate the creation of virtual practical exercises,
where students acquire specific skills or conduct research in a virtual
environment.

5. To organize virtual classes, teachers can use web conferencing
platforms such as Zoom or Google Meet, enabling interaction with students
from any location and facilitating topic discussions.

6. Collaboration tools, social media accounts allow collaboration on
projects, idea exchange ideas and joint problem-solving [2].

For example, while teaching foreign languages a teacher can use such
digital tools as Voki [5] for creating short videos with animated avatars,
Kahoot! [6] for conducting games and quizzes, Storyboard [7] for creating
digital stories, Wizer me [8], Tools for Educators [9] for creating digital
and printed worksheets, Hot Potatoes [10] for making various kinds of
interactive tasks (gap-filling exercises, multiple-choice tests, crosswords,
matching exercises, etc.), and many others.

However, digital technologies also pose certain problems and
challenges. One of the main problems is the rational use of these
technologies in teaching the Humanities. It is essential to find an optimal
approach to combining traditional teaching methods with the latest
technological achievements to ensure the maximum effectiveness of the
learning process.

There is also a risk of excessive reliance on digital tools and remote
communication, which may lead to a loss of interpersonal interaction and
collaboration. The Humanities often involve discussions, debates, and
interaction between students and teachers. The use of exclusively digital
tools may limit opportunities for such interaction, fostering a more passive
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reception of knowledge. It is also important to remember the fundamental
goals of humanitarian education, such as the development of analytical and
critical skills.

Conclusions. In conclusion, it is worth mentioning that using digital
tools in the study of the Humanities poses both challenges and
opportunities for development. They make the learning process more
flexible, accessible and effective, but questions arise regarding the loss of
personal contact between the teacher and the student.

The application of digital technologies can lead to distance and
alienation in the study of the Humanities, as the absence of physical contact
limits opportunities for interaction, communication, and the development
of interpersonal skills. However, digital tools also hold the potential to
enhance the teaching of the Humanities by expanding access to resources,
research, and knowledge promoting collaboration and collective work,
facilitating text analysis and supporting active student participation.

The prospects for the future digitizing the humanitarian education are
promising. Personalized learning, the use of artificial intelligence,
immersive technologies, global collaboration, and the development of
future skills are just a few aspects that can expand the possibilities of the
humanitarian education. Therefore, our future research work will focus on
the developing the criteria of selecting digital tools for teaching the
Humanities in primary school and their practical usage in the educational
process.
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BUBUYEHHS TA HABYAHHSI IHO3EMHUX MOB J1JISI
CHELIAJBHUX HUIEA

A. Anmomniok,

Kypcaum,

I'. 3akpacina,

8UKIAOAY,

Kumomupcokuit ivicokosuti incmumym imeni C. I1. Koponvosa

OCOBJIMBOCTI BIMCHKOBOI TEPMIHOJIOI'Ti B COEPI
TH®OPMALIMHO-MICUXOJOITYHUX ONEPALIN

Ha nymky ¢axiBuiB 30poHMHUX CHII NEPEAOBUX KpaiH CBITY, BiiiCbKOBa
TEPMIHOJIOTISI € OJHHM 13 KIIOYOBUX €JIIEMEHTIB Yy e(EeKTUBHOMY
KOMaH/yBaHH1 30poMHMMH cuiamMu. MiHicTepcTBO 000pOHHM YKpaiHM Ta
komaHayBanHa Cun CoemianeHux Omnepailiii, Tpumarooud Kypc Ha
crangaptu HATO, ne 3a0ynu 1 mpo 1€l BaXKIJIUBUN €JIEMEHT, TOMY JJIsi
nigpo3aune  IIIcO  (iHpopMaLiIifHO-TICUXOJIOTIYHUX  omepaliii) OyB
CTBOPEHMH BIIACHMII CTATYT “IICHXOJNIOTiUHHMX omepariii”. Floro ocHOBOO
cTaB cTaTyT ncuxosoriyaux omepamii HATO AJP-3.10.0., AJP-3.10.1.
3a3HayeHa TEPMIHOJIOTIA HE Tependayae 1HTepIpeTalli 1HIIMMH MOBaMH,
TOOTO OCIIBHUM TMEPEKIIa OKPECICHUX TEPMIHIB HE 3aBXKIU MOXXE MaTH
TeX came 3HadyeHHs, mo 3akiageHe B craryti AJP-3.10.1. Ocp yomy
kpainu-wienn HATO, ki mepedHsnu e cratyT coOi Ha 030pOeHHS,
KOPHCTYIOTBCS I1€F0 TEPMIHOJIOTIEI0 MOBOIO OPHUTIHAITY.

[Ipouec 30aradyeHHs BIMCHKOBOI TEPMIHOJIOTI 3HAYHOK MIPOIO
3QJICKUThH B1J] TAKMX YNHHUKIB, SIK:

1) BiiiHM 1 BIHICBKOBI KOH(IIKTH;

2) pO3BUTOK BIMCHKOBOI HAayKHM W TEXHIKH, YNPOBAIKEHHS HOBITHIX
TEXHOJIOT1H y cdepi BIiCHKOBOI CIIPaBH;

3) pPO3BUTOK BIMCHKOBOT TAKTUKH i CTpaTerii.

Jns ¢axisuiB [I1cO B 3a3HaueHOMy CTaTyTl BU3HAYEHO a0peBiaTypH Ta
po3KkpuTO X 3MicT. Takumu abpeBiaTypamu €:

SCW (Series concept work sheet) — mabauys ronyenmy cepii.
JlocniBHUI mepeknan 3BYy4UTb K Apkyw xouyenyii cepii. OkpecieHe
CKOpOYEHHSI BHKOpUCTOBYeThCs (axiBusamu IIIcO nns mnianyBaHHs Ta
IIITOTOBKH IICUXOJIOTTYHHMX OIEpallii.

TA  (target audience) — wyinrvosa ayoumopis. Takow abpeBiaTyporo
daxipii [T1cO Ha3zuBarOTh 00’ €KTIB ICUXOJIOTTYHUX onepartliii. TA- moauHa,
rpyna Jirojie, crijika, rpoMajia, Hauis, KpaiHa, 1 T.J.
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MA (Main argument) — conoenuii apeymenm. 3a3HaueHy aOpeBiaTypy
daxisui [TIcO BUKOPUCTOBYIOTH y TUIAHYBAHHI NICUXOJIOTIYHUX OTepallii, a
TaKOXX IIiJ] Yyac BUKOHAaHHS 1€l omeparlii. Hero mo3HayaroTh OCHOBHUM
apryMeHT, KOTpuM NoBUHHI kepyBatucs (axisui [I1cO mix yac po3poOku
POAYKTY BIUIUBY.

SA (Supporting argument) — nriompumyrouuti apeymenm. 1ls
abpeBiaTypa BHKOpHCTOBYeThCS (axiBisiMu IIIcO mix dac muraHyBaHHS
TICUXOJIOTIYHOT orepartii, a TaKOX i 4ac pO3pOOKH MaTepiaiiB BILIUBY.

SPO (special psychological operation) — cneyianrvbna ncuxonociuna
onepayis. OKpeCIEHOI TEPMIHOJIOTiE0 Mo3Ha4arTh mii (axiBmiB IT1cO
1] 9aC BUKOHAHHS CIEIliaTbHUX 3aBIaHb.

MDMP (Military decision-making process) — sgiiicokosuii npoyec
npuvnamms piwenns. Taxoro tepminosoriero daxipmi [IIcO BimMivaroTh
mpoliec TIaHyBaHHS MCUXOJIOTIYHOI onepaiiii. [{e € moyarkoBuM etanom y
TJIaHYBaHHI TICUXOJIOTTYHUX OTNEpaIlii.

PMESII-PT :

(P) Ilonimuka

(M) Apmis/6esnexa

(E) Exonomiuna cumyayis

(S) Coyianvna cumyayis

(1) Ingpopmayivini cucmemu

(D) Ingppacmpyxmypa

(P) @izuune omouyroue cepedosuuye

(T) Yac

Oxpecinena abpeBiaTypa Mo3Hayae eran IUIAHYBaHHS cepli BIUIMBY, a
came (axiBismu [IIcO mpoBoIUTHCS aHAI3 CepeOBHUINA, A¢ 3HAXOAUTHCS
[IJTbOBA AyJIUTOPIS I BUKOPHUCTAHHS TMpoOaHali30BaHOl 1HMoOpMaIi y
pO3pOOIIi TOJTOBHOTO Ta MiITPUMYIOYHX apTYMEHTIB.

ASCOPE:

(A) Area-zona

(S) Structure-cmpyxmypa

(C) Capabilities-moorciusocmi

(O) Organization-opeanizayii

(P) People-zr0ou

(E) Events-nooii

3a3HaueHa alpeBiaTypa MO3HAya€ €Tal IUIaHyBaHHS cepii BIUIMBY, a
came (axiBismu [TIcO npoBoIUTHCS aHAI3 CepeIOBUINA, A€ 3HAXOAUTHCS
LIJTbOBA AyJUTOPIs i1 BUKOPHUCTAHHS MpoOaHali30BaHOl 1Hdopmalii y
PO3p0o011i FTOJIOBHOTO Ta MIATPUMYIOUUX aPTYMEHTIB.

COG (Center of gravity) —
yenmp epagimayii. AGpeBiaTypa BUKOPUCTOBYETHCS
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daxiBuamu IIIcO s mo3HayeHHs OCHOBHOI 1HQOpMallii, OTpUMaHOI 3
MPOBEICHHS AHAIITUKU WIOJO0 IJILOBOI ayAMTOPIi Ta 30HU IMPOBEIACHHS
MICUXOJIOTIYHUX OTIeparliu.

CARVER:

(C) Criticality-xpumuunicmo;

(A) Accessibility-oocmynnicms,

(R) Renewability-6ionosnosanicmo,

(V) Vulnerability-ypazausicms,

(E) Effect-egpexm;

(R) Recognition-sniznaemicmo;

Taka aOpeBiaTypa BUKopucToByeThes (axiBisamu I[IIcO mis anamiTukm
pO3p00JIEHOr0 MaTepialy BIUIMBY, a TAKOXK CEPil BILIUBY.

Buxopucranns ~ aOpeBiaTyp  IHIIOMOBHOTO  TOXOJDKEHHSA  JUIS
manyBanHs onepanii 'y 3CY € HoBu3HOW. AOpeBiaTypu e(deKTHBHO
BIIPOBAKYIOTHCS, aJKE 1€ CKOPOUYY€E Yac i PO3yMIHHS Ta BUKOHAHHS
3aBJaHHS (paxiBISIMHU TICUXOJIOTIYHUX OTEparliil.

HaiiBa)xIuBIIIMM BHCHOBKOM 3 BHKIAJEHOI Teopli BIHCHKOBO-
NepeKIaanbkoi MPaKTUKA € JOBEJACHE HAyKOI TOJIOKEHHS TpO
pPO30DLKHICTP CHCTEM TNOHSATh Y HApOAIB, AKI PO3MOBIIAIOTH PI3HUMHU
MoBaMu. lle HecniBHmaJIHHS CHOCTEPIra€ThCS AK B KUIBKICHOMY, TaK 1 B
SAKICHOMY BIJTHOIIECHHSX. Y OJIHOIO HapoOAy AEsKI MOHSITTS MOXYTbh B3arajl
OyTH BIACYTHI, B IHILOTO — CIIOCTEPIraeThes Ayxe ApoOdoBa audepeHianis
TUX € TOHATH MPH BIICYTHOCTI POJAOBOTO MOHSATTS IS iX y3araJdbHCHHS
abo ysBIEHHsA Mpo OyAb-sSKUA (PparMeHT peanbHOi MIMCHOCTI. Ajie
HalyacTIlle XapaKTepHUM JJIs1 €BPONEHCHKUX MOB € PO301KHICTH OOCSTIB
MOHSTH, TIOB'SI3aHA 3 JICIIO 1HIIMM KyTOM 30py Ha O0'€KTHBHY PEaJIbHICTh,
CBOEPITHUAN PO3MOJILI ITI€T peaTbHOCTI Ha HE301KH1 JUCKPETHI (parMeHTH.

OTxe, KIIOYOBUM MPU3HAYEHHSIM CIICIIAJIbHOI BIIICKKOBOI aOpHBiaTypu
IHIIOMOBHOTO TOXO0/KeHHA B CTpykTypi 3CY € 3MeHIneHHs Yacy Ha
JIOBEJICHHSI 3aBJaHHS, YiTKICTh ITOCTABJICHOTO 3aBIaHHS, 3p03yMiIICTh. Bee
1€ € HEBIJl'EMHOIO YACTHMHOIO Yy IJIAHYBaHHI OIepalliii, ToMy BUKOPUCTAHHS
nux alOpeBiaTyp € AOLUUIBHUM Yy TUIAHYBAaHHI ChOTOJIHIIIHIX OINepauid y
BiifH1 YKpaiHu NpoTH pOCIAChKOI eaeparii.

CIIMCOK JIITEPATYPU

1. boioBuii cratyr Cun CnemiansHux Omnepauiii 30poitHux Cui
Vkpainn. Yactuna 1 Komangysanns Cun CnemiansHux Omnepaiiid
36poitnux Cun Ykpainu, 2021
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I1. Bapwaecovkuii,

Kypcaum,

0. Cynpynuyk,

ooyenm Kageopu iHO3EMHUX MO8,

Kumomupcokui siticokosuti incmumym imeni C. I1. Koponvosa

YYACTDB KYPCAHTIB K IIEPEKJIAJAYIB Y MICIAX, IO
OPI'AHI3OBAHI KPAIHAMU-YJIEHAMU HATO

Komu y kpaini Wmge BiiHa — Ha i1 3aXHCT TOBHHEH CTaTH KOXXCH
TPOMAJITHUH CBO€1 Kpainu. KokeH MOBHHEH MOKIaIaTH MaKCUMYM 3YCHIIb,
o0 HaOIM3UTH MepeMory. B 1mpomy CBITI JQyK€ Ba)KJIMBa Taka pid sK
PO3BUTOK, aJKe Il TOrO MO0 MEepPEeMOrTH MOTPIOHO MaTH MepeBary He
TUIBKH Y KUJIBKOCTI, @ # Y SKOCTI, TOOTO MOCTIHHO PO3BHBATH TEXHOJIOTII,
apMito 1 BHYTPIIIHIO CHUCTEMY. 3apa3 Ha MoJii 0010 TOM, y KOTo € repepara B
TEXHOJIOT15IX.

22 mucromaga 2018 poxy BepxoBHa Paga yxBamuna B mepuioMmy
yuTaHH1 3akoHONPoekT Ne9037 npo BHeceHHs 3MiH A0 KoHctutyii mo/10
kypcy Ykpainu Ha Bctynm y €C 1 HATO [1]. CmiBnpaus 3 kpaiHamMu-
COIO3HMKaMHU B YKpaiHi B)Ke 3amyCTHJIa HU3KY pedopM, CIIpsSIMOBaHUX Ha
OOpOTHOYy 3 KOPYMINE Yy CEKTopl Oe3neku Ta OOOpOHU, a TaKOXK
BIIPOBA/DKCHHSI HalKpamux npakTuk naepxkas-wieHiB HATO. Kpim Toro,
YJIEHCTBO B AJbAHCI mependadae TPOBEACHHS CIUIBHUX BIMCHKOBHUX
HaBYaHb 3 MapTHEpPaMHU, PO3BUTOK BIMCHKOBOI TEXHIKM Ta TEXHOJIOTIH
KiOepOe3neky, 3MIIHEHHS JIOTICTUYHUX  MOJKJIMBOCTEM Ta  OOMIH
PO3BIIITaHUMU.

['ojoBHa MeTa HMX HaBYaHb IIOJIAra€ B IIABHINEHH] BIHCHKOBOI
TOTOBHOCTI Ta 30JIM)KEHHI 31 CTaHIapTaMu ajbsHCy. [IpoBeeHHs CriIbHUX
TpEHYBaHb JO3BOJISE YKPATHCHKUM BINCHKOBUM IMOKPAITUTH CBOI HABUYKHU
Ta HaOyTH HOB1 3HaHHS, a TAKOXX HAOyTH JOCBIAY B3a€MOJIIi 3 MapTHEpaAMU
3 HATO. 1Ile copusie He Jumie 3MIMHEHHIO  BHYTPIIIHBOI
00OpOHO3JJaTHOCTI, @ W € BAXKIMUBUM IHCTPYMEHTOM [UJISi PO3BUTKY
3IaTHOCT1 YKPaiHChKUX BIMCHKOBUX J10 B3aeMojli 3 cuiiamu HATO, mio €
BOXJIMBAM TIpU TPOTHCTOSHHI TPOTH Bopora. Kpim TOro, ydvacte y
CHUIBHUX HABUAaHHAX MOJKE BIJITPaBaTH KIIOYOBY pOJdb Yy MIATPUMIIL
pedopM Ta MojaepHizalii YKpaiHCHKUX BIMCHK 3TIJIHO 13 CTaHIApTaMH Ta
Bumoramu HATO. Takuii miaxig crnpusie HE JHIIE 3MIIHEHHIO OE3MeKu
KpaiHu, ajie i PO3BUTKY MAapTHEPCHKUX BIAHOCHH 3 aJIbSHCOM Ta iHITUMH
KpalHaMHU-y4aCHULISIMU.

Bapro migkpecnutn, mo micas 2014 poky KUTBKICTh MIXKHApOTHUX
HaBYaHb, y SKUX OepyTh y4acTh miapo3ainn 30poitHux Cun Ykpainw,
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3HayHO 30uIbmmiack. Jlo Bxke Bimomux Rapid Trident, Sea Breeze Ta
iHmux goxanucs HoBi: OO0’emnani 3ycwiisg, Tpu wmeui, Steadfast Jazz,
Riverine, Combined Resolve, Saber Gurdian, Saber Junction, Fearless
Guardian, Dynamic Front, Agile Spirit, Trojan Footprint, Platinum Eagle,
Noble Partner, Iron Wolf, Warrior Watcher, Ko3anpka Oynara, Kienosa
apka, Bikiur, CineBep Ceiibep, JaiiB, bpus [2].

3 moyaTKOM MOBHOMACIITa0HOI BIHHU BUHHUKJIIA MTOTpeda y pO3UIMpPEHH1
1 CTBOpEHHI HOBHMX HABYAJIBbHUX MpOTpaM ajisl yKpaiHCBKUX coyjgaT. 3a
cioBaMu TeHepan-Maiopa Omekcis Tapana, kepiBHuka ['oi0BHOrO
yOpaBiiHHSA JOKTpuH Ta miarotoBku [enmrady 3CY, y HaB4aHHI
YKpPaiHCBKUX  BIMCHKOBOCIYKOOBIIIB 32 KOPJOHOM O€pyTh y4YacTh
npencraBHUKU 34 kpaid. LI kpaiHU-apTHEpU IONOMAararTh y TOTYBaHHI
YKpalHChKUX BIMCHKOBUX Ye€pe3 CHellialbHI OpraHi3aiiiHi CTpyKTypH, TaKi
ak ['pyna cnpusuas Oesmeni Ykpainu (SAG-U), sKy 04YOJIOIOTH
Cnonyueni [lItatu, 1 EUMAM. OcHoBHE 3aBAaHHS IUX CTPYKTYP IMOJISTAE
y oprasizaiii, KoopjauHaili Ta 3a0e3leyeHHl HaBYAJIbHUX 3aXOMIB Yy
KpaiHax-mapTHepax|[3].

Ha nuisixy mo Berynmy YkpaiHu B ajlbsHC € JIESIKl 3aBaju, 30Kpema
MOBHMI Oap’ep. lls npobnema BUHUKAE 1 TpPU MPOBEJACHI HABYaHb,
OCKIIbKA 1HCTPYKTOPH KpaiH-COIO3HHMKIB HE BOJIOJIIOTH YKPaiHCHKOIO,
TOMY JUIsl KOMYHIKalli BUKOPUCTOBYIOTh MI)KHAPOJIHY MOBY — QHIJIIHCBKY.
[Ipote, i1 He KOKEH COJIIAT 3HAE AHTJINCBKY Ha PIBHI, JOCTaTHbOMY JUIS
HAaBYaHHS B 1HO3eMHIN KpaiHi. Jljist BUpimieHHs 1€l npoOaeMu HeoOX1THO
3ajlydaTu nepekiagadiB. Jns miel 3amadi He TMiaiiae mnepeciuyHui
IMBUIGHUN TIepeKsiajiad, apke TYT TMOTPIOHO BOJIOAITH BiIMCHKOBUM
nepeKIagaoM, 1mob 3a0e3rneuyuTu KOMyHIKallito 3 kojeramu. [loTpiOHO He
TITBKM HABUYKH TIEPEKIaNy, a W PO3YMITH TEPMIHOJIOTIIO, JIEKCUKY, IO
O3HAYa€ Ta YW 1HIIA BiiichbKOBa omeparlisi. He koxkeH 3Moke TpaBUIBLHO
3pO3yMITH HEOOXITHY JIEKCHKY Ta CYTh, $KY HaMara€TbCsi JOHECTH
IHCTPYKTOP, aJKe KOJIM Yy JIFOJMHM B3arajil HeMae YSBJICHHS PO BIHCHKOBE
KUTTS - BOHA HE PO3YMI€ MPO 110 e MOBA.

BiiicbkoBI Tmepekiagadi KOPUCTYIOThCS MOMUTOM, IOYMHAIOYH 3
nouatky 2014 poky Ta, 0cOOIMBO, MIC/IS MOYATKy MOBHOMACIITAOHOTO
BTOPTrHEHHA B YKpaiHy. 3 TOro yacy Hamia KpaiHa IUIIJHO CITIBOPALIOE 3
kpainaMmu HATO, OOMIiHIOETBCSI BIMCHKOBUM JIOCBIJIOM, TEXHIKOIO Ta
TEXHOJIOT1SIMU. B3aeMojiss yKpaiHCbKMX Ta 3aKOpJOHHMX BIMCHKOBUX
notpebye 3allydeHHsS BIMCHKOBHX TeEpeKiaaadiB, SK i1 MHUCHMOBHX
3aBJaHb, TaK 1 JJIs yCHUX TmepeMoBuH. CrerianicTiB 3 BiHCHKOBOTO
nepeknanxy Bumyckae kadeapa y BIKHY. Ile cmemiamictu, ski
MePEKIAAA0Th IS BIICHKOBO-TIOJIITUHYHOTO KEPIBHUIITBA KPaiHU.

VY 2022 pori nonan 20 THcsS4 BiichkoBUX 30poiiHux Cun Ykpainu
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OTpUMAJH MIATOTOBKY y 17 COIO3HUIBKUX KpaiHax. YacTuHa 3 HUX — 1€
(axiBIi 31 cremialbHUMHU HaBUYKAMH, TaKl K calepu, MEIUKH, BOJOJIA3H,
PO3BIIHUKY TOIIO. [HIIIa YacTUHA CKJIafanacs 3 COJJIaT Ta ITYPMOBUKIB. Y
2023 pori 108 KUIBKICTh 3pOCiia B YOTUPH Pa3H 1 CTAaHOBUTH Ou3bko 80
TUCSY 0ci0. 3aramom, 3 TMOYaTKy IOBHOMAcIITaOHOi BiiHH, moHan 100
TUCSY YKPaiHCHKUX BIMCHKOBUX MPOBENIM KiJbKa THXKHIB 32 KOPIOHOM Ha
BilicbkoBux 0Oazax kpain HATO, ae BaockoHamOBalu CBOi HaBUYKHU Ta
O3HAHOMITIOBAJIMCS 3 HOBOIO 30po€to [4]. BpaxoByroun 1e, mortpeba y
BIMICBKOBHX TMEpeKIagayax 3HAYHO 3pocia Yy 3B’SI3Ky 13 301IbIICHHAM
KUTBKOCTI HaBYaHb 3 KpaiHAMHU-COIO3HMKAMHU, OCOOJIMBO MICIS MOYATKY
MOBHOMACIITAOHOTO BTOPTHEHHS, TO INTAT JUIUIOMOBAHUX CIICIAIICTIB
HEJOCTaTHIA IS BUKOHAHHSA BCIX 3aBJaHb, III0 CHOT'OJIHI ITOCTaBjcHI. Y
[bOMY THUTaHHI BaXJIUBY pOJb BIAIrPalOTh KYpCAHTH, IO 37100yBalOTh
odinepcbkuid  yuH. [IpoTATOM  JEKUIBKOX POKIB BOHU  MOCTIIHO
HABYaIOThCs, HA0YBAIOTh Ta PO3BUBAIOTh CBOT HaBHUYKU. He € BUHSATKOM 1
BUBYCHHS aHIJIINACBKOI MOBH. 3rigHO 13 3aTBep/keHO0 J{OpOXXKHBOIO
KapTOIO 3 YIOCKOHAJICHHSI MOBHOI MATOTOBKU y 30poitHux Cumnax Ykpainu
Ha 2021-2025 poku[5], micas BUMYCKY KOXEH  MOBHUHEH BOJIOAITH
anrmicbkoro Ha piBHI CMP-2 3a crangaprom HATO STANAG 6001.

