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TEOPIA I IPAKTUKA PAHHBOI'O HABYAHHA
IHO3EMHUX MOB

C. Amamanuyk,

cmyoeHmKa,

O. I'vmankosa,

KaHouoam. neo. Hayk, 00yeHm,

JKumomupcoruii oeporcagnuil ynisepcumem imeni leana @panxa

BUKOPUCTAHHSA IHTEPAKTUBHUX TEXHOJIOT'TI B
INPOLOECI HABYAHHA AHIVIOMOBHOI'O ATAJIOTTYHOT O
MOBJIEHHSI YYHIB IIOYATKOBOI LIKOJIA

3a yMoOBHM €BpoOiHTerpaiii YKpaiHM aKTyali3yeTbcsi mpoliema
onTUMI3aIlli HaBYaHHS aHTJIIMCHKOI MOBH Ha BCIX eTarax HaOyTTs OCBITH.
3a3HaueHEe CTOCYEThCS 1 TOYATKOBOI JIaHKM  IIKUIBHOI  OCBITH.
3arajgpbHOBIAOMUM € TOM (akT, [0 CTPATEeTIYHOI METOI0 HaBYaHHS
aHTJIACHKOT MOBHM YYHIB IOYAaTKOBOI INKOJUW € (OPMYBAHHS OCHOB
aHTJIOMOBHOI KOMYHIKaTHBHOT KOMIIETEHTHOCTI, HEB1/I'€EMHOIO CKJIaJI0BOIO
SAKOT € KOMIIETEHTHICTh Yy [iaJIoTiYHOMY MOBJEHHI. BiaTtak, omHuMm i3
BaXIMBUX 3aBJIaHb BUKJIAJIaHHA aHTJIHCHKOT MOBU B MOYATKOBUX KJlacax €
dbopMyBaHHSA Ta PO3BUTOK YMIHBb [IQJIOTIYHOTO MOBJICHHS  YYHIB.
BaxxnmuBuM, B KOHTEKCTI 3a3HAYEHOro, € TOMmYyK (opM, METOMIB Ta
TEXHOJIOT1/ HAaBUYaHHS, SIK1 JO3BOJSIOTH MOKPAIIUTH Tpoliec GpopMyBaHHS
3a3HAYCHUX BMiHb.

bararo HaykoBIIIB poO3IIsSiAaiM OCOOJMBOCTI HABUaHHS aHTJIIHCHKOT
MOBM Ha TIOYaTKOBOMY €Tami, 30KpeMa 1 OCOOJMBOCTI HaBYaHHS
aHrJIOMOBHOro pgiaiorignoro wmomiaeHHs: O. birny, C. Kypum, C.
MuxkuTtiok, B. Penpko, C. Poman, C. IlleBuenko Ta inmi. IIpore, mpoGiaema
BUKOPUCTAaHHS  IHTEPAKTUBHHX TEXHOJOTIA y TIpoIeci HaBYaHHS
JaJIOT19YHOTO MOBJIEHHSI HEJIOCTATHHO PO3TIIAHYTa y HAYKOBHX JOpPOOKaX
BUCHUX.

Meroro Hamioi CTaTTi € TPUBEPHEHHS YyBaru JO PE3EPBHUX
MOXJIMBOCTEH BHKOPHUCTAHHS I1HTEPAKTUBHUX TEXHOJIOTIH, SK 3aco0y
onTHMIi3amii HaBYAHHS AaHTJIOMOBHOI'O JTIAJIOTIYHOTO MOBJICHHS YYHIB
IOYaTKOBOI LIKOJIU.

CyTh IHTEpaKTHBHOTO HABYAHHS IMOJSITA€ B TOMY, IO HAaBUYaJIbHUUN
MpoI1iec BiAOYBAETHCA 32 YMOBH MOCTIMHOI, aKTUBHOI B3a€MO/I11 BCIX Y4YHIB.
Ile cniBHaBUaHHS, B3a€MOHABYAHHS (KOJEKTHBHE, TPYNOBE, HABYAHHS Yy
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cuiBnpaiii) [3]. O.lometryn ta JL.IIupokeHKO MOAUISIOTH 1HTEPAKTUBHI
TEXHOJIOTi Ha: IHTEPAaKTUBHI TEXHOJIOT1I KOOMEpPAaTUBHOIO HABYAHHS;
IHTEPAKTUBHI TEXHOJIOT1l KOJIEKTUBHO-TPYNOBOIO HAaBYAHHS; TEXHOJOTII
CUTYaTHBHOTO MOJICITIOBAHHS; TEXHOJIOTIi OMpAalOBAaHHA JTUCKYCIHHHX
nutaHs [4, ¢.33].

JIOWITbHUM I BUKOPUCTaHHS y HAaBUYaJbHOMY MPOIECI MOYATKOBOI
IIKOJIM BBa)KAEMO TEXHOJIOT1i KOOTIEPATUBHOIO HAaBYaHHS, SIKI HaOyBalOTh
peanizanii NIJITXOM BUKOPUCTAHHS MapHOi poOOTH Y4HIB, POOOTH y4YHIB B
MaJMX Tpymnax; TEXHOJOTii KOJCKTUBHO-TPYIIOBOTO HABYaHHSA, sKi
peani3yroThCs (PPOHTAIBHO Ta TEXHOJIOTII CUTYaTHMBHOT'O MOJICIIOBAHHS,
Kl peayli3yloThCsA ILUISIXOM BHKOPUCTAHHS IMITAlIMHUX 1rop, Irop-
CUMYJIALIN Ta POJILOBUX 1TOP.

BpaxoByroun crienudiky HaIoro A0CTiHKEHHS, 30KpeMa To# (akT, 1o
MU PO3IVIIIAEMO PE3CPBHI MOMIJIMBOCTI BHKOPHUCTAHHS IHTEPAKTUBHHX
TEXHOJIOTIH B MPOIECi HABYaHHS aHTJIOMOBHOTO JiaJOTIYHOTO MOBJICHHS,
BBAKAEMO HEOOXIIHUM IHTETpyBaTH 3a3HA4Y€H1 TEXHOJIOT1l Yy METOAMYHI
etami  (OpPMYBaHHs  AQHTJIOMOBHOI  JIaJOTi4YHOI  KOMIIETEHTHOCTI.
3ayBakMMO, 110 Y METOJWIII HABYaHHS 1HO3EMHOI MOBM BUJIUISIOTH JBa
MiAX0W 10 HAaBYAHHS J1aJOTTYHOTO MOBJICHHS: TEPIIUH MAXIT — «3BEPXY
BHHU3», TOOTO Ha OCHOBI J1aJIOry-3pa3Ka 3 HOro HaCTYITHUM BapilOBaHHSIM;
IpYTuii — «3HU3Y BBEpX» - Mependayae MUIAX BiJl 3aCBOEHHS €JIEMEHTIB
miangory (perurik) 0 caMOCTIMHOT MOOymOBM Jiajory Ha OCHOBI
3anpoIIOHOBAHOT KOMYHIKaTUBHOI cutyartii [2, ¢.318].

Mu BBaxxae€Mo, JOLUIBHUM IS BUKOPHUCTAHHS B IMOYATKOBIN IITKOJI
caMe IHIyKTUBHUU (Apyruit) minxin. Eramamu iHIYKTHBHOTO MAXOAY 10
HAaBYaHHsS JIQJOTIYHOTO MOBJICHHS €: eTran (OpMyBaHHI BMIHb
JiaJOTiYHOTO MOBJIEHHS Ha PiBHI JialoriyHoi eaHocTi (mepembadae
OBOJIOJIHHA YYHSIMHU YMIHHAMH CKJIQJaTH IHIIQTABHI Ta pPEaKTHUBHI
pEIUTIKM, YMIHHAMHM TIOEAHAHHS 1X Yy JlaJioTiuHi €IHOCTI); eTamn
¢bopMyBaHHS BMiHb JIQJIOTTYHOTO MOBJICHHS Ha pPIBHI MIKpPO-Iiaiory
(mepenbavae OBOJIOAIHHSA YMIHHAMH 00’ €IHAHHS 3aCBOEHHMX TIAIOTTIHUX
€MHOCTEH Yy MIKpO-JIaioTd 3 BHUKOPUCTAHHSAM OIOp); €Tall Jiaiory
(mepenbadae OBOJIOMIHHS YMIHHAMHU CKJIQJaTH BIJIACHI JIaJOTH B CXOXHX
KOMYHIKaTUBHUX cuTyarisx) [1, ¢.52].

[TpoimocTpyemo BUKOPHUCTAHHS Bi110paHux IHTEPaKTUBHHUX
TEXHOJIOTIH  Ha KOXHOMY eTami (OpMyBaHHS BMiHb JIaJOTI9YHOTO
MOBJICHHS YYHIB IMOYaTKOBOT IIIKOJIH.

[lepmmit eram, mnependadae opraHizamito poOOTH YUYHIB IIOJO
OBOJIOZIHHS BMIHHSIMH CKJIQJIaHHsS PI3HUX BHUAIB peruiik. Ha mpomy erami
BUKOPHUCTOBYEMO TaKl IHTEPAKTUBHI TEXHOJIOT1i:

1) ®ponranbHa iHTepakTBHA TexHONOTis «Roll a bally. Buutens
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MOYMHA€E CTaBUTH 3anuTaHHs Have you got a pet? Ta KOTUTh M’ 519 10 YUHS.
VYyens roBoputh: Yes, | have a rabbit. Have you got a pet? 1 kotutb M’s14
710 IHIIOTO YYHSI.

2) Ilapna inTepakTBHa TexHoyoris «Ask and answer in turnsy.
Buutens nponoHnye IiTAM mpaioBaTd B mapax ta gae 3aBaaHHs: Choose 2
animals. Ask and answer in turns. Hanpukian, P1: Have you got a pet? P2:
Yes, [ have got a cat. Have you got a pet? P2: Yes, I have got a dog.

3) ®ponTtanpHa iHTepakTHBHA TexHOJOTIS «Onion Techniquey. Yuni
CTalOTh y JIBa KOJIA, OJJHE KOJO BCEPEMHI IHIIOr0. YUHI 30BHIIIHHOTO KOJa
CTalOTh OONMYYSM [0 YyYHIB BHYTPINIHROTO KOJNA, W pPyXalOuyuCh
PO3NUTYIOTh CBOiX TOBApUIIIB NP0 JOMAIIHIX TBapUH Ta iX KOJIp 1
BIJIMOBIAAIOTh HA MUTaHHS YYHIB 13 BHYTpIIIHbOro Kosia. Hanpukinan, P1.
What color is your pet? P2. It is red. What color is your pet? P2. It is
brown.

Hpyruii  eran, mnependayae oOprasizaiilo poOOTH YYHIB IIOJO
OBOJIOZ[IHHS BMIHHSIMM CKJIaJlaHHS MiKpo-aianoriB. Ha mnpomy etami
BUKOPHCTOBYEMO TPYIOBY IHTEPAaKTHBHY TEXHOJIOTiIO «Jigsaw gamey.
BunTenb mpomoHye AiTAM MpaIfoBaTH B MaluX Ipylax Ta Ja€ 3aBIaHHS:
Restore the jumbled dialogue. VYuHi, mnpamoroun B Malux TIpylax
CKJIQZA0Th PO3pi3aHUI Ha CMY>KKH J11aJIOT Ta YUTAIOTh HOTO.

Tperiit eTan, nepeadavae opranizaiito poOOTH YUHIB OO0 OBOJIOAIHHS
BMIHHSMHM CKJIaJlaHHS BJIACHUX fianoriB. Ha oMy erarmi BUKOPUCTOBYEMO
napHy IHTEpaKTHUBHY POJILOBY I'py. 3aBnanHs: Look, imagine and role-play.
VYuurenb po3gae yuHSIM MaTIOHKU, HAa SIKUX 300pa)K€HO TITEH, K1 HECYTh
KOpoOKy 3 JIOMalllHIM VJIOOJCHIIEM Ta TIPOIOHYE YSIBUTH cebe B
aHAJIOT1YHIM CUTYyaIlii Ta CKJIACTH BIACHUH J1aJIor.

Ha ocHOBi1 3a3Hau€HOro MOMEPEIHbO JOXOJUMO JO BHCHOBKY, IO
IiJeCIIpsIMOBaHa IHTErparis IHTEpAaKTHBHUX TEXHOJIOT1H B  IIpoIiec
HABYaHHS AHTJIOMOBHOTO JiaJIOTIYHOTO MOBJICHHS Ma€ BinOyBaTHUCh 3
ypaxyBaHHSIM eTamiB iioro ¢GopmyBaHHS. CBOEIO UEpProl, BHKOPUCTAHHS
IHTEpaKTHBHUX TEXHOJIOT1H HaBYaHHS JTO3BOJIUTH [IABULIIATH
e(eKTHBHICTh HABUYaHHS [1aJIOTIYHOTO MOBJICHHS Y4YHIB TIOYaTKOBOI
TITKOJTH.
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BUKOPUCTAHHS TEXHOJIOI'TI JU®EPEHIIIMOBAHOI'O
HABYAHHS B IPOLIECI ®OPMYBAHHS AHI'JIOMOBHOI1
KOMIIETEHTHOCTI Y UUTAHHI YYHIB IOYATKOBOI
HIKOJIN

TexHonoriss aAudepeHiiiioBaHOr0o HaBYaHHS B Mpolieci (popmyBaHHS
AQHTJIOMOBHOI KOMIIETEHTHOCTI y YHTAaHHI YyYHIB ITOYaTKOBOI IIIKOJIH
nependayae BpaxyBaHHs IHIMBINYyaldbHUX MOTPeO, PIBHIB MiATOTOBKU Ta
CTHIIIB HaBYaHHS KOXXHOI JUTHUHHU. B OCHOBI 1Ii€i TEXHOJIOT1I JIEKUTH 17ed,
M0 BCl YYHI 3[aTHI JOCSITH YCHIXY, SKIIO HaBYaJbHUN TMpolec
aJanTOBaHWK 10 I1XHIX ocoOiuBocTeil. lle M03BOJIIE BUMTEIIO THYYKO
MIAXOMUTH 10 TOJAHHS MaTepially, BUKOPUCTOBYIOUM PI3HI METOAHM Ta
npuiioMu JyTst 3a0e3MeueHHsT MaKCUMaIbHOT €)eKTUBHOCTI HAaBYaHHS.

VY KOHTEKCTI AaHIJIOMOBHOI KOMIIETEHTHOCTI Yy UHMTAaHHI Ba)JIMBO
30CEepEeAUTHCS Ha PO3BUTKY HABUYOK CIHPUUHATTS TEKCTY, PO3YMIHHS
OCHOBHOI 17Iei, a TaKoX JeTajdbHOTO aHanizy. [(udepeniioBanuii miaxism
7A€ MOXJIMBICTH PO3pOOJIATH 3aBIaHHS PI3HOI CKIQJTHOCTI 3aJIeKHO BiJl
PiBHS BOJIOAIHHS MOBOIO, IO JOTIOMAara€ KOXHOMY YYHIO JTOCSITATH CBOIX
IHAWBINYaTbHUX HABYAIBHUX IIJICH. YUHI, SKI MAalOTh IMOYAaTKOBUH PIBEHB
BOJIOJIIHHS aHTJTIHCBKOI0, MOXKYTh 30CE€peKyBaTHCS Ha 0a30BUX HaBHUYKaX,
TaKUX K PO3Mi3HaBaHHS CIIIB Ta KOPOTKHUX (pa3, TOAI SIK y4HI 3 BHUIUM
piBHEM MOXYTh MPAIIOBATH HaJa CKIATHINIUMU TEKCTAMHU Ta PO3BUBATH
HABUYKH KPUTHYHOTO MUCJICHHSI.

OxkpiM TOTO, BXJIHBY pOJib Y OU(EpPEHIIHOBAHOMY HABYAaHHI BIIITpae
CTUMYJIIOBaHHS 1HTEpECY YyYHIB uepe3 BUKOPUCTAHHS aBTEHTUYHUX
TEKCTiB, IHTEPAKTUBHUX BIpaB 1 PI3HAX BHUAIB JIISUIBHOCTI, IO
BIIMOBITaIOTh IXHIM IHTEpecaM Ta KOTHITUBHUM 3ai0HOCTSAM. Buurtenb
TAaKOK MOK€ MOJIU(IKyBaTH 4Yac, BIABEICHUI HAa BUKOHAHHS 3aBlIaHb, a00
MPOTIOHYBATH aJIbTEPHATHBHI CIIOCOOW TEPEBIPKM 3HAHB, MO0 CIPHSIE
CTBOPEHHIO KOM(MOPTHHUX YMOB ISl KOXKHOTO YUHSI.

HudepentiiiioBaHe HaBUYaHHS TaKOX Tependadac BUKOPUCTAHHS PI3HUX
¢dbopMatiB mojaHHs MaTepialy JAJiT PO3BUTKY aHTJIOMOBHOI KOMIIETEHTHOCTI
y YUTaHHI, 30KpeMa IHTETpalilo Bi3yaJbHHUX, ayAladbHUX Ta KIHETUYHHUX
€JeMEHTIB. [ MONOAIMX Y4HIB, SIK1 Kpallle CIpUMaroTh 1HPOpMaIlio B
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irpoBiii (opmi, MOXYTb OyTH KOPUCHI IHTEPAKTHUBHI BIIPaBH, 30KpeMa
HaByalbHI irpu abo MynbTUMeAiHI mnpe3eHTawii. ILle aomomarae
NIATPUMYBATH 1HTEPEC O YMTAHHS Ta POOUTH MpPOLEC HaBYAHHS OUIbII
3ay4daryum [2].

Tako BaXJIMBO 3a0€3MEUYUTH YUHSIM MOXKIIUBICTh CAMOCTIMHO 0OUpaTH
3aBIaHHA, sIKI HAWOUIbIIE BIAMOBINAIOTH IXHIM MOTOYHUM NOTpedaM Ta
PIBHIO CKJIQJIHOCTI, 1110 AoroMarae (popMyBaTH HaBUYKUA CaMOPETYJIALIl Ta
MiJBUIIYBaTH MOTHBAIlI0 A0 HaB4YaHHsA. Hampukian, aeski ydyHi MOXYThb
oOMpaTy MPOCTIII TEKCTU JJII PO3BUTKY 0a30BMX HABHUYOK YHTAHHS, TOII
AK 1HII1 MOXKYTh BUKOHYBATH 3aBAaHHS 3 aHaJI3y CKJIAJHIIIMUX TEKCTIB a0o
TBOPIB 3 KYJIbTYPHUMH Ta COIIAJIbHUMH aCTICKTaMHU.

[HIIUM  BaXJIMBUM  acleKToM AUQEpEeHIIHOBAaHOTO HAaBYaHHS €
IHAUBINYaTbHUM MIAXiA A0 OI[IHIOBAHHS YCIIIIHOCTI y4HiB. Buknamgadui
MOKYTh BUKOPUCTOBYBATH PI3HI (POPMHU OI[IHIOBAHHS: CIOCTEPEKEHHS 32
IIPOTPECOM Y TIpOIeci poOOTH 3 TEKCTaMH, IHIMUBIAyaJbHI KOHCYJIBTAIIII,
CTBOPEHHSI TMPOEKTIB YW THMCBMOBHUX PpOOIT, $Ki JO3BOJSIOTH YUYHSIM
JEMOHCTPYBATH CBOT1 3HAHHS Ta HABUYKH 3 YPaXyBaHHSM IXHBOTO CTHIIIO
HaBYaHHA [4].

JudepeHniiiioBane HaBYaHHS B KOHTEKCTI (hOpMyBaHHS aHTJIOMOBHO1
KOMIIETEHTHOCT1 Yy UYMTaHHI TaKOX BKIIOYA€ IUIAHYBAHHS HAaBYAJIBHOTO
Ipolecy, sKE BpaxOBY€ TEMIIM PO3BUTKY KOXKHOI JUTHHU. Buutensb
MOBHHEH TIOCTIHO OI[IHIOBaTH pPIBEHb HABUUYOK YYHIB Ta KOPHUTYBATH
HaBUYajbHI MaTepiaau Ta cTparerii. Llel miaxix m03BOJIsIE YHUKATH
CUTyaIlid, KOJM cJalIli y4HI BiA4yBalOTh ce0e IEepEeBaHTAKCHUMH, a
CHJIBHIIII — HE3aIliKaBJICHUMH Yepe3 3aHATO MPOCTI 3aBIaHHS.

OxkpiMm iHaMBiTyami3amii 3aBaaHb, nudepeHIiioBaHe HaBYaHHSI MOXKE
BKJIIOUaTH poOOTy B mapax abo Tpymax. Y4HI 3 PI3HUMH PIBHSIMU
HiATOTOBKH MOXYTb JIOTIOMAaraT OJJMH OJTHOMY, OOMIHIOIOYHCH JIOCBIIOM 1
3HaHHSIMHU. Taka cmiBOpais CHpusie PO3BUTKY HABHUOK KOMYHIKAIlii Ta
B3a€EMO/ii, SIKI € BaKJIMBHUMH JJISl YCITIITHOTO BUBYCHHS MOBH. YUHTEIb
TAKOX MOXXE CTBOPIOBATH TETEPOTE€HHI TPYMU JII BUKOHAHHS TEBHUX
3aB/laHb, MO0 O3BOJSE YYHSIM BYUTHCS OJIHE B OJHOTO, MiABUIIYIOYH
BIIEBHEHICTH Y BIIACHUX CHJIAX.

VY mporieci HaBUaHHS 3HAYHY yBary CIiJl MPUAUTSITH MOTHBAIlil y4YHIB.
Bukopucranus audepeHmiioBaHUX MAXOAIB JOMOMAara€ yHHKHYTH
MOHOTOHHOCTI 1 3a0e3mneuye MOCTIHHUN IHTEpPEC 10 HABYAIBLHOTO MPOIIECY.
Hampuknan, y9asiM MOXHa 3alpONOHYBAaTH PI3HOMAHITHI TEKCTH HA TEMH,
0 IMKaBIATH IX OCOOWCTO — IIe MOXe OyTH XYAOXHS JliTepaTypa,
HAyKOBO-TIOMYJISIpHI CTaTTi 200 KOPOTKI PO3MOBiAI HAa TOOYTOBI TEMH.
[ntepec 10 wMatepialy cTUMyNO€ OakaHHS BHBYATH HOB1 CJIOBA,
MOKpAIyBaTH PO3YMIHHS TPOYUTAHOTO Ta BIOCKOHAIIOBATH HABUYKH
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MOBJICHHS.

3aBasku udepeHuiioBaHOMY TIAX0AY, YUHI OTPUMYIOTh MOKJIUBICTb
BITYYBAaTH BJIIACHUN MPOrpec y BUBYEHHI aHTJIIHCHKOT MOBH, IO MIJBUIIYE
IXHIO BIIEBHEHICTH Ta TOTOBHICTH OO MNOJAJIBIIONO HaBYaHHA. Y Takid
CUCTEMI He JIMIIE BPaXOBYIOTbCA IHAMBIAYyaldbHI BIAMIHHOCTI, a M
CTUMYJIIOETbCA PO3BUTOK YCIX YYHIB, HE3AJIEKHO BiJl IXHHOI'O CTApTOBOTO
piBHA, JIONOMAaraiuud KOXKHOMY 3 HHMX JOCSITH YCHIXy B OIaHYBaHHI
YUTAHHS aHTJ1HCHKOI0 MOBOIO.

OTxe, BNPOBAKEHHS TaKUX TEXHOJOTIH CIpUsie TapMOHIHOMY
PO3BUTKY MOBJICHHEBMX HAaBHYOK 1 J03BOJISIE KOKHIM AUTHHI OMaHyBaTH
YUTAHHS aHTJIIHCHKOI0 MOBOIO Ha BJIACHOMY TEMIII, 110 3abe3reuye OUIbIi
rMOOKe PO3YMIHHA TEKCTIB 1 TMIJABUILYE 3arajbHy aHTJIOMOBHY
KOMIIETEHTHICTb.
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BUKOPUCTAHHS MI’KIIPEIMETHUX 3B’SI3KIB ¥
IMPOLIECI ®OPMYBAHHS AHI'VIOMOBHOI JIEKCUYHOI
KOMIIETEHTHOCTI YUHIB TIOYATKOBOI IIKOJIN

VY cygacHii OCBITI 3pocTae HEOOXITHICTh 3aCTOCYBaHHS 1HHOBALIMHUX
MiAXO/IB 10 HAaBYaHHS 1HO3€MHOI MOBH, 30KpeMa B TOYATKOBINA IIKOJI.
OnHuM 13 TaKUX MIAXOAIB € BUKOPUCTAHHS MIKIPEAMETHUX 3B’ S3KiB, M0
CIpHSIE HE JIUIIC MOTJIMOJICHOMY PO3YyMIHHIO HaBYAJIBHOTO MaTepiany, ajie
I MIIBUILEHHIO IHTEpECYy Y4YHIB J0 BHMBUEHHS aHIiichkoi moBu. llei
MeTo/ 0a3yeThbCs Ha IHTETpallii 3HaHb 13 PI3HUX MPEAMETIB, IO JI03BOJISIE
YYHSIM 3aCTOCOBYBaTH AQHIJIOMOBHY JICKCHKY B KOHTCKCTI IHIIHMX
HaBYAJIbHUX JUCIUIUTIH, PO3BUBAIOYM THUM CaMUM SK JIEKCUYHI, TaK 1
3arajibHi KOMyHIKaTHBH1 HABUYKH.

Mertoro 1i€l cTaTTi € aHajl3 METOJIB BUKOPUCTAHHS MDKIIPEIMETHUX
3B’SI3KIB Uil (DOPMYBaHHS aHTIIOMOBHOI JIEKCUYHOI KOMIIETEHTHOCTI B
Y4YHIB TTOYaTKOBOI MKOIU. CTaTTs po3riisiae JOCIIIHKEHHS YKPATHChKUX 1
3aKOPJIOHHUX TIEJAaroriB, sKi BUBYAIM €(QEKTUBHICTh I1HTETPOBAHUX
MiIXOAIB 1O BUKIAJAHHS AaHIJIIMCHKOI MOBHM, 1 TPOMOHY€E MPaKTUYHI
peKOMeHaaIlli 11010 iX BIPOBAKEHHSI Y TOYATKOBIH IIKOJTI.

[HTETpaliss MDKIIPEIMETHUX 3B’ A3KIB Y BUKJIQIaHH] aHTIIHCBEKOT MOBH B
MOYATKOBIM IIKOJII crnpusie (POpMyBaHHIO B YYHIB HE JIMIIE JIGKCUYHOT
KOMIIETEHTHOCTI, ajie ¥ 3araJbHOrO PO3BHUTKY. 3ajydeHHs EJIEMEHTIB
MaTeMaTUKH, TPHUPOJO3HABCTBA, MY3HMKM Ta MHCTEUTBA JO YPOKIB
aHTJIACHKOT MOBHM JIONIOMAara€ y4YHsIM 3aCBOIOBATH HOBY JIEKCHKY Y
npaktugyHoMy KoHTekcTi. [lomeryn O. 1. Tta Ilupoxenko JI. B.,
JOCTIPKYIOUM 1THTEPAKTUBHI TEXHOJOTii B OCBITI, aKIEHTYIOTh yBary Ha
TOMY, III0 MUKIPEIMETHI 3B’ 3KU CIIPUSIOTH MIABUIIICHHIO MOTHBAIII]T yYHIB
710 HaB4aHHs [1].

3umoBentb O. A. y CBOEMY NOCHI/DKCHHI HArojomrye Ha TepeBarax
iHbOpPMAITIITHO-KOMYHIKAI[IHHUX TEXHOJIOT1H 11t JOPMYBaHHS IHIIIOMOBHOT
JEKCUYHOT KOMIIETEHTHOCTI, 30KpeMa y KOHTEKCTI iHTerpaimii 3HaHb 3
PI3HHX TPEIMETIB, IO CHPHUSE KpaloMy 3aCBOEHHIO HOBHX CIIB Ta
MIABUIIIEHHIO MOTHBAIIll YIHIB» [2].

[HCTUTYT MoOAepHi3allii 3MICTy OCBITU YKpaiHM HaJaB METOJIMYHI
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peKoMeHJanli JJig IHTErpOBaHUX YPOKIB y paMkax HoBoi ykpaiHCbKOT
mkonu. Hampuknaa, y4HSIM TpPONOHYETHCS BUBYATH AHTIIMCHKY MOBY
napajeJbHO 3 MPUPOJO3HABCTBOM UM MAaTEMaTHKOIO, LI0 MOJETIIye
PO3YyMIHHS CKJIAAHUX MOHATH IHO3EMHOIO MOBOIO [3].

I[Tomocunnikosa I'. 1., IlomoBa B. B., Ta Ilamuenko IO. O.
PEKOMEHIyIOTh BHKOPHCTOBYBAaTHM TEKCTH Ka3oK s (opmyBaHHSA
JIEKCUYHOT KOMIIETEHTHOCTI, 0CO0NMBO B 3-My Kiaci. Bukopucrtanus
aBTCHTHYHUX Ka3KOBUX TEKCTIB HE JUIIC POPMY€E JICKCHUHI HABUYKH, aye i
PO3BUBAE TBOPUI 3A10HOCTI yuHIB [4].

OpgHuM 13 HaWMOMIMPEHIMUX METO/IB IHTErpamii MDKIPEAMETHUX
3B’SI3KIB € BUKOPHUCTaHHS Ka30K Ta €JIEMEHTIB JiitepaTypu. Hampuxnan,
y4HI MOXKYTh BHBYATH HAa3BU TBAPHUH aHTJIHCHKOIO MOBOIO Uepe3 YHUTaHHS
Ka30K ab0 IHTEpPaKTUBHI 3aBIaHHS 3 MPUPOJIO3HABCTBA. TaKoX OLUIBHO
3allydaTd MaTeMaTHKYy, HalpuKIaj, 4epe3 3aBlaHHS HAa PaxyHOK, A€ Y4HI
3aCBOIOIOTH YMCIIIBHUKH aHTJIIHCHKOIO MOBOIO.

BukopucranHs MDKIpEIMETHUX 3B’ A3KIB Y HABUaHHI aHTJIIMCHKOI MOBU
B TOYATKOBIA IIKOJI € €(QEKTUBHUM IHCTPYMEHTOM [Jsi (OpMyBaHHS
JIEKCUYHOT KOMIETEHTHOCTI. 3aB/ISIKM MOE€JHAHHIO HaBYAJILHOTO MaTepiany
3 PI3HUX JUCLUUIUIIH y4YHI 3aCBOIOIOTh AHIJIOMOBHY JIEKCUKY B KOHTEKCTI,
IO CIIPHUsS€ TIUOIIOMY PO3YMIHHIO MaTepiayly Ta MiJBHUIICHHIO MOTHBAIIii
710 HaBYaHHs. 3aJlyudeHHS MeToliB, po3podbnseHux Ilomeryn O. I,
[Tupoxkenko, JI. B. Ta IHcTUTYTOM MOjAEpHi3alii 3MIiCTy OCBITH, J103BOJISE
CTBOPUTH IHTETPOBAHE HaBYAJIbHE CEPENOBUIIIE, SIKE 3aJ0BOJIbHAE MOTPEOH
Cy4acHOI IT0YaTKOBO1 IIKOJIH.
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BUKOPUCTAHHSA NPOBJIEMHUX 3ABJIAHD B ITPOLECI
HABYAHHS AHIUIIMCBKOI MOBH JITEX JOIIKIJIBHOI'O
BIKY

CydacHuil eram  pPO3BUTKY OCBITHBOI CHCTEMH Y  JIepKaBi
OXapaKTepU30BaHO MIABUIIEHHSIM yBaru Jo TNpoOJjeMu oprasizaiii
PaHHBOT'O 1HIIOMOBHOTO HaBYaHHA. 3rigHo cTtaTTi Ne§  3akony «IIpo
3aCTOCYBaHHSl aHIIINCHKOI MOBH Yy JepxaBi», npuiHsaToro y 2024 pori,
«IepkaBa CIpHUsi€ TpoMajasHaM YKpaiHU y BHUBUYCHHI, MIJIBUIICHHI PIBHA
BOJIOJIIHHSI aHTJIIACHKOK0 MOBOKO HIISXOM: 1) 3a0e3rmedeHHs 3acTOCYBaHHSI
aHTIMCHKOT MOBH B OCBITHBOMY MpOIIeCi JJIsl AITeH paHHHOTO MOJIOAIIOTO
JOMIKITLHOTO Ta CEPEAHBOTO JOMIKUILHOTO BIKY B 3aKkjafaxX JOMIKILIbHOT
ocBiTH; 2) 3a0e3meuyeHHS OOOB’SI3KOBOIO BHUBYCHHS aHTIIMCHKOI MOBH
JTITBMH CTapIIOro JOMIKIIBHOTO BIKY B 3aKJIaJlax JOMIKUILHOT ocBiTH [1].
3a3HaueHe CTae KaTajdi3aTOpoOM aKTHBI3allll MeJaroriyHuX JOCHIKEeHb Y
HaIpsMY TIOIYKY €(EeKTUBHUX TEXHOJIOTIM, SKI JO3BOJSATH ONTUMI3YBaTH
IpolleC HaBYaHHS AaHTJIHACHKOI MOBHM B 3aKjajax JOMIKUIBHOI OCBITH
(340). Mo Takux TEXHOJOTIM HAYKOBI[I BIIHOCATh TEXHOJIOTIIO
IpoOJIEMHOT0 HaBYaHHS.

[IpobGremMHe HaBYAHHS JOCTKYBAIHM BITYM3HSAHI Teaaroru, Taki sk JI.
byuek, 1. I'nmagka, H. XKomno6ora, B. Peasko, O. Ilexora, B. Tlamamapuyk,
A. ®ypman Ta iHmi. HaykoBiii 3a3Ha4aroTh, 10 MPoOJIEMHI 3aBIaHHS, SKI
€ IUIIXOM peaii3amii 3a3HaueHOl TEeXHOJOTii y Tpoleci MpOBEICHHS
3aHITH 3 JITHbMHU JOMIKUIHHOTO BiKY, CTBOPIOIOTH YMOBHU JJii aKTUBHOTO
Mi3HAHHS AITHbMH CBITY, COPHUSIIOTH PO3BUTKY X MOBJIEHHEBOI JTISTIBHOCTI Ta
(bopMyBaHHIO KOMYHIKATUBHUX HAaBUYOK. J[OCTIMHUKHU MIAKPECTIOIOTH TON
dakT, 1Mo opraHiuHEe MOEJHAHHS MPOOJIEMHOTO HABYAHHA 3 ITPOBUMU
METOJaMH € 3aCO00M He TUIBKH ONTHMI3aIlii HaB4aJbHOTO mporecy B 3/10,
a 1 TOTY)KHMM 3acO00M  CHOPUSHHA  OCOOHCTICHOMY  PO3BUTKY
JOIIKIJIbHUKIB.

He 3Bakaroum Ha iCHyBaHHSI BEJIMKOI KUTBKOCTI HAYKOBUX JOCIIKCHb
y KOHTEKCTI BUKOPHUCTaHHS MPOOJIEMHUX 3aBlaHb y pPOOOTI 3 MITbMH
JOIIKUTLHOTO BiKy, NMHUTAHHS I1HTErpamii TakuxX 3aBAaHb B METOIUYHUUI
KOHTEKCT 3aHATh aHTiMchkoi MOBH B 3/10 He 3HAMIILIO JOCTATHHOI yBaru
Yy HAyKOBHX JOPOOKaX BUCHHX.
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MeTtoro HalIoi CTaTTi € UIIOCTpaLlis NPaKTUYHUX HUISIX1B BUKOPUCTAHHS
npoOJieMHUX 3aBJaHb y TMpOIECI HaBYAHHS aHIJIINCBKOT  MOBHM JiTEl
JOMIKUTLHOTO BIKY.

TexHomoris TpoOIEMHOTO HABYAHHA PO3TJLAAETHCS HAMH  SIK
CIOPOEKTOBAHA BYMTEJIEM OpraHizailisi MpOLEeCy aKTUBHOTO OBOJIOAIHHS
JITBMH HOBHUMHU 3HAHHSIMM 1 cmoco0aMM JIii, IiJT Yac SKOTrO HOBI 3HAHHS HE
JAI0ThCA JITAM B TOTOBOMY BHUIJIAMI, a 3J00yBarOThCA HUMHU IIiJl Yac
PO3B’s13yBaHHs MpoOJieMH, CKOHCTpYHOBaHOiI negarorom [2; c. 17].

CBo€r0 4eproro, BUKOPHUCTAHHS TEXHOJIOTIi MPOOJEMHOI0 HaBYAHHS
NPHU3BOJNTH JI0 BUKOPUCTaHHS MPOOJIEMHUX CHUTYyaIlii Ta MPOOJIEMHHX
3aBaaHb. [IpoOreMHi 3aBaaHHS y poOOTI 3 AITHbMHU JOUIKUIBHOTO BIKY Ha
3aHATTIX aHTIMCHKOT MOBU MalOTh HOCUTH IrPOBHIA XapaKTep, BiAMOBIqaTH
BIKOBHUM OCOOJIMBOCTSIM [IT€H, iX IHTepecaM Ta PIBHIO BOJOJIHHS HUMHU
aHTJIACHKOI0 MOBOIO. AHali3 Cy4YaCHUX MAOCHKeHb y cdepl paHHbOI
IHIIIOMOBHOT OCBITH JI03BOJINB HAM BUIAUIMTH PI3HI BHUJIM ITPOBUX 3aBJaHb,
AK1 TependavyaroTh BUPINICHHS HaBYAJbHUX a00 Mi3HABAJBHUX MPOOJIEM
JONIKUTbHUKAMU.

Taxi 3aBaHHS B aHIJIOMOBHIM METOJIMYHIN JIITEpaTypi MPOMOHYIOTHCS
i Ha3Boro «Problem solving tasks/games» [3].

3BEepHEMOCH /10 PO3IMJISIAY MPAKTHUYHUX 3pa3KiB TaKUX 3aBllaHb, SIKI MU
Bi1iI0Opau AJ1si BAKOPUCTAHHS Ha 3aHATTAX aHTIchkoi MoBH B 3/10.

1) CknaganHs ma3naiB  Ta TOIIYK BuUxoAy 3 JabipuHTiB. ( Putting
together puzzles. Coming out of Mazes). Hanpuknaza: a) Do the puzzle.
What animal will you discover? b) Solve a maze. Help the animals to find
their food.

2)  CopryBaHHA Ta CHIBCTaBJICHHS MPEIMETIB, MAaJIOHKIB. (Sorting
activities. Matching activities). Hanpukmnaa: a) Sort food in two boxes.
Healthy food. Unhealthy food. b) Match the problem to the solution. What
do you do when you are hungry/thirsty/cold/ill?

3)  Biaragysanus 3aranok. (Solving the riddles). Hampuxmnan: Who am
[? I am a lovely pet. I can run fast. I like milk and fish.

4)  TlpaktuuHo-opieHToBaH1 irpu Ta 3aBaaHHs (Practically oriented tasks
and games). Hanpukmnan: a) Find the lost toys. Follow the clues the teacher
gives. b) You’ll have a party. Make a shopping list.

5)  CroXeTHO-pOJIbOBI CUTYAIlil 3 €JIeMEHTaMU BUPIMICHHS MPOOJIEMHIX
MUTaHb

(Role playing). Hampukmnam: Act out the situation. You want to make
friends with new children. What will you say?

[TigBomsun TMiACYMOK 3a3HAYCHOI'O BiAMIYaEMO, IO BUKOPHUCTAHHS
npoOJieMHUX 3aBlaHb Yy TpoOlleCl HaBYaHHS AHIJINACHKOI MOBH B
JIOMIKUTBHOMY BiIll CIIPHSIE PO3BUTKY MOBJICHHEBUX HABUYOK, KPUTHIHOTO
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MUCJIEHHS Ta KOMYHIKaTUBHMX 3/1I0HOCTEN AiTel. 3aBASKA TAKOMY MITX0Ty
HAaBYAaHHS CTa€ I[IKaBUM, JAWHAMIYHUM Ta e€()EKTUBHUM, 3a0€3IeUyrouu
rIMOOKE 3aCBOEHHSI 1HO3€MHOI MOBM B MPUPOJHIA Ta IrpoBid (opmi.
Pe3ynbTaT MOCHIIKEHHS MIIATBEPUKYIOTh, 110 MOEJHAHHS MPOOIEMHHUX
cuTyalii 3 irpoBuMu ¢opmMaMu poOOTH JO3BOJISE 3HAYHO IMiJIBUIIUTH
AKICTh HaBYAHHS JITeH JAOWIKUILHOTO BiKY. IIpencraBneHi y AOCHIIKEHHI
poOeMH1 3aBAaHHS JIETKO IHTErpyIOThCSI B METOJUYHHUI KOHTEKCT 3aHATh
aHrmicekoi moBu B 3/10.
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POJIb IIICEHB I BIPIIIB Y PO3BUTKY ®OHETUYHHUX
HABHUYOK MOJIOJIINX IIKOJISIPIB I YAC HABUAHHS
AHIJINCBKOI MOBH

IlocTanoBka mpoGaemMu. BuBYeHHs aHTIIICHKOI MOBH B MOJIOJIINX
KJlacaxX € BaKJIMBOIO CKJIAJIOBOIO HABUAJILHOTO IPOIIECY, a/Ke CaMe B IICH
NepioJ] 3aKJIalaloThCsl OCHOBHM KOMYHIKaTMBHMX HaBH4YoK. OpHiero 3
KJTIOYOBUX CKJIQJOBHX YCITIIIHOTO OCBOEHHS MOBH € ()OHCTHUYHI HABUYKH,
AK1 BKJIFOYAIOTh MPABWIBHY BUMOBY, PO3Ii3HABaHHS 3BYKIB, IHTOHALIIO Ta
PUTM.

AHaJi3 HAYKOBHMX OCTiI:KeHb II0Ka3ye, IO IHUTAaHHS PO3BUTKY
(OHETHYHUX HABHYOK 3a JIOMIOMOTO0 MY3HYHHX Ta IMOSTUYHHUX 3aCO0IB €
aKTyaJbHUM Y CYYacCHIM METOJUWIll BHKJAJaHHS 1HO3eMHUX MOB. Bigomi
pobortu, taki sk npochimkeHHs B.I. JlesitoBa Ta [.B. JlomonocoBa, siki
HiATBEP/UKYIOTh  €(eKTUBHICTh IHTErpalii MYy3UYHHUX €JIEMEHTIB B
HaBYaHHS, aKIEHTYIOTh Ha BKJIMBOCTI PUTMY Ta 1HTOHALII JIJIT PO3BUTKY
(OHETUYHUX HABUYOK.

MeTo10 A0CTIZKEHHSI € JOCTiHKeHHS €(EeKTUBHOCTI BUKOPHUCTAHHS
IiCEHb Ta BIPIIIB SIK 3aC00IB PO3BUTKY (DOHETHYHUX HABHYOK y MOJIOJIINX
IIKOJISIPIB 1] YaC HaBYaHHS aHTJIIMCHKOI MOBH.

Buxiaaax ocHoBHoro wmarepiaay. HapuanHs aHTTMCBKOI MOBH Yy
MOJIOJIIIIN IIIKOJ1 BUMAarae€ TBOPYOTO ITIXOJY, OCKUIBKH JITH I[LOTO BIKY
Kpalie 3aCBOIOIOTh MaTepiaji uepe3 irpoBi Ta emoiriiai metoau. OcobnuBy
yBary BHWBYEHHS AaHTJIWCHKOT MOBH TOTPIOHO MPUAUIATH (HOHETHIHHM
HAaBUYKaM, aJ’Ke MpaBUIbHA BUMOBA € OCHOBOIO YCITIIIIHOTO CIIUIKYBaHHS.
[TicHi Ta BipIIl BiAIrpaloTh BaXJIUBY POJb Y PO3BUTKY (DOHETUYHHX YMiHb,
OCKUTPKA BOHU CTBOPIOIOTH MOJKJIUBICTh I TMPUPOJHOTO 3aCBOEHHS
3BYKiB MOBH Y ITIKaBii Ta iHTepakTuBHi dopmi [1].

@doHeTHYHI HABUYKA — 1€ 3JaTHICTh PO3PI3HATH, MPABUIHHO
BUMOBJISITW Ta IHTOHAIIHHO O(QOPMITIOBATH 3BYKH 1HO3EMHOT MOBH. Y
MOJIOIIIIOMY BiIli 11 HABUYKH (OPMYIOTHCS JIETIIE, OCKUIBKU JITH MAaIOTh
BHUCOKY UYTJIHUBICTH JO HOBHX 3BYKOBHX CHCTEM 1 BOJOJIIOTH 3/IaTHICTIO J0
imirtarii [2].

Hamu O6ynio npoBeieHO eKCIIEpUMEHT 1IOA0 BIUIMBY MICEHH 1 BIPIIIB HA
PO3BUTOK (POHETUYHUX HABUYOK y 20 mononamux mkoJsipiB (10 xmomiiB 1
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10 nmiBuaT) mig Yac HaBYaHHS AaHIJIIHMCHKOI MOBH. JIJIS OIlIHIOBaHHS
BUKOPUCTOBYBAJIM TPU METOAMKU: TUKTAHTHUM TECT 3 ayIilOBaHHSM, TECT
Ha MOBTOPEHHs (Ppa3 1 IHTeprnpeTauiiHuid TecT. Pe3yapTaTi OLIHIOBAIH 10
Ta TMICISl EKCIIEPUMEHTY.

BuxopucroByBanu Taki micHi gk "Twinkle, Twinkle, Little Star", sxa
JorioMara€ BUBYMTH I1HTOHAIlIO 1 MOBTOpIOBaTH 3BykuW [t], [w], Tta "If
You're Happy and You Know It", ska cnopuse 3amam’sTOBYBaHHIO
¢pazoBoi iHTOHAII. JJi1 pO3BUTKY 3BYKOBOi BUMOBM Bumiu Bipin "Peter
Piper picked a peck of pickled peppers" mnst TpenyBanHs 3ByKa [p] 1 "She
sells sea shells by the sea shore" nns 3akpirienss: BumoBH [[] 1 [s].

Jlo excrepuMeHTy y4YHI MpaBWJIBHO 3amucyBajd B cepeaHbomy 60%
CJIB MiJ Yac JUKTAHTHOTO TECTy 3 ayJiI0BaHHSAM, 30KpEMa 4acTO poOMIH
MOMWIKH Yy CKJIaJHUX cioBax. Ilicist ekcnepuMeHTy 1ei MoKa3HUK 3pic 10
85%, 10 CBIMYUTH TMPO TMOKPAIICHHS PO3MI3HABAHHS Ta BIATBOPEHHS
3BYKIB.

Tect Ha moBTOpeHHS (pa3 MOKazaB, IO 10 EKCHEPUMEHTY piBEHb
NpaBWIBHOCTI BUMOBM 1 IHTOHaulii cTaHOBUB Jume 65%. Ilicns
EKCIIEpUMEHTY 11eil moka3HuK 3pic 10 90%, yuHi Kpalle nepeaaBaid put™ 1
aKIEHTH MOBHU.

[HTepnpeTaliiiHuii TecT MokaszaB, IO 0 €KCIepUMeHTy TuUibku 50%
YUHIB MPAaBUJIBHO BIATBOPIOBAIM 3MICT TeKCTy. Ilicis excriepuMeHTy e
HOKa3HUK miaBUIUBCS 10 80%, 1110 CBITYUTH MPO MOKPAILIECHHS BUMOBHU Ta
IHTOHAI].

100%
80%
60%
40%
20%

0%

JUWKTaHTHMIA TecT 3 TecT Ha IHTepnpeTaLiiHKHA
ayAiroBaHHAM nosTOpeHHA dpas Tect

W Pe3ynbTaT 40 eKCnepumeHTy, %
PezynbTaT nicna ekcnepumenTy, %

Mpwupict, %

Puc. 1. Pe3ynemamu mecmyganus ¢honemuyHux Hagu4oK y4rie 00 ma
nicisl eKCnepuUMeHmy

ExcriepumeHT mokaszas, 110 BUKOPHUCTAHHS IMICEHBb 1 BIPIIIB K 3aC00y
HAaBYaHHS AHTJIINCHKOI MOBHM 3HAYHO MOKPAIIMIO (DOHETUYHI HABHUYKH
yuniB. Haibimemmit npupict (+30%) OyB 3adikcoBaHwii Tmijg dYac
IHTEepIPETALIMHOTO TECTY, 110 CBIAYUTH MPO PO3BUTOK HE JIMIIE BUMOBH, a
1 3arajpHOI MOBJICHHEBO1 BIIEBHEHOCTI YUHIB.

BucnoBkn. OTxe, BUKOPHCTaHHS TICEHb 1 BIPIIIB y HABYaHHI
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aHIJINAChKOI MOBHM crpuse (OpMyBaHHIO (POHETUYHUX HABUYOK Yy
MOJIOAIIMX MIKOJISIPIB. 3aBIASKH iXHIM €MOIIIHOCTI, 1HTEPAaKTUBHOCTI Ta
JOCTYITHOCTI JIITH IIBHUJIKO aJIallTYIOTHCS /10 3BYKOBOi CHCTEMH aHTJIIHCHKO1
MOBH, MOKpPAIlYIOTh CBOIO BUMOBY Ta IHTOHaWi0. Lle poOuTh HaB4YaIbHUIM
MpoLecC HIKaBUM, €()EKTUBHUM 1 PE3yJIbTATUBHUM.

CIHHUCOK JIITEPATYPH

1. BukopucraHHs MicCeHb Ha YpOKaxX aHIIIMChKOi MOBM B MOYATKOBIN
TITKOJTI. URL: https://naurok.com.ua/vikoristannya-pisen-na-urokah-
angliysko-movi-v-pochatkoviy-shkoli-411543.html

2. «®opmyBaHHs (HOHETUYHOI KOMIIETEHIIIT B YYHIB TTOYaTKOBOI IIKOJIH
Ha ocHOBI (oHeTtmyHux irop». URL: https://naurok.com.ua/formuvannya-
fonetichno-kompetenci-v-uchniv-pochatkovo-shkoli-na-osnovi-
fonetichnih-igor-159991.html

27


https://naurok.com.ua/vikoristannya-pisen-na-urokah-angliysko-movi-v-pochatkoviy-shkoli-411543.html
https://naurok.com.ua/vikoristannya-pisen-na-urokah-angliysko-movi-v-pochatkoviy-shkoli-411543.html
https://naurok.com.ua/formuvannya-fonetichno-kompetenci-v-uchniv-pochatkovo-shkoli-na-osnovi-fonetichnih-igor-159991.html
https://naurok.com.ua/formuvannya-fonetichno-kompetenci-v-uchniv-pochatkovo-shkoli-na-osnovi-fonetichnih-igor-159991.html
https://naurok.com.ua/formuvannya-fonetichno-kompetenci-v-uchniv-pochatkovo-shkoli-na-osnovi-fonetichnih-igor-159991.html

JI. Bimwk,

cmyOoeHmka,

O. Muxaiinoesa,

Kanouoam neo. HayK, OOYeHm,

JKumomupcokuii Oepocasnuil ynigepcumem imeni leana @panxa

®OPMYBAHHS COLIOKYJbTYPHOI KOMIIETEHTHOCTI
YYHIB NIOYATKOBOI IKOJIM B IPOLECI HABYAHHSI
YUTAHHS HA YPOKAX AHI'JIIMCBKOI MOBH

OCHOBOIOJIO’)KHA Me€Ta HaBYaHHS 1HO3EMHOi, 30KpeMa aHIrIiIChKOi
MOBH — II¢ PO3BHTOK KOMYHIKAaTHBHOI KOMIICTCGHTHOCTI Y4YHIB, SKHUX
HABYAIOTh 3/IIMCHIOBATH 1HIIOMOBHE CIUIKyBaHHS. TeHJEHIlT B HaBYaHHI
aHTJINAChKOT MOBHM SIK 3aco0y CHUIKYBaHHS BIJMOBIJAIOTh CY4YacHUM
norpedam CyCHiIbCTBA 1 MPOSBISIOTHCS B KOMYHIKATUBHINA CIIPSIMOBAHOCTI
e, 3MICTy, NPUHIMUIIB 1 METOJIB HAaBYaHHA. 3TIJHO OCBITHBOMY
CTaHJApTy CepeAHbOI IOBHOi OCBITU 3 1HO3€MHOi MOBHU, BHBUCHHS
1HO3€MHOT MOBH HANpaBJIEHO HA PO3BUTOK IHIIOMOBHOI KOMYHIKaTHBHOI
KOMITETEHTHOCTI B CYKYITHOCTI BCIX 11 CKJIaJOBHX: PEYOBOi, MOBHOI,
COILIIOKYJIBTYPHO1, KOMIIEHCATOPHOI i HaBYAJIbHO-TI3HaBaJIbHOI. HaBuaHHs
aHTJIACbKOT MOBM  Ha  TOYATKOBOMY  CTYNEHI Yy  CY4YacHOMY
3arajJbHOOCBITHROMY HaBYAJIILHOMY 3aKjaji € Ha/3BUYaiiHO BaxXIuBUM. Lle
npoiiec OaraToacneKTHUH, 10 BKJIIOYAaE B ceOe HaBYaHHS YyCiX PO3ALTIB
MOBU ((DOHETHKH, JIEKCUKH, TPAMAaTHKWA) HEOOXIMHUX 11 (popMyBaHHS
MOBHOi Ta MOBJICHHEBOT KOMITETECHITIT YUHIB.

OnuuM 13 3aBlaHb HaBYAHHS MOJIOAIINX IIKOJSPIB 1HO36MHOT MOBH €
PO3BHTOK yYMIHHS YHMTATH HECKJIaJIHI aBTEHTUYHI TEKCTH Ta PO3YMITH iX.
[Ipouiec OBONOMIHHA MMM YMIHHSIM TOYMHAETHCA 3 HABUAHHS TEXHIKH
YUTaHHS, SKe 3a0e3leyye aBTOMATH30BAHICTh CHPUUHATTA rpadidHUX
o0Opa3iB, CIBBIHECEHHS iX 31 3BYKOBHMH BIATOBITHUKAMH Ta IXHIM
3HAYEHHSM, a TaKOXK 13 03BYyYEHHSM iX yrojoc abo nmomymku. Lle Bu3sHavae
BXJIMBE MICIIC YUTAHHS Ha KOXKHOMY 3aHSTT1 3 aHIJIIHCHKOT MOBH.

Meta: BH3HAYUTH OCOOMMBOCTI (OPMYBaHHS  COIIIOKYJIBTYPHOI
KOMIIETEHTHOCTI Y4YHIB Y MpOlleCl HABYAHHS YMUTAHHS aHTJIIMCHKOI MOBHU Ta
chopmyBaT YMOBH JJiA 11 €EKTUBHOTO PO3BUTKY B IIKOJISIPIB.

3riTHO 3 HOBOIO IPOTPaMOI0 3 1HO3EMHOI MOBH ISl 3arajlbHOOCBITHIX
IIKIJI, OCHOBHOKO IUUIIO INKUIRHOI IHIIOMOBHOI OCBITH B YKpaiHi €
dbopMyBaHHS B YYHIB KOMYHIKATHBHOI KOMIIETeHTHOCTI. OmHuM 13
€JIEMEHTIB I[l€i KOMYHIKaTMBHOI KOMIIETEHTHOCTI € COLIOKYJIbTYpHa
KOMIIETEHTHICTh, fKa  BKJIIOYa€ B ceOe 3HaHHA 3 KpaiHO3HABCTBA,

28



KyJbTYpOJIOT1i, JOHOBI 3HAHHS, TOILIO, YMIHHS BUKOPUCTOBYBATH 111 3HAHHS
y Ipoleci CHUIKYBaHHA 3 NpPEICTaBHUKaMU I1HIIUX KyabTyp. IlyOmikamii
HaykoBIiB O. Jlokmmwmuoi, JI. 3eni, H. bopucko, JI. Kamnininoi,
C. HikonaeBoi, O. IlapmukoBoi, O. IlepmykoBoi, T. Ilonmoncwkoi, B.
Penpka, 1. CamoitmtokeBuy, O. [llanenka Ta IHIIUX MPUCBAYEHO MUTAHHIO
KOMIIETEHTHICHO OpPIEHTOBAHOI'O HABYaHHS 1HO3EMHUX MOB, Y SKHX
BUCBITJIIOIOTHCS 1XH1 MOTJISM HA 1€ MUTAHHS.

B cyuacHiil npakTuill HABYaHHS TE€XHIKM YUTAHHS 1HO3EMHOIO MOBOIO
BUKOPUCTOBYETbCA TEPEBAXKHO (OHETUYHUN (3BYKOBHI) aHAIITHKO-
CUHTCTHYHHUNA MeTo. [IpOBIIHUM NPHUHIIMIIOM IIHOTO METOAY HaBYAHHS —
€ (opmyBaHHS y JiTel MOYATKOBUX YMIHb UATATH W MUCATH BiJl 3ByKa /10
OykBu. Lle o3Hauae, mo nepes 03HaHOMIICHHSIM JIUTUHU 3 TIEBHOIO OYKBOIO
TpeOa HaBUMTHU 11 BUKOHYBAaTH aHAJITUYHI 1 CHHTETUYHI J1i 3 TUM 3BYKOM
(3Bykamu), 110 TO3HAYAIOThCS HA MHUChbMI JIaHOK OYKBOI; MPABUIBLHO
BUMOBJISITH, BITI3HABATH B PI3HUX MO3UIIAX CIIIB (HAa MOYATKY, B CEpeuHI 1
B KIHII), BUAUISATHA 13 CJIB, CKJIQJIB, CIOJydYaTd 3 IHIIMMHU 3BYKaMu B
CKJIaIH. [Ipore B geskux BUMAIKaX 3aCTOCOBYIOTHCS W 1HINI Bigomi
METOJM: 3a TpaBHJIAMHU YWTaHHS, 32 KIOYOBUMHU CIIOBAMHU, METOJ IUTUX
CJIIB, B3a€EMOIIOB’S3aHOTO HABYAHHS YMTAHHS 1 MHUCbMA, HETPAIULIAHOTO
HaBYaHHS YMTAHHS, KOJIbOPOBOT'O YATAHHS Ta 1H.

