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TRAINING OF THE FUTURE PRIMARY SCHOOL TEACHER TO WORK WITH
CHILDREN WITH SPECIAL EDUCATIONAL NEEDS (SEN): A COMPETENCE
APPROACH

I. M. Savchuk*

The article highlights the preparation of primary school teachers to work in inclusive classes. The
development of inclusive competence, which includes knowledge of inclusive pedagogy, psychology
and corresponding medical aspects, as well as the formation of empathy, communication skills and
organizational abilities, are identified as the ones of primary importance.

Updating the content of educational programs and practical classes are key to ensuring quality
training of future teachers. A teacher's professional competence includes pedagogical flexibility,
knowledge of special methods, differentiation skills, continuous professional development and legal
literacy. These aspects are critically important for successful work in the conditions of inclusive
education and effective preparation of teachers for modern challenges of the educational system.
Separately, the author considered theoretical approaches to the professional training of teachers, in
particular, the competence approach and its influence on the modernization of educational
programs.

The article emphasizes the dependence of the effectiveness of the educational process on the
professional training of teachers, who must consider the age and individual characteristics of
students, as well as ensure the adaptation of the educational process in accordance with new
challenges. The role of inclusive education and the importance of relevant competencies in the
preparation of teachers to work in inclusive classes are investigated.

The author analyzed modern educational programs and training practices of future primary
school teachers, in particular, noted the flaws in existing practices and the need to improve curricula
to ensure effective training in conditions of inclusion. Emphasis is placed on the importance of
acquiring key competencies such as professional social adaptability, empathy and communication
skills. It was determined that the "Fundamentals of Inclusive Pedagogy" course has a special role in
training, which should cover both theoretical and practical aspects of working with children with
special educational needs.

The article offers ways to improve educational programmes and teacher training practices to
ensure their readiness to work in the conditions of inclusive education, focusing on the need to
integrate new educational components and focuses.
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MIATOTOBKA MAHBYTHBOI'O BUUTEASI IOYATKOBOI LIIKOAH 0
POBOTH 3 AITbMH 3 OCOBAHBHMH OCBITHIMH IIOTPEBAMH:
KOMIIETEHTHICHHH IIOXIA

I. M. CaBuyk

Y ecmammi ocobnugy ysazy npuoiieHo nid2omosyi suumeslie nouamrKosux kaacig@ 0o pobomu 8
IHKI03UBHUX Klacax. Baokaueumu € po3eumoK iHKAO3USHOI KOMNEMEeHMHOCMI, U0 8KaIoUac
3HOHHSL THKIO3UBHOT Nneoazoziku, NCuxosnoii ma MeOuUUHUX acnekmis, a maKoxx (QOpMYEaHHS
emnamii, KOMYHIKAMUBHUX HABUUOK I Op2aHizamopcbkux 30ibHocmell.

OHOBMIeHHSL OCBIMHIX NpPOozpaM I NPAKMUUHUX 3AHSIMb € KAIUOBUMU 051 3abe3neueHHst sSKICHOL
nideomosku MmatibymHix nedazoezig. IIpogpeciliHa KOMNemeHmMHICmes 8uUMeIsl 8KIIOUAE Ne0az02iUHY
2HYUKICMb, 3HAHHSL CReyianbHuUx memoouk, Hasuuku oJougpepeHyiayii, nocmiliHe niOBUULEeHHS
Keanigpikayii ma puduurHy 2pamomticms. L{i acnekmu € KpumuuHO 8AXXNAUBUMU 0L YCNiulHOT
pobomu 8 Yymoeax IHKNIO3UEHO20 HABUAHHSI Ma egdexkmueHoi nideomosku euumenieé 00 CYUACHUX
8UKUKI8 0c8imHbOi cucmemu. OKpemo agmopom po32/siHYmo meopemuuHi nioxoou 00 npogpeciiiHoi
nidzomosku neoazozie, 30Kpema KOMNemeHmMHICHUlL nioxi0 ma o020 8naue HA MOOEepPHI3AUI0
OCBIMHIX NPOZPAM.

Y cmammi nidokpecneHo 3anesxHicmb egeKxmusHOCMI 0C8IMHb020 npouecy 6i0 npogheciliHoi
nid2omosKu 8uumenie, SKi MArmMeb 8pAX08Y8AMU 6IK08L ma IHOUBIOYalbHI ocobausocmi YyuHie, a
makosk 3abesneuysamu a0GNMAYI0 O0CBIMHLO2O Npouecy 6i0No8iOHO 00 HOBUX BUKIUKIE.
Locnidokyemovest posb HKAO3UBHOT! 0c8imu ma 60 KAU8ICMb 8I0NO0GIOHUX KomnemeHmHocmel Yy
nidzomosuyi nedazoeig 051 pobomu 8 IHKH03UBHUX KAACAX.

A8mopom NpPoaHANI308GHO CYUACHI OCBIMHI Npopamu i NPpAKMuKuU ni02omosku MmatlbymHix
yuumesig nouamroeoi WKOAU, 30Kpema 3a3HAUEHO NPOo HeOONIKU 8 ICHYIUUX NpaKkmukax ma
HeobXiOHIcMb YOOCKOHANEHHS. HABUAIbHUX NIAHI8 0as 3abe3neueHHsi echeKmueHoi nid2omoskKu &
ymosax iHK03il. AKyeHm 3pobneHo Ha esaikausocmi Habymmsi KAUO8UX KomnemeHmHocmell,
makux sK npogpeciliHa coyianbHa adanmo8aHiCMmb, emnamis ma KOMYHIKAMUBHI HABUUKU.
BusHnaueHo, wo ocobausy posb Yy hidzomosyi Hanexxums kypcy "OcHoeu iHKA03U8HO! nedazoeiku”,
AKUl Mae oxonnweamu sk meopemuuHi, mak [ npaKkmuuHi acnekmu pobomu 3 Oimbmu 3
ocobnusuMU 0C8IMHIMU nompebamu.

Y cmammi 3anponoHo8aHo npono3uuii w000 600CKOHANEHHSI OCBIMHIX npozpam i NpaKmur
nideomosku euumenie O0ssi 3abe3neueHHss ix zomoeHocmi 0o pobomu 8 Ymo8ax IHKIO3UBHO20
HABUAHHS, AKYEHMYyruu Yyeazy Ha HeobXiOHocmi iHmezpauii HOB8UX OCEIMHIX KOMNOHEeHmMi8 ma
npakmux.

Knrouoei cnoea: iHKIHO3UBHE HABUAHHS, KOMNEMEeHMHICmb, npogpeciliHa KoMnemeHmHicme,

IHKII03UBHA KOMNnemeHmiHicms, Oimu 3 O0COONUBUMU OCBIMHIMU hnompebamu, HKIIO3UBHO-
pecypcHUll ueHmp, nideomoeka MAatbymHIxX yuumeie NoUamrKogoi UKouU.

Introduction of the issue. Modern ITocTaHoBKa mnpobaemu. CyuacuHe
Ukrainian society is experiencing | ykpaiHCbKe CYyCIiABCTBO HepekuBac

significant transformations and changes
that affect all spheres of human life,
which is a response to modern challenges.
Reforms in the educational system of
Ukraine cover various aspects. Emphasis
is placed on improving the mobility and

quality of education, on the formation of
professional competencies of the
applicant.

Reforming modern education includes
compliance with European standards of

3HAYHUX TpaHcopmalliii Ta 3MiH, $Ki
CTOCYIOTBCS BCiX c(pep AIOZCHKOIO KHUTTH,
10 € BIAIIOBIAAI0 Ha Cy4YacHi BHKAUKH.
Pedopmm B ocBiTHIE cucremi YKpaiHu
OXOIIAIOIOTH  Pi3HI  acnekTu. AKIEHT
pobUTBECS Ha MoAimnmIeHHd MOOiABHOCTI Ta
AKOCTI HaB4YaHHYA, Ha  (OpPMyBaHHSI
daxoBUX KOMITETEeHTHOCTeH 3q00yBaya.
PedopmyBanHs cy4JacHO1 OCBITH
BKAIOYA€E  JIOTPUMaHHS  €BPONEHCHKHUX
CTaHOapTiB SKOCTI  OCBiTH, aae  3i
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education quality, but with the
preservation of one's own national
identity, which is built on the basis of
one's own historical educational theory
and practice. The process of reforming
education begins at a low level and is
carried out gradually to a higher one. It
covers the transformation of education
standards from traditional to competency-
based ones, with a focus on
comprehensive development of students,
on their creative initiative, independence,
which in the future will ensure
competitiveness, mobility, etc. Therefore,
the competence approach in education
becomes relevant, and the formation of
key competencies is a promising direction
in the science and practice of education.
In this context, it is important to
introduce them into the normative and
practical component of education, which
will allow a broader consideration of the
spectrum of difficulties that arise in the
process of training future teachers of
higher education institutions, because, as
practice shows, graduates of Ukrainian
higher education institutions are inferior
to European ones due to the fact that
having broad knowledge, insufficiently
formed skills of their practical application.

We support the point of view of such
researchers as O. Antonova and L. Maslak
regarding the need to reform the national
education system in order to train
personnel for the modern labor market
maintaining appropriate level of
knowledge and qualification, since, as the
scientists note, the educational and
qualification level of higher education in
Ukraine only formally combines
educational programs of both academic
and professional orientation, thus it leads
to the need to transform the content of
education. On the one hand, the study
time necessary for a deep understanding
of the subjects of the socio-economic and
natural-scientific cycle is reduced, on the
other hand, the practical training of
higher seekers lacks, as they do not
receive full-fledged professional work
skills [2: 81-109].