3 METOI BUPIMIEHHS MPOOJEeMU HEJOCTaTHHOI KUIBKOCTI BIHCHKOBUX
nepeKIiaiaviB, KypCcaHTH, sIKI IMiJi YaC HAaBYaHHS JEMOHCTPYIOTh BUCOKHUU
pIBEHb BOJIOJIHHS aHIJIIACHKOIO, BIANPABISIOTECS Y BIAPAIKEHHS SIK
nepeKsaaadl y Micisix, o oprasizoBaHi kpaiHamu-uienaMmu HATO. ToOto
MiJl Yac HAaBYAaHHS BUKOHYIOTh OONHOBE 3aBAaHHS 3akopJoHOM. B mpomy
KOHTEKCTI BHMBYCHHS aHIJNIHCBKOI CTa€ CIIEIIaIbHOIO 3aJ1auero, aJpKe
CHEKTp 3aBAaHb Pi3HMHA. SIK 3a3HAYMB HayaIbHUK [ OJIOBHOTO YIIpaBIiHHSA
JOKTpUH Ta marotoBku ['enepansHoro mrady 3CY reHepan-maiiop
Onexciii Tapan [3], HuHIIIHS cHCTeMa MIATOTOBKH 30CEpPE/KCHA Ha
YOTUPHOX OCHOBHUX MPIOPUTETAX:

1) 6a30Ba 3aranbHOBINCHKOBA MIATOTOBKA PEKPYTIB;

2) ¢axoBa MmAroToBKAa HA 1HO3€MHI 3pa3KH 030pOEHH 1 BIMNCHKOBOL
TEXHIKH, a TaKOX IMiIOTOBKA CIHELIATICTIB ACPIIUTHUX CHEIIATIbHOCTEH
(OolioBUMX MeEAMKIB, camepiB, CHaWNEpiB, OMNEPAaTOPiB MPOTUTAHKOBUX
KOMILJIEKCIB TOIIIO);

3) 0araToCTOpOHHSI MIiArOTOBKAa KOMaHAUPIB, OCOOJHUBO MOJIOIIOL
JIAaHKU - KOMaHJUPIB BIJ1JI€Hb, B3BOJIB, POT, @ TAKOXK IHCTPYKTOPIB;

4) KOJEKTHBHA MIATOTOBKA MiJPO3AUTIB PI3HUX PIBHIB 1 IITA0IB JUIs
€(EeKTUBHOTO YIPABIIHHS HUMH.

[Ilo6 BUMKOHYBaTH 3aBIaHHS B IUX HANpsSMKax MepeKaazad MOBUHEH
OyTu miaroToBieHud. be3nocepeHbO i Yac BIAPSKEHHS, HA0YBAtOTHCS
MeBHI HABMYKW Ta IIIHHUK JOCBiA. MokHAa BHIUINTH Taki IIepeBaru
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BUKOHAHHS CHEIialbHUX 3aBJaHb y POJIl BIMCHKOBOTO NEpeKiIaiaya:

1) IlpakTuuHUii TOCBIJ BUKOPUCTAHHS MOBU Y pOOOUMX MOBJICHHEBUX
cutyamisax. Ilim 4ac >KMBOTO CIUIKYBaHHS pPOCTE pPIBEHb BOJOIHHS
1HO3eMHOIO0 MOBOIO, aJ)KE MPHU CIIJIKYBaHHI 3 HOCISIMH MOBH HJie TTpaKTHKa
TOBOPIHHSA, I sAKOi TpeOa MaTu BIAMOBIAHUN CIOBHUKOBHUH 3aIuC, a
TAKOXX PO3BUBAETbCS BMIHHSA BECTH O€cily B HENPOCTUX POOOUYUX
KOMYHIKaTUBHUX CUTYaIlIfX.

2) BuBuenns crmenmdidHoi BIMCHKOBOI JIeKCHKHU. [lepexmamad Takox
BHMBYAE HOBY JIEKCHKY Ta TEPMIHOJIOTIIO, aJ)Ke HE KOXXHOMY CIIOBY €
BiMMOBITHUK. [[UM camMuM BiH 1 O3HAMOMITIOETHCS 3 CHEMU(DIKOI apMiid
COIO3HUKIB.

3) MoxnuBicTh BUIBHOI cmiBmpaui 3 kosieramu. [lepekian (opmye
MaiOyTHBHOTO Odilepa SK CIeliaiicTa, SKUi BUIBHO MOXE CILJIKYBAaTUCS 3
KoJieraMu 0e3 mepekiiajiaya, 1o JO03BOJISIE YITKO 3PO3YMITH JIYMKY, AKY
XO4yTh JIOHECTH, aJ[Ke TIEpeKIaiad CipuiMae 1 TOHOCUTh 1HGOPMAIIITO 10~
CBOEMY, 3 MOXJIMBOIO BTPATOI0 KOHTEKCTY. OCOOIMBO 1€ aKTyaJbHO, KOJIH
Wae oOMIH cekpeTHOI iHGOpMaIlli€lo, y IbOMY BHUIIAJKy HEMae
MOCEPETHUKIB, IO M1JBUIIYE TAEMHICTb.

4) MOXIUBICTh YATATH JIOKYMEHTAI[II0 MOBOIO opuriHainy. OcoOauBo
1€ aKTyaJbHO MpHU POOOTI 3 1HO3EMHOK TEXHIKOIO, aJK€ IHCTPYKIIN
YKpaiHChKOIO Hemae, ToMy Tpeba dekatu Ha ii mepekiiaa. BMiHHS uuTatu
IHCTPYKIII B OpHUriHaJIl 3€KOHOMHUTh 4Yac Ta 3MEHIIUTh KIIbKICTb
HEMPaBWJIBHUX TpakTyBaHb. TakoX 1€ aKTyaJdbHO [JIs INTA0HUX
JIOKYMEHTIB Ta CTaTyTiB, 11100 nepeitu Ha ctanaaptu HATO.

5) Po3BUTOK METOAMYHMX HaBUYOK. /{751 KypcaHTa, ik MailOyTHHOTO
KOMaHJMpa, BaXJIUBO PO3BUTOK METOAUYHMX HaBuuoK. Ilim dac
TPEHYBaHHS PEKPYTIB UM HABYaHHS MOJIOAUX O(DiIepiB, BOHH MPOOYIOThH
cebe y poJti KOMaHIUPIB, 110 HABYAKOTH ITIIJICTIIMK 0OCOOOBUM CKIal.

6) 30utblieHHs KUIbKOCTI cremiamictiB. Kypcantu 3 HaOyTumu
HAaBUYKAMHM 1 JIOCBIIOM MOXYTh YK€ MiJ Yac MPOXO/KEHHS CIIyXKOu
cniikyBatucs 0e3 Oap’epiB. Y 30poiiHux Cunax yxe MNpUNAIYThH
HIArOTOBJIEH] OoQilepy, MO 3MOXYTh BHUBYMTH Ta BIPOBAHKYBATH
crangaptu HATO.

[IpoTe, HEemoMIKOM JjIsi KypCaHTa € Te€, 10 BiH MOBHHEH CaMOCTIHHO
OMpalloBaTH MaTepiall, SKKi MPOMyCTUB Mij Yac BiJIPSIHKCHHS.

VYyacTh KypcaHTIB K MepeKialayiB y MicisiX, L0 OpraHi3oBaHi
KpaiHaMU-COIO3HUKAMU TIJHIMAE TPECTUK HABYAIBHOTO 3aKJaay, ajiKe
caMe 3a pe3yjbTaramMu 3100yBayiB OCBITH PO3CY/KYIOTH MPO 3aKJIa/l.
[TigBuiryeThcst HOTO PiBEHb Ta Ja€ MOMKJIMBICTH 3aTydaTH KypCaHTIB [0
KoH(epeHI1iif, HayKOBOi MISIIBHOCTI Ta IHINMWX HaBYaHb. TaKoX I A€
MO>KJIUBICTh KOPUTYBAaTH HABYAJIBHUN TPOIIEC, a/PKe BiMOYyBa€ThCS OOMIH
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JIOCBIJIOM HE TIJILKM MK THCTPYKTOPOM Ta KYpCaHTOM, a i MK KypCaHTOM
Ta BHUKIanadyeM. OTpuMaHl 3HAHHS Ha 3aHATTSIX 3aCTOCOBYIOTHCS Ha
IPaKTHIl, TOMy MOXXHa OyJie MPOBECTH aHaji3 Kypcy BHUBUEHHS MOBH,
BUJIUTMTH Ha 110 3BEPHYTU MEHIINE, a Ha M0 OijbIlle YBaru, 3aCTOCOBYIOUHU
OLIBIII 1HHOBAIIH1 METO/IH.

B n1boMy KOHTEKCTI BUBYEHHS aHTJIIMCHKOT MOBH Ma€ 1HIIY ITiJIb, a CaMe
BUKOHAHHS OOHOBOTO DPO3MOPSKEHHS Yy pOJi TMEpeKiagaviB y Micisx,
OpraHi30oBaHMX KpaiHaMHU-COrO3HMKaMu. HaOyTi 1mOoCBim Ta HABHYKH
dbopmyroTh odirepiB, AKi MPUXOAATH y BiChbKa cremiaiicraMu. BoHm
3MOXYTh BIPOBAKyBAaTH HOBI peopMU Ta TEPEXOAWTH HA CTaHIAPTH
anbsgHcy. CBO€I0 TiSUIBHICTH BOHU CHPHUSIOTH 30MIDKEHHIO YKpaiHH Ta
HATO.
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CKOPOYEHHS B AHI'JIIMCBHKI MOBI BINCbKOBOI COEPH

VY cyyacHOMY CBITi BUBYEHHS aHTJIIHCHKOI MOBU CTa€ HE JIUIIE aKTOM
KyJIbTYpHOI ajamTaiii, ajge W CTpaTeriyHUM KpPOKOM JJisi BiCHKOBOTO
cHiBpoOITHUIITBA. 30KpeMa, Y BIHCHKOBIN c(epl mommpeHe BUKOPUCTAaHHS
CKOPOYEHb CIIOBHUKOBUX OJWHUIb, IO € HEBII'€MHOI YaCTHHOIO
npodeciitHoro yiekcukony. CKOpOUEHHS — 1€ TaKuil CIoci0 CIOBOTBODY,
CYTHICTh SIKOTO TOJISITA€ Y BiJICIKAHHI YaCTUHU OCHOBH, 110 a00 301raeTbes
31 CJIOBOM, 200 CTAaHOBUTH COOOI0 CIIOBOCTIONYYEHHSI, 00’ €/IHaHE 3araJlbHUM
3mictoM [3, c. 25]. B. bopucos, Ha Hally ayMKy, J1a€ HaiOLIbII TTOBHE Ta
TOUHE BU3HAUCHHS: «CKOpPOYEHHS — 1€ OJAMHULS YCHOTO UM MHUCBMOBOTO
MOBJIEHHSI, CTBOpPEHAa 3 OKpeMHUX (HE BCIX) €JEMEHTIB 3BYKOBOi YU
rpagiyHoi  OOOJIOHKM  JesSKOi  po3ropHytoi  (opmu  (cioBa  4m
CIIOBOCTIONYYCHHsI), 3 SKOI ISl OJWHUI 3HAXOIUTHCS B JIEKCHKO-
CeMaHTHUYHOMY 3B’si3Ky. Ilpum  yTBOpEeHHI  CKOPOYEHHS  MOXYTh
BUKOPUCTOBYBAaTUCh OKpEMI 3BYKH (JIITEpH), TPYNH 3BYKIB («yJaMKH
Mopdem») 1 HiIbHOOPOPMIICHI KOMIIOHEHTU B PI3HUX KomOiHaisx [1, c.
100]». Hanpukmnan:

arty (artillery) — aprunepis

SIGINT (Signals intelligence) — pagioenekrponHa po3Biaka

Air Res (air reserve) — moBiTpsiHU# pe3epB

ACMG (air combat and mobility group) — mnositpsina GoiioBa Ta
MOO1IbHA TpyTIa

AVO (air vehicle operator) — orepatop MOBITPSIHOTO Cy/IHA

ITC (Infantry Training Centre) —mmixoTHH# HaBYAIbLHHUH [IEHTP

3aKOHOMIPHOCTI YTBOPEHHSI CKOpPOYEHb HEPO3PUBHO TOB’SI3aHl 3
YCTPOEM KOHKPETHOI MOBHM Ta il PO3BUTKOM SIK CYCIUIBHOTO SIBHUILA.
BaxnuBoio (QopMaibHOIO 03HAKOIO CKOPOYEHb € iX (POHETUYHUU UM
rpadiuHMii MOTUBOBAHMI 3B’SI30K 13 HECKOPOUEHOIO (DOPMOIO, OCKIIBKU BIH
(3B’5130K) ciIyrye 00’€KTUBHUM KpUTEpIeM 1IeHTU(DIKaILli cCKopodeHb» [1, c.
100].

ChorogHi TpaJMIIIHHO THUIH CKOPOYEHb MOAUISIOTH Ha JIEKCHYHI U
rpadiuni. ['padiuni ckopoueHHS € 3aco00M EKOHOMIii MHCHMOBOTO
pocTopy (B IHTEPHET-CIUIKYBaHHI, 3ar0JIOBKaxX raser, TOIio). BoHu Takox
BXKMBAIOThCA Ha mo3HadyeHHs wmip 1 BemuwuwH ((kg, km, mph). ['padiuni
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CKOPOYCHHS, Y)XHMBaHI Ha IIMCbMI, B YCHOMY MOBJICHHI 3aMIHSIOThCS
MOBHOIO (DOPMOIO CJIOBA YM CIIOBOCIIOJIYYECHHS; JIEKCUYHI K CKOPOUYEHHS
(GYHKIIOHYIOTH SIK Y MMChbMOBIH (hopmi, Tak 1 B ycHiii [2; 3].

Jlekcu4H1 CKOpPOUYEHHS BKJIIOYAIOTh ycideHi cioBa (clipped words) Ta
abpeBiaTypu/akpoHimMu (abbreviations/acronyms). CKOpouyiOTh OYyIb-SIKY
YaCTHHY CJIOBA HE3AJIEKHO BiJl MOP(HEMHUX TPAHMUIIb.

AOpeBiaTypu — CKJIaJHOCKOPOYEHI CJOBa, YTBOPEHI 3 MEPIIUX JIITEP
ab0 3 IHIIMX YaCTHH CIiB, II0 BXOJSATh OO CKIAAy HA3BU Y TMOHSTTA.
BxuBatoTbcss BOHM B ycHIW 1 mucemHid MoBi [4, ¢. 31]. OcHoBHUM
3aBJIaHHSM CTBOPEHHsI a0peBiaTypu IMOCTa€E €KOHOMisi MOBHHX 3acoOiB.
BumoBa abpeBiaTypu 3By4UTh KOPOTIIIE 32 YaCOM MPUOJIU3HO B ITSITh Pa3iB
HDK BIJMIOBIIHE 1/ MOHSATTS, a IPU HAMMCAHHI Taka €KOHOMIs Ie OibIle
Baroma [5, c. 33].

AOpeBiaTypu pO3NOAUISAIOTh Ha 3BYKOBEpOalibHI aOpeBiaTypu i
aKpoHIMU. AKpOHIM — CKOpOuY€HHsA, (HOHETUYHA CTPYKTypa SKOTO
30iraeTbcsi 3 (HOHETUYHOIO CTPYKTYPOIO 3arajibHOBXKHBAaHUX CiiB. Jljis
YTBOPEHHSI aKPOHIMIB BUKOPUCTOBYIOTh YAaCTHHU CIiB, IO BXOIATH IO
CKJIaJy MTOYaTKOBUX TEPMIHOJIOTIYHUX CIIiB 200 KOPETsT S, ¢. 24].

AOpeBiaTypa — 11e Oy/Jb-KE€ CKOPOYEHHS CJIOBA, 30KpeMa ILIIXOM
YCIYEHHSI OCHOBHU; aKpOHIM — II€ CTIMiK€ CKOpPOYEHHS, YTBOPEHE JHIIE 3
MOYAaTKOBUX OYKB, III0 YMTAETHCSA SIK CAMOCTIMHE CJIOBO (HE 3a Ha3BaMU
mitep andasita). Hanpuknan: NSA (National Security Agency), ITC —
(Infantry Training Centre) — yuTaemMo JiTepH TaK caMO K HA3WBAEMO Y
andaniti (ue adbpesiatypu); NASA (National Aeronautics and Space
Agency), SEAL (Sea, Air, and Land), RADAR (radio detection and
ranging) — YuTaeMo K 3BHYaliHi ciioBa (11 aKPOHIMH).

AOpeBiaTypu Ta aKpOHIMH JIO3BOJISIIOTh IIBUAKO Ta €(GEKTUBHO
oOMiHIOBaTUCA 1H(GOpPMAIlIEI0, BCTAHOBIIOBAaTH 4YITKI Ta OJHO3HA4YHI
KOMYHIKAIiiH1 3B'SI3KM M1k BINCHKOBUMH TIIPO3JALIAMU 3 PI3HUX KpaiH, a
TaKoXK 3abe3nedyBaTH Oe€3MeKy Ta KOOPAMHAII0 BIMCHKOBHUX OIEpalii.
Tomy po3ymMiHHA Ta BMIHHS KOPHUCTYBAaTHUCS ITUMU CKOPOUCHHSMH €
BAKJIMBUM €JIEMEHTOM NpOo(deciitHOI MiArOTOBKM OYyJIb—IKOr0 BIHCHKOBOTO
(dhaxiBIis.

BiiicekoBocayx60B1i 3CY BUMYIIEH] B CKJIaIHUX YMOBAaX Ta B CTUCIII
TEPMIHM MOKpAIyBaTH BOJIOJIHHS aHTJIINCHKOI MOBOIO 3 METOIO y4acTl y
HaBYAHHSIX, OMAaHYBaHHI CYYaCHHUMH 1HO3EMHHMH 3pa3KamMH O030pOEHHS,
pPO3yMIHHSA KapTUHU BIICBKOBO—TIOJNITUYHOI CHUTyalli B KpaiHax—
napTHepax. HaBiTh 0coOOBMII CKIlaj, SKUN 3HA€ aHIJIIICBKY MOBY, Ha
OPaKTUIll TIOCTa€ Tepen TpoOJeMOI0  HEPO3YMIHHSA  CHEIllaJbHUX
abpeBiaTyp Ta CKOpO4YEHb. llepekiaBIIM CKOPOYEHHS HEBIPHO, MOXHA
BTPATUTH MOKJIUBICTH MPABUIILHO 3PO3YMITH 1IHO3EMHOTO KOJIETY.
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AHTIIHACHKI CKOpOYEHHS BIMChKOBO1 chepu Kiacu(piKyeEMO 3a TUITAMHU:

1. CkopoueHHsi i1 THUCHbMOBOiI KOMyHikalii. Taki CKopodeHHs
BUKOPUCTOBYIOTBCS Ha TUCHbMI, ajié BHUMOBIISIIOTBCSA SIK LUl CIIOBA.
Hampuxian:

Bde (brigade) — 6purana

Pl (platoon) — B3BoA

Lt (lieutenant) — netiteHaHT

Bdr (bombardier) — 6om6apaup

Obs (observation) — ciocTepexeHHs

Avn (aviation) — aBiarris

2. CKOpOUYeHHS — YaCTHHA CJIO0Ba (SIK MUIIYTHCS, TAK 1 BUMOBIISIOTHCS).
Taki CKOpOUEHHS NEPEBaXKHO € He(pOpMaTbHUMHU BapiaHTaMHU JOBIHX CIIB,
Kl BHUKOPUCTOBYIOTHCS I IIBUJKOCTI Ta 3PYYHOCTI KOMYHIKaIlii
(BificbkoBwHil ciieHr). Hanpukia:

Recce/recon (reconnaissance) — po3Biaka

Intel (intelligence) — po3Biaka

Camo (camouflage) — mackyBaHHs

Ammo (ammunition) — Goenpumnacu

Comms (communications) — 3B's130k

SATCOM (satellite communications) — cymyTHHKOBHIA 3B’ 130K

SIGINT (Signals intelligence) — pamioenekTpoHHa po3BiaKa

3. CxopoueHHs 3a MmepIioro Jriteporo. Hampukan:

MRE (meal ready to eat) — cyxwuii maiiok

GMG (grenade machine gun) — rpanaTomer

AD (air defence) — nporumnosiTpsiHa 000pOHa

GPMG (general purpose machine gun) — kysiemer

IED (improvised explosive device) — camopoOHuii BUOYXOBHIA
MPUCTPIi

ITC (Infantry Training Centre) —mmixoTHH# HaBYAJIbLHHUH [IEHTP

LF (life fire) — cTpinbom

LFTT (life fire tactical training) — TakTH4YHi HaBYaHHS ITiJ] Yac CTPLILO

LMG (light machine gun) — nrerkuii Kyjiemer

MF (mine field) — minHe mose

MST (mission specific training) — TpeHyBaHHS 32 KOMIUICKCHUMH
CLIEHapisIMU

OTXxe, CKOpOYEHHS B AHIJINCHKI MOBI BIMCHKOBOTO CIPSIMYBaHHS
HaOyJW IIBUAKOTO PO3BUTKY 3aBIJKH OIEPATHBHOCTI iX CTBOpPCHHS,
€KOHOMHOCTI. CKOpOYEHHSI CYTTEBO 30UIBIIYIOTH 00csT iHdopMalii 6e3
30UTbIIIeHHST 00°’eMy. BomHoWac BOHM TOJNETMIYIOTH 3araM’ STOBYBaHHS
JIOBTMX HA3B 1 1X y)KHBaHHS 0€3 PO3TOPTaHHS i JETATbHOTO TOSICHEHHS.
[lepenbauaeThcsi TPOJOBKEHHS HAYKOBOTO JOCIHIKEHHS AaHTIIACHKUX
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CKOpPOYEHbB, aOpeBiaTyp Ta aKpOHIMIB, 1110 BXKUBAIOTHCS y BINCHKOBIH cdepi.
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PEDAGOGICAL CONDITIONS FOR CORRECTIONAL
ACTIVITY OF A PRIMARY SCHOOL TEACHER'S
ASSISTANT WITH STUDENTS WITH SEN

"We are dealing with the most difficult,

invaluable, the most precious thing in life — with a child.
His or her life, health, mind, character, will,

civic and intellectual character, place and role in life,
happiness, and happiness depend on us,

on our skills, mastery, art, and wisdom... "

V. Sukhomlinskyi

One of the most important conditions for implementing an inclusive
model in an educational institution is the organization of professional
cooperation, which should result in an educational environment that is as
favorable as possible for the comprehensive development of all students,
including students with special needs [1:30].

The purpose of the article us to analyse the role model of a primary
school teacher’s assistant in the process of correctional activity of children
with special educational needs.

A large number of scientific studies and publications of Ukrainian and
foreign scientists are devoted to the problem of inclusive education:
M.Bratko, M. Vidnichuk, M. Martynchuk, N. Melnik, O. Gurnichuk,
M.Shved, S. Bogdanov, A. Kolupaeva, G. Gavryushenko, N. Dyatlenko,
N.Naida, N. Sofiy, I. Yarmoshchuk, etc.