[pyHTYIOYKCh HA BH3HAYEHHI COL{OKYJIHLTYPHOI KOMIIETEHTHOCTI, sIKa
pO3IIIAIA€ThCS  SIK  3ATHICTh 3aCTOCOBYBAaTH 3HAHHSA, BMIHHA Ta
OCOOHUCTICHI SKOCT1 JJIsSl YCITIIIHOT ASUTRHOCTI B MEBHIN rajiy3i, BBAXKaEMO,
0 COINIOKYJIBTYPHY KOMIIETEHTHICTh IIKOJISIPIB MOKHA BHU3HAYMUTH, SK
3JIaTHICTh 3aCTOCOBYBAaTH COIIOKYJIBTYPHI 3HaHHs, BMIHHSA, 3I0HOCTI Ta
O0COOHCTICHI SIKOCT1 Y MPOIIEC] IHIIOMOBHOT'O CIUIKYBaHHS.

dopmyBaHHS COITIOKYJIBTYPHOL KOMITETEHTHOCTI YYHIB
3MIACHIOBATUMETbCA  NUISXOM  MMapajelbHOr0 1  B3a€EMOIIOB’3aHOTO
HaBYaHHS BCIX BHWJIIB MOBJIEHHEBOI IISUIBHOCTI. BIiamoBimHO 10 IXHIX
BIKOBHUX OCOOJIMBOCTEH BIJOYBaTUMETHCS IEpPEXiJ Ha MPOJYKTHBHI BUIU
poOOTH, SKI CHOHYKATHMYTh VYHIB JO TBOPUYOTO MUCICHHS, PO3BHUTKY
CaMOCTIMHOCTI Yy BWU3HAUYE€HHI MOBHOTO O(OPMIICHHS MOBJICHHEBUX i 1
BUOOpY CIIOCc001B iX 3acBOEHHS [2].

OBoyiof1iBarOu# 1HO3EMHOI0 MOBOIO, Y4YHI O3HAHOMIIATHCS 31 CBITOM
iHImOi KyiabTypu. PO3BHTOK KpaiHO3HaBYOI MOTHBAIl, B OCHOBI SKOI
JICKUTh IHTEPEC O JKUTTSA OJHONITKIB 32 KOPJOHOM, J0 HApojy KpaiHw,
MOBa SIKOT BHUBYAETHCSA, € OJIHIEI0 13 OCHOBHUX IIJTLOBUX YCTAHOBOK Y
METO/MIIi HABYAaHHA iHO3EMHHX MOB. li ycmilmHil peamizamii cpusTuMe
PI3HOMaHITHUN HAaBYAJIBHHWI MaTepiall, mo B IiKaBid ¢gopMmi BimoOpaxkae
KUTTS 3apYODKHUX OJHOJITKIB.
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Takum ywHOM, cepell KIIOYOBHUX KOMIIETEHTHOCTEW 3HAa4YHE MicIe
MOCIJa€ COILIIOKYJIBTYpHA KOMIETEHTHICTh SIK CKJIaJHE I1HTErpoBaHE
YTBOPEHHS VY XapaKTepUCTULl 0coOucTOoCTi. OCHOBHUMH CKJIaJ0BUMU
YaCTUHAMHU COI[IOKYJIBTYpHOI KOMIIETEHTHOCTI € KyJbTypO3HaBYa Ta
JIHTBOKYJIbTYpO3HaB4a, COILllaibHA, COLIO-JIIHIBICTUYHA Ta KpaiHO3HAaBYa
KOMIETEHIII].

Sxuio nepepaxoBaHi CKJIag0B1 chOpMOBaHI Ha HAJIIEKHOMY PIBHI, TO 1€
Ja€ 3MOTY YYHIO JIETKO OpPIEHTYBAaTHUCA B IHIIOMOBHOMY CEpEeIOBUIII,
IMIBUJKO QJaNnTyBaTHCS JI0 HBOTO Ta KOHCTPYKTHBHO BHUPINIYBaTH
NEPEIIKOU, SIKI BUHUKATUMYTh y MPOLEC MDKKYJIbTYPHOI KOMYHIKaIlii.
OBOJIONIHHS IIKOJISIPAMU COIIOKYJIBTYPHOIO KOMIIETEHTHICTIO Tiependadae
3aCBOEHHSI HEOOXIHOTO PIBHSA COLIOKYJBTYPHUX 3HaHb, MOJAJbIIE
(opMyBaHHS HaBUYOK 1 BMIHb Y3TrO/J’KYBaTH CBOIO MOBEAIHKY BiJIIOBITHO
710 1IUX 3HAHb.

Amnaii3 HayKoBOI JiTepaTypH IMOKa3aB, MIO TOHATTS «COLIOKYJIbTYpHA
KOMIIETEHTHICTb» PO3TISAIAETHCS TOCUTH Pi3HOO1YHO. COLIOKYIBTYpHUN
KOMITOHCHT 3MICTy HaBYaHHS 1HO3EMHHUX MOB 3HAHOMWTH YYHIB 3 PI3HUMH
aCIEeKTaMHU KUTTS IXHIX 3apyODKHUX OJJHOJITKIB, ICTOPIE€I0 Ta CYYACHICTIO
KpaiHu, mOoriauoaroud 1 JAUQEpeHIliIoIYrd  YSABICHHS IIKOJISIPIB IMPO
nivicHicth. llel KOMIOHEHT 3MICTYy CTAHOBUTH KpaiHO3HaBYYy 1
JHTBOKPaiHO3HABYY KOMITETEHTHOCTI.

dopMyBaHHS COIIOKYJIBTYPHOT KOMIIETEHTHOCTI Ma€ TI€BHI OCOOJIMBOCTI
Ha KOXKHOMY €Tari HaBYaHHS B IIKOJl. Tak, 40 3MICTy COITIOKYJbTYPHOL
KOMITETCHTHOCTI TIpU BHMBYCHHI aHMIMCHKOI MOBH HajeKaTh HAI[lOHATBHI
peanii: nepkaBHa CHUMBOJIKa (Tpamop, Ha3Ba KpaiHW, CTOJMIN), IMEHa
OJIHOJIITKIB, BIJOMHUX IEPCOHAXIB, HA3BW TBAapHH, irop, CBAT; €JIEMEHTApHI
BepOallbHI  €TUKETHO-BI3yalbHI (OPMYJIH CHUIKYBaHHS (MpHUBITaHHS,
NPOIIAHHSA, 3HAWOMCTBA, BISYHOCTI, BHOAUYEHHS, CXBAJICHHA). Y4HI
BUMTHCS TMHCATH CBOI IM'sl Ta Tpi3BUINE, IMEHa OaTbKiB Ta JApY3iB,
MPaBUILHO BXKUBATH TPUBITaHHA, (OpMH 3BEpPTaHHS, BHUTYKH, BUpPa3u
HapOJHOI MYJIPOCTI. KomMnonentom 3MICTY COIIOKYJIbTYPHOI
KOMIIETEHTHOCTI TiJ Yac pO3BUTKY (OHETHUYHUX HABHUUYOK B YUHIB €
eleMeHTH (PONBKIOpYy Manux (GopM: JIYWIKH, BIPIIMKH, MICEHBKHU TOIIO,
AKi MICTATh 0arato HaliOHAJIBHUX peallid 1 € JKepesoM (OHOBHUX 3HAHb
YYHIB.

B nouatkoBiif mrkosti OinbIe yBaru Ciif TPUAUTATA BUBYECHHIO TIPABUII
MOBJIEHHEBOT'O €TUKETY KpaiHu, MOBa K01 BUBYaeThes [ 18, ¢. 54].

Ha ypoxkax 3 aHrmiiicbkoi MOBH CJIiJT BAKOPUCTOBYBATH PI3HOBHUIH Irop:
TITOB1, CIOKETHI, CHTYaIliHHO-pOJIKOBl. Hampukian, nioBa rpa BKIOYAE
IMITaIlliiH1 3aBAaHHs, I'pOBE MPOEKTYBaHHS, aHami3 cutyaiii. [Ipu npomy
dopMy€eTbCSI KOMIUIEKC KOMYHIKATUBHUX YMIHb 1 YMIHHS BiI4yBaTH

30



napTHepa 31 CIUIKYBaHHs, YMIHHS 11€HTU(IKYBaTH ce0e 3 HUM, 3HAXOAUTH
crocoOu TOCATHEHHS TO3UTUBHOTO KIHIIEBOTO pe3ynbraty [14, c. 157-158].
Otrxe, mopsg 3 GOpPMYBaHHSIM COIIOKYJIBTYPHOI KOMIIETEHTHOCTI
HEOOXiTHO TMpAaIfOBaTH HAJ HACTYMIHUMU PO3BHBAIOYMMH 1 BUXOBHUMH
3aBJAHHSAMU: PO3BUTOK €MOLIMHO-OLIIHHOTO CTaBJI€HHSA JO CBITY;
(opMyBaHHS 3aTHOCTI 10 CaMOCHOCTEPEKEHHS, CaMOOIIIHII; PO3BUTOK
TaKUX OCOOMCTICHUX SIKOCTEH, SIK LIJIECIPSIMOBAHICTb, YMIHHS MPaIlOBATH
y CHiBOpaill, TOJEPAHTHICTb, BIANOBIAANBHICTb, CaMOCTIMHICTb, TBOpYA
aKTUBHICTh; 3a0e3MedYeHHs] OCOOMCTICHOIO CaMOBU3HAYEHHS YYHIB, iX
COLIAJIbHOT ajanTalii; 3a0e3MeyeHHsT PO3BUTKY IHTENEKTYyaJbHUX 1
MM3HaBaJbHUX 3JI0HOCTEH, TOTOBHOCTI JO CaMOOCBITH 3a JOIOMOTOIO
MOBH; BIIOCKOHAJICHHS JOCBIy MPOYKTUBHOI TBOPUOI MisSITBHOCTI.
dopMyBaHHSI COLIIOKYJIBTYPHOI KOMIETEHTHOCTI OyJe YCHIIIHUM 3a
YMOBU CHUCTEMAaTHUYHOTO BHKOHAHHS BIIPaB 1 3aBJaHb, sSKi IepeadadaroTh
PO3BUTOK yMiHb: (()OPMYBaTH MO3UTHUBHE CTABIICHHS O KYJIBTYPHU HApPOIIB,
MOBa SIKHX BHBYAETHCS; MPOBOIUTH Tapajelli MK JBOMA KyJIbTypamu;
BUOUpPATH COLIOKYJIBTYPHI SIBHINA BIAMOBIIHO J0 3aBJaHb YYHTEs;
OILIIHIOBATH COIIOKYJIBTYPHI MOAIi Ta 3HAXOJUTH BIIMIHHOCTI; (pOpMyBaTu
acoLlaTUBHI BMIHHS Ta €CTETHYHI MOYYTTS; KOMEHTYBAaTHU IHIIOMOBHUMN
MaTepian COLIOKYJIbTYPHOI'O 3MICTY, BHUCIJIOBIIOIOYM MPU I[bOMY BIIACHY
IYMKY; BHUCIJIOBJIIOBATH CBOE CTaBJIECHHS 10 BaKJIMBUX MOJIN 1HIIOMOBHOI
KyJIbTypH;,  IHTEPNPETYBaTH  COIIOKYJBTYpHY  1H(pOpMAIll0 It
(GopMyBaHHS BMIHb KPUTHYHOTO MMHCJIEHHS; BHKOHYBAaTH 3aBIaHHS
COITIOKYJIBTYPHOT'O 3MICTY B YMOBHO-KOMYHIKaTHBHUX CHUTYaIlisIX.
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PO3BUTOK KPUTHUYHOI'O MUCJIEHHA YUHIB IOYATKOBOI
IIKOJIM HA YPOKAX AHTJIIMCHKOI MOBHM 3ACOBAMM IKT

CydJacHa OCBiTa OPIEHTYETHCS HE JIMIIE HA Mepeaady 3HaHb, aje W Ha
PO3BUTOK HABUYOK, HEOOXIIHMX /JI1 YCHIIIHOI ajanTailii y CyCHuIbCTBI
XXI cronittsa. KpuTuuHe MHUCIEHHS € OJIHIEIO 3 KIFOUOBUX KOMIIETEHIIIH,
gKa JOMOMara€e aHaji3yBaTH 1H(OpMaIlilo, yXBajllOBaTH OOIPYHTOBaHI
pilieHHss Ta (QopMyBaTH CaMOCTIMHI Cy/kKeHHS. B yMmoBax IMIBHIKOTO
PO3BUTKY IM(PPOBUX TEXHOJOTIH BaXJIMBO BHKOPHUCTOBYBAaTH 1X 5K
IHCTPYMEHTH IS BJIOCKOHAJICHHS OCBITHBOTO IPOIECY, OCOOJIMBO Ha
ypOKax aHrIiiChKOi MOBH y MOYATKOBHUX Kjacax, e (GopMyroTbcs 0a3oBi
HAaBUYKHA MOBJICHHS 1 MUCJICHHS.

CydacHi YMOBH XKUTTS BUMAararTh TpaHchopMallii cioco0iB MUCIICHHSI,
NOBEJIHKM Ta CBITOCIPUUHATTS CyYacHMX JIIoJed. Y Ham  4ac
HECKIHYCHHUN TOTIK PI3HOMAaHITHOI 1HGOpMallli € HACTUILKH TMOTYKHHUM,
0 y JKUTTI JIIOAEH 3 SIBUJIOCS 1 HAAIMHO 3aKpimUiIocs HOBE TOHATTS -
«iHpopMarliiHuil ctpecy. e peakiis opra"iaMy Ha BeIUKHN 00’ €M HOBHUH,
¢dakTiB, 3HaHb TOIIO, KWW 3 KOKHUM POKOM TiJIbKH 30UIbIIyeThCs. Jlo
IpUKIaTy, KUIBKICTh 1H(pOpMAIlii, IKY OTpUMYy€E CcydacHa JIFOAWHA, 3HAYHO
NEPEBUIIYE Ty, Ky OTpUMYyBaa JiroauHa y XIX CTOJITTI, IO 3yMOBJICHO
TUM, 1[0 Y HaIlIl JTHI JIFOJJMHA Ma€ JOCTYIl J0 IHTEPHETY, JA¢ MUIbIPAN BeO-
CalTiB, COIlaJbHI Mesia, OHJAWH-KypCcH Ta iHII Jpkepena iHdopmarii
J0CcTynHI B Oyab-sikuii MoMeHT, a B XIX cT. iHbopmaris nepempaBanacs
MOBUTHHO, TIEPEBAXKHO UYepe3 JNPYKOBaHI BUAAHHS a0 JHCTyBaHHA. Aule,
BIIOMUM € TOH (hakT, IO BiICOTOK KopucHOi iHpopmarlii B [nTepHeTi
ckiagae 01u3bko 35 %. 3 orsay Ha e, BaKJIMBOK BUMOTOIO IIHU(GPOBOTO
CBITY € 3a0e3MeYeHHS CY4aCHOTO TOKOJIHHS JiTed HEOoOXiTHUMHU
THCTpYMEHTaMHu i1 POOOTH 3 BEJMKUM MacuBoM iHdopmarii. OmHuM i3
TaKUX THCTPYMEHTIB € KPUTHYHE MUCIICHHS.

VY BUTOKIB TPOOJEMH KPUTHYHOTO MUCICHHS CTOSUIM Taki BHATHI
BueHi sk b. boym, JI. bpenep, k. [proi, M. Koyn ta iHmi. Yopomosxk
OCTaHHIX JECATWIITh TpoOJieMa PO3BUTKY KPUTHYHOTO MUCICHHS
nepebyBae B IEHTPlI yBaru 3apyOiKHUX 1 BITYM3HSHUX YUYCHUX Ta
nenarori, a came: J[x. bpynepa, [. Kuycrepa, M. Jlimnmana, JI.
Makinctepa, C. Metsto3, P. Tlayma, XK. IThaxe, JI. Xamnepna. OcranHim
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qacoM 3’SBWJIOCS YWMMAJo TMpalb YKpaiHCBKUX Y4YEHUX 3 MPoOIeMu
dbopMyBaHHS KPUTUYHOTO MUCIICHHS Y4HIB. J|OCHIIP)KEHHIO IILOTO MUTAHHS
npuAUIAIOTh 3HauHy yBary T. Bopomait, /1. [ecaros, O. Ilomeryn, JI.
Teneupka.

VY [epxkaBHOMY CTaHJapTl MOYaTKOBOI OCBITH BU3HAUYEHO 9 OCBITHIX
raimyseil. [{ns koxkHOT 3 HUX chOpPMYITbOBAHO METY Ta 3arajibHi pe3yJibTaTh
HaBYaHHS 3/100yBayiB OCBITH.

MeToro MOBHO-JIITEpAaTypHOi OCBITHBOI raily3i, sika BKJIIOYae B cede i
IHILIOMOBHY OCBITY, € ()OpMYBaHHsSI KOMYHIKaTUBHO1, YATAI[bKOI Ta THIIMX
KITFOUOBHX KOMIIETEHTHOCTEH; PO3BUTOK OCOOUCTOCTI 37100yBayiB OCBITH 13
3aCTOCYBaHHSIM 3aC001B PI3HUX BUJIIB MOBJICHHEBOI JISTTHOCTI; 37aTHOCTI
CIUIKYBaTUCS YKPATHCHKOI W 1HO3EMHOIO MOBOIO, KOPUCTYBATHUCS HUMHU B
O0COOUCTOMY 1 CYCHUIBHOMY >KUTTI, MDKKYJBTYPHOMY J1ajio31; 30araueHHs
EMOIIIITHO-YyTTEBOTO JOCBITY, PO3BHUTOK MOBJICHHEBO-TBOPYHUX
3110HOCTEN.

VY «kaHBi» PO3BUTKY yuHs y KoHuemniii HoBoi ykpaiHCBKO NIKOJIH
HACKpi3HE BMIHHS KPUTHYHO MHCIHTH IEPEIUNTAETBCI 3 MOBHOIO
KOMITETEHTHICTIO.

Kputnune MuClIeHHS J03BOJISIE Y4YHAM Kpalle ClOpuidMaTd Ta
aHaJi3yBaTH HOBY 1H(OpPMAIlit0, OIIHIOBATH i1 JOCTOBIPHICTH 1 popMyBaTH
BJacHI BUCHOBKM. B mModaTkoBUX Kilacax Il MpoIeC € Haa3BUYaiHO
BAXJIMBUM, aJ[)Ke came y IIeH Mepioj] IITH BUYAThCSI MUCIUTH CaMOCTIHHO Ta
IITyKaTH BUPIIICHHS TTPOOJIEM.

Bukopucrtanns IHTEPaKTUBHUX maTdopm, OHJIAMH-1TPH,
MynbTEMEIHHT  mipeseHTarnii Ta iHmi IKT-cepBicu momomararoTh
yYp13HOMaHITHUTH HaBYJIBHUH MPOIIEC 1 pOOIATH HOTO OUIBII TUHAMIYHUM.
Ile cmpusie po3BUTKY KPUTHUYHOTO MHCICHHS Yepe3 aHali3 3aBiaHb,
CIIBIPAIIIO B TpyMax, JOCTIPKEHHS Ta CTBOPEHHS MPOEKTIB.

Meronu BpoBamkerHs [KT Ha ypokax aHTIIHCHKOT MOBH:

— [HTepaKkTHBHI JOMIKH: JO3BOJIAIOTH YUHIM OpaTH y4acTh y CIUTLHOMY
0OrOoBOpEHHI Ta aHai31 TEKCTIB, BI3yaIbHOTO MaTepiamy.

— OwnnaiiH-irpy Ta JOJATKU: 30CEpEHKeHI Ha PO3B’SI3aHHI JIOT1YHUX
3aB/IaHb, K1 Iepen0avyaroTh MOMIYK albTEPHATUBHUX PIllICHb.

— IlpoexTHi poOOTH: y4YHI MOXYTh CTBOPIOBATH MYJIBTUMEIIHHI
npe3eHTarlii, Bigeo abo OJIOTH, PO3BHUBAIOYM HABUYKH JIOCTIKCHHS Ta
Mpe3eHTallii MaTepiamny.

Kputnane MucieHHs — 1e MUCIEHHSI BUCOKOTO PIBHS, sIK€ 0a3yeThCs Ha
aHamiz1l iHdopMaIlii Ta YCBITOMICHOMY CIPHHHSITTI CBO€T IHTEIEKTyaIbHOT
TSUTBHOCTI Ta MISUTBHOCTI 1HIMMX. DOpMyBaHHS HABHYOK KPUTHYHOTO
MHUCJICHHSI BKJIFOYA€ PO3BUTOK 3/IaTHOCTI Y4YHIB aHai3yBaTH HaBYaJbHUU
Marepiall 3 JIOTIYHOI Ta I1HAUBIAYaJdbHOI TOYKH 30py, 3 METOIO
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3aCTOCYBaHHSl OTPUMAaHUX PE3yJbTaTiB 10 CTAaHAAPTHHUX 1 HECTaHIAPTHUX
CUTyallli, a TakKoX 3JaTHICTb CTaBUTH HOBI TUTaHHSA, 3HAXOAUTHU
apryMeHTH Ta yXBaJIIOBATU CAMOCTIITHI OOIPYHTOBaHI pilieHHs [4].

Oco06nmBOCTI HaBYaJdbHOTrO TMpeaMera «lHOo3eMHa MoOBa» HaaarOTh
MOJIMBICTh ISl PO3BUTKY KPUTHYHOTO MHUCIEHHS Y4HiB. OCHOBHOIO
METOI0 BHMBYEHHS 1HO3€MHOi MOBH € (DOPMYBAHHS KOMYHIKATHBHUX
HABUYOK, SKi, 3 OJJHOTO OOKY, € IHCTPYMEHTOM JJisl PO3BUTKY KPUTUYHOTO
MUCJIEHHS, a 3 1HIIOro OOKy, A00pe pOo3BHHEHA 3[aTHICTh 1O KPUTHUYHOIO
MUCJEHHS crpusie e(peKTHBHIM KOMyHIKalii. TakuM 4YWHOM, HaBYaHHS
1HO3€MHOT MOBHU CIIPHUSI€ PO3BUTKY KPUTHYHOTO MHUCJIEHHS Y4YHIB. Kpim
TOTO, YOTUPH BHUAM MOBJICHHEBOI IiSUTBHOCTI — CIIyXaHHS, TOBOPIHHSA,
YUTAHHS 1 MUCHMO — MepeadavyaroTb poOOTy 3 PI3HUMH TUNIAMU 1H(QOpMaIii
yepe3 ii aHasi3, OOroBOpEeHHS, CTBOPEHHS YYHEM MOHOJIOTIB ab0 J1aioTiB Yy
NUCBMOBIN Ta yCHIN (opMmax, MmO € BaXJIUBUM EJIEMEHTOM TEXHOJOT1i
PO3BUTKY KPHTHYHOTO MHCIeHHS. lle cTBOproe MIHY OCHOBY mJis
PO3BUTKY  KPUTHUYHOTO  MHCJICHHS  3aco0aMu  iHO3EMHOi  MOBH.
O3HailoMJIeHHS 3 KYJIBTYpOIO IHIIMX KpaiH Ta MOPIBHSIHHSA ii 3 KYJIbTYpPOIO
pimHOT KpaiHM JO3BOJISIE YYHSM KPUTHYHO OCMHCIIOBATH COIIOKYJIBTYpHI
peanii iHII01 AepkaBu, (OPMyBaTH TOJICPAHTHE CTABJICHHS N0 ii TpaauIlii
Ta €TUYHUX HOPM 1 PO3BUBATH BMIHHA €(EKTUBHO KOMYHIKYBaTH 3
npeACTaBHUKAMM IHIIMX COIlIyMiB, BHUKOPHUCTOBYIOYM BepOaibHI Ta
HeBepOapHi 3aco0u MOBH [5].

OTxe, KpUTUYHE MUCIICHHS — 1€ He JIMIIE MPOLEC PO3AyMiB, CXOKUN
Ha JIOTIYHE YM aHAIITAUYHE MHCICHHS. Lle Takuii TUI MUCICHHS, SIKUHA HE
TUTBKM  JIO3BOJISIE BUKOPHUCTOBYBATH TOTEHIIAl MO3KY JUIS aHali3y,
cuHTe3y, (OpMYJIIOBAaHHS BUCHOBKIB 1 0araTorpaHHOro po3riisiay NpooieMm,
ane ¥ ¢gopmye OCOOMCTICHY IMO3MIII0 Ta JYXOBHY CYTHICTh. SIK came
PO3BHBATUMETHCS KPUTHYHE MHCIICHHS, 3aJICKHTh Big BUOOPY (opMm i
METOJIIB Or0 PO3BUTKY, IO BU3HAYATHME, SIKUMH OyIyTh TPOMAISHCHKI
MO3WIii  MalOyTHIX  TIOKOJIiHB:  BIJIMOBITAIBHUMH, TOJICPAHTHHMH,
MOPaJIbHUMH YHM HITUIICTHYHUMH, ETOLCHTPUYHUMH Ta IOTCHI[IHHO
PYWHIBHUMU IS COIIATBHOT CTa0LIIBHOCTI.
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TEXHOT'ISI CTOPITEJIIHI'Y Y HABUAHHI AHIIIMCHKO1
MOBMU JITEA JOMKIJIBHOI'O BIKY

BuBueHHs aHTIiiChkOI MOBM Ha pPaHHBOMY €Talli € BaKIUBUM
KOMIIOHEHTOM PO3BUTKY IIT€H, OCKUIbKM (QopmMye B HHX 0a30Bi MOBHI
HAaBUYKU Ta CHpUSAE PO3LIMPEHHIO iX cBiTorisiny. HaBuaHHs aHDmiiCcbKOI
MOBH B JOIIKUIFHOMY BiIll MOX€ HaOyTH 0COOIMBOI €(PEeKTUBHOCTI, y pasi
BUKOPUCTAHHS 1HHOBAIlIMHUX TEXHOJIOTIH HaBuaHHS. OIHIEI0 3 TaKUX
TEXHOJIOT1M € TexHosiorisa ctopiteninry ( Bim aHmi. «Storytellingy —
PO3MOBIAb ICTOPI), sIKa AaKTUBI3y€ MOBJIEHHEBY AISUIBHICTh AITEH, CIIpHsie
iX MOTHBaIlii O HABYAHHS Ta JJO3BOJISE JIETKO 3aCBOIOBATH HOBY JICKCHKY Ta
3pa3Kyd MOBJICHHS 4Yepe3 I1KaBi Ta 3aXOIIKBI ICTOPII.

[IpoGneMy BHWKOpUCTAHHS TEXHOJOTIl CTOPITENIHTY JTOCTIIKYyBaIu
HaykoBIi: M. bakynin, 1. Bomosik, I. ['op6agoa O. XKymanoBa Ta iH.
ABTOpH BHU3HAYAIOTh METY CTOPITEJIIHTY, a TAKOX BUJIA Ta TUITH ICTOPIH.

Opnak, poGeMa BUKOPUCTAHHS TEXHOJIOTII CTOPITENIHTY B IMpOIEeci
HaBYaHHS caMe€ [JOMIKUIbHUKIB aHDIIACHBKOI MOBHU € HEIOCTAaTHHO
BUCBITJICHA B HAYKOBUX MPAISX BUCHHUX.

MeTtoro Hamoi CTaTTi € TPUBEPHEHHS YBard [0 TMEPCHEKTUBHUX
MOXKJIMBOCTEH BHUKOPUCTAHHS TEXHOJIOT1l CTOPITEIIHTY JJIS HaBYaHHS
AHTIIACHKOT MOBH JTITEH JOMIKUILHOTO BIKY

CropiTemiHr — I1Ie¢ TEXHIKa pPO3IOBiJi, IO AaKTHUBHO BHKOPHUCTOBYE
TBOPYMI MIAXIM JIJ1s TIepenaBanHs iHpopMallii, eMoIii, inei. CTopiTemniHr €
MHUCTEITBOM 3aXOIUTUBOI PO3MOBii, TMepenadi meBHOI iHdopmariii, ska
BILJIMBA€E HAa €MOIIiiiHY, KOTHITHBHY cdepy ciyxadiB [1: 130]. ¥V xoHTekcTi
HABYAHHSI aHIIIACHKOT MOBH IIs1 TEXHOJIOT1S BKJIFOUYA€ BUKOPUCTAHHS Ka30K,
OTIOBiJIaHb, MiHI-PO3MOBIIEH, 1110 TO3BOJISIE HE JUIIE PO3BUBATH ayJUTUBHI
HAaBUYKH JiTeH, a ¥ crnpuse (HOpMyBaHHIO BMiHb TOBOPIHHS, 3aCBOECHHS
HABYAJIBHOTO Marepiaidy depe3 oOpasu, 3ByKH Ta eMmorlii. IcTopii MOXYTH
OyTH mpeAcTaBieHi BepOalbHO, Yepe3 MAIIOHKH, BIZICO.

OCHOBHUMH PIZHOBHJIAMH CTOPITEIIHTY, SIKi BUKOPUCTOBYIOTHCS IS
TITEH € HACTYIIHI:

- KJaCUYHUU CTOPITENIHT (1[IKaBa ICTOPisl PO3IMOBIIAETHCS IEJArOroM,
JUTH TUIBKY BUCTYNAIOTh B POJI1 CIyXadiB);
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- aKTUBHUU cTOpITENIHT (TIefraror popMye OCHOBY JJisl IEBHOI iCTOPIi, a
cami J1iTh 0e3MmocepeHbO A0IYyUatOThCS B MPOILIEC ii CTBOPEHHS );

- uddpoBUl CTOPITENIHT (PO3MOBIJAHHS ICTOPIi CYHPOBOIKYETHCS
B1JIMOBIIHOIO HAOYHICTIO, MPE3EHTAIII€T0, BiJIeO To1o) [2].

OCHOBHUMU TiepeBaraMu BUKOPHUCTAHHS CTOPITENIHTY IJIi BUBYCHHS
JITbMH 1HO3EMHOI MOBH € HACTYIIHI;

- PpO3BHWBAE€ MHUCICHHS, YsABY, KPCaTHBHICTh, CIIOHYKAa€ JIiTeH 10
CTBOPEHHS LIIKaBUX 1CTOPIi;

- poOUTH 3aHATTS 3 BUBUCHHS 1HO3EMHOI MOBHU OUIBII I[IKABUMHU Ta
HEBUMYIICHHMH;

- CIpHUs€ CIIBIOpaIll Ta HAJAroJKCHHIO JOBIPIUBUX CTOCYHKIB 3
OJTHOJIITKAMHM Ta JTIOPOCTUMU;

- CTBOPIOETHCS CIPHUATIMBA IICUXOJIOTIYHA arMocdepa, 3HIMAEThCS
HanpyxeHHs [3: 92].

CTOCOBHO TPaKTUYHUX aCIEKTiB BUKOPUCTAHHS CTOPITEIIHTY B
IpolleCl HaBYaHHS JOIIKUIbHUKIB aHIJIMCHKOI MOBU BIIMIYAaEMO, IO
3a3HaYCHA TEXHOJIOTIS JO3BOJISE€ ONMTHMI3yBaTH (POPMYBaHHS aHTIIOMOBHUX
ayIUTUBHUX HABUYOK JOINKUIBHHUKIB, 3aKPIlUTH JIEKCHKO-TpaMaTUYHHM
Matepiai. 3aBISKHA JOaBaHHIO B TMPOIEC CTOPITSNIHTY PYyXiB, MIMIKH,
3BYKOBUX €(EeKTIB Ta HAOYHOCTI 3HAYHO TIABUIIYETHCS 3AATHICTH JI0O
PO3YMIHHS 1HIIIOMOBHOTO Marepianay. 3alydeHHS €MOI[iifHOT CKJIaJI0BOi,
YHAOYHEHHS MOBHOTO Marepiajy TOJEruiye 3amam’siTOByBaHHS ITbMHU
aHTTIACBKUX CJIIB Ta 3pa3KiB MOBJEHHS. BUKOpUCTaHHS 1CTOpIH Ta Ka3o0K
JOTIOMAarae JITIM PO3IIUPUTH CIOBHUKOBHH 3amac, 0COOJIMBO B KOHTEKCTI
TeM, SKI Hajekarb J0 chepu IUTAYOTO CIUIKYBaHHS Ta € 3HAHOMHUMU
JOIIKITbHUKAM. 3aBASKH CTOPITEIIHTY Y JITCH 3’ SABISETHCS YCBIIOMIICHHS
MO>KJIMBOCTEH BUKOPHCTAHHSI B)KE BHBUYEHOTO AHTJIOMOBHOTO JIEKCUYHOTO
Ta rpaMaTUYHOr0 MaTepianay B MPUPOIHUX CHUTYAIliAX cHinKyBaHHS. Ilicis
MPOCITYXOBYBAaHHS ICTOPIl AITH MOXYTh MEepeKa3yBaTu ii 3MICT 3 OMOPaAMH,
BIITBOPIOBATH TMOCHIAOBHICTh [Id, MPOTpaBaTH IO POJSIX OKpemi
¢dbparMeHTH, 10 CBOEIO YEPTOI0 MA€ MO3UTUBHUYN BILUTMB HA PO3BUTOK y HUX
IHIITOMOBHHUX MOBJICHHEBUX BMiHb.

[TigBoasum MiZICYMOK 3a3HAYCHOMY BiIMIYa€MO, IO BHUKOPHCTAHHS
TEXHOJIOT1i CTOPITENHTY B HaBYaHHI JONIKUIBHUKIB aHTIIMCHKOI MOBHU €
HAJ[3BUYAHO €()EKTUBHUM METOIOM, SIKUH CIIPHUSE PO3BUTKY MOBICHHEBUX
HABUYOK JIITEH, Ye€pPe3 aKTHUBHE CIyXaHHS, Y9aCTh y B3a€EMOJii Ta TBOPUOMY
CaMOBHUPAKEHHI.
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BUKOPUCTAHHS EJJEMEHTIB TEXHOJIOI'TI
JTUDEPEHIINOBAHOI'O HABYAHHS Y ITPOLECI
®OPMYBAHHS AHIJIOMOBHOI JEKCUYHOI
KOMIETEHTHOCTI Y JITEXA JOIIKIJIBHOI'O BIKY

Ha cydacHOMy eTami po3BUTKY YKpaiHCBHKOI JEp’KaBH BHU3HAYAETHCS
HEOOXIHICTh PAaHHBOTO HABYAHHS JITEW aHMIIMChKOT MOBH. BaxxIuBiCTh
oprasizaiiii 1HIIOMOBHOT OCBITHM 3 JOLIKUIBHOTO BIKY HAroJjIOIIyeThCS B
TaKMX OCBITHIX JOKyMEHTaX, SK “ba3oBHil KOMIIOHEHT JOIIKUIBHOT
OCBITH’, TIpOrpaMa po3BUTKY AUTHHH ‘Sl y cBiTi”, nmporpama “Jlutuna” ta
1H.

Panns iHmomoBHa ocBita mnepeadadae GhopMyBaHHS y JITEH OCHOB
AHTIIOMOBHOT KOMYHIKaTUBHOI KOMIIETEHTHOCTI, BarOMOIO CKJIaJIOBOIO SIKOT
€ aHIJIOMOBHA JIEKCMYHA KOMIIETEHTHICTh. OJHUM 13 BaKJIMBHX 3aBJaHb
BUXOBaTelid € HaBYaHHS JOUIKIIBHUKIB JIGKCUKH AaHIJIHACHKOT MOBH,
dbopMyBaHHST 'y HHX JIOCTaTHBOTO JJisi 3IACHEHHS IHIIOMOBHOTO
CHUIKYBaHHS B MEXKaX MporpaMHUX TeM (GOHAY JEKCUYHUX 3HaHb Ta
PO3BHUTOK BIIMOBIIHUX JICKCUYHUX HABUYOK.

MeroauuHi ocHOBM GOpPMYBaHHS Yy JITEH JOMIKUIBHOTO BIKY
AHTJIIOMOBHOT JIEKCHYHOI KOMIIETEHTHOCTI PO3MISHYTO y HAyKOBHX MpaIisix
Oararbox IMpeACTaBHUKIB nenaroriynoi Hayku: H. babenko, I. bimoymienko,
T. Mapuiit -JImutpam, H. Padaimu, T [llkBapinoi Ta iH.

[Ipore, mnomyk edeKTUBHUX NUIAXIB (QOpMYyBaHHS 3a3HAYEHOI
KOMIIETEHTHOCTI B YMOBaX IPaKTHKH ISUIBHOCTI 3aKJIaaiB JOMIKIIBHOT
OCBITH HE BTPAYa€ aKTyaJbHOCTI.

Metoro Hamoi CTarTi € TPUBEPHEHHS YBarm [0 PE3EPBHUX
MOKITUBOCTEN BHKOPHUCTAHHS TEXHOJOTIi MU(eEpeHIiiioBaHOr0 HaBYaHHS B
mporeci (popMyBaHHS aHTJIOMOBHOI JIEKCHYHOI KOMIIETCHTHOCTI y MIITEH
JOIIKLTLHOTO BIKY.

TexHomnoris nudepeHIiioBaHOTO HABUYAHHSA PO3ITISAAETHCS HAMU SIK
MOJIeNIb OpraHi3aiii HaB4aJbHO-II3HABAJIBHOI MISUIBHOCTI JITEH B yMOBax
peamizamii  audepeHIiioBaHOTO  HaBYAHHS. CBoero  ueproro,
nudepeHIliiioBaHe HaBYaHHS BU3HA4YA€ThCS AK (opma oprasizaiii
HavyaJlbHO1 JISJIBHOCTI, sIKA IPYHTYEThCA Ha MpoBeAeHId audepeHmiaiii
Cy0’€KTIB y4YiHHA Ta TMPOTIKAE 3 ypaxyBaHHSIM 1HJIMBIAYyaJbHO-
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TUIIOJIOTIYHUX TICUXOJOTTYHUX OCOOJMBOCTEN YYHIBCHKOTO KOHTHMHIECHTY
[1, c.75].

BpaxoBytouu crnierugiky HaIIoro JOCTIIKEHHA, 30KpeMa Tol (axT, 1o
MU PO3MISJAEMO BHUKOPUCTAHHS 3a3HAYCHOI TEXHOJIOTiI B KOHTEKCTI
HAaBYAHHS JIT€Hd JOLIKUIBHOTO BIKY, JOLUIBHUM BBaXXa€EMO IPOBEICHHS
audepeHIiioBAaHOr0 HaBYaHHS Ha OCHOBI BpaxXyBaHHS TAKOi MICUXOJOTTYHOT
XapaKTEPUCTUKH JITEeH SK TOMIHYIOUUN TUTI CIPUUHATTS 1HQOpMaIii.

€ Tpu TUNU CHPUUHATTS — BI3yaJIbHUM, aylajJbHUN 1 KIHECTETUYHUN
(TaKTUIILHU).

JiTH 3 BI3yaJIbHUM THUIIOM CHPUMHATTSA JIOOJATH OauuTu 3arajbHy
KapTUHY TOTO, IO BifOyBaeThCsA. IM HeoOXinHO, mo6 iHdopmaris Oyna
nojaHa npuBadauBo. Y HUX J00pe pO3BUHEH! HABUUKH Bizyaunizalii. Takum
JITSIM  CH1JI TPOTOHYBAaTH BENUKY KUIBKICTh HAOYHOCTI, MOXJIMBICTb
MaJIFoBaTu, po3¢apOoByBaTH.

HiTu-aynianu Kpaige CHpUiMaroTh 1HGOpPMAI0, KOJIU iM JIeTalbHO
MOSICHIOIOTH I[0-HEOYIb. 3T1THO 3 JOCITIKCHHSIMHU, ay/Iiadl 9acTO TOBOPATH
cami 3 €000, JIOOJATH TMOSCHIOBATU IOCh IHIIMM 1 JIEABE MOXYTh
30epiraTd MOBYaHHS TpUBAIMKA 4Yac. TakuM MdIiTAM CJiJ TPONOHYBATH
PI3HOMAHITHI ay/1103auCH, TICHI, My3U4H1 (DparMeHTH.

JliTH-KiHECTETH HE MOXYTh YCHIITH Ha MICII ¥ MOCTIHHO TparoThCs B
pyxiuBi irpu. J{iTe#t 3 KIHECTETUYHUM CIPUMHSTTAM BBAXKAIOTh CKJIAIHUMHU
YYHSMH, TOMY 1110 BOHU 3aHAJITO aKTUBHI. AJle HACIpaBAl JJis YCHIIIHOTO
HAaBYaHHS HEOOXITHO BKIIOYHUTH B IIeH mpoiec pyX. Takum IITAM CIiJ
IIPOIOHYBATH 3aBAaHHS 3 €JIEMEHTAMH PYyXOBO1 aKTHBHOCTI, ipamMaTH3allii,
NaHTOMIMH, JaBaTh iM MOJKJIMBICTh MEpedaBaTH MPEIMETH, CKIaJaTu
nasJju, KOHCTpYIoBaTH [4].

st e(hEeKTUBHOTO BIIPOBAJ)KECHHS CJICMEHTIB TEXHOJIOT'11
TU(EepeHIINOBAHOTO HABYaHHS CIIIJI I1HTETpyBaTH IrpoBiI BIPAaBU Ta
3aBIaHHSA, CIHPSAMOBaHI Ha aKTUBI3aMil0 JiTed 3 PI3HUMH THIIAMHU
COpUUHSTTS 1HGOpMaIlii B 3araJbHOBU3HAHI METOANYHI eTanu (OpMyBaHHS
JEKCUYIHOT KOMIIETEHTHOCTI:

1. Eran o3HalioMJIeHHS 3 HOBOIO @HIJIOMOBHOIO JIEKCHKOIO, PO3KPUTTS ii
3HA4YEeHHS, 3a0€e3MeUeHHs ii TOYaTKOBOTO 3araM’ STOBYBAaHHSI.

2. Etan peuenTuBHO-pENpOAYKTUBHOIO TPEHYBAaHHS.

3. Etan BnacHe KOMYHIKAaTHBHOI MiSJILHOCTI, TPAKTHKH Yy BXKHUBAaHHI
JIEKCUKH TI1]1 9Yac Pi3HUX CUTYaIliil cninkyBaHHs [2; 3].

[IpoinrocTpyeMO 3a3HaueHEe 3a JOMOMOIOI KOHKPETHUX MPUKIAIIB
ITPOBUX 3aBJaHb.

Orxe, Ha mepmioMy ertami (QopMyBaHHS aHTJIOMOBHOI JIGKCHYHOT
KOMIIETEHTHOCTI JOIIJILHUM € HaJlaHHS HACTYIMHUX ITPOBUX IPaB:

- nns BizyaniB: Point to the pictures and repeat the words;
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- nus aymianiB: Repeat the words musically;

- Ju1s KiHecTeTukiB: Mime and repeat the words.

Ha  ngpyromy erami  ¢opmyBaHHS  aHIJIOMOBHOI  JIGKCUYHOT
KOMIIETEHTHOCTI IONUILHUM € HaJlaHHS HACTYITHUX ITPOBUX IPaB:

- qus BizyaniB: Go and find the picture; Give the picture to each other
and repeat the word; Play flashcard games; Listen and draw/color
activities;

- qus aymianiB: Sing out the new words; Sing the song with Teddy
Bear; Repeat, changing your voice; Sing words to a tune; Ask each other in
turns; Rhyme the words;

- qus kiHecteTukiB: Run to the toy/picture; Move and repeat; Mouth
the words; Play word games on the computer;

Ha TPEThOMY eTami (GOopMyBaHHS aHIJIOMOBHOI  JIGKCHYHOT
KOMITETEHTHOCTI JOIUJILHUM € HaJaHHS HACTYITHUX ITPOBUX MPaB:

- qu1s BizyaniB: Make a collage and tell us about.

- s aymianiB: Make a song about yourself.

- qu1s KiHecTeTukiB: Role-play the situation. Do the puzzle and name.

[TinBoasium MiICYMOK 3a3HAYEHOMY, BIIMI4aEMO, IO BIPOBAJKECHHS
€JIEMEHTIB  TEXHOJOTil AudepeHIiioBaHOTO HaBYaHHA Yy MpoOIeC
dbopMyBaHHS ~ AHIJIOMOBHOI  JIEKCHYHOI  KOMIIETEHTHOCTI y  JiTeH
JOIIKUTRHOTO BIKYy Tiependadae METOIWYHO - KOPEKTHY iHTEerparito
nudepeHIiioBaHNX ITPOBHUX BIIPaB, CIPSIMOBAHMX HAa aKTHUBI3AIIO JTITCH 3
PI3HUMHU TUIIAMH CHPHHHATTSA 1HQOpMaIlli y METOAMYHI €Talmu PO3BUTKY
3a3HA4YEHOT KOMIIETEHTHOCTI.

CIIUCOK JIITEPATYPHU

1. I'ymankoBa O.C. IliarotoBka MaiOyTHIX y4HUTENIB T'yMaHITapHUX
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BUKOPUCTAHHS METOJY NOBHOI ®I13MYHOI PEAKIIII
SIK 3ACOBY OIITUMI3AILIII ®OPMYBAHHS AHIJIOMOBHHUX
AYJIUTUBHUX HABUYOK JOHMIKIJIbHUKIB

CydacHuii eTar po3BUTKY YKPAiHCHKOTO CYCITUIBCTBA XapaKTEPU3Y€EThCS
aKTyai3alli€l0 TMUTAaHHS BHUBUCHHS aHMIINMCHKOT MOBH SIK  3ac00y
MDKHApPOJIHOTO CHUIKYBaHHsS. Y TOM camMuil 4yac, B OCBITHIX JOKyMEHTax
HAroOJIONIYETHCS HAa HEOOXIIHOCTI HABYaHHS AaHMIIMChKOT MOBHU JiTeH 3
JOLIKUTBHOTO BIKY, 10 CKEPOBY€ HAYKOBHMM MOIIYK Yy cdepl onTuMizarlii
peanizaiii paHHbOi I1HIIOMOBHOI oOCBiTH. [loTpebOoro ChOTOIEeHHS CTae
BUKOPHUCTAHHS TIelaroraMd METOJ[iB Ta TCEXHOJIOTi HaBYaHHS SKi
JO3BOJISIIOTh  MIJABUIIUTH €(EKTUBHICT, HABUAHHS aHMIIACHKOI MOBHU
JOMIKUTFHUKIB Ta Pa3oM 3 TUM, BIAMOBIJaTUMYTh OCOOMCTICHUM 3alUTaM
JTeH 11i€1 BIKOBOT TpyTIH.

3araJibHOBIIOMMUM € TOM (paKT, IO BECh IPOIEC AHIIIOMOBHOIO
HaBYaHHS Y 3aKjiajax JOIIKUIBHOI OCBITH CHPSMOBAaHO Ha (HOpMYyBaHHSI
OCHOB AHIVIOMOBHOI KOMYHIKAaTHBHOI KOMIIETEHTHOCT1 JONIKUIBHUKIB.
HeBix’eMHOIO CKIIaI0BOIO 3a3HAYEHOI KOMIIETEHTHOCTI € KOMIIETEHTHICTH B
aylifoBaHHI Ta Bcl 11 ckiamoBi. OMHUM 13 BOXXJIMBUX 3aBIaHb BUXOBATEs,
SKAWA peanidye HaBYaHHS JITeH JOMIKUILHOTO BIKY aHIIMCHKOI MOBU €
¢bopMyBaHHS Ta PO3BUTOK aHTJIOMOBHUX ayJIUTHBHUX HABUYOK Y JITCH.

Meroro Hamoi CTarTi € TPUBEPHEHHS YyBarm J0 €(QEKTUBHOCTI
BUKOPHCTaHHS MeToAy moBHOI (izuunoi peaxiii (Total Physical Response
a6o TPR) sik 3aco0y, sikuii 103BOJISIE ONITUMI3YBAaTH PO3BUTOK AHTIIOMOBHUX
Ay TUBHUX HABUYOK JIOIIKIJIbHHUKIB.

3ayBaKUMO, 110 BUKOPUCTAHHS METOAY MOBHOI (pI3MYHOI peakirii He €
HOBUM Yy TIPAaKTHUIll HaBYaHHSA aHDIIAChKOI MoBH Jitedd. I[IpoBimgHi
MOJIOKCHHST 3a3HAYCHOTO0 METOMYy Ta HOro TEOopeTHYHE OOIpyHTYBAHHS
3HAWIIIN BiOOpaKeHHS Y HAYKOBUX HMociimkeHHsax Jlxerimca Amepa [3].
B Toif cammii yac Gararo BITYM3HSHUX HAYKOBIIIB y cdepl 1HIIOMOBHOI
ocBiti: O. boiiko, O. Jlo3unceka, I. Mipomuauk, C. HikonmaeBa Ta iHIIi
HAarojIONIyBaJIM Ha JOIUIBHOCTI BHUKOPUCTAHHS 3a3HAYEHOTO METOMY Y
MPAKTHUIlI IHIIIOMOBHOTO HABYaHHS HA pPAHHBOMY €TalTl.

CyTHICHOIO XapaKTEPHUCTHKOIO IIHOTO METOAY € Te, IO HaBYaHHS
1HO3eMHO1 MOBHU BIJOYBAa€ThCSl LUISIXOM BHUKOPUCTAHHS (PI3UUHUX PYXIB,
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Iiil, SIK peakiii Ha YCHI CTUMYJIM, KOMaHIU YW IHCTPYyKUIi Buntens [1].
Binrak, aitu pearytorh (pi3u4HO HA MOBJICHHEBI CTUMYJIH, ITOKA3YIOUH CBOE
PO3yMiHHS iHITOMOBHOTO MOBJICHHS, III0 € HA/I3BUYATHO BaXXIMBUM Came 3
TOYKH 30py HABYaHHS aylilOBaHHS OCKUIBKH JIO3BOJISIE BUHUTENIO YITKO
BU3HAYUTU CTYNIHb PO3YMIHHS MAITbMHM IHIIOMOBHOrO Mmarepiany. [o
nepeBar 3a3Ha4eHOro METOJY HAayKOBIIl BIAHOCSATH: HaBUYaHHS 1HO3EMHOT
MOBU B TapMOHIi 3 «O10JOTTYHOIO MPOrpamMor0 IUTUHU», TOMY IO LIEH
METOJ J03BOJISI€E BUKOPUCTOBYBATH PYXHW TiJla JO 1 MICJs MOSBH 3AaTHOCTI
CaMOCTIHHOTO MOBJIEHHS 1 TOMY HE BHMAarae BiJ AUTHHH TOBOPIHHS TO.I,
KOJIM BOHA HE roToBa A0 IOr0; MIHIMI3aIllsl CTPECy B MPOIECI HaBYAHHS;
MOKJIMBICTh CTBOPIOBAaTH Ha 3aHATTAX arMocdepy, B SKid JUTHHA
HABYAEThCS Yepe3 TMO3UTUBHUMN emoliiHuil ¢izuunnii noceig [2]. Tox
METOJ TMIOBHOT (PI3MYHOT peakiii IPyHTYEThCA HAa 0a30BOMY IMOJIOKEHHI PO
Te, IO JITH HaWKpalle HaBYAIOThCA Oymydd 3aIydCHUMH 1O aKTHBHOI
¢di3uuHOT B3aemofii 3 oroueHHs M. Lleit meTon nependavae 3aydeHHs iTeH
70 Jid, pyXiB, aKTMBHOI JISUTBHOCTI SIK PEakilii Ha MOYyTe aHDIMCHKOIO
MOBOI0, 200 Ha Te MPO IO HAETHCS Ha 3aHATTI.

bepyun 3a ocHOBY kimacudikaiiio Al — peakiiii aiTell Ha MOBIICHHS
BUMTENS, 3amponoHoBany Jlxeiimcom Amiepom [3], HOpOMOHYeMO 3pas3ku
ITPOBUX PEIENTUBHUX BMPaB, AOLUUIBHUX JUJII BUKOPUCTAHHS Ha 3aHATTIX
aHDITIMChKOT MOBHM B 3aKiiafiaX JOMIKUIBHOI OCBITHU 3 METOI PO3BUTKY
ayIUTUBHUX HABUYOK JIOIIKUIFHUKIB.

IrpoBa penenTuBHa BhpaBa, po3po0JieHa HAa OCHOBI BHKOPHCTaHHS
pyxiB Tina (TPR with body): Miming game «Zoo visity. BuxoBarenb
Ha3WBa€ TBAPUH aHMIMCHKOIO MOBOIO, a JIITH 3a JJOIMOMOTOI0 MAaHTOMIMH iX
noka3ytots. Hanmpukiaa: Walk like a lion. Swing like a monkey. Swim like
a crocodile. Jump like a kangaroo.

IrpoBa penienTuBHA BIpaBa, po3poOieHa HA OCHOBI BUKOPUCTAHHS JiH
3 mpeametamu (TPR with objects): At the shop. BuxoBatenb HaszuBae
MPOAYKTH, SKI JITH MarOTh MOkiacTd B kommwmk. Hampukiman: Pick up the
apples. Put the bread into the basket. Take sausage and cheese. Pay for the
products. J[iTh BUKOHYIOTH Jii Ta CKJIaaf0Th IPOAYKTU B KOIIIHK.

IrpoBa peneniTuBHa BIpaBa, po3podeHa HA OCHOBI BUKOPUCTAHHS i 3
maronkamu Ta kaptkamu (TPR with pictures): Coloring game. BuxoBarens
pO3/1a€ MAITIOHKH, Ha SKUX 300pakeH0 (PYKTH, HA3UBAE 1X Ta KOJIpP, B SKUH
ix cmin po3dapoysatu. We’ll do some coloring today. Point to the lemon.
Take a yellow pencil. Color the lemon yellow ets.

IrpoBa penenTuBHA BmpaBa, po3po0JIeHA HAa OCHOBI BHKOPHCTaHHS
cropitemiary (TPR with Storytelling): Miming story “My day”.
BuxoBarenr po3moBimae aHIIIMCBKOIO MOBOK TIpO  Te€ K  JITH
MPOKHUIAIOTHCS, BMUBAIOTh OOJMYYsI, YUCTATh 3yOH, BASTAIOTHCS, CHITAIOTh

43



Ta UayTh B cagouok. Hanpuknaa: Wake up. Brush your teeth. Get dressed.
Eat your breakfast. Go to the kindergarten. [{iTu UTIOCTpYIOTH PO3MOBIABL
BUXOBATEJs 32 JOTIOMOT0K0 TAHTOMIMH.

BuxoBarenb MOXe CKIaJaTd PI3HOMAHITHI PELENTHBHI IFPOBI BIPaBU
Ha OCHOB1 BUKOPHUCTaHHS METOAY MOBHOI (DI3UYHOI peakiiii Ta IHTerpyBaTH
iX y X171 3aHATHh aHDIIMCHKOT MOBH 3 METOIO PO3BUTKY ayJIUTUBHUX HABUYOK
JOLIKUTBHUKIB.

BucHOBKOM 13 3a3HaYeHOro € Te, M0 pallioOHaJbHE Ta METOIUYHO-
KOPEKTHE BHMKOPHUCTaHHS PELENTHUBHUX IIPOBUX BIpaB, poO3poOJIEHUX 3
BUKOPUCTAHHSIM METOAY MOBHOT (PI3UYHOI PEaKIIii I03BOJIUTH ONTUMI3yBaTH
(opMyBaHHSl BHIIE3a3HAYEHUX HABUYOK OCKUIBKM CTBOPUTH MILHY
MOTHUBAIIIHY 0a3y [JIs BUKOHAHHS NITbMH 3aBJaHb, JO3BOJUTH YCYHYTH
CTpEC, CTBOPUTH THIIOMOBHY aTMOc(epy Ha 3aHATTI.
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E®EKTUBHICTb BUKOPUCTAHHA 3ACOBIB HAOYHOCTI
HA YPOKAX THO3EMHOI MOBH B IIOYATKOBIM HIKOJII

BinbHe BONOMIHHS 1HO3EMHUMHU MOBAaMHU € OJIHIEI0 3 KIHOYOBUX
KOMIIETEHTHOCTEH, SKMMH ITOBHHHA BOJIOJITH Cy4acHa MOJIOJA JIFOJIMHA.
[Tpobnemi popMyBaHHS IHIIOMOBHOT KOMYHIKaTMBHOT KOMIETEHTHOCTI B
3100yBaviB OCBITH NpUALIsAeTbes Benrka yBara B HYII mig yac BuB4eHHs
JUCHUIUIIH MOBHO-JITEPATypHOi OCBITHRO1 rany3i. BuuTeni 3arikaBieHHI
SIK B OCBOEHHI CyJaCHHUX NIEPEIOBUX TEXHOJIOTI HaBYaHHS 1HO3EMHHUX MOB,
TaK 1 y BUKOPUCTAHHI MEPEBIPEHUX YACOM METOJIMK 1 MPUHOMIB HA OCHOBI
3arajbHO-TUAAKTUYHUX MPUHIUITIB HABYaHHS.