A new challenge for scientists is the
need to update educational programmes
that will ensure quality training of future

30epeKeHHIM BAACHO1L HallioHaABHOL
iIEHTUYHOCTI, 110 TTo0y/JoBaHa Ha OCHOBI
BAACHOI ICTOPHYHOI OCBITHBOI Teopil i
npakTuku. [Iporec pepopMyBaHHS OCBiTH

HOYMHAETHCA 3  HU3BKOTO  pPiBHA i
3MIUCHIOETHCA  MOCTYIIOBO OO0  OiABII
BHCOKOT0. BiH oxomaroe mnepeTBopeHHS

CTaHAAPTIB OCBITH 3 TpagulliftHUX Ha
KOMIETeHTHICHI, 3 (poKycoM Ha BcebiuHMHI
pPoO3BUTOK 3m00yBadiB OCBiTH, Ha IiXHIO
TBOPYY IHII[iaTUBYy, CaAMOCTiHHICTBH, IO y

MaiOyTHHEOMY 3a0€31e4YnTh
KOHKYPEHTOCIIPOMOXKHICTB, MOOIABHICTH
TOLIO. Tomy aKTyaAbHUM crae
KOMIIETEeHTHICHUH Iiaxim y ocBiti, a

dopMyBaHHSI KAIOYOBHX KOMIIETEHILH €
[IEPCIHEKTUBHUM HaIpsIMKOM y Hayli Ta
OPaKTUIll OCBITH. Y IIbOMY KOHTEKCTi
BasKAUBUM € BBEIAECHHS iX Yy HOpPMAaTHUBHY
Ta IIPAKTUYHY CKAa/0BY OCBiTH, IO
JO3BOAHUTH IIHUPIIE PO3TASHYTH CIIEKTP
TPYLAHOIIB, $£Ki BHHHUKAIOTb Y IIPOILECi
HaBYaHHA MalOyTHIX Y4YHUTEAIB 3aKAaiB
BHUIIOI OCBiTH, 60, 9K NOKa3ye NpaKTHUKA,

BUIIyCKHHUKH YKpaiHCBKHUX BUIITIX
HaBYaABPHHUX  3aKAaQ[iB  I[IOCTYHAIOTHCS
€BPONEHCBKUM Yepe3 Te, III0 Marodu

ITUPOKi 3HAHHSY, HEJOCTATHHO cC(POPMOBaHi
HaBUYKHU IX IPAKTUYHOTO 3aCTOCYBaHHS.

JoaydaeMoCh [0 MOyMKH HAayKOBIIiB
O. AutToHOBOI, A. Macaak oo mnoTpedu
pedopMyBaHHA HaIliOHAABHOI CHUCTEMHU
OCBITH 3 METOI0 MiATOTOBKU KalpiB [OAd
Cy4JaCHOI'0 pHMHKY IIpalli Ha BiAIIOBiAHOMY
piBHI ocBiTH # KBaaidikarii, 60, gk
3ayBaxKyI0Th HayKOBIIi, OCBITHBO-
KBaaiikalliiHu# piBeHb BHIIOI OCBITU B
YkpaiHi awunie ¢opMasbHO IIOEAHYE B
IIporpaMax OCBITH 49K akaJeMidHy, Tak i
pocpecifiny CIpAMOBAaHOCTI, a 1Ie, y CBOIO
4yepry, MIPU3BOAUTE [0 HEOOXimHOCTI
TpaHcdopMallii 3MicTy OCBITH. 3 OZHOTO
OOKy, CKOpPO4YyeTbCS HaBYaAbHHM dac,
HEOOXimHUI [Ad TAMOOKOrO pPO3yMiHHS
IpeaMeTiB  COL[iaAbHO-€KOHOMIYHOro Ta
IPUPOAHUYO-HAYKOBOIO IIUKAY, 3 APYTOro
CTpaxkzae TIIpakKTU4YHa  IIATOTOBKA
3m00yBadiB, OCKIABKY BOHU HE OTPUMYIOTH
IIOBHOLIHHUX HaBHU4YO0K npodecitinoi
pobotu [2: 81-109].

HoBuM BHKAMKOM [AS HAYKOBIIB €
roTpedba OHOBAEHHS OCBITHIX ITporpaw, sKi
3abe3reyaTh 9KiCHY IiATOTOBKY MaMOyTHIX
VUUTEAIB IIOYATKOBOI IIIKOAW, IO OYyAyTb
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primary school teachers who will work in
conditions of inclusion. The unity of
theoretical and practical training of the
future specialist to perform professional
duties determines their professional
competence, which characterizes not only
professional activity, but also the
specialist themselves as a subject of
independent, responsible and proactive
interaction with the social environment,
that is, professional competence
integrates both professional as well as
personal qualities, directing them to the
assimilation of knowledge and practical
skills in prognosing, planning and
implementation of professional activities.
It also stimulates the specialist to develop
personal abilities and the desire for self-
realization in the professional field at the
stage of studying at a higher education
institution. The formed competence
consists in the ability to apply the
acquired experience and knowledge in
specific  situations. Competence is
inseparable from the conditions in which
it is implemented and involves the
integration of knowledge, skills and
behavioral strategies aimed at successful
performance of tasks in a specific activity
context. The modern  professional
competence of a primary school teacher is
a kind of measure of his theoretical and
practical readiness to perform their
professional activity, which is related to
the implementation of the educational
process of children.

Ensuring the inclusiveness of the
educational process in the conditions of a
general secondary education institution
(GSEIs) implies new demands on the
teacher's professional competence,
namely: pedagogical flexibility (the ability
to adapt educational materials and
teaching methods to the various needs of
students, ensuring the availability of
knowledge for all learners); knowledge of
special methods (mastery of special
pedagogical methods and technologies
that contribute to the effective education
of all learners, including different needs);

development of emotional intelligence
(capacity for empathy, patience and
understanding of emotional and

psychological characteristics of education

IpamnioBaTH B yMOBax iHKAMO3ii. €OHICTB
TEOPETUYHOI Ta MPaKTHUYHOI ITiATOTOBKU
MmaiibyTHROrO (paxiBIld [0 BHKOHAHHS
mpodeciinnx 060B’I3KiB BH3HAYa€e HOro

mpocpeciiiny KOMITETEHTHICTB, gaKa
XapakTepu3ye He AHWIIe IIpodeciiiHy
OigABHICTB, a ¥ camoro QaxiBlg $K

cyb’ekTa caMocTiiiHOi, BiANIOBigaAbHOI Ta
iHimmiaTuBHOI B3aeMomii i3 colliaAbHHUM
CepeoBUIIIEM, TOOTO, npodecifina
KOMIIETEHTHICTb iHTETpye sK mIpodeciiiHi,
TaK i 0COOUCTICHI IKOCTi, CIIPSIMOBYIOUH iX
Ha 3aCBOEHHS 3HaHb 1 [OPaAKTUYHUX
HaABUYOK y IIPOTHO3YBaHHi, ITAaHYBaHHI Ta
peaaizamii mpodpecitinoi misabHOCTI. BoHa
TAKOXK CTUMYyAIOE (paxiBIg OO PO3BUTKY
ocobucTux 3ai0HOCTEH Ta IIparHEHHs [0
camopeaaiszallii y npodpecitiniti ciepi BxKe

Ha eTarni HaBYaHHA V 3aKAa[i BUIIO1
ocBitTn. CdopmMoBaHa KOMIIETEHTHICTH
HOASITAE Y  34AaTHOCTI  3aCTOCOBYBaTH

HaOyTHUH [OCBiA i 3HAaHHA B KOHKPETHHX
curyanigx. KoMIOeTeHTHICTh HeBiAmiAbHaA
Bim yMOB, B SKHX BOHa pe€aai3yeThbcCsd, i
nependadae iHTerpailio 3HaHb, HABUYOK i
[IOBEAIHKOBUX CTpaTeril, CIIpssMOBaHUX Ha
yCIillITHE BHUKOHAaHHS 3aBIAaHb y IIE€BHOMY
KOHTEKCT1 JiFABHOCTI. CyugacHa
npodeciiHa  KOMIIETEHTHICTb  YUHUTEAS
[IOYATKOBOI IITKOAUW € CBOEPIAHUM MipHAOM
roro TEOPETUYHOI i IPaAKTUYIHOI
[iATOTOBAEHOCTI [0 BHKOHAHHA CBOEIQ
npodeciiiHol MigARHOCTI, sIKa MoB’sd3aHa 3i
3iICHEHHSIM OCBITHBOI'O IIPOIIECY OiTEMH.
3abesreyeHHsT iHKAIO3UBHOCTi OCBITHBOTO
IIpolleCy B yMOBax 3aKAady 3arasbHOI
CepeHBOi OCBITU CTAaBUTH HOBI BUMOTHU 10
npodoeciiiHOl KOMIIETEHTHOCTI BYHUTEAd, a
caMme: IeAaroriyHa THYYKICTb (BMiHHS
alanTyBaTH ~HaB4YaAbHI  MaTepiaan  Ta
MEeTOAVM BHKAQAHHA MO0 Pi3HUX I10Tped
y4HIB, 3a0e3[edyroyu [JOCTYIIHICTb 3HAHb
OAS BCiX 3/100yBadiB); 3HAHHS CHEILiaAbHHX
METOIUK (ormaryBaHHA CIIeIliaAbHUX
IIEeJArOTiYHMX METOIHK Ta TEXHOAOTIH, SKi
COPUSIOTE e(EeKTUBHOMY HaBYaHHIO BCiX
3n0o0yBadiB, BKAIOYAIOYM pPi3HI 1OTpedH);
PO3BUTOK EMOILIHOTO IHTEAEKTY (3HAaTHICTH
OO ewmmartii, TepHIiHHS Ta PpO3yMiHHS
E€MOIIIHUX 1 IICHXOAOTIYHHUX OCOOAMBOCTEH
3m00yBaviB 3 Pi3HHUMHU ITOTPedaMH, y TOMY
YHCAi OCBITHIMH); KOMaHIHa poboTa (BMiHHS
CIIBIIpalfoBaTU 3 aCHUCTEHTaMH BYHUTEAd,
crielfiaaicramu, OaTbKaMH Ta  iHIITHMHU
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seekers with various needs, including
educational ones); teamwork (the ability to
cooperate  with  teacher  assistants,
specialists, parents and other participants
in the educational process to ensure
comprehensive support for students);
differentiation skills (the ability to develop
and implement differentiated educational
programs that take into account the
individual capabilities and needs of each

student); "lifelong education"
(understanding the importance and
striving for continuous professional

development and updating of knowledge
about modern approaches in inclusive
education); legal literacy (understanding of
the legal framework governing inclusive
education, knowledge of the rights of
students with special educational needs),
etc.

The urgency of the problem of providing
GSEIls with teachers who are able to carry
out the educational process in conditions
of inclusion, taking into account the needs
of all students, necessitates the updating
of educational standards, training
programs, as well as the development and
implementation of effective methods, tools
and educational strategies.