The works of these scientists are devoted to the study of the problems
of adaptation and involvement of persons with special needs in education in
educational institutions, the study of the role of an assistant in an inclusive
environment, the peculiarities of the work of pedagogical workers in
inclusive learning. It can be noted that with an inclusive approach, the
educational process allows students with special needs to acquire the
necessary competencies in accordance with modern educational standards.
The main subject of inclusive education is a child with SEN [2:30].

In order to create high-quality conditions for the teacher's pedagogical
activity, additional specialists were involved in the educational process, in
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particular, the teacher's assistant, who is the new subject of the educational
process. The main task of the teacher's assistant is to provide social and
pedagogical support for a child with special educational needs. Cooperating
with the teacher, the specified specialist conducts educational, educational,
social and adaptive activities, attracts and helps the child during the lesson
in the performance of educational tasks. Also, the teacher's assistant
monitors the development of the child, the problems that arise in the child
during the assimilation of new knowledge. This organization of the
educational process allows a child with special needs not to be deprived of
attention and receive full knowledge, taking into account his individual
capabilities. And all this is possible to implement only when the teacher
and the assistant work cooperatively, which is when the tasks of inclusive
education will be realized in a quality manner. [3:85].

The purpose of the assistant's support is to organize the conditions for
the successful inclusion of a child with developmental characteristics in the
school environment. The teacher's assistant is not the main person
responsible for organizing the educational space in the student
environment, but he actively participates in this [4:46].

Correctional and developmental work should be carried out by special
specialists: a defectologist, a social worker and a speech therapist. But this
should not be limited, the following members of the training team should
also be involved: teachers and their assistants, music teachers, exercise
therapy specialists, etc. Successful correctional work is achieved on
condition of rational resolution of issues of organization by the whole team:
discussion of the correctional and developmental program and the form of
classes; selection and staffing of correction groups; determining the time
and mode of functioning of classes, where the teacher's assistant takes an
active part.

To summarise, taking responsibility for teaching children with special
educational needs in an inclusive classroom does not mean working alone,
i.e. you should not take full responsibility only on yourself, it means to be
one of the team members, to cooperate with other members, to be a mentor
and a friend to the parents.
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FEATURES OF EDUCATION OF A CHILD WITH SPECIAL
EDUCATIONAL NEEDS IN PRIMARY SCHOOL

Modern society strives to provide equal opportunities for all children.
However, inclusive education requires adapting the educational process to
the needs of children with SEN so that they can successfully study in
primary school. Understanding and researching the learning characteristics
of children in this category is an important element of successful inclusive
education. Ensuring children's rights to quality education is the
responsibility of every modern state. Research is an important tool for
identifying and solving problems faced by children with SEN in the
learning process. Understanding the learning characteristics of children
with SEN helps parents, teachers and education professionals provide
appropriate support for children to succeed in school and life. Considering
these arguments, the study of the problem of teaching children with SEN in
primary school is relevant and necessary for the further development of
education and society as a whole.

Ukrainian researchers (T. Ilyashenko, A. Kolupayeva, O. Martynchuk,
A. Obukhivska and others) prove that the introduction of inclusive
education in Ukraine as a new form of education for children with special
needs remains one of the acute problems of today, especially in terms of
staffing the new field.

Today, one of the priorities of the Ukrainian state policy in the field of
education is the creation of a universal barrier-free environment, barrier-
free education, ensuring the full "inclusion" of children with special
educational needs in the educational process. Barrier-free education is the
basis for the development of inclusive practice in educational institutions,
the main idea of which is the absence of any discrimination of students and
the creation of special conditions for children with special educational
needs. Every child is worthy of respect, that is why he can and should study
in a comprehensive school, and work to create comfortable learning
conditions is an important stage for getting an education.

In the context of Ukraine's transition from a medical to a social and
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biopsychosocial model, the problem of the modern understanding of the
concepts of "children with special educational needs" and "special
educational needs" became relevant, as stated in a number of studies (A.
Kolupayeva, O. Martynchuk, T. Skrypnyk, N. Sofiy, etc.), as well as in the
project of the National Strategy for the Development of Inclusive
Education for 2020-2030. In particular, the strategy mentions the lack of a
clear definition of the concept of "special educational needs" at the
legislative level and the need for its development and corresponding
legislative enshrinement [1, p. 18].

In Ukraine, the main category of children with special educational
needs usually includes children with special needs (disorders) of
psychophysical development. According to the type of violation, children
with psychophysical development are divided into the following categories

(Fig. 1.) [2]:

Children with special psychophysical development

with hearing impairments (deaf. deaf, hard of hearing)

h 4

visually impaired (blind. visually impaired)

—» intellectual disabilities (mentally retarded. mentally retarded)
—» with speech disorders
— with disorders of the musculoskeletal system

emotional and volitional disorders and children with autism

Fig. 1. Children with peculiarities of psychophysical development

Children with special educational needs have certain cognitive and
personal characteristics, namely: slowed and limited perception, reduced
speed and processing of all types of information, impaired motor skills, in
the development of spatial concepts, speech development problems,
weakened cognitive activity, deviation from the norm in personality
development and other. Also, the educational process should be built in
such a way as to take into account the characteristics of each student in an
inclusive class. That is why the most urgent problem in working with
children with special educational needs is the organization of education.

N. Sofiy claims that the main condition for ensuring the success of a
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child with special educational needs in a comprehensive school is the
individualization of the educational process. An individual development
program is a written document, which, as a rule, is an agreement between
the teacher and the parents or legal guardians of the child, which contains
requirements for the organization of upbringing and education of the child,
determines, in particular, the nature of educational services and forms of
support [3, p. 6].

Teaching children with special educational needs in primary school
requires a special approach and attention to ensure their success and
development. Let's consider the main features of teaching children with
special educational needs in primary school:

1. Individualization of education: it is important to develop an
individual approach to each child with special needs, this means adapting
the curriculum, methods and materials to take into account the specific
needs of each child.

2. Development of special skills: Children with special needs may need
additional training and support to develop specific skills such as speech,
motor skills, social skills and others.

3. Cooperation with specialists: it is important to cooperate with special
education teachers, psychologists, speech therapists and other specialists to
develop and implement individual programs for children with special
needs.

4. Creating an inclusive environment: the primary school should be
open to children with different educational needs, an inclusive environment
promotes mutual understanding, tolerance and development of all children.

5. Using different methods and approaches: different methods can be
effective in teaching children with special needs, such as visual aids, play
method, individual work with the teacher, etc.

6. Supporting parents: it is important to cooperate with the parents of
children with special needs, to provide them with advice and support to
overcome difficulties and promote the development of their child.

7. Evaluation and monitoring: continuous evaluation and monitoring
of the child's progress is an important element in the education of children
with special needs, it helps teachers and specialists to determine the
effectiveness of methods and make necessary changes.

8. Psychological support: Children with special educational needs
may experience stress and emotional difficulties, providing psychological
support is important for their psychosocial development.

Therefore, the general approach to teaching children with special
educational needs in primary school is to create a safe and supportive
environment for their development and learning, taking into account their
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individual needs.
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FROM THE SINGING UKRAINE TO THE ITALIAN
REVOLUTION: MYKOLA IVANOVYCH, POLTAVA STAR OF
"LA SCALA™

The researchers write that "his fate turned out dramatically: first he lost
his real surname, then his homeland, later his voice" [1, p. 100]. At the age
of twenty, Mykola Ivanov (real name — Kobrachensky, October 10, 1810,
Voronezh village, Sumyshchyna — July 7, 1880, Bologna, Italy) entered the
top cohort of idols of the "golden age of bel canto™, who was appreciated
by J. Rossini, V Bellini, G. Donizetti, G. Verdi, G. Berlioz, F. Liszt,
K.Lipinski, other composers, conductors, singers, music critics, writers.

However, long before his European fame, he fully experienced all the
vicissitudes of the fate of talent in the Russian Empire. If you consider that
Mykola was a student of the famous Glukhiv music school, you cannot
envy his fate at all.

It is worth making some historical remarks here. For quite a long time,
the Moscow narrative about the exceptional role of the composer Mykhailo
Hlinka in the fate of students or graduates of the Glukhiv school and
talented singers has been circulating in the Ukrainian artistic society. It was
believed that the Russian's travels around Ukraine with the aim of selecting
voices for the St. Petersburg Choir were practically a rescue of talents.
However, a few years ago, art critics, based on the results of archival
document research, concluded that Hlinka's recruitment-bonded travels in
Ukraine had a rather negative connotation. It should be noted that Mykola
(the son of a free burgher) was forcibly taken by Count Glink from
Glukhov to St. Petersburg, where the young man proved himself brilliantly
as a self-taught genius.

We emphasize that Hlinka's father subtly sensed the possibility of
making his son's treatment abroad cheaper by exploiting the Ukrainian
boy's talent. If we consider that Mykola Kobrachenskyi had a rare tenor,
then the stay of the impoverished count Mykhailo Hlinka in the country of
bel canto for treatment was generally cloudless. This is what Count
Hlinka's family thought. Mykola (due to the difficult surname for the
European ear, the officials found nothing better than to issue documents for
a guy with the sonorous surname Ivanov) went to Europe as Glinka's
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caretaker. However, it did not turn out the way the count thought... The
brilliant debut of the caretaker-singer was natural. And a certain envy of the
nobleman, who did not expect the crazy success of a simple peasant son
from Ukraine, prompted him to significantly shorten his stay in the resorts
of Europe and start going back to Russia. Mykola Ivanov ignored Hlinka's
advice (consider it a demand) to return: "He ignored my advice. In general,
Ivanov was a difficult person, with a callous heart, inflexibility and a dull
mind. His merit consisted in the charm of his voice and some instinctive
ability to imitate in singing. We did not quarrel with him, but we could not
boast of a special friendship either. When we parted in Naples, all relations
between us were interrupted" [2, p. 12]. A strange statement of relations.
However, it is known that the eminent Gaetano Donizetti gave Mykola
Ivanov categorical advice not to return to Russia's "prison of nations". He
supported the artist in a difficult time after "Regarding the postponement of
his vacation for another year, the highest permission did not come” [3, p.
34]. The singer will always remember Italy as his other Motherland with
warmth. However, the political situation (and the overly insistent requests
of the Russian royal court to return the disobedient artist to his native
casemates) contributed to Nikolai's departure to France, and then to a
country where the hand of the Russian tsar was unlikely to reach him — to
Britain. According to the archives of the British Parliament, we know the
date of the accession of a Ukrainian to British citizenship — June 7, 1839.
From that day, with the receipt of an English passport, Ivanov gained the
opportunity for free movement in different countries, so necessary for an
artist [4]. In London, the singer received an even greater turn in his artistic
career: his work not only enriched the glory of Italian music, but also
contributed to the cultural traditions of Britain itself. Together with English
artists, he studied and first presented the opera "Tournament”, created by
the English composer John Fane Berghersh (1784-1859). This work,
written in the style of romanticism, addressed the events of the 9th-10th
centuries recorded in the Anglo-Saxon Chronicle. It is about the struggle
led by the English king Alfred the Great to defend the national
independence of his people against the Danish invaders [5].

In fact, the artist's appeal to works with a pronounced theme of the fight
against enslavers significantly complicated life (he was under the
supervision of the relevant departments almost everywhere he performed).
In the audience, Mykola Ivanov's performances gave him even more fame
as an exponent of high civic ideals. A significant assessment of his talent
was a public appeal to the artist by the editor of the famous Italian
newspaper ‘'Teatri, arti e letteratura” Gaetano Fiori: "From the
Hyperborean countries by origin, you have loved Italian art so much that

106



you have become a true bearer of its spirit. <...> Accept this public
expression of my high and fully deserved esteem, which is full of all the
best wishes. My impression of you as an exceptional artist is based not only
on your talent, but also on your upbringing, grace and nobility, which you
are noted for and thanks to which you won many hearts and won many
friends" [6, p. 32].

Mykola Ivanov's activity on the opera stage coincided in time with the
great era of the struggle for the national revival of European peoples and
lasted for twenty years. He was not only a witness, but also a participant in
this struggle, supporting the idea of national revival of his compatriots
through his art. And, therefore, such a parallel may indicate that he was
part of a wider cultural and historical context of his time, where political
events and cultural phenomena interacted and influenced each other.
Mykola lvanov's contribution to Risorgimento art is closely related to the
creation of pan-European cultural values. He worked on the opera stages of
various countries, but to all the efforts of the imperial musicology of that
time, he answered that his nationality was "Little Russia" in his passport,
and the public hailed him as a "Cossack singer”, "born under the Cossack
sky".
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GREAT PIANISTS OF THE NEW GENERATION

In modern transformational processes, which create numerous and
powerful challenges in the sphere of the functioning of cultural and artistic
practices, the issue of preserving the spiritual content and significance of
those forms of artistic reflection, which in the synchrony of cultural
progress appeared as a concentrated embodiment of the artistic mastery of
the world, is repeatedly brought up to date. Piano art is a phenomenon of
the spiritual and artistic existence of mankind, which for centuries
represented the conceptual searches of composers and performers, a fruitful
synthesis of traditions and innovations, complex and ambiguous processes
of genre creation, and equally complex processes of forming a new musical
language and thinking [1].

Pioneering pianists have been bringing piano music to new places for
more than three centuries, and it's incredible to hear how music made on
this instrument has evolved over the years. Unknown musicians as well as
famous pianists have spread this music into incredible and unexpected
territories, and we can't even imagine what music written for the piano will
sound three centuries into the future. Therefore, the mentioned relevance is
interesting, first of all, to the young generation of performers.

The purpose is to highlight modern piano art as a complex systemic
phenomenon in its permanent being, which in its various aspects correlates
with the leading spiritual, stylistic, genre and other mainstreams and is an
organic component of the world cultural space.

We will briefly describe some of the outstanding pianists of our time,
who have gained worldwide recognition for their extraordinary approaches
to performance.

Jope Beving. He describes his style of performance as "simple music
for complex emotions." As the pianist himself puts it: “... the world is
extremely hectic right now, and | feel a deep desire to reconnect on a basic
human level with people in general. Music, as our universal language, has
the power to unite." Dutch composer and musician Joop Beving is as
prominent a figure in the streaming world as he is in real life, thanks to his
two-meter-tall (about 6ft 10in!), disheveled hair and flowing beard. Jop's
gentle melodies instantly found a response among listeners. His first DG
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album 'Prehension’ showcases introspective, melancholic, cinematic and
inspirational features presented in a simple, warm acoustic ambience that
will help soothe the soul.

One of the most famous neoclassical artists is Jop Beving and the
album that launched his great career: Solipsism. Since 2015, Jop Beving's
self-released album has been streamed over 80 million times! "Solipsism"
IS just something | say through the piano. Knowing that millions of people
are listening to me is wonderful, but at the same time a little disconcerting”
[2].

The name refers us to the philosophical view, according to which
reality is a set of subjective impressions of a person and exists only in his
mind. Solipsism was captured in the solitude of your home under the cover
of darkness. It is full of introspective pieces for solo piano, often
reminiscent of film music in their atmosphere. Beving's sound contrasts
with painstakingly crafted, layered songs. His goal is to reveal the essence
of music, because a real artist knows how to tell about complex human
emotions with simple sounds.

Seong Jin Cho was born on May 28, 1994 in Seoul (South Korea). He
won the Frédéric Chopin International Young Piano Competition in 2008
and the Hamamatsu Piano Competition in Japan in 2009, and won third
prizes at the Tchaikovsky Competition and the Arthur Rubinstein
Competition in Tel Aviv in 2014 [3].

Seong Jin Cho, an extremely talented pianist, has firmly entered the
elite of the piano world, achieving tremendous success in all kinds of piano
competitions. Cho, who started playing the piano at age six and made his
public debut at eleven, now lives in Berlin. He received the prestigious title
of the most popular pianist in the world according to the results of an
online survey conducted by Universal Music Group. Despite near-pop-star
fame in her homeland, Cho really makes quite an impression, focusing on
her sincere and captivating performance, untainted by any mannerism. For
his performance, he prioritizes Maurice Ravel's Gaspard de la nuit, the
main work of the piano repertoire of the 20th-21st centuries, along with
two lesser-known compositions by the French Impressionists.

Seong Jin Cho is considered one of the most talented and interesting
young generation of pianists, at least since his victory in the Chopin
Competition.

Helen Grimaud. Renaissance woman Héléne Grimaud is more than
just a deeply passionate and dedicated musical artist whose achievements
as a pianist play a central role in her life. She is a woman of many talents
that extend far beyond the instrument she plays, with such poetic
expression and unparalleled technical control. The French artist has

109



established herself as a dedicated wildlife defender, compassionate human
rights activist and writer.

The performer herself about herself and the manner of playing: "...
every time | perform or record, | find myself in the place of Heraclitus,
enter the water and meet myself anew. Working with Nitin opened up new
sonic horizons for me and offered a new way to experience the piano
concerto. at the same time, this process confirmed my belief in music's
limitless capacity not only to represent Nature, but also to interpret it and
stimulate change. Music involves both the desire to express and the ability
to listen. And listening to music means listening to Nature. Today, more
than ever, nature demands from people our respect, our care, our
compassion. My greatest wish is that, sharing the sounds of music,
listening carefully to the voices of the environment together, we can all get
closer not only to Nature, but also to ourselves. Because we are water" [5].

Pianist Héléne Grimaud is famous for her universal style and rich
musical palette. She recently appeared at the Walt Disney Concert Hall
performing Maurice Ravel's Piano Concerto in G Major with the Los
Angeles Philharmonic Orchestra conducted by Lionel Bringier.

Yan Lisiecki. At the age of 21, Canadian pianist lan Lisiecki has won
recognition for his exceptional interpretive maturity, distinctive sound and
poetic sensibility. The New York Times called him "a pianist for whom
every note is important" [4].

Insightful interpretations, refined technique and a natural drive for art
give Lisiecki a musical voice that belies his age. Jan Lisiecki was born in a
Polish family in Canada in 1995. He began piano lessons at the age of five
and made his concert debut four years later, always rejecting the "prodigy"
label. His approach to music is a refreshing combination of dedication,
skill, enthusiasm and a realistic view of a musician's career. "Maybe I'm
lucky to have talent, but it's also about dedication and hard work," Yang
says [4].

The leading radio and television networks of Europe and North
America widely broadcast Lisiecki's speeches. He was also the subject of
the CBC National News Documentary The Reluctant Prodigy. In 2013, he
received the Leonard Bernstein Award at the Schleswig-Holstein Music
Festival and was named Gramophone's Young Artist of the Year.

lan is philanthropic, donating his time and achievements to
organizations such as the David Foster Foundation, the Polish
Humanitarian Organization and the Wishing Star Foundation. In 2012, he
was appointed UNICEF Canada ambassador, having been the national
youth representative since 2008.

Thus, in contrast to the creative pursuits of a composer who can afford
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to "write on the table™ — because the fruits of his inspiration are saved for
the future in a musical notation — the activity of a performer is unthinkable
without instant recognition of contemporaries, actively winning their
sympathies, justifying hopes and expectations. Today, the public expects
the same from the artist as always: a shock from the encounter with art. It is
not easy to cause this upheaval. In order to achieve the desired effect, the
performer has to figure out two important questions for himself: what, in
fact, to interest/touch the listeners and how to do it. The modern generation
of musicians is often obsessed with solving the second question (probably
thinking that it is superfluous to care about the content of a musical work
after the composer). The above fully applies to piano performance and it is
an important factor in today's performance culture.
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THE DEVELOPMENT OF CRITICAL THINKING IN PRIMARY
SCHOOL LEARNERS IN THE PROCESS OF STUDYING THE
INTEGRATED COURSE "I EXPLORE THE WORLD"

Today, critical thinking has become one of the leading trends in
education. The fact that its development is one of the cross-cutting tasks of
the educational process is also stated in the Concept of the New Ukrainian
School. The pupil must be able to process and systematize information
obtained from available sources and present it in various forms; critically
evaluate facts, combine new experience with previously acquired and
creatively use it to solve problems. For example, in the field of natural
sciences, which is included in the course "l explore the world", it is stated
that the pupil should be able to process and systematize information of
natural content obtained from available sources and present it in various
forms; critically evaluate facts, combine new experience with previously
acquired and creatively use it to solve problems of a natural nature.
Therefore, the ability to think critically is a very important skill for today's
people.

Primary school lays the foundation for critical thinking. Considering
this, the study of any issues related to the development of critical thinking
of younger schoolchildren is relevant.

The problem of developing critical thinking is in the center of attention
of foreign and Ukrainian educators: 1. Bolshakova, N. Vukina,
N.Dementievska, T. Oliinyk, S. Terna, O. Tyagla, O. Pometun, and others.

The purpose of the article is to consider the features of the development
of critical thinking in the process of studying the integrated course "I
explore the world" by younger schoolchildren, to determine the appropriate
methods.

There is no single definition of critical thinking. L. Terletska believes
that critical thinking is such thinking, which is characterized by depth (the
ability to penetrate into the essence of things), consistency (the ability to
follow logical rules), independence (the ability to ask questions, find new
approaches to their clarification), flexibility (the ability to change the
method of solving a problem), speed (the ability to quickly cope with a
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task) [6, p. 10].

O. Pometun claims that critical thinking is: 1) thinking that contributes
to the formation of the ability to realize one's own attitude to a certain
issue, the ability to find new ideas, analyze events and critically evaluate
them; 2) non-standard thinking, based on the ability to see and evaluate
alternatives, priorities, determine the reliability and adequacy of facts,
phenomena, events; 3) practical thinking, which, on the basis of theoretical
knowledge, allows you to make the necessary decisions; 4) reflective
thinking, a method of correcting mistakes made by a person in the process
of thinking and searching; 5) a multilevel and changing phenomenon that
reflects moral and ethical principles, sociopolitical features, evaluative
experience, values, human knowledge, mental and practical practices [5, p.
12].

During the development of critical thinking in schoolchildren,
teachers can set the following tasks: students' assimilation of knowledge
about the laws and methods of logical and critical thinking, about the basics
of criticality and self-criticism; students' mastery of hypothetical-deductive
logic of thinking with elements of criticality; learning the ability to
understand the logical procedures of critical thinking: explanation and
prediction, proof and refutation, argument, argumentation, evaluation and
self-evaluation; formation of a system of critical thinking skills in specially
organized educational situations; formation of skills to identify logical
errors, critical assessment of phenomena, behavior; teaching the application
of logical and critical thinking skills in various scientific fields, practical
activities and social life [3, p. 35].

The lessons of the integrated course "I explore the world" create the
necessary conditions for the formation and development of critical thinking
(solving tasks, problems, processing information, choosing rational
methods of activity and evaluating situations). The formation of critical
thinking of younger schoolchildren is a rather complex process, since the
teacher needs to take into account the age characteristics of the students,
and therefore use interesting methods and tasks available to schoolchildren.
We are talking about interactive learning technologies that can involve all
students in the learning process, make it easy, and most importantly,
interesting and productive. Among the well-known methods for the
development of critical thinking of younger schoolchildren, the following
can be used:

1. "Insert" or "Reading with marks" (by Vaughan and Estes). When
studying information related to new ideas, the teacher asks each participant
(pair or group) to make an individual table of marks (marking).
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+" | know —" New | thought " 1" 1t remained

differently unclear

To fill it out, the teacher will first ask the students to make marks in
the fields while reading, and after reading the text, fill in the table, where
the icons will become the headings of the table's graphs. Information from
the text is briefly entered in the table. An important stage of the work here
iIs the discussion of the entries entered in the table or marking of the text.

2. "Decision tree". This method helps children to analyze and better
understand the mechanisms of making complex decisions. The rules for
working with this method are as follows: the students' possible assumptions
model the further ending of a particular question or story. The trunk of the
tree is the topic, the branches are assumptions that follow two main
directions — "possible" and "probable™ (the number of "branches" is not
limited), and, finally, "leaves” — the justification of these assumptions,
arguments in favor of one or another thoughts

For example: Topic "The family is strong in order"” (3rd form).