[Ipu BHUBYEHHI 1HO3EMHOI MOBH HAsSBHICTH 3alliIKaBJIEHOCTI - OJWH 3
rOJIOBHUX UYHWHHMKIB, TaK K O0OCIT MmaTepiaiy, IO 3anam'siTOBY€ThCA,
BEJIMKUNA 1, OTXe, NpOLeC HaBYaHHI HOCHUTb TPHUBAJIUN XapakTep.
['onoBHOIO MeTOI0 pOOOTHM BUMUTENS BBAXKAETHCS CTBOPEHHS HA 3aHATTI
TaKUX TICHXOJIOTO-NIEAAroriyHUX YMOB, SKi JIONOMararTh 3pPO3yMITH
MOTaHUH MaTepiaj 1 JOCATTH PiBHS KOMYHIKaTUBHOT KOMIIETEHTHOCTI, SIKHI
OyB OM 3aJOBUIBHUM ISl 31MCHEHHsS CHUIKYBaHHS y PI3HOMaHITHUX
KUTTEBUX CUTYAIlISX.

Oco0OnmBe 3HAYEHHS y IBOMY KOHTEKCTI BiJIBEICHO €(PEKTHBHOMY
3aCTOCYBaHHIO HAOYHOCTEH HA YpOKaxX aHIIINChKOI MOBU B TOYATKOBIH
IKOJTi. AJI’KE camMe HAOYHICTh CIY>KHTh OTMIOPOIO B PO3YMIHHI CIIPUMHSITOTO
Ha CJIyX Marepiany, B IHIIOMY — 3a0e3reuye mpaBuiIbHE OCMUCIECHHS HOTO
Ha eTarli 03HAMOMJIEHHS, Y TPEThOMY — 3aBISKH HAOYHOCTI CTBOPIOIOTHCS
YMOBH I TPAKTUYHOTO BHUKOPHUCTAHHS Marepianxy, Kpamoro oro
PO3yMIiHHS Ta aKTUBHOTO BUKOpHUCTAaHHS yaHsiMU [4:220].

Buxopucranas 3aco0iB HAOYHOCTI MIABHUIINYE MOTHBAIIIO YYHIB [0
HaBYaHHS, TIOJICTIIYE 3aCBOCHHS HOBO1 JICKCUKH Ta TPAMATHYHUX CTPYKTYP.
Le#t edekTHBHUIN THCTPYMEHT y HaBYAHHI CTIPUSE PO3BUTKY MOBJICHHEBUX
HAaBUYOK. YUHI IIOTO BIKY MHUCIATH 00pa3aMu, TOMY Bi3yajbHi MaTepiaiu
BIJIMOBIZIAIOTh OCOOJMBOCTSIM IXHBOTO PO3BUTKY Ta CIPHUSIOTH KpPalomMy
3amaMm’sITOBYBaHHIO ~HaBUYaJIbHOTO Marepiary. BuacHo BHKOpHCcTaHa
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BHpa3Ha HAOYHICTh — 1€ 3MICTOBE U €MOIliifHe MIIKUBICHHS MPOLECIB
CIIpUMMaHHsI, MUCJICHHS, ITaM’SIT1 MOJIOJIIIUX YYHIB.

VY cBoix po0OoTax poyib HAOYHOCTI HAa YpOKax 1HO3EMHOi MOBH
nocaipkyBanu Taki BueHi, sk C. Hikomaea, H. IlIBemoBa, €. ITacos,
1O. I'punna. OcoOGaMBOCTI BUKOPUCTAHHS HAOYHOCTI ISl yIOCKOHAJICHHS
HAaBUYOK YCHOTO Ta TIMCEMHOTO MOBJEHHS 3aco0aMU HAOYHOCTI
po3MIsiAaEThCs B poboTax Takux jgociaigHukiB, sk H. Ckispenko,
C. JlutBun, C. Koxymiko. BuBuarouu TOCHIIKEHHS! BITYU3HSIHUX OCBITSH,
MU TPUIUBUIA yBary pi3HUM BHJAAM HAOYHOCTI Ta OCOOJMBOCTSAM iX
3aCTOCYBaHHS Ha ypOKax iHO3€MHOI MOBH 3 YUYHSIMH ITOYATKOBUX KJIacCiB.

JloCTiKYrOUd TEOPETHUYHUN acmeKT MPoOJeMH HAOYHOCTI, BaXKJIIMBO
PO3PI3HATH TPY OCHOBHUX TIOHSTTS:

1) npuHIIMT HAOYHOCTI;

2) HaouH1 3acOOM HaBYaHHS,

3) HaOYH1 METOIY HaBYAHHS.

BBakaeTbcsi, 0 3aCHOBHMKOM IPUHIIMITY HAOYHOCTI B HaBYaHHI OyB
A. A. Komencekuii. CyTHICTP IIbOTO TNPUHIHUIY MOXHa IepeaaTH
BUCIIOBOM: «Kpallle OJWH pa3 Mo0ayuTH, HDK CTO pa3iB mouyTu». Bin
CIIUPAEThCA HAa TPOBIAHY pOJIb 30pPOBUX aHANI3aTOPIB Yy CHpUAMaHHI
30BHIIITHBOTO CBITY. TOMY HaBYaJIbHUN Martepiall MOTPIOHO TOJaBaTH B
HaWOLIRI YHaOUHEHIH dopmi [1: 38].

Haounumu 3aco0amMu HaBYaHHS MOXYTh CTaTh OO’€KTH, CTBOpEHI
JIIOJIMHOIO, & TAKOX MpeIMeTu npupoau. Bonu 3abe3neuytorh GopMyBaHHS
0o0pa3HOro ysBJCHHS, IOBHOIIIHHUN PO3IJIA] HABUYaJbHOI'O MaTepiany,
IPOUTIOCTPYBATH Ty UM 1HIITY 3QJICKHICTb.

Haouni MeTou HaBYaHHS BKIIIOYAIOTh:

- UTIOCTpYBaHHS

- IEMOHCTPYBaHHS

- CaMOCTIHHE CIIOCTEPEKEHHS.

HaouHi MeTou BUKOPUCTOBYIOTHCA Y B3a€MO3B’A3KY 31 CIIOBECHUMHU 1
MpaKTUYHUMHU MeTojmamu. lle JemoHcTpalis HaTypaldbHUX 00’ €KTiB,
HAOYHUX TMOCIOHHKIB (MpeAMETiB, (emKkapT, cxem, TaOauIllh, MYJSKIB,
MakeTiB 1 T.1.), IEPETJIsA Ta MPOCIYXOBYBAaHHS ayJl0BI3yalbHUX 3aCO0IB
(aymiozamuciB, MynbTdLIEMIB, KiHOD1IBMIB, TEeTIEpenay i 1. 1.) [2].

HaounicTs moginsieThes Ha:

- CIOTJIANIANIbHY: CIIOCTEPEIKCHHS, PO3TIBIIAHHS YYHSIMU OO0'€KTIB B
YKUBOMY BHTJISI/II a00 B 300pakKECHHSX 11T KEPIBHUIITBOM BUUTEIIS;

- Ji€By: BUTOTOBJICHHS YYHSIMH MOJEJEH, KapT, aiarpam, TaOIuIlb,
CIIOCTEPEKEHHS 1 IEPETBOPEHHS PI3HUX MPEIMETIB 1 MaTepiaiiB y mporeci
poOOTH B HaBYaJIBHUX MaWCTepHAX, KaOlHeTax, JsabopaTopisx, Ha
MPUIIKIIBHUX IUISTHKAaX TOIIIO.
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[loeqnanHs crorisgaHHA Ta Ail JOTMOMAararoTh 3aCBOIOBATH 3HAHHS
riiOuie il MOBHIlE, HDK CIOCTEPEKEHHS 0€3 AISUIbHOCTI.

BukopucranHs MI0CKUX 00pa30TBOPUYUX 3ac001B (HABYAJIIBHUX KapTHH,
Tabnuik, ¢ortorpadiit) momomarae AITAM BH3HAYaTU OCHOBHE Ta
IpyropsiiHe, ICTOTHE 1 HEICTOTHE, J03BOJSE 30CEpeAUTH yBary Ha
XapaKTEePHUX O3HaKaX 00'€KTIB Ha TPUBAJIUM Yac, Ma€ BETUKUI eMOLIHUN
BILJIUB, OCKUIbKM TO3UTHBHI €MOUIi 30UIbIIYIOTh TOCTPOTY CIPUHMAaHHA,
SCKpPABICTh 1 YITKICTb 00pa3iB Ta ysaBieHb [3:182].

['onoBHe mpu3Ha4YeHHsI TAOIWIL: 3100YTTS HOBUX 3HAHb, SIK JDKEPEIIO
A0JaTKOBOI iHGopMaIlii sl YTOYHEHHS; JUIsl PO3IIUPEHHS 3aCBOCHHX
3HaHb; K OCHOBY BCTAHOBJICHHS 3aJICKHOCTEW; SK MaTepian s
oprasizaiiii NpakKTUYHUX POOIT.

HeoOXigHICTh BUKOPUCTaHHS ayAioBI3yalbHHX 3aco0iB HAOYHOCTI
NOSICHIOETBCSL TOKPAIICHHSIM CHPUUHATTA 1HGOpMaIlil, MiABUIICHHSIM
3aIliKaBJICHICTh Ta KPAIUM 3alaM'sITOBYBaHHSM HAaBYAJILHOTO MaTepiay.

[lepeBarn HaBYaJIBHOTO (DITEMY TOJSTAIOTH B MOXKIIUBOCTI CIIPUHAHSATTS
BEJIMKOI KUIBKOCTI 1HGopMalii Mpo MNpeAMETH 3a KOPOTKHH wyac Ta
MOJIAHHIO MaTepiajay B JUHAMII Ta JIOTTYHINA MOCIIIOBHOCTI, IO 3aJICKHUTh
BiJl METH Ta TUJAKTUYHOTO MPU3HAYCHHSI.

B cwuryanii, xonu B IUTUHU BUHHUKAIOTH TPYIHOII, KOJU IH HIOCH
HE3pO3YM1JIO, y Hei IIOCh HE BUXOAMTH, ii 1HTEpec 0 MpeaMeTa, SKUN
BUBUYAETHCS, IIBUJKO 3raca€e, BIJ BUMTENS IOYATKOBOI  IIKOJIH,
BUMAraeTbcsi, Ha Hally JIyMKy, OUIbIIe, HDK BIJ IHIIUX BYMUTEIIB,
KOMIIETCHTHA  JOMOMOra y4YHIO B  CIOPUMHATTI, PO3YMIHHI 1
3amaM'ssTOBYBaHHI HAaBYAJIBHOTO MaTepiay.

Tox, mepeBaraMu BUKOPUCTAHHS HAOYHOCTI € TIJBUINCHHS IHTEPECY 10
npeaMeTa, akKTHBI3alisl BCIX BHJIIB IIaM ATi, TIOJICTIICHHS MPOIECY
NOSICHEHHSI a0CTPaKTHUX MOHATH. 3 1i JOMOMOroI0 CTBOPIOIOTH HAaBUAIbHI
CUTyallil, B SKUAX BIANMPAIbOBYETHCS YCHA KOMYHIKAIlIl 1 OCBOIOETHCS
MOBHA PEaKIlis Ha )KUTTEBI CUTYaIIii.

OmnpairoBaHHsT HAYKOBHX JIPKEPEN a0 HaM MOKIIMBICTh HAJaTH JIESKi
METOAMYHI peKOMEeHJalii moA0 eQpEeKTUBHOTO 3acTOCYBaHHS 3aco0iB
HAO0YHOCTI HA ypOKaxX I1HO3eMHOI MOBHM B IMOYATKOBIH mIkomi. Baxmmso
ram’siTaTv Ipo:

- parioHaJIbHE JTI0O3yBaHHS Bi3yaJIbHUX MaTEpialliB;

- BpaxyBaHHS BIKOBHX OCOOJHMBOCTEH YYHIB MOJIOAIIOTO HIKUTEHOTO
BIKY;

- HEOOXIMHICTh IHTErpamii HAOYHHUX METOAIB 3 IrPOBHUMH Ta
KOMYHIKaTHBHUMHU METOJIAMHU.

PesynbTaTamu  BOpoOBa/pKeHHST 3acO0IB  HAOYHOCTI B  HABYaHHS
1HO3€MHO1 MOBH €:

47



- MOKPAIIEHHs YCIIIIHOCTI Y4YHIB;

- MIBUIIEHHS PIBHS aKTUBHOCTI Ha YPOIIi;

- opMyBaHHS CTINKOTO IHTEpPECY J0 1HO3€MHOI MOBH.

TakuM 4MHOM, MOKEMO MiJICYMYBAaTH, 1110 B HAaBYaHH1 1HO3€MHOI MOBHU
B MOYATKOBIA IIKOJI HAOYHICTh CIYI'ye MOTYTHIM 3aco00M (hOpMyBaHHS
IHIIIOMOBHHMX MOBHUX Ta MOBJIEHHEBUX KOMIIETEHTHOCTEH YUHIB.
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BUKOPUCTAHHA EJIEMEHTIB MHEMOTEXHIKH B ITPOLHECI
HABYAHHS AHIUIIMCBKOI MOBH JITEX JOIKIJIBHOI'O
BIKY

SkicHe TOKpallleHHs HaBYaHHS JOIIKUIBHUKIB aHIINCBKOI MOBH €
OJTHUM 13 HaraJbHUX 3aBJaHb Cy4acHOI MEJaroriyHoi CUCTeMH. 3a3HaueHE
akTyanizye mpobjseMy TMOWYKYy e(QEeKTUBHUX MIAXOAIB, METOJIB Ta
TEXHOJIOT1M HaBYaHHS, sIKI JO3BOJSATH ONTHUMIZYBaTH OpTraHi3aIliio
AQHTJIOMOBHOTO HaBYAHHS JITEH JOIIKLIBHOTO BIKY.

besnepeuno, BuOip METO/IB Ta TEXHOJOT1 HaBYaHHS Ma€ BiIOyBaTHCh
3 ypaxyBaHHIM BIKOBHX IICUXOJIOTTYHUX OCOOIUBOCTEH jiTei. BpaxoByroun
0COONMMBOCTI  PO3BUTKY TaM’ATi JITE€Hd  JIONIKUIBHOTO  BIKY, fKa
XapaKTepU3YEThCSl (PParMEHTAPHICTIO CIPUUHATTA Ta JETEPMIHOBAHICTIO
Ipollecy BII3HABaHHSA y BIATBOPEHHI Marepianay, JAOMIHYBaHHS y HHUX
obOpazHoro mucieHHs [1] mouuibHOCTI HaOyBae BHUKOPUCTAHHS €JIEMEHTIB
MHEMOTEXHIKH Yy TpoIlleCi HaBYaHHS aHMIMChKOT MOBHM JITEH IIi€i BIKOBOT
rpynu. bararo HayKoBI[iB 3aiiMaiucCh pO3MISIOM MPOOJIEMU BUKOPUCTAHHS
MHEMOTEXHIKH B OCBITHBOMY IpOIeCi B IIUIOMY Ta B MPOIECi opraHizamii
HaBYaHHS JTONIKUIFHUKIB 30kpeMa: €. AnTomyk, A.borym, X. Bo6poBchka,
JI. Map’snenxo, M. Kamityna, O. CamconoBa, JI. ConosiioBa, I. Uenypuuii
Ta 1HII, TPOTEe NHUTAaHHA BUKOPUCTAHHS €JEMEHTIB MHEMOTEXHIKH Y
HaBYaHHI JOMIKITFHUKIB aHIIIMCHKOT MOBU TPEACTABICHO HEIOCTATHBO Y
HAyKOBUX JIOPOOKaX BUCHUX.

MeTow Hamoi crTarTi € BHUCBITJICHHS TMPAKTUYHUX MIJIAXIB
BUKOPHUCTAHHS €JIEMEHTIB MHEMOTEXHIKM y HaBUaHHI JITEH MOMIKIJILHOTO
BIKYy aHTJIICHKOT MOBH.

Ilenaroriuna MHeMOTeXHiKa — II¢ CHCTeMa METOJIIB 1 NMPUMOMIB, IO
BUKOPUCTOBYIOTBCS B OCBITI [l TOJETIICHHS 3amam’siTOBYBaHHS Ta
3acBoeHHs iHGopmarlii mited. i MeToau amanToBaHi A0 OCBITHIX IIeH 1
BPaxOBYIOTh BIKOBI OCOOJHMBOCTI, TICUXOJIOT14HI TOTpeOM Ta KOTHITHUBHI
31I0HOCT1 BUXOBaHIIIB [ 2].

3 TOYKM 30py HABUYAHHS AHTJIINCHKOT MOBH JIT€H JOMIKUIBHOTO BIKY
JTOIUTPHOIO € Kiacudikamis METOAIB, 3alpONOHOBaHA B JOCTIIKCHHI
H.Muxanpuyk: JTIHTBICTUYHI MeTOAM (TepeadadaroTh acolliloBaHHS MEBHOI
iHdopmanii 13 3HAWOMUMH CJOBaMU Ta ¢pazamu), Bi3yaJdbHI METOIU
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(nependayaroTh BUKOPUCTAHHS MAaJIOHKIB a00 MIKTOrpaMm AJii CTBOPEHHS
acorwiaiif), Gpi3uyHi MeToau (nmepeadayaroTh BUKOPUCTAHHS TUIa Ta PyXOBOi
aKTUBHOCTI IS 3armam’ ITOByBaHHs Matepiany) [ 3].

LmrocTpartiero peanizaiii JIHTBICTUYHOTO METOJY MHEMOTEXHIKH €
po3yuyBaHHs 3 niTbmu Bipma (Peg word system), 3riiHO SIKOTO IUTHHA
3amaM’sITOBy€ HOBE CIOBO y MOEAHAHHI 3 PUMYBaHHAM 13 3HAHOMUMMU
uuppamu. Hampukiaza: One is a bun; two is a shoe; three is a tree; four is a
door; five is a hive.

ImrocTpartiero  peanizanii  Bi3yaJIbHOTO METOAY MHEMOTEXHIKH €
BUKOPUCTAHHS MAJIIOHKIB, Ha SKUX 300pa)»X€HO MPEIMETH 13 CHUIbHUMU
XapaKTepUCTUKaMHU TaKUMHM SIK KOJdip, po3Mip, hopma, 3ByK (organizational
schemes). Hampuknan, Ha MadOHKY 300pakeHO TMPEAMETH JIHIIE
YEPBOHOTO KONBbOPY. JliTH JUBIATHCSA Ha MaJIOHOK Ta KaxyTh: Red is an
apple. Red is a cherry. Red is a strawberry. Red is a heart. Red is a tomato.
Red is a ladybug.

Takok  UIIOCTpaIi€l0  3a3HAUEHOTO  METOAY  MHEMOTEXHIKH €
pO3yuyBaHHS BipIa, 3MICT SKOTO NPEJICTABICHO Y BUIISAI ITIKTOTPAMH.
Hanpuknaa, Ha ManrOHKY 300pa)KeHO IIOAWMHY, SKa CTOITh, JIFOAMHY, sKa
CUANTH, 04l Ta PI3HOKOJIBOpOBE cepie. JiTH, NUBISYUCH HA MAIIOHOK,
BIJITBOPIOIOTH 3MICT HacTymHOTro Bipmia: I see pink, I see brown; I stand up
and I sit down; I see red, I see blue; I see you and I love you.

[mrocTpalii€ro bOro METONy € TaKOX BUKOPUCTaHHS MHEMOKBAIpPATIB,
MHEMOJIOPDKOK Ta MHEMOTaONuilb. Y JaHOMY BHUIIQJKy 3aBIaHHS
OynyIOTbCSI 3a TPUHIIMIIOM «BIJ TMPOCTOTO JO CKIAIHOTO». ToOTO
MHEMOKBaJpaTu — 1€ MAaJIOHKH, $KI  BHKOPUCTOBYIOTHCA IS
3amam’sITOBYBaHHS ~OKpPEeMHUX CIIiB  a00 pEUeHb. MHeMOoTOopIKKH
IPEICTABIAIOTh COO0K0 KiIbKa 00’ €THAHNX MK COOOK0 MHEMOKBaJIpaTiB [4
]. ManoHOK y KOXXKHOMY KBajJpaTi BIJIOBIZa€ OMHOMY CJIOBY, a0o
CJIOBOCIIOJIYYCHHIO, CHHPAIOYUCh Ha 300pakKeHHs JUTHUHA CKJIaJae
PECUCHHH.

Hanpukmnan, iTsM [OpPOMOHYIOTBCS OKPEMi MAJIOHKHM Ha  SKHX
300pakeHO JIIOAUHY, PyKy Ta irpamky. JlutuHa ckianae pedeHHs: | have a
ball.

MHeMoTa0auIll  MPEACTaBIAIOTh CcO00K0  TaONWI, TOAUICHI Ha
kBazgpaTtu. KoxkHoMy 300pakeHHIO B KBaJ[paTi BiIMIOBI A€ TIEBHE aHTIIINACHKE
pedenHs. Ha ocHOBI 1ux TaOmuIs JITH JIETKO BiITBOPIOIOTH iH(OpPMAIIifO,
OCKUTBKH B IIbOMY TIPOIleCi OJHOYACHO 3aJITHO 1 CIyXOBE 1 Bi3yallbHE
cnpuiHATTS [4 ]. Y Takomy BHUNAQAKYy JITH MOXYTh TNEpeKa3yBaTH
AHTITIMCHKOI0 MOBOIO KOPOTKI OTMOBiaHHS a00 parMeHTH 3HAMOMUX Ka30K.

LmrocTpaiiero BUKOPUCTAHHS (DI3UYHOTO METOAY MHEMOTEXHIKH €
BUKOPUCTAHHS MMAHTOMIMM [l 3amamsi’ TOBYBaHHS aHIIIMCHKHUX CIIB.
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Hanpuxknan, HazuBarouu cioBo «a bedroom», JITH TAHTOMIMOIO MOKa3yIOTh
HEMOB CIUIATh, HA3MBAaIOYM  CJIOBO «a bathroom» mxiTH mIaHTOMIMOIO
MOKa3yIOTh SIK MUIOTHCS TOLO.

[linBoasium MiICYMOK, 3a3HA4a€EMO, IO BUKOPUCTAHHS €JIEMEHTIB
MHEMOTEXHIKM J03BOJISI€ AKTHUBI3yBaTH MITeH Ha 3aHATTAX aHDIIMCBKOI
MOBHM, ONTHMI3yBaTH 3amaM’ sITOBYBaHHS MOBHOIO  Marepiajgy Ta
3a0e3neuyntd e(eKTUBHICTb (POPMYBAHHS AHIJIOMOBHOI MOBJIEHHEBOI
KOMIIETEHTHOCTI B I[LJIOMY.
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BUKOPUCTAHHS EJEMEHTIB IPOEKTHOI TEXHOJIOI'TI
Y HABUAHHI JIOIIKLJIBHUKIB AHTJIIHCHKOI MOBH

OBOJIOZIHHSL AHTJIIACHKOI0 MOBOIO B PAaHHbOMY BIilll € KIIOYOBUM
YUHHUKOM (DOpMYyBaHHS KOMIIETEHTHOI OCOOMCTOCTI, 3/1aTHOT €()EKTHBHO
aJanTyBaTUCA JIO0 CYYaCHOTO cepeoBuIla. BUBYEHHS aHTIINCHKOT MOBHU
BUCTYIA€ BAXKJIMBAM 3aCO00M KOTHITUBHOTO Ta COINIAJIBHOTO PO3BUTKY
JUTEH JOMIKUIPHOTO BIKY, COPHSIOYM iXHIA MIATOTOBIIl /10 HABYaHHS B
TITKOJTI.

Otrxe, 0coOMMBOrO 3HAYCHHS HaOyBa€ BJIOCKOHAJICHHS METOJIUKU
BHUKJIAJaHHS aHTIIHCBKOI MOBHM B 3akiagax JaomkiuibHOi ocBité (3/10),
30KpeMa y HalpsiMy TMOIIYKY TE€XHOJOT1M HaBuYaHHS, SIKi, 3 OJHOrO OOKY,
ONTUMI3YIOTh 3aCBOEHHS JOUIKUIbHUKAMU 1HIIOMOBHOTO 3MICTY HaBYaHHS,
a 3 IHIIOTO — JO3BOJIATH OpraHi3yBaTH HaBYaJIbHUN TMpoIleC Ha
KOMYHIKaTUBHUX 3acaliaX 3 ypaxXyBaHHSM BIKOBUX OCOOJMBOCTEW [iTei
Ii€T BIKOBOT I'PYIIH.

Oco0MMBOCTI BUKOPHUCTAHHS IIPOEKTHOI TEXHOJIOTII B OCBITHBOMY
npolieci po3rIIHYTO y AochipkeHHsx A. bapanosoi, B. bounap, €. Tlonar,
JL.ITipoxenko, O. ITomeryn, O. Ilexotu Ta iHmMX. Pasom 3 TuM, mpobiema
BUKOPHUCTAHHS ITPOEKTHOI TEXHOJIOT1i HABYAHHS Ha 3aHATTIX aHTJIIHCHKOI
mMoBu B 3JI0 HemocTaTHBO TMpeACTaBiIeHa y HAYKOBO-METOIUYHUX
JoKepenax.

MeTtoww  Hamoi cTarTi  —  OXapakTepu3yBaTH  OCOOJIMBOCTI
BUKOPHUCTAHHS €JIEMEHTIB MPOEKTHOI TeXHOJIOT1i Ha 3aHATTSAX aHTIIHCHKOI
moBu B 3/10.

CyTHICTh TIPOEKTHOI TEXHOJIOTIi TOJISITa€ y CTUMYJIOBaHHI 1HTEpPECY
JITEH J10 MEBHUX MPOOJIeM, SKi IepedadaroTh OBOJIOAIHHS IIEBHOKO CYMOIO
3HaHb, 1 Yepe3 MPOEKTHY MISUIbHICTh, KA Tependadac po3B’si3aHHS OJHIET
a0o 1101 HU3KK TPOOIJIeM, TTOKA3aTH MPAKTHUYHE 3aCTOCYBaHHS HaI0aHUX
3HaHb BiJ Teopii 70 mpakTuku [1].

[IpoekTHa TEXHOJOTISI Ma€ HU3KY CYTTEBUX IEpeBar, IO CIPHUSIOTH
edeKTHBHIN opraHizailii HaB4aabpHOTO TIporiecy B 3/10:

- TIOEHAHHSA TPYMOBOi Ta KOJEKTUBHOI IISITBHOCTI, IO PO3BUBAE
HaBUYKH KOMaHIHOI pOOOTH;
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- HAOYHICTh KIHUEBOIO pe3yibTaTy, IO MIJBULIYE MOTHUBAIIO 10
HaBYaHHS;

- 3acTOCyBaHHs  pI3HOMaHITHUX (opM  B3aeMmojli, 30Kpema
IHTEPAKTUBHUX, 1110 CIPUSIE BIPOBAHKEHHIO ME€JaroriKu CIIBPOOITHULITBA;

- CTIPSMOBAHICTh OCBITHBOTO MPOIECY HA JOCATHCHHS KOHKPETHOTO
pesyabraty [2].

He 3Bakaroum Ha 3a3HA4eHI MepeBard BUKOPUCTAHHS TPOCKTHOI
TEXHOJIOT1i HaBYaHHS, BIIMIYa€eMO, 1110 B pOOOTI 3 JOMIKIIbHUKAMU T 4ac
NPOBEJICHHS 3aHATh AHTJIIMCHKOT MOBH, JOUUJILHUM € BHKOPHUCTAHHS JIUIIIC
€JIEMEHTIB 11€] TEXHOJIOT1] 3 ypaXyBaHHSM TOTO (pakTy, L0 JITH 1€ HE
BOJIOAIIOTH JIOCTATHIM pIBHEM aHIJIOMOBHUX 3HAaHb Ta HE MalOTh
PO3BUHEHOI CAMOCTIMHOCTI1 Y BUPIIIEHH] IPOOJIEM.

XapakTepHOI PHUCOI0 MPOEKTHOI MISUIBHOCTI € ii CIpsSMOBAHICTh Ha
JOCSITHEHHSI KOHKPETHOTO  PE3yNbTaTy, SKHH, BPaxXxOBYIOUM CHEIUDIKY
HAIIOTO JOCHI/DKCHHS, MOXKE€ OYTH MPEICTaBICHUN y BHIJISAAI KOJaXYy,
UTIOCTPOBAHOI KHWKKH, TTPE3CHTAIlli, pO3IIOBi/Il B MAJIFOHKAaX, aHKETYBaHHS,
IHCIIEHYBaHHS Ka3KW, IMPOBEJCHHS CBATA, HAaBITh NMPUTOTYBaHHS IEBHOT
ctpasu [3].

[IMomo eramiB mMpoBeaECHHS MPOEKTHOI pOOOTH HA 3aHATTI aHTIHCHKOL
MoBH B 3/10, BOHM MalOTh BKJIIOYATH:

] eram miArOTOBYMH, SIKMM Ma€ Ha METI aKTHBI3allll0 aHTJIOMOBHHUX
3HaHb B ME&XaxX TEeMH, MOTUBYBAaHHS JITEH /10 y4acTi B MPOEKTHIN PoOOTI,
O3HAWOMJIGHHS JiTell 13 CIleHapieEM MPOEKTYy, HaJallTyBaHHS iX Ha
CTBOPEHHSI KOHKPETHOTO MPOAYKTY MisUIBHOCTI, KOHKPETH3AIlis ayauTopii ,
Ha sIKy OyJ/ie OpIEHTOBAHO KIHIIEBUH MPOIYKT MPOSKTHOT pOOOTH;

2 eTanm BUKOHABCHKHMM, SIKMM BJacHE 1 € peall3alli€el0 IMPOEKTHOIO
3aBIaHHS JTOUIKITbHUKAMU;

3 eram nmpe3eHTAliMHUN, SAKUH Tependadae  TPEACTaBICHHS
KOHKPETHOTO MPOYKTY MPOEKTHOI AISUTHbHOCTI KOHKPETHOMY a/Ipecary.

3ayBaXMMO, IO JOIIUTPHOIO € OpraHizaiis MPOEKTHOI poOOoTH
JOIIKUTRHUKIB i 9ac MPOBEJICHHS 3aHSATHh YETBEPTOrO IMiJI-ITUKITY 3aHATH
M0 TeMi, Ha OCHOBI BXE 3aCBOEHOTO TEMATUYHOTO JIEKCHUKO-TPAMAaTUYHOTO
Marepiairy.

HaBenmemo KOHKpeTHI 3pa3Ku 3aBlaHb ISl TPOEKTHOI podoth 3
JOMIKUTBHUKAMU B MEXaxX TEMaTUKH TPOTPAMHHX 3aHATh AHTIIHCHKOI
moBu B 3/10.

Tema «Seasons and Clothesy. 3aBmanns mus mireit: Pretend you are
going on a trip to the beach/ mountains. What will you need to take with
you? Pack the bag. Xing BUkoHaHHS: iTH, MPAIIOIOYH B TPYTAX, «30MPAOThH
BaJli3y», CTBOPIOIOUM KojdaxX. Pe3ynbraTom poOOTHM € MpelcTaBICHHS
KOJI&XKY aHTJIIMCHKOIO MOBOIO 1HIITUM TpyIiaM JiTEH.
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Tema «Domestic Animals». 3aBganusa nnst gited: Design your own
Farm. Xin BUKOHaHHS: AITH, NPaLIOOYM B Tpynax, CTBOPIOIOTH CBOIO
BllacHy QepMmy Ta BiIOMparOTh TBaApWH Ha BJIACHUU PO3CYJ, CTBOPIOIOYU
noctep. Pesymbprarom po0OOTH € TpeACTaBICHHS MOCTEPY aHTIIHCHKOIO
MOBOIO IHIIMM TIpylaM JiT€d Ta oOpraHi3alisi BHUCTABKU IOCTEPIB IS
0aTbKiB.

Tema « Exotic Animals». 3aBmanns mns miteit: Create a sticker story
«Our visit to the ZOO». Xix BUKOHAHHS: AITH, MPALIOOYM B TIpynax,
CTBOPIOIOTH CBOIO BIIACHY LTIOCTPOBAHY PO3IMOBiIb MPO MOXIi O 300MaPKYy,
BUKOPUCTOBYIOUM CTikepu. Pe3ynpraToMm poOOTH € 00’€lHaHHA BCIX
MaJTIOHKOBHX PO3TIOBIICH Y BETUKHIA KOJIAXK.

Tema « Fruitsy. 3aBmauns mia miteii: Cook a fruit salad. Create a
picture recipe. Xin BHUKOHAaHHS: MITH, TMPAIIOYM B Tpynax, TOTYIOThb
¢pykTOBHiT camar 3 pea’dbHUX (QPYKTIB, MAIIOIOTh pEUENnT cajary.
Pesynmprarom pobOTH € dacTyBaHHS IHIIMX JIT€H camaroM Ta
NPE/ICTaBIICHHS PELENTY aHTIIHCHKOI0 MOBOIO.

[linBomsiun TMiICYMOK 3a3HAYEHOTO, 3ayBaXXHMO, IO peati3allis
IMPOEKTHOI POOOTH, sIKa MICTUTh €JIEMEHTH IHTEPAaKTUBHOI B3a€EMOJIIi,
TBOPUYOCTI Ta MPOOJIEMHOTO HaBYAaHHS, PO3BHMBAE HE JIMIIE AHTJIIOMOBHY
MOBJICHHEBY ~ KOMIIETEHTHICTh JIOUIKUIBHUKIB, CHPHUAE  3aKPIIJICHHIO
IHIIIOMOBHOTO MaTepialy, a i pO3BHBA€ KOTHITHBHI Ta COIIaJbHI HABUUKHU
JITEN JOMIKIILHOTO BIKY.
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®OPMYBAHHS JTHT'BOCOIIOKYJbTYPHOI
KOMIETEHTHOCTI YUYHIB MTOYATKOBOI IIIKOJIU B
IPOIIECI HABUAHHS JIAJIOTTYHOI'O MOBJIEHHSI HA
YPOKAX AHIJIIMCHKOI MOBHU

VY cyyacHOMY CBITI BUBYEHHSI IHO3EMHUX MOB € BaXJIMBOIO CKJIaJIOBOIO
OCBITHBOTO TpoIlecy. AHTIIIMChbKA MOBa  SIK MDKHAapoAHa € 3aco0oMm
MDKKYJIBTYPHOT KOMYHIKallii, 1 TOMY ii BUBUEHHSI MAa€ HE TUIbKH OCBITHIO, a
M COIIOKYJIbTYpHY 3HAuMMICTh. DOpPMyBaHHS JIIHTBOCOIIOKYJIBTYPHOI
KOMIICTEHTHOCTI B TMIOYATKOBIA TIKOJI JOMOMAra€ y4YHSIM pPO3BUBATH
HAaBUYKHA J1aJIOTY, PO3YMITH OCOOJMBOCTI aHTJINACHKOI KyJbTypH Ta
3abe3reuye IXHI0 TOTOBHICTB JI0 YYacTi Y MDKHApOAHOMY CIUIKYBaHHI.

CygacHa ocBiTa Bce Oublie 1 OuIbIe 30LIBIIYE BUMOTH JO PIBHSA
HaBYaHHS y HABYAJIBHHUX 3akiajiax. BapTo 3ayBakuTH, 110 BETUKUI BILTUB
Ha 3MICT HaBYaHHS 1HO3€MHOi MOBHM MajHd 3MIHM B 3arajllbHOMy >KHUTT1
KpaiHM Ta PO3BUTOK JITHTBICTUYHOT'O HaBYaHHsS B €BpOIl Ta CBITI B3araii.
3rifHO TBOTO 3POCTA€ POJIb BUBUCHHS 1HO3EMHOI MOBH SK CKYIMUYEHHS
3arajJbHUX Ta TOTJIMOJIEHWX 3HAHb KpaiHW, MOBa SKOi BHBYAETHCS.
['oT0BHOIO METOO BHBYCHHS € 3/IaTHICTh YYHIB JIO MDKKYJIBTYPHOTO
CIIUIKYBaHHS,  sK€  (OPMYEThCA  3a  JIOIOMOTOK  CYKYIHOCTI
KOMIIETEHTHOCTEM, BEJTMKY POJIb SIKHX I'Pa€ JIHTBOCOIIOKYIbTYpHA.

JIIHTBOCOITIOKYIHTYpHAa  KOMIIETEHTHICTh  BKJIIOYA€E:  JIHTBICTUYHY
KOMIIETEHTHICTh (3HAaHHS MOBHUX CTPYKTYp, JIEKCUKH, (DOHETUKH),
COIIaJIbHY KOMIIETEHTHICTh (YMIHHS B3a€EMOJISITH 3 PI3HUMH COIIaTbHUMHU
rpynamMu, aJeKBaTHO pearyBaTH B PI3HUX CHUTYallisX), KYyJIbTYpHY
KOMIIETEHTHICTh (3HAHHA KYJIBTYPHUX OCOONMBOCTEH, TpaaWiliii, HOPM
CHUIKYBaHHS, [0 TPUTaMaHH1 HOCISIM MOBH).

C.10. HikonmaeBa  mHarosmomrye, 0  JIHTBOCOIIOKYJIbTYpHA
KOMITETEHTHICTh BKJIFOYa€ B ce0€ TpU KOMITOHEHTH: COIIIOJIHTBICTUYHY,
COIIOKYJBTYPHY Ta COLIaTbHYy KOMIETEHITIIO [4].

dopMyBaHHS B YYHIB JIHTBOCOIIOKYJIbTYpHA KOMIIETCHTHICTh TIEPIII 32
BCe Iepeadadae HACTYMHI acnekTu: (popmyBaHHS y AiTel iHTepecy mo IM
AK 3ac00y MDKHApOJHOTO CHUIKYBaHHS Ta 3aco0y Ii3HAHHS HOBOI
HalllOHAJIbHOT KYJBTYpU; PO3BUBATH Ii3HABAJIbHY MAISUIBHICTH JITEH,
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dbopMyBaTH KyJabTypy PO3yMOBOI Ipalli; pO3BUBATH TOJECPAHTHE CTABICHHS
1o iHmoro Haponay [18, c. 55].

[lopsan 13 3a3HaY€HUMU MIAXOJaMH 1 MPUHUUIAMH, €PEKTUBHUMU IS
dopmyBanusa JICKK € taki TexHO0TII: IrpoBa ALSUIBHICTD, sIKa Mependayae
JIOIJTbHE BHKOPHUCTAHHS POJBOBUX Irop, MOJICITIOBAHHS peaJbHUX Ta
YSIBHUX KOMYHIKAaTUBHUX CUTYaIllll JUIsl 3aKpIiIUICHHS HOBOTO Marepiany,
dbopMyBaHHS HaBUYOK TOBOPIHHS Ta TMIiJBHUIICHHS MOTHUBAIlli HaBUYaHHS
aHTJIIACHKOT MOBH; IHTCPAaKTMBHE HABYAHHS CTBOPIOE CEPEIAOBHIIC
JEMOKpaTii Ta 3a0X04Yye€ BIIKPHUTE CIHUIKYBaHHS 3 JIIOJbMH 3 PIZHHUX
KyJIbTYp, @ TaKOX CHpHSIE€ TPOSBY KPUTHYHOTO MHUCJICHHS B KJIACI.
Hanpuknaa, mnpoOnemMHI cuTyalii. HaBYaHHA 3  BHUKOPUCTaHHSAM
1HGOpMaIIITHUX TEXHOJIOT1H, 0 0COOJIMBO aKTyalbHE B Cy4acH1d cuTyallii
rJ1I00aJIBHOTO MIKKYJIBTYPHOTO CIUJIKYBaHHSI 1 B3a€EMOIIPOHUKHEHHS B Pi3HI
chepH KUTTH.

BuBYCHHSIM J1iaJIOTIYHOTO MOBJICHHHS 3aiiMaiocs 0arato BYCHUX, 5K
BiTum3Hauux (byxOinmep B.A., bepman [. M., Baiicoypx M. JI,
Tepuononbcbkuit  O. B.), Tak 1 3apyOikHux (Anekcanaep Po6in, ITaymno
Opeiipe, ['enpi ['epy, [litep Maknapen).

Hianoriune MoOBJICHHS — Iie popMa MOBJICHHS, MPU KM BiIOYyBa€THCS
OesrocepeHii OOMIH BHUCJIOBJIIOBAaHHSMHM MDK JBOMa a0o0 KUIbKOMa
ocobamu. BoHu pomomararoTh HaM PO3YMITH OJMH OJHOTO, OLIBII
MEHIIl YCHINTHO CHiBICHYBaTH.

HaiiBaxnmuBimuMMu  0OCOOJIMBOCTIMHU  TI1aJIOTIYHOTO MOBJIEHHSA  JUIA
IeJaroriB, € KOMYHIKaTHUBHI Ta TICUXOJIOTI4YHI ii ocobmuBocTi. [lianor B
nmpolleci HaBYaHHsS AaHTJIIMCHKOI MOBHM BHCTYIIA€ HE TUIBKM SK OJHA 3
HAaWBKJIMBIIIMX IIJIC HaBYaHHS MOBJICHHEBOTO CIIUJIKYBaHHSA, a W SK
3aci0 BJOCKOHAJICHHS MOBJICHHEBUX YMiHb 1 HaBW4OK [2]. B ocHOBY
HAaBYaHHS JIQJIOTIYHOTO MOBJICHHS TIOKJIQJICHI HACTYNMHI TPUHIIUIIH:
KOMYHIKaTUBHAa CHPSIMOBAHICTh HABYaHHS; IMCHUXOJOTIYHA TOTOBHICTH [0
COPUMHSTTS 1 pearyBaHHS Ha CTUMYJ;  CUTyaTMBHa  OOyMOBIEHICTh
JaJIOTIYHOTO  MOBJICHHS; BpaxyBaHHs IHIWBIIYaJIbHUX OCOOJHMBOCTEH
VUHIB; OpI€HTallii Ha KaHAWAATIB y MapTHepH (IHTEpHAI[IOHAIBHE Ta
BHYTDIIIHBO HAIlOHaNbHE crhiuiKyBaHHs) [3]. Marepian misi HaBYaHHS
JQJIOTIYHOTO  MOBJICHHSI TOBMHEH OYTH OpPraHi30BaHWA TOJIOBHUM
YUHOM Yy BHIJISII  MOBJICHHEBUX 3pa3KiB, BIJMOBIIHUX HAWOUIBII
BKMBAHMM MOJIEJISIM, 110  BHUBYAKOThCS, 1 3TPYNOBAHUX HABKOJIO
TUTIOBUX CHUTYaIlill MOBIICHHEBOTO CITUIKYBaHHS.

BaxxnuBe wMicie B HaBYaHHI JIAJIOTIYHOIO MOBJIEHHS 3aWMac
mpoOiemMa COPUUHATTS 1 PO3YMIHHS 3MICTY BHCIIOBIIOBaHb NapTHEPIB
Ha clIyXx. Ane, KOO
MOpIBHIOBAaTH, TO OE3yYMOBHO, Yy4YWTelis B OUIBIIOCTI BHUMOAaAKax
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Ha0araTo Jeriie 3po3yMmiTu, HDK HOocist MoBHU. Il mpobiiema, Ha Kalb,
me Maino JociipkeHa [4]. PazoM 3 TUM, roBopsud Mmpo ayaUTHBHUMA
aCHeKT JIaJOriYHOro CHUIKYBaHHS, MOKHAa TOBOPUTH HPO HEOOXITHICTH
3aCBOEHHSA BMIHb BUJUISITH Ha CIIyX TOJOBHE 1 JIeTajl MPOCIYXaHOTO
TEKCTY, PO3yMITH B TOBHOMY 00CA31 3MICT TEKCTy, POOUTH BUCHOBKH,
KPUTUYHO OILIIHIOBAaTH TOYyTe, PO3YMITH METy 1 MIATEKCT IOYyTOro,
MPEACTABIATA CHPUIHATY 1HPOpPMALiI0 MO-HOBOMY, CIIUPAIOYUCh Ha CBOT
3HAaHHS 1 I0CBiA. AJjie B I[bOMY BHIIAQJKy CJiJ] NaM’siTaTH, NOpO Pi3HI
0co0MMBOCTI Tam’sTi. AJKe Ti, y KOTO 30poBa naM’siTb pO3BUHEHA Kpallle,
HDK CIlyXOBa, AY)X€ BaXKKO HE T€ IO 3aCBOIOIOTh, a EIEMEHTApHO
CIIPUKMAaIOTh TEKCT HA CIIyX [5].

He3Bakaroum Ha Te, MO 3aCBOEHHS JIAJOTi1YHOTO MOBIIEHHS SIK
ONHi€T 3 OCHOBHUX (OPM MOBJICHHEBOTO CIIUJIKYBaHHS € BaKJIUBUM
CJICMCHTOM HAaBUYaHHS IHO3EMHHMX MOB B3araji, aHIJIHChKOI MOBHU
30KkpeMa, B 00JiacTi HaBYaHHA MJIAJOTIYHOTO MOBJIGHHS € Oararo
HEBUPINICHUX MMHUTaHb 1 chOPMOBaHA MPAKTUKA, K 3a3HAYAIOTH TCJIAaroTH,
Mae yuMmano HeaodikiB [5]. Jlo ix uucina MokKHaA BIIHECTH  HACTYIIHI:
HaBYaHHS JIQJOTIYHOTO MOBJICHHS 3BOJMTHCS JIO BHKOHAHHS BIIPaB
«IMUTAHHSA-BUITMOBIb», XO0Ya MHUTAHHA 1 BIATOBIAI € JIMIIE OKPEMHM
BUIIAJIKOM JTIAJIOTIYHOTO CIIJKYBaHHS, B J1aJl031 YYHIO BIABOJUTHCA, SK
paBUjI0, TTAaCHBHA POJIb, BIH 3a3BUYail TUIBKK BIJTIOBiJa€, a IHUTAHHS
3azae BUUTEIIb; npu HaBYaHHI J1aJOT1YHOTO MOBJICHHS
BUKOPHUCTOBYEThCS Martepiall, M0 HE Ma€ KOMYHIKaTHUBHOI I[IHHOCTI, a
mig10paHuii JTUIIE 3 HABYAIBHOIO METOIO [ 1]

JliajoriuHe MOBJICHHSI BHCTyNa€ BaXJIWBHUM IHCTPYMEHTOM  JUIS
PO3BHUTKY JIIHTBOCOIIIOKYJbTYPHOI KOMIIETEHTHOCTi, OCKLIbKH BOHO
3abe3reuye IHTEpaKTUBHY B3a€EMOJIIF0 MK MOBIISIMHU, cripusie (POPMYBaHHIO
HAaBUYOK KOMYHIKaIlli B PI3HUX COIlIAJIBHUX Ta KYJbTYPHUX KOHTEKCTaX.
UYepes miamor BimOyBaeThbesl HE JMiie oOMIH iHGOpMaIli€r, a W aganTallis
MOBIISL O OCOOTMBOCTEl MOBHOI MOBEIHKH CIIBPO3MOBHUKA, 3aCBOECHHS
HOPM 1 TPaJIUIIIi IHIIOMOBHOTO CEPEIOBHUIIIA.

3aBASKM  J1IaJIOTIYHOMY MOBJICHHIO PO3BUBAETHCS  37aTHICTH  J0
CUTYaTHBHOTO  MOBIIGHHS, IIBHUJIKOTO  pearyBaHHS Ha  PEIUTiKA
CIiBpO3MOBHUKA, (OPMYITIOBaHHS AapryMEHTOBAaHWX BIAMOBimeW Ta
BUKOPHUCTAHHS BIJIMOBITHUX MOBHHX 3aco0iB. KpiM Toro, BoHO momomarae
YCBITOMUTH  OCOOJIMBOCTI  KYyJBTYpPHOi  BapiaTHBHOCTI  MOBHOTO
CIUIKYBaHHS, IO CIIPUSIE YCIIMTHIA MDKKYJIBTYPHIH KOMYHIKAITii.

OcobnuBe 3HAYCHHS JiaJOTIYHE MOBJICHHS Ma€ y HaBYaHHI 1HO3EMHOI
MOBH, OCKUTHKA BOHO CTHMYJIIO€ PO3BUTOK MOBHOI IHTYIIIIi, YIOCKOHATIOE
BHMOBY, PO3IIMPIOE CIOBHUKOBUI 3amac Ta MiABUIIYE PIBEHb BOJOMIHHS
rpaMaTHIHUMU KOHCTPYKITISIMH. Buxopucranns ABTCHTUIHHUX
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KOMYHIKaTUBHUX CHUTYyallld, pOJbOBUX IrOp Ta MJUCKYCId CHpUSE
MIABULIEHHIO MOTHUBALli CTYAEHTIB 1 J03BOJIsIE €PEKTUBHO PO3BUBATH iXHI
MOBH1 KOMITIETEHTHOCTI.

Otxe, (opMyBaHHS JIIHIBOCOLIIOKYJbTYPHOI KOMIIETEHTHOCTI Y4YHIB
MOYATKOBOI IIKOJM Y€pe3 HaBUAHHA 1aJIOTTYHOTO MOBJIEHHS € Ba)KJIMBUM
aCIEKTOM Cy4YacHOi OCBITH. IHTerpaiisi pi3HOMaHITHUX METO/iB HAaBYaHHS
3a0e3nedye HE JMIIE PO3BUTOK MOBHHMX HaBUYOK, ajieé W COLIaJIbHY
aJlanTallilo yuHiB y 0araToKyJIbTypHOMY CEpPEIOBHIII.
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®OPMYBAHHA ITPOBOI AISIJIBHOCTI Y MPOLIECI
HABUYAHHS AHITIIMCBKINA MOBI YUYHIB IIOYATKOBHUX
KJIACIB HA 3ACAJAX
KOMIETEHTHICHO OPIEHTOBAHOI'O HIAXOAY

B ymoBax pedopmyBaHHs cUcTeMH OCBITH B YKpaiHi, ii MoaepHizallii
3pocrae notpeda CyCHUIBCTBA y KBaTi(hiKOBAaHUX
KOHKYPEHTOCIIPOMOXXHUX  CIeliallicTaX, sfKi MarTh BHUCOKHH pPIBEHb
KOMIIETEHTHOCTCH, HaJ (OPMYBaHHSIM SKHX BapTO IPaIfOBATH,
MOYMHAIOYM 31 IIKUIBPHOTO HAaBYAaHHS. BUBYCHHS YUYHSIMH ITOYaTKOBHUX
KJIaciB 1HO3eMHOT MOBHM Mae Oe3MocepeHii 3B’S30K 13 CTpaTeriyHUMH
3MIHAMHU Yy Cy4YacHId aHTJIOMOBHIM OCBITHM MOJOJAIIUX IIKOJISIPIB 3a
BUKOPUCTAHHS IHHOBAIIMHUX (popM opranizaiii HaBuaHHS [2].

VYcmimHe BUpIMICHHS M€l MPOOJIEeMU Mae TMpsAMY 3ajieKHICTh Bij
BUKOPUCTaHHS TEAaroroM MpooJieM 4YiTKO BU3HAYEHUX JAUJIAKTHUYHO 1
METOJIMYHO OOIPYHTOBAHUX TEOPETUYHO — METOJMOJOTIYHMX 3acai y
npoleci HaBYaHHs 1HO3eMHiM MOBi yuHIB 1-4 kmaciB B ymoBax 33CO 3a
BUKOPHUCTAHHS IrPOBOT AISIILHOCTI.

[IpoGrmema opranizaiii 3MiCTy OCBITH Y4YHIB IMOYaTKOBHUX KJaciB Ha
3acajaX KOMIIETEHTHICHO OPIEHTOBAHOTO TMIIXOAY PO3TJISHYTa y TpaIsax
TakuX JOCHimHUKIB, sK: O. AnTtoHoBa, O. bepestok, H. Muponuyk, O.
OBuapyk Ta iH. [IpobGnemy ¢dopMyBaHHS IrpOBOi MISUIBHOCTI Y MPOIECI
YAOCKOHAJICHHS 3MICTY, METO/IIB, 3aC001B, TEXHOJIOT1H 1HIIIOMOBHOT OCBITH
VYHIB TOYATKOBUX KJACiB po3kputo y gochimkenHsx [. Kopwuipkoi,
T.Ilononcekoi, H.Cknsapenko Ta iH.

PosrisiHeMO 3MICT MOHATTS «KOMITIETCHTHICHO OPIEHTOBAHUM MIAXid Y
Mpolieci HaBYaHHS aHTJIIHCHKIN MOB1 yYHIB TOYAaTKOBHX KiaciBy. Crepiry
OKPECIIMMO 3MICT TEpPMIHY «KOMIIETEHTHICThY. 3a nedinimiero O.
CaBUeHKO, KOMIIETEHTHICTh — IHTETpPOBaHa 3JaTHICTH OCOOMCTOCTI /10
CaMOCTIMHOI JismbHOCTI, HaOyTa B mporeci HaBYaHHS. BoHa BKIIOUae B
ceOe He nwmimre (GaKTUYHI 3HAHHSA Ta YMIHHS, ajieé W HABHYKH, JOCBIJ,
[IHHOCT1 Ta CTaBJEHHS, SIKI MOKYTh OyTH YCHIIIHO BTUICHI HA MPaKTHIIL.
ToMy KOMITIETEHTHICTh BUXOJHTH 332 MEXK1 MPOCTOTO HAKOIMMYEHHS 3HAHb
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Ta HaBUYOK [4]. ToOTO KOMIIETEHTHA JIOJUHA MTOCIYTOBYETHCS 3000yTUMHU
3HAHHSMU 3a]1s1 BUPIIICHHS aKTyaJIbHUX MPOOJIEM, MUCIHUTh CTPATErSIMU
111 y IeBHIM cUTyalii.

O. TlomeryH mig KOMIETEHTHICHO OPIEHTOBAHUM MIAXOJOM [0
HAaBYaHHS aHMJIIMCBKIM MOBI pO3MISAAE  «CIPSMOBAHICTh OCBITHBOI'O
npoiiecy Ha (OpMyBaHHS Ta PO3BUTOK KIIOUOBHUX (0a30BUX, OCHOBHUX) 1
MpeAMETHUX KOMIIETEHTHOCTEH ocoOucTocT» [2]. Takox ciyniHo gonae,
0 B pE3yibTaTi TaKOro MiAXOAY BIAACThCS C(HOpPMYBaTH 3araibHY
KOMIIETEHTHICTh JIFOJMHM, IHTErPOBAaHOI B Cy4YacHE CYCIUIBCTBO, Ha
OCHOBI 3700yTHX 3HaHb, YMIHb Ta HABHOCTI B JIIOJUHU QJITCOPUTMY JIISTH
B KOHKPETHIN CUTYyaIlli.

PosristHemMo BHW3HAYCHHS TIOHSATTS «KOMIIETCHTHICHO OpI€HTOBAaHHMA
MiAX1 10 HAaBYaHHS aHMIINChKIA MoOBi». 3a aedinimiero O. CaByeHKO,
KOMIIETCHTHICTh — IHTETPOBaHA 3/IaTHICTh OCOOMCTOCTI JO CaMOCTIMHOT
JISUTBHOCTI, 110 BKJIIOYAE B cebe He Juiie (PaKkTU4HI 3HAHHS Ta YMIHHSA,
aje W HaBUYKH, JOCBIJ, LIHHOCTI Ta CTaBJI€HHA, SKI MOXYTb OyTH
YCIIIIHO BTIJIEHI HA IPAKTHIL [4].

Cepen cmnoco0iB omnTuUMi3allii HaBYaJbHO-II3HABAIBHOT ISIIBHOCTI
YUHIB TMOYATKOBUX KJIAcCiB Ha YpOKaX aHTJIMCHKOI MOBHU BapTO BUALIUTH
BUKOPUCTAHHS IFPOBUX CHTYaIlii, 110 MaKCHMaJbHO HaOIMKEeHI 0
peaTpbHUX YMOB CIUIKyBaHHsA. OKpiM TOro, rpa, K HalOUIbII 3BHYHA Ta
npupoaHa ¢opma JTiSIBHOCTI, BUKIMKAE B YYHIB IMOYATKOBUX KJIACiB
pajicTh Ta 3aXOIUIEHHS, CTUMYJIIOE iX JJO CAMOCTIMHOTO 3700yTTS 3HaHb,
70 TBOPYOTO TMOMIYKYy. ITpoBIi MOMEHTH € YHMHHHKOM TPOIYKTUBHOTO
NOBTOPEHHSI IIKOJSIpAaMHM  JIGKCMKA Ta TpaMaTUYHUX AHTJIOMOBHHX
KOHCTPYKIIIH y ITpoIieci HaBYaHHS aHTIiHChKINA MOBi [1].

[Iponiec HaBYaHHS 1HO3EMHIM MOBI1 y4HIB 1-4 Kj1aciB 32 BUKOPUCTAHHSI
ITpOBHX CHUTyallli € 0coO0JuBOKO (OPMOIO JISTIBHOCTI  MOJIOJIITHX
IIKOJIIPIB, SIKy JOIJIBHO peani3yBaTd Yy TIpoleci BUKOPUCTAHHS
HAaBYAIBHO — KOMYHIKaTHUBHUX CHUTYyaIlii (32 MOJEIIOBAaHHS peaTbHUX
YMOB CIUJIKYBaHHSA ). 32 BUKOPUCTAHHS TIOTECHIIATY TPH y HIKOJISIPIB BapTO
dbopMyBaTH 3HAHHS, BMIHHS ¥ HaBUYKU 13 METOIO (HhOpPMYBaHHS MPaBUI
KOMYHIKaTUBHOI TOBEMIHKM (HANPHKIAA, BMIHHS BHSBJISTH DPO3YMIHHS,
CIIBUYTTS, BBIWIMBICTH TOIIO) [3].