Current state of the issue. The
problem of formation of professional
competence is reflected in the works of
many domestic researchers and
educators. Thus, O. Dubaseniuk defined
the conceptual principles of professional
and pedagogical education of future
teachers [6]; O. Antonova focused her
attention on preparing future teachers for
the development of students' giftedness
and creativity; general principles of
adaptation and modification of the
educational process taking into account
new challenges [1]; N. Sydorchuk studies
the theoretical and methodological
principles of training a future teacher, the
formation of their creative personality,
readiness for self-education, etc. [13];
N. Biruk analyzes the theory and
methodology of training a future teacher
for professional activity [4]; N. Myronchuk
develops the problem of teacher self-
organization in professional activity;
conceptual foundations of the theory and
methodology of pedagogical activity and

yJ4aCHHKaMH OCBITHBOIO IIPOLIECY  JAS
3abe3riedyeHHs T  KOMIIAEKCHOI  ITiATPUMKH
3/mo00yBadiB); HaBHUYKH oudepeHtiarii

(3maTHICTEP PO3POOASITH Ta peasizoByBaTH
audpepeHIIifioBadHi HaBYaAbHI IPOrpaMH, III0
BPaxoBYIOThb iHOUBIAyaAbHI MOXKAWBOCTI Ta
rotpebu KoxKHOro 3mobyBada); 'ocBita
BIIPOZIOBIK KUTTS" (PO3yMiHHS BasKAWBOCTI i
IIparHeHHsI [0 IIOCTIMHOIO MiABUIIEHHS
KBanidikalii Ta OHOBAEHHSI 3HAHb IIPO
CydacHi MiaAXoAu B IiHKAIO3UBHIH OCBITi);
IOpHUANYHA TPaMOTHICTD (po3ymiHHS
HOPMATUBHO-IIPABOBOI 0a3H, IO PETYAIOE
IHKAIO3HBHY OCBIiTY, 3HaHHA IIpaB
3mo0yBavyiB 3  OCOOAMBUMH  OCBiTHIMH
rorpedbamu) Ta iH.

AKTyaABHICTE mpobAeMH 3a0e3IedeHHST
3aKAQMiB  3araAbHOI  CepegHBOI  OCBITH
BUMTEASIMY, SKi 3[aTHI  3OifCHIOBATH
HaBYaABHUM Ta BUXOBHHH IIPOLIEC B YMOBaxX
iHKAIO3IT 3 ypaxyBaHHAM [OTpPed ycCix
3/100yBaviB, 3YMOBAIOE HEeOOXiTHICTh
OHOBAEHHSI OCBITHIX CTaHAApTiB, IIporpam

IIATOTOBKKW, a  TaKOX  po3pobku i
BIIPOBa/KEHH  €(PEeKTHBHUX  METOZIB,
3aco0iB Ta OCBiTHIX cTpaTerii.

AHaaiz ocTaHHiIX  mocaimxkeHp i
myOAiKaii. [Tpobaema dopmyBaHHS
npodoeciiiHol  KOMIETEHTHOCTI  3HaHIIAa
BimoOpaskeHHSA B nopangx — 6araThox
BITYM3HAHUX ItegaroriB. Tak, O. [lybaceHiok
BU3HAYMAA KOHIIETITyaAbHi 3acaau

npodoecifiHO-TIe1aroriyHoi OCBiTH MalbOyTHIX
yaureaiB [6]; O. AHTOHOBa 30CepearAa CBOIO
yBary Ha ITiArOTOBILI MaMOyTHIX YYUTEAIB 0
PO3BHUTKY 00ZapOBaHOCTi, KpPEaTUBHOCTI
V4YHIB; 3araAbHUX OPUHIUIAX 3aiiCHEHHS
amarrraiii  Ta wMommdikalli  OCBITHBOTO
IIPOLIECYy 3 ypaxXyBaHHSAM HOBHX BHKAHKIB
[1]; H.Cumopuyk BHBYaE TEOPETHKO-
METOAOAOTIYUHI 3acaau HiATOTOBKH
MaiOyTHBOIO BYUTEASI, CTAHOBAEHHSI HOTO
TBOpPYOi  OCOOHCTOCTi, TOTOBHICTH [0
CaMOOCBITHBOI  AidapHOCTi Ta iH. [13];
H. Bipyk anaaizye Teopito i MeTOOUKY
IiATOTOBKY  MAadOyTHBLOTO  BYUTEAd 10
npodpeciiinoi migapHOcTi [4]; H. Muponuyk
po3pobasie mpobaeMy camMooprasisartii
rnemarora |y — mnpodpecifiHifi  OiSIABHOCT;
KOHIIEIITyaAbHI OCHOBH TeOpii Ta MeTOIHKHU
MIearoriyHol  MiSIABHOCTI Ta IIpocpecitiHol
IIiATOTOBKU IlefarorivyHux (paxisiiB [11].
[Tpobaemu rrpodpeciitHoi [iSIABHOCT1
TIEIaroTiB y poboTi 3 MiTBMU 3 OCOOAMBUMH
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professional training of
specialists [11].

A. Kolupaeva, V. Siniov and others
consider the issue of the professional
activity of teachers while working with
children with SEN crucial for ensuring the
accessibility of education since it requires
understanding of the special needs of
children, mastery of specific teaching
methods, and the ability to work with
various types of developmental limitations
and deviations [8]. N. Bezliudna and
N. Dudnyk del with the issues of training
future teachers for the implementation of
inclusive education in distance learning
[3]. L. Demchenko investigates the
preparation of future primary school
teachers for inclusive education [5].

The problem of the implementation of
the competence approach in training the
future specialist is considered in the
works of leading scientists of Ukraine,
namely: S. Sysoeva, O. Sukhomlynska,
N. Nychkalo, S. Nikolayenko, and others.

Aim of the research is to characterize
the peculiarities of training future primary
school teachers to work with children with

pedagogical

SEN in the context of acquiring
professional competences.
Results and discussion. The

complexity and importance of the problem
is indicated in the State National Program
"Education" ("Ukraine of the 21st
century"’), where the emphasis is on
reforming education in the context of the
modern problem of 'training a new
generation of teaching staff, raising their
professional and general cultural level"
(1993).

The relevance of training future primary
school teachers to work with children with
special educational needs is due to the
fact that the effectiveness of the
educational process largely depends on
the professional training of teachers. The
primary school teacher plays an important
role in creating favorable conditions for
the adaptation of students, ensuring the
compliance of the educational process
with the standards of primary education.
This involves considering the educational
needs, age and individual characteristics
of students, as well as stimulating the
development of their creative potential.

OCBITHIMU TIOTpe0aMH SK OCHOBHY [AS
3a0e3reyeHHs JOCTYITHOCTI OCBiTH
po3ragnaiors A. Koaymaesa, B. CuHbOB Ta
igmri. Ile BuMmarae po3yMiHHS OCOOAMBHX
rnorped mgiTedl, BOAOAIHHS CIIEIIM(DIYHUMH
MeTOoAAaMM HaB4YaHH4A Ta BMiHHS [IpallloBaTH
3 PI3HMMH TUIIAMH OOMEZKEHb i BiIXUAEHB Y
po3ButKky [8]. H. Besatomgua Ta H. Jynnuk
IIpaIOIOTh HaJ IIHUTAHHIMH [iITOTOBKU
MadOyTHBOIO BYHTEAS [0 BIIPOBAKEHHS
1IHKATO3UBHOL OCBiTH B yMoOBax
aucraHiitinoro HasyaHHd [3]. 1. [eMyeHKO

LOCALIKYyE [IiATOTOBKY MatOyTHBOTO
BUYUTEAS 104YaTKOBOi LITKOAU 10
1IHKAIO3MBHOTO HaBYaHH4 [5].

Iurannga BIIPOBa2KEHHS

KOMIIETEHTHICHOIO MIiAXOAYy Y IiATOTOBKY
MaiOyTHBOrO (paxiBIlsd OMNHCAHI y IIparisax
IIPOBIAHNX HAYKOBIIIB YKpaiHH, 30KpeMma
C. CucoeBoi, O. CyxXOMAHMHCEKOI,
H. Huukano, C. HikoAra€eHKO Ta iH.

Merta crarTi: oxapakTepu3yBaTH
0CcOOAMBOCTI  IIATOTOBKHM  MarOyTHBHOTO
BUUTEAS II0YATKOBOI IIIKOAM OO POOOTH 3
OITBMH 3 OCOOAMBHMHM OCBITHIMU OTpebamu

B KOHTEKCTi HaOyTTS draxoBHX
KOMIIETEHTHOCTEHN.

Buxaan ocHOBHOro wmarepiaay. IIpo
CKAQIHICTDH i BasKAHBICTD mpobAeMu

3a3HadeHo y Jlep:kaBHili HallioHaAABHIH
nporpami "Ocsita" ("Ykpaina XXI croairra'),
[le aKIIEHTYEThbCS Ha pedpopMyBaHHI OCBITU
B KOHTEKCTi cy4gacHoi npobaemMu
"IiATOTOBKY HOBOi IeHepallil IemarorivHuX
Ka[piB, IABUIIIEHHS iX IIpodpeciiHoro Tta
3araAbHOKYABTYpPHOTO piBHS" (1993).

AKTyaABHICTP  HOiATOTOBKH  MaMOyTHIiX
VUUTEAIB II0YATKOBOI IIIKOAM A0 poboTH 3
OITBMH 3 OCOOAMBUMHM OCBITHIMHU MTOTpebamMu
3yMOBA€HA  THUM, 110 e(peKTUBHICTh
OCBITHBOTO  TIIPOLIECY 3HAYHOIO  MipOIo
3aA€XKUTh Bi HpodpeciiHol  MiATOTOBKU
IIegaroriB. BuwTeAbr II0YATKOBOI IIIKOAH
BUKOHYE€ BasKAUBY POAb Yy CTBOPEHHI
CIIPUATAMBUX YMOB [IAS afalrTallil y4HiB,
3a0e3reyyour  BiAIIOBIAHICTH OCBITHBOTO
IIPOLIECy CTaHAapTaM II04YaTKOBOI OCBITH.
[le mnepenbadyae BpaxyBaHHS  OCBITHIX
rmorpeb, BIKOBUX Ta  IHAWUBIAyaAbHUX
ocobAMBoOCTEH Y4HIB, a TaKOXK
CTHUMYAIOBAHHSI PO3BUTKY IX TBOPYOIO
[IOTEHIIIaAy.

[ass  3abe3rieyeHHA
HaB4YaHHSI, OCOOAHBO
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Thus, to ensure high-quality learning
conditions, especially in inclusive classes,
the teacher themselves must possess key
and professional competencies that will
help ensure a high-quality educational
process, which will include in the active
interaction of both average children and
children with SEN. This raises the
problem of modernization of educational
programmes for training future primary
school teachers.