The teacher formulates the problem: "For each of us, the closest,
dearest people are our relatives. And the greatest happiness is a happy
family. Do we know the recipe for a happy family? Let's create it together.
| suggest doing the "Decision Tree" exercise. There is a chalk drawing of a
tree on the board. It is waiting for our help. But we will enliven it not with
leaves, but with hearts — symbols of love. We work in pairs. At each desk
you got a heart. Consult and write down one suggestion: what is needed for
family happiness? (for work — 1 minute).

Share your suggestions and we will make a joint decision: what is
needed for family happiness? (pairs of students go to the board in turn, read
their proposal and attach the heart to the tree)

3. "Double diary" is especially effective when working with a
textbook. In the left part of the diary, students write down those moments
from the text that made the greatest impression on them, caused some
memories, associations with episodes from their own lives, puzzled them,
caused protest or, on the contrary, admiration, surprise, such quotes on
which they " stumbled.” In fact, they should give a comment: what made
them write down this particular quote. At the reflection stage, students
return to work with double diaries, with their help, the text is sequentially
analyzed, students share the comments they made on each page.

4. "Board magazine”. This is a way of visualizing the material.
Students write down the answers to the following questions:
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- What do | know about this topic?

- What new did I learn from the text?

5. "Cinquain" translated from French is a poem of five lines, which
requires the synthesis of information and the presentation of material in
short sentences.

Rules for writing cinquain:

1) In the first line, the topic is called one word (usually a noun).

2) The second line is a description of the topic in two words (two
adjectives).

3) The third line is a description of the action within this topic in three
words.

4) The fourth line is a sentence of four words that reveals the essence
of the topic or attitude to it.

5) The last line is a one-word synonym that repeats the essence of the
topic.

The teacher offers each participant to write his cinquain in 5-7
minutes. After this individual task is completed, all members of the group
of several cinquain compose one, the content of which is agreed upon by
all, and present it for discussion.

Cinquain can also be written by members of the same team together.

For example, when studying the topic “Water and its properties”, the
following cinquain can be composed:

1. Water

2. Colorless, rapid, life-giving

3. Flows, gurgles, evaporates

4. Necessary for life on Earth.

5. Miracle!

6. "Fishbone™ is a schematic diagram in the form of a fish skeleton,
which allows you to visually demonstrate the causes of specific events,
phenomena, problems and the corresponding conclusions or results of the
discussion determined in the process of analysis. For example, when
studying the topic "Plan and map" in the 4th grade, the teacher can ask the
following problematic question: If the map had never been invented, how
would people be able to navigate in an unfamiliar area?

As we can see, the described methods are aimed at the students' search
for their own knowledge, rather than the acquisition of ready-made
knowledge and its analysis and comprehension.

So, critical thinking is a purposeful thinking process that enables a
student to perceive, analyze, systematize, evaluate information, the result of
an action and choose his own attitude to them, justify his thoughts and
actions.
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FORMATION OF PEDAGOGICAL CULTURE OF JUNIOR
SCHOOLCHILDREN'S PARENTS BY MEANS OF UKRAINIAN
ETHNOPEDAGOGY

Ukraine, as a country with a rich history, has always emphasized the
preservation of national identity and cultural heritage. However, in the
modern world where the influence of globalization is becoming
increasingly significant, ensuring the transmission of Ukrainian cultural
heritage and values to the next generation becomes a challenge. A key
factor in this process is the pedagogical culture of parents of young
schoolchildren, and a key tool in this context is the use of Ukrainian
ethnopedagogy.

During the scientific inquiry, it has been established that issues related
to parental pedagogical culture are addressed in the works of philosophers
(V. L. Benin, O. S. Ponomareyv, etc.); sociologists (A. I. Antonov, I.S. Kon,
M. F.Yuri, etc.); psychologists  (1.V.Grebennikov, V.P.Kravets,
R. V. Ovcharova, S. M. Shcherbakova, etc.); acmeologists (A. O. Derkach,
O. A. Dubasenyuk, N. V. Kuzmina, etc.); andragogues (O.V. Anishchenko,
G. M. Laktionova, O. I. Ogienko, etc.) [1:8].

The purpose of the article is to analyze pedagogical methods and
techniques aimed at shaping the pedagogical culture of parents of young
schoolchildren using Ukrainian ethnopedagogical tools. To achieve this
goal, research methods such as analysis of scientific literature, observation,
interviews with parents and educators, and analysis of pedagogical practice
were used.

The analysis of modern approaches to the upbringing and education of
young schoolchildren in the context of preserving cultural heritage and
national identity shows that pedagogical collaboration with parents is of
particular importance. It involves active participation of parents in the
upbringing and education of children, as well as the formation of
pedagogical culture both for themselves and their children [2:221].

The structural-pedagogical culture of parents consists of components
including psychological-pedagogical knowledge, skills in caring for
younger school-age children, and the culture of pedagogical influence.
Pedagogical culture of parents can manifest in various aspects, whether in a
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complex or in individual elements.

The main attributes of the pedagogical culture of young parents, as
established, include moral, linguistic, communicative, didactic, physical,
aesthetic, and ecological cultures, among others.

Moral culture is determined by parents' demands on themselves, their
self-criticism, and adherence to moral norms. Linguistic culture is
associated with proficiency in correct and clean language, good diction,
speech expressiveness, and richness of intonations. Communicative culture
IS evident in the ability to gain the trust of children, build trusting
relationships, friendliness in communication, and self-control. Didactic
culture is based on the ability to optimally organize the educational and
upbringing process, provide necessary motivation, and master modern
methods of education. Aesthetic culture is ensured by the presence of
aesthetic taste, observance of ethics in communication, appearance, and
home decor. Ecological culture is manifested in the ability of individuals to
behave correctly in the environment and adhere to personal hygiene.
Physical culture is related to a healthy lifestyle for the family.

Based on this structure, we can analyze the pedagogical culture of the
family as a combination of various aspects of interaction between parents and
children.

Effective and attractive tools for involving parents in active
participation in the upbringing process allow the creation of Ukrainian
ethnopedagogical means. One key aspect of this process is parents'
awareness of the importance of preserving cultural heritage and national
identity.

Pedagogical methods and techniques aimed at shaping the pedagogical
culture of parents include organizing family celebrations, cultural events,
participation in folklore groups, and groups studying the Ukrainian
language, literature, and history. Additionally, these methods include
conversations in Ukrainian at home, joint preparation of traditional
Ukrainian dishes, and active participation in national holidays and religious
ceremonies.

An assessment of the effectiveness of implemented methods and
programs in shaping the pedagogical culture of parents of young
schoolchildren is needed. Observations and interviews with parents and
children show that the use of Ukrainian ethnopedagogical tools contributes
to the preservation of national identity and cultural heritage [2:221].

All the above indicates that pedagogical methods and techniques aimed
at shaping the pedagogical culture of parents of young schoolchildren using
Ukrainian ethnopedagogical tools have great potential in preserving
cultural heritage and national identity.
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However, it should be noted that currently, in pedagogical science,
there are few explored aspects related to the formation of the pedagogical
culture of parents through the use of Ukrainian ethnopedagogy, especially
in the context of folk art. Practice shows that less attention is paid to the
use of folk games, children's folklore, including small folk genres such as
nursery rhymes, counting rhymes, lullabies, play-songs, proverbs, sayings,
tongue twisters, folk ritual and domestic songs, and even less to the use of
folk toys [3:381].

The formation of pedagogical culture among the parents of junior
schoolchildren through Ukrainian ethnopedagogy can play a vital role in
shaping the pedagogical culture of parents, particularly in how they support
and participate in their children's education.

Adapting these traditional methods to modern educational contexts is
crucial. This could mean incorporating elements of Ukrainian folklore and
traditions into the learning materials or school events, thereby making
education a more culturally resonant experience for children and their
parents. By integrating ethnopedagogical elements, children and parents
can connect more deeply with their Ukrainian cultural identity. This helps
in instilling cultural values and traditions in the younger generation.
Practical strategies might include storytelling sessions, traditional games,
involvement in Ukrainian festivals and rituals, and the use of Ukrainian
folk tales and songs in education. This not only aids in learning but also in
the cultural bonding between parents and children. Creating a community
around these practices can provide support and encouragement for parents
and can help in the broader dissemination of these cultural values. This
approach not only educates children and parents but also plays a crucial
role in preserving and promoting Ukrainian cultural heritage [4:18].

Overall, the integration of Ukrainian ethnopedagogy in the pedagogical
culture of parents can be a holistic and enriching approach, benefiting both
the educational and cultural development of junior schoolchildren.

Therefore, the article has been based on studies of practical aspects of
using Ukrainian ethnopedagogy as a means of shaping the pedagogical culture
of parents and analyzed modern approaches to the upbringing and education
of young schoolchildren in the context of preserving cultural heritage and
national identity.

An evaluation of the effectiveness of implemented methods and
programs in shaping the pedagogical culture of parents of young
schoolchildren was conducted. It was also determined that folk art, as an
aspect of shaping the pedagogical culture of parents through the use of
Ukrainian ethnopedagogy, requires more detailed consideration and is
promising for further research.
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SERIES OF PATRIOTIC POSTER

The use of patriotic propaganda posters has always been a powerful
tool for molding societal attitudes, beliefs, and behaviors. This paper
investigates the existing literature and historical evidence to analyze how
visual messages help to sway public opinion, generate a sense of
nationalism, and prompt societies to action in the times of conflict or crisis.
Moreover, its covers the psychological background of patriotic propaganda,
emphasizing its impact in terms of emotional response, unity creation, and
identity formation. By synthesizing various perspectives, let us see the
insights into the complex interplay between propaganda posters and
societal dynamics, urging for critical examination and reflection on their
role in shaping national narratives and identities.

Propaganda posters are thoroughly crafted to elicit particular emotions
and affect human psychology. By using captivating images, bright colors,
and short statements, propaganda posters are intended to draw the eye and
thus plant compelling concepts in the observer’s mind. The psychological
construct of framing is widely utilized, framing sophisticated concepts in
simpler terms by deploying repetition, symbolism, or appeals to patriotism
and fear to direct perceptions. Recurrent use of the same image or slogan
guarantees people feel united and recognized by their peers, aiming to align
all of their beliefs with others and influencing the confirmation bias and
social norm constructs. Moreover, these posters frequently utilize cognitive
biases to steer opinions. For instance, a bandwagon fallacy encourages
conformity by manipulating the need to feel secure. By leveraging
psychological principles, these posters can incite feelings of loyalty, pride,
or urgency, ultimately shaping individual beliefs and societal norms in
alignment with the propagandist's objectives.

For example, let’s analyze a very American famous poster made by
J.M. Flagg. An "Uncle Sam" poster features a stern, imposing figure of
Uncle Sam, accompanied by the iconic phrase "l Want You for U.S. Army"
or a similar call to action. These posters are crafted to evoke a sense of
duty, patriotism, and urgency. The design typically employs bold colors,
such as red, white, and blue, symbolizing American nationalism, while the
figure of Uncle Sam, with his pointed finger and stern expression, exudes
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authority and command. The use of direct address, combined with the
iconic imagery of Uncle Sam, creates a personal connection with the
viewer, compelling them to feel a sense of responsibility to answer the call
to service. Furthermore, the simplicity and clarity of the message make it
easily digestible and memorable, ensuring its widespread dissemination and
impact. These posters were strategically placed in public spaces, such as
recruitment offices, schools, and community centers, to reach a broad
audience and mobilize masses during times of war or national crisis. By
tapping into patriotic sentiments and employing persuasive visual cues,
"Uncle Sam" posters effectively influenced masses, rallying support for
military recruitment efforts and shaping public opinion in alignment with
governmental objectives.

Also let’s have a look on perhaps most iconic Ukrainian poster - "Glory
to Ukraine - Glory to the Heroes!" which gained prominence during the
Ukrainian Revolution of 2014. This poster typically features bold text
against a background of the Ukrainian flag or patriotic imagery, often
accompanied by depictions of heroic figures or scenes of resistance. The
design is characterized by its simplicity and emotive appeal, utilizing
powerful symbols of national identity and resilience. Through its evocative
language and imagery, the poster invokes a sense of unity, pride, and
defiance among the Ukrainian populace, rallying support for the resistance
against external aggression. These posters were widely disseminated
through social media, street demonstrations, and grassroots activism,
harnessing the power of visual communication to galvanize public
sentiment and mobilize masses in defense of Ukrainian sovereignty.
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GENRE AND STYLE EVOLUTION OF UKRAINIAN FOLK SONGS

The Ukrainian song culture is one of the most valuable spiritual
heritages of the people throughout its long history, which dates back to
antiquity. Folk songs reflect the most diverse aspects of the life of the
working people: their difficult but heroic history, their long and fierce
struggle against foreign enslavers and landlords, their struggle for their
rights, as well as the everyday life and preferences of ordinary people. The
song accompanied various types of labour being an important companion at
every stage of the work process, from harvesting to spinning. It also played
a significant role in folk rituals including various calendar and ceremonial
songs, carols, shchedrivkas, spring songs, as well as wedding and funeral
ritual songs.

In Ukraine in the nineteenth century ancient folk songs were sometimes
called staryny. Contemporary Ukrainian folklore has over a hundred terms
for folk songs. Songs are classified:

e by genre (epic songs, lyrical songs, lyric-epic songs, lyric-
dramatic songs, ballads, ritual songs, nonritual songs);

e Dby content (historical songs, heroic songs, social songs, historical
and everyday songs, family songs, religious songs, children's
songs, majestic songs, humorous songs);

e by chronological and thematic (or historical and thematic)
principle (songs about the struggle against Turkish-Tatar
invaders, songs about the struggle against Polish-gentry invaders,
songs about spontaneous peasant uprisings and their heroes,
Cossack songs, Haidamak songs, recruitment songs, songs about
emigration, songs about women's fate, love songs, lullabies, etc.)
[2].

In the initial period Ukrainian folk songs were passed down orally from
generation to generation. They were performed by the people themselves
during various rites, celebrations and events. Traditional performances
were distinguished by their authenticity and naturalness marked by
different styles and techniques, melodic singing, choral or solo
performance, and often accompanied by various musical instruments, such
as bandura, lyre, gusli, etc. [1].
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Songs had a significant socio-cultural and psychological impact on the
Ukrainian people. They united the community during various events,
served as a means of transmitting cultural values and history, expressed
emotions and feelings, contributed to the preservation of traditions and the
formation of national identity.

Ukrainian folk songs, like many other aspects of culture, are influenced
by changes in society, technology and cultural trends but they remain alive,
relevant and open to creative interpretations and innovations. Many
Ukrainian folk songs have roots in pre-Christian rituals and beliefs with
themes related to nature worship, fertility rites and ancestral spirits. The
introduction of Christianity to Ukraine in the 10th century brought new
religious themes and motifs to folk music including hymns, prayers, and
devotional songs. Major historical events such as wars, revolutions and
social upheavals, have also influenced the themes and content of Ukrainian
folk songs reflecting the experience and emotions of the Ukrainian people
[3].

The development of music recording technologies allows performers to
create new versions and arrangements of Ukrainian folk songs. It includes
electronic sampling, computer processing and modern sound effects.
Thanks to the Internet and social media Ukrainian folk songs are becoming
more accessible to a global audience. It popularizes Ukrainian music
outside the country.

In the modern world Ukrainian folk songs continue to play an
important role but in new contexts. They are used as a means of cultural
expression, correlate with modern musical trends and act as a symbol of
national pride and unity. Ukrainian folk songs are often used in modern
arrangements, cover songs and performances, and are also actively used in
media, educational and cultural events. Thus, Ukrainian folk songs remain
an important part of Ukraine’s cultural and musical heritage and actively
interact with contemporary reality.

In our time, where cultural globalization affects every aspect of life,
preserving and developing cultural heritage is an important task for every
nation. Understanding how the genres and styles of Ukrainian folk song
have changed over time helps us to analyze the history, culture and spirit of
the Ukrainian people.

Unfortunately, Ukraine is currently in difficult geopolitical conditions
facing aggression and territorial threats. However, even in these difficult
times, music continues to play its role in shaping society, expressing
emotions and reflecting national identity.

First of all, it is worth noting that contemporary Ukrainian music has
become an important symbol of the struggle for independence and freedom.
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It plays a key role in maintaining the morale and motivation of the
Ukrainian people. In today’s Ukraine, where tanks roar and explosions are
heard, the song of anxiety plays a crucial role. Even in the midst of fire and
chaos it finds its way into the hearts of people giving them strength and
hope. A Ukrainian folk song is the voice of the nation that does not fade
away. It is a symbol of strength, solidarity and indestructibility.

Creativity can be considered as one of the means of spiritual weaponry
and resistance, a tool for psychological protection. Through creativity we
draw attention to ourselves and our country. Art helps to maintain
international interest in Ukraine, not to forget about military events and to
raise funds to support the army, thus bringing our victory closer. In the
heart of Ukraine, where every chord is filled with emotion, the great
melody of contemporary music sounds in times of war. To the sounds of
harmony and rhythms that carry devotion and strength, the people feel a
fervent outlook on the world and a soul full of hope.

Contemporary Ukrainian artists demonstrate diversity and creativity in
their performances of Ukrainian folk songs making arrangements, creating
new and exciting versions of traditional songs using modern rock sounds
and energetic rhythms (e.g. Okean Elzy’s song “Let Go”, which
arrangement is based on the folk song “Hey, the Girls Were Going),
traditional instruments and melodies combined with modern musical
techniques (e.g. DakhaBrakha’s song “Flying”, which is based on the folk
song “To the Forest Near the River”), traditional Ukrainian motifs with
electronic sound (e.g. The Hardkiss’s song “Kupala”, which is based on the
folk song “Kupala, Kupala™). Ukrainian artists are actively interacting with
musicians and cultures from other countries exchanging ideas, styles and
traditions, as well as creating joint projects. This is also changing the way
Ukrainian folk songs are performed and interpreted.

Conclusions. The genre and style evolution of Ukrainian folk song is a
complex and fascinating process that reflects the diversity of the cultural
experience of the Ukrainian people over the centuries. From the original
pre-marital ritual songs and epic ballads to contemporary arrangements and
interpretations, Ukrainian folk song has travelled a path where tradition has
intertwined with innovation and authenticity with influences from outside
cultures.

This process of evolution testifies to the resilience and adaptability of
Ukrainian culture, as well as its ability to reflect changes in society, history
and the identity of the people. A folk song not only reflects history and
cultural values but also transforms with time retaining its relevance and
significance for the modern generation.

The Ukrainian folk song continues to arouse interest both among its
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own people and a global audience testifying to its outstanding artistic and
cultural significance. The genre and style evolution of Ukrainian folk songs
remains an object of research and a source of inspiration for musicians and
cultural scholars helping to enrich the national musical heritage and
preserve its uniqueness for future generations.
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THE FORMATION OF MEDIA LITERACY OF PRIMARY
SCHOOLCHILDREN AT THE LESSONS “I EXPLORE THE
WORLD”

Media education is one of the main directions of educational activity,
which is aimed at the development of critical thinking, forms the ability to
use and select information, carry out communication, realize the
consequences of the influence of mass communication on a person,
contributes to the increase of professional, intellectual, cultural, spiritual,
and moral levels of future specialists.

Problems in the context of media education are investigated by the
following Ukrainian scientists: O. Baryshpolets, O. Volosheniuk, N. Gabor,
N. Horb, V. Ivanov, L. Naidyonova, H. Onkovych, B. Potyatynyk,
I.Chemerys and many others.

I. Chelysheva notes that mastering the field of media for younger
schoolchildren occurs by the method of trial and error, mostly uncontrolled
by teachers and parents, as a result of which there is a negative impact of
mass media on the child.

A. Gubanova draws attention to the fact that the sooner a child learns to
interact with the media, the less harm will be done to him, because
otherwise, this process can become uncontrolled and cause damage 4
earlier than media literacy is formed naturally.

The widespread spread of media, the emergence of new technologies,
makes it possible to successfully use various models of media education, to
successfully integrate and synthesize them.

The purpose of the article is to develop and justify the method of
forming media literacy of junior high school students in the lessons "I
explore the world", and to check its effectiveness.

The need to develop effective methods of forming media literacy in
elementary school children is a very urgent problem, as media resources
have become a part of our lives, so we, as teachers, should form a
conscious attitude to media resources in school-aged children. Media
education should be considered as theory training and skillful practical
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mastery of modern means of mass communication.

Media education is a part of the educational process aimed at forming a
media culture in society, preparing an individual for safe and effective
interaction with the modern mass media system, including both traditional
(print publications, radio, cinema, television) and the latest (Internet)
media, taking into account development of information and communication
technologies. The main goal of the formation of media literacy of an
individual is the systematic, purposeful accumulation of qualitative changes
in the content of media literacy and the achievement of the unity of its
components in the educational process. In primary school age, the
formation of media literacy takes place at the initial stage. During this
period, children are just beginning to master media technologies and get to
know mass media. Based on this, the results of media literacy can be
presented in the form of three basic components — informational
(knowledge), motivational and activity. They can develop both in curricular
and extracurricular activities.

In my opinion, the introduction of media education during the lessons
"l explore the world", where it is very important to be able to work with
information, is extremely relevant. We have to make students understand
that the teacher is not the main source of knowledge. Each lesson requires
the use of pedagogical methods, techniques, but in order to interest
students, it is necessary to involve what is an integral part of their lives
today. Therefore, we actively use students' gadgets (phones, tablets) and an
interactive whiteboard. This has great advantages: accessibility, the
opportunity to visit the museum anywhere on the planet and at any time.
Students can research various topics, study information, and draw general
conclusions based on this.

So, media competence is the ability and skill to find, evaluate, use,
analyze, and transmit information in various activities. The goal of an
individual's media competence is the development of the skills of
competent interaction with the media, that is, media literacy.
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FORMATION OF HEALTHY EATING SKILLS IN
ELEMENTARY SCHOOL STUDENTS IN THE LESSONS ‘I
EXPLORE THE WORLD’

According to statistics, the situation with children's health is close to
critical: the level of general morbidity is increasing, diseases of organs and
systems are spreading more and more. The reasons for this are a sedentary
lifestyle, the lack of a healthy lifestyle, the poor environmental situation,
and an excessive workload at school. An equally important factor in
children’s health impairment is the lack of healthy, balanced nutrition.

From January 1, 2022, new norms and procedures for the organization
of meals in educational institutions came into force. Not only the
composition of the school menu and cooking recipes, but also the form of
food organization, recommendations for the equipment of food blocks and
work with suppliers, as well as approaches to the formation of a culture of
healthy eating among schoolchildren, as a cross-cutting competence of the
New Ukrainian School, started to undergo innovations [1:77].

Today, many scientists, doctors and famous personalities are
considering this issue: O. Zelenska, E. Klopotenko, O. Shvets, V. Lyashko,
O. Lisowyi, V. Gorzheev, A. Stashkiv, I. Kuzin, O. Stepaniak and others.

It’s important to recollect the importance of Cicero's saying: We need
to eat and drink so much that our strength is restored and not depressed.
Nutrition plays a serious role in the issue of full-fledged development and
growth of schoolchildren. It not only contributes to the general
strengthening of children's bodies, but can also affect their work capacity
and success. The rational nutrition of students is based on the observance of
three main principles; ensuring that the energy value of the diet
corresponds to the body's energy consumption; satisfaction of the body's
physiological needs in the specified amount of energy and ratio in food
substances; observance of an optimal diet, i.e., a physiologically justified
distribution of the amount of food consumed during the day [2:75].

The purpose of the article is to help teachers and parents to develop
healthy eating skills in elementary school students. It is necessary to
establish an understanding of balanced nutrition and healthy eating habits
in children. After all, our eating habits are formed from childhood.
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Instilling healthy eating skills in children of primary school age should be
done not only by parents, but also by the school. It is important for the
teacher to explain to students the benefits and harms of certain products, to
form healthy eating habits. It is possible to implement these tasks through
the discipline "I explore the world" (fundamentals of health).

A dominating feature of the structure of lessons on the basics of health
should be flexibility, an organic combination of educational-cognitive and
recreational-motor activities of students, dialogue and group cooperation of
various types. It it is necessary to select non-standard and more modern
methods and forms of education for students to learn the basics of healthy
eating to be interesting [3:6].