Yyuteni MarTh 3AIMCHIOBATH HABYAJIbHY IISJIBHICTH, TOB’S3aHOIO 3
MOBOIO 1 MOBIICHHSIM, BOJHOYAC OpraHi3OByBaTH pOOOTY, MO0 y4HI
3aCBOIOBAJIM TMpaBUja KOMYHIKATUBHOI TIOBEMIHKH, SKUX TMOTPiIOHO
JOTPUMYBATHUCS TTiJ] Yac CIUIKyBaHHS [3].

Hapenemo npukiaan irpoBUX CUTYaIlii, sIKi JOILILHO BUKOPUCTATH Y
IIbOMY KOHTEKCTI:

- (Qonernuni irpu (Hampukian, rpa «Yywo - He uywo»). Mera
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MPOBEIEHHd — (OPMYBaHHS B Y4YHIB OCHOB (POHEMATHYHOIO CIyXY,
1HpOpMaIiitHOI Ta COLIIOKYJIbTYPHOI KOMIIETEHTHOCTEH. 3a yMOB TIpu
BUWTENb JUIUTh YYHIB Ha JIBI KOMaHJU. BiH 3auuTye clioBa, y4aCHUKU
KOMaH/i BUIPABIAIOTh Yy HUX TOMWIKK (SKIIO JESKl CJIOBa BKa3aHI
HEMpaBWIbHO) ab0 > BKa3ylOTb Ha TPAaBWIbHE HANMCAaHHA CIIB.
[lepemarae komaHAa, y4YaCHUKH $KOT Hajadu OUIbIIEC MPaBIBHUX
BIJIITOB1/ICH;

- rpa «Xto wmBuame»? Mera:  QopMyBaHHA ~ JIEKCUYHOI
KOMIIETEHTHOCTI ~ y4YHIB, HaBUYOK BCTAHOBJICHHS 3BYKOOYKBCHHUX
BiJTHOIIICHb, CJIIYXOBOI'O CIPUHMaHHSA yYHIB, iX COIIIOKYJBTYPHOI
kommeTeHTHOCTI. [llkomsipaM po3maroTh KapTKW, J¢ 3alrcaHi CjoBa
aHTJINAChKOIO (Tepiua KOJoHKa). B Apyriil KOJOHII MICTUTBCS MEpeKiaa
cimB. B TpeTiii koyioHII — mepekiaa ykpaiHchkor. KoxeH 13 yuHIB
MOBUHEH  MPaBWIbHO  CITIBBIIHECTH  CJIOBO 13  BIAIIOBIJIHOIO
TPAHCKPHIII[IEID Ta TMpaBUIBHUM IepekianoM. llepemarae TOM, XTO
HaWOLIBII MPABWIBHO Ta SIKICHO CITIBBIIHECE CJIOBA 13 iX 3HAYCHHSM 1
TPAHCKPUIIIIEIO;

- Tpa «XTO BIATBOPUTH TpaBWIbHINIE». MeTa TPOBEICHHI —
(opMyBaHHS 3B’S3HOTO MOBIJIEHHS MOJIOJIIUX IIKOJSPIB, iX JIGKCUYHOL
Ta rpaMaTHUYHOI Ta COIIOKYJIBTYPHOT KOMIIETEHTHOCTI. YUHI JUISATHCSA Ha
Bl koMaHad. Ha pgomimi 3amyMcaHWid TEKCT aHTIIHCHKOK MOBOHO. I3
KOMaH/IM 00uparoTh 2-3 y4HiB, 5Kl 3a JEKUJIbKa XBUJIUH BUBYAIOTH TEKCT
Hamam’siTh, @ MOTIM BIATBOPIOIOTH. [lepeMarae Ta KoMaHIa, Y4acCHUKHU
SIKOT 3MOXKYTh BIATBOPUTH TEKCT HAWOLIBII BHYEPITHO, MPABHIBHO Ta
JOCTOBIpHO [4].

OTxe, KOMIETEHTHICHO OpIEHTOBAHMH IMMIJAXIJ y TPOIECi HaBYAHHS
YYHIB ITOYaTKOBHX KJAaciB 1HO3EMHIM MOBI 3a BHUKOPHUCTAHHS IrPOBUX
CUTYyalllii Ma€ BUAB, HacaMIlepe], Yepe3 KOMYHIKATUBHY MIsIbHICTH. 3a
IIUX YMOB MOJIOJIII IIKOJSPI MalOTh MOKIIWBICTh HE TUIBKU 3/100yBaTu
3HAHHS, AKI € TpParMaTuyHO CIPSIMOBAHMMH, alie i HaOyBaTH MIITHUX
MPAKTUYHUX HABUYOK Ta JOCBiNY IHIIOMOBHOI KOMYHIKAIlli B yCHIi Ta
MUCeMHIN ¢opMax y HAWOUIBI 3BUYHUN, TPUPOJHHUMA JJII HUX CIOCIO,
YIOCKOHATIOIYM HAaBUYKH MOBIIGHHS Ta KyJIbTypU CILUIKYBaHHS,
Ha0yBalOYM SIK IPEIMETHHX, TaK 1 KUTTEBUX KOMIIETCHTHOCTEH.
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OCOBJIUBOCTI HABYUAHHSA TA 3ACBOEHHS
THIHIIOMOBHOTI'O MATEPIAJTY YUHSIMHU ITOYATKOI IIIKOJIN
HA YPOKAX AHTJIIMCBKOI MOBHU 3A CTAHJIAPTAMM
HOBOI YKPATHCBHKOI HIKOJIN

VY cydyacHMX yMoOBax riobainizalii Ta €eBporenchkoi iHTerpaiii Ykpainu
BOJIOAIHHS aHTJIIMCHKOI MOBOKO CTa€ HEOOXIJHOK HABHYKOK IS
YCIIMIHOI coriani3aiii Ta mpodeciiiHoro po3BUTKY 0COOMCTOCTI. 3TiIHO 31
craugaptamu HoBoi ykpaincekoi mkonu (HYII), HaByaHHsA iHO3eMHOT
MOBH B TIOYATKOBIM IMKOJI Mae OYTH CHpSIMOBaHE Ha PO3BUTOK
KOMYHIKaTUBHUX KOMIIETEHTHOCTEH Yy4HIB, (opMyBaHHS MOTHUBAIil 0
BUBUCHHS MOBH Ta BUKOPHCTAHHS IHTEPAKTHUBHUX METOJIIB HaBYaHHSI.
OpHak Ha MPakTUIl MPOLIEC 3aCBOEHHS 1HIIOMOBHOTO MaTepially 4acTo
YCKJIAIHIOETHCSI HU3KOIO0 (DaKTOPiB: BIKOBUMH OCOOJUBOCTSIMU MOJIOIIUX
IIKOJIAPIB, BIJCYTHICTIO JOCTaTHHOTO MOBHOTO CEpPENIOBHUINA, a TaKOXK
00OMeXXEeHUMHU pecypcamu ISl peatizallii CcydaCHUX METOAUYHUX IT1TXO/TIB.

OcraHH1 JOCHIKEHHS B Trajy3i METOJMKH BHUKJIAJaHHS aHTJIHCHKOI
MOBHU B TIOYATKOBIM IIIKOJI BKa3yIOTh Ha BAKIIMBICTh I'POBUX TEXHOJIOTIH,
IHTETPOBAHOTO HABYAHHS Ta KOMIETEHTHICHOTO miaxony [1: 12]. 3okpema,
nocmikenass O. Ilometyn ta JI. Cky0Gi€BOoi MiIKPECTIOOTh 3HAUYYIIICTh
TISTTBHICHOTO TIAXOAY Yy BHKJIaAaHHI iHO3eMHOiI MoBu [2: 45]. Takox
po6oru H. I'aBpum [3: 30] miarBepKkyroTh ePEKTUBHICTD BUKOPUCTAHHS
MYJIBTUMEIIMHUX TEXHOJOTIH, SIKi CHPHUSIOTh IIJBUIICHHIO MOTHBAIii
VUYHIB Ta MOKPAIIEHHIO 3aCBOEHHS] HOBOT'O MaTepiaiy.

Mertoro Te3u € aHaji3 OCOOJHMBOCTEW HaBYaHHS AHTJIINCHKOI MOBH B
MOYaTKOBIM ImIKoOJi BimmoBimHO g0 crangaptie HYII Ta Bu3HadeHHS
HaWOUTBII €(PEKTUBHUX METOJUYHUX MIAXOIIB IO 3aCBOEHHS 1HITOMOBHOTO
MaTepiary MOJIOAIIMMHY KOS PaMHu.

Y nmporeci HaBYaHHS AHTJIIACBKOI MOBM B IIOYAaTKOBIM  IITKOJI
HEOOXITHO BpaxoBYBAaTH BIKOBI 0COOMWMBOCTI y4HiB. [[iTh mBpOro BiKYy
CpUMaroTh iHGOPMAIIiI0 TIEPeBAXKHO Yepe3 TPy, BizyanbHi oOpasu. Tomy
IHTEpaKTUBHI METOJIM, TaKi K POJBOBI IrpH, IpamMaTU3aIlisd, BUKOPUCTAHHS
MynbTUMEIIHHNX 3ac00iB Ta CLIL-miaxix (iHTerpoBaHe HaBYaHHS MOBH 1
npeaMeTa), € KIIOYOBUMU Y BUKIaJaHH1 [4: 62].

OCHOBHI METOAWYHI AaCHEKTH HABYaHHS aHIJIINCBKOT MOBH 32
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craggapramu HYII Bkiro4aroTs:

- KomyHikatuBHUN minxig, mo mnepeadavae BUKOPUCTAHHA MOBU B
peanbHUX CUTYalIsIX Yepe3 A1alIOrH, po3IrpyBaHHs CIEHOK Ta IHTEPaKTHUBHI
Brpasu [S: 80].

- IrpoBi TexHOOri, sIK1 3a0€3MeYyI0Th 3aJIy4€HHS YUYHIB Y HaBUaJIbHUMN
npouec, MIABHUINYIOTh IXHIO MOTHBAIll0 Ta CHPUAIOTH KpalOMy
3amaMm’ATOBYBaHHIO MaTepiany [6: 35].

- IlpoekTHa AISUIBHICTB, 11O JAa€ MOXIMUBICTH YYHSIM 3aCTOCOBYBATH
HaOyT1 3HAHHS Ha MPAKTULI Ta CHOPHSIE PO3BUTKY KPEAaTUBHOTO MMCIEHHS
[7:90].

- MynbpTuMeniiiai pecypcu (aymio, BiJi€O, IHTEPAKTHUBHI JIOIIKH,
MOOUTbHI  JOJIaTKH), SIKl MOJETIYIOTh 3aCBOEHHA JIEKCUYHOTO Ta
rpamaTudHoro marepiany [8: 110].

- JlieBe olliHIOBaHHA, 10 0a3yeThcs Ha (POpMyBaIbHOMY MIIXOI1 1
cIpusie pO3BUTKY CaMOOIIIHKH Ta camopeduiekcii yuHiB [9: 120].

OT1xe, eheKTUBHE HaBUYAHHS AHTJIIMCHKOT MOBU B MOYATKOBIN IIKOJI 32
craupapramu HVYIIl mae Oa3yBaTucsi Ha KOMYHIKATUBHOMY M1JIXO[1,
IHTEPaKTUBHUX Ta IrPOBUX METO/AAX, BUKOPUCTAHHI MYJIbTHUMEIIMHUX
TEXHOJIOT1 1 QopMyBaJibHOMY oOIliHIOBaHHI. [loganeini gOCTiKEHHS
MOXXYTh OyTH CHpPsIMOBaHI Ha aHalli3 BIUIMBY IU(POBUX TEXHOJIOTIH Ha
3aCBOEHHSI 1HIIOMOBHOTO MaTepiayly, po3poOKy aJaNTHMBHUX HaBYaJIbHUX
mporpaM g AiTed 3 0COOJMBHMH  OCBITHIMH moTpebamMu  Ta
BIOCKOHAQJIEHHS METOJMKM HaBUaHHS B yMOBaX JUCTaHLIAHOro abo
3MIIIAHOT'O HABYaHHS.
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PO3BUTOK TBOPUYMX 3JIBHOCTEM YYHIB TIOYATKOBOI
IIKOJIN 3ACOBAMMU IHHOBAIIMHUX TEXHOJIOI'T HA
YPOKAX IHO3EMHOI MOBH

Ha cywyacHoMy eTami pO3BHUTKY OCBITHBOTO TIPOIIECY BaKJIMBHM
3aBJIAHHSIM € PO3BUTOK TBOPYMX 3AIOHOCTEH YYHIB IMOYATKOBOI IITKOJIH,
aJpke TBOPYICTh CIpUSi€ BCEOIYHOMY PO3BUTKY ITUTHHH, (HOPMYBAHHIO
KPUTUYHOTO MHCJCHHS Ta KOMYHIKATHBHUX HaBHUYOK. BHKOpUCTaHHS
IHHOBAI[IMHUX TEXHOJIOT1M Ha ypoKax 1HO3€MHOI MOBH J03BOJISIE 3pOOUTH
HaBYaHHS OuTbII e(QEeKTHUBHUM Ta 3aXOIUTIOI0YMM. TBOpdl 3a10HOCTI
BKJIFOUAIOTh KpEaTWBHE MUCIICHHS, BMIHHS T€HEpPYBaTH i/el, ajganTyBaTh
3HAHHS 10 HOBUX CHUTYaIllil Ta CaMOCTIHHO 3HAXOAUTH HUISIXY PO3B’sI3aHHSA
npobOsieM. Y mporieci BUBYEHHS 1HO3€MHOT MOBH TBOPYICTh PO3BUBAETHCS
yepe3 MOBIJICHHEBY MiSUTbHICTh, CTBOPEHHSI BJIACHUX BHUCJIOBIIIOBAHbD,
POJIBOBI ITpH Ta IHTEPAKTUBHI METOAW HABUAHHS.

JlocmipKeHHSIM TIpo0JIeMH 1HHOBAIIIHOT TTeIaroTiKy 3aiiMaaucs HU3Ka
nocmigaukis: B. Peapko, M. Byprin, M. Kypiu, H. Ocydb6ekosa, IO.
Yamrok, O. Apmamog, JI. [ToqumoBa, M. Irnarenko, 1. JIsukiBchKa.

Hocmigauns Yamok O. 3a3Havae, M0 Ha ypoOKax aHIIIHMCBKOI MOBH
BapTO BUKOPUCTOBYBATH METOAM, IO CTUMYJIIOIOTH YYHIB /0 TBOPYOI,
NPOAYKTUBHOI Tpalli, BHUKIMKAIOTh TMparHeHHs [0 aKTUBHHUX JIii,
CIUIKYBaHHS 1 BUCJIOBIIIOBAaHHS BJIACHUX JYMOK aHTJIHCHKOIO MOBOIO[4, C.
80].

TBopui 3mi0HOCTI BKIIOYAIOTh KpPEAaTHBHE MHCICHHS, BMIHHS
reHEepYyBaTH i7ei, aganTyBaTH 3HAHHS JI0 HOBUX CHTYaIllli Ta CaMOCTIHHO
3HAXOJIUTH NUISIXU PO3B’SA3aHHS MpoOsieM. Y Tpolieci BUBUEHHS 1HO3EMHOI
MOBHU TBOPYICTh PO3BUBAETHCS Ye€pPEe3 MOBIEHHEBY ISIIBHICTH, CTBOPEHHS
BJIACHUX BHUCIJIOBIIOBaHb, POJIHOBI IrPH Ta IHTEPAKTUBHI METOIM HABYAHHS.

Ha cporomni icHye BelrKa KUTbKICTh METO/IIB 1 TEXHOJIOT1HA BUKJIAJaHHS
aHTIIMCHKOI MOBH, SIKi OXOIUTIOIOTH SIK TPAAMININHI, TaK 1 CydacHI MiaXO/IH.
Bubip ontumanbHOrOo METOAYy HaBUaHHS, IO BIATOBIAaTHME MOTpedaM SK
y4dTens, TaK 1 Yy4YHIB, BUMAara€ TIHOOKOTO PO3YMIHHS I1HHOBAIiHHUX
OCBITHIX TeXHOJIOT1H. Sk 3a3Hauae M. Kypiu, rojioBHE 3aBJJaHHSI Cy4aCHOIO
negarora — miaiOpaTtd Takli MeToaud Ta GOpMH OpraHizailli HaBYaJbHOIO
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MpoLecy, AKI MaKCUMaJIbHO BIIMOBIATUMYTh PIBHIO PO3BUTKY KO>KHOIO
yuHs [2].

BukopuctaHHs CydyacHUX TEXHOJOTIH (OHMalH-miIaTGopmMu, MOOUIbHI
JOJIaTKH, JOMOBHEHA pEaJbHICTh, IHTEPAKTUBHI JOLIKH, MYJIbTUMEIINHI
Mpe3eHTallli) chpusie CTBOPEHHIO MOTHBALIIMHOTO CEpeloBUINA, J€ Y4HI
MOXYTh €KCIIEPUMEHTYBaTH 3 MOBOIO, CaMOCTIMHO JOCHIIKYBaTH HOBI
TEMH Ta PO3BUBATH MOBHY TBOPUICTb.

MeToau Ta TpHIIOMH PO3BUTKY TBOPYHUX 3IOHOCTEH 3a JOTIOMOTOIO
IHHOBAIIIHHUX TEXHOJIOT1H:

e Bukopucranus reimigikamii (iIrpoBi A0JaTKU, KBECTH, BIKTOPUHU)
JUTSL aKTUBI3AI[1i HABYAJIBHOTO TIPOLIECY.

e CTBOpEHHS BJIACHUX MYJIbTUMEIIMHUX MPOEKTIB, Mpe3eHTAalli}, BiIeO
Ta MOJKACTIB 1HO3EMHOIO MOBOIO.

e BukopucranHs iHTepakTUBHUX oHjaiH-gomok (Padlet, Jamboard)
JUTSI CIIUTBHOT TBOPUYOT pOOOTH.

e Opranizaifisi BIpTyaJIbHHUX EKCKYypCiil Ta CHUIKYBaHHS 3 HOCISIMU
MOBH Y€pe3 BiIC03B’ A30K.

e BukopucTaHHS WITYYHOrO IHTEJIEKTY Ta 4YaT-OOTiB AJIA PO3BUTKY
HaBUYOK J1aJIOTTYHOTO MOBJICHHS

3acTocyBaHHSI IHTEPAKTHUBHUX TEXHOJIOTiH Ha YypOKaxX aHMIHCHKOI
MOBU  CIpHUSiE  CTBOPEHHIO  aTMochepu  B3aEMOpPO3YMIHHA  Ta
TOOpO3MYIIMBOCTI, Yy SKIM 3HUKAE CTpaxX, MIABUIIYEThCS AaKTUBHICTD,
3pOCTa€ BIEBHEHICTh y BIACHUX CHJIAX 1 (OPMYETHCS MParHeHHs 0
yemixy. Taka cnpuariuBa HaBYaldbHA CEPEJOBHINE CTUMYIIOE TBOpYE
MUCJICHHS, chpuse e()EeKTUBHOMY 3aCBOEHHIO MaTepialy, pPO3BUTKY
MPAKTUYHUX HABHYOK foro BUKOPUCTAHHS, PO3IIMPEHHIO
KOMYHIKQTHBHOTO Ta COIIaJLHOTO JIOCBIY Y4YHIB, a TaKOX IIiABUIIEHHIO
IXHBOT MOTHBALIII Ta ITI3HABAJILHOT aKTUBHOCTI.

[HHOBAIIITHI TEXHOJIOTIi € TOTYXHHUM 3aCO000M PO3BUTKY TBOPYHX
3MI0HOCTEM MOJIOANIMX MIKOJISIPIB y TPOIECI BUBYEHHS 1HO3EMHOI MOBH.
[xHe BUKOpHCTaHHS crpuse (GOPMYBAHHIO KOMYHIKATMBHUX KOMIIETEHIIH,
aKTWBI3y€ HaBUYaJbHY [ISJIBHICTH Ta CTBOPIOE YMOBH JUIsi TBOPYOTO
CaMOBHPaXEHHS KOXKHOTO YUHS.

CIIMCOK JIITEPATYPHU
1. JsaukiBcbka I.M. IHHOBaIiiiHI negaroriudi TexHoorii — K:
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BUKOPUCTAHHS [TPOEKTHUX TEXHOJIOI'I HA YPOKAX
AHIJIIACBKOI MOBH B TIOYATKOBIH IIKOJII

Ocita B YKpaiHi Opi€HTOBaHa Ha MIATOTOBKY MOKOJIIHHS, 3[aTHOTO
"HaBYaTUCS TPOTATOM KUTTA", CTBOPEHHS YMOB I OCOOUCTICHOTO
3pOCTaHHS 1 TBOPYOTO CAMOBHPAXEHHS KOXXHOTO TPOMAJSHWHA YKpaiHH,
0 € BaXJIMBMM HampsMoM HoBoi ykpaiHcbkoi mikosin. BimoBimHO 10
HOBOTO J[ep>kaBHOTO CTaHAApPTy MOYATKOBOI OCBITH, IKH HAOpaB YMHHOCTI
1 Bepecuss 2018 poky, OCHOBHMM 3aBIaHHSIM € BCEOIYHMII PO3BUTOK
0COOUCTOCTI Y4HIB, iX TBOPUOTO MOTEHIlATy Ta BMIHHS CaMOBHPaKaTHCS.
OcoOnuBuii  akumeHT  poOutbcsi HA  (QOpMyBaHHI  IHIIOMOBHOI
KOMYHIKATUBHOI ~ KOMIETEHTHOCTI, sSIKa CHOpUSE  MDKKYJIBTYPHOMY
CIUIKYBaHHIO Ta JOIOMAara€ po3BUBATH I1HIII KJIFOUOBI KOMIETEHTHOCTI
32/I0BOJIHATH PI3HOMaHITHI )KUTTEB1 MOTpeOU YUHIB.

BuxopucraHHsS MPOEKTHUX TEXHOJIOTIM Ha ypOKaxX aHTJIIMChKOT MOBH B
MOYATKOBIM KON € e()EeKTUBHUM METOJIOM HaBUaHHA, SKUH J03BOJISE
MOE€THATH PO3BUTOK MOBHUX HABUYOK 3 AKTHBHUM 3aJTy4YEHHSM YYHIB Yy
npoiiec HaByaHHsA. Llei miaxix momomarae MiTSM HE JIUIE BUBYATH HOBUU
Marepiaja, ajie W 3acTOCOBYBaTH HOIro Ha TMpPaKTHIIl B pealbHUX abo
3MOJICJIbOBAHMX CHUTYyallissX. BUKOpUCTaHHS 1HHOBAIlIMHMX Ta MPOEKTHUX
TEXHOJIOT1 HaBYaHHS, K HAHOUIBII e€(DEKTUBHUX, CHPHUSIOTH PO3BUTKY
KOMYHIKATUBHUX HAaBUUYOK depe3 poOOTy B Tpymnax. YdYHI BYAThCH
CHIBIIPAIIOBATH, PO3MOAUIATA pOJi ¥ momomaratd ojHe onxHomy. lle
pO3BMBAE€ iXHI HABUYKK TOBOPIHHSA Ta CIyXaHHA, MO € KIOYOBUMHU
aCIeKTaMH BUBUYEHHS MOBH, BHOKPEMITIOIOTh TaKi MEIaroru Ta METOJAMUCTH,
ak B.M. bypenko, A.Il. Makcumenko, JI.I. Mopceka, A.Il. Ilapmukosa,
0O.10. KoBasieHKo.

MeTta cTaTTi - TEopeTHYHE OOTPYHTYBaHHS TIEAArOTIYHUX YMOB
BUKOPUCTAaHHS TPOEKTHUX TEXHOJIOTIH y TPAKTUI[l  BUKJIAJIaHHS
aHTJIACHKOT MOBH 3 METOI MIABUIICHHS €(EKTHBHOCTI HAaBYAIBLHOTO
IpoLecy.

VY mo4YaTKOBii MIKOJII BUKOPUCTAHHS METOY MPOEKTIB CIIPSIMOBAHE Ha
PO3BUTOK HAaBUYOK CITIBIIpalll Ta ALIOBOrO CHUIKYBaHHS B KoJeKTuBi. Lle
O3Hayae, 110 NOTPIOHO MOEHYBATH 1HAMBIAYAJIbHY CaMOCTIMHY poOOTYy 3
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ITPYHIOBUMHU  3aHATTAMH, OOTOBOPEHHSM JHCKYCIHHMX THMTaHb Ta
3aCTOCYBAHHSIM €JIEMEHTIB JOCHIIHUIILKOI METOJIUKU. Mera mnonsirae y
TBOPUYOMY CTBOPEHHI KIHIEBOTO MPOAYKTY YUHAMH, IO CHPUSIE iX BIACHIH
TBOpuocTl. Cniag 3a3HaYUTH, IO MPOEKTHA MAISUIBHICTD MOJOILINX
IIKOJISIPIB - 1Ie (popMa aKTUBHOTO HaBYAHHS, /I BOHM aKTHBHO 3aCBOIOIOTH
3HaHHS Ta 3aCTOCOBYIOTh iX Yy NpPAaKTHYHUX 3aBaaHHsIX. OcCHOBHa ines
MOJIATa€ Y MOTUBOBAHOMY JIOCATHEHHI MOCTABIICHOT METH Yepe3 CTBOPCHHS
TBOPYMX MPOEKTIB Ta 3a0€3MEUEeHHI €THOCTI Ta MOCHIIOBHOCTI PI3HUX
ACTEKTIB HABYAJIBHOTO MPOIIECY.

Hackpi3Hi 3MICTOBI JIiHII YpOKY aHIJIIMCBKOI MOBH € BaXXJIMBOIO
CKJIaZIOBOIO Cy4YaCHOI HaBYaJibHOI mporpamu B HoBIiil yKpaiHCBKIN HIKOMI.
BoHu cripusitoTh pO3BUTKY TaKUX 3HAaHb, YMiHb Ta HABHYOK, SIK €KOJIOT1YHA
Oe3neka Ta CTalIMi  PO3BUTOK, MIANPUEMIUBICTL Ta (DiHaHCOBA
IPaMOTHICTh, 3JI0POB'S Ta Oe3MeKa Ta PO3BUTOK HABUYOK TI'POMATHCHKOI
BIZIMOB1IANIBHOCTI. [IpUCYTHICTh ITUX 3MICTOBHMX JIIHIN JOmIOMarae y4HsM
YCBIIOMUTH BaXJIMBICTh IMX IOHAThH B CY4YaCHOMY CBITI Ta HaJae
MOJKJIUBICTh PO3KPUTH X 3HAUEHHS 3 MEPCICKTUBHU aHTJIOMOBHHX KpaiH.
Takosk, MPOEKTHI TEXHOJIOTIT JO3BOJISIOTh MOEIHYBATH aHTJIIHCHKY MOBY 3
IHIIUMH TpeIMEeTaMH, TAaKUMHU SK MHUCTEUTBO, MPHUPOAO3HABCTBO abo
MaTemaTuka. Hampukiaza, ydHi MOKYTh CTBOPIOBATH aHTJIOMOBHI MOCTEpU
Ipo IpHUPOAY 200 MaJIIOBATH KapTH 3 MIAMUCAMU aHTIIIHCHKOIO.

MeToj IPOEKTIB € OJIHIEI0 3 HAUOUTBIT €()eKTUBHUX CYYaCHUX METOIUK
BUKJIQJJAaHHS aHTJIIHCHKOT MOBH, OCKUIBKU :

o Cmpusie pO3BUTKY MOBJICHHEBUX HAaBHYOK — Y4YHI AaKTHUBHO
BUKOPHUCTOBYIOTh AHTJIIMCBKY MOBY IS JOCHIPKEHb, OOTOBOPEHb,
IIPE3CHTAIlii Ta CIiBMpaIIi.

e 3ale3nedye MOTUBAIlIIO Ta IHTEpeC — poOOTa HAJ MPOEKTAMHU YacTO
MOB'SI3aHa 3 pPEATbHUMU S>KUTTEBHUMH CHUTYyaIlIIMA Ta OCOOMCTUMU
1HTEpecaMu y4HiB.

e Po3BUBaE KPUTHYHE MHUCIEHHS Ta TBOPUYICTh — YYHI aHANI3YIOTh
iHbopMaIlilo, IIyKalOTh PINIEHHAS Ta CTBOPIOIOTh YHIKAJbHI
POJYKTH (TMpe3eHTaIlii, BiZieo, MOCTEPH TOIIIO).

o Jlokpamye HaBHYKH CHiBIpall — poboTa B KoMaHmax ¢opMmye
KOMYHIKaTHUBHI Ta COIliajbHI KOMITCTEHIII1.

e [HTErpye pi3HI HaBUYKA — OJHOYACHO PO3BUBAETHCS TOBOPIHHS,
MUCHMO, ayAiFOBaHHS Ta YNTAHHS.

e Jlo3Bonsie ajanTyBaTH HaBYaHHS TIiJ] pPiBEHb YYHIB — MOXHa
BUKOPHCTOBYBAaTH JH(PEPEHIIHOBAHUN IMIXiT Ta I1HAWBIIyadbHI
3aBIaHHS.

VY mkomax CHIA, Benuxoi bpurtanii, benprii, I3paimto, ®inmsHmii,
Himeyuwunu, Itamii, Higepmauaip igei rymanictuadoro miaxony Jbx.JIsroi
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HaOynu OUIBLIOrO MOIIMPEHHS 1 MOIYJSPHOCTI 3aBASKUA PALIOHAIBHOMY
MOEHAHHIO TEOPETUYHUX 3HAaHb 3 iX MPAKTUYHUM 3aCTOCYBAHHSM IS
pO3B'AI3aHHS KOHKPETHHUX MpoOJeM JOBKUUIS Yy CHUIbHIA JisSIBHOCTI
HIKOJISIPIB. 3rOJIOM 17esl METOJly MPOEKTIB 3a3Haia JIOCTAaTHHOI €BOJIOLII.
Hapoausiiuce 3 11€i BUIbHOIO BUXOBaHHS, y Halll 4Yac MPOEKTYBAHHS CTA€
IHTETPOBAaHUM KOMIIOHEHTOM LIJIKOM pPO3pO0JeHOi 1 CTPYKTYpOBaHOI
CUCTEMH OCBITH.
EdekTuBHICT, TPOEKTHOI IISIBHOCTI HAa YpOKaX AaHIJIMCbKOI MOBH
3aJIeKUTh BIJ] IPABWIIBHOI OpraHizaili. Y4uTeab NOBUHEH:
e YiTko BU3HAYUTH TeMy NPOEKTY, siKa OyJe LIKaBOI 1 JIOCTYMHOIO
JUTSL YUHIB.
e Po3noniuTd 3aBIaHHA MDK yYacHHMKaMu TIpynu abo jgatu
MOMJIMBICTD JIITSM TIPAIOBATH 1HIUBITYaJbHO.
e 3a0e3neuynTd BUKOPUCTAHHS AHIMIIMCHKOI MOBM Ha BCIX eTamax
NPOEKTY: BiJl 0OTOBOpPEHHS 1/1ed 0 Mpe3eHTallii pe3yiabTaTiB.
CTBOpPUTH YMOBM IJIsi CaMOCTIMHOI poOOTH Yy4HIB, MIATPUMYIOYH iX Ha
KOKHOMY €Tarli.
[Ipu opranizamii 3aHATh 3 AHIJIICHKOI MOBM B MOYATKOBIA MIKOJI
BUMTEJI MOXYTbh 3aCTOCOBYBATH TaKl BUAM IIPOEKTIB:

1. IndopmarniitHi — cHpsMOBaHI Ha HaBYaHHS IUIECIPSIMOBAHOTO
30upanHs iHGOpMaIlii, i aHaTi3y Ta BUKOPUCTAHHS.
2. JlocmigHWIBKI — BHMAaralTh YITKOTO BU3HAYCHHS 3arajibHO1

npoOJIeMu JOCTIKEHHS, HOro TOJIOBHOI METH, KOHKPETHUX 3a/1a4 Ta
METO/IB iX PO3B'SI3aHHS.

3. IrpoBi — mepenbauyaroTh  BUKOHAHHS  ITPOBUX  pOJIEH Y
MOJCIISIX/CUTYAITISAX, 0 00’ €THYIOTHCS 3araJIbHOIO 17E€TO.

4. TBopYi — JIATBHICTh YYACHUKIB CIIPSIMOBaHA Ha Te, OO CTBOPUTH
OpuTiHalIbHE ece abo BipiI, MpUAyMaTH Ka3Ky abo OIOBigaHHS,
MaJTFOHOK, KOJIaXK TOIIO.

5. TlpakTuyni (IPaKTUYHO-OPIEHTOBAHI) — KIHIIEBUM MPOJYKTOM TaKHUX
poeKTiB Moke OyTu razera, Web-cTopinka, odhopmiieHHi CTEH],
CyCHiTbHA aKIIisl TOIIIO.

Bci 111 mpoekTH MOXKHA BUKOPHCTOBYBATH B TPOIECI BUBYCHHS TaKUX

TEM, HATIPUKIIAI:
"My Family" (Most cim'st) — cTBOpeHHSI CIMEHHOTO JepeBa 3
KOPOTKHMH OIMCAMH YWICHIB POJUHHU.
- "My Favorite Animal" (Mos ymrobnena TBapuHa) —
npe3eHTallis a00 MaIFOHOK 13 PO3MOBII/IIO PO YITIOOJICHY TBAPUHY.
"Seasons and Weather" (Ilopu poky Ta moroma) — CTBOpEHHS
IJIAKATIB MPO CE30HU 3 BIJIMOBITHOIO JIEKCUKOIO.
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- "Healthy Food vs. Junk Food" (Kopucna ixa uu Illkinmusa
i’ka) — BHUIOTOBJEHHS TIIOCTEPIB 1 PO3MOBIAI TPO 3I0pPOBE
XapuyyBaHHS, TOIIO.

TakuM 4MHOM, 3 MEPIIUX YPOKIB BUMTENIb MOKE 3aLIKABUTH Y4YHIB J0
BHUBYEHHS 1HO3€MHOI MOBU 1 CIPHUSTH BCEOIYHOMY PO3BUTKY JMTUHU. A
SKIIO HEMA€ IHTepecy, TO I AUTHHA Ha3aBXKIHM 3QJIUIIUTHCSA OailTyXKoro,
Oyne xutu O€3 pajaouliB MI3HAHHSA 1 BIJKPUTTS YOTOCh HOBOTO Ta
HEB1JIOMOTO ITi/1 Yac YPOKiB 1HO3€MHOI MOBH.

BukopucrtaHHS MeETOAy TPOEKTIB Ha YpPOKax aHMIIHChKOI MOBHU €
HAJ3BUYAaHHO €(QEKTHMBHUM TIiAXOJAOM IO HABYAHHS, SKUH CIpPHSIE
AKTUBHOMY 3aCBOEHHIO 3HAHb, PO3BUTKY MOBJIICHHEBHMX HAaBHYOK Ta
GbopMyBaHHIO KJIIFOYOBUX KOMIETEHTHOCTEW yuHIB. [IpoekTHa HISIIBHICTH
JIO3BOJISIE HE JIMIIE NOIIMOJIIOBATH 3HAHHS 3 aHIMIIHCHLKOI MOBH, a U
IHTerpyBaTU ii 3 IHIIMMH TNpeIMETaMH, PO3BHBAIOYM MDKIIPEIMETHI
3B’SI3KM Ta 3a0e3Mevyroun BceO1YHUN PO3BUTOK OCOOMCTOCTI.

OTXe, BUKOPHUCTAHHS MPOEKTHUX TEXHOJIOTIH Ha ypoKaxX aHIIIHCBKOi
MOBHM B IMOYATKOBIH IIKOJi € MOTYXXHUM IHCTPYMEHTOM JIJIsI 3a0XOUYCHHS
YVYHIB JI0O BHMBYCHHS aHTJIIMCHKOT MOBH, POOJATH TMPOIEC HABYAHHS
I[IKaBUM, I1HTEPAKTUBHUM Ta 3HauymuM. [IpoekTHi TexHoJOTii €
(EeKTUBHUM 1HCTPYMEHTOM JJii PO3BUTKY MOBHHMX HABHUYOK, COIIAJIbHOI
B3a€EMO/JII1 Ta TBOPUMUX 3A10HOCTEH yuHIB. Taka MisNIbHICTh CIIpUSE HE JIUIIE
KpalioMy 3aCBOEHHIO 3HaHb, ajie¢ W CTHUMYIIOE PO3BUTOK CaMOCTIMHOCTI,
BIJINTOB1IAJIBHOCT1 Ta KPEaTUBHOCTI.
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®OPMYBAHHSI MOPAJIBHUX SIKOCTEN
Y MOJIOJIIUX HIKOJIAPIB HA 3ACAIAX AIAJBHICHOTI'O
HIIXOAY HA YPOKAX AHI'JIIMCBKOI MOBH

VY cydacHOMY OCBITHHOMY MPOIECI BaXXJIUBY POJIb BIJITpAc HE JIMIIE
3aCBO€HHS 3HaHb, a ¥ (pOpMyBaHHS MOPAJTIBHUX AKOCTEH YUHIB. Monommii
MIKITBHUN BIK € HAWOUIbII CHOPUATIMBUM TMEPIOJOM [JIsi BUXOBaHHS
T0OpOTH, BIJIMOBINATIBHOCTI, TOJEPAHTHOCTI, APYKETOOHOCTI Ta YECHOCTI.
VYpoku aHriaiicbkoi MOBU MOXYTh OYyTH €()EKTUBHUM IHCTPYMEHTOM LIS
PO3BUTKY ITMX SKOCTEH, OCOOJIMBO SIKIIO BHKOPUCTOBYBATH JIisJIbHICHHM
miaXig, 1Mo mnepeadadyae akTUBHY y4yacTh JITEH y HaBUYaJIbHOMY IIPOIIECI
4yepes irpH, J1aJioru, CUTYyalliiH1 BIpaBU Ta TBOPYI 3aBAaHHS.

dopMyBaHHSI MOpPAJBHUX I[IHHOCTEH Yy AITeH € OJHIEI0 3 OCHOBHMX
3aBJaHb CydacHOi OcBiTH. B yMmoBax riobamizamii Ta MDKKYJbTYpPHOT
KOMYHIKaIlii BaKJIUBO, 00 JITH HE JIUIIE OMAHOBYBAJIM 1HO3EMHY MOBY, a
I BUMJIMCS CHIBIEPEKUBATH, JOMOMAraT 1HIIMM, MPAIfOBaTH B KOMAaH/II.
BukopuctanHs AiSUTBHICHOTO MiAXOAY HAa YpOKax aHIIIHCBKOI MOBHU
JI03BOJISIE TIOEHATA HABYAJIBHHUI TMpOIEC 13 MOpaIbHUM BUXOBAaHHSIM,
CTBOPIOIOYM CIPUATIMBI YMOBH JJII PO3BUTKY OCOOMCTOCTI JWTHHH.

MopansHe BHUXOBaHHS — II€ MPOLIEC 3aCBOEHHS AUTUHOIO HOPM 1
IPUHITKITIB MOpPaTi, SIKi PETYIIOI0Th MOBEAIHKY JIFOAUHU B CycHUTbCTBI. [T
TISUTBHICHUM TAXOJ0OM PO3YMIIOTh HABYAHHS 4Yepe3 aKTUBHE 3allyueHHS
VUYHIB y TIPOIIEC IMi3HAHHS, IO CTUMYIIIOE IXHIO 1HIIIaTUBY, CAMOCTIHHICTh
Ta COIliaJIbHY B3a€MO/Ii10. BaxknuBo, 1100 AiTH HE MPOCTO 3amam’ ITOBYBaIIH
CJIOBa i TpamMaTH4YHI CTPYKTYpH, @ HABUAJHUCS BUKOPHUCTOBYBATH MOBY Y
peaNbHUX KUTTEBUX CUTYAIlISIX, PO3BUBAIOYHN MTPH IILOMY MOPaJbHI SKOCTI.

[IpoGmeMy MoOpalbHOrO BHXOBaHHS JITEH  JOCHIIKYyBaJIM  Taki
HayKoBIli, K B. CyXOMIMHCHKWH, SIKWI HAroJiOIIyBaB Ha Ba)KITHMBOCTI
BUXOBaHHS JO0OpPOTH Ta TyMaHI3My Yy IIKUTBHOMY Bimi, a Takox JI.
BuroTrcekuii, sSkuii po3MISiIaB HABYAHHS dYEpEe3 COIIaIbHY B3aEMOJIIIO.
JIisIpHICHUE TIAXiJ Y HAaBYaHHI aKTHBHO JOCIIIHKYBaIM Taki BUeHi, sk O.
JlecontheB Ta JI. EnbKOHIH, sKi BBaKaJM, IO HABYaHHS IIOBHHHO
Bi1OyBaTUCs 4epe3 Ipy, CIUIKYBAHHS Ta MPAKTUYHY JISJIbHICTb.

CyyacHl menarori-HoBaTOpH i MOpaJbHUMH TMOYYTTSAMH YYHIB
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MOYATKOBOI IIKOJIHM PO3MJISIAAIOTh OI[IHKH, 3aMUTU ¥ CTOCYHKH MIX JIThMH,
Ta JITbMH 1 JOPOCIMMH, JITbMHU 1 HABKOJHUIIHIM cepenoBulieM. MopaibHi
3BUUKU PO3YMIEThCS K CTiiKka (opma MOBEAIHKH, IO € HEOOXITHOIO
O3HAKOI0 MOpAaJbHOI JIOAUHU Ta 3IIMCHIOIOTHCS Yy OyAb-fSKOi CHTYyalli.
IrpoBa MisIBHICTH Yy LIBOMY BIKOBOMY MEPIOJlI € MPUPOAHOI (POPMOIO
B3a€MO/I11 YYHIB MMOYATKOBOI IIKOJU MK COOOI0.

Otxe, 3acTOCOBYIOUM MISJBHICHUN MiAX1A 3 HAMOBHEHHSM MOro
ITPOBUMHU TEXHOJOTIIMM Ha YpOILll aHTJIHCHhKOI MOBHM, BUMTENb 3/1aTHUN
aKTMBI3yBaTH IHTEJEKTyalbHl TMOIIYK YYHIB 3 METOI PO3B’sI3aHHSA
HECTAaHJAPTHUX  MPOOJIEMHUX  MHUTaHb  MOPAJIBHOIO  XapakTepy.
BukopucTtaHHS pOJBOBUX Iirop, KOMaHIHUX TIPOCKTIB, CHUTYyaIliiHUX
JianoriB, OOTOBOPEHHsI  I[IHHOCTEH dYepe3  XYHOXKHI TEKCTU Ta
BiJleoMarepiaii — BC€ 1€ € HEeBI €eMHUMU BHUJAMU AUTBHOCTI MpHU
dbopMyBaHHA MOpaJIbHUX SKOCTEH HaA YpOIll AaHTIIKUCBKOI MOBH Yy
noyaTkoBii mkoni. Came depes nepekuBaHHs AITe MPoOJIEMHUX MUTAHbD,
o OyJid CTBOPEHI B YMOBHO-KOMYHIKaTUBHIN CUTYyallii MPOOYIKYIOThCS
Taki TOYYTTS sIK: JIIOOOB /O OaThKiB, CHIBYYTTs, MoBara 10 JOPOCIIHX,
BIJITOBIIAJIBHICT, CHPABEIMBICTh, JIOOOB Ta AOAIMBE CTaBICHHS 0
TBApUH Ta HABKOJIUIIHBOTO CEPEJIOBUINA, OOOB’SI30K, YECHICTh, UyHHICTH,
Ta 1HIIII.

dopMyBaHHSI MOpPAJIBHUX SIKOCTEH Ha ypOKaX AaHTIIMChKOT MOBH €
BAXJIMBUM 3aBJaHHSM, SKE€ MOXHa €(QEeKTUBHO peani3yBaTh uepes
TISTBHICHUHN Minxia. BukopucTaHHsS 1HTEPaAKTUBHUX METOJIB, POJbOBHX
irop Ta AWCKYCIA JoloMarae He JUIIe IMOKPAlldTH 3HAHHS MOBH, a M
BUXOBAaTH B YYHIB BIIMOBINAIBHICTH, JIOOPOTY Ta BMIHHS TpAIfOBaTH B
KOMaH . BripoBa/ykeHHsT TakUX METOAMK Yy HAaBYAIBHHUI TPOILEC CHpUSE
rapMOHIHHOMY PO3BUTKY OCOOMCTOCTI JUTHUHHU, TOTYIOUH ii 10 CBIJOMOTO
Ta €TUYHOTO KUTTS B CYCHILCTBI.
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BUKOPUCTAHHS IN®POBUX TEXHOJIOI'TH JUISI
HABYAHHS AHIJIIMCBKOI MOBH Y IOYATKOBIHN HIKOJII

Ha cydacHoMy eTamni KUIbKICTh TEXHOJIOT'1H, SIKI BAKOPUCTOBYIOTHCS i1
yac HAaBYAHHS aHIJIIMCHKOI MOBH B TIOYATKOBHMX Kjacax, CTajH
HAJ3BUYAIHO PI3HOMAHITHUMH Ta KIIOYOBUMHU B MOBHIM MPaKTHIIL.
Bukopucranua 3aco6iB iHQOpMaLifHO-KOMYHIKAI[IHHUX TEXHOJOTIH Ha
ypOIll aHTJTIHCHKOT MOBH 3a0e3Meuye IMITaIlil0 1HIIIOMOBHOTO CEPE/IOBHUIIIA,
CTBOPIOE YMOBH JIJI1 ayTGHTHYHOTO CIUIKYBaHHS, JO3BOJISIE BPaXxOBYBaTH
IHAUBINYadbHI  OCOOJIMBOCTI  YYHIB, JIa€ MOXJIMBICTH  IIJIBUIIUTH
MOTHBAIIIIO O BHUBYEHHS 1HO3EMHOI MOBHU Ta 1HTEHCU(]IKYBATH OCBOEHHS
cnenuiyHUX I 1€l JUCHUIUTIHM YMIHb 1 HaBUYOK. Bukopuctanhs
KOMIT FOT€pa MpPU BUBYEHHI 1HO3EMHOI MOBH BIJIrpae OCOOJMBY pOJIb B
CaMOCTIHHOMY HaBYaHHI1 HA OCHOBI IrPOBUX BUIIB IISUTBHOCTI.

[IpakTrka mokasye, 10 BUMTENI Ta YIHI MOXKYTh MaTH 30BCIM PI3HHM
piBeHb J0CBiAYy B 1HGOPMAIIMHO-KOMYHIKAIIIHHUX TEXHOJIOTIAX , Xoda
CUTYyallisl HIBUAKO 3MIHIOETHCSA, OCKUIBKM HOBE TOKOJIHHS YYHIB, sKe
3pocTae B MUGPOBOMY CBIiTi, MPUXOAUTH 0 KJIACy, @ BUITYCKHUKH IIK1JI, K1
HE TIaM’ATal0Th Yacy, KOJU B HUX He Oys0 MOOUIbHOTO TelnedOoHy, CTaloTh
BUUTEIISIMHU Ta 3aJy4alOThCsl O CUCTEMHU IIKUIbHOI OCBiTU. CTaBieHHS 0
BUKOPHUCTAHHS MU(PPOBUX TEXHOJIOTIH B OCBITI iCHY€E pi3He. Xoua JOCTYIl B
CBIT1 JIO IIUX TEXHOJIOT1M MOCTIHHO 30UIBIIYETHCS K B CEPEIMHI, TaK 1 MiXkK
KpaiHaMu, Bce 111 iICHY€E “TMPPOBUiA TOALT” .

BuxopucranHs komI’iorepa MpU BUBYEHHI 1HO3EMHOI MOBH Binirpae
0COOJNIMBY pOJIb B CAaMOCTIHHOMY HaBYaHHI Ha OCHOBI IrpOBUX BHUJIIB
TistmpHOCTI. Takuii BUJI HABYaHHS MOXeE OyTH 0CO0IMBO €()eKTUBHUM Yepe3
OTIEpAaTUBHUI 3BOPOTHHUI 3B 30K, SIKUH MPOMOHYETHCA KOPUCTYBAdeBi Ta
OTIOCEPEKOBAHO BUMUTEIIO, IKUH € JTy)Ke BAXIIMBUM aTPHOYTOM “BHIMMOTO
HaBuaHHS . JIOCSTHEHHS IiTel € HAWOUIBIIT BIMYyTHUMH, KOJU BUYHTEIb
CIIPOMOXXHHM MOO0AYUTH pe3yabTaTH HABUYaHHS B OYaxX CBOiX JIiTEeH, a
BUXOBAHEIh YCBIJOMIIIOE, 110 BUKJIAJIAaHHA Ta BCE, 110 3 HUM TIOB’SI3aHE —
OCHOBa MHOro moOCTIHHOrO pyxy Broeped. CpOrojiHI BUKOPHUCTaHHS
TEXHOJIOT1i IMUPOKOCMYTOBOTO 3B'I3KY Ma€ OCOOJIMBE 3HAYCHHS, OCKLIBKH
BOHA JIa€ 3MOTy Y4YHSIM CIUIKYBaTUCA OJMH 3 OJHUM Ha BIJICTaHi,
HaAJarogWTH 3B A30K MDK HOCIIMH MOBHM Ta THMH, XTO Ii BHBYAE Ta
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3a0e3neunTu MO>KJIMBOCTI TUIS (dbopMyBaHHA MDKKYJIBTYpPHOI
TOJICPAHTHOCTI.

Bukopucrtanusg 1upoBUX TEXHOJIOTIH JUIsi BHUBUEHHS AaHTJINACHKOI
MOBH HE 0OMEKEHE MEeBHOIO BIKOBOIO TPYIIO0, TOMY MEJaroru MOYNHAIOTh
BCe Oulbllle BUKOPUCTOBYBATH 1H(OPMAIIHHO-KOMYHIKaLl1iH1 TEXHOJIOT1T B
paHHbOMY Bill. JlyXe 4acTo JITH 1€ B JOMKUILHOMY BIIll 3HAMOMIISATHCA 13
U POBUMHU TEXHOJOTISIMU BIOMA, a KO BOHU WIIyTh 10 JUTSUOTO CAJKY,
TO B HUX Bxke chopmyBanucs Jesaki HUPpOoB1 HABUYUKH, K1 JTO3BOJSAIOTH M
BiJpa3y OpaTu y4yacTb B pPI3HUX BUAAX TEXHOJIOTIYHOI ISUIBHOCTI B 3aKJIa/i
OCBITH.

HudpoBi TeXHOOTIi JOLIIHLHO BUKOPUCTOBYBATH B MOYATKOBINA HIKOJII
i yac opradizailii TaKMX MOBHMX BHUJIB HAaBUaJbHOI JIISUIBHOCTI SK yCHA
npakThka, (GopMyBaHHS HABHUYOK YHTAHHA Ta THChMA. [HQOpMaIliifHo-
KOMYHIKaIllifH1 TE€XHOJOr1i BUAAIOTHCS OCOOJMBO €(PEKTUBHUMHM, KOJIU IX
IHTETPYIOTh 3 BUKOPHUCTAHHSM TPOCKTHOI TEXHOJIOTi HAaBYaHHS MOBH, JI€
aHTJTIIChKy MOBY MOJKHA 3acBOITH B TIPUPOJHHUI crmocid depe3
BUKOPUCTAHHS TEMAaTUYHUX BHUJIIB HABYAJIBHOI JISUTBHOCTI Ta PI3HUX
HaBYAJTBHUX JUCHUIUTIH. TUIOBUH clieHapii B MeXax MOYaTKOBOI IIKOJH
CKJIAJA€ThCsl 3 JISUTBHOCTI, MO0 0a3yloThCd HAa KOHKPETHOMY BHBUEHHI
MOBH, SKHH 3aBEpIIYIOTbCS 3HAYHUM BHUAOM pPOOOTH, SK OT YCHa
npe3eHTalllsl, HaluMcaHHA Jucta 4u ece. JliTell MokHa 3amydaTd A0
MiATOTOBKU I[IKABUX 3alUTaHb, MEPETISIY BiJl€0, MPOBEACHHS JIOCITIKEHb
Ha OCHOBI BUKOPUCTAHHSI KHMXKOK Ta IHTEPHETY, Y4acTl y POJIbOBUX Irpax,
JTUCKYCISIX ToIIo. Ko mudpoBi TEXHOJIOTIT BUKOPHUCTOBYBATH YaCTKOBO
1] YaC BHBYEHHS aHIMIINMCHLKOI MOBHU, TO TaKMH IIAXIJ YacTO HA3HUBAIOTh
“smimanuM HaBdaHHAM (“blended learning”).

[aTepHeT MOXe cTaTH OaraTuM JDKEpEIOM aBTEHTUYHUX CJIOBECHHX
MoJieNiel TP BUKOPUCTAHHI 3aMMCAHUX IMICEHb, EJIEKTPOHHUX KHIDKOK,
MMOJKACTIB Ta BiJICO KJIIIIB, AKi JIOMMOMOXXYTh YYHSIM y BUMOBI, BABYCHHI Ta
3araM’iTOBYBaHHI HOBOT'O CJIOBHHMKOBOTO 3amacy. Taki 3aco0M HaBUaHHS
TaKO’)X MOXYTb JOMOMOITH BYHUTENSIM, SIKI HE BIIEBHEHHI Yy CBOEMY
BJIACHOMY JIOCBiJli Ta MOBJIEHHEBUX HaBUYKax. [{ndpoBi TexHOMOTIT TaKOX
JaI0Th MOXKJIMBICTH JITSAM 3allMCyBaTh ce0e Ta MpOrpaBaTH Mi3HimIe. Y4Hi
CTBEP/IKYIOTh, III0 MOXJIMBICTh CIyXaTH Ta MpOTpaBaTH 3allUCH JOMOMAarae
BU3HAYUTH TpaMaTHUYHI TOMWJIKH Ta HETOYHOCTI Y BUMOBI, 3a0X04YIOUH IO
CaMOBJIOCKOHAJICHHSI ~Ta  BWIpaBICHHA. MoJjoami y4Hi  MOXYTh
BUKOPHCTOBYBATH BiZleOKaMepu UM KaMepoQOHU [UJIsl 3amucy pyxiB
oOmuyuusi, 1ob6 chopmyBatn (QOHETHUHY TPABWIBHICTh. 3alucH B
MOJIaJbIIOMY TOPIBHIOIOTHCS 13 CTAaHAAPTHUMH MOJENSAMH, SIKI B3ATI 3
iHTepHeTy. Jly’ke yacTo Taki HaBYaldbHI MaTepiayu, sIK IMICHI Ta BipIil,
3aBaHTAXYIOTbCA 3 IHTEPHETY Ta MPAKTHKYIOThCS y BCbOMY KJiaci Ha
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IHTEPAKTUBHUX JIOIIKaX Mepea iX >KUBUM BHUKOHaHHSAM. BuUKOpucTaHHs
Kapaoke JoloMarae Bizyali3yBaTd y LU(poBid (opmi moes3ir0 Ta MICHI
gyepes CTOMN-Kaap, TBOPU MUCTELTBA, 300PayKEHHS.

OT1xe, BUKOpUCTaHHA LU(POBUX 3acO0IB MPU HABYAHHI AHINIIMCHKOI
MOBH SIK 1HO3€MHOI B MOYATKOBUX Kjacax Ja€ MOXJIMBICTb JJII CTBOPEHHS
uuppoBoi rpu Ta 3MIMIAHOTO HaByaHHsA. OCTaHHI JOCSTHEHHS B Taly3i
IM(POBUX TEXHOJIOTIH BIAKPUBAIOTH MEpPE]l BUUTEISIMU AHTIINCHKOI MOBH
IMIMPOKI MOKJIMBOCTI JJII TOJAJBIION0 BJOCKOHAJIEHHS HaBYAJIBHOTO
npolecy Ta MIABUUIEHHS AKOCTI 3700yTTS 3HaHb. BuKOpucCTaHHS
komm’rorepa y Gopmi 1udppoBoi TpH, IHTEPAKTUBHUX EJIEKTPOHHHUX
KHIKOK, ()OTOaIbO00MIB, BIpTyaJIbHUX €KCKYpPCi y MOBHIM OCBITI € OJTHUM
3 MEePCNEeKTUBHUX HAIMPSMKIB 1H()OpMaTH3al1lii OCBITHHOT'O MPOIIECY.
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NPEAMETHO-MOBHE IHTETPOBAHE HABYAHHA SIK
THHOBALIMHUM NIAXIJ A0 BUBYEHHS AHIJIIHCBKOI
MOBMU AITbMHA JOWKIJIBHOI'O BIKY

AKTYalbHICTh  JOCTIIDKCHHS TPEIMETHO-MOBHOTO  IHTETPOBAHOTO
HaByaHHs (IIMIH) , a6o CLIL (Content and Language Integrated Learning)
SK 1HHOBAIIMHOTO MIiAXOJAYy IO BUBYEHHSI AHTJIACHKOI MOBHU JIIThMU
JOIIKUTLHOTO BIKY TOJIATa€ B TOMY, IO PaHHIA BIK € ONTUMAJIbHUM JJIs
3acBO€HHA 1HO3eMHMX MoB, a CLIL cnpuse po3BUTKY KOTHITUBHUX
3n110HOCTel Ta JIIHTBICTUYHMX HAaBUYOK. B ymoBax riobamizaiii 3HaHHS
aHrniicbkoi MoBU cTae HeoOxigHuM, a CLIL pae aiTiM KOHKYpEHTHY
nepesary B MaiOyTHproMy. Lleit miaxia iHTerpye BUBUYEHHS MOBHU 3 1HITUMU
OCBITHIMH JIIHISIMH, pOOJITUM HaBYAHHS I[IKABUM Ta 3MICTOBHHM, a TaKOX
MiBUIIYE MOTHBAIIIIO JITEH 3a JOMOMOIOK aKTHUBHUX Ta IHTEPAKTHMBHUX
meronaiB. B Ykpaini BiiOyBaeThcsi aKTHBHE BIIPOBAHKEHHS 1HO3EMHOI MOBHU
B JIOIIKUIBHMX 3akianax, Tomy pociaimkeHHs CLIL e BaxmuBuM s
PO3BHUTKY CY4acHOT IOMIKUIBHOT OCBITH.