Since the emphasis of modern
education is shifting from the acquisition
of knowledge and skills to the formation of
competencies, there is a need to apply a
competency approach. It is focused on
achieving practical results, considers
personal experience and the development
of relationships, which leads to significant
changes in the organization of the
educational process. These changes are
aimed at the formation of specific values
necessary for professional activity and life,
for students of higher education to acquire
not only theoretical knowledge, but also
practical skills that can be used in their
future professional activities, to quickly
and effectively solve problematic issues
and situations.

In the process of reforming the
educational system, emphasis is placed on
competency-based education, which is
decisive for the development of modern
systems of technological training of future
specialists in their field. A new challenge
for scientists is the creation of a new
model of education, which would be based
on the assets of each student, which can
be evaluated according to certain criteria.
Attention is drawn to the acquisition of
competencies that will ensure a quick and
justified response to modern challenges.

The competence approach is a
methodological basis for ensuring the
goals, content and quality of higher
education. O. Pometun and  other
educators consider "human competence
as specially structured (organized) sets of
knowledge, abilities, skills and attitudes
that are acquired in the process of
learning" [10]. The main value of any
competence is a person's ability to apply it
in practice.

Many scientists consider "competence

KAaacax, YIUTEADb camMm Mae BOAOILiTI/I
KAIO9YOBHMH TA CbaXOBI/IMI/I
KOMIIETEHTHOCTAMH, 110 JOIIOMOZKYTb

3abe3rmeyuTH SKICHUM OCBITHIM TIIporiec,
AKWUH BKAIOYATHME B aKTHBHY B3a€MO/III0 K
HOPMOTHIIOBUX, TaK i AiTeHl 3 0COOAMBUMH
ocBiTHiMU TiIoTpebamu. Ile akrtyaaisye
mpo0AeMy MoOJepHi3allii OCBITHIX HIporpam
MIiATOTOBKU MaMOyTHIX YYHTEAIB I104aTKOBOI
LITKOAH.

OCKIABKH ~ aKIIEHT Cyd4acHOi  OCBITH
3MIIIyEThCS i3 HaOyTTs 3HaHb Ta BMiHb 10
dopMyBaHHS KOMIIETEHTHOCTEH, BHHUKAE
riorpeba y 3acCTOCyBaHHI KOMITETEHTHICHOTO
ninxony. BiH opieHTOBaHUI Ha OOCATHEHHS
PaKTHIHUX pe3yABTAaTIB, BpaxoBy€
ocobuCTHUH MOCBiM MiIABHOCTI Ta PO3BUTOK
B3a€MUH, 10 IIPU3BOAUTH A0 CyTTEBUX 3MiH
B opraisailii ocBiTHBROTO mpoiiecy. Lli 3miHu
cIipsMoBaHi Ha (POPMyBaHHS KOHKPETHHX

IiHHOCTEeH, HeoOXimHMX maa  paxoBoOi
MOIFABHOCTI Ta JKUTTd, Ha OTPUMAaHHA
3mo0yBadyaMH  BHIIOI OCBITH HE  AHIIIE

TEOPETHYHUX 3HAHb, a ¢ IIPAKTUIHUX
HaBHUYOK, ${Ki MOXKHa BHUKOPHCTOBYBAaTH V
CBOill MamOyTHi#I mpodoecifiHif AiIABHOCTI,

IIBUAKO 1 e(eKTHUBHO BUpILIyBaTU
IIPOOAEMHI ITUTAHHS Ta CHUTYALlii.
Y mpomeci pedopMyBaHHA  OCBITHBOI

CHUCTEeMH aKIIeHT poOuTBECI Ha OCBITY
KOMIIETEHTHICHYy, L0 € BHU3HAYAABHOIO [AS
po3pobaeHHS Cy4acCHHX CHCTEM
TEXHOAOTTYHOI [iITOTOBKU MafOyTHIX
daxiBlliB y cBoi#f napuHi. HoBull BHKAMK
IOAS HAYKOBIIIB — CTBOPEHHSI HOBOI MOEAi
OCBiTH, sKa 0 omoupasacss Ha HaaObaHHS
KOXKHOTO 3100yBada, sIKi MOXKAMBO OILiHHUTHU
3a [IEBHUMHU KpUTEPIIMH. YBara
3BEPTAETHCI Ha OITaHyBaHHS
KOMIIETEHTHOCTeH, fKi 3abe3neyars IIBHIKE
Ta BUIIpaBAaHE pearyBaHHS Ha Cyd4acHi
BUKAUKU.

KomnerenTHicHUM
METOIOAOTIYHOIO OCHOBOIO [AS
3abe3rieyeHHd IiAei, 3MiCTy Ta SKOCTi
Bumoi ocBitu. O. [lomeryn Ta  iHOoI
[IeJarord  PO3TAdAaloTh "KOMIIETEHTHICTH
AIOOUHH 4K CIELiaAbHO CTPYyKTYpOBaHi
(opranizoBani) Habopu 3HAHb, YMiHBb,
HAaBUYOK 1 CTaBA€Hb, IO iX HaOyBaloTh y
nporeci HaBdaHHa' [10].  OcHOBHOIO
IHHICTIO Oyab-sIKOi KOMIIETEHTHOCTI €
3MaTHICTL AIOOWHH 3aCTOCOByBaTH ii Ha
IPaKTHULIL.
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as the ability to establish a connection
between knowledge and the situation; or,
in a broader sense, as the ability to find,
identify a procedure (knowledge and
action) that is suitable for solving a
problem. To be competent means to be
able to mobilize acquired knowledge and
experience in a certain situation" [9].

The further logic of the presentation of

the material involves clarifying the
essence of the basic concept of
"competence".

Competence (from Latin competens
(competentis) — appropriate, suitable),
means informedness, awareness,
authority [15].

More  broadly, the concept of

competence in the context of properties is
given in the explanatory dictionary of the
Ukrainian language: "Competence as a
property means competent, i.e.:

1) an individual who has sufficient
knowledge in any field; well versed in
something; clever; possesses
corresponding knowledge; qualified;

2) an individual who has certain
powers; full-fledged (according to the
explanatory dictionary of the Ukrainian
language [16].

Domestic

A. Vozna, H. Golub,
O. Antonova, L. Maslak,
S. Vitvytska, O. Dubasenyuk, I. Ziaziun,
O. Pometun, N. Sydorchuk, and others
argue that competence is the ability of an
individual to effectively use their own
competencies, which is based on their
personal attitude towards them and the
field of activity as a whole. According to
this approach, competencies are
considered as a set of interrelated
personal qualities, such as knowledge,
skills, abilities, which relate to a certain
field of subjects or processes and are
necessary for successful activity in these
fields. Competence is revealed through the
manifestation of competencies, and is
considered an internal, potential or
hidden psychological formation such as
knowledge, ideas, programs or algorithms
of actions, systems of values and
relationships, manifested through the
activity of the individual.

In scientific community there is another

M. Auzina,
O. Mykhaylov,
S. Bondar,

scientists

3HayHa dYaCTHHa HAYKOBLIB pO3rAgfac
"KOMIIETEHTHICTb gK MOXKAUBICTD
YCTAHOBAEHHS 3BI3Ky MiXK 3HaHHAMU U
cutyamiero abo, y OiABII  IITHPOKOMY
PO3yMiHHI, SIK 3[aTHICTb 3HAWTH, BUSIBUTHU
npouenypy (3HaHHS i Oif0), KA MHiIXOAUTH
[AST BUPIIIIEHHT IpobAeMH. Byru
KOMIIETEHTHUM O3Ha4Yae BMiTH
Mo0iAi3yBaTH B IIEBHIM cHUTyaril oTpuMaHi
3HaHH4 1 gocBig" [9].

[Nomaakiia aAorika BHUKAQLy MaTtepiasy
riepenbadyae yTOYHEHHS CYTHOCTI 0a30BOro
IIOHATTH "KOMIIETEHTHICTB".

"KomnemeHmHicme (Big AaT. competens
(competentis) — HareXKHUH, BiAIIOBIAHUMH), 3a
MaTepiarnaMy CAOBHHKA IHIIIOMOBHHUX CAiB,
O3HA4Ya€ NOIHPOPMOBAHICMb, O0bI3HAHICMM,
asmopumemmicms" [15].

BiApIll HIMPOKO IIOHATTSI KOMIIETEHTHICTD
Yy KOHTEKCTI BAACTUBOCTEH, IIOHAHO Y
TAYMa4YHOMY CAOBHHUKY YKpPaiHCBKOI MOBH:
"KOMIIETEHTHICTb 49K  BAAQCTHBICTH 34
3HAYEHHSIM KOMITETEHTHHH, TOOTO:

1) Takuit, 1m0 mae docmamHi 3HAHHSL B
aKifi-HeOynb Taay3i; dKWi 3 4YHUM-HeOyab
nobpe 00i3HaHMIT; TAMYIIMH;,  SKUHA
IPYHTYETBCA Ha 3HAHHI; KBaAi(piKOBaHUIT;

2) 4gRUM Mmae nNesHi NOBHOBAXKEHHS
[IOBHOIIpaBHUH, TIOBHOBAQIHUM —
BXUBA€EThCH V TAYMayHOMY CAOBHUKY

yKpaiacbkoi moBH" [16].
BiTun3HsaHI HayKoBIIi Taki gK: M. AysiHa,

A. BozHa, I". Toay®, O. Muxaiinos,
O. AHTOHOBA, A. Macaax, C. Boupap,
C. BitBuiibka, O. [lybaceniok, 1. 3a3i0H,
O. INomeryH, H. Cunopuyk Ta iH.
CTBEP/KYIOTh, IO KOMIIETEHTHICTH — I
3M1aTHICTh ocobucTocTi e(pEeKTUBHO

BUKOPUCTOBYBAaTH BAACHI KOMIIETEHIIii, II10
b6a3yeTbca Ha ii 0COOMCTICHOMY BimHOIIIEHHI
OO0 HUX Ta OO0 Cepu MiFABHOCTI B IliAOMY.
3rimHo 3 MM IIagXoaoM, KOMIIETEHITT
PO3TAIIAIOTHECH aK CYKYIIHICTb
B3aEMOIIOB I3aHHUX OCOOMCTICHUX SKOCTEMH,
TaKUX dK 3HaAHHS, HaBUYKH, YMiHHS, 4Ki
CTOCYIOTBCSI IIeBHOI cdpepu mpenmMmeTriB abo
IIPOLIECiB 1 € HeOoOXigHMMHU [AS YCIIIITHOI
aigabHOCTI y mux cdepax. KommereHTHICTE
BUSIBASIETBCH Uepe3 IIPOsIB KOMIIETEHILiH, Ta
BBasKa€TbCsl BHYTPIIIHIM, ITOTEHIIIHHUM ab0
IIPUXOBAHHUM IICUXOAOTIYHHUM yYTBOPEHHSAM -
3HAHHAMH, Y9BA€HHSMH, IIporpamaMu abo
aaropuTMaMu Aiff, cUcTeMaMu I[iHHOCTeH i
BITHOCUH, III0  I[IPOSBAGIOTHCH  depes
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understanding of competence. Thus, it’s
identified as a system that includes
specially structured (organized) sets of
knowledge, abilities, skills and attitudes
that are acquired in the process of
learning. They allow a person to
determine, that is, to identify and solve
problem situations that are characteristic
of a certain field of activity. Management
of one's own activity leads to an increase
or modification of the level of human
competence [9].