It is important to use various interactive exercises as often as possible
both during the study of new material and during its consolidation and
repetition. It is possible to form healthy eating skills in elementary school
students thanks to the use of games in the lessons of the basics of health.
Didactic games make it possible to individualize the work in the lesson, to
give tasks that are applicable to each student, developing their abilities as
much as possible. Games can foster a sense of responsibility, collectivism
[4:30].

Therefore, in modern conditions, the health of children is of great
importance, since the future of society depends on the health of the younger
generation. Many diseases of organs and their systems arise due to
irrational nutrition. It is important to inculcate a culture of healthy eating
from a very young age, both at home and at school. In the "I explore the
world" lessons, the teacher needs to choose innovative, more modern ones
alongside traditional methods and forms.

The modern lesson on the basics of health "I explore the world" is a
democratic lesson. It is held not for schoolchildren, but together with them.
This is, first of all, a lesson that creates real conditions for the intellectual,
social, and moral development of an individual. It is important to organize
a lesson based on cooperation and interaction. Only the coordinated work
of parents and teachers can form healthy eating skills in schoolchildren.
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HEALTH SAFETY TECHNOLOGIES AS A FACTOR OF
PRESERVING AND PROMOTING HEALTH IN CHILDREN OF
UPPER-KINDERGARTEN AGE

The period of preschool childhood is a unique period of development,
which is saturated with various physiological, social and psychological
changes. This age is important in the formation of personality, because it
forms the necessary skills and habits that determine the degree and nature
of adaptation in the following stages of the child's life. At the current stage
of society, an important problem is the formation of skills to preserve and
strengthen health. This is especially relevant among children of upper-
kindergarten age, because children must be aware of what health is and its
value, have a certain idea about a healthy lifestyle, the importance of
hygiene, and proper nutrition. Therefore, it is important for the teacher to
choose a system of measures aimed at preserving and strengthening health,
that is, a complex of health-preserving technologies.

This problem will always be relevant in preschool education, therefore,
the development of children, their attitude to their health will depend on
how the teacher plans the educational process, what conditions will be
created for this.

Problems of health safety technologies were studied by Ukrainian and
foreign scientists: S. Aleschenko, Yu. Boychuk, L. Hryvniak, K. Daene,
O.Dubogai, S. Ivankova, L. Loginova and others. The researches of
teachers: V. Horashchuk, O. Dubogai, S. Kyrylenko, S. Lapayenko,
S.Svyridenko, S. Tyshchenko, V. Shakhnenko and others, which reveal
various aspects of the formation of a culture of health and a healthy
lifestyle, are becoming especially relevant. Psychological and pedagogical
and social aspects of a healthy lifestyle for children and youth were
characterized in the studies of O. Bezpalko, I. Zvereva, N. Zymivets,
G.Laktionova, 1. Sokovna-Semenova, etc.

The purpose of the article is to highlight the content of health safety
technologies as a factor in preserving and strengthening health in children
of upper-kindergarten age.
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Technology is a system of methods that is used to optimize the form of
education, to improve the conduct of classes. Any technology is designed
based on specific conditions and is oriented towards a given, not a
predictable result.

By health safety technologies, scientists understand favourable
conditions for a child's education (without stressful situations, adequacy of
requirements, teaching and upbringing methods); optimal organization of
the educational process (according to age, gender, individual characteristics
and hygienic requirements); necessary, sufficient and rationally organized
motor mode [4, p. 47].

Other scientists understand health safety technologies as: favourable
conditions for a child's education in a preschool education institution,
selection of methods, forms of education and upbringing; preparation of the
educational process, taking into account the age, gender, individual
characteristics of children, creation of a full-fledged and rational movement
regime.

Analysis of classifications of existing health safety technologies makes
it possible to distinguish the following types (according to O. Vashchenko):

- health safety - technologies that create safe conditions for staying,
studying and working at school and those that solve the task of rational
organization of the educational process (taking into account age, gender,
individual characteristics and hygienic norms), compliance of educational
and physical loads with the child's capabilities;

- health - technologies aimed at solving the tasks of strengthening the
physical health of students, increasing the potential (resources) of health:
physical training, physiotherapy, aromatherapy, hardening, gymnastics,
massage, phytotherapy, music therapy;

— technologies of health education — hygiene education, formation of
life skills (emotion management, conflict resolution, etc.), injury
prevention and abuse of psychoactive substances, sex education;

- upbringing a culture of health - upbringing personal qualities in
children that contribute to preserving and strengthening health, forming
ideas about health as a value, strengthening motivation to lead a healthy
lifestyle, increasing responsibility for personal health, health families [5, p.
5].

A wide range of health safety technologies are used in the preschool
education institution: stretching, dynamic pauses, moving and sports
games, relaxation, finger gymnastics, eye gymnastics, corrective,
orthopedic gymnastics, etc. Corrective technologies are gaining popularity,
namely technologies of musical influence, fairy-tale therapy, technologies
of color influence, hardening.
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The task of health safety pedagogy is to ensure a high level of health
for the child's personality, to form a culture of health, to inculcate the skills
of a healthy lifestyle, therefore the problem of preserving the health of
children’s personality will always be relevant and requires further solutions
of modern forms, methods and means of implementing healthy of
conservation technologies in the preschool education institution.
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DESIGN OF A BOOK PUBLICATION IN UKRAINIAN AND
ENGLISH TRADITIONS

Children's illustrated books have been occupying an important niche in
the book business for a long time. Entering the bookstore, we can find a
separate department dedicated only to children's literature. Currently, in
addition to domestic fairy tales, you can also find original fairy tales and
stories by new authors, as well as whole series of translations of foreign
children’s literature. This raises the question: how much does the design of
a Ukrainian children’s illustrated book differ from a foreign one?

Therefore, the purpose of the research was to analyze the children's
illustrated literature market of books in Ukraine and other countries.

The publication of one of the most famous works of children's literature
- Antoine de Saint-Exupéry's story "The Little Prince" was chosen as the
first object of research. The fairy tale was written in 1942 and since then
has been republished almost every year by numerous publishing houses
around the world. In our case, we will analyze the 2023 edition of "The
Little Prince” by the New York publishing house HarperCollins - a
bookstore with a 200-year history, which began its existence with a small
family printing house, and is now one of the largest publishing houses in
the world [1]. The format is 275x245 mm, has 32 pages, English text, has a
soft cover. The main feature of this edition is its design with illustrations by
Sarah Massini. Multicolored drawings are made using watercolor technique
with elements that are drawn with wax pencils, in some places you can find
a collage effect. You should also notice the location of the text on the fully
illustrated pages - the peculiarity is that the text is arranged phrase by
phrase around the illustrations, which sometimes resembles the style of a
comic book, it also makes it easier for young readers to understand the
story, because it does not overload them with their senses, so the child will
return to it again and again books In Ukraine, the story about the Little
Prince can be purchased from the publishing house "A-BA-BA-GA-LA-
MA-GA" [2]. The 280x280 mm edition, 64 pages, 2014, in a hardcover,
attracts the buyer's attention at first glance with the bright illustration of
Vladyslav Yerka, who was remembered by many Ukrainian readers for his
original design of the fairy tale about the Snow Queen, published in 2000.
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In The Little Prince, the design is similar to The Snow Queen: the
illustrations are placed on one page (usually the right), while the text is on
the other page. There are also full-page illustrations, but the design of this
edition differs from the edition illustrated by Sarah Massini, with a larger
volume of text, which is placed traditionally on the entire page, so this
version will be more suitable for older children.

The second object of the research was the story of Hans Christian
Andersen - "The Snow Queen", namely in the edition from the British
publishing house Usborne, 2012 edition, in hard cover, format 250.2 x 226
mm, on 24 pages with color illustrations [3]. The Usborne publishing
house, which was founded in 1973, is one of the leading publishers in the
world, which has branches in the USA, Canada and European countries and
strives to make quality book products for children. The illustrations are
made in the technique of watercolor painting using elements of realism
(pictures of animals, people), the illustrations depict actors or events,
usually with little or no background in the background. Pictures are placed
chaotically, text blocks do not contain a lot of text, they are usually placed
under or next to the illustrations, sometimes above the text, designed with a
larger pin, for a better understanding of what is read by children. In our
case, we should mention the above-mentioned "Snow Queen" of the Kyiv
publishing house "A-BA-BA-GA-LA-MA-GA", decorated with
illustrations by Vladyslav Yerk [4]. The publishing house describes the
design of the edition as "an elegant edition in a dust cover", with a format
of 235x308 mm, "for children from 2 to 102". The book was first published
in the distant 2000, immediately receiving recognition not only from
readers, but also from critics: winning in several nominations of the "Book
of the Year-2000" competition, as well as being recognized as the best
children’s book in 2006 by the Anderson Foundation itself . In addition to
fabulous multi-colored realistic illustrations in the book, which take your
breath away at the first sight of the book cover itself, this edition boasts a
whole separate application, in which reading the work turns into a full-
fledged story game, where all the elements of the illustrations come to life
[5]. The game can be purchased in the AppStore.

And the third object of research was the publication of the famous fairy
tale "Puss in Boots" by Charles Perot. One of the most notable editions of
Puss in Boots is illustrated by Axel Scheffler, publisher of Alison Green
Books [6]. The book measures 6.34 x 0.35 x 4.65 inches (161 x 9 x 118
mm), has 32 pages, and was published on April 12, 2023 in hardcover. We
are used to Puss in Boots being red-haired, ready to go on various
adventures at the same moment with great curiosity, without fear (due to
the cartoon of the same name from the DreamWorks studio), but here, even
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from the very cover, he appears to us as a gray and white cat with a very
kind with a smile, ready to help his master with everything. Inside the
book, each right-hand page is fully illustrated, while a block of text is
placed on each left-hand page, in large, serif type on a white background.
When creating the drawings, the illustrator most likely used several artistic
materials, because in the drawings you can see gouache, ink (for details, for
example, how in some places the detailing of the grass, or the outline of
individual elements or characters), colored pencils (used to add texture and
depth of tone, for example for trails or tree bark), and watercolor (can be
seen in the design of the sky), and the drawings themselves are made in a
minimalist style, similar to children's, so this publication will be easier for
children to accept, because it is not overloaded with text, and the drawings
remind them of their own. In 2019, the Ukrainian publishing house
"Morning" pleased young readers with the publication "Puss in Boots",
which has 10 hard pages (including the cover), in a format of 150 x 140
mm and with color illustrations [7]. The most interesting feature of this
edition is its page structure - the backgrounds are cut out in figures, and on
each subsequent page one of the heroes of the tale is placed in such a way
that they can all be seen without opening the book. The cover features the
main character, Puss in Boots, who, according to the aforementioned
current tradition, is depicted as red-haired, with a sly and fearless
expression on his face. Inside the book, upon opening it, in addition to the
main characters that we saw when we first looked at the cover, we also see
how the events that take place when the Cat interacts with these fairy tale
characters are illustrated. In this regard, the illustrations are placed on each
right-hand page, while as a text block on the left-hand side, in large, sans-
serif type, on a white background that resembles a cloud in its shape. But in
some places on the edges of the page with a text block you can see small
illustrations of elements of the landscape, interior, etc. The illustrations,
made with great detail of the elements, reminiscent of the style of realism,
still do not lose their fabulousness, due to the change of proportions,
interestingly designed clothes of the characters, and of course, giving
human emotions and the ability to walk upright to the cat completely
involves children and their parents in this fictional world.

So, after analyzing the above-mentioned editions of English and
Ukrainian versions of well-known fairy tales and stories, we can say that
the design of children's literature in Ukraine and English-speaking
countries of the world is not very different, but there are still certain
differences. These differences can be seen in the execution of illustrations,
because we still prefer more elaborate illustrations with elements of
realism, while abroad stories are increasingly being reworked so that there
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are fewer text blocks, and the illustrations are made in simpler styles. Of
course, there are also such publications in the Ukrainian market of this
field, but at the moment, Ukrainian publishers, as well as readers, only
recently began to be interested in exactly this design of books, because
their specialty is to convey the main thing to the child in simple words and
simple illustrations, without overloading, and sometimes even inspiring
you to create your own stories.
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FORMATION OF GAME COMPETENCE IN CHILDREN OF
MIDDLE PRESCHOOL AGE IN THE SUBJECT-
DEVELOPMENTAL ENVIRONMENT OF PRESCHOOL
EDUCATION INSTITUTION

The updated basic component of preschool education emphasizes the
comprehensive and harmonious development of the child. One of the main
areas of development of preschool education is the play activities of
preschool children, thanks to which children gain experience that they will
actively use in the future for socialization, communication with other
children and adults [1].

Playing is the main activity that children perform in preschool. It is in
the middle preschool age that children begin to actively use the game as a
means of communication with the outside world, translating their emotions
and experiences that they cannot express in words into a game.

In the basic component, one of the educational areas is "child's play",
which highlights the concept of "game competence”. The article
investigates the importance of forming game competence in children of
middle preschool age in the subject-developmental environment of
preschool education institution.

The study of the formation of game competence is carried out by many
well-known scientists, such as: V. Averin, K. Ushynskyi, K. Gros,
D.Elkonin, H. Hryhorenko, A. Bogush, N. Havrysh, M. Fedorova,
N.Nechyporuk.

The formation of game competence in middle school children is one of
the key stages in their development. K.D. Ushinsky proves that the content
of the game influences the formation of the child's personality [2].

The purpose of the article is to study the formation of game
competence in children of middle preschool age in the subject-
developmental environment in preschool education institution.

Preschool age is the initial stage of assimilation of social experience.
Play is the most accessible type of activity for a child, a kind of way of
processing the impressions received.

Play is one of those types of children's activities that adults use to
educate preschoolers, teaching them various actions with objects, ways and
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means of communication. In the game, the child develops as a personality,
forms those aspects of the psyche that will determine the success of
educational and work activities, and his or her relationships with people
[3:123].

The game shapes perception, thinking, memory, and speech - those
fundamental mental processes without which it is impossible to speak of
the education of a harmonious personality. Already in preschool age, the
child's personality begins to form, and this process is closely connected
with the development of the emotional and volitional sphere, with the
formation of interests and motives of behavior, which, accordingly, is
determined by the social environment, primarily by relationships with
adults typical for this stage of development.

The formation of play competence is most active in children of middle
preschool age, because children already have acquired skills, abilities, and
experience that they use in play. They are more active in collective games,
think through roles and rules of the game. They can evaluate their actions
and the actions of other children involved in the game. Thus, game
competence is the child's ability to free, emotionally rich, spontaneous
activity on his/her own initiative, which realizes the possibility of applying
existing and mastering new knowledge and personal development through
the child's desire to participate in adult life by realizing interests in game
and role-playing activities in a generalized form [4: 5].

The formation of game competence in children of middle preschool age
(usually around 3-5 vyears old) within the subject-developmental
environment of preschool education institutions involves creating an
environment that fosters and supports play as a key element in children's
development[5:45]. This approach recognizes the vital role of play in
learning and development in early childhood. Here are some strategies to
effectively develop game competence in this context:

1. Provide a variety of materials that can be used in different ways, such
as blocks, puzzles, dolls, toy vehicles, art supplies, and natural materials.
These materials should be easily accessible to children and safe for their
age.

2. Design play areas that stimulate children's imagination and
creativity. This might include themed areas, such as a mini-market, a
hospital, or a construction site, which can help children engage in role-
playing and storytelling.

3. While the primary focus is on play, the activities can be subtly
steered to include educational objectives like language development, basic
math skills, social skills, and physical coordination.

4. Facilitate opportunities for children to play together, which can help
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them develop social skills such as sharing, negotiating, and teamwork.

5. Pay attention to the interests and needs of each child and adapt the
environment and materials accordingly. Observation helps in understanding
which aspects of play excite and engage children the most.

6. While having a routine is important for young children, it's also
crucial to be flexible and allow for spontaneous play activities that are led
by the children's interests and ideas.

By focusing on these aspects, preschool education institutions can
effectively support the development of game competence in middle
preschool-aged children, helping them to grow socially, emotionally,
cognitively, and physically through play.

Thus, the formation of play competence in preschool children is an
important stage in their comprehensive and harmonious development, as it
helps children to gain new experiences and find contact with adults more
easily. This approach supports holistic development in preschool children,
fostering growth in various domains through play. The formation of game
competence in middle preschool-aged children in a preschool environment
involves creating a stimulating, safe, and flexible play space that integrates
educational goals and encourages social interaction, guided and adapted by
adult observation and involvement.
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STUDY OF A5 FORMAT NOTEBOOKS OF DOMESTIC
MANUFACTURERS

Unfortunately, there is no exact date of creation of the first notebook in
history. But it is believed that the first notebooks were created in the
seventeenth century, in France during the reign of Louis the Fourteenth [1].
The Renaissance period, many new artistic movements, new fashions and a
huge number of balls, at which in that era it was customary to
imperceptibly pass small folded notes to each other. This fashion continued
for quite a long time, due to which noble and rich people began to order
themselves miniature book-covers, from which leaves could be taken out
literally with one movement of the hand [2]. These small books are
considered the first notebooks in history.

Now notebooks are available to everyone, they have different prices
and designs, so when you go to a stationery store, you can definitely choose
exactly what you like, because the selection is large and every year it gets
bigger. Not only the design, but also the format plays a big role, because it
IS very important that this notebook is not only beautiful, but also
comfortable to use.

Therefore, the aim of the study was to study the existing formats of A5
notebooks of popular domestic manufacturers by reviewing the range of
websites of various Ukrainian notebook manufacturers.

The website of the manufacturer of notebooks "YES" [3] was chosen as
the object of analysis. Analyzing notebooks of A5 format from the
"notebooks, notebooks" section, it was determined that the main method of
fastening the pages of notebooks of A5 format is a spiral, which has a
different location in the models, namely on top, on the left side, and in the
left corner, which is quite convenient for use. It can also be noted that
notebooks with children's designs, which are intended for elementary
grades, generally have rounded edges, while notebooks for adults have
square edges. As for the covers - they are made of fairly thick and hard
cardboard, which allows you to preserve the integrity of the notebook when
it falls and is transported in a briefcase with various things.

The object of analysis 2 is the website of the manufacturer
"Manuscript" [4]. On this site there are sketchbooks or notebooks for
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drawing, each of which has its own exquisite design and style. The unique
weaving on threads of increased strength allows you not to worry about the
strength and integrity of the sketchbook. The manufacturer surprises with
its non-standard but comfortable solutions, because each sketchbook can be
opened 180 degrees, which allows you to draw on a larger format and
better scan your work. Each product has a 1.5 cm thick cardboard cover
and a protective matte coating on top to prevent damage to the design on
the front and back of the notebook.

The object of analysis 3 is the website of the manufacturer "SUPER
PUPERS" [5]. Here the notebooks are more authentic and stylized, the
cover is also made of hard cardboard, but treated with a different material,
namely soft touch coating with selective varnish. In the middle is a page of
thin paper in the main color of the wrapper. Also, which is very important,
the notebook comes with two bookmarks on magnets in the same authentic
style, which enables comfortable use and increases the number of functions
of the notebook. The corners are made exclusively square to preserve the
standard function and aesthetics of the product. You should also note the
color of the paper inside, it is not white, but milky gray, which has a
positive effect on vision.

In conclusion, after analyzing the websites of domestic manufacturers,
we can say that each of the manufacturers has a lot in common in terms of
design, especially in the theme of patriotism, but at the same time, each of
them differs as much as possible from the other in its non-standard formats
and solutions, which encourage everyone to admire at once by three
manufacturers.

It is interesting to see how small differences can affect the purchase
decision, because each manufacturer adds its own uniqueness to the
notebook. You can see that children's notebooks are specially made with
rounded edges for the safety of the child, because he can get injured even
with a notebook. Binding of notebooks is also interestingly made, some
have a standard spiral, while others have a unique interweaving on threads
of increased strength and perfect opening at all 180 degrees.

Each manufacturer managed to emphasize its uniqueness and
practicality, which is not surprising. After all, Ukrainian is in demand all
over the world, because we are distinguished by our culture, consciousness
and worldview, which allows us to create more, brighter and more
interesting.

Thanks to the conducted research, we understand how diverse
notebooks of A5 format can be from different domestic manufacturers,
which, judging by the variety of designs and stylizations, are in great
demand even now - in the era of smartphones and the Internet.
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CIVIC EDUCATION OF PRIMARY SCHOOL STUDENTS IN
THE PEDAGOGICAL LEGACY OF V. O. SUKHOMLYNSKYI

Vasyl Olexandrovych Sukhomlynskyi, a prominent Ukrainian educator
and writer, was known for his progressive and child-centered approach to
education, emphasizing emotional development, creativity, and a deep
connection to nature and society.

His educational philosophy, particularly relevant during times of
conflict and crisis, offers valuable insights into the civic education of
primary school pupils, especially in the context of the ongoing war in
Ukraine [1:36]. Sukhomlynskyi's pedagogical practice can be applied to the
current situation in Ukraine to help children understand and cope with the
challenges of war.

Nowadays, civic education is becoming a priority area for working with
children. To cherish a citizen means not only to acquaint the child with the
history and culture of his native country, but first of all to form an
understanding of his rights and duties in society, moral responsibility for his
behavior.

Responsibilities that rely on education aimed at developing talents,
mental, physical abilities of the child, raising respect for parents, human
rights, fundamental freedoms, cultural identity, language, values and must
provide preparation for life in a free society [2: 21].

In the domestic pedagogical theory and practice, certain directions of
studying the problem of civil education were determined: Research of the
problem of civil education on the conceptual positions of modern
philosophy of education (V. Andrushchenko, G. Deforge., H.Kalinichenko,
V. Kremen, V. Ognevyuk, A. Tolstoukhov, L. Zvyagina); The study of
history, formation and development of civic education (L. Krytska,
V.Popluzhny, M. Ragozin, M. Stelmakhovich, etc.);

The purpose of the article is to reveal the importance of civic
education of elementary school students in the pedagogical heritage of V.
A. Sukhomlinskyi in today's realities of the military invasion of the Russian
Federation

Civic education in Ukraine is conditioned by the process of birth of a
nation. Today, taking into account the new socio-political realities in
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Ukraine after the Revolution of Dignity, the circumstances associated with
the military invasion of russia in Ukraine are becoming increasingly
relevant to the education of the younger generation a sense of patriotism,
devotion to the national cause of strengthening the country, the formation
of an active civil position. The history of human development proves that
the future of each state depends on how much it can provide education of
spiritually mature, socially active citizens [3: 39].

And right now, just today, when our state, Ukraine began the way of
building a civic-experienced society, the use of the experience of the past is
valuable.

Applying V. O. Sukhomlynskyi's pedagogical practices specifically to
elementary schoolchildren during the period of war in Ukraine involves
adapting his educational philosophies to meet the unique needs and
developmental stages of younger learners [3:99].

The methodological significance of the pedagogical heritage of
V.0.Sukhomlinskyi, which resulted in his works "How to raise a real
person", "Birth of a citizen", “I give my heart to the children”, contain the
leading concept of "Motherland"”. Therefore, we can confidently say that an
outstanding teacher invested a lot of effort in civic education of students.
He claimed that the state begins not only with the authorities and
administration, but with ourselves, or rather with the child [4, 5, 6].

In the State National Program "Education" (Ukraine of the XXI
century), the laws of Ukraine "on Education”, "on General Secondary
Education" as strategic defined the task of education in the person of love
to the Motherland, awareness of their civil relationship on the basis of
national and universal spiritual values, strengthening the qualities of a
citizen-patriot of Ukraine for enrichment and multiplication on this basis of
cultural and creative potential of our people.

In the “Concept of civil education of the individual in the conditions of
development of Ukrainian statehood” it is noted that the purpose of civil
education is the formation of “a conscious citizen, a patriot, a professional,
that is, a person with inherent personal qualities, with character traits,
worldview and way of thinking, actions and behavior aimed at self-
development and development of a democratic civil society in Ukraine™.

Implementing these concepts Sukhomlynskyi's approach can be tailored
by educators for elementary schoolchildren for this difficult period in the
life of our country.