HeoOxiaHICTh MIABUIIUTH PIBEHb BOJIOJIHHS 1HO3EMHOIO MOBOIO IIPH
oOMe)xeHOMY 4aci Ha 1i BUBUCHHS MpU3Besia JI0 TOsIBU MPEIMETHO-MOBHOTO
IHTEIPOBAaHOTO HABYAHHS, IO € aKTyaJIbHUM y BChOMY CBITi. [IpoGiemy
IPEAMETHO-MOBHOTO  IHTETPOBAHOI'O HAaBYaHHA y CBOiX poborax
posrmsananu BitumsHsHi (JI. Tlotenko, M. TaneeBa, O. XomakoBcbka) Ta
3apyoixkHi (M. Amen, JI. Komnins, J[. Mapin) gocmiqHuky.

Meta: Amnaniz e(eKTUBHOCTI MPEAMETHO-MOBHOTO IHTETPOBAHOTO
HaBYaHHS SK IHHOBAI[IMHOTO METOJYy BHBYCHHS aHTJIIHCHKOI MOBH B
JOIIKLTLHOMY BiITi.

Hesin Mapm y 1994 poni 3anpoBaauB tepMin CLIL nis mo3naueHHS
METOIUKH, J¢ MPEIMETH BUBYAIOTHCS 1HO3eMHOI0 MoBoto. ITizHime, y 2001
poIIi, BiH MiAKPECINB, IO MOBAa B I[bOMY KOHTEKCTI CIyrye 3acO000M ISt
3acBoeHHs iHmMMX 3HaHb [1]. CLIL cnpuse miaBUIIEHHIO MOTHBAIli 10
HaBYaHHS Ta PO3BUTKY KOMYHIKATUBHMX HaBHYOK oOomMa MoBamu |[3].
Cyuacne BusHaueHHs CLIL migkpecintoe, mo I1i¢ AUMAaKTHYHA METOIUKA,
sIKa OJHOYaCHO pPO3BHMBA€E JIIHTBICTUYHI Ta KOMYHIKaTHBHI KOMIIETEHIII]
JITEH, JO3BOJSIOYM IM BHBYATH IHIII MPEIMETH 4Yepe3 1HO3EMHY MOBY,
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HalyacTillle aHraiiChKYy. [2].

Xoya mnpenmeTHo-MoBHe iHTerpoBaHe HaBuanHs (CLIL) wacto
BUKOPUCTOBYETHCSI B CTapIIiil IIKOJ1, HOro 3aCTOCYBaHHS ISl BUBYCHHS
aHTJIACHKOT MOBHU JIITbMH JOLIKUIBHOTO BIKY € HE JIUIIE TOLUIbHUM, aje |
Haj3BUuYaiiHO edexkTuBHUM. Llel miaxia cnpusie BUKOPUCTAHHIO HAaBHYOK
CHUIKYBaHHS, PO3BUTKY I'PAMOTHOCTI, @ TaK0 (POPMYBaHHIO IPEIMETHHX 1
MoBHMX kommneTeHli. CLIL He nuimie no3Boiisie €(heKTUBHO CIUIKYBATUCS
aHTJIIACHKOI0 MOBOIO B PI3HMX cdepax KUTTs, aje ¥ YJOCKOHAIIOE BCl
MOBHI HAaBUYKH JTUTHHHU.

CLIL cTumynioe pO3BUTOK KPUTHYHOTO MHCJICHHS, TBOPUYOTO
NOTEHLIaly, MIABUIIYE MOTHUBAIIO Ta CaMOOLIHKY aiTei. Baxmupo, 110
CLIL ne nmoTtpebye nOAATKOBUX TOAMH HABYAHHS 1 MOXE€ OyTH OpPraHiuHO
IHTETPOBaHUN y 3arajibHy OCBITHIO MPOTpaMmy JONIKUIBHOTO 3aKjiay.
Bignogigno no meroxy CLIL, AiTH OTpUMYIOTh 3HAHHS TIPO HABKOJIUIITHIN
CBIT, OJIHOYAaCHO BMBYAIOUM Ta BUKOPHUCTOBYIOUM aHTiHchbky moBy. CLIL
Ma€ TiepeBary y BHUPIIIEHHI TpoOsieMH '"mepeBaHTaKeHOi mporpamu’,
OCKULTBKA JIO3BOJISIE TIOEJHATH BHBYCHHS MOBH 3 IHIIMMH BHJIaMH
TISTTBHOCTI, 30UIBIIYIOUM Yac 711 MOBHOT MPAKTUKH.

[Ipote, nepen BupoBakeHHsM nporpam CLIL HeoOXinHO BpaxoByBaTH
BaXIMB1 YHUHHUKHU:

e HAsABHICTh  KBaji)iKOBaHMX  BHUXOBATENIB, fAKI  BOJOJIIOTH
aHIIHCHEKOI0 MOBOIO Ta MeToaukoro CLIL;

e HEOOXITHICTH  CHIBMOpaIli  BUXOBATENIB  PI3HUX  HANPSIMKIB
(HampuKIa, My3WYHOTO BUXOBATENSl Ta BUXOBATEIS TPYIIN);

o 3al0e3medyeHHsA JITEH  KIIIOYOBUMHM CJIOBAaMH Ta  ITOHITTAMH
AHIIHCHKOI0 MOBOIO;

e MOXJIMBICTb THYYKOT'O IUTAHYBaHHS 3aHATh, HEOOXITHOTO IS
peamizanii nporpamu CLIL.

Oco0nuB1 BUMOTH BHCYBAIOTHCS J10 TiI00pY HABYATBHUX MaTepiajiB Ta
po3poOku 3aBaanb. Bubip marepiainiB 3aleXUTh BiJ CTPYKTYPH 3aHITH Ta
0ocOONMMBOCTEW  JOMIKUTBHOTO — 3akiany. [ JOMIKUIBHAT — MOJKHA
BUKOPUCTOBYBATH TaKi MOJIEIII:

e PO3MIMPEHHS MOBHOI OCBITH (BUKOPHCTaHHS AHTJIIACHKOI MOBH ITiJ
Jac OKPEMHUX BHJIIB MiSUTBHOCTI, HANPHUKIAJ, IJ Yac MajioBaHHA abo
MY3UYHHX 3aHSTH);

e MOAYJbHE BWKJIAAaHHA (TEMaTWYHI THXKHI a00 JHI, MPHUCBIYCHI
BHBYCHHIO MICBHOT TEMH aHTJIIHCHKOIO MOBOIO);

e YACTKOBE 3JHTTA 3 MPEAMETHOI JUSUTHHICTIO (BUKOPUCTAHHS
AHTJIIACHKOT MOBH MPOTITOM 3HAYHOT YACTHHU JIHS).

HapuanbHuii matepian Moke NOBTOpOBaTH a00 JOMOBHIOBATH
Marepiall, BUBYCHUH 1]l YaC OCHOBHUX 3aHSTh.
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3Hau”y posib B ycmimHid peamizanii CLIL Bimirpae ocoOHCTICTb
BuXoBatens. Moro 3aBmaHHA — BinOip LIKAaBHX HABYATbHUX 3aBIAHb Ta
MatepianiiB, Kl MOB'A3aH1 3 pEaJbHUM XUTTSAM JiTeld. BuxoBarenb Takox
MO>K€ BUKOPHUCTOBYBAaTH HAOYHI MaTepiaiu, UTIOCTpalli Ta MyJIbTUMEIINH1
3acoOu JJis Bizyasnizailii iHdopmariii.

3anarrs 3a  meronukoro  CLIL  mepengbauvaioTb  BUKOPUCTaHHS
PI3HOMAaHITHUX MaTtepiajiB, BKJIIOYAIOYM HAOYH1 MOCIOHUKH, IrpH, MICHI Ta
BiZco. BakIMBO BUKOPHCTOBYBATH aBTCHTHYHI MaTepiaiu, adanToOBaHi J10
BIKOBUX OCOOJIMBOCTEH JIITEH.

JlaBaiiTe pO3riasiHEMO JETaJbHO, SIK MPakTU4YHO 3acTtocoByBatu CLIL B
JOMIKUTBHIM OCBIT1 HA IPUKJIAAX:

1. BukopucrtaHHsi irop Ta IMiCEHb AaHTJIACHKOIO MOBOIO st
BUBUEHHS YUCEJ, KOJbOPIB, popM mif 3aHATh 13 DEMY.

e 3amicTh nmpocTtoro 3ayudyBanHa 1udp 1-10, MOHa
BUKOpUCTOBYBaTH irpu tuiy "Number Bingo" (6iHro 3 uncnamm), e
JITH TIOBUHHI 3HAWTH CBOi YWClIa Ha KapTKaX Ta BUTYKHYTH IX
aHTMChKOI0. MOKHA TaKOX CITIBATH MICHI 3 YMCIIAMH, HaIPUKIa,
"One, Two, Buckle My Shoe" uu cTBOproBaTH BiacH1 MiCHI 3 IThMHU.
Paxynok mpeameris mix yac rpu ("Let's count the blocks! One block,
two blocks...") Tex ehexTUBHUIA.

e Irpu 3 KOJIHLOPOBHMH OJIOKaMU, irpanikamu, jJe JiTH TMOBHUHHI
COpPTYBaTH iX 3a KOJIBOPOM Ta Ha3uBaTH iX aHrmiichkor ("This is a
red block", "This is a blue car"). BukopuctanHs KOJILOPOBHUX OJIIBIIIB
JUTSI MaJIFOBaHHSI Ta O3BY4YyBaHHS KOJbOpiB. CTBOPEHHSI BECENIKH 3
KOJILOPOBOI'O Mamnepy, Ha3uBarOYu KOXKEH KoJip aHrmiicekoro. IlicHi
PO KOJIbOPH — UYJOBUH CITOCi0 3amaM'sTOByBaHHS.

e CopryBanHsa reomeTpudHux ¢iryp 3a dopmamu. JlinmeHHs
¢iryp 3 macTwIiHy Ta HazuBaHHS iX aHrIiicekoro ("This is a circle",
"This is a square"). KoncTpyroBaHHs 3 OyAiBeIbHOTO MaTepiamny, 3
doxycom Ha Ha3Bi popm. ['pa "I spy" ("4 OGauy..."), ne AiTu NOBUHHI
3HaWTH 00'€KT IEBHOT (JOPMHU Ta HA3BATH MOTO aHTIIHCHKOIO.

2. IlpoBemeHHS MPOCTUX JOCTIAIB Ta EKCIICPUMEHTIB ITi Yac
3aHATh 3 O3HAWOMJICHHSM 3 HABKOJMIIHIM CBITOM, BUKOPHUCTOBYIOUH
AHTIIIHCHKY JICKCHKY:

e Jlocmia 3 BO/OIO, CIIOCTEPEIKEHHS 3a IJIABAHHSIM Ta TOHCHHSIM
npenMeTiB. B Xomi mociiny BUKOPHUCTOBYBAaTH AHTIIIMCHKI CIIOBA:
"float", "sink", "water", "object".

e Jlocmig 3 7HOIOM, CIOCTEPEKEHHS 3a TAHEHHSM JIHOIY.
Bukopucranns cais: "ice", "melt", "water", "cold", "warm".
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e BupomyBaHHS pOCIWH, CIOCTEPSKCHHS 3a 3pPOCTAHHIM
pPOCJIMHM, BUKOPUCTOBYIOYM aHIIIiMchki cnoBa: "seed", '"plant",
"grow", "water", "sun".

3. YuraHHS aHMINCBKUX Ka30K Ta ICTOpIM 3 MOJAIbIINM
0OrOBOPEHHSIM:

e Bubip ka3ok 3 MNPOCTHUM CIOXKETOM Ta MOBTOPIOBAHOIO
JICKCHUKOIO.

e BukopucTraHHS SCKpaBUX UIFOCTpAmiidi JJIs  MOKpAIICHHS
PO3yMIHHS.

e 3ajaBaHHSA NPOCTUX IUTAaHb AHTJIIMCHKOIO TMICIS YHTAHHS:
"Who is this?", "What is happening?", "What happened next?".

e (OOroBOpeHHs CIOKETY, TMEPCOHaXIB Ta MoOpayli IcTopii
aHTJIIAChKO. MOXKHa BUKOPHCTOBYBATH JISUTBKU YM (DICypKH ISt
JTpamaTtu3alii Ka3Ku.

4.  CTBOpCHHS aHTJIOMOBHOT'O CEPEIOBHIIA B TPYIIi:

e BukopucraHHS aHTJIWCHKOT MOBHM TijJ 4Yac TOBCSIKICHHUX
AKTUBHOCTEH:  TIPUBITAHHS, TPOIIAHHS, HA3WBAaHHSA MPEAMETIB Y
KJIacl.

e BBeleHHS KOPOTKMX aHTJIIACBKUX (¢pa3 Yy TOBCIKICHHE
CIUIKYBaHHS 3 TIThMHU.

e CrTBOpeHHsS KyTOYKa aHIUIIHCBKOT MOBH 3 KHHXKKaMH,
IrpalkamMu Ta IjiakaTaMu.

e 3ajyyeHHS AaHIJIOMOBHUX IIICEHb Ta ayJio-MarepiaiiB y
(hOHOBOMY PEKUMI.

BucnoBok: Ilpenmerno-moBHe iHTerpoBane HaByaHHs (CLIL) €
e(heKTUBHUM I1HHOBAIIMHUM TIIXOJIOM J0 BHBYCHHS AHIJIIHCHKOT MOBH
JTITBMH JIOIMIKUTBHOTO BiKY, IO CIPHSE PO3BUTKY MOBHUX Ta KOTHITHBHHUX
HAaBUYOK JiTeil. PaHHIN BIK € ONTHUMaJIbHUM JUIS 3aCBOECHHS 1HO3EMHOI
MoBu, a CLIL poOuth mporec HaBYaHHS I[IKABUM Ta 3MICTOBHUM,
IHTErpyIOYH HOro 3 IHIIMMH BHJAMH JisSUIbHOCTI. B ymoBax rmobasizarii
3HaHHS aHOIMcekol MoBH crae HeoOxiguuM, a CLIL gae gitam
KOHKYPEHTHY IepeBary B ManOyTHbOMY. J[JIS yCIIIIHOTO BIPOBAIKCHHS
CLIL HeoOximHO BpaxOBYBAaTH Ba)KJIWBI YMHHHUKH, Takl K KBamidikarlis
BHXOBATEIIIB, CITIBIpAIld MDK HUMHU Ta aJanTaiisl HaBYaIbHUX MaTepiaiiB
IO BIKOBUX OCOOJIMBOCTEN IITEM.

CHHUCOKJITEPATYPH

1. Pygnix, 1O. Memoouxka npeomemno-mo8Ho20 iHmMe2POBAHO20O
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®OPMYBAHHS KOMYHIKATUBHOI KOMIIETEHTHOCTI
3ACOBAMM TBOPUUX 3ABJJAHb HA YPOKAX AHI'JIIACHKOI
MOBH B YUHIB ITOYATKOBUX KJIACIB

dopMyBaHHS KOMYHIKATUBHOI KOMIICTCHTHOCTI 3acO00aMU TBOPYHX
3aBJlaHb HAa YpOKaxX aHIIINChKOI MOBHM B Y4YHIB IOYAaTKOBHX KIIACIB €
BRXJIMBUM HANpPSIMOM CYYacHOi OCBITHBOI JisuibHOCTI. OCHOBHa MeTa
MoJIITa€ 'y  PO3BUTKY HABUYOK €(PEKTUBHOTO  CHUIKYBaHHS,  fKI
3a0€3MeuyoTh MOXJIMBICTH  comianmizamii  gited. Tomy, onxHe 3
HaWBaXJIMBIIIMX 3aBJIaHb MTOYATKOBOI IIKOJU HA YpOKaX aHTJIIHCHKOT MOBH
— IIe CTBOPUTH YMOBHU ]Il €(EKTUBHOTO PO3BUTKY BMIiHb CITUIKYBATHCS
1HO3€MHOIO0 MOBOIO, 1[0 OCOOJIMBO aKTyallbHO B YMOBaX MOJIKYJIbTYPHOTO
cepenouia. OpHuUM 13  crocoOiB  ¢GopMyBaHHS KOMYHIKATUBHOT
KOMIIETEHTHOCT1 — 1€ BUKOPUCTaHHS TBOPUYMX 3aBllaHb, 10 MOTUBYIOThH
YUHIB JI0 aKTUBHOT'O 3aCBOEHHS iH(oOpMaIli Ta CTBOPIOIOTH MNPUPOAHI
YMOBH JISl KOMYHIKaITii.

JocmiKyBaHiit npobiiemi dhopmyBaHHS KOMYHIKaTHBHOT
KOMITIETCHTHOCTI 3/1100yBayiB OCBITH TPUCBIYCHI JOCHIDKCHHS TaKUX
HayKOBIIiB, sK: [. bex, K. IlonomapsoBa, M. [leHTUIIOK,

JI. Mapuyk, JI. Manpko, H. bi6ik, H. ITo6ipuenko, P. [1lusx Ta iHMIIi.

Mema cmammi: po3kputu 0coOIUBOCTI (POPMYBaHHS KOMYHIKATUBHOL
KOMIIETEHTHOCTI MOJIOJIINX IIKOJSAPIB Ha YypOKax aHMIIMCHKOI MOBH
3aco0aMy TBOPUYMX 3aB/JaHb Ta HABECTH MPUKIAAN TBOPUYUX 3aBlIaHb SIKi
COpUIATUMYTh (DOPMYBaHHIO KOMYHIKATUBHOT KOMIETEHTHOCTI YYHIB
MMOYaTKOBHX KJIACIB HA YPOKaX aHTJIIMCHKOT MOBH.

Konnermiis HoBoi  ykpaiHChKOT IIKOJIM AaKIEHTyE Ha PO3BUTKY
KOMITETEHTHICHOT OCBITH, OCKLTBKM TPAJUIliiHA MOJICTTh HABYAHHS (3HAHHS
— BMIHHA — HAaBUYKH) € HEJOCTATHHOIO IS MIATOTOBKH OCOOMCTOCTI,
3IaTHOT /IO BUTBHOTO CIJIKYBaHHS B pI3HUX cdepax MOMKYJIbTYPHOTO
cepenopuia. [lepexin 10 KOMIIETEHTHICHOTO MIAX0y B IMOYaTKOBii OCBITI
nepenbavae  comiaizamilto MOJIOAIIMX INKOJSAPIB depe3 (OpMyBaHHS
KITFOUOBUX KOMIIETEHTHOCTEH, cepel SKHX MPOBIAHE 3HAYCHHS MAIOTh
BUIbHE BOJIOJIHHSA JEP>KaBHOIO MOBOIO Ta €()eKTUBHE CIUIKYBaHHS P1AHOIO
i iHO3eMHMMH MOBaMH. BapTo 3ayBakWTH, IO OCOONHBY POJb y IOMY
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MPOIIECl BIIIrpa€e PO3BUTOK KOMYHIKATUBHOI KOMIIETEHTHOCTI.

[loHaTTss  «KOMnemenmnocmi»  PO3KPUBAETHCS  SIK  IHTEPOBAHA
3IaTHICTh ocoOucTOoCTi. BOoHAa OXomitoe 3HAaHHS, YMIHHS Ta HAaBUYKH, SIKI
dopMyIOTECSI B TIpolleci HaBYaHHS Ta 3aCTOCOBYIOTBCS B KOHKPETHHX
KUTTEBUX CUTYAIIAX.

PosrnsHyBIIM 1 MIACYMYBaBIIM Pi3HI BU3HAYEHHS HAayKOBIIIB, MOKHA
3a3HAYUTH, W0 KOMYHIKAMUEHA KOMNEMmeHmMHICmb BKIIOYA€E HE JIUIIE
3aCBOEHHSI HEOOXIHOT KUTHKOCTI MOBHUX Ta MOBJICHHEBUX 3HaHb, aje U
PO3BUTOK MPAKTHYHUX HABUYOK BHUKOPHUCTAHHS MOBH B XOJIi MOBJICHHEBOI
nistmbHOCTL. OTOX, KOMYHIKATUBHA KOMIIETEHTHICTH BKJIFOYAE 3/IAaTHICTH
e¢()EeKTHBHO B3aEMOJISTH 3 IHIIMMH, BHKOPUCTOBYIOYN MOBJICHHEBI 3HAHHS
Ta HABUYKHU, BPAXOBYIOUU KYJIbTYpPHI TPAAMIIi Ta COL1alIbH1 3BUYAI.

[Tin yac BUBYEHHS aHTIIMCHKOI MOBU OCOOJIMBA yBara MPHUAUIIETHCS
(¢bopMyBaHHIO HaBMYOK KOMYHIikamii. Ha BimMiHy BiI 1pOCTOro
3amaMm’sITOBYBaHHS JICKCHYHUX OJIMHHMIIb Ta TpaMaTHYHMX IMPaBUII,
OCHOBHOIO METOI0 CTAa€ PO3BUTOK YMIHHS 3aCTOCOBYBAaTH IIi 3HAHHS B
peaNbHUX CUTYaIliX CHUIKYBaHHA. [[pOro MoOKHa JOCSATTH 3a JIOIIOMOTOIO
TBOPYMX 3aBJIaHb, 1[0 BKJIFOYAIOTh K YCHE, TaK i MMCbMOBE MOBJICHHS.

TBopui 3aBHaHHs 3aliMarOTh IIEHTPaATbHE MiCIle B TIporieci popMyBaHHS
KOMYHIKQTHUBHOT KOMIIETEHTHOCTI. BoHHM 3a0e3meuyroTh MOXKJIUBICTh
NOIIYKY HOBUX PIII€Hb, PO3BUTKY JIOTTYHOTO MHCIJICHHS Ta MiJBUIICHHS
Mi3HABAJIBHOI ~ aKTUBHOCTI  MOJOAIMIMX  IKoisipiB. Haykosuis — B.
CyprkaHCbKa pO3TISIAE «mMEOpUi 3a60aHHA» SIK 3aBJIaHHs, CIIPSIMOBaHI Ha
CaMOCTIMHHI TOIIYK NUIAXIB JOCSITHEHHS METH, IO CIPHUSIOTH PO3BUTKY
Imi3HaBaJbHUX 1HTEPECIB, aKTHBI3aIlli yYHIB Ta BIIKPUTTIO HOBOTO Hepes
yTPYJIHEHHS Ta CyNepeyHocTi [2, ¢. 13].

TBopul 3aBIaHHs Ha YpOKaX aHTJIIHACHKOI MOBU CTBOPIOIOTH YMOBU JIJIst
IIPUPOTHOTO PO3BUTKY MOBHUX HAaBUUOK. Lle MOXyTh OyTH pOIBOBI IrpH Ha
TEMY TOBCSAKICHHUX CHUTYaIlild, TaKi sIK OKYIKHA B MarasuHi, OJIOPOX a0o
3HaiioMcTBO. Hampukian, rpa «You are a teacher» m0O3BOJMUTH y4YHSAM
BimuyTu cebe y poii BYMTENS, [0 CHPUSTUME PO3BUTKY HABHUYOK
myOJIiYHOTO MOBJICHHS, BIIEBHEHOCTI Yy BHCJIOBIICHHI BJIACHUX JTYMOK
aHTIIMCHKOI0 MOBOIO Ta BMIHHIO IMOSCHIOBATH Martepiaj OJHOJITKaM. Taki
ITpOBi CHUTYyaIlll TakoXX JOTOMAararTh YYHSM Kpalle 3aCBOIOBATH HOBHMA
MaTepial i 3aCTOCOBYBATH HOTO B peaTbHOMY JKUTTI.

BaxnuBo 3a3HaunMTH, 10 PO3BUTOK KPUTHYHOTO MUCJIEHHS BiJirpae
3HAYHY POJIb y TIPOIECi HABYAHHS aHTJIHChKOT MOBU. BUKOHaHHS BIIpaB Ha
3pa3ok «Find the Mistakes» Ta «Guess Who I Am?» cripusie popmyBaHHIO
YBaXXHOCTI, QHAIITUYHUX HABUYOK 1 PO3BHUTKY CIIYXOBOTO CHPUHAHSTTS
iH(popMarii. Takl 3aBJaHHS CTUMYJIIOIOTh Y4YHIB JO aKTHUBHOI B3a€EMOIIT y
KOMaH/l, 3a0e3medyroTh OOMIH 1IesIMH Ta CHPUAIOTH PO3BUTKY
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apryMeHTailii i JIOrIYHOTO MHUCIEHHS TiJl 4Yac OOTOBOPEHHS MOKJIMBHUX
BIJIMOB1/IEH.

Oco06nuBy poJib BIAITParOTh 3aBAaHHS HAa CTBOPEHHS IMPOEKTIB, TAKUX
AK BJacHl IcTopii abo MiHi-pe3eHTauii. BoHu pomomaraioTe y4HIM
PO3IIMPUTH CIIOBHUKOBHHM 3amac Ta PO3BUHYTH HABUYKH TOOYIOBH
3B’s13H0r0 MOBJIeHHs. Hampuknag, temu «My family tree», «My last
holiday», «My own pizza» abo «My favorite pet» CHOHYKalOTh [0
AKTUBHOTO CAaMOBHUPKCHHS, JIO3BOJISIOUM YYHSIM JUTUTHCS OCOOHMCTHUM
JIOCBIJIOM Ta IHTEPECAMH.

BukoprcTtaHHS ~ IHTEpaKTUBHUX  OHJIAMH-3aBJlaHb HAa  ypOKax
aHTJINACBKOT MOBM  CIpHUSi€ TMIIBHUILEHHIO MI3HABAJIBHOI AKTUBHOCTI
MOJIOAIINX IIIKOJISAPIB Ta €(PEKTUBHOMY 3aCBOEHHIO Martepiany. YUuTeli
MOKYTh 3aCTOCOBYBAaTH PI3HOMAaHITHI LU(POBI MIaTGOPMHU ISl PO3BUTKY
SK TTMCbMOBHX, TaK 1 YCHMX MOBJICHHEBUX HaBHYOK. J[0 Takux raTdhopm
Hanexath WordWall, Kahoot, HotPotatoes, Twinkl, LearningApps,
English-ESL Ta 11,

BuBYeHHSI rpaMaTUKH Ta JCKCUKH € BOXJIMBHM €TarioM y (OpMyBaHHI
KOMYHIKQTUBHOT KOMIIETEHTHOCTI, ajie¢ JUJId CydacHHX JiTell HeoOXimaH1
IHHOBAIIIfHI METOAM 3aCBOEHHS MaTepiany. BukopucTtaHHs TBOpUYHX
3aBaaHb, Takux sk «Find Someone Who...», «Bingo», «Tic-Tac-Toey, «4-
in-a-Row», «Board Gamesy», «Hangman» 1 «Word Associationy», cripusie
aKTUBHOMY 3aKpIIJICHHIO MOBHOTO Matepiany. Lli irpu 103BONAIOTH YUHSIM
MIBUJKO TITOUpaTH HEOOXIiTHI CJoBa IS BHUPAKEHHS CBOIX TYMOK, IO
dbopmye 0a30BI HaBUYKH €()EKTUBHOTO CITUIKYBaHHS Ta PO3BHUBAE
MOBJICHHEBY THYYKICTb.

Otxe, y3arajJbHIOIOYH BHINECKa3aHEe, TBOPUI 3aBJaHHS € e(PeKTUBHUM
IHCTpyMEHTOM (HOPMYBaHHsS KOMYHIKQTUBHOI KOMIIETEHTHOCTI Ha YpOKax
aHTIMChKOT MOBU. BOHM CHpHSAIOTH PO3BUTKY BCIX BHAIB MOBIJICHHEBOI
TiSUTBHOCT1  (CIyXaHHS, YHWTAaHHS, TOBOPIHHS Ta MHCHbMa), PO3BUBAIOTH
JoTiyHe MUCIEHHS Ta (OPMYIOTh YMIHHS TpAIIOBATH B KOMaHIi. Takuii
MiIXig 70 HaBYaHHs Binmoimae mpuHnumamM HoBoi ykpaiHCBKOT IIKOJH,
cnpusie epeKTUBHIN colrianizalii JiTel y MOMKyJIbTYPHOMY CEpPEIOBHII Ta
MIATOTOBIN A0 MalOYTHIX JKUTTEBUX CHUTYAIIil.
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®OPMYBAHHS IHIIOMOBHOI JEKCHYHOI
KOMHIETEHTHOCTI Y JITEW JOMKIJIBHOI'O BIKY 3A
JTOIMOMOTI'OIO ITPOBUX 3ABJAHb

CTpiMKHI pO3BHTOK CY4aCHOTO CYyCTUIBCTBA Ta BAXKIUBICTH 3MIHCHECHHS
MDKHapOJAHMX  BIJHOCMH  BHU3HAYa€  HEOOXIAHICTH  (OpMYyBaHHS
KOMYHIKaTUBHO CBIJIOMOTO TIIOKOJIIHHS, sIK€ Oyle BOJIOMITH MOBOIO
MDKHApOJHOTO CITUIKYBaHHS. BWBYCHHS aHIIIHCHKOT MOBH SIK MOBH
MDKHApOJHOTO CHUIKYBAHHS € BAXKJIMBUM KPOKOM JI0 IyoOanizalii Ta
ajanTarii cy4acHoOi MOJIOAI JIO KMTTS Y MYJIBTUKYJIETYPHOMY CEpEIOBHIIII.
OBOJIONIIHHS IHO3EMHOIO MOBOIO MA€ MOYUHATHCS 3 PAHHBOTO JIOMIKLTBHOTO
Biky. Came Tomy (QopMyBaHHS  aQHIJIOMOBHOI  KOMYHIKaTMBHO1
KOMIIETEHTHOCTI € OJHHUM 13 OCHOBHUX 3aBJaHb CYYaCHUX 3aKJIaJiB
JIOIIKUIBHOT OCBITH.

[HIIIOMOBHA JIEKCMYHA KOMIIETCHTHICTh € OJHIEI0 31 CKJIAJOBUX
dbopmyBaHHS 1HIIOMOBHOI KOMYHIKaTHBHOT KOMITETEHTHOCTI, sSIKa BKJIIOYAE
B ceOe HEeOOXITHUHN JIKCMYHHUH 3amac Ta 37JaTHICTh MOro 3aCTOCOBYBaTH B
pI3HUX CHTYyaIlifiX CHiIKyBaHHA. 1i (hOpMyBaHHS 3MiHCHIOETBCS, 30KpEMa,
i Yac MPOBEICHHS 3aHATHh T'ypTKa aHrIiichkoi MoBH B 3JIO BiANOBIIHO
710 BUMOT TIPOT'PaMH Ta BIKOBUX OCOOJIMBOCTEMN JITEH JOMIKUILHOTO BIKY.

[IpoGneMy dopMyBaHHS aHTJIOMOBHOI JIGKCUYHOI KOMIIETEHTHOCTI B
JiTeH JMOmKUThHOTO BiKy mociimkyBaru 1. b. binoymenko, I. B. BpoHcbka,
T. M. Hlksapina, K. FO. Bitrenbepr Ta iH. OCKUIbKH Tpa € MPOBIIHOIO
TISUTBHICTIO JITEH JTOMIKUIBHOTO BIKY, MpobieMa (popMyBaHHS 1HITOMOBHOT
JIEKCHYHOI KOMITIETCHTHOCTI JIOIIKUIBHUKIB 32 JIOIIOMOTOI0 IrPOBUX 3aBAaHb
3JIUIIAETHCS aKTYaJIbHOIO 1 OTPe0ye MOAATBIIOTO JOCTIKEHHS.

MeTor0 Hamoi cTarTi € po3rIsa MOXKIUBOCTEH BUKOPUCTAHHS irop s
¢bopMyBaHHS IHIIOMOBHOI JJEKCHYHOI KOMITIETCHTHOCTI JIT€H JOMIKIIIBHOTO
BiKy, ONMUC eTamiB (OpMYBaHHS IHIIOMOBHOI JIEKCHYHOT KOMIIETEHTHOCTI
JOIIKUTRHUKIB Ta HAJXAHHS TPHKIAIB ITPOBUX 3aBJaHb BIAMOBITHO JI0
KOYKHOTO €TaIry IiJ] 9ac MPOBEACHHS TypTKa aHmiicbkoi MmoBu B 3/10.

[HIIIOMOBHA KOMYHIKaTHBHA KOMIIETEHTHICTh — I1€ BMIHHSI BHPIITYBaTH
MOBHI 3aBJaHHS IiJI 9ac B3a€MOJIi 3 HOCISIMU MOBH, IO BHUBYAETHCA, Y
BIIMOBIAHOCTI /10 HOPM Ta KyJbTypHHX TpaAullli B MpPsSIMOMY YH
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ommocepeaKoBaHOMYy  cnuikyBaHHsA [1: 91]. BaxauBow CKIago0BOIO
THIIIOMOBHO1 KOMYHIKaTHBHO1 KOMIIETEHTHOCTI € JIEKCHYHA KOMIIETEHTHICTb
(JIK). JIK — ne 3marHicTh 10 MpaBUIBLHOTO OGOPMIIEHHS BUCIIOBIIOBAHb
1HO3€MHOIO0 MOBOIO Ta 3/1aTHICTh PO3YMITH MOBJICHHS 1HIIMX, 10 0a3y€eThCs
Ha CKJIAJHIA Ta JWHAMIYHIM B3a€MOIl BIAMOBIIHUX JICKCHYHUX 3HAHb,
BMiHb Ta HABUYOK, JIGKCUYHOI YCB1JOMJICHOCTI.

Jlexcu4H1 3HaHHS — 1I€ BIIOOPa)KEHHS y CBIIOMOCTI JIIT€H pe3ynbrary
Mi3HAHHS JIGKCHYHOI CHUCTEeMH Yy (OpMi TOHATTS MPO IF0 CUCTEMY Ta
NPaBWJI KOPUCTYBAaHHS HEr0. JISKCHYHI 3HaHHS BKIIIOYAIOTh B ce0¢ 3HAHHS
npo:

- YCHY Ta MUCEMHY (OpMYy CIIO0Ba;

- CEMaHTHKY CJIiB;

- aHTOHIMIIO, CHHOHIMIIO, CTHJICTUYHY Ta  COLIOKYJIBTYPHY
3a0apBIICHICTb;

- OCHOBHI TTpaBuUJjIa CJIOBOTBOPEHHS;

- IEKCUYHY Ta CTUJIICTUYHY CIIOJIy4yBaHICTh CIIiB;

- CTPYKTYpY CJIOBa Ta BIJIMOBIHI TTOHATTS;

- moniOHOCTI Ta PO30KHOCTI B JIEKCHMYHUX CHUCTEMax 1HO3EMHOI Ta
pigHOi MoBH [2: 216-217].

OcHoBHuMHU komnoHeHTamMH JIK NMOMIKUIBHUKIB € JEKCUYHI HAaBUYKH,
AK1 BKJIIOYAIOTh B cele:

- peUeNnTHBHI JIEKCMYHI HaBUYKMA (PO3Mi3HABaHHSA 1 PO3yMIHHS
JEKCUYHUX OJWHUIb AaKTUBHOTO 1 TACHBHOTO MIHIMYMIB TMiJ 4ac
ayJliFOBaHHS );

- MPONYKTUBHI JIGKCUYHI HaBUYKU (MPaBUIIbHE BXKMBAHHS JICKCHUHUX
OJMHUIIL AKTHUBHOTO MIHIMyMY Y TOBOPIHHI 3TiJHO 3 CHTYaI€l0
CIIUIKYBaHHsI Ta METOIO KOMYHikairii) [3, ¢. 104].

JlekcuuHa  yCBIJIOMJICHICTb BHM3HAYAETHCA B3AEMOJIEI0  JICKCHKH,
(GOHETHKH, TpaMaTUKH, JIGKCUYHOI CIIOCTEPEKIMBOCTI MIITEH, 3MaTHICTH
3MIHCHIOBATH y3arajbHEHHS, KOHTPOJb i Yac BUKOPUCTAHHS CJIIB IIiJ] Yac
cniiKyBaHHs. [[iTH JOMIKITBHOTO BIKY MarOTh OBOJIOAITH TMEBHUM HaOOpOM
AHTJIOMOBHUX CIIIB JIJISl JOCSTHEHHS TIEBHUX I[UJIEH CIUJIKYBaHHS.

CnoBHUKOBUM 3amac BKIOYae B ceOe AaKTUBHUUA Ta TACUBHUU
JEKCUYHUN MIHIMyM. AKTUBHHI JIGKCUYHHA MIHIMYM — 1€ JICKCUKA, SKY
JITH BUKOPUCTOBYIOThH JUIsl BUPAKCHHS JYMOK B YCHOMY CIIUTIKYBaHHI, a
TAKOX JJI1 pO3yMiHHSA MOBJIEHHS 1HIIUX. [[acUBHUIA TEKCUUHUI MIHIMYM —
e JIeKCHKa, SKy MalTh JUIIE PO3YMITH MIiTH TiJ Yac CIpUHAMaHHS
MOBJICHHS 1HIIHUX [1: 99].

OcHoBHUMHU  eTanmamMu  (OPMYBaHHS  AQHTIIOMOBHOi  JIGKCHYHO1
KOMIIETEeHTHOCTI JIOIIKIJIbHUKIB € HAacTymHi [1: 56]:
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1. O3HailomJieHHS 3 HOBUMHU JICKCHYHUMHU OJIMHUIISMH, TEPBUHHE
3aCBO€HHA cioBa. Ha gaHOMy erami BHKOPHUCTOBYIOTHCS ITPOBI METOAU
pobOTH 3 [ITbMM, CHUTyallli 3aIlikaBJICHHS, MOMEHTH HECIO/[IBaHKH,
MOTHBAIllg JITCH 0 3aCBOEHHS HOBOI AaHIJIOMOBHOI JIekcuku. Jlami
3IACHIOETHCS] CeMaHTH3allld — MepekiiagHa Ta Oe3nepekianna. YyTreBuii
JOCB1JI TUTUHU € OCHOBOIO JIJIsl pOOOTHU 3 JIEKCUHYHUM MAaTepiajioM.

2. ABromaTu3allis i 3 JEKCUYHUM MarepiajioMm, Je IITU JOTy4atoThCs
710 aKTHBHOI JISTLHOCTI i3 3aCBOEHHS (POPM Ta 3HAUYCHb HOBUX JIECKCHYHUX
onuHUIb. Ha 11boMy eTami 3MIMCHIOETBCS TPCHYBAaHHS y BXHBAaHHI HOBHUX
JICKCUYHUX OJWHMIIL 3a JIOTIOMOTOK) PEIENTUBHUX, PEIPOIYKTUBHUX Ta
pEeLEnTUBHO-PENPOYKTUBHUX 1rop [3].

3. ETam koMyHIKaTUBHOI MPaKTUKH Y BKUBAHHI JIEKCUYHOTO MaTepiary
BIJIMOBIIHO JI0 CHUTYyaIliil chnuikyBaHHs. Ha mpoMmy erami AiTH BYaThCs
JOPEYHO Ta MPABUIBHO BUKOPUCTOBYBATH aHIJIIOMOBHY JICKCHUKY BiJIITOBITHO
710 TEMH CITUTKYBaHHS.

BuxopucTtanus irpoBuX METOJIB MijJ Yac BUBYEHHS 1HO3EMHOI MOBU €
Oy)KE BXJIMBAM, a TOMY Ha KOXXHOMY €Talli BUBYCHHS aHIJIOMOBHOI
JIEKCUKH BUKOPUCTOBYIOTHCS PI3HI IrpH.

1. Ha erami o3HalilOMJICHHS 3 HOBUMH JIEKCUYHUMHU OIUHUISIMU
JOIUTFHO 3aCTOCOBYBATH PI3HOMAHITHY HAOYHICTb, MICHI, BIpIli, PUMIBKU
touo. Ha mpoMy erami BHKOPUCTOBYIOTHCS TEPEBAXKHO PELENTHUBHI Ta
PEleNTUBHO-PENPOAYKTUBHI IrpoBl 3aBnaHHsA Taki sk “Listen and do”,
“Listen and choose”, “Look and Repeat”, “Show Me and Say”, “A Train”,
“Clap Your Hands and Repeat” Tomo. Jlo mepioro eramy J101amMo BJIaCHO
cTtBopeHe perentuBHe irpoBe 3aBmanHs “Flashlight Game”. JliTu
3HAXOAATHCS Yy 3aTeMHEHiil KiMHaTi, ajle MaloTh JIIXTapuku. BuxoBarenb
HA3WBA€E CJIOBO, a JIITH CBITJIOM IIyKAalOTh BIJMOBIIHY KAPTKY Ha CTiHI.

2. Ha eTarni PELENTUBHO-PETPOTYKTUBHOTO TpEHYBaHHS
BUKOPHCTOBYIOThCSl Taki irpu sk “Listen, Point to the Picture and Say”,
“Listen to the Song and Point to the Object”, “A Snowball”, “Roll a Ball”
mouwo. TakoX NIPONIOHYEMO BJIacHe irpoBe 3aBJaHHs “Guess the Sound”,
Jle BUXOBaTeJib BUMOBJISIE 3BYK (HaNpUKJaj, iMiTye TBapuHy abo
npeaMeT), a AITH BraJylTbhb i HA3WBAKOTbh Iie CJOBO AHIVIIKCHKOIO
MOBOIO.

3. Ha emani xOMyHIKaTUBHOI TPAKTHUKU ) GIHCUBAHHI AH2IOMOBHOI
JIeKCUKU Oimu 00y4aromscs 00 KOMYHIKayii 3a805KU [2pam 34 NeGHUM
CIOOICemoM, MIpKyoms ma ¢anmasyroms. [imu 6ukouyroms npooyKmueHi
ieposi 3a80anns, maxi sik “Make a Poster to Present the Story», “Draw and
Present”, “Roleplay”, “Move and Interview” [1: 18]. 1o TpeTboro eramy
3anpornoHyeMo BiacHe irpoBe 3apnaHHs “Draw, Guess and Act It out”.
JliTh Ha KapTKax CXEMaTUYHO MAaJIOITh SIKyCh Ail0 (Hampukiam, “run”,
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“jump”, “dance”), a 1HII IITH MOBUHHI BiArajgaTd Ta HA3BaTH PEUYCHHS,
Hanpukinaa “You are running”’, “You are eating” Tomlo. SKmo aith He
MOXYTh BIAraJaT CJIOBO MO KapTHHLI, aBTOP KAPTUHKU MOKA3ye 110 10 B
AKOCTI TAHTOMIMH. 3aKJIFOYHUM €TaroM I'pd MoKe OyTH 1HCIIeHi3alis i 3a
JIOTIOMOTOI0 IrpalloK Ta iX O3BYYYBAaHHSI Y BUIVISIAI J1AJIOTIB, HANpUKIA,
PO3MOBH 110 TelaedOoHny:

— Hello!

— Hello!

— What are you doing now?

— I am playing with my doll, and you?

— I am drawing a picture.

— That’s great!

[TigBonsuM MiICYMOK, 3a3HAYUMO, 1110 BUKOPUCTAHHS PI3HUX BUIIB Irop
€ edekTMBHUM T 4Yac (QOpMyBaHHS  AHIJIOMOBHOI  JIEKCUYHOI
KOMIIETEHTHOCTI Ha 3aHATTAX 3 aHIIINCHKOT MOBH B 3aKjiajax MOMIKUIbHOL
ocBiTu. [lepcnekTuBaMu JOCHIIKEHHST BOA4aEMO CTBOPEHHS KaTajory
IrpoBUX  3aBHaHb g (GOpMyBaHHS  IHIIOMOBHOI  JIEKCHYHOI
KOMIETEHTHOCT1 JITeH JOMIKUIBHOIO BIKYy Ta IX ampoOaris IMmija dac
OpOBEIECHHS TypTKa AaHDIINWChKOI MOBHM B paMKax HPOXOAKEHHS
negaroriqioi npaxktuku B 3/10.
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STORY-ROLE-PLAYING GAMES AS A METHOD OF
TEACHING FOREIGN LANGUAGES TO PRESCHOOL
CHILDREN

Problem Statement and Relevance. In the modern world, knowledge
of foreign languages is a crucial component of successful socialization and
professional development. Early foreign language learning is becoming
particularly relevant, as the preschool period is a favorable stage for the
intensive development of a child's speech, during which they actively grow
and refine their communication skills [1:68].

Modern methods of teaching foreign languages in preschool age focus
on the use of interactive and play-based approaches that promote natural
language acquisition. One of the most effective methods is story-role-
playing games.

The relevance of the study is driven by the need to explore effective
teaching approaches that align with the cognitive and psychological
characteristics of preschool children.

The aim of the article is to justify the effectiveness of story-role-
playing games as a method of teaching foreign languages to preschool
children and to develop recommendations for their use in the educational
process.

To achieve the goal, the following tasks were set:

1. To analyze the theoretical foundations of using story-role-playing
games in teaching foreign languages to children.

2. To identify the advantages and disadvantages of this method.

3. To provide recommendations for organizing the educational process
using role-playing games.

Analysis of Research and Publications. The methodology of game-
based learning is studied by many domestic and foreign researchers. For
example, the Swiss educator J. Piaget emphasized the importance of play in
children's cognitive and language development. His concept of active
learning through play was further developed by modern researchers,
particularly D. Wood and J. Bruner, who explored the role of play in the
process of social learning [2:98].

Research by P. Lightbown and N. Spada demonstrates that interactive
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methods facilitate natural language acquisition through immersion in the
language environment [3:7].

The issue of game-based methods in preschool education was studied
by N. Havrysh, who asserts that children acquire language more easily
when the learning process is based on communicative games. During play,
a child naturally absorbs the learning material without perceiving the
process as mandatory education. They easily remember new words and
comment on their own actions, which positively influences speech
development [4:4].

Presentation of the Main Research Material. Thus, story-role-
playing games are an effective method of teaching foreign languages to
preschool children, as they take into account the psychological
characteristics of children's development, the pedagogical principles of
communicative learning, and the linguistic aspects of language skill
formation.

The literature analysis allows us to highlight the advantages and
disadvantages of using role-playing games in teaching foreign languages to
preschool children.

One of the main advantages is the natural acquisition of the language.
Children learn a foreign language in the same way they learn their native
language — through play, without pressure or stress [4:5].

But what makes this process even more effective? Motivation. Play is a
natural activity for preschoolers. When they are interested, they engage in
the process as if becoming a part of a fairy tale or an exciting adventure
[5:19].

In addition, role-playing games promote the development of
communication skills. They create a favorable environment for the active
use of language, which helps children overcome the language barrier.
Children engage in real dialogues, ask questions, and answer them, which
contributes to the development of spoken language. The roles in the game
encourage children to actively use the language, rather than just repeating
words.

But play is not only about language; it's also about interaction.
Preschoolers learn to work in a team, make agreements, share roles, and
listen to one another. That is why role-playing games develop social skills,
helping children become more confident in communication.

Moreover, learning through play allows children to better remember
new words, as they use them in context. In this way, new language
structures become part of living communication [6:50].

But the benefits of role-playing games are not limited to speech alone.
They also contribute to the development of cognitive skills. Children
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remember new information, develop attention, and train their thinking
[7:16].

Another important advantage is the involvement of all types of
activities. During play, children don’t just speak. They move, use gestures,
listen, and see visual cues. When a child doesn't know a word, they
compensate with facial expressions or movements. In this way, learning
occurs at all levels: through hearing, sight, and physical activity.

And of course, play helps children feel confident. In a regular situation,
a child trying to say something in a foreign language for the first time
might be afraid of making a mistake, but in play, this fear disappears.
Children perceive play as a fun adventure, and therefore, they are not afraid
to experiment with language. This motivates them for verbal self-
expression and creativity in communication.

Like any teaching method, role-playing games have not only
advantages but also certain drawbacks.

The first of these is that the game requires preparation. If the teacher
does not explain the roles in advance, familiarize the children with the
necessary vocabulary, and prepare materials, the game can become chaotic
and ineffective [8:112].

But even if everything is well-prepared, there are children who do not
want to play. This applies to shy children who may be afraid to speak in a
foreign language or simply do not feel comfortable in the game.

Another challenge is controlling the complexity of the game. If the
game is too simple, the children will get bored, and if it is too difficult, they
may become confused.

Additionally, in role-playing games, children often communicate
intuitively, without a deep understanding of grammar. They may make
mistakes in sentence construction or pronunciation.

Another point to remember is that the game does not cover all aspects
of language. Since the main focus is on speaking, reading and writing are
often left out of the attention.

To enhance the effectiveness of learning and reduce the negative
impact of drawbacks, the following recommendations can be made for
implementing role-playing games in the process of learning foreign
languages in preschool education:

1. The teacher or parents should plan the game scenario in advance,
select the vocabulary material, and prepare the props.

2.1t is important to gradually involve shy children through
encouragement and the example of their peers.

3. The level of the game should be adapted according to the children's
knowledge.
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4. Teachers should gently correct mistakes and provide the correct
language model.

5. For the best results, this method should be used in combination with
other approaches, such as listening to songs, reading books, and
developmental exercises.

To ensure the game is as effective as possible, its organization should
occur in several stages [9:341].

In the first stage, it is important to determine the theme of the game
according to the level of knowledge and the age characteristics of the
children. For example, the themes could be "At the store," "A trip to
another country," and so on. After selecting the theme, it is necessary to
prepare the required materials and props to make the game more realistic.

Before starting the game, children should be introduced to the new
words and phrases they will use during the game. This can be done using
flashcards with images, songs, poems, or interactive exercises.

In the next stage, children receive roles according to the theme of the
game. Although a basic script can be prepared for the game, it is important
to leave space for improvisation and creativity from the children.

After the game is over, it is important to summarize and reinforce the
knowledge gained. This can be done in the form of a group discussion
where children share which new words they have learned and what they
enjoyed the most.

O. Oliynyk emphasizes that the organization of role-playing games for
preschool children should be based on three key principles. First of all, in
order for the children to acquire the necessary gaming skills, the teacher
should actively participate in the game with them. The second principle
suggests that the teacher should be involved in the gaming process at all
stages of preschool age, but each time the game should evolve, helping the
children master more complex actions and language structures. The third
principle is based on the idea that it is important not only to develop
gaming skills but also to simultaneously guide the child in understanding
the meaning of their actions and statements, explaining them to their peers
and adults [8:97].

We share the opinion of researchers and believe that the pedagogical
influence on play should be aimed at developing play skills that will
promote the children's independent creative activity. As a result,
preschoolers will be able to freely implement various content in the game,
use language material with ease, and actively interact with their peers in
small play groups.

Conclusions and prospects for further research in the defined
direction.
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Role-playing games are an effective method of teaching foreign
languages to preschool children. They create a natural environment for
language practice, increase children's motivation, and contribute to the
rapid acquisition of language material. They promote the development of
not only language skills but also social interaction, cognitive abilities, and
creative thinking.

However, despite all the advantages of role-playing games, it is
important to understand the potential challenges: the need for preparation,
supporting shy children, balancing simplicity and complexity, correcting
language mistakes, and supplementing games with other types of
educational activities. If all these aspects are considered, the game becomes
not only an entertainment but also a powerful tool for effective foreign
language learning.

Further research may be focused on developing specific scenarios for
role-playing games, assessing their effectiveness at different age stages,
and integrating digital technologies into the educational game process.
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FORMATION OF COMMUNICATIVE COMPETENCE OF
PRIMARY SCHOOL LEARNERS WITH ADVANCED STUDY OF
ENGLISH

Early learning of foreign languages has been shown to contribute to a
child's all-round development and lay a solid foundation for further
learning. In today's world, where language skills are one of the most
important tools for success, teaching English in primary school is of
particular relevance. In order to meet the new requirements of the times, it
i1s necessary to introduce innovative teaching methods that would allow
students not only to master the language, but also to develop
communication skills and a culture of thinking.

In primary school, the main task of a teacher in teaching a foreign
language is to develop students' basic communicative competence. This
means the ability and readiness of younger students to communicate
interpersonally and interculturally with native speakers of the language
they are learning, both orally and in writing, within limited typical
situations and areas of communication that are accessible to a child of
primary school age, i.e. at a lower introductory level of language use.

The formation of foreign language lexical competence includes three
stages: 1) familiarization with new lexical items; 2) receptive-reproductive
training; 3) communicative practice. The purpose of the first stage is to
introduce new vocabulary items, explain their meaning and ensure initial
mastery. The purpose of the second stage is to organize students' training in
mastering the form and meaning of new lexical items, as well as in their
use at the phrase level. The purpose of the third stage is to provide students
with the opportunity to practice new vocabulary in various types of speech
activities [3, p.6].

One of the most effective methods of teaching a foreign language to
first-graders is the so-called Associative Symbols Method (ASM). The
basis of this method is the acquisition of foreign vocabulary and grammar
through imitation, which is as close as possible to real conditions. This is
the language of movements, gestures, facial expressions, body language, as
well as the code language of ideas and associations. Accordingly,
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according to the hypotheses of research scientists, the sound language of
people was preceded by sign language (William Stockow). The main aspect
of this method is the presence of a game component. It is thanks to this
component that MAS has an advantage over traditional approaches to
learning. It is known that in order to teach a foreign language to primary
school children, it is necessary to use methods and forms based on various
elements of game activities in combination with exercises and techniques
such as questions, visualization, instructions, explanations, etc [1, p. 325].

In the practice of teaching foreign languages abroad, the method of
James Asher, called Total Physical Response (TPR), is widely used at the
initial stage of learning. This method is based on the idea that the absence
of stressful situations significantly increases motivation to learn. Its basic
principles include: 1) understanding of a foreign language should precede
speaking; 2) understanding should be developed through the execution of
commands; 3) there is no need to force speaking, as the readiness to do so
appears spontaneously through the performance of physical actions on
commands. However, there is no consensus among scholars on the
appropriateness of using the full physical response method for learning a
foreign language. Some criticize the use of commands as the main method,
considering it artificial and ineffective from the point of view of the
communicative model [2, p. 304].

Michael Gruneberg, a well-known modern expert and author in the
field of teaching methods, believes that the keyword method is the most
effective way to learn foreign languages. In his author's program Keyword,
he shows that using associations to memorize new words is effective and
efficient.

In order to stimulate primary school students' interest in learning
English, the following techniques are used to train students in the use of
phonetic, lexical and grammatical material at each stage of learning,
namely: 1) competitions: games, contests, quizzes; 2) guessing: charades,
riddles, crosswords; 3) reincarnation: pantomime games, sketches,
dramatizations, role-playing games; 4) artistic performance: counting,
tongue twisters, rthymes, poems, songs; 5) story organization: fairy tales,
legends, fables and other stories.

Therefore, the development of communicative competence in primary
school students with advanced study of English is an important aspect of
their educational process. Effective acquisition of language skills at an
early stage provides the basis for further development of communication
skills in different situations. The use of interactive teaching methods, active
language practice, and maintaining interest in language learning help
students not only master the language material but also develop the ability
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to express themselves fluently in English.
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THE FORMATION OF JUNIOR PUPILS'
INTERDISCIPLINARY COMPETENCE IN THE PROCESS OF
COGNITIVE ACTIVITY IN FOREIGN LANGUAGE LESSONS

The formation of interdisciplinary competence of junior pupils is one of
the urgent tasks of modern education. It allows pupils to apply the
knowledge acquired in various subjects to solve complex tasks, which is
the basis for the development of creative thinking and adaptation to modern
challenges. This becomes especially important in foreign language lessons,
where knowledge is integrated with other fields of study.

Such scientists as N. Bibik, G. Ball and O. Savchenko emphasize the
importance of integrating interdisciplinary knowledge into the educational
process [1, 2]. The major part of their researches is focused on the theory of
interdisciplinary connections and their application in general education. S.
Dubovyk studied the formation of pupils’ cognitive activity in the context
of learning a foreign language, however, the researches devoted to
interdisciplinary competence in primary school remain poorly developed
[3]. Thus, the need for specific pedagogical tools that contribute to the
formation of this competence in foreign language lessons remains relevant.

The purpose of the article is to determine the ways and pedagogical
conditions of formation of interdisciplinary competence of junior pupils’ in
the process of cognitive activity in foreign language lessons. The work will
also consider methods and techniques that contribute to the integration of
knowledge from various subjects in the process of learning a foreign
language.