The theoretical analysis of the problem
made it possible to establish the direct
dependence of the level of professionalism
of a specialist on the level of acquisition of
professional competences, the
achievement of which occurs through the
assimilation of a wide range of
professional competences.

The purpose of modern professional
training of future primary school teachers,
who will work with children with SEN in a
general secondary education institution, is
to provide them with the appropriate
competencies that will help in building
effective interaction between teachers and
students in the conditions of an inclusive
class. An important component of the
general professional competence of the
future primary school teacher to work
with children with special educational
needs is their acquisition of inclusive
competence.

While studying at a HEI, the higher
education seeker must achieve a high
level of development of such key
characteristics as professional social
adaptability, personal stability, empathy,
reflexivity and pronounced perceptive,
communicative and organizational
abilities. A future primary school teacher
must possess deep humanistic values and
ideals.

One of the main requirements for
modern educational programs is prompt
response to new challenges. Qualitatively
new principles of inclusive education
should be incorporated into educational
programs for training future teachers by
including special disciplines, practices,
etc., which will ensure their readiness for
broad partnership interaction and creative
cooperation, taking into account new

aKTUBHICTb OCOOHCTOCTI.

Y HayKoBHX KOAaxX ICHye IIe OJHE
PO3yMiHHS "KOMIIETEHTHOCTI SIK CHCTEMU,
10 BKAIOYA€E CIIEL[JAABHO CTPYKTYPOBAaHi
(opramizoBani) Habopu 3HAHb, YMiHb,
HAaBUYOK 1 CTaBA€Hb, IO iX HAOyBalOTh y
IIpolleci HaB4YaHHdA. BOHU [103BOASIOTH
AIOIMHI BU3HAYaTH, TOOTO imeHTHQIKyBaTH i
BUpIIIyBaTH IIPOOAEMHI  cuUTyallii, IIo
XapakTepHi OAS TIEBHOI cpepH MiIABHOCTI.
YopaBAiHHS BAACHOIO MiSIABHICTIO Bede [0
migBUIlleHHS abo  Momudikalli  piBHS
KOMIIETEHTHOCTI AtomuHHI" [9].

TeoperuyHHUil aHAAI3 IIPOOAEMH JO3BOAUB
TOBOPUTH [P0 MPAMY 32AE€KHICTH PiBHA
npodpecioHanisMy — daxiBug — Bim  piBHS
HAOyTTH haxoBHUX KOMIIETEHTHOCTEMH,
JOCATHEHHSI SKUX BiaOyBa€eTbCHd IIASIXOM
3aCBOEHHS IIMPOKOIO CHEKTPY (PaxoBUX
KOMIIETEHIIH.

Mera cydacHoOi mpodecifiHol ITiATOTOBKHU
MaiOyTHIX YIUTEAIB [IOYATKOBOI IIIKOAH, III0
IIPAIfOBATUMYTb 3 OITBMH 3 OCOOAMBHUMH
OCBITHIMHU IIOTpebaMH y 3aKAai 3araAbHOI
CepemHBOi OCBiITH, MOAdTAE y 3a0e3nedeHHi
iX BIANIOBIZHMMM KOMIIETEHTHOCTSIMH, IIIO
JOIIOMOXKYTh y  1o0yzmoBi  edeKTUBHOL
B3aeMOZii BUHTeAd Ta Y4YHIB B yMOBax
IHKAIO3UBHOT'O KAacCy. BazkauBoro
CKAQIOBOIO 3araAbHOI daxoBoi
KOMITETEHTHOCTI  MadOyTHBOIO  BYHUTEAS
II0YATKOBOI IIIKOAHM 0 POOOTH 3 MITBMHU 3
0CcOOAMBHMMHU  OCBITHIMH  IIoTpebaMu €
HaOyTTS HUM 1HKAIO3UBHOI KOMITETEHTHOCT!.

[linx yac HaB4YaHHA y 3aKAani BUIIOL
OCBiTH 3m00yBad Ma€ MOOCATTH BHCOKOTO
piBHS PO3BUTKY TaKUX KAIOYOBUX
XapaKTepHUCTUK SK IpodeciiiHa colliaabHa
a/larIToBaHICTh, OCOOMCTICHA CTabIALHICTE,
eMraris, pePAEKCHUBHICTF Ta BHUpPaXKeHi
HEePLIEITHUBHI, KOMYHIKaTUBHI Ta
OpraHi3aTopChKi  3Mi0HOCTI. MaiioyTHi
V4UTEAb II04YaTKOBOI IIIKOAW IIOBHHEH
BOAOIITHU TAMOOKUMHU TYMaHICTUYHUMU
L[IHHOCTSAMM Ta ifeasaMu.

OfHi€I0 3 TOAOBHUX BHMOT [0 Cy4aCHHX
OCBITHIX IIporpam € oIepaTUBHE
pearyBaHHA Ha HOBI BHKAMKH. 9KiCHO HOBI
OPUHIIUIIN  iHKAIO3UBHOI OCBITH MAaroThb
BOyJOBYBaTHCh B  OCBIiTHI  IIporpamM#
MiATOTOBKYU MAaMOyTHIX YYHTEAIB IIIASIXOM
BRKAIOYEHHS CIellaAbHHX JTUCITHUIIAIH,
IIpakTUK TOLIO, IO 3abe3neuuTh  ix
TOTOBHICTb [0 LIHMPOKOI ITapTHEPCHKOI
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educational requirements and tasks.

The main tasks of forming the
professional competence of future primary
school teachers, considering the focus on
inclusive education, are shown in Fig. 1.

B3aeMo/ii i TBop4oi cHiBIpalli, BpaxoByIOUH

HOBI OCBITHI BUMOTH Ta 3aBAaHHH.
OcHOBHi 3aBIaHH4g dopMyBaHHSA
IpopeciiiHOl  KOMITETEHTHOCTI MaMOyTHiX

VUUTEAIB IIOYATKOBOI IIIKOAH, BPAaXOBYIOYH
OpieHTAallil0 Ha IHKAIO3UBHE HaBYaHHS,
BimoOpazkeHo Ha PUCYHKY 1.

Creation of conditions for the development of professional culture of future

teachers

Activation of the formation of key competencies needed for work in primary
school, taking into account the educational and individual needs of students

Ensuring mastery of technologies of self-organization and competitiveness

Development of social activity based on personal qualities and social

competences

Formation of professional mobility of education seekers

The main tasks of forming the professional
competence of future primary school teachers

Organization of methodical and didactic support for education seekers

Fig. 1. Formation of professional competence of primary school teachers to
work with children with normative and special educational needs.

The effectiveness of the process of
professional training of the future primary
school teacher in the context of the
competence approach to work with
children with SEN in the system of
graduate training largely depends on the
completeness of the implementation of all
its components.

Therefore, we agree with the opinion of
the foreign scientist H. Stangvik that the
successful implementation of the concept
of inclusion in school education depends
on the readiness of teachers to adapt to
new European requirements, that is, the
idea of inclusion should become an
integral part of the professional perception
of teachers. It requires not only theoretical

knowledge, but also professional
competences, which will allow them to
qualitatively  perform  the relevant
professional roles for the successful

EdekTuBHicTs mporecy mpodeciiiHoi
ITi ATOTOBKU MaifOyTHBOTO BYUTEAS
II0YaTKOBOI LITKOAH B KOHTEKCTi

KOMIIETEHTHICHOIO ITiAXOay MO0 PpoOOTH 3
OITBMH 3 OCOOAMBHMHM OCBITHIMU oTpebamu
B CHCTEMi CTyIIeHeBOI HiZIT0TOBKU 3HAYHOIO
MIipOI0 3aA€XKUTH Bifl TOBHOTU peaaizarlii
BCix ¥Or0 CKAQOBHX.

[oaygaeMoch [0 MOyMKH 3apy0iKHOTIO
BueHoro ['. Craursika (G. Stangvik) mpo Te,
0 VCHIIHA iMIIAeMEeHTalliss KOHIIeIITii
iHKAIO3il Y IIKIABHIM OCBiTI 3aA€XKHUTH B
TOTOBHOCTI BYHTEAIB ITPUCTOCOBYBATHCS IO
HOBHUX €BPONEHCHKUX BHMOTL, TOOTO iges
1HKAIO3i1 Mae craTu IHTEerpaAbHOIO
YaCTUHOIO rpodpeciiiHOro YSIBACHHS
negaroriB. lle BuMarae Big HHX HE AHIIIE
TEOPETUYHUX 3HaHb, aae U axoBUX
KOMIIETEHTHOCTEH, III0 [I03BOAUTH SKiCHO
BUKOHYBaTH BIiANOBiAHI Tpodpecititi poai
A YCIINIHOI peaaizamii iHKAIO3UBHOTO
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implementation of inclusive education. At
the same time, it is worth noting that the
process of acquiring relevant
competencies includes several stages:
"from overt or hidden opposition through
passive acceptance to active acquisition"
[17].

The preparation of the future primary
school teacher to work with children with
normative and special educational needs
does not require the elimination of the
already formed educational system, but its
expansion in accordance with the new
results of research in the field of
education. At the same time, it is
necessary to take into account new needs,
to determine strategic directions, which,
in turn, needs to be filled with deeper
knowledge of special (corrective)
education. The educational process
should be structured in such a way as to
ensure that students acquire the
appropriate professional competences and
have the opportunity to work with
children with special educational needs
during  educational and  industrial
practices. The purpose of practical
training is to acquaint education seekers
with the work of a teacher and their
assistant in an inclusive classroom, with
basic documentation, curricula and their
modifications. This allows considering the
specific educational needs of children,
provides an opportunity to work in
practice in an inclusive class, acquire
practical skills of effective interaction and
cooperation with a team of specialists in a
general secondary education institution.