1. Young children need a sense of safety and routine. Schools and
teachers can help by creating a stable and predictable environment, which
is crucial during the uncertainties of war.
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2. Sukhomlynskyi's emphasis on emotional well-being is vital.
Teachers can encourage children to express their feelings through
discussions, drawings, and storytelling, providing a safe space for them to
share their worries and hopes.

3. While Sukhomlynskyi advocated for critical thinking, discussions
about war with young children should be age-appropriate. Simple
explanations about what is happening, focusing on the importance of peace
and kindness, can help them understand without overwhelming them.

4. Consistent with Sukhomlynskyi's love for nature, outdoor activities
and lessons that connect children with the natural world can provide a
sense of calm and continuity.

5. Even at a young age, children can understand the concept of helping
others and being part of a community. Activities that involve group
collaboration and helping those in need can instill a sense of purpose and
belonging.

6. Teaching children about their national history and cultural traditions
can help them develop a sense of identity and pride, which is especially
important in times of national crisis.

To summarise, in implementing these practices, it's essential for
educators to be flexible and responsive to the changing needs of children in
a war context, recognizing that each child may react differently and require
different types of support.
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UKRAINIAN VERTEP AS FUNDAMENTALS OF THE
ESTABLISHMENT AND DEVELOPMENT OF THE UKRAINIAN
OPERA ART

Ukrainian opera art is noted for its uniqueness, which reaches the
depths of national history and culture. His professional development, which
began in the middle of the 19th century, was reflected in pan-European
traditions, but at the same time, he was inspired by his own national
sources.

The first folk theater performances, accompanied by music and singing,
became not only a source of entertainment for the public, but also the basis
for the further formation of Ukrainian opera art. Folkloric motifs and
traditions contributed to the development of storylines, development of
action and musical characteristics of the characters. Another characteristic
feature of Ukrainian opera art is the close connection between the plot and
the musical accompaniment. From its very beginning, the Ukrainian opera
theater developed mainly as a musical-dramatic theater, and this
distinguished it from other European schools of opera art. Thus, Ukrainian
opera art has its own, unique features, which are based on national musical
and dramatic traditions.

At the early stages of the development of professional performing arts
in Ukraine, vertep drama occupied a prominent place.

The ancient word "vertep” means "cave", and nowadays it refers to a
specific cave - in Bethlehem, where Jesus Christ was born. The vertep is a
type of puppet theater, an art form that has been known in European
countries since the 16th century. Puppet art itself occupies an important
place in the history of world culture. It gained popularity among the
peoples of Europe, Asia, Africa and America, while in each country it
reflected the national color, typical properties and features characteristic of
a certain ethnic community. The general ideological motives for any puppet
theater were the affirmation of justice, glorification of the victory of good
over evil, glorification of the defenders of the Motherland, etc.

On the territory of Ukraine, the story of the birth of Christ was told and
shown with the help of a miniature box that served as a portable stage for a
puppet theater. Performances were usually created by students who, on
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cold winter days, traveled through cities, villages, estates and monasteries,
offering their performances to the audience. It became a source of income
for their education and livelihood.

The first information about the existence of nativity plays in Ukraine
dates back to the middle of the 17th century, while the oldest records of
nativity plays come from the end of the 18th century. The most outstanding
example of a Ukrainian nativity scene was the Sokyryna nativity scene,
brought to the estate of the Galagan family in the 18th century by Kyiv
bursaks. The bread-and-butter host repeatedly and fondly hosted a
boisterous crowd of talented young people at his estate in the village of
Sokyryntsi in the Poltava Region. In gratitude, the students left the
nobleman the entire nativity scene: a chest, dolls, sheet music and words
(80 pages) [1].

The study of vertep as a folk performance art is complicated by the oral
form of its existence, which is a characteristic feature of the folklore
tradition. Since the nativity texts were known to their performers - bursaks,
traveling dyaks and singers, there was no need to record and preserve these
texts in written form. It was the oral transmission from one generation of
performers to another that determined the specifics of the life of nativity
plays in the folk environment. It should be noted that the oral tradition of
transmission lasted for a relatively short time - from the 18th century to our
time, theatrical props and scripts of performances together with notes have
been preserved.

Vertep is a rather complex dramaturgical phenomenon, because it
combines several types of art: literature, theatrical performance and oral
folk musical creativity, that is, it is a multi-genre phenomenon. Usually,
vertep was performed by "educated” bursak actors, students of the Kyiv-
Mohyla Academy, who performed performances during the Christmas
holidays and recreations. A vivid example is the novel by M.V. Gogol's
"Eyelash", where this work is shown [2].

In addition to vertep with dolls and the performance, a small choir and
an instrumental ensemble took part in the event, which provided musical
accompaniment to the events. Their music and chants played a key role in
expressing the plot and characterization of the characters. In the nativity
drama, the puppet theater and music merged into a single whole, helping to
give the play a national flavour and deepen the emotional connection with
the audience. For the most part, the performance had two actions:
"religious™ and "domestic".

The essence of the first act, which describes the events of the story of
the extermination of the babies by Herod in Bethlehem, required the active
participation of the chorus. A cappella group played an important role,
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commenting on the events and explaining the plot. Also, the choir formed
the images of the heroes of the drama, such as Herod, the three kings,
Rachel and others. However, this first act lacks the individuality of these
characters, although the chorus creates their images through their singing
and expressiveness. The authors of vertep mainly used the canto genre,
which was widespread both in spiritual practice and in folk life of that
period. Kant played a key role in nativity plays, embodying spiritual
content and folk traditions, which gave them a unique color and a special
emotional charge. Psalms and carols were also widely used during
"voicing".

In the second act of vertep drama, small comic everyday plots
unfolded, which were perceived with humour, and therefore the musical
accompaniment was based on folk folklore melodies. Music (and it was
already an instrumental accompaniment) also played the role of a
commentator on events, but at the same time, it created individual
characteristics of the characters, giving each of them their own unique
musical identity [3; 4].

Elements characteristic of the second act of vertep were reflected in the
work of outstanding Ukrainian opera composers, such as S.S. Hulak-
Artemovskyi and M.V. Lysenko. For example, the images of the nativity
Zaporozhets are reflected in the character of the Cossack Ivan Karas in the
opera "Zaporozhets over the Danube”. And the comic characters of the
nativity scene, which represent the new era, were reflected in "Natalka
Poltavka" by M.V. Lysenko due to the appearance of Vozny and Vyborny.
It should be noted that a large part of the musical material of the opera is
also borrowed from vertep: it is worth mentioning "Oh, under the cherry
tree”, "Every garden has its own manners and rights”, "Oh, don't make
noise, puddle”, "The winds are blowing" ...

Summarizing all of the above, it should be noted that the art of vertep
laid the foundations for the formation and further development of opera in
Ukraine: alternation of musical numbers with spoken dialogues, choral and
solo singing, vocal and instrumental ensembles, dances, pantomime,
scenography, costumes, etc.

All these components gave the first national opera performances a
national color and psychological characteristics of the characters. The
images and symbols that appeared in the nativity scene were so realistic
that they influenced a new genre that was born during the heyday of the
nativity scene - Ukrainian opera. This influence gave originality and
uniqueness to the works of national opera art, making them understandable
for a wide audience. Today, in the context of the reinterpretation of
national artistic phenomena, we are witnessing the revival of vertep as one
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of the original sources of Ukrainian opera art.

REFERENCES

1. AutonoBuu JI.B. Vkpaincekuii Teatp / VYkpaiHcbka KyJbTypa:
Jlexui. Kuis : JIubigs, 1993. C.443-473.

2.Toroms M. Biii. (Ilepexnan 3 pociiickkoi AHTiH Xapuenko). URL :
https://chtyvo.org.ua/authors/Hohol/Viy/

3. I3Bapina O. Beprenna apama sik CKiajoBa yKpaiHCHKOTO OIEPHOTO
muctenTBa. HaykoBi 3amucku. HarioHanbHa akajgemisi KepiBHUX KajpiB
KynbTypu 1 muctenTB. Ne 19. 2011. C. 11-18.

4. Kopwiit JI. Ictopis ykpaincekoi my3uku. Yactuna apyra (apyra
nonosuaa XVIII cr.) / Jinis Kopriit. Kuis-Xapkis-Hero-Hopk ; Bua-o M.
I1. Komp, 1998. 387 c.

153


https://chtyvo.org.ua/authors/Hohol/Viy/

N. Makarchuk,

Student,

K. Harashchuk,

PhD (Education), Senior Lecturer,
Zhytomyr Ivan Franko State University

ENVIRONMENTAL EDUCATION OF PRIMARY SCHOOL
STUDENTS IN THE PROCESS OF EXTRACURRICULAR
ACTIVITIES

The implementation of environmental education in elementary school
through extracurricular activities is a big step in promoting nature
conservation and preparing the future generation to solve environmental
challenges. The role of extracurricular activities in the formation of
environmental awareness and consciousness of elementary school students
is important for the following reasons:

1. Nature Enthusiasm and Hands-On Experience: Extracurricular
activities include nature field trips, research projects, and work in the
natural environment. This gives students the opportunity not only to hear
about environmental problems, but also to feel them on their own skin and
gain practical experience in interacting with nature.

2. Developing critical thinking: Extracurricular activities help students
develop critical thinking as they explore different aspects of environmental
issues [1:44]

A wide range of scientists helped to form an approach that has a
positive impact on students and increase understanding of the importance
of nature and its preservation: O. Dmytrieva, E. Girusov, M. Kalinnikov,
N. Kondratiev, N. Pavlenko, A. Semenov, L. Zherebintseva, O.Savchenko,
N. Ryzhova, V.L.Saleev, O. Solomennikov, V. Sukhomlynskyi,
V.Yasvin.

The purpose of the article is to educate students in environmental
awareness and an appropriate attitude towards nature.

Creating a new generation that is more familiar and capable of making
positive changes in the global environmental situation. To form values in
children, such as caring for nature, responsibility for one's own actions and
actions towards the environment, as well as understanding the need to
preserve natural resources for future generations. Stimulate the active
participation of students in various environmental protection measures and
projects aimed at improving the environment, reducing environmental
impact and preserving natural resources. Environmental education for
primary school students during extracurricular activities is a vital aspect of
their holistic development [2: 39]. It not only imparts knowledge about the
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environment but also fosters a sense of responsibility and a connection with
nature [3:238].

Organizing nature walks or hikes can be a great way to let students
explore the environment firsthand. This can include identification of plants
and animals, understanding ecosystems, and observing natural processes.
Establishing a school garden where students can grow vegetables and
flowers helps them understand plant life cycles, soil science, and the
importance of biodiversity. It also teaches responsibility and the value of
hard work. Encouraging students to collect recyclable materials and use
them in creative projects helps them understand waste management and
resource conservation. Simple experiments that relate to environmental
science, like water filtration, studying local weather patterns, or observing
the growth of plants, can be both educational and engaging. Visits to
botanical gardens, nature reserves, recycling centers, or science museums
can provide experiential learning opportunities.

Through these extracurricular activities, students not only learn about
environmental science and sustainability but also develop a sense of
responsibility towards the planet. It's important that these activities are age-
appropriate, engaging, and provide hands-on learning experiences. The
goal is to cultivate environmentally conscious individuals who respect and
care for the natural world [4: 35]

Environmental education in elementary school through extracurricular
activities is based on a number of basic principles and methods that
contribute to the achievement of a complete environmental education and
the formation of an attitude towards nature. This is interactive learning,
practical orientation, interdisciplinary, cultural diversity, involvement of
parents and the public. They help to form in students a deep understanding
of environmental issues and motivate them to participate in nature
conservation for the benefit of the environment and future generations.

The use of interactive learning methods in extracurricular
environmental activities is an effective means of engaging students and
increasing learning effectiveness. They allow students to actively
participate in research and discovery, which makes them curious about
ecology. It is work in groups, joint discussion, exchange of ideas and
mutual teaching. Students learn to interact and develop communication
skills. The inclusion of interactive technologies such as virtual tours, web
platforms and mobile applications creates new opportunities for learning
and engaging today's learners. Interactive methods allow students to
acquire practical skills that they can use in real life. This helps increase
interest and preparation for participation in environmental projects. They
encourage students to ask questions, analyze information, and make
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informed decisions about environmental issues [4:59].

The role of the teacher and the teaching staff in the development of
students' environmental awareness through extracurricular activities is
important and decisive. Teachers and pedagogues should be an example for
students in matters of environmental behavior. They play a key role in
planning, organizing and conducting extracurricular environmental
activities. It is necessary to develop programs, produce methodical
materials, determine the place and time of events and provide the necessary
support. Actively cooperate with parents and public organizations to
organize joint environmental events and projects. This cooperation
strengthens the impact of environmental education on students and expands
its boundaries.

Therefore, with the help of extracurricular environmental activities,
teachers can support students' interests in ecology, develop their ability to
analyze and draw conclusions about natural problems, and also promote
their sense of responsibility for the state of the environment [5:48]
Cooperation between teachers, parents and community organizations is an
important component for the successful organization and support of
extracurricular environmental initiatives.

In general, environmental education of elementary school students in
the process of extracurricular activities has great potential for the formation
of environmental awareness and the development of important skills for
future citizens who understand the importance of nature and are ready to
take responsibility for its preservation.
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A FAMOUS UNKNOWN MOTET OF THE RENAISSANCE ERA

Interest in early music, the roots of which can be seen as early as the
19th century, intensified at the beginning of the 21st century and led to the
emergence and formation of a separate, special direction of the culture of
musical performance - "authenticism", with its ideology, scientific and
theoretical foundations and scientific and methodological works, in which
accumulated experience is systematized. And since the end of the 20th
century, the first creative collectives of this direction appeared in Ukraine
as well [2, 178].

A cappella vocal music of the Renaissance era is not supported by
authentic instrumentation and, in addition, is distinguished by a special
recording system, unconventional intonation structure, unusual pitch and
metro-rhythmic systems, etc. All this requires special mastery and
significantly complicates the contact of a modern performer with
Renaissance musical masterpieces. The complex of performing means of
performing a vocal piece of the described era is quite complex and closely
related to a number of important issues of scientific and theoretical
direction. In particular, such as: the question of the concept of the text of a
musical work, "translation” from one stylistic language to another; issues of
style and stylistics, composition techniques; the interaction of "words and
music”, pitch (modal, tonal) and metro-rhythmic organization of the
musical fabric, the influence of the conditions of the genre of the work, etc.
However, without reproducing a stylistically authentic artistic sound
realization of Renaissance musical works, scientific and theoretical ideas
about their stylistics may be inaccurate, even erroneous. All these factors
determine the relevance of the article, which is dedicated to the not fully
revealed and researched musical creation of the Renaissance era - the
motet.

The purpose is to characterize the motet as a historical-stylistic
phenomenon of the Renaissance era, which was revived in the sound form
of historically-oriented performance of the second half of the 20th -
beginning of the 21st centuries.

In history, it often happens that musical innovations start in one genre
and then spread to others. This was the case with the motet during the
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Renaissance. For obvious reasons, composers were more willing to try out
new compositional styles in the motet genre than in the mass. For example,
the older technique of cantus firmus, which originated in the Middle Ages,
was used in masses much longer than in motets. In motets, composers
moved away from cantus forms in favor of freer, more expressive
techniques (including imitative and homophonic textures) much earlier
than in the mass. Over time, these new styles spread to other genres,
including mainstream.

In classical music, a motet is a diverse choral (vocal) musical
composition. The motet was one of the outstanding polyphonic forms of
Renaissance music.

According to Margaret Bent, "a piece of music in several parts with
words" is as accurate a definition of a motet as it would be from the 13th to
the end of the 16th centuries and beyond. This is close to one of the earliest
descriptions we have, by the late 13th-century theorist Johannes de
Grocheo, who believed that the motet “should not be celebrated in the
presence of the common people, because they do not notice its subtleties,
they find it unpleasant to listen to it, but in the presence of the educated and
those who are looking for subtleties in art™ [5].

Let's consider the etymology of the motet. In the early 20th century, the
name was thought to derive from the Latin movere (“to move™), although a
derivation from the French mot ("word" or "phrase") has also been
suggested. Medieval Latin means motettum, Italian mottetto was also used.
If the word comes from Latin, the name describes the movement of
different voices against each other. However, today's reference books
prefer the French etymology, since the word "motet” in the French
language of the 13th century had the meaning "little word" [4].

Medieval motets. The earliest motets arose in the 13th century from the
organum tradition, exemplified by the Notre-Dame school of Léonen and
Perotin. The motet probably arose from the addition of text to long
melismatic passages of the organum. The motet took a specific rhythm
from the words of the poem, and as such appeared as a short rhythmic
interlude in the middle of a longer, more chant-like organum.

The practice of the treble over the cantus firmus marked the beginning
of counterpoint in Western music. From these first motets arose the
medieval tradition of secular motets. These were compositions in two or
three parts, in which several different texts, sometimes in different
vernaculars, were sung simultaneously to the Latin cantus firmus, which
again was usually adapted from a passage of Gregorian chant. It is
suspected that for clarity in the performance of the cantus firmus and one or
another vocal line were performed on instruments. Among the trouvers,
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motets were created by Robert de Rhyne La Chi¢vre and Richard de
Fournival [3].

Motets of the Renaissance. The motet survived the transition from the
Middle Ages to Renaissance music, but the character of the work was
completely changed. Although it grew out of the medieval motet,
Renaissance composers abandoned the use of the repeated figure as a
cantus firmus altogether. Instead, the motet of the given era is a polyphonic
musical arrangement, sometimes in imitative counterpoint, for a choir, of a
Latin text, usually sacred, not specifically related to the liturgy of a
particular day and therefore suitable for use in any service. Antiphon texts
were often used as motet texts. This is the type of composition best known
by the term motet, and the Renaissance period marked the flowering of this
form.

In essence, these motets were sacred madrigals. The connection
between the two forms is most evident in composers who focused on
sacred music, especially Giovanni Pierluigi da Palestrina, whose motets
based on texts from the Canticum Canticorum, the biblical Song of
Solomon, are among the most lush and madrigal. And similar to
Palestrina’s compositions, while his "madrigals”, which contain Petrarch's
poems in praise of the Blessed Virgin Mary, are not superfluous in the
church. The language of the text was a decisive feature: if Latin, then a
motet; if in the vernacular, then a madrigal. Religious compositions in
vernacular languages were often called madrigali spirituali “spiritual
madrigals" [3].

In the second half of the 16th century, Giovanni Gabrieli and other
composers developed a new style: the polychoral motet, in which two or
more choirs, singers, or instruments alternated. This style of motet was
sometimes called the Venetian motet to distinguish it from the
Netherlandish or Flemish motet written elsewhere.

Renaissance motet. In this article, we try to focus on vocal music, in
particular on spiritual music. We will say a few words about those who
worked as musicians of this era, who have not yet been told. As before,
musicians worked in churches, courtyards and cities. Church choirs grew:
the Papal choir in Rome increased from ten singers in 1442 to twenty-four
in 1483! The church remained an important patron of music, but musical
activity gradually moved to the courts. Nation-states became more
powerful during the Renaissance.

Kings, princes and princes competed for the best composers. In one
yard there could be from ten to sixty musicians, including singers and
instrumentalists. Women worked as virtuoso singers at several Italian
courts during the late Renaissance. The court music director composed
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secular works for the entertainment of the nobility and spiritual works for
the court chapel. The nobility often took their musicians with them,
traveling from one castle to another [3].

The two main forms of sacred music of that era are the motet and the
mass. They are similar in style, but the mass is a longer composition. The
Renaissance mass is a polyphonic choral composition consisting of five
sections: Kyrie, Gloria, Credo, Sanctus and Agnus Dei.

Motets first appeared in the late Middle Ages, but flourished mainly
during the Renaissance. Unlike medieval motets, Renaissance motets have
a smooth sound and imitative texture. Although a motet may sound like a
mass, a mass is based on one of the five "ordinary" prayers (Kyrie eleison,
Gloria, Credo, Sanctus, Agnus Dei), while a motet has a different type of
religious text. The motet is usually sung a cappella (without instrumental
accompaniment), although instruments may “double™ the voices.

There were many Renaissance motet composers. Among the most
famous are Josquin Depré and Giovanni da Palestrina. Key motet
composers of the Renaissance include Giovanni Pierluigi da Palestrina
(Italian of the Roman school of composition), Josquin de Pré (French of the
Franco-Flemish school), Thomas Tallis (English) and Giovanni Gabrieli
(Italian of the Venetian school).

Note that the motet was the most prominent polyphonic form of music
during the Renaissance. However, this style of vocal composition did not
emerge during the 1400s and 1600s. As mentioned above, it began in the
Middle Ages. To be more precise, it originated in the 13th century. In this
century, the theorist Johannes de Groqueio explained that the common
people could not enjoy the motet because they could not understand its
subtleties. Therefore, those who appreciated these vocal compositions were
mostly representatives of the elite of society [1].

Therefore, the originality of the motet of the Renaissance era, the new
quality of musical culture, consisted in the understanding of those tensions
that were absorbed by the musical reality surrounding the people of that
time. Such an awareness was incredibly productive, because the diversity
of musical phenomena, which hit over the edge, in the 14th century. still
unknown, constantly demonstrated to hearing and sight all these
distinctions. Differentiation of musical realities, in which different people
of the same era lived, became one of the main signs of the New Age. The
beginning of such differentiation was laid by the Renaissance era, with its
inherent awareness of the generous, exciting wealth in music itself (it was
on such wealth that Castiglione emphasized).

Thus, the nature of the relationship between man and music changed
radically in the Renaissance era, under the decisive influence of the musical
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work. To describe it a bit more concretely, to characterize it from a cultural
and historical point of view was the main task of this work. However, the
focus on the motet genre should not exclude from the field of view
everything else that a person produces in the field of music, all musical
phenomena that surround him, everything that is accessible and meaningful
to him in music, that affects him, leaves his mark or on the contrary,
everything he rejects.
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STUDYING THE EXPERIENCE OF CADETS’ PARTICIPATION
IN MISSIONS ORGANISED BY NATO MEMBER COUNTRIES

In the face of a full-scale war, the issue of creating modern, combat-
ready, mobile, and non-burdensome Armed Forces for the state is acute.
The basis of such an army should be military professionals capable of
effectively performing their tasks in both peacetime and wartime. The
current state of Ukraine's international relations in various fields of activity,
its aspirations to enter the European space, and join NATO, current military
challenges, and political, socio-economic, and cultural realities require
further transformations and development in the field of foreign language
learning. The status of English as a language of international
communication tends to grow steadily.

In the context of the new standards of foreign language training of
cadets of higher military education institutions, there is an urgent need to
improve the formation of professional foreign language communicative
competence of the prospective officers of the Armed Forces of Ukraine,
who will use foreign languages in the course of performing official tasks.

The relevance of the research lies in the urgent need to study the
experience of cadets' participation as interpreters in missions organized by
NATO member countries. This issue is an important research topic in terms
of developing language skills, intercultural communication, and training of
prospective military specialists in the field of international relations and
security.

This experience may include analysis of training programs and
practical skills acquired by cadets while participating in international
missions. The research may also cover aspects of translator training for
specific fields, such as military and political terminology, military
specializations, and NATO requirements and standards for translation and
intercultural communication.

Taking into account the experience of cadets in such events, it is
possible to analyze and investigate the impact of participation in
international missions on the professional and personal development of
cadets, including their ability to adapt to various cultural and linguistic
environments, the development of communication skills and the increase of
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motivation for learning languages.

As a result of the analysis and research of these activities, the program
of education and training of translators for participation in international
missions is improved and the development of effective international
cooperation within NATO is ensured.

The participation of Ukrainian cadets as translators in missions
organized by NATO member countries is an important aspect for the
development of military education, and training of prospective officers, as
well as for deepening mutual understanding and cooperation between
Ukrainian and Western military structures. Participation in such missions
realizes the following tasks:

1. Development of language skills: the participation of cadets as
translators in NATO missions contributes to the improvement of their
language skills and the study of the specifics of military terminology in an
international context.

2. Intercultural communication: cadets participating in NATO missions
as interpreters get the opportunity to learn to communicate effectively and
cooperate with representatives of different countries and cultures.