The cognitive activity of junior pupils is based on their innate curiosity
and desire to learn new things, explore the world around them, and
integrate the acquired knowledge into their daily lives. At this stage of
development, children are highly receptive to interdisciplinary approaches
that allow them to establish meaningful connections between different
subjects. By engaging in activities that bridge multiple disciplines, they can
develop a more holistic understanding of the world. This is particularly
relevant in foreign language lessons, where knowledge from other areas
can significantly enhance both language acquisition and cognitive skills.
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Integrating subjects such as mathematics, natural science, or history into
language learning provides students with opportunities to reinforce prior
knowledge, recognize patterns, and apply their learning in diverse contexts.

In foreign language lessons, it is essential to use tasks that require the
application of knowledge from other disciplines. This not only makes the
learning process more engaging and dynamic but also allows students to
perceive language as a tool for exploring and understanding different fields
of study. The integration of interdisciplinary tasks can be achieved through
various methods, including [4]:

Thematic lessons that connect a foreign language with other subjects:
These lessons create opportunities for students to learn vocabulary
and linguistic structures while simultaneously deepening their
understanding of other disciplines. For example, when studying the
English names of animals, pupils can simultaneously discuss their
natural habitats, behavioral characteristics, and classifications within
the biological hierarchy. Similarly, while learning about historical
events, students can explore key English terms related to specific
time periods, important figures, and significant milestones in world
history. Such thematic integration ensures that language learning is
not isolated but rather intertwined with broader educational content.
Project activities that combine knowledge from different disciplines:
Project-based learning encourages students to apply their skills in
real-world contexts. For instance, pupils can create projects on
environmental conservation, combining their knowledge of
geography and biology with English-language skills. A project on
"The Climate of Different Continents" could involve students using
English to describe weather patterns, geographical features, and the
impact of climate change. Similarly, a mathematics-integrated
language project could include tasks such as calculating distances
between cities in different countries while using English to describe
travel routes and cultural landmarks. Through these activities,
students develop not only linguistic competence but also analytical
and problem-solving skills.

Game technologies as a means of interdisciplinary learning: Didactic
games provide an engaging way to combine knowledge from various
subjects while fostering students' cognitive activity and interest.
Games such as language-based puzzles, educational quizzes, and
role-playing scenarios allow pupils to apply knowledge from
multiple disciplines in an enjoyable and interactive manner. For
instance, a board game that requires answering geography-related
questions in English can help students practice language skills while
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reinforcing their understanding of world geography. Similarly, a
mathematical game that involves solving word problems in English
enhances both numerical literacy and language proficiency. By
incorporating game-based learning, teachers can create a stimulating
educational environment that nurtures both curiosity and knowledge
integration.

To effectively cultivate interdisciplinary competence, it is crucial to
establish specific pedagogical conditions that support integrated learning.
The main pedagogical conditions contributing to the formation of
interdisciplinary competence include [5]:

The presence of integrated educational programs: Schools should
develop curricula that naturally incorporate interdisciplinary
learning, ensuring that students encounter thematic connections
across various subjects. A well-structured curriculum fosters
coherence and continuity in learning, allowing students to recognize
the relationships between different fields of knowledge.

The use of problem-based learning methods: Problem-based learning
(PBL) encourages students to engage with complex, real-world
problems that require them to draw upon knowledge from multiple
disciplines. This approach enhances critical thinking skills and
promotes deeper learning. For instance, students working on a
project about environmental sustainability may need to analyze
scientific data, interpret graphs, and discuss solutions in English,
thereby merging science, mathematics, and language studies.

The development of pupils’ critical thinking skills: Encouraging
students to analyze, compare, and evaluate information across
different subjects strengthens their ability to think critically and draw
meaningful conclusions. Teachers can facilitate this by designing
activities that require students to reflect on their learning, ask
thought-provoking questions, and explore alternative perspectives.
Discussions that involve debating social issues, analyzing literature,
or solving logical problems in a foreign language contribute to the
development of higher-order thinking skills.

The teacher’s role as a facilitator of interdisciplinary learning:
Teachers play a key role in ensuring the successful integration of
various disciplines into the educational process. They must design
lesson plans that foster cross-subject connections, encourage students
to explore topics from multiple angles, and provide guidance on
applying interdisciplinary knowledge effectively. Additionally,
teachers should continuously seek professional development
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opportunities to enhance their ability to implement integrated
teaching strategies.

By implementing these pedagogical strategies, educators can create a
rich and meaningful learning environment where students actively engage
with content, make cross-disciplinary connections, and develop essential
cognitive and linguistic skills. The integration of interdisciplinary learning
in foreign language lessons not only enhances language proficiency but
also prepares students for future academic success by equipping them with
the ability to think critically, solve problems, and apply knowledge in
diverse contexts.

Therefore, the formation of interdisciplinary competence of junior
pupils’ in foreign language lessons is an important aspect of modern
education, which contributes to the development of complex thinking and
the ability to apply knowledge in various situations, further researches
should be focused on the development and implementation of new
integrated curricula, as well as the effectiveness of different teaching
methods that promote the development of this competence.
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THE FORMATION OF FOREIGN LANGUAGE LEXICAL
COMPETENCE IN PRIMARY SCHOOL STUDENTS THROUGH
INTERDISCIPLINARY CONNECTIONS

The modern educational reform in Ukraine aims at developing key
competencies in students, among which foreign language lexical
competence plays an essential role. According to the concept of the New
Ukrainian School (NUS), students must acquire proficiency in a foreign
language for successful communication and integration into the global
space. The ability to communicate in a foreign language is not only a tool
for academic success but also a necessity in the contemporary world, where
globalization has created an interconnected environment for professional
and personal interactions. Early language learning helps students build a
strong foundation for their future studies and careers, allowing them to
participate in cross-cultural dialogue and develop a broader perspective on
the world [1].

One of the fundamental aspects of language acquisition is lexical
competence, which refers to the ability to understand and effectively use
words and phrases in communication. In primary school students, lexical
competence involves not only memorizing words but also developing the
skills to apply them in various contexts. A well-formed lexical base allows
learners to express their thoughts clearly, understand spoken and written
language, and engage in meaningful conversations. The psychological
characteristics of young learners, such as their natural curiosity and ability
to absorb new information quickly, make this stage of education ideal for
introducing and reinforcing vocabulary.

The purpose of this article is to analyze the theoretical foundations
and methodological approaches to developing foreign language lexical
competence in primary school students, particularly through the use of
interdisciplinary connections.

Foreign language education in primary school should be engaging and
dynamic, incorporating various techniques to ensure effective learning [2].
The use of interdisciplinary connections has proven to be one of the most
efficient approaches in this regard. By integrating foreign language
learning with other subjects, such as mathematics, natural sciences, art, and
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music, teachers can create a more immersive and meaningful learning
experience. This method not only reinforces linguistic knowledge but also
helps students see the practical application of the language beyond the
classroom setting. For instance, learning numbers and basic arithmetic in a
foreign language during a math lesson can enhance both linguistic and
mathematical skills simultaneously. Similarly, exploring nature-related
vocabulary in science lessons strengthens comprehension and retention by
providing real-life contexts.

Interdisciplinary connections contribute to cognitive development by
encouraging students to establish links between different fields of
knowledge [3]. When students recognize how language is connected to
various subjects, they develop a deeper understanding of concepts and
improve their ability to transfer knowledge from one area to another. This
approach also enhances motivation, as learners find the lessons more
engaging and relevant to their daily lives. Research in language pedagogy
suggests that interdisciplinary learning supports long-term retention of
vocabulary and fosters a more holistic educational experience.

The process of forming lexical competence in primary school students
occurs in several stages. The first stage involves introducing new lexical
units, during which children become familiar with the pronunciation and
meaning of words. At this stage, teachers employ visual aids, interactive
games, and storytelling techniques to make learning more engaging.
Exposure to authentic language materials, such as songs, videos, and
illustrated books, further facilitates comprehension.

The second stage focuses on receptive-reproductive training, where
students reinforce their knowledge through structured exercises. Activities
such as matching words with images, filling in missing words in sentences,
and practicing simple dialogues help solidify their understanding. At this
stage, repetition and contextual usage play a crucial role in ensuring that
new vocabulary becomes an active part of the learner's linguistic repertoire.

The final stage is communicative practice, where students apply their
acquired vocabulary in real-life conversations. Role-playing exercises,
group discussions, and interactive storytelling sessions encourage students
to use new words in meaningful ways. Creating a classroom environment
that simulates real-world communication allows learners to gain confidence
in their language skills. Teachers can facilitate this process by designing
collaborative projects that require students to work together using the target
language, such as creating a class newspaper, conducting interviews, or
preparing simple presentations on familiar topics.

Incorporating interdisciplinary connections into language education
also supports differentiated learning by catering to various learning styles.
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Some students learn best through visual stimuli, while others prefer
auditory or kinesthetic activities. By integrating elements from different
subjects, teachers can create diverse learning experiences that
accommodate individual preferences. For instance, artistic students may
benefit from drawing and labeling pictures, musically inclined learners may
enjoy singing songs in a foreign language, and kinesthetic learners may
engage more effectively through movement-based activities such as acting
out stories or participating in language-based physical games.

Moreover, interdisciplinary approaches prepare students for real-world
communication, where language is rarely used in isolation. In professional
and everyday settings, people use language to discuss a wide range of
topics, from scientific discoveries to cultural traditions. By exposing
students to vocabulary related to multiple subjects, educators equip them
with the skills needed to navigate diverse conversations and understand
various types of content. This approach aligns with modern educational
trends that emphasize the development of critical thinking, creativity, and
problem-solving skills alongside linguistic competence.

Another advantage of interdisciplinary learning is its positive impact on
student motivation. Young learners often struggle with memorizing
vocabulary when it is presented in isolation. However, when words are
introduced within meaningful contexts, students are more likely to
remember and use them effectively. For example, learning about seasons
and weather patterns in both foreign language and science classes
reinforces vocabulary retention and enhances comprehension. When
children see the relevance of language in their everyday experiences, they
develop a more positive attitude toward learning and become more
enthusiastic about expanding their knowledge.

To maximize the effectiveness of interdisciplinary connections in
language education, teachers should adopt an integrated curriculum
approach that aligns language learning objectives with those of other
subjects. Collaboration among teachers of different disciplines can lead to
more cohesive and well-structured lessons that facilitate cross-subject
learning. Schools can also implement project-based learning strategies that
encourage students to apply language skills in multidisciplinary tasks, such
as organizing an international food festival, designing an eco-friendly
community, or creating a bilingual guidebook for their school.

In conclusion, the formation of foreign language lexical competence in
primary school students is a vital aspect of their educational development.
The use of interdisciplinary connections enhances this process by making
vocabulary learning more engaging, meaningful, and applicable to real-life
situations. By integrating foreign language instruction with other subjects,
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educators can create a dynamic learning environment that fosters deep
understanding, long-term retention, and increased motivation. This
approach not only prepares students for future language proficiency but
also equips them with essential cognitive and social skills necessary for
success in an increasingly interconnected world.
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THE FORMATION OF COMMUNICATIVE COMPETENCE IN
THE PROCESS OF TEACHING FOREIGN LANGUAGES IN
PRIMARY SCHOOL

At the current stage of the development of society, the formation of a
full-fledged personality in the younger generation is one of the most
important tasks of a teacher. In today's society, people need to be able to
adapt to different learning and living environments, apply communicative
skills, overcome difficulties and actively engage in interpersonal
communication. This is also the time of a growing demand for knowledge
and use of foreign languages in many spheres of life due to the joining of
our state to the global community. Therefore, while teaching children, it is
important to pay attention not only to the development of communicative
skills in the state language, but also to the development of communicative
competence in the use of foreign languages in primary school.

Such scientists as T. Havinska, T. Bychkivska, N. Shustval, G.
Koltsova, Yu. Derkach, M. Chmil, O. Feschenko, K. Yutskovich dealt with
the problem of researching the methods of forming communicative
competence of schoolchildren during the process of teaching foreign
languages.

The purpose of the article is to highlight the methods that will
contribute to the formation of communicative competence in the process of
teaching foreign languages in primary school.

Studying foreign languages at school aims to develop in students a
flexible tool for mastering it, the ability to use a foreign language fluently
in conversation. This goal envisages interconnected communicative and
sociocultural development of students by means of a foreign language to
prepare them for intercultural communication in various spheres of life. As
stated in the document “State Standard of Basic and Complete General
Secondary Education”, the formation of pupils’ skills and abilities of
foreign language communication requires their achievement of such a level
of communicative competence that would be sufficient for carrying out
communication in certain communicative spheres [1].

The term “communicative competence” comes from the Latin words
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“communico”  meaning ‘“‘unity, transmission, connection”  and
“competenis”’ meaning “capable”. Therefore, the notion “communicative
competence” means a set of knowledge about the norms and rules of
conducting natural communication — a dialogue, a dispute, negotiations,
etc. [2: 209].

One of the methods that contributes to the formation of communicative
competence is storytelling [3]. Storytelling is the process of presenting
information through interesting and memorable stories. It is one of the
ways to diversify classes, find an approach to any child and motivate
students [4]. This method helps to use the laws of practical psychology and
achieve a lasting impact on students, while maintaining a respectful attitude
towards them.

For forming communicative skills, four types of materials can be used:

1) digital storytelling (adaptation of video materials);

2) storytelling based on the story;

3) storytelling based on the script;

4) storytelling based on real situations.

Effective interactive learning technologies that contribute to the
formation of students’ communicative competence are working in pairs,
working in threes, changing threes, "carousel", "aquarium", "big circle",
"microphone", unfinished sentences, "brainstorming", analysis problems,
"mosaic", circle of ideas, acting out the situation in roles (role play,
imitation), discussion, talk show [5:50].

The use of various games in the lesson will also have a positive effect
on the development of communicative skills. Let us give some examples.

1. The game "Say Your Name".

Students receive cards on which their names are written in English. The
game takes place in the form of a dialogue between the teacher and the
student.

T: What is your name?

P: My name is Oleh.

T: Spell your name, please.
P: O-l-e-h.

2. The game "Describe a Wondrous Creature".

Children pair up and take turns going to the board. Pictures of creatures
are attached to children's backs. Children take turns to look at the pictures
and describe in English the creatures they have.

3. The game "Game with a Ball".

This game can be adapted to the topic of the lesson. Let us take the
topic "My Pets" as a sample. The teacher starts the game holding the ball in
his hands, briefly talks about his pet: “I have a cat. He is gray in color and
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has green eyes”. Then the student passes the ball to the next child, who is to
tell about his animal.

The communicative approach to foreign language teaching prioritizes
the practical use of language as a means of communication rather than
focusing solely on the memorization of grammar rules or vocabulary lists.
This method encourages pupils to actively engage in real-life conversations
helping them develop the ability to express themselves fluently and
confidently in the target language.

To achieve this, teachers must create a classroom environment that
fosters meaningful interactions, incorporating techniques such as role-
playing, discussions, debates, storytelling, and problem-solving activities.
These interactive exercises enable schoolchildren to practice speaking in
context, reinforcing their ability to convey thoughts, emotions, and
opinions effectively.

Additionally, the communicative approach emphasizes authentic
language exposure through dialogues, listening activities, and multimedia
resources. Teachers should encourage collaborative learning, where
children work in pairs or groups to simulate real-life communication
scenarios. By integrating situational learning and task-based activities,
educators help learners build confidence in using the language naturally
rather than relying solely on theoretical knowledge.

Ultimately, the goal of mastering the communicative competence in
English lessons is to equip students with the skills necessary to use the
foreign language as a practical tool in everyday interactions, professional
settings, and cultural exchanges. Through consistent practice, learners gain
the confidence to communicate effectively in diverse contexts, making
language acquisition a dynamic and engaging process.
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CURRENT APPROACHES AND METHODS IN EARLY
ENGLISH LANGUAGE LEARNING

The effectiveness of foreign language learning largely depends on the
methods and techniques used in the educational process. Methodologists
define a method as a way to achieve a set goal, which is fundamental to
pedagogical science. In the context of primary education, various teaching
methods are distinguished, including reproductive, exploratory, verbal,
visual, practical, and self-study methods. Additionally, there are specialized
methods for learning foreign languages, such as the direct method,
communicative method, grammar-translation method, audio-visual method,
and suggestopedia.

The learning process consists of three main stages: introduction to new
material, training, and practical application of knowledge. Different
methods and approaches are used at each stage. For instance, during the
introduction stage, demonstration and explanation play a key role as the
teacher introduces students to new language structures and their usage. The
training stage involves the active application of language constructions in
exercises, which can be individual or group-based.

The final stage consists of using acquired knowledge in real
communicative situations. The communicative method is one of the most
effective approaches to foreign language learning. It is based on simulating
situations close to real communication and focuses on developing oral
speech. The main principles of this method include the communicative
orientation of the learning process, situational communication, and
individualized learning. Practical application is implemented through
dialogues, role-playing games, and interactive tasks.

The grammar-translation method is a traditional approach that involves
learning grammatical rules followed by their application in text translation.
Despite criticism for its lack of a communicative component, it remains
effective in developing grammatical competence and expanding
vocabulary. The audio-visual method incorporates audio and video
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materials to develop listening comprehension skills. It is especially
effective in primary school, as children absorb material better through
visual images. The use of cartoons, film strips, and short video lessons
helps immerse students in a language environment. Suggestopedia,
developed by Georgi Lozanov, aims to eliminate psychological barriers in
learning. The core principle of this approach is creating a relaxed
atmosphere using music, rhythm, and other means that stimulate
subconscious memorization [1, p. 25].

Control and self-assessment play a crucial role in the learning process.
The use of game-based testing, competitions, and interactive tasks
increases student motivation. In primary school, assessment is often
conducted in a non-stressful way to maintain students' interest in learning.
The choice of foreign language teaching methods should correspond to
students' age characteristics.

At an early stage, using game-based methods is important for
developing interest in the subject. Additionally, combining multiple
methods within a single lesson enhances the learning process and ensures
comprehensive material retention [2, p. 56].

The game-based method involves various games (linguistic, active,
role-playing) that motivate children to actively participate in learning. This
approach makes learning engaging and natural, reduces language barriers,
and develops communication skills. The Total Physical Response (TPR)
method combines speech activities with physical actions. Children follow
commands, answer questions, and interact with the teacher through
physical movement, which enhances vocabulary and grammar acquisition
through direct experience [3, p. 95].

Modern information and communication technologies (ICT) play a
significant role in early English language learning. The use of interactive
applications, educational platforms, multimedia resources, and video
lessons increases motivation, develops audiovisual skills, and
individualizes the learning process. Early English language learning is a
crucial component of a child's multilingual competence. The application of
modern methods, such as the communicative approach, immersion method,
game-based method, TPR, and technology integration, contributes to
effective and natural language acquisition. Further research could focus on
developing adaptive methods that consider individual student
characteristics and cognitive development.

Foreign language teaching methodology in primary school is based on a
combination of various methods and techniques. The communicative
approach, audio-visual technologies, grammar-translation method, and
suggestopedia each have their advantages and areas of application. The
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choice of a specific method depends on the learning situation, students'
proficiency level, and pedagogical objectives. Combining theoretical
knowledge with practical application allows for high achievements in
foreign language learning. Considering the rapid development of digital
technologies, future research should focus on the effective use of
multimedia tools and interactive applications. Studying the impact of
virtual classrooms, games, and mobile applications on the learning process
will help determine the optimal ways to use technology to improve
children's language skills. Special attention should be paid to researching
the safe use of digital technologies and their effects on children's emotional
and social development [4, c. 28].

It is also important to study and compare different methods used in
early English language learning, such as game-based methods, TPR, the
communicative approach, and Content and Language Integrated Learning
(CLIL). In particular, researching the effectiveness of combined methods
that integrate different approaches and address individual student needs is
promising. Furthermore, the study of sociocultural aspects affecting the
learning process is essential.

Language socialization, the influence of the linguistic environment, and
factors related to family and educational conditions can significantly
impact learning outcomes. Therefore, future research should consider the
role of the social context in early English language acquisition. Given the
importance of early learning for further language development, researching
the optimal age for intensive English language study is highly relevant.
Investigating the neuropsychological aspects of child development and
identifying the best age periods for language acquisition will help refine
teaching methodologies.
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INNOVATIVE TECHNOLOGIES FOR TEACHING PRIMARY
SCHOOLCHILDREN IN ENGLISH LANGUAGE LESSONS

In today's world the rapid development of technologies requires new
approaches to teaching, especially in primary school, where the
fundamentals of knowledge are laid. Innovative technologies for teaching
English are becoming important tools that help to increase schoolchildren's
motivation and develop their communicative skills.

The relevance of this topic is due to the need to integrate modern
technologies into the educational process, which allows creating an
interactive environment. The use of digital resources, games, multimedia
and other innovative methods makes lessons more interesting and effective.
This not only improves the comprehension of a new material, but also
forms the skills of independent work, critical thinking and creativity of
primary schoolchildren.

Considering innovative technologies, let's clarify the concepts of
"innovation" and "technology". The word "innovation" is of Latin origin
and means renewal, change, introduction of something new. Innovation -
learning oriented to dynamic changes in the surrounding world and
educational activity, which is based on the development of various forms of
thinking, creative abilities, high social and adaptive capabilities of the
individual [1:9].

The concept of "technology" arose in world pedagogy also as a contrast
to the existing concept of "method". The drawback of the method is its
inflexibility and statistical nature.

L. Podymova considers innovation to be a complex process of creating,
distributing, and using a new practical tool in the field of engineering,
technology, pedagogy, and scientific research. [2: 23].

The American theoretician of the theory of innovative changes E.
Rogers, with his diffuse model, indicates that in any innovation, its
participants fall into one of the following five categories:

* the one who gives birth to innovative ideas;

» someone who immediately picks up innovative ideas;

115



* one who belongs to the majority, who quickly perceives innovative
1deas;

* one who belongs to the majority, which slowly accepts innovative
1deas;

» someone who lags behind the process of introducing innovations [3].

Innovative technologies for teaching primary schoolchildren in English
classes are the latest methods, tools and approaches implemented to
improve the English language learning process. They include the use of
digital platforms, interactive games, multimedia materials and project
methods. These technologies promote the active participation of students,
increase their motivation, ensure the development of communicative skills
and form critical thinking, responding to the needs of modern education.

The purpose of this article is to consider the importance of innovative
technologies for teaching English to primary schoolchildren, which develop
individual creativity, increase motivation to learn the language, and
improve language as the main mechanism of communication.

Technologies for working out debatable issues involve public
discussion of a certain controversial issue, taking up and defending one or
another position. In the course of working out debatable issues, children
express their own opinion regardless of what it is, substantiate it, give
arguments regarding its correctness and accuracy, exchange their ideas
with other participants, etc.

Techniques for processing discussion issues include:

"PRESS Method",

"Take a position",

"Change position",

"Continuous scale of opinions",

"Discussion",

"Discussion in the style of a television talk show",

"Evaluative discussion",

"Debate".

We will give examples of exercises using interactive learning
technologies in English lessons in primary grades.

1) During the foreign language lesson, we use various types of
interactive activities, for example, "Brainstorming". This form of
interactive activity is perhaps the most interesting, exciting and, most
importantly, relaxed. This type of work encourages students to show
imagination and creativity, gives them the opportunity to freely express
their thoughts.

2) Students like the game "In the line". Passing a soft toy to each other
in turn, one of the students says a word in Ukrainian and passes the toy to
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the one who has to translate it into English. And then this student says his
word and passes the toy to the next one.

3) During the lessons, you can also use the interactive technology
"Microphone", which gives everyone the opportunity to say something
quickly, taking turns, answering questions or expressing their opinion or
suggestion. I organize my work in the following way. First, I ask the class a
question. For example, from the topic "Music".

Modern technologies provide individualization of learning, allowing
each child to absorb material at a pace that best suits their cognitive
abilities and learning style. This personalized approach ensures that
children who require additional time to grasp concepts are not left behind,
while those who learn more quickly can move ahead without unnecessary
repetition. The flexibility afforded by technology helps cater to diverse
learning needs, including students with special educational requirements,
by offering adaptive learning tools and resources [4].

In addition, the integration of digital resources in education plays a
crucial role in developing essential skills for successful adaptation in the
information society. Exposure to digital tools in the classroom helps
schoolchildren become proficient in using modern technologies, fostering
digital literacy, critical thinking, and problem-solving abilities. As
schoolchildren engage with interactive whiteboards, multimedia content,
and online educational platforms, they develop competencies in
information management, effective communication, and collaborative skills
that are indispensable in the 21st-century workplace.

Moreover, digital learning environments encourage self-directed
learning and autonomy. These skills are vital for lifelong learning and
adaptability in a rapidly evolving digital world. By incorporating
technology into education, schools not only enhance academic achievement
but also prepare students to confidently engage with the demands of a
technology-driven society.

The introduction of innovative technologies into the educational
process in primary school is an important factor in increasing the
effectiveness of English language learning. The use of interactive methods,
multimedia resources and game technologies not only involves children’s
interest, but also promotes the development of their communicative skills,
critical thinking and creativity.
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THE USE OF AN INTERACTIVE WHITEBOARD IN ENGLISH
LANGUAGE CLASSES IN NEW UKRAINIAN SCHOOL

In today’s globalized world, the demand for foreign language
proficiency has significantly increased. As a result, teaching methods in
primary schools are evolving, incorporating innovative educational
technologies and adopting best practices from FEuropean language
instruction. Mastery of foreign languages as a means of global
communication has become a key priority, prompting an ongoing search
for the most effective teaching strategies. One such approach is the
integration of information and communication technologies into the
educational process. The interactive whiteboard is an essential tool that,
according to researchers and experienced educators, enhances
communication between teachers and students, facilitates language
acquisition, and strengthens the communicative aspect of foreign language
learning.

The interactive whiteboard can be used at various stages of the lesson
to support different language skills, including speaking, vocabulary
acquisition, grammar practice, listening comprehension, reading, and
writing.

The purpose of this article is to explore the role of interactive
whiteboards in enhancing the teaching and learning process of the English
language in primary education, highlighting their benefits and applications
in various linguistic activities.

For example, in reading skills development, methodological techniques
such as "Establishing Correspondences," "Restoring the Text," "Omissions
in the Text," and "Highlighting Key Information" can be effectively
applied. In communicative competence building, exercises like "Unfinished
Sentences," "Dialogue Completion," and "Establishing Correspondences"
foster interaction and engagement. Vocabulary acquisition benefits from
techniques such as "Categorization," "Odd One Out," "Comparison," and
"Gap-Filling Exercises." Writing skills can be enhanced through activities
like "Filling Gaps in the Text," "Reconstructing Deformed Text," and "Text
Completion." Grammar practice can be reinforced through methods like

119



"Error Detection," "Odd One Out," "Gap-Filling Exercises," "Sentence
Structuring," and "Linguistic Games."

By incorporating an interactive whiteboard, teachers can make lessons
more dynamic, engaging, and interactive [1]. This method increases student
motivation by creating an environment that is visually stimulating and
engaging. Unlike traditional teaching methods that often rely heavily on
passive learning, an interactive whiteboard provides students with an
opportunity to actively participate in the lesson, thereby fostering their
interest and enthusiasm. The use of multimedia elements such as images,
videos, and animations helps students grasp complex linguistic concepts
more quickly and efficiently. This type of visual representation enables
learners to associate words and phrases with images, which aids memory
retention and recall. Additionally, an interactive whiteboard allows teachers
to diversify their teaching strategies by incorporating a variety of materials,
such as interactive exercises, quizzes, and real-time feedback mechanisms.
This approach ensures that students receive immediate responses to their
inputs, reinforcing learning and helping them correct errors on the spot [2].

The ability to personalize learning through an interactive whiteboard is
another significant advantage. Teachers can modify lessons in real-time,
adapting activities and exercises to meet the specific needs of their
students. This flexibility is particularly beneficial for differentiated
instruction, where students with different levels of language proficiency
can work at their own pace. Through interactive software, educators can
design tasks that cater to various learning styles, whether visual, auditory,
or kinesthetic, ensuring that every student has an equal opportunity to grasp
new material effectively. Furthermore, students can manipulate digital
content by copying, pasting, editing, and correcting their work, which not
only enhances their technical skills but also fosters self-confidence and
encourages independent learning. Being able to actively engage with
learning materials makes students more likely to retain information and
apply it in real-world contexts.

Visualization plays a crucial role in language learning, and the
interactive whiteboard aids in this process by enabling faster recognition
and understanding of new language concepts. Since students are often more
engaged with visually rich materials, they can quickly grasp vocabulary,
sentence structures, and grammatical patterns. The interactive whiteboard
also allows for the seamless integration of various forms of content, such as
combining text with images, animations, and audio components. This
creates an immersive learning environment that mimics real-life language
use, making it easier for students to acquire and internalize language skills.
Additionally, the inclusion of audio files with native speaker
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pronunciations provides students with accurate pronunciation models,
which is particularly valuable for developing listening and speaking skills
[1].

Another significant advantage of interactive whiteboards is their ability
to foster collaborative learning. By encouraging teamwork and active
participation, these tools create opportunities for students to engage in
group discussions, role-playing activities, and problem-solving tasks.
Working together on interactive exercises promotes peer learning and helps
students develop essential communication skills. When students
collaborate, they learn from one another, exchange ideas, and refine their
language abilities in an authentic and meaningful way. Moreover, teachers
can use the whiteboard to facilitate real-time feedback and discussions,
making lessons more interactive and lively [3].

As a multimedia learning tool, the interactive whiteboard significantly
enhances the quality and effectiveness of foreign language instruction. Its
intelligent use by teachers can improve student learning outcomes and
engagement, create interactive and stimulating lesson environments, boost
students’ motivation to learn a foreign language, and streamline lesson
preparation by reducing the need for printed materials and optimizing
classroom time. The ability to store and retrieve previous lesson materials
means that teachers can build upon prior knowledge more effectively,
helping students to make connections between different topics and
reinforcing their understanding over time. Moreover, interactive
whiteboards are not limited to regular lessons but can also be used in
extracurricular activities, language clubs, and optional classes. They can
serve as a valuable resource for organizing language competitions,
presentations, and project-based learning activities. However, it is
important to remember that the interactive whiteboard is a supplementary
tool—its effectiveness ultimately depends on the teacher’s skill in
integrating it into the learning process.
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OCOBJIMBOCTI NEPEKJIALY AHTJIIMCHBKUX TEPMIHIB
BIMCHKOBOI COEPU HA YKPATHCBKY MOBY

[MutanHs mnepekiaay BIMCHKOBOI TepMiHONOrii Halyno 0coOIMBOI
aKTYaJbHOCTI JIJI1 HAcC IMICJII MOBHOMACIITAOHOTO BTOPTHEHHS pocii Ha
TepuTopito YKpainu. MixkHapoHa BiiiCbKOBa JI0NIOMOTra JIUIIE MiAKPECIIIOE
HEOOXIHICTh  3JIarOJDKCHOI  B3a€EMOJii  YKpailHCHKHUX  BIHCHKOBHX 3
1HO3eMHUMHU TIapTHEpaMU, M0 HEMOXJIHBE 03 SKICHOrO0 BIHCHKOBOTO
nepexany.

Ilepeknan BIMCHKOBOI TEpMIHOJOTI, SK 1 OyAb-IKWUW I1HIIUH BUJ
nepexiany, 0a3yeThbCsi Ha 3arajbHUX MPUHIUIAX, METOAAaX 1 Mpuiiomax.
Onnak, y mepekiiajii BIMCBKOBHX TEPMIHIB OCOOJIMBOI Baru HaOyBarOTh
TOYHICTh Ta aJICKBaTHICTh, OCKUIBKH BiJl IIbOTO MOXKYTh 3QJICKATH BaXKIIUBI
pIIlICHHS Ta YCIiX BiMChKOBUX omepariii. KpiM Toro, BakivBe 3HA4YCHHS
Mae Tmepeaada CTpyKTypHOi (pOpMH Ta MOCIITOBHICTh BUKIIANy iHMOpMaIii
[1:97].

Jlo ocobGnuBocTel BIHCHKOBOI TEPMIHOJIOTII, IO YCKJIQJIHIOIOTH
nepeKsia, MOXKHa BiTHECTH TaKi:

- Pi3Huus y BilicCbKOBHMX CTpaTerisix Ta TPaJAuIlisiX.

[lepexnan BIHCHKOBUX TEPMIHIB 3 aHTJIIHCHKOI MOBH, BPaxXOBYIOUH
BIICBKOBI CHCTEMH AaHTJIOMOBHUX KpaiH, YCKIAQTHIOETbCA depe3 ix
BIIMIHHOCTI BiJl YKpaiHCBHKOI.

Ile 3ymMoBneHO: pi3HUMHU MIAXOJaMU JO0 OpTraHizaiii apMmii, 30Kkpema
BIIMIHHOCTSIMH B CHCTE€MI BIHCHKOBHX 3BaHb, PIZHHUICIO Y BIHCHKOBHX
cTparerisx Ta Taktuii [3:59]. [ledaki TepMiHHM MOXYTh MaTH pi3HI
3HAYCHHs, HAMIPUKJIAA, aHTTHChbKud Tepmin "field artillery” B apmii CLLIA
MO3HAYA€E MAPO3LTH, BIAMOBINATBHI 32 apTHIEPINCHKY MIATPUMKY Ha MO
6or0. B ykpaiHcekii apmii aHamoriyHa  (QYHKIII BHUKOHYETHCS
MIIPO3ALIaMU paKeTHUX BIACHK 1 apTuiepii. [Ipsmuii nepeknan "moiaroBa
apTuiepisa" He MOBHICTIO BigoOpakae oOCsT 3aBIaHb IMUX MIAPO3ALTIB B
YKpaiHCbKOMY KOHTEKCTI.
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- FEkeiganenmuicms ma aoanmayiss. mepminie 6iONOGIOHO peanisim
CbO20OEHHSL.

He Bci aHrmiiicbki BIMCHKOBI TE€PMIHM MarOTh TOYHHM YKpaiHCHKUMN
BIANMOBIAHUK. Lle crnpuumHse TpynHOII, 30KpeMa y MNepekiaal 3BaHb Ta
nocan. Y 360poiinux Cuiax YkpaiHM HeMmae MpSIMOro aHajora 3BaHHS
Warrant Officer, sike icHy€e B apMisiX aHTJIOMOBHUX KpaiH. Ane y 2020 porii
B pe3ynbTari pedopM, COpsIMOBaHUX Ha HAOJIMKEHHS [0 CTaHAapTiB
HATO, Oynu 3anmpoBaJKeHl HOBI CepKaHTChKI 3BaHHS, Taki SK «1ITad-
CepXaHT», «MalcTep-CepkKaHT», «CTApIIMA  MaicTep-cepKaHT»  Ta
«TOJIOBHUU  MaicTep-cepkanT». Lli  3BaHHA 3aliMalOTh TPOMIKHE
MOJIOKEHHS MDK CEPXKAHTCHKUM 1 O(IIEPChKUM CKJIAJOM, 0 YaCTKOBO
BifnoBinae poui Warrant Officer B iHIIUX apMisx [5].

Taki x mnpobieMu BUHUKAIOTH 1 B TMpoLECl MNepeKyagy OAUHUIb
030po€HHS Ta BICHKOBOI TexHiku. Hampukian:

Infantry Fighting Vehicle (IFV) — yacTo mepekiiajaeThcsi K «0oioBa
mamuHa mixotd (BMII)», xouya xonunentyansHo 3axinHi IFV 1 paasHchKi
BMII mMaroTh pi3HI XapaKTEePUCTUKH.

Main Battle Tank (MBT) 3a3Buuaii mepefacTbCsi SK «OCHOBHUU
ooitoBuii Tank». [Ipore 3aximai MBT, taki sik M1 Abrams abo Leopard 2,
CYTTEBO BIJIPI3HSAIOTHCSA BIJ TaHKIB TOCTPAASTHCHKOTO BHUPOOHUIITBA Ta
yKpaiHChbKUX Mojenel, 30kpema T-64 um T-84, ocoOauBO 3a piBHEM
OpOHIOBaHHsI, 030POEHHSI Ta €IEKTPOHHUX CUCTEM. Lli BIAMIHHOCTI MOXYTh
CIPUYHMHATA HETOYHOCTI Yy PO3YMIHHI Ta BHUKOPUCTAHHI TEPMIHOJIOTII.
ToMy mim yac mepekiiay BaKJIMBO BpPaxOBYBaTH HE JIHIIE OyKBaJbHUU
3MICT TepMiHA, @ ¥ TeXHIYHI Ta KOHCTPYKIIIMHI OCOOJIMBOCTI BiAMOBIAHOT
TEXHIKH.

- Kanvkyeanns ma 3ano3uyeHus.

KanpkyBanHs, abo mochmiBHMM mepekian Oe3 anmamrailii, Moxe
MPU3BOAUTH JI0 BTPAaTH TOYHOCTI TepMiHiB. Hampuknan, aHrmiiichkuii
TepMiH Fire support 4acTo TEpeKIATa€EThCs SIK «BOTHEBA MIATPUMKAY.
OmHak y piBHUX KOHTEKCTaxX IIeM TEepMIiH MOXKE OXOIUTIOBATH
apTUIEPIChKy, MIHOMETHY a00 aBiaIliiHy JOTOMOTY, [0 BUMAarae OuIbII
TOYHOTO MEPeKIIaay Il YHUKHEHHSI HEOTHO3HAUYHOCTEM [4:266-268].

3amo3WyeHHs TEPMIHIB TaKOXX MOXXE CTBOPIOBATH  TPYIHOIII.
Hampuknan, cioBO «JIpoH» BUKOPUCTOBYETHCS 3aMICTh «OE3MIIOTHHKY.
Xo4a 3amo3u4eHe CIOBO MOXKE OyTH 3pO3yMIUTUM Cepel BIIChKOBUX, HOTO
BUKOPHCTaHHS TOTpeOye craHmapTu3amii s 3a0e3leUeHHs] €IHOCTI
TEPMIHOJIOT1].

AHnTIiiichka MOBa MICTUTh 0araTo CKOpOYEHb, SKi HE MAIOTh MPSIMHX
ykpaincbkux anaioriB. Hanpuknana, MRE (Meal, Ready-to-Eat) nmo3nauae
IHAUBINYanbHUM pallioH XapuyBaHHs. [Ipu mepekiiajal Takux CKOpPOYEHb
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BRXKJIMBO BPaXOBYBAaTH KOHTEKCT 1 3a0e3MeuyBaTh PO3YMIHHS TEPMIHY O€3
BTpaTH 3MICTY.

- Buxopucmanus giticbko6o2o cien2y ma akpoHimis.

BiiickkoBa TepmiHoiiOTis OaraTa Ha aOpeBiaTypu Ta CIEHIOBI BHUpasW,
AK1 MOKYTbh OYTH CKJIQJHUMU ISl TOYHOTO MEPEKIIay.

Hanpukmnan, aunrmiiiceke ciaoBO bird B PO3MOBHOMY BIHCHKOBOMY
KOHTEKCT1 O3HAayYa€e «ITak» abo «BepToiT». JlOCHIBHUNA MEpeKal] «ITax»
npu3BeJIe JI0 BTPATH OPHTIHAJIBLHOTO 3HAa4YeHHs. Tak camMo BHWpa3 piece of
cake, 0 O3HAYa€ «JIETKE 3aBIaHHS», aje JOCIIBHUM MEpeKiaja «IIMaToK
TOpPTa» HE Tepeaac MePeHOCHOTO 3HauYeHHs Bupazy. AGo akponiMm AWOL
(Absent Without Leave) mepeknagaeTbCs SK «CaMOBUIbHE 3aJIMIIICHHS
YaCTHHHY, 1110 Ma€ KOHKPETHUH IOPUANYHHK cTaTyc. JloCIiBHUM MepeKian
«BIICYTHI 0€3 J103BOJTY» MOKE HE MepeaBaTH MOBHOIO 3MICTY TEPMIHA.

- Konmexcmyanvni cxnaonowi.

Jlesiki BIACBHKOBI TEPMIHM 3MIHIOIOTH CBO€ 3HAYEHHS 3aJIEKHO Bl
KOHTEKCTy, IO MOTpiOHO BpaxoByBaTW i wyac nepekiangy [2:80].
Hanpuxknan, Engagement Moxe o3HauaTh sk «OOMOBE 31TKHEHHS», TaK 1
«KOHTAKT 3 IPOTUBHUKOM» a00 «B3aEMOJIII0 M1XK TIIPO3AiIaMu».

Takox € TepMiHM, SIKi MOKYTh MAaTH Pi3HI 3HAUEHHS B TaKTUYHOMY,
CTpaTeriyHOMY Ta TEXHIYHOMY KOHTeKcTax. Hampuxman, cover y
TAaKTUYHOMY CEHCl O3HA4Ya€e «yKPUTTS», aje y BINCHKOBIN cTpaTerii Moxe
O3HAYATH «IIPUKPUTTSI».

BucnoBok. OTxe, MOIIYK €KBIBAJIGHTHUX TEPMIHIB IPH TEepeKIai 3
aHTIIMCHKOI Ha YyKpaiHChKY MOBY 3yMOBIIOE TPYIHOI, CHPHYUHECHI
PO30DKHOCTSAMH Yy BIMCBKOBHUX CHCTEMax Ta TPaaulligX PI3HUX KpaiH.
BifcyTHICTH BiIMOBIAHUKIB JESAKUX TOHATHh B YKpaiHCHKIA MOBI BHMarae
ajanTaiii Ta cTaHmapTu3alli TEepMIHOJOTIl BIAMOBIIHO 10 CY4YaCHHUX
peaniii. BykBanbHHMI Tepeksia MEBHUX IOHATh MOXXE IPHU3BOJIUTH JIO
HETOYHOCTEH. A HEBIpHE TIyMadyeHHs CIICHTOBUX BHpa3iB 1 aOpemiaTyp
MOK€E 3HAYHO 3MIHHUTH 3MICT ITOBITOMJIEHHS.

TakuM 4YrHOM Tmepeksa] TepMiHIB MOTpeOye HEe JHIIe JOCKOHAIOTO
BOJIOJ[IHHS MOBOIO, a ¥ BMUMara€ TJIMOOKOTO 3HaHHS BIHCHKOBOI CIIPaBH,
HOBITHIX TEXHOJIOT1M Ta BIHCHBKOBUX TPIHITIH.
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BATATO3HAYHICTB CJIIB SIK CYTTEBA PUCA
AHIJINCBKOI MOBH

Beryn. Anrmifickka MoBa 'y NHpOLECI CBOTO PO3BUTKY MOHOBIIOBANA
CBili CJIOBHMKOBHH 3amac pi3HHM YHMHOM, a JDKEPEJIaMH ITbOTO MTOTIOBHEHHS
IOCTaBaJId Pi3HI MOBH, SKUMH KOPHCTYBAJIUCSA TPEACTABHUKH PI3HUX
HapoJiB, IO Ha ICTOPUYHOMY MpOMIKKY ictopii Benukoi bpuranii
MeIKaJIu Ha i Teputopii [1].

Buknang wmartepiany. 3a Takux yMOB, HHHI JOCTaTHBO CKJIAQJHO
NPOCTEKUTH Ta BCTAHOBUTH CTHMOJIOTIYHUN «muiekd» OaraTo3HaYHHX
CIIB, SKUX B aHTJIWCHKIM MOBHU BeJIMKa KUIbKICTh. IIpu mboMmy okpemi
Oarato3HayHl clioBa MOXYyTh MaTu Outbiie HDK 100 3HayeHs (Run: 645
3HaueHb, Set: 430 3HaueHb, Go: 368 3HaueHn, Take: 343 3HaueHn, Stand:
334 3nauenb, Get: 289 3pauenn, Turn: 288  3HadeHb, Put: 268
3HAYEHb ).

I[Ipy 1bOMY JOCTAaTHBO CKIIAJIHO TIOSICHUTH/3PO3YMITH MOTHBAIIIIO
3Ha4YeHb O0araTo3HavyHUX CIiB [2].

[HIIIOO MPHUYMHOK MIHUPOKOiI OaraTO3HAYHOCTI AHTIIMCHKOI JIEKCHKU
MI0CTAa€ aHANITUYHUI J1aJ MOBH, IIO CTBOPIOE CHUTYAIlil0, KOJM 3HAYEHHS
caiB 0arato B 4YOMY 3aJie)KUTh BiJI KOHTEKCTYy, B SKOMY IIl CJIOBa
B)KHMBAIOTHCS1/BUKOPUCTOBYIOTHCS.

Tak, cmoBo Fair mae AeKkiIbKa 3HaYeHb (CBITIIMMA, SCHUH, TapHHM,
CIpaBeNIMBUM, SPMApPOK), sIKI 3aJeXKaTh BiJl KOHTEKCTY, B SIKOMY CJIOBO
BXKUBaeThbcd. llikaBuMu € TpHUKIaad, KoOIW OaraTO3Ha4HE CIIOBO
BUKOPUCTOBYETHCS B OJTHOMY PEUYCHHI Y JEKUTHKOX 3HAYCHHSX:

This fair girl is a fair salesgirl when she sells goods at the country fair.

[ammii nmpuknan. CrnoBo Draw, sike Ma€ NEKUTbKa 3HAYEHb (TATHYTH,
TSATa, YepHaTH, BAWXATH, MalIOBaTH, HIYWsA, THpax). [l 3HadYeHHS €
JOCTaTHbO ONMM3BKUMH 32 (PYHKI[IOHAIHHOI O3HAKOI, KOJM 3HAYCHHS
TATHYTHU (TIpeIMET) 1 TSATHYTH (TIepecyBaTH) OJTIiBEIlh Ha Tanepi BUPaKaIOTh
OJTHAKOBY JIIO.
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Hapenemo inmmii npukian. CnoBo Run Mae ekuibka 3Ha4eHb (OIraT,
KepyBatu — to run the museum). CHOUIBHICTh 3HAYEHb MOYXKHA MOSICHUTHU
TaKUM PECUYCHHSIM:

To run the museum effectively he has to run along its corridors from
one exposition hall to another.

Mo>kHa mpUMyCTUTH, 1110 Oa3anbHE 3HaYeHHA cioBa Run (Oiratu) Oyio
3MiHEHO/TpaHc(opMOBaHO y mpolieci (HYHKIIOHYBAHHS aHTIIMNCHKOI MOBU
i BIUTMBOM PI3HMX KOHTEKCTIB/cUTyallid. Tak, MOXKHA YSBUTH CHUTYAIIilO,
KOJIM KEPIBHUK MY3€10 3 METOIO BHUPIIIICHHSI TIEBHUX KEPIBHUX MPOOIIeM OyB
3MYIIIEHU IHTEHCUBHO mepecyBaTucs (0iratv) y TpUMINIEHHI MY3€l0,
4yepe3 110 MPOIeCH KepyBaHHS 1 MIBUAKOTO TepecyBaHHs (0iry) mouanu
30JIMKYBaTHUCS 32 CBOIMM 3HAUYCHHSAIMU. Uu, HAPUKIIAJ, MPOIEC KEPYBaHHS
marasuHoMm (to run the shop) Moxe nependayaTd, IO HOTO
KEepIBHUK/MEHE/DKep Mae Oararo OiraTd MICTOM Yy chpaBax st
3a0€3IeueHHs] Mara3uHy TOBapOM.

HaBegemo 1 Taki mapaJoKcu aHIIMCBKOT MOBH, TOB’s3aHl 3 1l
JIEKCUYHOI0 0araTo3Ha4YHICTIO.

Transparent:

OueBunnuii (these lies are so transparent — 11¢ HaCTUIbKM OYEBU/THA
OpexHs)
HeBunumuii, po3opwii (a transparent stone — mpo30puid KaMiHb)
To dust:
[Tocunaru (fo dust with salt — mocunaTu CiyLTIO)
[Ipotupatu, npubuparu nun (fo dust a vase — IpoTUpPaTH Bazy)
To put out
I"acuTH, TacuTH 3HMUINYBATH (f0 put out fire — TaCUTH TTOKEKY )
Bunyckaru, BupoOssiTH, CcTBOptoBatH (fo put out an album -—
BUITYCKATH aJb0OM).

BucnoBkn. Takum unHOM, (eHOMEH O0araTo3HAYHOCTI JIEKCHKHU
AHTIIMCHKOI MOBH, IO BHSBJISE IEBHY HEBU3HAYCHICTH 11 JICKCHYHOTO
ckiany [3], € mpoOieMoro He TUIBKH ISl TAKOT HABYAJIBHOI TUCITUILIIHH, K
TEOpis CydYacHO! aHMIIMCHKOI MOBM, ajie ¥ JUIsi METOJIUKH BUKJIAIaHHS
aHTJIACHKOT MOBH.
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1. Pou,

Kypcaum,

I'. 3akpacina,

suKnadad,

Kumomupcovkuii siticokosuu incmumym imeni C. 11. Koponvosa

OCOBJIMBOCTI CYYACHOI'O BIMCBKOBOI'O
AHTJIICBKOI'O CJEHTY TA MOI'O IHTETPALIS ¥
MOBJIEHHSI BINCBKOBOCJIY KBOBIIB 3CY

CneHr € HEBII’€MHOI0 YaCTHHOIO Oylb-SIKOT COLIOKYJIBTYPHOI 1
npodeciiiHoi chepu.

CyuacHuil aHTJIIMUCHKUN BIMCHKOBHI CJEHT € HEBiJ €MHOIO YaCTHHOIO
npodeciiHOTO0 CHUIKYBaHHS BIHCHKOBOCITYKOOBIIB. BiH po3BuBaBcs
IPOTATOM CTOJIiTh, IPUCTOCOBYIOYHUCH JIO HOBUX YMOB Ta 3MIHIOIOYHUCH ITiJT
BILTMBOM BOE€HHHMX KOH(JIIKTIB, TEXHOJOTTYHOI'O MPOrpecy Ta Tiio0ai3aliii.
Ile sBume BimoOpaxkae cnenudiky BIHCHKOBOI CIYXOH, CTBOPIOIOYH
JIEKCUYHUH TIJIACT, 1110 BUKOPUCTOBYETHCS VISl OTIEPATUBHOIO CIIUIKYBAaHHS,
nepeaadi iHpopMmarlii Ta MATPUMKH eMoIliiHoro ctany. OKpiM TOTro, JesKi
TEPMIHM Ta BHUpa3d BUXOIATH 32 MEXI apMINCBKOTO KOHTEKCTY,
IHTETPYIOYUCH y IUBLUIHHE MOBIICHHS.

Cepen  ocobOnuBocTeil  (opMyBaHHS  CY4acHOrO  aHTJIIMCHKOTO
BIMICHKOBOT'O CJICHTY MO>KHA BUOKPEMHUTH HACTYITHI:

- IMBHJKA 1 JIAKOHIYHA Tiepeaada iHdopmallli 3aBASKH KOPOTKUM 1
3pO3YMUIMM TOBIJOMJICHHSIM, IO CHpPHSE CIPOIICHHIO 1 e€()EeKTUBHOCTI
CIUIKYBaHHS MK BIMCBKOBOCIY>KOOBIIIMH, CTBOPIOE BINUYTTS €IHOCTI B
miapo3ainax;

- eMorriitne 3a0apBieHHs. CIEHroBI BUpa3d MOXYTh CIYT'YBaTH JIJIs
MiATPUMKH O0O0MOBOTO AyXY, 3HATTS HANpPyryd a0 BUPAKECHHsI CTAaBJICHHS 10
cutyartii. [1:111];

- IBUJIKA 3MIHA CJICHTY, SIK HACIIJJOK TEXHOJOTIYHOTO MPOTrpecy, 3MiH Y
TaKTHI{I BeJICHHS OOMOBHX JIii Ta IMOSBU HOBUX BUIIB 030po€eHHS. [3:12]

- HeodiiiHi crnoBa, (ppasu abo CKOpOUEHHS, SKi BUKOPUCTOBYIOTHCS
BIICBKOBUMH ISl TO3HAYCHHS JIIOJICH, 00 €KTiB, Al 4M cuTyanid. Bix
MOXX€ BIIPI3HATHUCS 3aJ€KHO BiJ KpaiHW, pOAY BIWCHK Ta HaBITh
KOHKPETHOI YaCTUHMU.

- 30aradeHHs BIHCHKOBOTO CJIEHTY HOBHMH €JIEMEHTAMH B YMOBax
MDKHAPOJHOTO CHIBPOOITHUIITBA Ta MUPOTBOPYHMX MICiH, BHACTIIOK YOTO
B11I0yBa€ThCSl B3a€EMOJIIS BIMCHKOBUX 3 PI3HMX KpaiH, 110 MPU3BOJIUTH J10
3al03MYeHHs BHpa3iB 3 1HIMUX MOB. lle 30arauye BIWCHKOBUH CJIEHT
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HOBUMHM €JIEMEHTaMH Ta BIiJoOpa)kae 3arajJbHOCBITOBI TEHJIEHINT Y
BiICHKOBIH cdepi.

- 6araro 3amo3M4eHb TEPMIHIB 3 TeMEpPChKOI KyJIbTYPHU Ta COLIATIbHUX
Mepex. [2: 38-44]

VY BIIICBKOBOMY CEpEJOBHILI CJIEHI MOXHAa YMOBHO pO3JIUIUTH Ha
HIDKYE BKa3aH1 KaTeropii.

e boiiosi aii Ta Taktuka. Hanpukan:

“Clutch” — curyarisi, konu BIHCHKOBHM ab0 KOMaHJa BpSATYBaJd
CUTyallll0 B KPUTHUYHUM MOMeHT. “That sniper really clutched the
mission!” (Cuatinep épsamyeas Micit0 8 OCMAHHIU MOMEHM).

“Wipe” — moBHe 3HUILCHHS BOPOXKOI rpynu ado migpo3auty. “We wiped
the enemy squad in seconds.” (Mu 3Huwunu 60podicuil 3azin 3a ceKyHou).

“Third party” — cutyaitis, KOJId OJlHa CTOpOHA BCTynae B Oidf 13 1BOMa
BOPOT'YIOUUMH TPyHaMu, CKOPUCTABIIUChL MOMEHTOM. ‘“‘We waited for them
to fight, then third-partied for the win.” (Mu 3auexanu, noku 60HU NOYHYMb
Oill, a nomim 6MPYMUIUCS | nepemociu).

“Camping” — TakTUKa CUJIIHHS HAa OJHOMY MICIIl B OYIKYBaHHI1 BOpOTa
(mepeneceno 3 reiimepcekoro cieHry). “That squad is just camping the
objective.” (Toti 3acin npocmo 3acie Ha no3uyii).

“Rush” — mBugka araka 6e3 MOBruX NpuUTroTyBaHb. “‘We rushed their
position and caught them off guard.” (Mu weuoko amaxyseanu ixHio
no3uyiio i 3acmanu 3HeHAUbKa,).

e CrniyikyBaHHS Ta  B3aEMOJE MDK  BIHCBKOBOCTYKOOBIISIMHU.
Hanpuxnan:

“AFK” (Away From Keyboard) — BUKOpHCTOBY€EThCS ISl TTIO3HAYCHHS
BIJICYTHOCTI Oiif1sg abo Woro HeakTtuBHOCTI. “Where’s Johnson? He’s been
AFK for 10 minutes.” ([e /[oiconcon? Bin giocymritl yoice 10 xeunumn.)

“GG” (Good Game) — MOXe BKHBATUCS IPOHIYHO y 3HAYEHHI “Tpa
3akiHdeHa” abo “nHac pozownu”. “We lost the comms—GG.” (Mu
emMpamunu 368 s130K — KiHeyb 2pu.)

“OP” (Overpowered) — moch ab0 XTOCh 3aHAJATO CHJIBHUNW YU
ebextuBHuil. “That air support was OP!” (Ta asianiompumxa 6yra Haomo
cunvbHow!)

“NPC” (Non-Playable Character) — 3HeBa)XTUBUI TEPMiH IS CONIATIB,
AK1 CIITYIOTh Haka3am Oe3 iHimiatuBu. “He's just following orders like an
NPC.” (Bin npocmo 6uxkonye Hakasu, sik KOMR TOmMepHUil nepcoHas;c.)

“Lagging” — TepMiH 3 irop, 110 O3HA4Ya€ 3aTPUMKY y BUKOHAHHI JIii,
BUKOPHMCTOBYETBCS ISl OMHCY OIMINB, sAKI Ai0Th MOBLIbHO. “‘Come on,
man, stop lagging!” (/lasati weuowe, ne mynu!)

e Emomiiini peakuii. Hanpuknan:

“Yeet” — pi3ko KMHYTH 110Ch a00 KOrock. “‘Yeet that grenade over the
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wall!” (Kuoaii my epanamy uepe3 cminy!)

“Boomer” — capkaCcTU4HE IMO3HAYEHHS CTAPUIMX BIMCHKOBHUX, SIKI HE
po3yMitoTh cydacHl Metoau. “Our CO is such a boomer; he doesn’t trust
drones.” (Haw xomanoup maxuii cmapomoOHutl — He 008IpsE OPOHAM.)

“Tactical tea time” — ipoHIYHUN BUCIIB PO BUMYIICHY Nay3y B 00I0.
“We’re pinned down, so it’s tactical tea time.” (Mu nio obcmpinom, mooic y
Hac sumyuiena nepepsda.)

“Based” — TepMmiH AJi1 MO3HAYEHHS HE3aJE€KHOIO Ta BIIEBHEHOIO Y
CBOIX pimeHHsx Oius. “That soldier refused to retreat, he’s so based.”
(Toti conoam 6iomosuscs iocmynamu — 8iH peaibHo Kpymuii.)