We analyzed the educational
programmes of the specialty "Primary
Education” and singled out those
educational components that are decisive
for the formation of the inclusive
competence of the future teacher. Among
them there are such components as:
"Psychology", aimed at providing future
teachers with knowledge about the
peculiarities of the psyche and the ability
to create optimal conditions for
personality development, taking into
account special educational needs;
"Pedagogy", aimed at the formation of a
complete system of knowledge on the
theory and practice of education and

HaB4YaHHd. [Ipy IIbOMy BapTo 3a3HAYUTH,
1110 mporiec HaOyTTS BIIIIOBIAHIX
KOMIIETEHTHOCTEM OXOIIAIOE KiAbKa €TalliB:
"Bizt 9BHOI ab0 IIPUXOBAHOI HPOTUMIl dYepes
HacuBHE  IPUUHATTS OO0  AKTHUBHOIO
npuitHarTa' [17].

[TinroToBKAa Mai0yTHHOTO BUYHTEAL
II04YaTKOBOI IIIKOAW [0 pPoboTH 3 OiThbMH
HOPMOTHIIOBUMH  Ta 3 0COOAMBHMU
OCBITHIMU roTpedbamMu BHMAarae HeE
AlkBimamii Bxke Cc(OpPMOBaHOI  OCBITHBHOI
CHCTEMH, a PO3IINPEHHS ii BIiAIIOBLOHO 40
HOBHUX PE3yAbTATIB [OCAKEeHb y cdepi
ocBitu. I[Tpu 11pOMy HEOOXiTHO BpaxoByBaTHU
HOBI TIOTpeOW, BH3HAYATH CTPATEriyHi
HaIpsMH, 110, y CBOIO dYepry, IoTpelye
HAITOBHEHHS OIiABIIT TAMOOKHMMU 3HAHHSIMU 3i
CIIellianbHOI (KOpeKIlitiHoi) ocBiTH. OCBITHIN
mporec Mae Oyt n0oOyZOBaHUM TaKUM

YHHOM, mo0d  3abesmeyuTH  HaOYyTTS
3mo0yBayamMu BiTIOBITHUX daxoBux
KOMITETEHTHOCTEH, HaOyTTS HUMU
MOXKAMBOCTEH IIpamioBaTH 3 MOITBMH 3

OCOOAMBHMH OCBITHIMH HOTpedaMu Miz gac
HAaBYaABHUX Ta BHPOOHHYMX IIPAKTUK.
Mertoro IPaKTHUYIHOI HiATOTOBKH €
O3HaMlOMAeHHsT 3mo0yBadiB i3 poboOTOIO
BUYUTEAS Ta Horo acucreHTa B
IHKAIO3MBHOMY KAAacCi, 30KpeMa 3 OCHOBHOIO
JOOKYMEHTALI€IO0, HaBYaAbHUMU
nmporpamamMu Ta ix Moaudgiikamigmu. lle
JI03BOASIE BpaxOBYBaTH KOHKPETHI OCBITHI
rnoTpebu miTeil, Hamae MOXKAUBICTH Ha
[IPaKTHUIl IIOIIPAIfOBATH B IHKAIO3WMBHOMY
KAacCi, HaOyTH [OpPaKTHYHHUX  HAaBHYOK
edpekTuBHOI B3aemomii Ta cmoiBoparmi 3
KOMaH/010 (paxiBIIB y 3aKaa[i 3araabHOi
CepeIHBOI OCBITH.

Hamu Oyao 1mpoaHaai3oBaHO OCBITHI
IIporpamMu CIIEeIiaABHOCT1 "TTouaTkoBa
ocBiTa" Ta  BHOKPEMAEHO Ti  OCBITHI
KOMIIOHEHTH, $Ki € BHU3HAYaAbBHUMHU [AS
dopMyBaHHA iHKAIO3UBHOI KOMIIETEHTHOCTI
MafOyTHBOIO  IIefarora. Cepen  HHUX
"Tlcuxoaorig’, crpsMoBaHa Ha O030POEHHS
MaMOyTHIX  y4YUTeAiB  3HAHHAMH  IIPO
0coOAMBOCTI  IICUXIiKM  Ta  YMIiHHAMU
CTBOPIOBATH  OIITHMaAbHI  yMOBH  [AS
PO3BUTKY 0CcoOUCTOCTI, BPaxOBYIOYH
ocobamBi ocBiTHI notTped; "llemarorika", 1o

cupsiMoBaHa Ha ((OpPMyBaHHS  IIiAiCHOI
CHUCTEMH 3HaHb 3 Teopii Ta IIPakTHUKU
HaBYaHHS Ta  BHXOBaHHS, PO3BUTOK
npodeciiHuX AKOCTEU Ta TBOPYUX
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upbringing, the development of
professional qualities and creative abilities
of the teacher; "Fundamentals of medical
knowledge and protection of vital
activities", which 1is focused on the
provision of pre-medical care and
preventive health measures among both
normal children and children with special
educational needs; "Age and pedagogical
psychology', which is aimed at
understanding the psychological aspects
of children's development and creating
optimal conditions for their education and
upbringing.

In fact, the training of future primary
school teachers within the scope of
inclusive education and the development
of their inclusive skills includes the
following components: assimilation of
knowledge that helps create a realistic
view of the world and the methodology of
one's own educational and practical
activities; development of intellectual and
practical skills, which are the basis for
building a specific pedagogical interaction
with students; stimulation of creative
thinking, which allows applicants to
prepare for solving new tasks and
adapting to changes; formation of a
worldview and behavioral qualities based
on humanistic values and ideals and
forming the basis for their professional
activity.

In the process of investigating the
problem of preparing a future primary
school teacher to work with children with
SEN, we came to the conclusion that the
basic educational component for the
formation of inclusive competence of
future teachers is the "Fundamentals of
inclusive pedagogy", which covers the
study of key aspects of the theory and
practice of inclusive education. Its study
involves understanding the main tasks of
inclusive pedagogy, its methods and tools,
as well as the organization of pedagogical
work with primary school students, in
particular those with special educational
needs. The main goal of this educational
component is to form future teachers'
holistic ideas about social interaction
without discrimination and segregation,
as well as to build individual life
trajectories for each child. "Fundamentals

3mibHocTedl BumTead; "OCHOBU MEIUYHMX
3HaHb Ta OXOpPOHA XKUTTEMISIABHOCTI', IO
Opi€eHTOBaHa Ha HAJAHHA JOMEIWYHOL
JOIIOMOTH Ta IIPOoiraKTHYHO-0310POBYi
3axoau cepen OiTed 9K HOPMOTHIIOBHX, TaK
i 3 0COOAMBHMH OCBITHIMH HIOTpebamu;
"BikoBa Ta megaroridyHa IICHXOAOTISI', sSKa
CIIpSIMOBaHa Ha PO3yMIHHS IICHXOAOTIYHHX
acCIIeKTiB PO3BUTKY [MOiT€¥ Ta CTBOPEHHH
OIITUMaABHUX YMOB [OAd IX HaBYaHHA Ta
BUXOBaHHS.

darTU4HO HaBYaHHA MaMOyTHIX
Y4HUTEAIB II09aTKOBOI IIIKOAW B MeEXKax
IHKAIO3MBHOI OCBITH Ta PO3BHTKY IX
IHKAIO3UBHHX  HaBHWYOK  MICTUTh  TakKi
KOMIIOHEHTH:  3AC80€HHSI  3HAHb,  SKi
JOIOMAararoTh CTBOPHUTH peaaicTU4He
YSBAEHHS IIPO CBIT Ta METOIOAOTII0 BAACHOI
HaBYaABHOI Ta IIPaKTUYHOI [JiIABHOCTI;
po3sumor IHMeseKmyaibHuUx ma
NPaKmMuuHuxX HasUUOK, fIKi € OCHOBOIO OAS
o0y moBUu KOHKPETHOL [1eJaroriaHoi
B3aeEMOMiM 3 yYHSIMH; CTHMYAIOBaHHS
TBOPYOTO MUCAEHHS, dKe J[IO3BOASIE
3mobyBadaM TOTYBaTHUCH [0 BHPIIIEHHS

HOBHMX 3aBlaHL Ta ajalrTallil mo 3MiH;
CMAHOBNIEHHSL C8IMOo2/1510Yy mMa No8ediHKO8UX
sikocmeti, o 6a3yr0ThCA Ha TYMaHICTUYHUX
I[IHHOCTAX Ta ifeasax i (pOPMYIOTH OCHOBY
Iad IXHBOT TpodpeciHOT MiIABHOCTI.

Y 1mporieci  OOCAIMKEHHs HIPoOAeMU
i ATOTOBKU MaMOyTHBOTO BYHUTEAS
II0YATKOBOI IIIKOAW A0 POOOTH 3 MITBMHU 3
0COOAMBHMHU  OCBITHIMH IIoTpebaMu MU
OIAIIAM BUCHOBKY, III0 6230BOIO0 OCBIiTHBOIO
KOMIIOHEHTOIO S dopMyBaHHA
IHKAIO3MBHOiI KOMITETEHTHOCTI MaiOyTHIX
YIUTEAIB "OcHOBH IHKATO3UBHOI
IIeJaroriku', gKa  OXOIIAIOE  BHBYEHHS
KAIOUOBHX AacCIIeKTiB Teopii Ta IIpakTHKHU