3. Preparation for international service: participation in such missions
helps cadets gain valuable experience and knowledge necessary for further
service in international military missions and operations.

4. Development of professional skills: working as translators in NATO
missions contributes to the development of professional skills in the field of
translation, including accuracy, speed, and the ability to work under
stressful conditions.

5. International experience: participation in such missions provides
cadets with the opportunity to gain international experience and expand
their knowledge of international standards and practices in the military
sphere.

6. Promotion of international cooperation: the participation of cadets as
translators in NATO missions contributes to the deepening of cooperation
between participating countries and helps to build trust in the international
community.

Cooperation with NATO countries can also contribute to the
implementation of standards and training methods used in NATO member
countries in military education in Ukraine. This can help improve the
quality of military education and training of Ukrainian cadets and prepare
them for future service in the international military community.

In general, the cooperation of NATO countries with Ukrainian cadets is
an important factor in deepening mutual understanding, improving
professional training, and maintaining security and stability in Ukraine.
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VOCAL AND CONDUCTING AND CHOIR SCHOOL OF
VOLYN (XIX-FIRST HALF OF XX CENTURY)

A rather impressive artistic educational field of historical Volyn in the
19th century. there is a territory that now belongs to the Rivne region. In
the schools of this region, choral performance played an important role and
stood at a high level. However, the development of musical education here
was strongly conditioned by the socio-political turbulence of the beginning
of the 20th century: revolutions, military conflicts, and the struggle for
Ukraine's independence.

Dmytro Kotka (1892 - 1982) should be mentioned among the
prominent musicians-pedagogues of that time. He did not receive a
specialized musical education, but was a talented amateur. His life and
career reflect a complex mosaic of individual fate in the conditions of
constant changes in the socio-cultural environment of the 19th and early
20th centuries. During his life, Kotko experienced numerous trials: arrests
by Polish intelligence, exile by the Bolshevik authorities. However, even in
such difficult circumstances, he continued to develop his talent as a
musician and teacher. After being exiled to Siberia, Kotko returned to
Ukraine and worked with amateur groups in Lviv until the end of his life
[1].

The fate of Mykola Khomychevsky (1897 — 1983), also known as Boris
Ten, attracts attention with its unpredictable course, which includes both
achievements and trials, oblivion and recognition. It is interesting that some
reference editions have different biographical references about the same
person. Boris Ten, a poet and translator, was born in the village of Dermani
in Western Volyn in the family of a priest. He was educated at the Volyn
Institute of Public Education and the Moscow Music and Pedagogical
Institute [2]. On the other hand, Mykola Khomychevskyi was known as an
Orthodox priest who graduated from Kyiv State University. He worked as a
priest in Kyiv, was an archpriest and an active organizer of parishes in
eastern Volyn. However, his life was cut short by his arrest and sentence to
long-term exile, after which his further fate remained unknown [3]. The
researchers explain the identification errors as follows: Boris Ten avoided
using the name of Mykola Khomychevsky to avoid conflicts with the
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authorities, who had already punished him by sending him into exile in the
Far East. His extraordinary translation skills and methodical guide for
amateur choir directors remain an example of his influence and uniqueness.

Mykhailo Gaidai's name is a symbol of cultural enlightenment, which
shed light on Zhytomyr and Volyn in the first half of the 20th century. His
talent in drawing and music was revealed from an early age, when he
simultaneously studied at the art school of M. Murashko and the choir
chapel of J. Kalishevsky. For his impeccable hearing and skill, Mykhailo
Gaidai was awarded a gold coin, which saved his family during the
Holodomor. Arriving in Zhytomyr in 1898, the artist began his teaching
activities as the director of the choir of the orphanage and singing teacher
in various schools and gymnasiums of the city. He also acted as regent in
the theological seminary and conductor of the choir "Enlightenment” of the
Volyn province. During this period, Gaidai began harmonizing church and
secular melodies, receiving high praise from prominent Ukrainian
composers M. Lysenko and M. Leontovych. He also began researching
ancient Ukrainian music and carried out folklore expeditions designed to
reveal the musical heritage of various ethnic groups living on the territory
of Ukraine. Mykhailo Gaidai's moral qualities were especially evident in
the last years of his life, when he agreed to lead the metropolitan choir in
Kyiv, despite the risks associated with the political circumstances of that
time. Such courage and principles made Gaidai an outstanding figure in the
history of cultural development of the region. This circumstance greatly
annoyed the party leadership of the state, so the relevant "authorities"
repeatedly expressed their irritation to the People's Artist of the USSR Zoya
Gaidai regarding "the church activities of the father and too frequent visits
to the Volodymyr Cathedral™ [4].

The activities of the musician and teacher Sofia Apollonivna Kossova
(1873-1965) played a significant role in the development of the musical
culture of our region. She was not only an outstanding vocal teacher, but
also the epitome of intelligence and sophistication in all aspects of her life.
Her noble descent from the ancient noble family of Svidersky and her
knowledge of several foreign languages helped her not only in
communication, but also in performing works in the original language at
amateur evenings. Despite her high social status, which at that time
prevented her from entering the professional scene, Kossova received a
special education at the St. Petersburg Conservatory. Although she worked
on the opera stage for some time, she later found her calling in pedagogy.
The slogan "A singer must be comprehensively developed" became the
guiding principle of her work. After the coup of 1917, her noble origin and
moral principles prevented her from joining the professional circle of the
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Kyiv Music and Drama Institute, and the new government deprived her of
her property and connections with her colleagues. Nevertheless, she
continued her creative activity at the Volyn Music Technical School (later
the Zhytomyr Music School), where she became the founder of the vocal
department. Sofya Apollonivna adhered to traditional vocal technique, but
also openly experimented with new technical techniques in scale and
coloratura [5].

Professional publications of Spain, Belgium, Holland and France spoke
ambiguously about the talented singer from Volyn, Oleksandra
Shumovska-Horain (1896 - 1985). Her art impressed the world scene with
its unparalleled emotionality and amazing expressiveness. She not only
successfully completed the vocal department of the Warsaw Conservatory,
but also studied the class of composition with the distinguished professor
Vincent d'’Andy at the Paris Conservatory "Scolya-Cantorum®. Here, in the
very heart of the musical capital of Europe, she gained invaluable
experience and felt the taste of great world art. Having created her music
school back in 1927, Oleksandra not only helped develop the talents of
young performers, but also educated a new generation of musicians. Her
outstanding students toured almost all of Europe as part of a female quartet,
where they performed both classical works and the best Ukrainian songs,
bringing the musical heritage of Volyn to the heart of Europe. Sensing the
lack of children's performing repertoire, she turned to composition skills,
creating a number of vocal works for women and children, which have
become a real treasure in the world of music. Her piano pieces and spiritual
works impressed with the depth of emotions and sophisticated art of
composition [6].

So, in conclusion, it is necessary to conclude that the conductor-choir
and vocal school of our region has a powerful professional level and stable
traditions. Thanks to the talented citizens, the musical art of Ukraine has
been enriched with new names that have raised the country's culture to the
world level.
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FORMATION OF WORDVIEW GUIDELINES FOR
ELEMENTARY SCHOOL STUDENTS BY MEANS OF NATURAL
THERAPY

The relevance of this topic is becoming increasingly scientific with
modernization of education in Ukraine and a rapid progress in the use of
information technologies. After all, the future nation must be not only
scientifically enriched, but also psychologically prepared for the
challenging future life conditions. The educationalists emphasize that
psychological state of modern children worsened, bullying, stress,
breakdowns, anxiety appeared in classes. And every modern teacher should
be prepared to deal with the situations of this nature [1: 103].Worldview
and scientific guidelines for younger students begin to form when they first
cross the threshold of school life. It is the first teacher who begins to direct
the eyes of children to the perception of the whole picture of the
surrounding events and realities of life.

The purpose of this article is to study the formation of worldview
guidelines for elementary school students by means of nature therapy.

To disclose this problem, both psychological and pedagogical literature
were used. We employed the best practices and methods of famous
teachers for the education of young schoolchildren: V.O. Sukhomlynskyi
and his boundless love for children, A.S. Makarenko argued that children
should learn during play, and that education should take place in a team [2:
343].

Sukhomlynsky's model of introducing nature therapy was used as a
model for outdoor lessons. Additional information technologies were used
to relieve students’ mental stress during math and Ukrainian language
lessons, as these lessons require the greatest concentration and emotional
stress. While conducting physical education lessons in the open air, Vasyl
Sukhomlynskyi stated that Learning is not a mechanical transfer of
knowledge from the teacher's head to the child's head [2: 566].

Forming worldview guidelines for elementary school students through
nature therapy involves integrating experiences in nature with lessons that
promote a healthy, balanced perspective on life and the environment. Here
are some steps and principles to consider:

1. Begin by helping children understand their intrinsic connection to the
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natural world. This can be achieved through simple outdoor activities like
nature walks, gardening, or observing wildlife.

2. Teach children to respect nature by explaining the importance of
ecosystems and biodiversity. Activities like cleaning up a park,
participating in recycling programs, or planting trees can instill a sense of
responsibility towards the environment.

3. Foster a sense of wonder and curiosity about the natural world.
Encourage questions and exploration, which can lead to a deeper
understanding and appreciation of nature.

4. Highlight the health benefits of spending time in nature, such as
reduced stress, improved mood, and increased physical activity.

5. Introduce students to different cultural views about nature to broaden
their understanding and respect for various worldviews. This can include
stories, traditions, and practices from different cultures relating to nature.

6. Use didactic games to develop the worldview of students.

Thus, young students will be encouraged to notice the beauty and
diversity of nature, improve their mental and physical state of, get rid of
their emotional stress. It is a good means to increase productivity of
lessons.

To sum up, modern teacher should focus on the formation of the
worldview of elementary school students; to do this, the educator must
constantly develop them intellectually and psychologically, which
presupposes the use of the latest technologies. One of the methods that can
be used is natural therapy. It is important in the lessons that there was
cooperation between students and the teacher. After all, only by working
side by side can we achieve great and significant results. To educate the
future generation is scientifically developed and psychologically educated.
The goal is to nurture a balanced and respectful relationship between young
students and the natural world, which in turn shapes a responsible and
informed worldview.
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PEDAGOGICAL CONDITIONS FOR THE REALIZATION OF
MARIA MONTESSORI’S IDEAS IN THE NEW UKRAINIAN
SCHOOL

The mission of the New Ukrainian School is to help reveal the
personality, individuality, abilities, talents and capabilities of each child.
Modern Ukrainian society needs the education of a developing person, who
understands himself/herself. This is a free person in a free country [1].
Montessori's pedagogical model is a model of humanizing education,
educating a self-aware person. This is the idea of education through the
practice of life, through freedom of action and this is one of the
components of the idea of the New Ukrainian School.

The ideas of M. Montessori were studied by many scientists: S.Rusova,
O.Hiltenen, T. Mikhalchuk, Yu. Fausek, S. Yakimenko, N. Lubenets,
T.Mikhalchuk, G. Milenina, D. Orlova, T. Ponimanskaya, V. Zolotoverkh,
M. Chepil, A. lichenko, I. Dychkivska, N. Kravets, M. Levkovsky,
G.Milenina. The leitmotif of M. Montessori's method is that the pupil
should enjoy learning. Ukrainian educator Vasyl Sukhomlinsky also shared
her ideas and dwelt on them. Many scholars and educators turn to these
immortal methods nowadays.

The social orientation of M. Montessori’s pedagogical idea resonates
with the ideas of modern education — the formation of children's values of a
democratic society, a free individual. This process of forming students’
competencies necessitates using of certain pedagogical conditions. This
will help to find the most optimal way to implement educational tasks [2:
49].

The purpose of the article is to justify and determine the pedagogical
conditions for the implementation of M. Montessori’s methods of
education in the pedagogical process of the New Ukrainian School. Integral
parts of pedagogical conditions are integrated components. This is a set of
different forms and methods of training and education, pedagogical
situations, material and technical base, the creation of an innovative
communication, educational and developmental educational environment.
These conditions are a prerequisite for the implementation of the key
components of the formula of the New Ukrainian School.
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The purpose of primary education is the comprehensive development of
the child, his talents, abilities, competencies and cross-cutting skills in
accordance with age and individual psychophysiological characteristics and
needs, the formation of values, the development of independence, creativity
and curiosity [1].

Modern teachers, followers of M. Montessori’s methods, modernize the
theory on the basis of experiments, complementing it with the practice of
using, taking into account the requirements of scientific and technological
progress, trends in the social development of society [3:30]. Maria
Montessori believed that "any reform of education should rely on the
personality of a person. A human must become the center of education
himself, and we must never forget that man begins his intellectual growth
not at the university, but from birth [4:38].

Realization of M. Montessori's ideas in the modern educational process
of Ukraine is based on the principles of personal development. Montessori's
pedagogical system is holistic, humanistic, integrative. It is based on three
main components. The first is the freedom of development and actions of
the child. In this case the individuality and personality of the child is
manifested. The second component states that each child has its own
driving force to move forward. The teacher only pushes and does not
require movement. The third element is based on the statement that each
child needs an individual approach. The child is a person, therefore, you
need to focus on the characteristics, capabilities, needs and abilities of each
child [5:123].

Thus, the realization of the primary education’s purpose is based on the
statements where each child is unique and gifted, has his/her own way and
term of development. A free personality develops through the support of
independence, the development of thinking and the maintenance of self-
confidence. This personality will be able to self-actualize successfully in
the future. The child discovers himself/herself and masters the world
around him/her in active activity. Learning in a playful way in a specially
created environment allows to acquire new knowledge. The teacher needs
only to push and prompt, stimulate self-development, create appropriate
pedagogical conditions. The motto of Montessori pedagogy is "Help me do
it myself."
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PROBLEMS OF SPACE AND TIME IN MATHEMATICS FOR
PRIMARY SCHOOL STUDENTS

The aim of organizing the educational process in elementary school is
to develop in younger students the ability to assimilate commonly accepted
knowledge, skills, and abilities that will be useful to them in everyday life.
Proper assimilation of these components of learning is impossible without
considering their concepts of space and time, as these notions are of
significant importance for the successful educational activities of students,
including their ability to write, calculate, and solve mathematical problems,
as well as in their daily lives. Understanding the concepts of time and space
is considered one of the key aspects of education in elementary school.
Today, the task of teachers is to develop methodological approaches that
will facilitate the formation of students' ideas about time and their
orientation in it during the study of mathematics.

Researchers V. Kovalyuk and N. Listopad have studied the process of
forming children's ideas about time and their orientation in time [1], [2]. An
important part of forming these concepts involves children performing
actions with named numbers and developing the corresponding skills. This
aspect has also been studied by A.V. Tikhonenko A. V., Sarienko V. K. [3].

Understanding the concepts of space and time in mathematics is
essential for the development of elementary school students' cognitive
skills and their preparation for further mathematical and scientific
education [4], [5].

The purpose of this article is to elucidate the fundamental aspects and
peculiarities of space and time in the mathematical education of elementary
school students.

Spatial awareness is the recognition of one's own body in space and the
relative position of objects around it. It involves understanding and
remembering the location and orientation of objects in relation to oneself.
Learning about space in mathematics helps children understand and
navigate the physical world around them. It includes concepts like shapes,
sizes, patterns, and spatial relationships. Good spatial awareness is linked
to success in subjects like mathematics (geometry, problem-solving),
science (understanding physical phenomena), and arts (visual arts,
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architecture). It also aids in the development of motor skills and is crucial
for everyday tasks such as navigating spaces and organizing objects. This
awareness is essential for everyday tasks and is also a precursor to
understanding more complex geometric concepts later in life.

Time is a fundamental concept that helps children organize events in a
sequential manner. Understanding time involves learning about hours,
minutes, days, weeks, months, and years. It also includes grasping the idea
of past, present, and future. This understanding is crucial for time
management, planning, and the comprehension of historical and future
events. Temporal understanding is essential for planning, organizing
activities, understanding history, and comprehending narratives. It also
plays a role in mathematical concepts like duration and sequencing, and is
critical for developing time management skills. Understanding by students
of concepts related to time, such as orientation during the day based on
natural phenomena, notions of cause-and-effect relationships in rhythmic
natural occurrences, awareness of the duration of seconds, minutes, and
hours, skills in reading time from a clock, and assessing time intervals,
constitutes the comprehensive understanding of time for elementary school
students. The study of this concept is considered challenging due to its
abstract nature and the absence of tangible objects for representation. Time
cannot be stopped or rewound, making the comparison of time intervals
and events a complex task.

As a result of systematic work, students develop certain ideas about the
properties of time: time is not subject to slowing down or speeding up; time
always moves forward and cannot be turned back.

The particularities of acquiring skills to distinguish parts of the day and
name them in the correct sequence include:

Students typically focus on those parts of the day that they perceive
from adults or during which they perform specific activities. They
determine parts of the day starting in the morning (when they wake up).
There may be some discrepancies in the mastery of the names of the parts
of the day.

It is important for teachers to take these specificities into account and
utilize teaching methods that help students better understand and
consolidate their knowledge of time.

The problem of space and time in mathematics for elementary school
students can arise due to several key factors. Let's consider some of them
and ways to address them:

Abstraction: The concepts of space and time can be abstract and
challenging for young children. To address this issue, it's crucial to use
concrete examples, graphical representations, and games that help children
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grasp these concepts.

Low Development of Thinking: Children in elementary school have not
yet fully developed high-level abstract thinking. It is essential to use
activity-based methodology and practical tasks to help them learn basic
concepts of time and space.

Real-Life Relevance: Tasks and examples should be connected to
students' real-life experiences. For example, use the concept of time to
discuss daily routines or space to explore places in their immediate
environment.

Application of Geometry: Elementary school students may struggle
with understanding concepts related to geometry, such as point, line,
straight line, angle, and more. It's important to start with simple concepts
and gradually progress to more complex ones.

Individualized Approach: Each student may have unique needs and
learning paces. Teachers should create individualized programs and
assignments for students who require additional support or further
development.

Utilization of Visualization: Using drawings, diagrams, models, and
other visual aids can significantly facilitate the understanding of space and
time concepts.

Games and Interactive Teaching Methods: Using educational games
and interactive methods can make the learning process more engaging and
effective for children.

Both space and time concepts in mathematics involve problem-solving.
Whether it’s figuring out the shortest route between two points (spatial
problem-solving) or determining the duration of an event (temporal
problem-solving), these skills are critical in both academic and real-life
contexts. Spatial learning, in particular, enhances visualization skills.
Concepts of space and time are not limited to mathematics. They intersect
with subjects like science (e.g., understanding the solar system), geography
(e.g., reading maps), and history (e.g., timelines). This interdisciplinarity
aids in the holistic development of a child. Engaging with spatial and
temporal problems can improve cognitive flexibility — the ability to adapt
thinking and behavior to new, changing, or unexpected events. This skill is
essential for adaptability and creativity.

In conclusion, it is crucial to create a structured and engaging learning
program that promotes the development of elementary students'
understanding of space and time concepts. Understanding these concepts is
a crucial step in mathematical education and the development of children's
general cognitive skills. Incorporating activities and lessons that focus on
space and time in elementary education not only strengthens mathematical
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understanding but also supports overall cognitive development, preparing
students for more complex academic tasks and real-world challenges.

The study of space and time in mathematics for elementary school
students revealed that this topic is important not only for the development
of mathematical skills, but also for the development of critical thinking and
the ability to analyze information. Time is one of the most important and
complex quantities. Children's knowledge of time and space is acquired
very slowly through prolonged observation, the study of other concepts,
and life experience. During mathematics lessons, when the concept of time
Is being taught, it is recommended to adhere to the principle of clarity. Use
various tables, diagrams, clocks, stopwatches, timers, and other tools. Make
lessons interesting by sharing fun facts about time in plants and animals,
using didactic games, mental exercises, and preparing various exercises and
non-standard tasks.

Further research in the field of the problem aspects of space and time in
mathematics for elementary school students can focus on the development
and implementation of innovative teaching methods that facilitate a better
understanding of these important concepts, as well as studying their impact
on the overall mathematical development of students.
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PECULIARITIES OF THE ORGANIZATION OF STUDENTS IN
THE CLASSES OF THE EXTENDED DAY GROUP

The organization of the work of the extended day group is due to
insufficient involvement of parents in the education and upbringing of their
children for various reasons, early schooling, expansion of educational
opportunities and provision of social development of students.

The problem of health care competence formation has been studied by
many scientists. The researchers took into account various aspects of the
problem related to the organization of the extended day group. Specialists
showed the greatest interest during the 1950s and 1980s. Among them:
Zh.Gotdayeva, A. Gordina, P. Grantsina, V. Dimidova, B. Kobzar,
V.Korotov, E. Kostyashkina, K. Prysiazhnyuk, T. Rabchenyuk, M. Skatkin,
V. Gubenko and others.

Currently, significantly fewer works are devoted to the problem of
reforming the extended day group in the conditions of the New Ukrainian
School (NUS).

The essence of the statement of the problem. Extended day groups
(EGDs) play an important role in the system of education and training of
schoolchildren. With children staying in school for a long time after
intensive sessions, parents have a responsibility to ensure that their children
receive the best care possible. Taking this into account, educators of
extended day groups are obliged to create appropriate conditions for the
continuation of educational work and active recreation of pupils [1:68]. For
decades, researchers (T. Herlyand, L. Gurvych, V. Dubrovsky,
Z. Morozova, |. Popova, A. Ogorodnikova, Z. Sadovnycha, O. Spivak, etc.)
studied the problems of organization and content of the extended day group
regime. As a result, the following activity regime was determined for
children attending the extended day group: outdoor walks lasting at least
1.5 hours; lunch at least 30 minutes; doing homework lasting no more than
1 hour; conducting sports and entertainment events that form the
competence of health preservation in younger schoolchildren — lasting at
least one hour.

The formation of the health care competence of primary school students
in the classes of the extended day group is achieved through a complex
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system of physical exercises and motor activity, organized according to the
following forms of training: physical culture breaks during homework,
walks in the fresh air, hours of sports culture (SFC), which is the main form
of physical culture and health activities in the group [2:94].

The organization of "sports hours™ in extended day groups should be
considered in close connection with other forms.

Sports class takes place in a free atmosphere and in a playful manner.

An important means of forming the health care competence of primary
school students in the classes of the extended day group is the game.

A game is a physical or mental activity of a person that has goals, tasks,
rules and an entertainment component. The main goal of the game is to
develop students' skills and teach them to make the right decisions. Games
strengthen the student's personality, abilities and prospects for the future.

A. S. Makarenko stated that the game is of great importance in the life
of a child. What a child is like in the game, he will be like that in work
when he becomes an adult. That is why the formation of the future
personality takes place mainly through play. That is why the play and the
way it is organized is the key to the organization of education.

It is very important to fully use and apply not only didactic and
educational games, without which it is practically impossible to organize a
full-fledged rest, but also mobile (sports) games. Well-chosen and well-
organized games contribute to the harmonious development of students.
Through outdoor games in the after-school program, primary school
students develop health competence. This group of games helps to
maintain and improve the physical form of schoolchildren, develop
muscles, motor skills, coordination of movements and endurance. Active
games help children relax and relieve stress. Students realize the
importance of taking care of their health and leading a healthy lifestyle. In
addition, active and sports games also help to develop social and
communication skills of children of primary school age and teach them to
cooperate in groups [3:37].

In general, the use of mobile games in the extended day group
contributes to the general physical, social and psychological development
of children. They help students maintain energy and a positive attitude.
That is why it is an integral part of the organization of GPA classes for
primary school students.
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ART-GRAPHIC DESIGN OF COMICS AND SERIES OF
ORIGINAL CHARACTERS

Comics represent a unique form of art that combines text and
illustrations to provide readers with a cohesive narrative. Due to their
exceptional ability to convey stories, emotions, and ideas, comics have
become increasingly popular over the years. To understand the process of
creating comics and their impact on readers, it is important to consider
several key aspects.

Comics can be viewed as a form of visual storytelling, where images
play a crucial role in conveying stories and emotions. In his book
"Understanding Comics: The Invisible Art" author Scott McCloud explores
the impact of images on the perception and understanding of stories. He
emphasizes the importance of using visual elements such as framing,
perspective, and expression to create a sense of depth and intensity.