Jlesiki CIIGHrOoBl TEPMIHUM MAarOTh Ha MET1 MPUXOBATU CIPABXKHIA 3MICT
noBiioMJieHHsI. Tak CJICHTOBI Ha3BHM 4YacTO BHUKOPUCTOBYIOTHCS IS
NO3HAYCHHS:

- pI3HUX KaTeropii ocobosoro ckiaay. Hampukmnan:

Boot — HoBOOpaHe1b, 6€3 J0CBIY.

Grunt — MXOTHHELD.

Zoomie — niot BIIC

Top — cepxanT-Manop.

Brass — BiCOKOIOCTaBIeHE KOMaHyBaHHS.

- BIiCBKOBOT TeXHiKkH Ta 30poi. Hampuxman:

Bird — BepTouiT abo miTak.

Boomstick — pymauis abo 6yap-ska BorHemnaabHa 30posi.

Hummer/Humvee — BiiicbkoBuii aBTomo0116 HMMWV.

Tankbuster — siTak, mpu3HaAYCHUHN 1151 3HUIICHHS OPOHETEXHIKH.

Baprto 3a3HaunTH, 110 BiiCBKOBAa TEPMIHOJIOTIS Ta CIICHT aHTJIIHCHKOT
MOBH TIOCTYIIOBO IHTETPYIOTHCS y MOBIICHHS BIHCHKOBOCITYKOOBIIIB
36poitanx Cun Ykpaiau (3CY). Lle 3yMOBIE€HO MIXKHAPOIHOIO CHIBIIPAIIEIO
3 kpainaMu HATO, mnocrauaHHsM 3axiJIHOTO O30pO€HHS, aJanTaIli€lo
BIMICBKOBUX CTaHIApPTIB [0 3axiJHAX Ta AaKTUBHHUM BHUKOPHCTAHHSIM
AHTJIOMOBHUX KOMAaH]I 1 TEPMiHIB y OOHOBIN KOMYHIKAITii.

[Ticns mowatky cmiBmpari IHCTpyKTOpu 3 Kkpain-uieHiB HATO
HABYAIOTh YKPATHCHKUX BIMCHKOBHX 3a 3aXiMHUMU CTaHAApTaMH, IO
crpusi€ IPOHUKHEHHIO aHTJIIOMOBHUX TEPMIHIB y TOBCSKIEHHY BIHCHKOBY
MOBY.

Jlesiki aHTIIOMOBHI TEepMiHHM yBidnUm B mToOyT 0e3 3miH abo 3
MIHIMaJTBHOIO aJaNTAIlIEIO:

“Roger” — miaTBEpIKEHHS OTPUMAHHS TTOB1IOMIICHHS.

“Check” — mepeBipka crany abo 3B’sI3Ky.

“G0” — M03BUI HAa BUKOHAHHS Jii.

“Clear” — Teputopist a00 00’ €KT OUHIIIEHHUH BiJl MPOTUBHUKA.

“Oscar Mike” — pyxaemocs gani.
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3 HOSIBOIO 3aX1HOTO 030pO€HHS YKpaiHChKI BIICHKOBI OYaIX aKTUBHO
BUKOPUCTOBYBATH Ha3BH TEXHIKH aHTJ1HCHKOIO MOBOIO, HAPUKIIA:

“Bradley” — 6oiioBa MammHa nixotu M2 Bradley.

“Stinger” — nepeHOCHUHN 3€HITHO-PAKETHUIN KOMILJIEKC.

YacTo ykpaiHChKi BIIICBKOBI aJaliTyIOTh HA3BH /10 3pyYHOT'O CJIEHTY:

“IlxaB” — ckopodeHo Bif Javelin.

“Xarimapc” — Bin HIMARS, BukopucroByerbes sik iMeHHUK (IIpariroe
Xaiimapc!).

3HauHy pOJb Yy TMOMyJsipu3allii BIMCHKOBOTO CJIEHTY BIIIFPAIOTh
BOJIOHTEPH, KYPHAJIICTU Ta colMepexi. barato BiliCbKOBUX TEpMiHIB Uepe3
colialibH1 MIaTGOPMH CTAIOTh BIIOMUMU HE JIMILIE cepel BIIChKOBUX, aie
i cepell UMBUIbHUX.

Hanpuxian:

“Ghost of Kyiv” — monynsipHuii MeM PO YKpaiHChKOro MUIOTA, IO
CTaB JIETEHI00.

“Orc” — 3HEBaXJIHMBE TO3HAYEHHS POCIHCHKUX BIHCHKOBUX, IO
3’ saBuiiocs y 2022 pori.

Vkpaincbki Oidimi, siki mpoxoaunu TtpenyBanHs B CIIA, Benukiii
Bbpuranii 4uu iHImMUX KpaiHaxX, MPUBO3ITH 13 CO00I0 crerudiYHUN CIICHT.
Jlesiki 3 IUX TEPMIHIB MOXYTh YBIWTH J10 HOPMATUBHOI BIHCHKOBO1 JIEKCUKHU
B VYkpaiHi. Xodya OUIBIIICTh 3alMO3UYEHUX CIIB MalTh 1HO3EMHE
MOXOJ/IP)KEHHS, BOHU aJanTYIOThCSA 10 YKPATHCHKUX peaniil. Y mepcrneKkThBi
AQHTJIOMOBHHMH BIWCHKOBUM CJICHT, UMOBIPHO, IIPOJIOBXKUTH PO3BUBATHUCS 1
IHTErpyBaTUCS Y KOMYHIKAIIiIO y BIHCHKOBIH cdepi.

[Icuxonoriynuii acmekT BINCHKOBOT'O CJICHTY HE JIMIIE CIPOIIY€E
KOMYHIKAIlif0, aJIe 1 BUKOHYE BaXKJIMBY IICUXOJIOTTYHY (YHKIIIO, a came:

- JeryMaHizailisg Bopora. Y BIHCBKOBUX JisIX 4aCTO BUKOPHCTOBYIOTH
CIICHTOBI CJOBa A TO3HAYEHHS CYNPOTHMBHHKA, M0 3MEHIIYE
TICUXOJIOTTYHUHN Oap’ep mix yac 60to.

- 3MEHIIICHHS CTpecy. | 'yMOPUCTUYHUIN CIIEHT JOMOMAarae BiHCHKOBUM
BIIOPATHCS 3 HAMIPYKEHUMHU CUTYAI[ISIMU.

- CTBOPCHHS TPYIIOBOi 1ICHTUYHOCTI. BUKOPHUCTaHHS CIIEHTY 3MIITHIOE
MOYYTTS €THOCTI CEPEJT CONIATIB.

BucHoBOK. BiiicbkoBHII CIIEHT € Ba)KJIIMBUM €JIEMEHTOM HE TUTBKH Y
CIUIKYBaHHI MK BIICBKOBOCITY>KOOBIISIMH, alieé ¥ y 3aralbHOMY PO3BUTKY
BIICBKOBOT  KyJNbTYpPH, SKHH  TPOJOBKYBAaTHME  DPO3BUBATUCA 1
IHTETpYBaTUCSA y MDKHApPOJHUN KOHTEKCT. TakoX BaXJIWUBO HE JIHIIE
3armo3W4uyBaTv, ajlieé i pO3BUBATH BJIACHUW BIMCHKOBH CJICHT, IO CTaHE
JaCTHHOIO YKpaiHCHhKOI BIiMCHKOBOI Tpamuiii Ta imeHTHYHOCTi. HoBi
TEXHOJIOT1i TPU3BOAATH JO TMOSBM HOBUX TEPMIHIB, IOB’SI3aHUX 13
BIICbKOBUMHU KOH(JIIKTaMHU, JApPOHAMH, KiOepOe3NeKow Ta MITYyYHUM
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IHTEJIEKTOM, BIUIMBOM COLIAJbHUX Mepexk. | 1€ 3yMOBIIO€ MOCTIHHUN
PO3BUTOK BIHCHKOBOIO CJEHTY 1 MOro NpPOHUKHEHHS B IOBCSAKICHHE
MOBJIEHHS, (POPMYIOUU HOBUI CTHJIb KOMYHIKAI[li c€peJl BIHChKOBHX.
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COMPARATIVE ANALYSIS OF PREFIX USAGE IN WORD
FORMATION IN MODERN GERMAN AND ENGLISH

The social consciousness of people at the present stage of development
can be studied by studying the development of the vocabulary of the
language. This is an effective research method since language has the
property of reflecting all the shifts and transformations in the life of
society. The main way of vocabulary development is word formation. In
modern German and English, due to interaction with changes in the
meaning of words and borrowings, word formation plays a major role in
replenishing the dictionary with new words. This ensures communication
processes at different stages of social development. Therefore, the purpose
of the presented study is a comparative analysis of prefixal word formation
in modern German and English. By analyzing related scientific studies, it
was found that prefixation is very productive for both German and English.
Prefixation permanently replenishes the class of words. Prefixes actively
form new vocabulary based on the main vocabulary — both verbs and
nouns.

Scientists distinguish functional, structural, and extravalent patterns in
the word formation of both languages. The conditions for the formation and
use of affixal subderivatives in German compared to English are more
systematic and productive, which is due to the morphological structure of
the German language. German has a richer set of word-forming affixes,
which clearly determine the part-language affiliation and semantic shades
of derived words. In English, on the other hand, the derivation process is
less formalized, and a significant part of new words is formed through
borrowing, conversion, and composition, which makes the system of
affixal word formation less productive compared to German. In German,
word-forming constructions are formed from directly compounded rows,
divided principles that can be generalized since word-forming models
operate for various specific lexical elements. These principles regulate the
nature of the chain of word formations. In English, the semantic relations
between formants and those linguistic units that enter word-forming
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relations are usually closer.

Thus, word formation, morphological, lexical, and semantic models in
both languages are determined by structural schemes, according to which a
number of lexical units have similar structures. This is also due to
belonging to the same language group. The generalized semantic
connection between formants and interventions is word-formation
meaning. The very concept of a word-formation model refers to the
synthetic or procedural aspect of word formation [1, p. 17]. The most
essential characteristic of the concept of word formation is the model and
its constructive productivity. Word-formation models can be productive
and unproductive. Elements of the first category serve to form new words,
which replenishes the lexical composition of the language. Elements of the
second category are revealed into words, but new words are not formed
from them [2]. The prefix model of a verb is an interesting category in the
perspective of a comparative analysis of two root languages. Formally, the
prefix model is characterized by the fact that the associated word-formation
morpheme precedes the generating base. The semantic essence of the prefix
model is to give a word a certain categorical feature. Verbs with prefixes
are widely represented in German and English [3]. Although, along with
prefix models in the Old and Middle High German period, one can find a
number of verbs that are characterized by semi-prefix models. German
verbs are formed from verb prefixes with different word-forming activity —
be-, er-, ver-, zer-. Among fixed verb derivatives, the structure prefix +
primary stem is distinguished according to the model: derivatives with the
prefix be-: sich bedudeln, befunken, beklatschen, derivatives with the
prefix er-ersaufen, ergattern, ereseln, derivatives with the prefix ver-:
verbimsen, verblduen, sich verbohren, derivatives with the prefix zer-:
zerbleuen, zerkrachen, zermatschen.

Analysis of the relevant literature demonstrates a tendency to a
decrease in the activity of prefix word-formation among verbs, which can
be explained by their limited semantic productivity [4, p. 419]. The
prefixes be- and ver- are used most actively in this process.

In colloquial speech, semi-prefixes are found much more often than in
the literary version. At the same time, dictionaries do not contain
compound verbs with the semi-prefixes bei-, durch-, ein-, entgegen-,
entlang-, gegeniiber-, hinter-, mit-, nach-, ob-, iiber-, um-, unter-, vor-,
wider-, zu-. The most productive ones are ab-, an-, auf-, aus-, ein-, which
form verbs based on nouns. Many of these verbs require context to reveal
their meaning, since even native speakers cannot always intuitively
determine their semantics. Some formations arise by analogy, for example,
abmessern (to cut with a knife) and absédbeln (to cut off with a saber) have
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the common meaning of “separation with a sharp object”. The most
common ones still remain be-, er-, ver-, ab-, an-, auf-, aus-, while other
prefixes and semi-prefixes have a significantly lower frequency. Semi-
prefixes carry a much higher informational and semantic load compared to
prefixes.

In English, there are also prefix models from which verbs are formed.
Most prefixes in English do not have transposing power. However, some of
them are still able to change the part-of-speech belonging of a word,
transforming, for example, nouns or adjectives into verbs. These include
the prefixes en-, be-, de-, mis-, which are actively used in word formation.
For example, enable (make possible) is formed from the adjective able, and
befriend (become a friend) is formed from the noun friend. At the same
time, most English prefixes perform a modifying function, changing only
the meaning of the word without transferring it to another part of speech.
This distinguishes the English prefix system from the German one, where
the transposing role of prefixes is more pronounced [5, p. 31]. The most
common prefixes that form verbs in English are the following: a, be,
circum, co, contra, de, dis, en, fore, in, inter, mis, out, over, pre, re, sub,
super, sur, trans, un, under, up.

The proposed prefixes stimulate the formation of new parts of speech.
In modern English, there is a shift from prefixation to postfixation. The
relationship between the verb and the additional element has weakened
since this element has retained its separate position and stress, which
allows it to partially retain both formal similarity and a certain semantic
meaning. The adverb, which is the basis of this element, has integrated with
the verb, forming a single lexical unit. This method of word formation in
English is extremely productive. Linguistic studies clearly demonstrate that
at the current stage of the development of the English language, phrasal
verbs occupy leading positions in its verb system. If we analyze literary
works of the early 20th century, such verbs are mainly found in dialogues
and colloquial speech. However, since the middle of the 20th century, a
tendency has emerged and consolidated to use them in narrative and
descriptive language and to express the emotions of characters. This
indicates the growing role of phrasal verbs in modern English vocabulary.
Previously, they were considered to be exclusively a colloquial feature, but
at the present stage, their use has significantly gone beyond these limits. It
is also worth considering the developed inter-linguistic homonymy in
English when the same unit can function as an adverb, preposition, prefix,
or suffix.

The comparative analysis of the use of prefixes in word formation in
modern German and English showed that the most common in English are
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postfixes: about, after, along, around, aside, away, back, down, in, off, out,
over, though, up (upgrow, grow up, download, load down. Of the nine
prefixes of German verbs, only four — be-, er-, ver-, zer- — have varying
degrees of word-forming activity. In the colloquial version of German,
semi-prefix word formation is much wider, but only five semi-prefixes are
the most productive: ab-, an-, auf-, aus-, ein-. Unlike German, in English
most prefixes are able to change the participle of a word. Not all English
prefixes have a transpositional function. In English, there is also a tendency
to replace prefixation with postfixation. A characteristic feature of
colloquial English is inter-participle homonymy and a large number of
suffixes.

REFERENCES

1. Krykoniuk K. Morphological regularities and patterns in English
word formation: Doctoral dissertation. Cardiff University, 2021. URL:
https://orca.cardiff.ac.uk/id/eprint/147410/ (date of access: 12.02.2025).

2. Zubaydullayevna T. N., Qizi M. S. B. Word formation in Modern
English. Productive and non-productive types and means of word
formation.  Scientific.  2024. Ne  1(5). P. 308-314. URL:
https://ilmiyxabarlar.uz/index.php/journal/article/view/286 (date of access:
12.02.2025).

3. Konig E. Comparative and (Micro-) Typological Approaches to the
Analysis of Germanic Languages. Oxford Research Encyclopedia of
Linguistics. 2025. DOI:
https://doi.org/10.1093/acrefore/9780199384655.013.1063 (date of access:
12.02.2025).

4. Zuniga F., Arkadiev P., Hegediis V. 14 Applicativizing preverbs in
selected European languages. Applicative Constructions in the World’s
Languages. 2024. P. 419-472.
URL: https://doi.org/10.1515/9783110730951-014 (date of access:
12.02.2025).

5. Peukert H. Lexical Affix Productivity in the History of English: A
Quantitative Approach. Zeitschrift fiir Wortbildung / Journal of Word
Formation. 2024. Vol. 8, no. 2.
URL: https://doi.org/10.21248/zwjw.2024.2.114 (date of access:
12.02.2025).

138


https://orca.cardiff.ac.uk/id/eprint/147410/
https://ilmiyxabarlar.uz/index.php/journal/article/view/286
https://doi.org/10.1093/acrefore/9780199384655.013.1063
https://doi.org/10.1515/9783110730951-014
https://doi.org/10.21248/zwjw.2024.2.114

CYUYACHI TEXHOJIOT'II HABUAHHS B JOIIKIJIBHIN
TA IOYATKOBIU OCBITI

O. Andriychuk,

Student,

O. Voznyuk,

Doctor of Sciences (Education), Professor,
Zhytomyr Ivan Franko State University

ADAPTATION OF COMMUNICATION TECHNIQUES FOR
WORKING WITH STUDENTS WITH SPECIAL EDUCATIONAL
NEEDS (SEN) IN PRIMARY SCHOOL

In modern schools, the integration of children with special educational
needs (SEN) into the general educational environment has become one of
the primary tasks of the education system. Students with SEN face
difficulties in developing communication skills due to the peculiarities of
their psychological development, social needs, and vulnerabilities, which
affect their integration into social groups and overall academic success.
Therefore, adapting effective communication techniques for such students
is an important scientific and practical task that requires thorough
elaboration.

The development of communication skills in children with SEN is
crucial for their inclusion in the educational process and subsequent
successful life in society. This task is closely related to scientific fields
such as special education, developmental psychology, and corrective
pedagogy. The practical significance of the study lies in the development of
effective tools for primary school teachers that will enable them to provide
quality education to all students, regardless of their individual needs.

A significant contribution to the study of communication in children
with SEN has been made by both Ukrainian and foreign scholars. In
particular, the research of M.Y. Boryshevskyi (2018) emphasizes the
importance of an individual approach in the development of
communication skills through play-based techniques, which facilitate both
verbal and non-verbal communication. Prokhorenko L. I., Babak O. O.,
Zasenko V. V., Yarmola N. A. also focus on the emotional aspects that
need to be considered when developing communication skills, particularly
in younger school-age children. At the same time, the research of Kholodii
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O. M. 1s focused on creating a safe educational environment where students
with SEN can freely develop their skills without pressure from peers and
teachers.

The purpose of the research is to analyze and adapt modern
communication techniques for the development of communication skills in
children with SEN in primary school. The objectives of the study include
examining existing communication techniques, analyzing their
effectiveness in working with students with SEN, and developing
recommendations for their use in the educational environment.

The study revealed that the most effective techniques for developing
communication skills in children with SEN are those that focus on creating
a positive emotional atmosphere and supporting the child during
interactions. The following techniques stand out:

1. Play-Based Techniques

Play techniques used with children help reduce anxiety and fear of
communication. For example, “shadow theatre” or role-playing games
allow children to experiment with communication in a safe environment.
These techniques encourage children to express their thoughts and develop
basic non-verbal communication skills.

2. Peer Learning Technique

This approach involves engaging students in joint activities with peers,
where children with SEN work together with children without SEN. It
fosters an understanding of human diversity and stimulates the
development of tolerance and empathy. The technique is based on the
principle of social support, where children without SEN support their peers
with special needs by helping them with tasks, answering questions, and
encouraging integration into the group. This approach develops not only
academic but also social skills, contributing to emotional sensitivity to
others' needs. An essential condition for success is the preparation of
teachers to work with such groups to avoid misunderstandings and ensure a
comfortable environment for each child. This includes training teachers in
special techniques for managing groups and resolving conflicts that may
arise due to varying levels of development among participants.

3. Interactive Techniques with Elements of Sensory Stimulation

Special attention should be given to techniques that take into account
the individual sensory development needs of children. For example, when
working with children with autism spectrum disorders (ASD), using
colored cards, tactile materials, and sounds that stimulate various types of
perception helps support the communication process.
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4. Social Stories

This method involves discussing social situations that a child may
encounter in the school or social environment, using adapted life stories
that explain expected behavior patterns. Social stories are created
considering the specific needs of children, their communication and
behavioral traits, and aim to develop an understanding of social norms,
encourage empathy, and build confidence in communication.
Understanding what others may think or feel helps students gradually adapt
to school behavior norms. Moreover, practicing scenarios in class reduces
fear of unfamiliar situations, helping children behave more confidently.

5. Individual and Group Conversations

By building trusting relationships with the teacher, students can express
their emotions, which helps develop speech skills and social interaction
abilities. Group discussions encourage experience sharing and foster peer
support.

6. Mediation Technique in Conflict Resolution

Children with SEN often struggle to express their emotions, which can
sometimes lead to aggression or alienation. The mediation approach
teaches them to talk about their feelings without aggression or hostility,
allowing them to express needs and set personal boundaries. During
mediation, children learn to focus on the words of others without
interrupting, which fosters empathy and helps understand the positions of
other conflict participants.

The study found that adapting techniques that account for the individual
needs of students with SEN significantly enhances their communication
abilities and facilitates successful integration into the school environment.
The use of sensory-oriented techniques, play techniques, and the social
learning approach allows students with various types of special needs to
develop interaction skills with peers and teachers. Future research should
continue, particularly focusing on the integration of digital technologies
into the process of developing communication skills in children with SEN,
which will optimize the educational environment for these students and
make the learning process even more accessible and effective.
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FORMATION OF SOCIAL AND CIVIC COMPETENCE IN
CHILDREN OF UPPER-KINDERGARTEN AGE THROUGH
ARTISTIC WORD

The older preschool age is a period of active social skill development
and the formation of basic moral concepts. How can artistic literature help
cultivate essential modern qualities in preschool children, such as critical
thinking, tolerance toward other cultures and beliefs, and the ability to
empathize? What literary works and methodologies are most effective for
fostering these qualities in preschoolers?

Developing social and civic competence at the preschool level is an
investment in the future, as it lays the foundation for forming a well-
rounded personality capable of living in harmony with oneself and society.
Artistic literature, as one of the most accessible and effective pedagogical
tools, has significant potential for developing this competence in young
children.

The issue of civic identity formation has been studied by classic
Ukrainian scholars (V. Sukhomlynskyi, H. Skovoroda, B. Hrinchenko) and
modern researchers (O. Horban, O. Staianna, S. Kurinna, and others).

The purpose of this study is to theoretically substantiate and
experimentally test the effectiveness of using artistic literature as a means
of fostering social and civic competence in older preschool children.

Artistic literature is a powerful tool in shaping a child's personality,
particularly their social and civic competence. It helps children:

« Explore the world around them: Through fairy tales, poems, and
stories, children learn about diverse human characters, cultures, and
traditions, fostering tolerance and respect for others.

« Develop emotional intelligence: Literary works enable children to
experience various emotions, understand their causes and consequences,
and express their feelings.

o Form moral values: By reading about characters' actions, children
internalize concepts of good and evil, justice and injustice, which shape
their value system.

o Learn to empathize: Artistic works help children put themselves in
others' shoes, understand their feelings and needs, and develop empathy.
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o Expand their worldview: Exposure to different literary genres
enriches a child's vocabulary, enhances imagination, and fosters creativity.

o Develop a positive attitude toward reading: Encouraging a love
for books contributes to a child's ongoing intellectual growth.

Examples of the Functions of Artistic Literature

o Fairy tales: Teach kindness, honesty, and friendship while helping
children differentiate between good and evil.

o Poetry: Enhances language skills, memory, musicality, and a sense
of rhythm.

o Short stories: Introduce real-life situations, helping children
understand human behavior.

How to Use Artistic Literature to Develop Social and Civic
Competence:

o Regular reading: Reading aloud or encouraging independent
reading of literary works.

« Discussion of texts: Engaging children in conversations about what
they read and encouraging them to express their thoughts and feelings.

o Dramatization: Turning stories into theatrical performances, helping
children grasp deeper meanings and express themselves.

o Creative writing: Encouraging children to create their own poems,
fairy tales, and stories.

Conclusion. Artistic literature is an indispensable tool in shaping future
citizens. It instills essential qualities such as kindness, justice, tolerance,
and respect for others and the world around them. Therefore, it is crucial to
dedicate sufficient attention to reading with children and creating an
environment where books are a welcomed and cherished presence.
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THE DEVELOPMENT OF PRACTICAL-OBJECT ACTIVITY IN
CHILDREN OF LOW-KINDERGARTEN AGE THROUGH
WORKING WITH NATURAL MATERIALS

The middle preschool age (4-5 years) is a golden period for the
development of a child’s practical-object activity. It is during this period
that the foundations of many important skills are laid, which will be
necessary for the child in later life. Children of this age are very curious
and eager to explore everything around them. One effective means of child
development is practical-object activity through working with natural
materials. This activity involves interacting with the objects of the
surrounding world, through which the child learns the properties of objects,
learns to use them, and develops fine motor skills, coordination, thinking,
imagination, and creativity. Children show great interest in manipulating
objects, studying their properties, comparing, and classifying them. At this
age, children also learn to establish cause-and-effect relationships and draw
conclusions. During play with objects, children of middle preschool age
actively use language to describe their actions, exchange impressions,
which contributes to the development of communication skills and the
ability to cooperate. Additionally, children are capable of creatively
transforming objects, creating new images and storylines.

General provisions about the development of practical-object activity in
middle preschool-age children are outlined in several regulatory documents
governing the process of preschool education. These include: The National
Doctrine for the Development of Education in Ukraine in the 21st Century,
the Concept of National Education, the Laws of Ukraine “On Education”
and “On Preschool Education,” the Basic Component of Preschool
Education in Ukraine, and others.

The Law “On Preschool Education” emphasizes the need to ensure the
comprehensive development of the child, which includes intellectual,
physical, social, and emotional development, with practical-object activity
being one of the most effective ways to achieve this goal. Moreover, the
law requires preschool institutions to create conditions that promote the
child’s comprehensive development by organizing various types of
activities, including practical-object activity. The Basic Component of
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Preschool Education describes in detail the goals, tasks, and content of
preschool education. It highlights that practical-object activity is one of the
main ways to develop the child, contributing to their all-around growth and
preparation for school learning. The main goal of the educational area
"Child in the Sensory-Cognitive Space" (BCDE) is to ensure the child’s
comprehensive development by engaging them in actively using all their
sensory organs to learn about the world around them. Through
experimentation with objects, developing sensory experience (using
sensory organs) regarding the properties of objects, phenomena, and
processes; developing cognitive processes (attention, memory, thinking,
and imagination); and integrating knowledge from various types of
activities to form complex ideas about the world around them, are the main
principles of this educational area.

The specifics of developing practical-object activity in preschool
children are addressed in comprehensive educational programs such as
"Ukrainian Preschool," "Confident Start," "Child," "I Am in the World,"
and others. Each of these programs includes a section dedicated to the
development and upbringing of middle preschool-age children. These
educational programs describe in detail the knowledge, skills, and abilities
that should be developed in children of this age group. The mentioned
educational programs also address the age-related characteristics of middle-
aged children in the context of developing practical-object activity. In turn,
the partial program "Creators of the Future" emphasizes the development of
the child through play and active activities and offers a wide range of tasks
aimed at the comprehensive development of preschoolers.

The effectiveness of developing practical-object activity in middle
preschool-age children is determined by a number of factors, the
understanding of which helps educators create optimal conditions for the
development of creative abilities and cognitive activity in children. These
factors can be conditionally divided into internal (temperament, individual
abilities of the child) and external (educational environment, system of
teaching methods and techniques, interaction with peers).

One such means of developing practical-object activity in middle
preschool children is interaction with natural materials. The natural
environment is a place where a child can feel, touch, listen to, see, and even
taste various materials and textures.

The relevance of the topic is determined by the analysis of scientific
works by educators and methodologists in preschool education. We found
that a significant contribution to the formation of practical-object
competence was made by M. Montessori, who focused on enriching the
child’s developmental environment with special educational materials.
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The issue of forming practical-object competence in preschool children
has been studied by H. Belienka, O. Bondarenko, V. Davydova, L.
Pisotska, and others. The specifics of forming this competence in preschool
children using artistic work have been researched by O. Sorochynska, 1.
Gogola. Meanwhile, O. Dolinna and O. Nyzkovska studied the features of
work as a means of forming practical-object competence in children.
Scientists N. Holota, O. Dronova, L. Kaluzska, S. Matvienko, O. Polovina,
L. Yantsur, and others consider practical-object activity to be one of the
key conditions for the creative development of preschool children.

The subject of scientific research by T. Guzhanova and Y. Panchenko
was the formation of practical-object, technological competence in typical
and children with special educational needs of older preschool age through
constructive activity. Meanwhile, V. Kantarzhi studied the features of
correcting practical-object activity in older preschool children with motor
impairments through physical education.

However, in the studies of the peculiarities of developing practical-
object activity, preschool educators create and use various organizational-
pedagogical conditions to ensure the child’s comprehensive development.
This undoubtedly valuable pedagogical experience requires study and
generalization. Additionally, the issues raised in scientific-practical
conferences, methodical meetings, and seminars by both educators and
scientists indicate the relevance of further development of this problem.

Thus, the relevance of the preschool period in the comprehensive
development of the child and preparation for school learning necessitates a
more detailed study of the problem of developing practical-object activity
through working with natural materials as an important tool for the
formation of personality.
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PRESCHOOL AGE AS A KEY STAGE IN THE FORMATION
OF NATURAL AND ECOLOGICAL COMPETENCE IN
CHILDREN

Preschool age is a period of active cognition of the surrounding world.
A child absorbs everything new like a sponge, and his natural curiosity is
aimed at exploring everything that surrounds him. This period is extremely
favorable and important for the formation of natural and ecological
competence due to the peculiarities of the physical, cognitive and
emotional development of children.

The issue of the formation of natural and ecological competence in
preschool children is not new, but remains relevant. This is evidenced by a
significant number of scientific publications and projects, conferences of
various levels. The importance of the natural environment in the
development of children is found in the views of teachers of the past. In
particular, V. Sukhomlynsky, S. Rusova in their pedagogical activities
focused on involving children in practical interaction with nature through
observation, research activities and emotional connection as the basis of
aesthetic perception of the natural environment and the formation of
ecological consciousness. Teacher M. Montessori in the development of
independence and awareness of ties in nature in preschool children focused
on creating a special educational environment with a variety of natural
materials.

Modern research by scientists is aimed at: studying the effectiveness of
various methods and forms of work with children in the context of the
formation of natural and ecological competence; the influence of parents
and educators on the formation of a child's attitude to nature; the
peculiarities of the influence of the natural environment on the
development of ecological consciousness and the role of information
technologies, in particular gadgets and programs in the ecological
education of children.

In particular, N. Gavrish developed approaches to organizing space in
preschool education, where children could interact with natural materials
and objects; A. Bogush — investigated the features of environmental
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education through reading fairy tales, poems and stories about nature; O.
Sorochynska considered the features of the formation of natural and
ecological competence of children of senior preschool age through the
prism of search and research activities, V. Tanska, A. Dragalchuk using
STREAM education; A. Iskryzhytska using game technologies. The results
of scientific and methodological research were reflected in the
comprehensive educational programs for the development of preschool
children “Confident Start”, “Child”, “Ukrainian Preschool”, “Paths to the
Universe”, “World of Childhood”, ‘“Preschoolers — Education for
Sustainable Development” and partial ones “Little Researchers of Nature”,
“You Need to Know About Yourself, You Need to Take Care of Yourself”,
“Environmental Education in a Preschool Institution” and “Nature and the
Child”.

The analysis of scientific and methodological literature allowed us to
identify key definitions of the concept of “natural and ecological
competence of children of younger preschool age”, in particular, it is the
child’s ability to behave appropriately in the natural environment (Yu.
Petrenko) [6], the ability to respond appropriately to various circumstances
that arise in the natural environment (Basic component of preschool
education) [1], a value-based attitude towards nature (O. Maksymova, T.
Kovaluk) [4], a complex of knowledge, values, motives, feelings and skills
of children (V. Novitska) [5], an integrally meaningful ability of a person
to understand the value of the environment, use knowledge, experience,
make balanced ecologically appropriate decisions, and a willingness to
preserve the natural environment (A. Dragalchuk, A. Iskryzhytska, O.
Sorochynska,) [3; 7]. Based on the generalization of the essence of the
above concept, we formulated our own interpretation. So, under the natural
and ecological competence of children of younger preschool age we
understand an integral characteristic that reflects the basic level of
knowledge, abilities, skills, value orientations and experience of the child
related to nature and ecology.

The effectiveness of the formation of the specified problem prompts the
isolation of the structural components of the natural and ecological
competence of children of younger preschool age. The specification of
structural components allows us to consider competence as a system of
interconnected elements, which makes it possible to influence each
component separately, while maintaining the integrity of development; to
understand which aspects require attention; to ensure a balance between
different types of activity — for example, observation, research activities,
creative play; to develop criteria and levels of assessment; to plan work
consistently, covering all aspects of natural and ecological competence.
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Therefore, knowledge of structural components allows us to clearly
determine which aspects of development should be ensured, what methods
should be used and how to evaluate the results of work.

Analysis of the scientific achievements of teachers shows that the
structural components of the natural and ecological competence of
preschool children are: cognitive, motivational, emotional-volitional, value-
based and behavioral-activity (O. Maksimova) [4], intellectual (cognitive),
emotional-value-based and activity-practical (G. Belenka and O. Polovyna)
[2], motivational-value-based, cognitive-activity-based and emotional-
reflexive (T. Ilchuk), motivational, cognitive, emotional-volitional,
communicative and creative (S. Vysoeva and L. Kozak), motivational,
emotional-value-based, cognitive, behavioral (O. Sorochynska, A.
Iskryzhytska) [3], etc.

The generalization of scientists' views on the structure of natural and
ecological competence of children of younger preschool age made it
possible to determine the most important: cognitive component: knowledge
about nature, its objects, phenomena and relationships; emotional and value
- attitude to nature, love and respect for the environment; practical - skills
and abilities of environmentally appropriate behavior; research - the ability
to observe, analyze and draw conclusions about natural phenomena.

The effectiveness and efficiency of the formation of natural and
ecological competence in children of younger preschool age depends on the
methodological toolkit - a system of methods, techniques and teaching aids
that take into account the age characteristics, interests and capabilities of
children. The effectiveness of these methods depends on their interactivity,
emotional appeal and practical orientation. In order to maintain children's
interest in the topic and encourage them to take action, it is necessary to
provide a variety of methods and techniques. In the process of familiarizing
children with the material of natural and ecological content, teachers
usually use traditional approaches: visual, practical and verbal. It is also
advisable to use innovative and interactive methods, such as problem
situations, modeling, polylogues, and projects, to improve educational
interaction with children [8].

The modern world offers many innovative tools that can be used to
form natural and ecological competence in preschool children. For
example, digital technologies (interactive boards and programs, ecological
mobile applications); project activities; game methods (robotic toys, VR
technologies - immersing children in virtual reality, where they can find
themselves in different natural environments, online games); other
innovative tools (3D printing - creating models of plants, animals, natural
landscapes); touch panels that allow children to feel different textures,
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temperatures, sounds; smart devices - using smartphones and tablets for
taking photos, video, creating presentations). In addition to the above, an
effective tool is natural Smart boxes, which can be easily made in the
conditions of preschool education and involving children and parents in
this process. A natural Smart box is a specially designed set of materials
and tools designed for conducting experiments, experiments and games
related to the study of nature. It can include various natural materials
(pebbles, sand, shells), scales, plants, seeds, cereals, tools for
experimenting and caring for plants, toys, as well as pictures, photographs,
flash cards for demonstrating natural objects and phenomena, as well as for
developing observation and analytical skills. We see the main tasks of
using natural Smart-boxes in the formation of natural and ecological
competence in children of younger preschool age as: the formation of solid
knowledge about nature and ideas about the relationships in nature, the
development of observation, the upbringing of a caring attitude towards it
and the development of the necessary skills for interacting with the
surrounding world and creative abilities.

Therefore, the formation of natural and ecological competence in
preschool age is key to the development of a harmonious personality,
which in the future will be able to treat nature responsibly. This period also
determines the basis for the formation of environmental awareness and
behavior, which is important for the sustainable development of society.
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FORMATION OF SENSORY PERCEPTIONS ABOUT
SENSORY STANDARDS IN CHILDREN OF LOW-
KINDERGARTEN AGE THROUGH EXPLORATORY ACTIVITIES

The formation of sensory perceptions is a crucial stage in the
development of middle preschool-age children, as this is the period when
they actively explore the surrounding world, develop perception, attention,
thinking, and imagination. Mastery of sensory standards enables children to
navigate the properties of objects, compare them, identify key
characteristics, and develop analysis and synthesis skills, which serve as
the foundation for further intellectual growth.

A significant condition for the formation of sensory standards is
engaging children in exploratory activities that foster cognitive interest,
independence, and initiative. Such activities allow children not only to
observe and experiment but also to draw conclusions, reinforcing acquired
knowledge. Through this process, children learn to compare objects based
on specific features and evaluate their characteristics, aiding in the
development of clear sensory standards.

Human understanding of the world begins with direct observation,
sensation, and perception. Well-developed sensory perception is
fundamental for enhancing practical skills in modern life. The enrichment
of sensory development provides an intellectual foundation for a child’s
growth, serving as the basis for logical-mathematical understanding,
constructive skills, and comprehension of object properties. Therefore,
early childhood education focuses on enriching children's experiences with
diverse sensory impressions and fostering the ability to recognize and
classify sensory standards based on their types, characteristics, and
properties. The goals and objectives of sensory development in preschool-
age children are outlined in current preschool education programs such as
"Dytyna", "I Am in the World", and the Basic Component of Preschool
Education (2012) [1].

The aim of this study is to identify the characteristics of forming
sensory perceptions in middle preschool-age children through exploratory
activities and to determine effective methods and tools that optimize this
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process.

Sensory development is essential for acquiring any practical skills.
Logical thinking originates from sensory perception. The role of sensory
education in preschool development is invaluable, as cognitive growth
directly depends on the functioning of the senses. Throughout the history of
preschool pedagogy, no educational system has ignored the importance of
sensory education. Research in pedagogy and psychology has demonstrated
that well-developed sensory organs are a prerequisite for intelligence and
personality development.

Numerous researchers have explored sensory education, including
international scholars such as M. Montessori, J. H. Pestalozzi, O. Decroly,
R. Steiner, and F. Frobel. Among Ukrainian educators, E. 1. Tikheeva, S. F.
Rusova, N. N. Poddyakov, L. A. Venger, and A. S. Simonovich have
contributed significantly to this field. These scholars emphasized that
sensory development is a fundamental aspect of sensory education and
ensures a child’s comprehensive growth from early childhood through the
preschool years.

Sensory standards are representations of object qualities developed by
humanity throughout social and historical evolution. The primary sensory
standards include:

1. Shape Standards — The introduction of geometric shapes in sensory
education differs from their study in early mathematics. The goal of
sensory education is to recognize, name, and manipulate these forms rather
than analyze them deeply. Introducing children to basic shapes like circles,
squares, and triangles helps them explore form through visual and tactile
activities. Gradually, children expand their knowledge to include three-
dimensional objects such as cubes and spheres, learning to identify their
characteristics through visual and tactile exploration. Preschoolers also
learn to relate everyday objects to geometric shapes, such as distinguishing
a rectangle from other geometric forms.

2. Size Standards — These are relative measurements used in sensory
education. Unlike mathematical training, sensory education does not
require a formal metric system but instead focuses on comparing objects
based on their placement in a sequence of similar items.

3. Understanding Size Relationships — As children progress, they
transition from comparing two or three objects to working with a broader
set of items arranged in increasing or decreasing order.

4. Color and Shape Variations — Children are introduced to different
shades of colors, geometric shape variations, and size relationships within
ordered sets of objects. They also develop observational skills, learning to
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classify objects based on sensory standards, perform sequential
examinations, describe forms, and refine visual estimation skills [3].

Preschool-age children should develop analytical perception—the
ability to recognize color combinations, differentiate dimensions, and
distinguish object shapes.

The period from birth to 5.5 years is optimal for sensory development.
A healthy child naturally perceives the world through sight, hearing, smell,
and taste. However, M. Montessori argued that a high level of sensory
perception requires deliberate training. This training is facilitated through
specialized Montessori materials that help children recognize object
properties such as size, shape, and color.

Sensory abilities develop in a structured sequence:

1. Formation of Sensory Standards — Children acquire stable verbal
concepts of colors, geometric shapes, and size relationships among multiple
objects.

2. Mastery of Object Exploration Methods — Children learn to
differentiate objects by shape, color, and size while developing increasingly
complex visual estimation skills.

3. Development of Analytical Perception — Children refine their
ability to analyze color combinations, evaluate object shapes, and
distinguish measurable attributes [2].

The Basic Component of Preschool Education defines sensory and
cognitive developmental goals for various preschool age groups.

Thus, exploratory activities are a natural way to form sensory
perceptions in middle preschool-age children. These activities enhance
children’s ability to understand the properties of their surroundings and lay
the groundwork for future intellectual development. Through engaging
experiments and independent exploration, preschoolers gain a deeper
comprehension of the world and develop essential sensory skills that will
support their continued learning.

The content of sensory education and development in preschool
institutions includes familiarizing children with sensory standards,
developing perceptual actions, and applying them in practical activities.
According to the Basic Component of Preschool Education, the complexity
of sensory and mathematical tasks gradually increases with age, and new
material is reinforced through previously learned concepts.
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FORMATION OF INTERACTION SKILLS IN ROLE-PLAYING GAMES
AMONG MIDDLE PRESCHOOL-AGE CHILDREN

The intensive changes that have taken place in society over the last
decade set new requirements for individuals. The primary task of Ukrainian
policy in the context of reforms is to ensure high-quality education based
on fundamental knowledge and its alignment with the current and future
needs of individuals, society, and the state. In preschool education,
achieving high-quality learning outcomes is possible through the renewal
of educational content, tools, methods, and technologies within the
framework of innovations, fostering the development of significant
competencies in preschool-age children, as outlined in state documents
such as the Law of Ukraine "On Education" and "On Preschool Education."

The analysis of this phenomenon in psychology and pedagogy indicates
that scholars pay considerable attention to this issue, particularly to the
following aspects:

« Communicative abilities of individuals have been studied by L.
Biryuk, N. Vityuk, V. Harkusha, P. Honcharuk, L. Karamushka, Ya.
Kolominsky, S. Maksymenko, C. Rogers, L. Savenkova, M. Savchyn, Ya.
Shkurko, and others.

« Psychological, pedagogical, and organizational aspects of forming
communication skills and abilities have been explored by S. Bondarenko,
O. Vynoslavska, V. Kaplinsky, V. Motyrko, V. Semychenko, and T.
Shepelenko.

« The phenomenon of communicative competence in preschoolers
has been a subject of research by A. Bohush, Zh. Horina, L. Kalmikova,
and others.

« The genesis of communication, where children's relationships are
considered a product of interaction in communication, has been examined
by I. Zotova, O. Kvas, O. Kovalenko, I. Lutsenko, O. Martynchuk, and T.
Pirozhenko.

A significant number of scientific studies are dedicated to analyzing
preschoolers' interactional spheres and their impact on relationships within
peer groups. This includes the activity-mediated nature of interpersonal
relationships, as researched by V. Abramenkova, O. Zaporozhets, V.
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Mukhina, Kh. Shakurov, and others.

The development of interaction skills in preschool-aged children is a
crucial aspect of their socialization and overall development. Role-playing
games serve as an effective means for fostering these skills by providing
structured yet flexible environments where children can practice
communication, collaboration, and problem-solving.

At the age of 4-5 years, children transition from individual or parallel
play to more collaborative forms of play, where they begin to establish
shared goals and engage in group dynamics. These interactions help
children learn how to express their thoughts, listen to others, negotiate, and
resolve conflicts.

Role-playing games create scenarios that encourage children to adopt
different roles and interact with peers. These games help develop:

o Communication skills — Children practice verbal and non-verbal
communication while playing various roles.

o Cooperation and teamwork — They learn to work together to
maintain the storyline and achieve common goals.

« Empathy and emotional intelligence — By taking on different roles,
children understand others’ feelings and perspectives.

o Problem-solving and conflict resolution — Role-playing often
involves challenges that require negotiation and decision-making.

Role of Role-Playing Games in Developing Interaction Skills

Role-playing games play a crucial role in developing interaction skills
in middle preschool-age children. These games not only provide
opportunities for imaginative play but also serve as an essential tool for
social, emotional, and cognitive development.

Interaction skills, such as communication, cooperation, and conflict
resolution, are vital for successful socialization. Between the ages of 4 and
5, children transition from independent or parallel play to more collective
forms of play, where shared goals and group dynamics emerge. Role-
playing games provide a structured yet flexible environment in which these
skills can develop naturally.

How Role-Playing Games Foster Interaction Skills

« Role Distribution: In games such as "Shopkeeper and Customers" or
"Family," children take on specific roles, requiring them to communicate
effectively and cooperate to sustain the game's storyline.

« Problem-Solving: Game scenarios often involve challenges, such as
resolving disputes or completing tasks, stimulating the development of
negotiation and teamwork skills.
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« Empathy Development: By playing roles like doctor, teacher, or
firefighter, children learn to see situations from others’ perspectives,
fostering emotional understanding.

« Language Development: Games based on dialogues help children
expand their vocabulary, practice sentence construction, and articulate their
thoughts clearly.

Key Strategies for Supporting Interaction Skills

1. Facilitator Participation: Educators and caregivers can gently guide
play by suggesting scenarios or helping resolve conflicts.

2. Use of Various Play Materials: Providing props such as costumes,
toy tools, or miniature objects enriches the play experience and stimulates
children's creativity.

3. Encouraging Reflection: Discussing the game afterward helps
children analyze their roles and interactions, reinforcing positive behaviors.

Thus, role-playing games are invaluable in nurturing interaction skills
in preschool-aged children. By promoting communication, empathy, and
teamwork, these games lay the foundation for lifelong social competence.
Educators and parents should actively encourage and participate in such
games to maximize their developmental potential.

Role-playing games are an essential tool for developing interaction
skills in preschoolers. By engaging in these structured yet imaginative
activities, children enhance their communication, empathy, and teamwork
abilities—laying a solid foundation for future social competence.
Encouraging active participation in such games can significantly benefit
their overall development and readiness for future social interactions.
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FORMATION OF CHILDREN’S UNDERSTANDING OF
PROFESSIONS IN SENIOR PRESCHOOL AGE THROUGH PLAY
ACTIVITIES

Changes 1in Ukraine's education system, oriented towards a
competency-based approach, highlight the importance of early formation of
children's understanding of various professions and corresponding social
roles. Senior preschool age is a period of intensive cognitive development
when children show a particular interest in the world around them,
including adult professions. Play activities provide an effective means of
shaping initial perceptions of professions, enabling children to learn about
different social roles and relationships within society.

Researchers studying the formation of preschoolers' understanding of
professions emphasize the necessity of applying a competency-based
approach. In particular, A. Ovcharenko and I. Kovalova stress the
importance of using active methods and play-based technologies in
preschool education, allowing knowledge and skills to be reinforced in a
way that feels natural for children.

The Concept of a Competency-Based Approach in Forming
Understanding of Professions

A competency-based approach in preschool education involves
developing children's ability to independently comprehend information
about different professions, including the formation of basic knowledge,
skills, and value-based attitudes that shape their perception of professional
activities. As noted by I. Tkachenko, competence in this context means that
a child demonstrates interest in adult professions and can understand how
certain social roles are performed and how labor activities take place.

With a competency-based approach, children develop the ability to
analyze, compare, and evaluate professions through play situations that
simulate real working conditions.

Using Play Activities to Develop Understanding of Professions

One of the most effective methods for shaping children's understanding
of professions is organizing role-playing games. Play activities allow
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children to take on the role of a specific professional, helping them better
understand the meaning of work, as well as the characteristics and
requirements of different professions. Research by M. Mironchuk and L.
Melnyk shows that such games contribute to the development of social
competence, helping children realize the role and significance of each
profession in society.

Examples of Games for Developing Understanding of Professions

«"Who Do I Want to Be?" Children choose a profession that interests
them and perform actions or roles associated with that profession. For
example, a child may act as a doctor using toy medical instruments. This
helps develop empathy and sociocultural competence.

« "Professions in the City" Children are assigned roles of different
workers commonly found in a city, such as drivers, shopkeepers, doctors,
or police officers. Each child must perform their functions on an imaginary
city map, helping them understand the importance of each profession for
urban life.

«"A Workday" Children perform a series of actions that mimic the
real tasks of a particular profession, such as a teacher or a chef. This game
helps children understand the features of professional activities, developing
their practical skills and social awareness.

The Impact of Play Activities on the Development of Preschoolers’
Competencies

Using play-based methods to develop children's understanding of
professions in senior preschool age fosters the development of several key
competencies:

« Cognitive competence: Children acquire knowledge about the
functions and significance of different professions.

«Social competence: By taking on the role of an adult professional,
children learn behavioral norms and rules necessary for interaction in
society.

« Emotional competence: Children learn to express emotional
reactions to other people's work, developing feelings of empathy and
respect for adult labor.

Thus, applying a competency-based approach in play activities for
forming children's understanding of professions is an essential step in
preparing preschoolers for independent life in society. Games help children
develop key social and cognitive competencies necessary for further
socialization and successful learning.
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THE PECULIARITIES OF FORMING THE EXPERIENCE OF
SAFE BEHAVIOR IN OLDER PRESCHOOL CHILDREN

Ensuring child safety is one of the most important issues in
contemporary preschool education. Accidents resulting in child injuries are
extremely serious and can often have long-lasting consequences for their
health and psychological well-being. However, this situation can be
improved by developing children's safe behavior skills.

It is a well-known fact that in the older preschool years, children begin
to interact more with the adult world, actively exploring the world and their
environment. In the process, children may face certain threats and dangers,
therefore it is important to pay attention to the formation of their safe
behavior skills.

Furthermore, the importance of developing children's safe behavior
skills is emphasized in state educational documents such as the Basic
Component of Preschool Education, the Law on Preschool Education, and
development programs like "Dytyna" (Child), "Ukrainian Preschool," and
"Vpevnenyi start" (Confident start), which underscores the relevance of
research in this area.

The theoretical and methodological foundations for the formation of
safe behavior skills in older preschool children have been developed in the
research of N. Holovko, L. Karnaukh, K. Lysenko, G. Navrotska, V.
Novykova, 1. Poltavets, T. Ponimanska, E. Holostova, B. Shapiro, L.
Yakovenko. The formation of the basics of life safety in preschoolers has
been studied by S. Hvozdiy, N. Herman, N. Kotsur, and others.

However, the problem of developing safe behavior skills in preschool
children requires further research in terms of synchronization with
changing modern educational requirements in this field.

The aim of our article is to outline the peculiarities of forming the
experience of safe behavior in older preschool children during the
organization of the educational process in a preschool institution.

The formation of safe behavior skills is a long and systematic process
that requires educators to consider a range of specific features of older
preschoolers.
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The aim of work with older preschool children should be the targeted
development of basic knowledge about various dangerous situations and
the development of skills for appropriate and correct behavior in case of
danger. This work should be carried out in stages: firstly, to arouse
children's interest in safety issues, secondly, to gradually introduce safety
rules into children's lives, demonstrate the diversity of their application in
life situations, and then develop the ability to apply these rules. O.
Sorochynska, 1. Denysiuk, and D. Oliynyk in their article note that at the
beginning of teaching children the basics of safe behavior, it is necessary to
divide large tasks into smaller components to prevent stress and fear of the
unknown in children [1].

Work with older preschool children should focus on consolidating and
systematizing acquired knowledge, as well as on developing the readiness
and skills to apply this knowledge in practice when necessary. A child with
a conscious attitude and internal self-control is more protected than a child
who is simply forbidden and avoided everything, because sooner or later
they will have the opportunity to satisfy their curiosity and engage in
forbidden behavior.

The tasks and peculiarities of work on forming the experience of safe
behavior in older preschool children are outlined in the Basic Component
of Preschool Education.

We have specified them according to the educational directions of child
development. In the educational direction "The Child's Personality", the
following basic knowledge about safe behavior in the environment that
children should acquire is highlighted: distinguishing between the concepts
of "safe" and "dangerous", safe use of electricity, knowing the rules of
behavior on the road; knowing the rules of behavior with strangers;
knowing the rules of handling unfamiliar objects and substances; following
such rules as fire safety, knowing some road signs; safety rules in the
streets, in institutions, on water, on ice, on playgrounds and sports grounds;
knowing who to contact for help in case of need. In addition, the child
should acquire the ability to use emergency call numbers for emergency
services (fire department, medical, gas service, and police) if necessary,
skills of safe behavior in case of aggressive behavior of peers, other
children or adults.

The educational direction "The Child in Sensory and Cognitive Space"
defines the knowledge and skills that children need to acquire in practice
the rules of safety when working with various tools (cutting, piercing). The
educational direction "The Child in the Natural Environment" emphasizes
the importance of children’s understanding the rules of behavior with wild
and domestic animals and plants. The educational direction "The Child's
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Play" focuses on mastering the skills of choosing safe places and objects
for play. The educational direction "The Child in Society", aims to teach
children to ask for help or provide assistance in to find safe places and
objects for play and to find pleasure in helping others [2].

Another feature is that children can successfully develop safe behavior
skills only when they feel safe themselves. Children experience positive
emotions in safe situations, which is both a condition for the successful
development of motivation to learn educational material and the main
indicator by which one can conclude the results of pedagogical efforts to
ensure the safety of preschoolers.

Thus, the problem of the formation of safe behavior experience in older
preschool children is a complex and multifaceted process that requires an
integrated approach, has a number of features and tasks and is relevant in
today's conditions.

We see the prospects for further research in the theoretical
substantiation of the potential of social-game design and the practical
development of a program for the formation of safe behavior experience in
older preschool children.

REFERENCES

1. Copounncbka O. A., [Jenucrok [. O. Omiiinuk JI. C.  AcmnekTu
dbopmyBaHHA JOCBiAy Oe3meyHOi TOBEMIHKM Yy JITeld  CTapIioro
nomkiikHOTO BIKY / CopounHcbka O. a., Jenwuctok I. O. Omiitauk /1. C.
Hayka i1 rexnika cporoani. 2023. Ne9(23). C 451-459.

2. bazoBuii KOMIIOHEHT IOIIKUIBHOT OCBITH. URL:
https://mon.gov.ua/static-
objects/mon/sites/1/rizne/2021/12.01/Pro_novu_redaktsiyu%20Bazovoho%
20komponenta%?20doshkilnoyi%20osvity.pdf

166


https://mon.gov.ua/static-objects/mon/sites/1/rizne/2021/12.01/Pro_novu_redaktsiyu%20Bazovoho%20komponenta%20doshkilnoyi%20osvity.pdf
https://mon.gov.ua/static-objects/mon/sites/1/rizne/2021/12.01/Pro_novu_redaktsiyu%20Bazovoho%20komponenta%20doshkilnoyi%20osvity.pdf
https://mon.gov.ua/static-objects/mon/sites/1/rizne/2021/12.01/Pro_novu_redaktsiyu%20Bazovoho%20komponenta%20doshkilnoyi%20osvity.pdf

A. Klymchuk,

Student,

0. Zymovets,

Senior Lecturer,

Zhytomyr Ivan Franko State University

DEVELOPMENT OF SPATIAL ORIENTATION SKILLS IN
SENIOR PRESCHOOL CHILDREN THROUGH DIDACTIC
GAMES

Spatial orientation is a critically important component of children's
overall development, especially during senior preschool age (5—6 years),
when the foundations of cognitive and motor skills are intensively formed.
These skills determine future success in learning and social adaptation. At
this age, children actively develop the ability to perceive, understand, and
manipulate spatial relationships between objects in their environment.
Proper spatial orientation allows a child to better adapt to a changing
environment, which is an essential condition for successful socialization
and academic activities in school [1].

In senior preschool age, children begin to understand and use basic
spatial concepts such as "above," "below," "left," "right," "in front," and
"behind." This forms the foundation for the development of more complex
spatial representations, such as the concepts of "distance," "depth," and
"horizontal-vertical," which later enable them to navigate not only in a two-
dimensional space (on a plane) but also in a three-dimensional one
(including height and depth) [2].

Spatial orientation enables children to develop visual representations,
recognize and classify shapes, understand spatial relationships, and
determine the location of objects in space. This is crucial for imagination
development as well as for complex cognitive processes such as abstract
thinking.

The ability to navigate in space is closely related to the development of
fine and gross motor skills, which are extremely important in preschool
age. When children orient themselves in space, they develop movement
coordination, the ability to correctly position themselves and objects in
space, as well as the skills of moving and manipulating objects within
certain coordinates. For example, playing games that require movement in
specific directions promotes physical activity and enhances physical
abilities [2].

Tasks requiring spatial movement, such as the game “Find the Exit”,
promote motor coordination development and teach the child how their
movements affect the positioning of objects and people around them.
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Spatial orientation is directly related to academic success in school,
particularly in subjects such as geometry, mathematics, natural sciences,
and language skills. Children with well-developed spatial awareness more
easily acquire graphic skills, learn to work with maps, plans, and diagrams.
They can better perceive information about the placement of objects on a
page, such as understanding the orientation of letters, numbers, and
symbols.

Furthermore, spatial skills are essential for developing logical thinking
and mathematical abilities. Senior preschool children can understand
relative quantities, such as "more" or "less," "higher" or "lower," which
serve as the foundation for mastering more complex mathematical
concepts.

Spatial orientation is closely intertwined with the development of
cognitive and social skills in senior preschoolers. Children who have strong
spatial skills tend to interact better with their peers, understand their
positions and movement directions, which contributes to the development
of communication skills. They also adapt more quickly to new situations,
such as changes in the environment or tasks requiring collective
cooperation [1].