€

IHKAIO3HUBHOI OCBITH. Ii BUBYEHHS
rependbadae YCBiIOMAEHHS OCHOBHHX
3aBIaHb  IHKAIO3HBHOI  IIE€ATOTIKH, i

METOMiB Ta 3acobiB, a TAKOXK OpraHisalliro
IIe1aroriyHol PoOOTH 3 YYHAMM ITOYATKOBHUX
KAACiB, 30KpeMa THMH, III0 MaloTh OCOOAMBI
ocBiTHI moTpebu. OcHOBHa Mera II€l
OCBITHBOI KOMIIOHEHTH roAsirae y
dopMyBaHHI y MaiOyTHIX yIHTeAIB IiAicHHX
YSIBA€HBb TIIPO COLiaAbHY B3aeMmomiro 6e3
OUCKpHUMIHAIIl Ta cerperaiii, a TakoX B
o0y 0B IHAUBIAyaAbHUX KUTTEBUX
TPaEKTOPIN Oad KOKHOI AUTHHH. "OCHOBU
IHKAIO3MBHOI  Ilefaroriku' T1oB’d3aHi 3
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of inclusive pedagogy" is connected with
other educational components important
in this context, namely: "Introduction to
the specialty", "Psychology”, "Pedagogy”,
"Age and pedagogical psychology",
"Pediatrics with the basics of age
physiology and valeology" and "Theory and
methods of education in primary school”,
aimed at ensuring students' mastery of
theoretical and methodological aspects of
inclusive education, as well as acquiring
practical  skills of organizing the
educational process taking into account
the various educational needs of students.
The educational process should be
structured in such a way that there is a
close connection between theory and
practice. Future teachers must
understand that their profession requires
constant and systematic development,
improvement through  self-education,
professional development, participation in
professional seminars and trainings, etc.
The educational and professional
program "Primary Education” at Zhytomyr
Ivan Franko State University is focused on
the implementation of a number of tasks,
namely: formation of the readiness of
future teachers of the new Ukrainian
school (NUS) to organize pedagogical
activities of inclusive content with
students with SEN; the ability to solve
complex specialized tasks and practical
problems in the field of development,
upbringing and education of children of
primary school age with  special
educational needs; work autonomously,
show purposefulness and persistence in
relation to assigned tasks and
responsibilities; ability to work in a team
while supporting individuals with special
educational needs; ability to support the
values of inclusion, social integration of
people with disabilities, ensuring their
autonomy, rights and freedoms; ability to
ensure holistic mental development of
students with special educational needs;
to the development of creative potential,
individual achievements of children with
special educational needs in various types
of educational, artistic and productive,
physical activities; ability to conduct the
organization and pedagogical support of
educational, game, music-theatrical

IHITUMU BaKAUBUMH V IILOMY KOHTEKCTi
OCBITHIMU KOMIIOHEHTaMHU, a came: "Bcryn
pao) CIIEeIiaABHOCTI", "Tlcuxonoris",
"Tlemarorika", "BikoBa Ta megarorigyda
ncuxoaorisg’, "[lexiaTpis 3 ocHOBaMU BiKOBOi
izionorii Ta Baaseonorii’ Ta '"Teopia Ta
METOIUKAa BUXOBAHHS y TTOYATKOBIN IITKOAL",
CIIPSIMOBaHMMH Ha OBOAOIHHS CTyAeHTaM
TEOPETUYHUMU Ta METOIOAOTIYHUMU
acIleKTaMHM IiHKAIO3MBHOI OCBITH, a TaKO3K
OPaKTHYHUMU  HaBUYKaMH  OpraHizarlii
HaBYaABHOIO IIPOLIECY 3 ypaxyBaHHSIM
pisHUX oOCBiTHIX mOTped y4uHiB. OCBiTHIH
IIpoIleC Ma€ BUOYAOBYBATHCH TAKHUM YHHOM,
abu OyB TiCHHH 3B’I30K Teopii i mMpakTUKH.
MaitbyTHi BuuTeAl IIle I Yac HaBYAHHS
MaloThb 3pO3yMiTH, IO IXHdA IIpodecis
roTpeby€e MOCTIMHOIO Ta CHCTEMATHYHOTIO
PO3BUTKY, B/IOCKOHaAE€HHS HIASIXOM
CaMOOCBITH, IIiABUIIEHHA KBaaidikartii,
ydgacti B T1pocpeciiHHMX ceMiHapax Ta
TPEHIHTax TOIIO.

OcBiTHBO-IIpOdeECciiHa Iporpama
"TlouarkoBa ocBiTa" y ZKUTOMUPCBKOMY
Oep:kaBHOMY VHiBepcuTeTi imeHi [Bana

dpanKa opicHTOBaHA Ha peaaizallilo HHU3KHU
3aBlaHb, a came: (popMyBaHHS TOTOBHOCTI

MaifOyTHIX yduTeAiB HOBOI yKpalHCBKOI
IITKOAU 10 opranizartii IearorigyHoil
IiSIABHOCTi iIHKAIO3UBHOT'O 3MICTy 3 YYHIMH 3
0COOAMBHMU OCBITHIMU notpebamuy;
3MaTHOCTI PO3B’I3yBaTH CKAQIHI
CIiellianizoBaHi 3a7a4di Ta  IIpakTHU4Hi

IIpo0AEMHU B TaAy3i pPO3BUTKY, BUXOBAHHS i
HaBYaHHS OiTeH MOAOMIIIOTO IITKiABHOTO BIKY
3 O0COOAMBHMH  OCBITHIMM  mOTpebamm;
IIpaloBaTi aBTOHOMHO, BUSIBASITH
ITIAECITPSIMOBAHICTh i HAIIOAETAUBICTH IIIOI0
IIOCTABAEHHX 3aBlaHb 1 B3ITHX O0OOB’I3KiB;
IIpalfoBaT B KOMaHi CYIpPOBOAYy OCIO 3

0COOAMBUMU OCBITHIMH noTpebamuy;
3MaTHOCTI pao) OiATPUMKHU ILIiHHOCTEeH
IHKAIO3il, colliaabHOi iHTerparltii arogeil 3

iHBaAimHiCcTIO, 3a0e3leYyeHHs IX aBTOHOMII,
npaB i cBo0OOX; 34ATHOCTI 3abe3nedeHHs
ITIAICHOTO ICHXiYHOIO PO3BUTKY VYHIB 3
OCOOAMBHMHU OCBITHIMH mHOTpebamMu; 10
PO3BUTKY TBOPYOI0 IIOTEHIIiaAy,
IHAUBIAyaAbHUX JIOCSATHEHD IOiTei 3
0COOAMBHMH OCBITHIMH ITOTpebaMu B Pi3HUX
BHIAX HaBYaABHOI, Xy IOXKHBO-
IIPOAYKTUBHOI, (Pi3M4HOI BUIIB MOiSIABHOCT;
[0 opradizailii Ta megaroriyHoi miaTPUMKU
HaBYaAbHOI, irpoBOi, My3W4YHO-Te€aTpPaAbHOI
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activities of students with special
educational needs; ability to establish the
creation of a developmental and barrier-
free environment for younger
schoolchildren with special educational
needs and methodical provision of the
educational process [12].

The analysis of the curriculum of the
educational and professional programme
of the specialty "Primary Education" in the
context of the acquisition of competencies
(activity aspect) showed that only one of
the educational practices (educational
practice on the organization of inclusive
education in primary grades) introduces
future teachers to the peculiarities of the
educational process in conditions of
inclusion and allows to provide proper
assistance in the process of formation of
relevant professional competences. The
aim of this practice is to form the
competencies of the future primary school
teacher, necessary for work in an
inclusive class of a secondary education
institution, to motivate students of higher
education to further perform
multifunctional pedagogical activities in
the conditions of inclusive education in a

GSEI, to familiarize themselves with
individual educational programs for
children with SEN, development of

interaction and cooperation skills with a
team of school specialists. The main tasks
are familiarization with the architecture of
the school, namely: reconstruction of the
entrance, wardrobe, school corridors,
library, dining room, offices taking into
account the needs of children with SEN;
familiarization with the special
educational and material support of the
class (the features of tables and desks,
with computer equipment, didactic
handouts, etc.); study of the teacher's
work system with students with special
educational needs, inclusive education
(thematic lesson planning, development of
a corresponding programme and an
individual curriculum for a student with
special educational needs); familiarization
with the work system of a team of
specialists, including a psychologist, a
social worker/officer, and others;
observation of the work of teachers of
primary classes of inclusive education (the

BUOIB MiIABHOCTI Y4YHIB 3 OCOOAMBUMH
OoCBiTHIMH mOTpebamMu; OO CTBOPEHHS
PO3BHUBAABHOTO 178 6e36ap’epHOTO
CEepeoBUIlIA [AS MOAOMIINX IIIKOASIPIB 3
OCOOAMBHMMHU  OCBITHIMU IIOTpebaMu Ta
METOOWYHOIO  3abe3ledeHHS  OCBITHBOTO
mpoiecy [12].

AHaniz HaBYaABHOIO IIAQHY OCBITHBO-
rmpodpeciiiHoi  mporpaMu  CIEeILliaAbHOCTI

"TlouaTkoBa ocCBiTa" B KOHTEKCTi HaOyTTH
KOMIIETEHTHOCTEH  (MiSIABHICHMM  acIIekT)
IIOKa3aB, II0 AUIIEe OaHa 3 HaBYaABHHX

IIpakTUK — HaB4YaAbHa IIpakTUKa 3
opraHizariii iHKAIO3UBHOTO HaB4YaHHA ¥
TIOYaTKOBUX KAACaxX — 3HAHOMUTD MalOyTHIX
YIUTEAIB 3 OCOOAHMBOCTIMH OCBITHBOTO
IIpolleCy B yMOBax IHKAIO3i 1 [103BOAsIE
JOIIOMOITH y  mHOpoueci  dopMyBaHHA

BIiAIIOBIAHUX (PAaxXOBUX KOMIIETEHTHOCTEH.
Meroro 11i€ei mOpakTUKU € (POpMyBaHHS
KOMIIETEHTHOCTEH MaMOyTHBOTO BYHTEAS
TI0YaTKOBUX KAACIB, HEOOXiTHUX AT poOOTH
B iHKAIO3UBHOMY KAACi 3aKAaqly CepenHBOi
OCBITH, MOTHUBYBaHHS 3000yBadiB BHIIOI
OCBITM OO  IOHAABIIONO  BHKOHAHHS
OAIPYHKITIOHAaABHOL MeIaroTiYHO1
OIIABHOCTI B yMOBaxX iHKAIO3UBHOI OCBITH ¥y
3aKA3/li cepeaHbOi OCBITH, O3HAMOMAEHHS 3
IHOAVBIAyaAbBHUMH HaBYaABHHMM IIPOTpaMH
oA mitelt 3 O0COOAMBHMM — OCBITHIMH
roTpedbaMu, BUPOOAEHHST HABUYOK B3aEMOII1
Ta CHiBIIpall 3 KOMaHA0K (PaxiBIiB IIKOAU.
l'onoBHUMHU 3aBHAHHAMHU € 03HAWMOMAECHHI 3
apXIiTEKTYpPOIO LIKOAU: Iepe0yI0BOI0 BXOY,
rapaepooy, ITKiABHUX KOPHIOPIB,
0ibaioTEKH, imaabHi, KabiHeTiB 3
ypaxyBaHHSIM 1oTped aitedi 3 0COOAMBHUMU
OCBiTHIMH TIOTpebamu; oO3HAOMAEHHS 3i
CIIEI[iaAbHOIO HABYAABHOIO Ta MaTePiaAbHOIO
0a3o0 Kaacy: 3 OCODAMBOCTSIMH CTOAIB i
napr, i3 KOMIIT FOTEPHOIO TEXHIKOIO0,
OUOAKTUYHUM PO3MaBaAbHUM MaTepiaaoM
TOII0; BUBYEHHSI CUCTEMH POOOTH BUUTEAS 3