The artistic design of comics and the creation of original characters is a
creative process that requires attention to detail, a unique approach, and
inspiration. With the right techniques and resources, artists can create
intriguing and captivating worlds that enchant their audience. The main
principles of comic artistic design involve its own rules and techniques that
help create more effective imagery and convey mood and narrative.
According to Stan Lee's book "How to Draw Comics," the main principles
include: Composition — proper framing composition is a vital element of a
successful comic. It involves the placement of characters and objects on the
page to better convey the plot and dynamics. The quality of the drawing
and the use of different types of lines are also important parts of artistic
design. They can express emotions, movement, and character
expressiveness. Colors and tones — the aesthetic of color in comics is also
importante. Color in comics is used not only for decorative purposes but
also to create mood and emotional impact on the reader. In the article “The
Aesthetics of Color in Comics," the author discusses various ways of using
color in comics. The choice of color palette, its shades, and contrasts help
create effective visual appeal and increase the emotional depth of the story.

As for the creation of original characters, creating unique and
memorable characters is key to success in the world of comics. To achieve
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this, it is important to consider the following aspects: characteristics,
archetypes, and evolution. Firstly, each character should have unique
characteristics that make them distinct from others. This can include both
physical traits and personality. Using archetypes helps create characters
with whom readers can easily identify. For example, heroic, villainous, or
comedic archetypes. Additionally, characters should evolve over time,
changing and expanding along with the plot. This makes them more
realistic and engaging for the audience.

Creating comics is both an art and a science. By using visual and
narrative techniques, artists and writers can create cohesive stories that
captivate the audience. Comics are known for their ability to engage and
captivate readers of all ages and cultures. Their stories can be a source of
learning, entertainment, and even education. Through effective use of
visual and narrative elements, comics can be a powerful tool for
influencing society. Further study of this art form opens up endless
possibilities for creativity and self-expression.
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PEDAGOGICAL CONDITIONS FOR THE REALIZATION OF
SUKHOMLYNSKYI'S IDEAS IN THE NEW UKRAINIAN SCHOOL

In the current context of reforming the education system in Ukraine,
special attention is being paid to the implementation of the New Ukrainian
School concept, which involves not only changes in curricula but also the
transformation of the pedagogical approach. One of the key scholars and
educators whose ideas are considered to be the direction for these changes
iIs Vasyl Sukhomlynsky. He made a significant contribution to the
development of pedagogical science and practice, and his ideas about
cooperative pedagogy, personal development, and humanization of the
educational process are recognized as important for modern education.

The purpose of the article is to systematize and analyze the
pedagogical conditions that contribute to the successful integration of V.
Sukhomlynskyi's ideas into the educational process of the New Ukrainian
School.

The educator's pedagogical work has always served as an important
source for researchers, teachers, students, and parents, and its importance
remains unappreciated today. Vasyl Sukhomlynsky himself, being noted
for his creativity and imagination, was not afraid to experiment in his
lessons. He maintained a partnership with his students, respected their
dignity, and encouraged them to learn, not just receive information. All
aspects of the pedagogical heritage of this outstanding teacher fully
interacted with the ideas and concept of the New Ukrainian School.

Vasyl Sukhomlynskyi's pedagogy remains relevant at any time. Even in
the modern information and technological era, the ideas of this outstanding
Ukrainian educator are guidelines and models of pedagogical excellence.
The fact that in recent years a large number of doctoral and candidate
dissertations have been written on his work is evidence of the inexhaustible
authority of V.O. Sukhomlynskyi.

Scientific seminars and conferences are regularly held throughout the
country to study the experience and pedagogical heritage of
V.Sukhomlynsky.
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The analysis of the available literature allows us to determine the
relevance and practical orientation of the educationist's pedagogical
heritage, which defines child-centeredness as a key condition for the
educational process, which is also a top priority in the New Ukrainian
School [1].

Vasyl Sukhomlynsky acted as the founder of humanistic pedagogy,
focusing on humanities as the main aspect of school education. He
recognized the highest value of the human personality and considered his
work on the creation and implementation of personality-oriented pedagogy
as a high value of this principle.

The great contribution of the Ukrainian educator deepened the
understanding of the teaching profession, emphasizing the importance of
teacher's skill, creativity, culture, and professionalism. According to
Sukhomlynskyi, the work of a teacher is a challenge of the heart and mind,
requiring humanism, love for children and their work.

V. Sukhomlynsky defined the teacher as "the creator of human souls",
"the luminary of the intellectual life of a schoolchild" and called for being a
teacher-example of human perfection. He believed that humanism, love for
children and work are key prerequisites for pedagogical success. An ideal
teacher should have high spirituality, intellectual development, civic
position, creativity and a desire to constantly improve themselves [2: 103].

Contemporary researchers, analyzing the educator's contribution to the
study of pedagogical excellence, identify key factors for a teacher, such as
mastery of effective pedagogical technologies, education, intelligence,
optimism, a wide emotional spectrum, the ability to evoke the joy of
learning in children, culture of speech, and communication skills.

Sukhomlinskyi insists on the importance of education in the teacher's
activity and opposes the idea of a gap between teaching and education. His
requirements are reflected in the concept of the New Ukrainian School,
where the teacher is assigned the role of innovator, experimenter, support
for the joy of learning, and recognition of the talent of each child.
Education, self-education, and self-improvement also define modern
requirements for a teacher, according to Sukhomlinskyi's ideas [3: 37].

With the introduction of the New Ukrainian School, the teacher must
completely rethink the lesson, his or her attitude to the assessment and the
role of the teacher in the classroom.

The main priority should be the joy of learning and recognizing the
talents of each child, taking into account the uniqueness of their intellectual
and physical development. Setting the same standards for all students and
demanding achievement in specific subjects can deplete a child's natural
abilities, in particular, being too harmful to someone who shows talent in
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drawing but is forced to spend time learning math. V. Sukhomlynskyi
considered it important to continuously shape the pedagogical activity and
creativity of the teacher.

This process should begin at the stage of obtaining pedagogical
education and continue throughout the entire professional path, gaining
practical experience and experimenting, not being afraid to make mistakes,
but using them for their own improvement [4: 20].

Teachers preparing for the New Ukrainian School receive not only
pedagogical training, but also support from coaches and methodologists
through on-site and distance learning courses. According to the New
School concept, pedagogical excellence is defined as "strategies" that
influence children's motivation and academic achievement. Forming and
managing a children's team is another area of teacher's activity that requires
a higher level of skill, professionalism and pedagogical culture.

V. Sukhomlynskyi, developing A.Makarenko's ideas, emphasized the
importance of forming a student's personality through the team. His
scientific works show deep reflections on providing comfortable,
humanistic conditions for the development of each individual in the team.
We emphasize that the work on the study of the student's personality
includes such aspects as physical, intellectual and spiritual development,
character, feelings, volitional hardening, as well as the study of social
experience [4: 19].

After analyzing the pedagogical experience of V. Sukhomlynskyi, we
can distinguish the following components of the diagnosis of a student's
personality: initial diagnosis of the student's study; drawing up a
pedagogical characteristic of the student during school; studying the child's
family; studying various pedagogical factors related to the development of
the student; final diagnosis (analysis and generalization of pedagogical
factors, use of statistical data processing methods, conclusions).
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BENNY GOODMAN AND THE SWING ERA

The dawn of the swing era falls on 1935-1945. Many researchers call
the year 1934 the starting point of the popularity and, literally, the general
fascination with swing. In March of the same year, Benny Goodman and
his brother Harry organize a highly professional team, and at the end of the
year they regularly appear on the radio in the "Let's Dance" program. With
the help of a wealthy businessman, a big fan of jazz, Goodman orders an
arrangement from Fletcher Henderson, so daring compared to the sweet
pieces of the time, which is noticeably different in a harder sound (sound),
that Fletcher himself and his orchestra did not dare to play them. But the
public still paid attention to Goodman's orchestra. In the future, this
determined the orchestra's playing style. Inspired by his success, he decides
to go on a tour of the United States. At the end of this not very successful
tour, as it turned out later, the musicians arrived in Hollywood, in the most
famous Palomar dance hall on the West Coast, where a huge queue was
already waiting for them. The performance began with popular tunes, but
the audience remained indifferent to them. And then Goodman decided: to
die - so with the music, but with the one they wanted to play [1].

And real jazz came, which captivates true connoisseurs of this musical
direction to this day. Therefore, the relevance of the article is undeniable.

The purpose is to showcase the focus and drive of Goodman's
compositions, which shaped the swing era, giving the clarinet a new
leading role in jazz and popular music that spanned a generation.

Benny Goodman (1909-1986) did for the clarinet what Louis
Armstrong did for the trumpet, giving it a virtuoso leading role in the jazz
ensemble. Benny's Band was the most popular dance band of the swing era,
making some 5,000 commercial recordings and selling more than 100
million records, the definitive statement of 20th century American pop
culture. During the swing era, Benny was the golden and undisputed "King
of Swing".

With his nimble, melody-focused improvisations, Benny rarely played
an improvised passage the same way twice with total confidence. In his
youth he created an incomparable clarinet style, stylistically drawing on the
best elements brought from the north by the New Orleans clarinetists who
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moved to Chicago, adding his own amazing ingenuity and extraordinary
precision. He was in numerous dance bands, put on gigs and recorded when
he could, but mostly he acted on his own whims. By the early 1930s,
Benny was just one of many hot jazz clarinetists working only on the
outskirts of Chicago and New York, though he was certainly one of the
most talented.

In 1934, Goodman thought seriously about performing jazz. He landed
a “hot music” part on the network radio program “Let’s Dance,” which was
aired on over 50 stations. It was his first national show and "the biggest
thing that ever happened to me," Benny said. He remembered dance music
sizzling on Saturday night broadcasts from coast to coast. Because of the
three-hour time difference, his eastern evening shows were aired in prime
time west of the Rocky Mountains [2].

In the Pacific time zone, Goodman was considered the breakout star of
Let’s Dance. His band was wildly popular among teenagers and the
favorite soundtrack for Saturday night dance parties in front of the radio
lounge. But neither Benny, nor the group, nor the booking agencies
realized how popular his music was in the West.

His legendary breakthrough performance took place at his final
destination in Los Angeles, at the popular Palomar Ballroom. On a rather
serendipitous national tour in 1935, Goodman and his band were met with
wild enthusiasm on the West Coast, playing to large and enthusiastic
crowds in San Francisco and Oakland. Much to their surprise, they had
tremendous success with the Jitterbug and Lindy-Hopers young dancers at
The Palomar Ballroom. There were many other very good white dance
bands in that era, especially the Casa Loma Orchestra. But Goodman's
particular brand of Swing suited youth tastes more precisely than its
competitors, embodying the loyalty and love of a generation whose
courtship rituals centered on the Fox Trot [2].

By 1937, Goodman's orchestra and combo were the biggest thing in the
music business, selling millions of records and playing prestigious venues.
The press dubbed him the "King of Swing", although he initially disliked
the moniker. His orchestra appeared in Hollywood films, and Benny's
autobiography, Kingdom of Swing, was published just a month before his
30th birthday.

One possible clue to understanding Benny's rise was that he performed
with female singers. He employed this strategy early on, starting with the
then very attractive jazz-influenced Helen Ward. Her warm, direct manner
was very popular with college-aged men. She was followed by singers
Helen Forrest, Martha Tilton and Peggy Lee, who had huge hits with
Goodman.
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It should be noted that the arrangers at that time were decisive for the
success of swing orchestras and, in particular, for Goodman directly. The
circle of talented arrangers that emerged faced the new and difficult task of
organizing musical forces and Benny hired the best. With little or no formal
training, these newly recruited scribes invented a score technique and
arrangement of four to five saxophones, three to four trumpets, two or more
trombones, and four rhythm instruments, typically piano, guitar, bass, and
drums. The most skilled arrangers managed to preserve the melodic themes
and motifs moving in the instrumental parts of the orchestra, offering shifts
in timbral contrasts and highlighting the soloists, while maintaining the
rhythmic drive. Skillful mastery of these delicately interconnected tasks
was (and remains to this day) not an easy task [3].

Benny commissioned song charts from the most creative and exciting
new composer/arrangers, black and white: Jimmy Mundy, Edgar Sampson,
Spud Murphy, Benny Carter and Mary Lou Williams. First among them
were Fletcher Henderson and his brother Horace, who charted some of
Benny's biggest hits, including "King Porter Stomp."

Goodman's arrangers found the perfect balance between dance beats,
jazz improvisation, tightly written ensemble work and that elusive but
essential ingredient called swing. His orchestra was staffed with the finest
musicians who could play complex written arrangements with precision,
yet unleash fiery solos on demand. At its best, swing was more than just
good dance music with catchy beats. It was jazz with increased harmonic
complexity and greater visceral kinetic impact than had previously been
seen in popular music [3].

Goodman continued to perform and record throughout the 1940s and
1950s, energetically restarting orchestras, groups and combos,
commissioning new music and touring the world. The Benny Goodman
Story, a biopic released in 1955, was a major motion picture and notable
for its star-studded roster both on screen and on the soundtrack. Little
appreciated, however, is that he also became a renowned classical virtuoso
on the clarinet, performing with the best symphony orchestras and chamber
music ensembles, while simultaneously pursuing an instrumental career
beginning in the 1940s.

In the decades that followed, Goodman gave private lessons and
collaborated with Yale University, where he held workshops for jazz
musicians and performers. Today, their archives contain a huge archive of
scores, works, awards, ephemera and audio recordings donated by him.
From this legacy, the Yale Library Benny Goodman Project has produced a
dozen excellent audio anthologies.

Thus, Benny Goodman, born to poor Jewish immigrants in Chicago,
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formed his own band, and thanks to his brilliance, he shaped an entire era -
the swing era, giving the clarinet a new leading role in jazz and popular
music that lasted an entire generation. And who to this day rightfully holds
the honorary title of the undisputed "King of Swing".
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THE DEVELOPMENT OF LOGICAL THINKING OF
PRIMARY SCHOOLCHILDREN AT THE LESSONS OF
MATHEMATICS BY MEANS OF GAME TECHNOLOGIES

At the stage of reforming the education system, the main goal of a
comprehensive school is the harmonious development of the individual.
One of the aspects of the process of forming the personal qualities of a
schoolchild is to ensure the appropriate level of development of their
logical thinking, which is a necessary prerequisite for the adaptation of
pupils to social, professional, and cultural life in society. The problem of
formation and development of logical thinking of primary schoolchildren
has recently been the main task of the school and is becoming more and
more relevant. In primary school, pupils have significant reserves of
development. When a child enters school under the influence of education,
the restructuring of all his cognitive processes begins. Primary school age
Is productive in the development of logical thinking. This is due to the fact
that pupils are included in activities and systems of interpersonal relations
that are new to them, which require them to have new psychological
qualities. Helping pupils to fully demonstrate their abilities, to develop
initiative, independence, and creative potential is one of the main tasks of a
modern school.

A child's thinking is developed in one way or another by every general
education subject taught in primary school. However, mathematics has a
special place among other subjects. The logical thinking of primary
schoolchildren is based on the solution of non-standard tasks in their unity:
learning, education and development. This thinking is characterized by the
superiority of conceptual content, it includes such operations as
comparison, analysis, synthesis, abstraction and generalization.

V. Sukhomlynsky observed the progress of children's thinking, and the
observations confirmed that, first of all, it is necessary to teach children to
comprehend a number of objects, phenomena, events, and to understand the
connections between them [1, p. 208]. The process of cultivating a culture
of thinking is quite long. Therefore, it should begin with the first years of a
child's education at school at the level corresponding to his age, since not
only the mathematical culture of students is formed, but also the skills to
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solve vital and necessary tasks are developed [2, p. 21].

Child-oriented primary education strives to purposefully use
pedagogical technologies, especially games, in the educational process, as
they have great pedagogical potential and to the greatest extent create a
comfortable atmosphere for students at school. The game is necessarily
built on interest and pleasure, and therefore, learning in the game, she does
not suspect that she is learning something. In the game, the child does not
feel tired and is in a positive emotional state [5, p.83].

Many scientists of Ukrainian and foreign pedagogy were engaged in the
study of the problem of the game and its use in the educational process, in
particular, such scientists as: Plato, H. Spencer, F. Schiller, J. Dewey,
J.Piaget, S. Rubinstein, J. AT. Dekroli, K. Ushinskyi, D. Elkonin,
O.Leontiev, L. Vygotskyi, A. Makarenko, V. Sukhomlynskyi,
O.Savchenko, L. Horuzha, N. Bibik, N. Kudykina and others.

For the development of children's logical thinking, logical-
mathematical games with objects, with pictures and models, and verbal
games are held. When organizing children’s play activities, one should be
guided by the words of the famous psychologist O.V. Zaporizhzhia: "We
need to ensure that the didactic game is not only a form of learning
individual knowledge and skills, but also contributes to the overall
development of the child, serves the formation of his abilities".

To develop the flexibility of logical thinking and maintain children's
interest in knowledge, you can give tasks from different sections in one
lesson. It is desirable to use the game form of classes as often as possible,
to alternate individual work of children with collective work in groups. It is
advisable to encourage children to create similar tasks and games on their
own, as this helps to deepen the understanding of the material being
studied.

Didactic games for the development of logical thinking:

» Magic squares (Find a regularity in the arrangement of numbers and
shapes, and then fill an empty cell or several cells.

» The game "Magic transformations”. (Turn the geometric shapes into
some objects - little men, animals, fantastic creatures and other funny
shapes.)

» Labyrinth. (Find moves between tangled lines.)

» Crafty beads. (Having established the regularity of the arrangement of
numbers in a line, add a few more.)

» Numerical puzzles. (Decipher the examples written using letters (the
same letters indicate the same numbers.))

* Interesting figures. (Find a point on the figure from which you can
circle the entire figure without taking your hands off and without repeating
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any line twice.)

* Logical chains. (Trace how the numbers change in the first picture;
use this pattern when filling in the empty chain rings in the following
pictures.)

* Bubbles. (Find the relationship between the numbers in the circles and
the number of dots. Write the corresponding numbers in the following
pictures.)

* The sixth is redundant. (One of the numbers does not contain the signs
by which the rest of the numbers can be combined. Find this number and
indicate the sign that unites the rest of the numbers.)

* Logical colouring. (Yellow, blue, green, and red pencils are needed to
paint these beautiful pyramids. Only very clever children paint pyramids:
there are four colors everywhere, and the rings must be different.)

The systematic use in mathematics lessons and extracurricular activities
of special game tasks aimed at the development of logical thinking expands
the mathematical horizons of younger schoolchildren and allows them to
more confidently navigate the simplest laws of life, as well as to more
actively use mathematical knowledge in everyday life.

Therefore, the most important task of mathematical education is to arm
students with general methods of thinking, spatial imagination,
development of the ability to understand the content of the given task, the
ability to think logically, learn the skills of logical thinking.
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THE ROLE OF EIDETICS IN PREPARING THE CHILD FOR
SCHOOL

Preparation for school is an important stage in a child's life, as it
determines a large part of the child's further educational and social
development. This stage helps to form basic skills that are necessary for
successful study, develops social adaptation and contributes to the
formation of self-educational motivation. Successful preparation for school
can create a foundation for further achievements in education and life.

The formation of intellectual preparation for school is the object of
research by many scientists in various fields, such as pedagogy,
psychology, and pedagogical psychology. Research on this problem is
aimed at determining effective methods and strategies that contribute to the
successful adaptation of children to schooling.

Scientists examine various aspects of intellectual readiness, including
cognitive development, social skills, language development, and
psychological aspects. Their conclusions often take into account the
individual characteristics of children, the socio-cultural context and other
factors that influence the learning process.

One of the defining names in this direction is Jean Piaget, a Swiss
psychologist who studied the development of children's intelligence and
created the theory of cognitive development. His works mark important
stages in understanding the intellectual readiness of children.

Another notable researcher is Vygotsky, a Soviet psychologist who
studied the child's interaction with adults and the importance of the social
environment for the development of intellectual abilities.

As for eidetics, it was described even by Aristotle, who believed that it
was of inestimable importance for philosophy. In the process of developing
systems and methods aimed at improving memory, teachers and scientists
began to actively search for the most effective methods of memorization
that would be receptive to the psyche. The technique of eidetics gradually
developed, which involves memorization based on figurative perception of
the surrounding world and figurative thinking.
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Translated from the ancient Greek "eidos" is a bright image,
appearance. The term "eidetics" was introduced into psychology in the 30s
of the last century by the German scientist Eric Jensch and his associates
(O. Cro, A. Rickel, G. Fischer, etc.), who denoted by it the phenomenon of
long-term preservation of a clear trace of information that is kept in human
memory. Eric Jensch studied the phenomenal memory of individual
teenagers. His observations showed that the presence of a unique memory
IS associated with a vivid emotional and figurative perception of
information. Starting from 1920, the works of supporters of this scientific
opinion were published in German scientific journals and were published in
the form of separate editions.

Prominent domestic psychologists and scientists did not ignore this
question: P. P. Blonskyi, L. S. Vygotskyi, and O. R. Luria. However, later
the study of eidetics in the Soviet Union was completely curtailed due to
ideological circumstances. But it was Luria who first divided memory
strengthening techniques into mnemonics (methods based on verbal-logical
thinking) and eidotechnics (methods based on figurative thinking). In the
mid-80s of the last century, the Soviet scientist and teacher Igor Matyugin
developed the game system "School of eidetics” aimed at improving the
perception and reproduction of information, which is based on the ability to
imagine and fantasize inherent in every person. This system uses the entire
range of ideas and fantasies: visual, motor, tactile, olfactory and gustatory.

Leading domestic teachers and psychologists note that the Ukrainian
school of eidetics is currently being formed, which takes into account the
peculiarities of national psychology and mentality. The most important
component of the national school of eidetics is its focus on the child's
positive perception of the surrounding world.

These studies contribute to the development of better pedagogical
practices and recommendations for parents that help optimize children's
intellectual readiness for school life.

Intellectual readiness for school is determined by different authors
using different approaches. A few key aspects of this concept:

1. Psychological aspect:

» D.B. Elkonin: Defines readiness as a mental state that ensures
success in learning a certain material.

» L.V. Zankov: Emphasizes the development of mental functions,
such as attention, memory, thinking.

2. Social aspect:

» V.V. Davydov: Considers readiness as a social product that arises
in the process of socialization of a child.

3. Cognitive aspect:
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» J. Piaget: Focuses on the development of cognitive structures and
the stages of their formation.

4. Game aspect:

» S.L. Rubinstein: Indicates the role of play in the formation of
intellectual readiness, where the child learns to solve problems and interact
with the surrounding world.

These various approaches reflect the complexity of the concept of
intellectual readiness for school and take into account various aspects of the
child's development.

An important means of a child's intellectual readiness for school is
eidetics. Eidetics, or learning through images, can play an important role in
developing thinking and preparing a child for school. She helps
development of perception, attention, and memory, which are key skills for
successful learning. This approach can make learning interesting and
effective for children.

Eidetics is an important means of a child's intellectual readiness for
school for several reasons:

1. Development of perception and attention: Eidetics promotes the
development of the ability to perceive and sustain attention, which are key
skills for successful schooling.

2. Memory Enhancement: The use of images and associations helps in
forming a strong memory, which is important for assimilation and retention
of information.

3. Stimulation of creative thinking: Eidetics promotes the development
of creative thinking, as it encourages children to think more broadly and
find non-standard approaches to solving problems.

4. Building critical thinking: Using images helps children analyze and
understand information, developing their critical thinking skills.

5. Enrichment of vocabulary: With the help of eidetics, children can
more easily remember new words and concepts, which contributes to the
development of speech and lexical skills.

Therefore, thee use of the eidetics technique makes it possible to
maximally take into account the requests and capabilities of applicants, as
well as their individual characteristics. The task of education is not just to
load students with a large amount of knowledge, but, first of all, to develop
opportunities, to reveal creative potential. After all, the ultimate goal of the
educational process is a self-sufficient individual who can and knows how
to make choices, confident in himself and his capabilities. In other words,
eidetics contributes to the complex development of various intellectual
skills, which are the basis for a successful start in school education.
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