YYHAMHU 3 0COOAMBUMHU OCBITHIMH
norpedbaMu,  iHKAIO3MBHOIO  HaBYaHHS:
TEMATUYHOIO, IIOYPOYHOIO IIAQHYBaHH4,
pO3pobA€HHS  IIporpaMH  PO3BUTKY Ta

IHOVBiOAyaAbHOI HaBYaAbHOI IIpOTpaMH [OAS
V4YHA 3 OCOOAMBHMH OCBITHIMHU ITOTpebamu;
Oo3HaAlOMAEHHS 3  CHCTEMOIO  pPobOTH
KOMaHOU (paxiBIiB: IICHXOAOTA, COLIIAaABHOTO

neaarora/ mpaliBHUKA Ta IHIITHX;
CIIOCTEPEKEHHA 3a pobOTOI0 BYUTEAIB
TIIOYATKOBUX KAaCiB IHKAIO3UBHOTI'O
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process of conducting lessons,
coordinating with the teacher's assistant,
parents and other team members);
observation of the activity in the lessons of
the teacher's assistant (if available), as
well as the teacher in the inclusive class;
assistance to the teacher in preparing and
conducting lessons, individual
development programs and individual
educational programmes for students with
special educational needs (as agreed with
the teacher), etc. Due to some real-life
issues (pandemics, full-scale war, the
prohibition of parents of children with
special educational needs regarding
private information, the desire of teachers
to preserve their work as intellectual
property, etc.), access to high-quality
modern experience of teachers (so-called
"good practices"), is rarely available for
trainees.

Also, the  educational-professional
program of the specialty "Primary
Education" does not provide practice in
inclusive resource centers, which would
be useful, since this center is an
important institution designed to help
teachers working in inclusive classes and
is a monitoring and regulatory institution
that ensures the implementation of the
rights of children with special educational
needs. Inclusive resource centers monitor
the process of obtaining education for

children with SEN at all its Ilevels,
including professional (vocational-
technical) education institutions and other
El that provide general secondary
education" [7]. Specialists of the inclusive
resource center have accumulated

experience and developed a material and
technical base for working with children
with special educational needs. We believe
that the opportunity to gain practical
experience in centers where inclusive
education is implemented would be useful
for future primary school teachers. This
will allow them to develop their inclusive
competence more holistically, thanks to
saturation with practical experience.
Conclusions and research
perspectives. The results of the
theoretical analysis of the problem of
preparing future primary school teachers
to work with children with special

HaBYaHHS: IPOBEAECHHAM YPOKIiB,
KOOpPAWHAILEID 3 AaCHUCTEHTOM Y4YMUTEeAs,
OaTbKaMHM Ta IHIINMM YA€HaMH KOMaHIY;
CIIOCTEPEXKEHHY 3a MOIFABHICTIO Ha YypOoKax
acHCTeHTa BUYHTEAd (32 HasIBHOCTI), BUNTEAS
B IHKAIO3UBHOMY KAAaCi; JOIIOMOTa BUHTEAIO
y TIATOTOBII Ta TPOBEAEHHS YPOKIB,
IHOVBIAyaAbHUX IIporpaM PpO3BUTKY Ta
IHOVBiOAyaAbHUX HaBYAABHHUX ITporpaM Y4HIB
3 0COOAMBHMHU OCBiTHIMH moTpebamu (3a
JOMOBAEHICTIO 3 VUHTEAEM) TOILO. Y 3B’I3KY
3 Cy4aCHUMH yMOBaMH KUTTS, NOCTYII IO
SAKICHOTO Cy4aCHOTO [OCBily BUMTEAIB, Tak
3BaHUX «TOOPUX IIPAKTHK», OAS 3M00yBadiB-
IIPaKTUKAHTIB  OyBae  MaAOOOCTYITHHM.
I[MpryuHM pi3Hi, cepex HUX: TaHAEMil,
roBHoMacIITabHa BifiHa, 3a60poHa OaTBKIB
miteit 3 0COOAMBUMM OCBITHIMU TOTpebamMu
oo IpuBaTHOi iHdopMartii, OaxkaHHS
BYHUTEAIB 30€perTy CBOI HaAIIpalfOBaHHS SIK
IHTeAEKTyaAbHOI BAACHOCTI Ta iH.

Takox ocBiTHBRO-IIpOpecitiHa mporpama
crewjasbHocTi  «[loyaTtkoBa  OCBiTa» He
repenbadae MOpPaAKTHKU B IHKAIO3UBHO-
PECYPCHUX IIEHTpPaX, sika Oyaa 0 KOPHCHOIO,
OCKIABKM IIei LEeHTP €  BasKAWBOIO
IHCTUTYIIIEIO, IIOKAMKAQHOIO  JOIIOMOI'TH
BUNTEAIM, dKi IIPAIlOIOTh B IHKAIO3UBHHUX
KAacCaxX i € KOHTPOAIOIOYUOIO Ta PETYAIOIOYOI0
YCTAHOBOIO, IO 3ale3redye peaaisallito
nmpaBa miteli 3 OCOOAMBHMHU OCBiTHIMH
rorpebamMu. IHKAIO3UBHO-PECYpPCHI HEHTPHU
KOHTPOAIOIOTH IIpoIllec 3700yTTS OCBITH
OITBMH 3 OCOOAMBUMHM OCBITHIMHU MOTpebamMu
Ha BCix ii piBHSX, ¥ TOMY YHCAl, y 3aKAa1ax
mpodpeciiiHoi (mpodeciiiHO-TeXHIYHOI) OCBITH

Ta IHIIMX HaBYAABHUX 3aKAamaxX, sKi
3a0€e3MeYyIoTh 3000y TTS 3araAbHOI
CepeIHbOI OCBITH» [7]. daxiBriamu
1IHKAIO3UBHO-PECYPCHOTO LEeHTPY
HaKOIIMYEeHO [IOCBiT Ta HampalboBaHa
MaTepiaAbHO-TeXHiYHA 06a3za mas pobotu 3
IIITEMHU 3 0CODAUBUMHU OCBITHIMH
rnorpebamu. BBaxkaemMo, III0 MOXKAUBICTH

3n00yBaTH MPaKTUYHUE OOCBiA y LEHTPAX,
e peaai3yeTbcsa iHKAIO3UBHA OCBiTa, OyAo O

KOPHUCHUM  [Ad  MadbyTHIX  y4UTeAiB
II0YaTKOBOI IIIKOAH. Lle JI03BOAUTD
PO3BUHYTU IXHIO 1IHKAIO3UBHY
KOMIIETEHTHICTE OIABIII ITIAICHO, 3aBIAKH

HACUYEHHIO IPAKTUIHUM JI0CBiIOM.
BHCHOBKH 3 [JAaHOrO JOOCAIIKEeHHST i

NEPCNEKTHBH TMNOJAABIIHX PO3BiIOK.

PeayabTaTu TEOPETUIHOTO aHaaizy
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educational needs confirmed the relevance
of wupdating the content, forms and
methods of their training. The formation of
inclusive competence, which includes
knowledge of inclusive pedagogy, age and
pedagogical psychology, as well as
presence of practical experience of
working with children with SEN, is
important. Effective training of teachers
should include practice in educational
institutions and inclusive resource
centers, and educational programmes
should be improved based on new
research, which will contribute to
increasing the readiness of teachers to
work in an inclusive environment.
Educational programmes must be
constantly improved on the basis of new
scientific research and practical
experiences, and therefore further
scientific research is needed to study the
effectiveness of existing models of teacher
training, search and development of new
strategies that will contribute to

IPOOAEMH ITiIATOTOBKU MAaiOyTHIX YYHTEAIB
II0YATKOBOI IIIKOAW OO0 POOOTH 3 MITBMH 3
0COOAMBUMU OCBITHIMH rorpedbamMu
OiATBEPAUAN aKTyaAbHICTb OHOBAEHHSI
3micty, popM Ta MeTOHiB IX MIiATOTOBKH.
BaxxauBuM € QopMyBaHHS iHKAIO3WBHOI
KOMIIETEHTHOCTi, III0 BKAIOYAE 3HAHHY
IHKAIOBUBHOI  II€IATOTiKH, BIKOBOI Ta
re1aroriyHoi TICUXOAOTTi, a TaKOXK
MIPaKTUYHUNM [OOCBiZL PpoOOTH 3 MOIThMH 3
0COOAMBUMU OCBiTHIMU noTpebamu.
EdexkTrBHA TiAMOTOBKA BYHTEAIB TTOBHHHA
BKAIOYATH IIPAKTHKY B OCBITHIX 3aKAa1ax Ta
IHKAIO3MBHO-PECYPCHHUX ILIEHTPaxX, a OCBITHI
IIporpaMH — BIOCKOHAAIOBATHUCS Ha OCHOBI
HOBUX  JIOCAI/IZKEHB, 10  CIpPUATHME
IIiABUIIIEHHIO TIOTOBHOCTI II€AroriB [0
POGOTH B iIHKAFO3UBHOMY CEPEIOBHIII.
OcBiTHI HporpamMu IIOBHHHI IIOCTiMHO
B/IOCKOHAAIOBATHCA Ha OCHOBI  HOBHX
HAyYKOBUX [JIOCAI/DKEHbL 1  HIPaKTUIHHUX
HarpallfoBaHb, a  TOMy  IIOIAABIIHNX
HAYKOBUX PO3BIZIOK IIOTPEOyE MOCAIMKEHHS
epekTUBHOCTI iICHYIOYUX MoieAett

increasing the readiness of teachers to
work in an inclusive educational
environment.

MIiATOTOBKHU BYHUTEAIB, MOIIYK Ta PO3podKa
HOBUX  CTparerii, $Ki  CHPUSITUMYTH
IIiABUIIIEHHIO TIOTOBHOCTI II€AroriB [0
pobGoTH B  IHKAIO3UBHOMY  OCBITHBOMY
CepeIoBUILT
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