For example, in group games that require coordinated movements and
interaction with others, children with good spatial orientation more easily
find common ground with peers and complete tasks. It helps them develop
important social skills such as cooperation, role distribution, and
coordinated teamwork.

Developing spatial orientation skills is also crucial for fostering
independence and self-confidence. When children can independently
navigate their surroundings, they gain a sense of control over the situation,
which promotes self-respect and psychological maturity. They feel more
comfortable in new or unfamiliar situations, which is essential for their
future development.

The modern educational process in preschool institutions is designed
not only to impart knowledge but also to create conditions for the
comprehensive development of a child's personality. The issue of forming
spatial representations and spatial orientation skills in senior preschoolers is
relevant, as these skills contribute to cognitive function development,
stimulate creative thinking, imagination, abstract thinking, and prepare
them for school. Among the main challenges in the educational process are
the limitations of visual and tactile stimuli, insufficient attention to
interactive learning methods, and the lack of consistency in using didactic
tools to develop spatial orientation.
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Didactic games help overcome these difficulties, as their primary goal
is to form children's understanding of space and basic spatial concepts such
as "left-right," "above-below," "under-over," and "front-back." Didactic
games allow children to reinforce these concepts through practical tasks,
enhance their motivation and interest in learning, develop communication
skills, and foster cooperation abilities.

To effectively develop spatial orientation, it is recommended to
incorporate didactic games as an element of joint activities between
educators and children. Games focusing on spatial awareness can be
conducted as part of lessons, outdoor activities, individual work, or as
separate educational activities. The duration of didactic games for senior
preschool children should not exceed 20—-25 minutes, and their frequency
can range from once to twice a week to ensure sustained interest in the
learning process and accumulation of practical experience.

Didactic games can have various focuses depending on the educator's
goals, for example:

o Understanding basic spatial concepts: The game "Turn Around —
Make Friends with Left and Right" reinforces the concepts of "left" and
"right."

« Mastering relative object positioning: Games such as "The Dance
of Butterflies and Flowers" and "What Did the Hedgehog See?" help

"non;

children understand the relative positioning of objects ("near," "in front,"
"behind").

« Reinforcing intermediate directions: In the game "Fairy Tale
Routes," children follow "routes" using maps and diagrams, helping them
form ideas about intermediate directions.

« Working with a plan or diagram: The game "Where is the Parrot
Sitting?" teaches children to navigate using simple maps or diagrams.

o Developing symmetry and spatial imagination: The game "Build
Symmetrically" allows children to create symmetrical constructions using
Cuisenaire rods.

Examples of didactic games:

1. "Create a Picture". Children are given images of various objects
(sun, clouds, trees, animals) that they must place on a sheet of paper
according to the teacher’s instructions. The task involves creating a
composition based on spatial positioning, e.g. "Place the house in the
middle of the sheet, and the sun in the upper right corner." This exercise
develops orientation on a plane and understanding of spatial relationships.

2. "Puppet Theater". Children receive tickets with row and seat
numbers and must place the figures of characters accordingly. This game
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teaches children to orient themselves using two coordinates (row and
column) and to work with symbolic representations.

3. "Observer". Children are briefly shown an illustration with a plot
composition, after which they answer questions about the placement of
different objects. This activity develops memory, attentiveness, and the
ability to retain spatial representations.

Thus, the use of didactic games in preschool education effectively
fosters children's spatial representations and orientation  skills.
Implementing didactic games in various types of activities makes learning
more engaging and accessible for children, enhances their motivation for
interaction, and lays the foundation for successful learning at school.
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INTERACTIVE METHODS OF ORGANIZING THEATRICAL
ACTIVITIES IN THE SENIOR GROUP OF A PRESCHOOL
INSTITUTION

Interactive methods of organizing theatrical activities are an important
tool for developing the creativity of senior preschool children. They are
based on the active participation of children in the creative process, where
each child is not only an observer but also an active participant in the
theatrical process. The main interactive methods include game-based,
improvisational, practical methods, as well as methods that combine theater
with other forms of art (see Table 1). Each of these approaches stimulates
the development of children's creative abilities, imagination, and emotional
sensitivity. [1]

Interactive methods of organizing theatrical activities in the senior
group of a preschool institution can be divided into such groups:
Game-based methods based on play, where children actively create
characters, develop communication, and creativity.

Practical methods with the help of which children actively work on
creating costumes, decorations, and reenacting scenes.

Integration methods involves other art forms, such as dance, singing, or
painting, in theatrical games.

Game-based methods are among the most effective interactive
approaches in theatrical education. Through play, children develop the
ability to express themselves, creatively adapt stories, interact in groups,
and create collective theatrical performances. Improvisational games allow
children to create characters without limitations in imagination, recreate
situations from real life or fairy tale plots. This, in turn, enhances their
creativity, adaptability, and quick responsiveness to changes. [2]

Practical methods also play a crucial role in forming an interactive
approach. They include not only preparation for performances but also
active work on costumes, decorations, and the use of voice, gestures, and
facial expressions to create deep character portrayals. For example, during
the preparation of a play, children can work with the teacher to create
costumes or experiment with facial expressions to better convey the
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emotions of their characters. This process actively stimulates children's
creative abilities and helps them practically master various elements of
theatrical activity. [3]

Integration methods allow combining theatrical activities with other art
forms, significantly broadening children's creative horizons. In this case,
theatrical performances can incorporate musical or dance elements, as well
as the creation of their own illustrations for fairy tales or other literary
works. This approach fosters multidisciplinary thinking in children and
enables them to discover their talents in different artistic fields.

Game-based methods and improvisation play a special role in children's
creative development, as they allow children to actively express their
emotions and thoughts through play, experiment with different plots and
characters. This shapes their ability to be flexible and creative, respond
quickly to changes, and adapt to new situations. These methods, aimed at
maximizing the child's participation in the process, form the foundation for
developing creative abilities.

Thus, interactive methods of theatrical activities are extremely
important for the creative development of preschoolers. They contribute
not only to children's emotional and social development but also help them
explore  themselves  through  creativity, develop  imagination,
communication skills, and the ability for self-expression.
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FORMATION OF JUNIOR SCHOOLCHILDREN’S CRITICAL
THINKING IN SCIENTIFIC LITERATURE

The relevance of the research topic lies in the necessity of developing
critical thinking as one of the key competencies of a modern student. In a
world where the volume of information is constantly growing, the ability to
analyze, evaluate, and use information becomes an essential element of
personal development. The formation of critical thinking in junior
schoolchildren requires the use of interactive teaching methods, an
individual approach, and modern educational technologies.

Critical thinking encompasses components such as analytical
perception, the ability to reflect, creativity, and the formation of reasoned
conclusions. It enables children to ask questions, make informed
judgments, and solve problems. [2, p. 9].

The formation of critical thinking in junior schoolchildren involves:

« Developing the ability to analyze information. Teachers can use
methods such as comparison, classification, and grouping. For example,
they can ask children to find similarities and differences between two fairy-
tale characters.

o Teaching the evaluation of facts and judgments. Children should
be asked open-ended questions that encourage them to search for answers
independently. For example, "Why did this character make that choice?"

o Forming argumentation skills. It is important to teach children to
explain their thoughts using simple logical connections. Group discussions
or debates can be organized for this purpose.

The problem of forming critical thinking has been studied by such well-
known philosophers, psychologists, and educators as:

1. Jean Piaget. The Swiss psychologist viewed the development of
cognitive processes in children as the foundation for critical thinking. He
emphasized that a child’s thinking develops through stages, with each
subsequent stage requiring more complex tasks and analysis. [1, p. 45].

2. John Dewey. The American educator emphasized the importance of
critical thinking in the learning process. He developed the concept of
"reflective thinking," which encourages children to draw conclusions based
on the facts they acquire.

173



3. Vasyl Sukhomlynskyi. The Ukrainian educator stressed that critical
thinking develops through creative tasks that encourage children to think
and analyze independently. He believed that reading and discussing literary
texts are effective tools for fostering this skill. [3, p. 218].

Methods that contribute to the development of critical thinking:

o Game-based methods. Using role-playing games to simulate
problem situations. For example, children can play a "trial" to resolve a
conflict between fairy-tale characters.

o« Edward de Bono's '"Six Thinking Hats" Technique. This
approach helps children analyze a problem from different perspectives.

o Group work. Collaborative task discussions teach students to listen
to other opinions and form their own positions.

Thus, the formation of critical thinking in junior schoolchildren is a
crucial task of modern education. It contributes not only to the intellectual
but also to the social development of children, equipping them with the
ability to navigate the complex information space.
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METHODOLOGICAL APPROACHES TO THE FORMATION
OF ARTISTIC AND CREATIVE COMPETENCE IN
PRESCHOOL CHILDREN IN VISUAL ARTS LESSONS

Artistic and creative competence is one of the key components of the
harmonious development of preschool children, as emphasized in various
regulatory documents of Ukraine. In particular, the Basic Component of
Preschool Education defines artistic competence as a child's elementary
awareness of various types of art and a desire for creative activity. The
educational line "The Child in the World of Art" aims to foster a child's
aesthetic culture and transform preschool education institutions into spaces
based on the principles of beauty, harmony, and respect for allparticipants
in the educational process. Such activities contribute to the development of
the artistic and creative abilities of preschool children [8]. This includes the
ability to perceive, understand, and create artistic images, as well as
express emotions and thoughts through artistic activities. Visual arts
lessons play a crucial role in forming this competence by promoting the
development of creative abilities, aesthetic perception, and self-expression
in children.

Many researchers have studied the issue of forming artistic and creative
competence in preschool children. In particular, K. Kravchuk’s work
examines the features of artistic and creative activities in preschool
education institutions and their impact on children's development.
Additionally, the educator explores technologies that help children develop
creative abilities in sculpting lessons. L. Shulha, in her article, examines the
activity-based approach to forming artistic and creative competence in
preschool children, emphasizing the importance ofactive engagement in
artistic and productive activities. T. Guzhanova and A. Kovalchuk focus on
the significance of play and the project-based method to stimulate interest
and active participation in the creative process. The authors provide
practical recommendations for educators on implementing artistic and
productive activities in the educational process, highlighting the need to
create a supportive environment and apply an individualized approach to
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each child for the effective development of artistic and creative
competence.

In modern society, the demand for individuals capable of creative
thinking and unconventional solutions is growing. The formation of such
qualities should begin at an early age, as the preschool period lays the
foundation for personal development. O. Vilkhova and A. Pasichnychenko
emphasize that preschool age is a sensitive period for developing creative
potential, which manifests in cognitive, emotional, social, and motor
changes. The authors identify key psychological factors that contribute to
the development of artistic and creative competence: children's natural
curiosity, emotional sensitivity, and readiness to experiment. They suggest
focusing on art therapy as an effective tool for developing creative potential
and emotional stability, particularly through drawing, music, and sculpting,
which help children express emotions, develop creativity, and build
confidence [2]. According to the analysis of scientific sources, artistic and
creative competence in preschool children is a multifaceted concept defined
differently by various researchers. For instance, "artistic and creative
competence" is described as a child's ability to practically apply artistic and
aesthetic skills to achieve desired creative outcomes, which are based on
developed emotions and feelings towards various types of art; elementary
application of artistic skills in educational and independent activities; and
the ability to use personal abilities to achieve goals and objectives in
various activities [1]. Other definitions emphasize artistic competence as an
acquired personal quality, manifesting in a child's ability to practically and
creatively realize their artistic potential based on acquired artistic education
knowledge, skills, and experience [5], as well as the ability to engage in
creative activities based on developed emotions and feelings towards
different types of art [4].

These definitions highlight different aspects of artistic and creative
competence, including practical implementation of artistic potential,
integration of knowledge and skills, and the ability for creative activity.

Artistic and creative competence in preschool children is formed
through artistic and productive activities, which foster aesthetic perception,
imagination, and fine motor skills [3]. This competence also develops
through various forms of work that enhance creative abilities and aesthetic
perception. The primary form of working with children in preschool
institutions is lessons. In the context of artistic and creative competence
formation, it is realized through artistic and productive activities, including
drawing, sculpting, appliqué, and construction. Engaging children in such
activities develops their imagination, fine motor skills, and aesthetic
perception. For example, sculpting lessons can incorporate techniques for
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developing creative abilities, increasing children's interest in art, and
stimulating their creative activity.

Additionally, artistic and creative competence in preschool children can
be formed wusing non-traditional painting techniques. Integrating
unconventional painting methods, such as finger painting, sponge painting,
or using natural materials, promotes children's creative self-expression.
These techniques allow children to experiment with different materials and
expression methods, expanding their artistic experience and stimulating
creativity. Another aspect is the use of play-based learning methods, which
naturally engage children in artistic activities. Through play, children more
easily acquire new knowledge and skills, develop imagination, and enhance
their creative abilities.

Furthermore, project-based activities integrate various types of artistic
activities and promote planning, organization, and presentation skills.
Collaborative projects, such as creating group exhibitions or collective
appliqués, foster children's teamwork skills, responsibility, and aesthetic
appreciation. Additionally, incorporating artistic elements into everyday
activities and games continuously develops artistic and creative
competence. For instance, decorating the classroom together with children,
creating holiday decorations, or making simple musical instruments from
available materials stimulates creativity and aesthetic perception.
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GAME ACTIVITY AS A MEANS OF DEVELOPING
EMOTIONAL INTELLIGENCE IN PRIMARY SCHOOL
STUDENTS

The development of emotional intelligence in primary school students
is an essential part of their education, as it affects academic success, social
interactions, and psychological well-being. At a young age, children are
particularly receptive to emotional skills and best absorb them in a relaxed
play-based format. Play allows children to freely express their feelings,
explore their own emotional reactions, and better understand the emotions
of others. Through play situations, students learn to show empathy, develop
the ability to manage their own emotions, and find common ground with
others [1, p. 74]. The use of play-based methods in the educational process
creates favorable conditions for the emotional development, promotes a
positive classroom atmosphere, and enhances children's ability to self-
regulate and understand others.

The purpose is to study effective methods and techniques of play
activity that contribute to the development of emotional intelligence in
young students. The set of tasks also includes analyzing the impact of play
techniques on children's ability to develop empathy, understand their own
and others' emotions, and control their feelings in various situations.

Each stage of development corresponds to a specific primary type of
activity. Play, as the main activity in preschool age, allows children to
understand different aspects of life, the nature of adult relationships, and
deepen their knowledge of the surrounding world. Through play, a child
perceives reality. Play actions, assigned to specific roles, are illustrative in
nature, giving meaning to interaction. An important element of play is
rules, which enable children to experience the joy of following game
conditions. In primary school age, the significance of play does not
diminish, although its content and goals change: the number of rule-based
and didactic games increases. In such games, children learn to follow rules,
develop attention, motor skills, and the ability to concentrate — qualities
that are especially important for successful learning in school [3, p. 35].

The development of emotional intelligence at an early school age is an
important part of personality development, as emotions help children
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understand their role in society and interact with others. Through play,
children internalize the value of harmonious relationships in social groups
and society as a whole. Emotional intelligence is the ability to recognize
one's own and others' emotions, manage them, and understand others'
motivations.

Role-playing during play activities can influence children's interests
and, ultimately, their choice of future profession. The transition from
kindergarten to school is an important period of social development, and
the integration of play into the educational process helps make this
transition smoother and less stressful. Play not only increases interest in
learning but also contributes to the development of new emotional qualities
necessary for a child's successful growth [2, p. 131].

Victories and defeats in games are a significant part of a child's life.
Play serves as a lens through which a child perceives the world and at the
same time acts as a bridge between childhood and adulthood. A child's
emotional state and mood largely depend on the results of the game: a loss
can cause discouragement, loss of motivation, and disappointment, while a
win inspires, boosts self-esteem, and instills confidence, motivating the
child toward new achievements. The results of games, which are part of the
educational process, can either encourage self-improvement or lead to
discouragement and reluctance to continue learning.

It can be argued that a child's emotional world is enriched through
participation in various games. While at early stages emotions are quite
simple and concrete, they become more vivid and complex with age, often
forming during play. For example, team games help children develop the
ability to rejoice or worry not only for themselves but also for their team;
victory brings joy and pride while also fostering compassion for opponents.
A child gradually learns to recognize their emotions, establish connections
between events and mood, and control their state — an invaluable skill in
adulthood. For instance, a low result in a classroom game may bring tears,
but the understanding that others might laugh helps the child restrain
excessive emotional expression.

Thus, the diverse emotions a child experiences during play help them
develop a rich and conscious emotional world. The child understands what
triggers certain feelings, learns to cope with negative emotions, and
appreciates joyful moments. The use of play in primary school ensures a
smooth transition from kindergarten conditions to a formal learning
environment. This provides the child with a comfortable adaptation to new
conditions, reducing stress at the beginning of school life. Primary school
also shapes students' individual activity styles, and games play a
particularly important role in this process. Intellectual development and
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emotional state are crucial conditions influencing self-regulation in
activities.
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USING GAMIFICATION FOR TEACHING AND DEVELOPING
CREATIVITY OF PRIMARY SCHOOL STUDENTS

The development of personality, its future achievements in life are
related to such individual and psychological features of a person as
creativity, talent, giftedness, which are most clearly manifested in
creativity, which allows the personality to express itself to the fullest. This
development of personality is usually carried out through various creative
activities, where children interact with the world around them and with
other people. A game remains one of the leading activities of younger
schoolchildren that “builds a bridge” between the real world and a child’s
imagination, gives the feeling of success and wish fulfillment. A game
allows a child to try his or her hand in unusual activities where it is
necessary to be flexible and think in an extraordinary way. That is why
integrating game activities into the learning process motivates children to
study, develops their creativity and increases effectiveness of the
educational process.

The purpose of the article is to characterize the significance of using
gamification in the educational process of primary school and suggest the
ways of teaching and developing younger schoolchildren’s creativity
during game activities.

Game technologies (gamification) are still "innovative" in the
Ukrainian education system. Using them during the lessons contributes to
the formation of students' competencies, increases interest in learning. The
role of gamification in the formation of younger schoolchildren’s creativity
was emphasized in the studies of such Ukrainian scientists as O. Antonova,
Ye. Antonov, O. Kryvonos, O. Moroz, O. Sorokina, and others. The
younger school age is insufficiently studied and remains a sensitive period
for the development of creativity.

P. Torrens notes that creativity means "digging deeper, seeing better,
correcting mistakes, talking to a cat, diving into the depths, passing through
walls, lighting the sun, building a castle in the sand, welcoming the future"
[2, p. 28].

Defining the concept of "creativity", we share the opinion of V.
Pavlenko who considers this concept as “an attribute of the personality that
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manifests itself during the creative process as the ability to generate a
diverse, socially important, original product and productive ways of its
application; the ability to find solutions in non-standard situations; a
property that is realized only under favorable environmental conditions at a
high level in various fields of human activity during one's life” [4, p. 5].

E. P. Torrans identified the following stages of the creative process:
perception of a problem, search for a solution, generation and formulation
of hypotheses, testing of hypotheses, their modification and obtaining a
result. The scientist proposed a model of creativity, which consists of such
components as speed (productivity), flexibility, and originality [1, p. 307].

The development of creativity of younger schoolchildren should be
carried out by the teacher systematically as the level of creative abilities
can fluctuate: from a passive level to an active level and vice versa. While
integrating gamification in educational process a teacher should create a
trusting atmosphere that fosters the expression of creativity and the related
processes of thinking and imagination.

K. Groos pointed out the orientation of the game toward the future
considering play as preparation for life. The scientist considers the game as
the primary form of human involvement in society, highlighting its main
function as the "extension" of existence. In addition to physical
compensation, the game enriches the emotional sphere of the individual
with those feelings that a person either does not feel in real life, or that are
suppressed by emotions related to the achievement of practical goals [3].

O. Sorokina in the article "Learning by playing" talks about the great
influence of the game on the formation and development of a mature
personality in society: "A child's full moral and volitional development
cannot be achieved outside the game, there is no personality education
outside the game" [5, p. 65].

The use of game-based technologies has a huge potential as a priority
educational task in terms of shaping a child’s active position, understanding
the importance of his own activity, communication and self-awareness. The
key educational trend of modern education is gamification, which involves
the use of computer games in non-game situations. The purpose of this
process is to attract and increase students’ attention and improve their
motivation when solving practical tasks.

Occupying an important place in the educational process, gamification
not only contributes to the activation of students’ activities and the
development of their cognitive interests but also performs many other
functions:
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1) a methodically organized game, taking into account the specifics of
the lesson and the subject, contributes to the development of memory and
the formation of speech skills and abilities;

2) play stimulates the development of thinking activity of younger
schoolchildren, as well as their attention and cognitive interest in studying
the subject;

3) play promotes the development of students’ activity.

Games have a huge potential to make the learning process more
engaging. Students' expectations of learning activities depend on games.
Students prefer visually rich, dynamic interfaces designed to work in a
multitasking scenario to sequentially combine individual tasks and pieces
of information, further increasing engagement.

We can identify the following positive aspects of gamified education: it
has a wide range of possibilities for implementing this technology, and it
gamifies lessons at different levels of equipment and with different degrees
of processing, which allows the teacher to conduct a lesson both with full
provision of digital support and without it using traditional methods.

While didactic games and lesson gamification without digital
technologies have long been used by educators, new digital technologies
and resources are still a novelty for many teachers. The essence of
gamification in the educational process lies in using a person’s natural
inclination toward play as a key to engaging them in the processes of
exchanging and consuming information. Gamification of the learning
process resembles a computer game, where a certain number of points is
awarded for each correctly completed task, and the player can use these
points at their own discretion.

It should be noted that gamification differs from didactic games in that
specially designed game elements and techniques are integrated throughout
the entire learning process. Students eagerly participate in such games, the
advantage of which lies in the fact that during the game participants take an
active role, which helps to increase their motivation to learn and leads to
more effective consolidation of knowledge.

To use gamification for conducting lessons, a teacher needs a computer,
a projector and speakers, if necessary. The teacher also needs the
corresponding software installed on the computer. Online resources, web-
sites and platforms can be used as well. In our opinion, the best educational
gamification platforms are AhaSlides, Quizlet, Memrise, Duolingo,
CodeCombat, Khan Academy, Kahoot, EdApp, Class Dojo, ClassCraft. If
the lesson involves using websites, an internet connection will be required.
If the classroom in primary school is equipped with computers and
projectors, there are no difficulties in conducting a lesson using
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gamification. A gamification lesson can also be conducted using interactive
whiteboards and VR technologies. Virtual reality is an artificially created
information environment that replaces the usual perception of the
surrounding reality with information generated by various technical
devices. For using VR as a means of gamification, there should be several
VR headsets for students and enough space in the classroom for moving.

Today many teachers actively use Power Point presentations in their
lessons. However, most often, the presentations only include illustrative
and graphic material, and the animation used tends to be decorative. Power
Point presentations have tools that allow teachers to create interactive
educational presentations. The following elements of game technologies
are used: role-playing games, a quest game, an association game,
dramatization, a trip-excursion, a lexical constructor, a "truth or lie" game,
etc.

To conduct a lesson using gamification in Microsoft PowerPoint, the
teacher must first select tasks according to the lesson’s topic. In any game,
there are always at least three levels of difficulty (more can be added), so
tasks should be created with three levels of difficulty. The teacher invents
the plot of the game, characters and the text. Each character is assigned a
specific difficulty level and dialogue lines. Finally, the teacher refines the
plot by adding interactive elements. For example, to conduct a lesson in the
second grade, a mathematics game with three levels of difficulty can be
developed: the first level focuses on multiplication and division, the second
level involves creating an example based on a task, and the third level deals
with the components of the example and the order of operations. The game
itself is developed using Microsoft PowerPoint.

Conclusions and prospects for further research. Currently,
gamification is used in schools in several ways: as an independent
technology for mastering concepts, topics or units of various subjects; as a
technology for conducting a lesson or its fragment; and as a technology for
extracurricular activities. Any activity during the lesson allows the teacher
to incorporate game elements to foster the creativity of younger
schoolchildren. The perspectives of our research include selecting digital
tools for teaching and developing primary school students’ creativity, as
well as describing and classifying game activities used for conducting
various subjects in primary school.
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THE DEVELOPMENT OF SPEECH SOUND CULTURE IN
CHILDREN OF LOW-KINDERGARTEN AGE USING
LOGOPEDIC EXERCISES

Speech sound culture is a crucial aspect of language development that
enables children to communicate successfully and interact with their
environment. Modern research highlights the strong connection between
the quality of speech sound culture and a child's overall development, as
well as the need for early diagnosis and correction of speech disorders [1;
3].

Speech sound culture includes components such as proper articulation,
fluency, tone, intonation, and expressiveness. These skills help children
convey their thoughts, understand others, and develop harmonious social
connections [2]. In middle preschool age (4-5 years), it is essential to
establish the foundations of correct pronunciation, as this period is marked
by active speech development and the acquisition of new sounds.

The development of speech sound culture aids children in forming
correct articulation, sound pronunciation, speech tempo, and rhythm. The
significance of speech sound culture in language development is
substantiated in the works of A.K. Bondarenko (Bondarenko A.K.
Logopedic Work on the Development of Speech Sound Culture in
Preschoolers — Kyiv, 2012).

Many researchers have studied the issue of speech sound culture,
including N. Babych, T. Borisova, N. Havrysh, O. Ivanova, N. Petrenko,
M. Cherkasov, V. Sukhomlynskyi, I. Tatarina, Leon Kaczmarek, Bronistaw
Roctawski, Mirostaw Grabias, Agnieszka Koczorowska-Bray, and others.

The cultivation of speech sound culture is carried out through a
comprehensive approach that includes:

1. Logopedic Exercises

Logopedic exercises for children are designed to activate speech
muscles, develop tongue and lip mobility, and form correct sound
combinations. Some of the most effective exercises include tongue
exercises (“Hill,” “Boat”), lip exercises (“Smile,” “Tube”), and articulation
exercises [1].
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2. Articulation Gymnastics

Exercises aimed at developing the motor skills of the speech apparatus
enhance the accuracy and clarity of pronunciation. For example, the
“Swing” exercise trains the tongue and lips, improving articulation of
difficult sounds [2].

3. Developmental Games

Speech therapy games, such as “Sound Chains” and “Guess the
Sound,” contribute to the formation of phonemic awareness, as well as
phonemic analysis and synthesis skills.

4. Correctional and Developmental Sessions with a Speech
Therapist

Individual work with a speech therapist allows for focusing on a child's
specific speech sound issues, helping to develop stable pronunciation skills
[3].

Logopedic exercises are a primary tool for forming speech sound
culture. They include training individual sounds, combining them into
syllables and words, and correcting speech disorders. For example,
exercises for sound formation help refine problematic sounds such as “R,”
“S,” and “Sh,” which are essential for clear diction (Sukhomlynskyi, 2015).
Logopedic exercises also contribute to the development of speech
breathing, an important aspect of ensuring proper speech tempo and
intonation. Detailed methodological guidelines can be found in S. Koval's
book (Speech Breathing: Methods for Preschoolers' Development — Kyiv,
2016).

Examples of Exercises

1. Articulation Exercise “Spatula”. The child relaxes their tongue and
lays it on the lower lip, holding it in this position for a few seconds. This
exercise is useful for producing the “L” sound.

2. Phonetic Exercise “Breeze”. The child blows air, imitating the
sound of wind. This exercise helps control breathing during speech.

3. Interactive Exercise “Sound Story”. The teacher tells a story that
includes various sounds. The child imitates these sounds, helping the
characters and developing auditory attention and expressive speech [2].

4. Exercises for Tongue Mobility. Exercises such as “Garlic,” “Hill,”
and “Frog” enhance tongue coordination and mobility.

Studies show that the use of logopedic exercises significantly improves
the speech sound culture of preschool children. Children become more
confident in their speech, pronounce words more clearly, and overcome
speech deficiencies. In particular, it has been noted that children who
regularly performed articulation exercises achieved significantly better
results in speech sound culture development than those who did not [2; 3].
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Parental involvement enhances the effectiveness of speech therapy. The
importance of collaboration between speech therapists and families is
highlighted in the book by O.M. Solovey (Collaboration Between Speech
Therapists and Parents in the Development of Preschoolers’ Speech Sound
Culture — Kyiv, 2017).

Thus, speech sound culture is a fundamental condition for the
successful development of communication skills in preschool children.
Logopedic exercises, combined with playful methods, are an effective
means of correcting and shaping proper pronunciation. Further research in
speech therapy and early childhood education may contribute to improving
methods for developing speech sound culture, ultimately helping children
adapt more effectively to educational settings and social interactions.
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FORMATION OF ARTISTIC AND CREATIVE COMPETENCE
IN SENIOR PRESCHOOL CHILDREN THROUGH
REPRESENTATIONAL ACTIVITIES

The Law of Ukraine "On Preschool Education" is aimed at modernizing
the preschool sector, ensuring the quality of educational services, and
creating favorable conditions for the development of preschool-age
children. The State Standard defines the requirements for mandatory
competencies and learning outcomes for preschool children, as well as the
conditions under which they can be achieved in accordance with
international quality education standards. The new Standard highlights the
educational area "The Child in the World of Art," which involves
developing the child’s ability to practically realize their artistic and
aesthetic potential. The issue of forming artistic and creative competence in
preschoolers is one of the most pressing challenges in modern preschool
education. Accordingly, the Basic Component of Preschool Education in
Ukraine (BCPE) places great emphasis on the development of
preschoolers’ creative abilities [1].

We have reviewed literature and explored theoretical and scientific-
methodological aspects of forming artistic and creative competence in
senior preschool children through representational activities. Modern
scholars such as I. Bekh, A. Bohush, and L. Ryabokin view creativity as an
important value and emphasize its leading role among the key components
of personality education. It has been determined that preschool age is a
favorable period for creative development, as children easily and
enthusiastically embody various ideas, experiment, and create unique
images. Art plays an important role in preschool development.

It allows children to reveal their creative potential and develop
individual abilities. It comprehensively influences the formation of a
creative and well-rounded personality.It lays a strong foundation for further
development, fostering independence, creative thinking, and aesthetic
perception of the world.

Theoretical analysis of the issue allows us to assert that artistic and
creative competence is defined as a child’s ability to practically implement
their artistic and aesthetic potential to achieve the desired result in creative
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activities. It is based on developed emotions and feelings towards various
forms of art and involves the elementary application of artistic skills in
real-life situations during educational and independent activities. The key
conditions for forming artistic and creative competence include: emotional
experience of the artistic content of a work of art; mastering various
traditional and non-traditional artistic techniques; experimental activities to
explore expressive means; game-based artistic creativity; and freedom of
creative self-expression [2].

The psychological and pedagogical features of the formation of a
creative personality in senior preschool children have been identified.
Scholars have concluded that preschool age is favorable for the
development of creative potential due to its unique psychophysiological
characteristics: the development of imaginative thinking, imagination,
emotional sphere, and sensory perception. By the end of senior preschool
age, there is a transition from involuntary to voluntary perception, allowing
children to find similarities between objects more easily than differences
[3]. This, in turn, contributes to the development of imagination and the
ability to creatively transform images, adapting and modifying them to
create new artistic forms.

We have identified the pedagogical conditions for the formation of
artistic and creative competence in senior preschool children. During
various types of children’s activities, mental processes are formed. Play
remains the leading activity, but its content begins to incorporate
intellectual aspects that must correspond to children's cognitive
development. Therefore, it is extremely important that the creative process
takes place in a playful form, and that the feelings the child experiences
bring satisfaction, which is then transferred to the product of their activity.
Representational activities include tools, materials, techniques, and
methods used to create artistic images.

The main types of representational activities have been identified:
Drawing — conveying impressions through lines, shapes, and colors.
Sculpting — creating three-dimensional images from plastic materials.
Appliqué — forming images by cutting and gluing details.
Construction — creating models and compositions from various
materials [4].

It has been established that a preschooler’s creative potential constantly
evolves and manifests in creative activity. According to the interpretations
of scholars I. Bila and V. Krutetsky, the following stages of children's
creativity formation can be distinguished: imitation — copying ready-made
samples without making changes [5]. Creative imitation — adding elements
of novelty and demonstrating independence, but without significant
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changes in the proposed action scheme or idea. Reproductive creativity —
the ability to use a proposed scheme (idea) as a basis, significantly modify
and adapt it. Genuine creativity — creating a fundamentally new product.
The study identified the pedagogical conditions for developing the creative
potential of senior preschoolers: stimulating research and artistic-creative
activities. Encouraging the development of personal qualities such as
initiative, independence, and creativity.Motivating children towards
creativity and inspiring them to act in accordance with universal human
values [6, 7].

Thus, taking into account the psychological characteristics of senior
preschool children and creating favorable pedagogical conditions are key
factors in the development of creative abilities in preschool age.
Representational activities serve as an important means of comprehensive
development aimed at significantly enhancing children’s artistic and
creative competence.
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FORMATION OF CULTURAL AND HYGIENE SKILLS IN
CHILDREN OF LOW-KINDERGARTEN AGE

Cultural and hygienic skills are an essential component of a person's
overall culture, contributing to the formation of a harmonious personality.
The acquisition of these skills occurs throughout life, beginning in early
childhood. The level of mastery of such skills determines an individual's
social status.

The education of personal hygiene culture in young children is crucial
for maintaining their health and fostering appropriate behavior both in
everyday life and in public spaces. Children's adherence to necessary
hygiene rules and behavioral norms directly impacts their well-being as
well as that of adults.

The issue of developing self-care skills in preschool children has been
explored by renowned educators and psychologists such as V.
Sukhomlynsky, T. Ponimanska, I. Bekh, V. Bondar, L. Vavina, O.
Gavrilov, and others.

Young children should be taught to understand the purpose and basic
properties of objects, name actions, independently meet the needs of adults,
and ask for help when necessary. They should learn to sit at the table only
with clean hands, drink from a cup using both hands, eat with a spoon
without spilling, use napkins appropriately, eat liquid food with bread, push
in their chair after getting up, and follow basic table etiquette. The process
of daily activities should encourage children's independence by reinforcing
acquired skills and fostering new cultural and hygienic habits [1].

Three-year-old children should be taught to eat independently and
neatly, chew food thoroughly, hold a spoon correctly, take a piece of bread
with them, eat quietly without talking to others, remain seated properly at
the table, and express gratitude to adults for their meal without reminders.

Since preschoolers primarily rely on concrete, visually based thinking,
methods such as demonstration and explanation are effective in developing
cultural and hygienic skills. Teaching young children begins with a direct
demonstration by an adult. Demonstrations should be accompanied by clear
explanations, starting with the most important actions and followed by
secondary ones. This approach helps children better understand the overall
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behavior expected of them. Adults must remember that their own behavior
significantly influences children and serves as an example. Proper table
manners, such as sitting correctly, avoiding placing elbows on the table,
using utensils properly (spoon, fork, knife, napkin), and eating slowly and
quietly, should be demonstrated consistently [2].

Next, young children participate in performing simple tasks related to
mealtime routines. For younger children, these tasks may involve one or
two specific actions, such as placing a spoon on the table, setting a bread
bowl, or arranging a tablecloth. Educators should explain the purpose of the
task and ensure that children accompany their actions with explanations of
how and why they are performed [3].

To facilitate such activities, a "Little Chef's Corner" or "Our Helper's
Stand" can be created, where daily tasks are visually displayed using
pictures, symbols, or verbal instructions. Children can earn points or
stickers (such as smiley faces with different expressions) as a reward
system for well-executed tasks. Additionally, they should be provided with
appropriate attire for the activity (aprons, scarves for girls, and white or
brightly colored hats for boys) and suitable tools (such as a spatula or brush
for collecting crumbs from the table) [4].

Key Conditions for the Successful Development of Cultural and
Hygienic Skills:

o A well-structured daily routine in preschool, ensuring clarity and
timeliness of activities.

o Adults serving as role models for children to imitate.

« Systematic education in accordance with cultural behavior standards.

o Consistency between hygiene requirements at preschool and at
home.

o Monitoring and adjustment of hygiene habits by educators,
assistants, and parents.

« An individualized approach to the pace at which each child acquires
cultural and hygienic skills [5].

Other contributing factors include cleanliness, the availability of
appropriate equipment and materials, proper ventilation, and an
aesthetically organized environment for hygienic procedures. A consistent
daily routine fosters the gradual development of habits, ensuring the regular
repetition of hygiene practices at the same time each day [6].

Cultural and Hygienic Skills for Early Childhood Development:

1. First younger group (ages 2-3): With adult assistance, children
learn to wash their hands before and after meals, use a towel, wash their
face, use a handkerchief, wipe their feet upon entering a room, and hold a
spoon properly.
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2. Second younger group (ages 3-4): Children begin to wash their
hands independently, keep their clothes dry, use soap and a personal towel,
and wipe their hands and face on their own. They learn to dress
independently, neatly fold their clothes and shoes, use utensils correctly
(spoons, forks, napkins), maintain cleanliness around them, help set the
table, clear dishes, and keep their play area tidy [7].

Thus, the development of cultural and hygienic skills remains a relevant
issue, as it serves as the foundation for fostering a competent personality in
preschool children. Additionally, it contributes to the gradual formation of
knowledge and abilities necessary for self-care, healthy living, and
maintaining overall well-being.
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DEVELOPMENT OF EMOTIONAL INTELLIGENCE IN
EARLY CHILDHOOD THROUGH FAIRY TALES

Early childhood is a special and sensitive period in a child’s life when
the foundations of emotional and social development are laid. During this
time, children experience vivid but unstable emotions, have limited verbal
skills, and primarily express their feelings through gestures, facial
expressions, and simple words. The development of emotional intelligence
(EI) in early childhood — the ability to recognize, express, and regulate
emotions - is a crucial step toward harmonious personality formation.

Scientific research shows that fairy tales play a key role in shaping
children's emotional spheres as a means of education and emotional
development. They help children understand basic moral concepts,
behavioral models, and gain emotional experience. Studies by L.S.
Vygotsky, V. Sukhomlynsky, and modern educators confirm that fairy tales
contribute to the development of empathy, emotional sensitivity, and
imagination in young children.

The purpose of this study is to analyze the effectiveness of using fairy
tales to develop emotional intelligence in early childhood.

The emotional development of children aged 1-3 is characterized by
impulsiveness, vivid emotional expressions, and spontaneity. Children
quickly shift from joy to tears, from fear to laughter. At this stage, they are
not yet able to understand and regulate their emotions independently. Fairy
tales, with their simple language, vivid imagery, and moral content, serve
as an accessible and effective tool for developing emotional intelligence in

early childhood.
Features of Emotional Development in Early Childhood
« Emotional impulsivity — rapid changes in emotions without

apparent reason.

« Emotional contagion — children easily adopt emotions from adults
and peers.

o Creative imagination — children attribute human qualities to
animals and objects.

o Dependence on adults — a child’s emotions are closely linked to
adult reactions.
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Functions of Fairy Tales in Developing Emotional Intelligence

1. Cognitive-moral function — introduces children to concepts of good
and evil, helping them recognize right and wrong actions.

2. Therapeutic function — helps children cope with fears, reduce
anxiety, and find solutions in difficult situations.

3. Socializing function — teaches simple social rules and behavioral
models through the actions of characters.

Methods of Using Fairy Tales for Early Childhood Development

To effectively develop emotional intelligence in children aged 1-3, the
following methods of working with fairy tales are recommended:

1. Repeated reading of short fairy tales — Young children need to
hear the same fairy tales multiple times to better absorb emotions and
storylines. Examples: The Gingerbread Man (Kolobok), The Mitten
(Rukavychka), The Three Bears.

2. Identifying the emotions of characters — Simple questions help
children connect characters' actions with their emotions: “Is the little hare
happy or scared?” “Why is the bear cub sad?”

3. Enacting fairy tales with toys — Using soft toys or puppets to act
out the story helps children understand character emotions and express
their own feelings. For example, while telling The Mitten, children can
imitate animals hiding inside it.

4. Changing the storyline — Encouraging children to imagine
alternative actions of a character (e.g., What if the Gingerbread Man never
left home?) fosters creativity and problem-solving skills.

Thus, fairy tales are an effective tool for developing emotional
intelligence in early childhood. Through fairy tales, children learn to
recognize and name basic emotions, empathize with others, understand
feelings, and express emotions through play, drawing, and role-playing.

The systematic use of fairy tales helps children manage their emotions,
reduces anxiety, and facilitates social adaptation. The fairy tale world
provides a safe environment for young children to explore their emotions,
laying the foundation for their harmonious development.
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INTERACTIVE METHODS OF INTRODUCING CHILDREN
TO LITERATURE IN PRESCHOOL EDUCATION

Children's literature plays an essential role in a child's personality
development, contributing to the formation of speech, imagination, creative
thinking, and moral-ethical values. It is particularly important to
interactively engage preschool children in the process of familiarizing
themselves with literary works, as this approach promotes active learning,
communication skills, and creativity.

Overall, interactive methods of introducing children to literature in
preschool education are modern approaches that help young learners not
just listen to stories but actively interact with the text, develop imagination,
and emotionally immerse themselves in the storyline. These methods make
the process of engaging with literature more exciting and foster a love for
reading from an early age.

Traditional methods, such as simple reading by a teacher followed by
discussion, leave children in a passive listening role. Modern research
highlights the effectiveness of interactive methods, which involve children
in perception, analysis, and creative reinterpretation of literary texts [1].

Interactive methods encourage active interaction between the educator
and children, stimulating them to analyze, rethink, and creatively engage
with literary material. One such method is dramatization, which allows
children to embody characters, recreate their behaviors, and experience
their emotions. For example, after reading the fairy tale "The Mitten," the
teacher can assign roles to children, encourage them to create masks or
costumes, and perform a scene [2]. This helps children not only understand
the content of the work better but also develop communication skills,
imagination, and teamwork abilities.

Another effective interactive method is fairy tale therapy, which
enables children to reinterpret fairy tale plots and apply them to real-life
situations. For instance, after reading "The Gingerbread Man," the teacher
may ask the children to think about how the protagonist could have acted
differently to avoid danger. This method helps children develop moral-
ethical concepts and critical thinking [3].
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Creative modeling is another engaging way to involve children in
literature. This method involves creating alternative endings to familiar
fairy tales or inventing new stories based on the read material. For
example, after reading "The Little House," children can introduce new
characters or imagine what would happen if more inhabitants moved in.
This activity fosters imagination, self-expression, and creative problem-
solving skills.

[llustration creation and even making their own books is also an
exciting way for children to immerse themselves in the literary world.
Children enjoy drawing scenes from the stories they read and sometimes
invent new adventures for their favorite characters. This approach enhances
imagination, creative thinking, and helps solidify impressions of the story
on an emotional level [4].

The illustration method, where children draw scenes from literary
works or create their own books, not only develops fine motor skills and
artistic abilities but also aids in memorizing and understanding the story
better. For example, after reading "The Golden Hen," children can draw
different endings, imagining what could have happened if the mouse had
not broken the egg.

Reading sessions in preschool often turn into real adventures in the
world of fairy tales. The teacher can create a thematic corner with
decorations or costume elements to help children immerse themselves even
deeper into the atmosphere of the story. For example, during readings about
forest animals, children can sit on a rug designed like a meadow, listen to
bird songs, and even "collect pinecones" while performing interactive tasks
[3].

This approach makes literature not only accessible but also incredibly
engaging for young children. They begin to understand that books are not
just texts but entire worlds to explore, embark on adventures with
characters, dream, and discover something new. Most importantly, they
learn to love reading, which becomes an invaluable resource in their future
lives.

Modern technologies also open new opportunities for interactive
literary experiences. The use of audiobooks, e-books, interactive
applications, and augmented reality helps make literary perception more
engaging and dynamic. For example, while reading "Puss in Boots,"
interactive books can allow children to click on characters, listen to their
dialogues, or complete tasks related to the story. This not only enhances
children's interest in literature but also contributes to their cognitive
development.
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Implementing interactive methods requires specific conditions and
preparation from the teacher. Firstly, it is essential to create a conducive
environment for children's active engagement, providing them with
necessary materials such as toys, theatrical props, artistic tools, and
multimedia technology. Secondly, the teacher should be ready for dialogue,
ask questions, and encourage children to express their thoughts and analyze
what they hear. Thirdly, interactive methods should be integrated into
various activities—drawing, music, and movement games—to support
holistic child development [4].

Practical applications of interactive methods in preschool institutions
demonstrate their high effectiveness. Children actively participating in
dramatizations, creating illustrations, or discussing fairy tale plots exhibit
more developed speech, a richer vocabulary, and better communication
skills. They are more emotionally engaged in the process, which
contributes to a deeper understanding of literature and fosters a positive
attitude toward reading.

Interactive methods of introducing children to literature are not just a
form of learning but an art that sparks curiosity and inspires young learners
to explore the world through words. When a child actively participates in
the literary process — playing roles, drawing illustrations, or inventing
alternative story endings — they not only remember the plot better but also
learn to analyze, empathize, and create. Such vibrant interaction with books
nurtures emotional sensitivity and lays a strong foundation for developing a
lifelong love for reading.

Children’s literature is a key to understanding goodness, friendship,
honesty, and many other important values. When a teacher approaches
storytelling with love and creativity, they help children uncover these
meanings, making them more attentive, open to new ideas, and filled with
positive emotions. Every book is a gateway to a new world, and every story
leaves an imprint on a young reader's heart.

Thus, interactive methods of introducing children to literature
effectively develop preschoolers' linguistic, creative, and emotional
spheres. They foster active engagement in literary perception and analysis,
enhance imagination, critical thinking, and social skills. Considering
modern educational trends, educators should actively implement interactive
methods in preschool practice, as they make the process of engaging with
literature more exciting, meaningful, and beneficial for a child's holistic
development.
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EDUCATION OF MORAL AND LEGAL BEHAVIOR IN
CHILDREN OF SENIOR PRESCHOOL AGE

In our time, the problem of educating moral and legal behavior in
senior preschool children is of particular importance. After all, our society
is undergoing irreversible changes, it needs more conscious and socially
active people who are able to act in accordance with unwritten laws of
morality and established legal laws. Legal norms are general rules of
behavior established or sanctioned by the state, provided for by the state,
designed to cover an indefinite number of similar cases and binding on
everyone in a foreseeable situation. Moral norms are a set of rules of
behavior that are established within a particular society depending on
people's perceptions of good and evil, justice and injustice [3].

Thus, one or the other norms indicate what is permitted and what is
prohibited within a given society or community.

The task of educating a person who knows the legal laws, has an
adequate attitude to their existence, and implements his or her own legal
behavior is covered in the following state documents: The Constitution of
Ukraine, the Family Code and the Civil Code, the Laws of Ukraine ‘On
Protection of Childhood’, ‘On Prevention of Domestic Violence’, ‘On
Preschool Education’, the Concept of Education of Children and Youth in
the National Education System, the Concept of Civic Education and
Upbringing in Ukraine, the Concept of National and Patriotic Education of
Children and Youth, and the National Programme of Legal Education of
the Population.

The problem of education of moral and legal behavior in children of
senior preschool age has been studied by many national scientists: N.
Agarkova, O. Bandura, I. Bondarenko, T. Vasilevska, H. Vasyanovych, V.
Hrytska, D. Ishchenko, H. Zadorozhna, Y. Kichuk, N. Plakhotniuk, D.
Prokofieva, O. Skakun, S. Slyvka and others.

The aim of our article is to reveal the peculiarities of the process of
education of moral and legal behavior in preschool children.

Legal education, according to H. Zadorozhna, is the basis for the
formation of a citizen's culture in children, which includes a conscious
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attitude to their rights and obligations to society and the State, enshrined in
the main legislative acts, deep respect for the laws and rules of human
coexistence, readiness to observe and fulfil the requirements enshrined in
them, to take an active part in the management of public affairs, combating
violations of laws and constitutes a threefold goal:

1. Formation of ideas about rights and laws, increase of their legal
literacy, understanding of the need to comply with the norms of these laws,
which will contribute to the development of self-esteem, respect for
themselves, their parents, other people, formation of correct ‘legal’
communication with other children, ability to defend themselves from a
legal position.

2. Formation of legal consciousness as a set of legal ideas, views,
beliefs, feelings that determine the attitude of the individual to the
requirements of the law and regulate behavior in a particular legal situation.

3. Formation of lawful behavior, negative attitude to the facts of
offences and crimes, which will allow the child to analyze their own
actions and the behavior of other children and adults in the context of their
compliance with generally accepted norms and rules, as well as legal
requirements [2].

The new version of the basic component in the educational area ‘Child
in Society’ states that a child with formed social and civic competence
demonstrates interest in universal values, emotionally reacts to his or her
own participation and participation of others in various activities, shows a
sense of self-esteem and demonstrates responsibility for his or her actions,
is aware of the need to comply with moral norms and shows respect for the
rights and freedoms of others, adheres to social norms and rules of conduct,
participates in determining the rules of coexistence in various social
groups. [1].

A child is completely dependent on the adults around him/her.
Therefore, future employees of preschool educational institutions should
form a certain amount of knowledge about law, legislation and legal reality
in preschool children; instill in them respect for law, law; form legal
beliefs, legal ideals, social and legal activity, skills of lawful behavior.

We have identified the following structural components of the process
of education of moral and legal behavior in senior preschool children:

1) the presence in the child's mind of ideas about human rights and
their protection, legal values (informational and normative component);

2) the ability to assess the legitimacy of one's own and other's actions
within the limits of age-appropriate ideas, positive attitude to existing legal
requirements and values, and their acceptance (emotional and evaluative
component);
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3) implementation of legal behavior in various types of activity
(effective and volitional component).

The conclusion from the above mentioned is that the issue of legal
education is particularly relevant due to the need to provide the younger
generation with information on current legislation and the practice of its
application in order to competently resolve their private and public issues
and effectively prevent offences. Such education should be implemented
on the basis of taking into account its structural components.
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DEVELOPMENT OF MONOLOGIC SPEECH IN CHILDREN OF
UPPER-KINDERGARTEN AGE USING THE MODELING
METHOD

For a long time, pedagogical science and practice have paid significant
attention to developing preschool children's skills in retelling texts. Today,
in preschool education, the priority increasingly shifts toward fostering
children's monologic speech, critical thinking, and the ability to construct
and express their own thoughts. Monologic speech in older preschoolers
can be developed in various ways. Traditional methods are generally based
on play elements, where a child imagines themselves in the role of another
character and independently invents responses. However, in most cases, the
child simply reproduces speech they have heard from adults in certain
circumstances.

To teach a child to consciously structure a monologue, substantiate
their thoughts with clear reasoning ("I think this because...", "This explains
that..."), establish connections or interdependencies between objects, and
highlight essential information, innovative methods must be used. Among
these, modeling technology has proven its effectiveness.

The implementation of modern approaches to developing monologic
speech in older preschoolers remains a relevant issue in preschool
pedagogy. Mastering speech as a means of cognition and human
communication is one of the most significant achievements of early
childhood. Speech must be taught, and this learning should aim at forming
a linguistic personality - an individual who possesses language with their
unique characteristics of speech creation. Among the methods suitable for
preschoolers, modeling is widely recognized in numerous studies as an
effective approach to speech development.

The visual modeling method (schematic models) effectively enhances
children's cognitive activity, logical thinking, interest in the beauty of their
language, and the joy of fully perceiving the surrounding world. It also
contributes to the development of memory, imagination, independence, and
self-confidence.

The study of monologic speech as the highest form of speech activity
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has been conducted by researchers such as T. Akhutina, L. Vygotsky, A.
Leontiev, N. Zhinkin, F. Sokhin, and S. Rubinstein. They explored its
psychological nature, mechanisms, and developmental characteristics. The
implementation of modern approaches to speech development in preschool
pedagogy has been covered by scholars like A. Bogush, N. Gavrysh, A.
Honcharenko, K. Krutii, and A. Omelianenko.

All researchers emphasize the complex organization of connected
speech and the necessity of specialized language training for children. L.
Wenger found that preschool children's thinking is facilitated by visual
models that reflect the structure of objects. This method is considered one
of the most promising for intellectual education and language development
in preschoolers, as young children’s thinking is characterized by concrete
imagery and visual specificity.

The modeling method as a means of developing children's monologic
speech was initially explored by pedagogical classics such as L. Wenger, L.
Vygotsky, S. Rusova, and O. Ushakova. Later, researchers like O.
Amatieva, A. Bogush, L. Bilousko, M. Vashulenko, O. Dyachenko, N.
Novotvortsev, Ye. Sobotovych, and O. Shakhnarovych refined and
practically implemented the methodology of visual modeling for teaching
children their native language.

This article aims to justify the feasibility, possibilities, and conditions
for developing monologic speech in older preschoolers using the modeling
method to enhance their speech activity.

Monologic speech plays a crucial role in communication between older
preschool children and both peers and adults. It also aids in comprehending
and creatively reproducing perceived information. The older preschool age
is a period of active preparation for school, where the development of
connected speech is of primary importance.

The level of monologic speech development influences a child's
socialization, motivation for learning, initiative, ability to interact in
various communication situations, and successful integration into new
social and interpersonal relationships.

When teaching children monologic speech, it is important to focus on
their ability to logically structure statements, select appropriate words to
clearly express thoughts, and follow normative language usage.

The development of monologic speech is addressed in current state
preschool education programs. Specifically, the Basic Component of
Preschool Education emphasizes teaching children to communicate freely,
construct extended statements, retell literary texts, and think aloud about
objects and phenomena. Similar objectives and content are outlined in the
programs "Dytyna" (The Child), "Ya u sviti" (Me in the World), and
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"Vpevnenyi Start" (Confident Start). The "Ya u sviti" program, in
particular, recommends using models as an effective tool for teaching
children monologic speech.

The older preschool age is the most favorable period for mastering
monologic speech through modeling. This is supported by children's
physiological and psychological characteristics. Their cognitive abilities
improve, they develop skills to identify object features, conduct analysis,
and make comparisons. A 5-6-year-old child becomes a fully-fledged
interlocutor, capable of clearly explaining their desires, describing
situations, and transforming direct speech into indirect speech.

Older preschoolers' speech gradually becomes more monologic and
informative. A well-developed monologic speech implies a child's ability to
consciously generate complex speech expressions, form semantic and
grammatical structures, and spontaneously articulate their thoughts.

In everyday communication, children's dialogic speech develops
rapidly. However, research shows that children proficient in external
dialogic speech often struggle to produce extended, coherent monologic
speech due to an underdeveloped system of internal semantic models and
their predicative functions.

Practice demonstrates that older preschoolers' speech is more coherent
when supported by visual aids. Therefore, the modeling method is
particularly effective in developing monologic speech in preschoolers, as
children use schematic models as a structured plan for their statements.

A key feature of the modeling method is that it helps establish
meaningful connections and relationships within speech, not through words
and phrases alone but through universal symbolic, schematic, or pictorial
representations.

The methodology for wusing modeling technology in speech
development lessons for older preschoolers has its own characteristics.
Educators must select schemes and models that are comprehensible to
children, create quick associations, and stimulate storytelling.

To achieve this, descriptive model schemes are commonly used,
including:

« Descriptions of toys, vegetables, and fruits

« Descriptions of seasons

« Descriptions of household items such as dishes and furniture

Various types of models, including object-based, schematic, and plot-
based models, are optimal for developing connected speech. These models
enhance children's symbolic thinking and enable them to structure their
own statements in generalized visual-figurative forms.

Thus, visual modeling is a modern and creative method for developing
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and refining preschoolers' connected speech. It teaches children to express
their thoughts sequentially and logically while adhering to a structured
plan.
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DEVELOPING CREATIVITY IN YOUNGER SCHOOLCHILDREN
THROUGH GAME ACTIVITIES

Creativity is an important component of the harmonious development
of a child, as it contributes to the formation of individuality, the disclosure
of internal potential and successful socialization. The development of
creativity in younger schoolchildren is especially relevant, because at this
age children are most receptive to new impressions and information, and
play is a natural way for them to learn about the world. Play, as a method
of developing creativity, gives children the opportunity to express
themselves, awakens curiosity, imagination and critical thinking. There is a
need to use creative forms, teaching methods that develop the ability to
original thought and creative action. Creativity is possible in all areas of
human activity, in particular in art, science, education, games and other
areas of everyday life. All people have the ability to creative action. It
requires appropriate conditions and sufficient knowledge and skills [1; 5,
p.153].

The purpose of the article is to study the impact of play activities on
the development of creativity in primary school children and to identify
pedagogical techniques that contribute to the effective development of
creative potential.

Creativity is not only a psychological but also a pedagogical
phenomenon because the activity of the individual and its effectiveness
depend on the mechanisms that contribute to the development of creativity.
Thus, creativity is a characteristic of the individual, which at this stage of
development of pedagogy is determined not only by the ability to create,
but also by a complex of other personality properties. Creativity is a
general property of the individual, which manifests itself during the
creative process as the ability to generate a diverse, socially important,
original product and productive ways of its application; the ability to find
solutions in non-standard situations; a property that is realized only under
favorable environmental conditions at a high level in various fields of
human activity throughout one's life [3, p.15]. The task of developmental
education is to form a personality with a flexible mind, developed needs for
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further knowledge and independent actions, with certain skills and
creativity; to determine individual zones of the nearest development and to
promote the formation of not yet formed abilities [4]. The principle of
developmental learning 1s actively and purposefully operating, it is
included in the educational process. Full-fledged education of primary
school students is impossible without purposeful development of thinking
processes (analysis, comparison, generalization) and speech.

The focus of our research is on the following aspects:

1. Imagination development. The game stimulates active imagination
and fantasy allowing the child to freely create images, characters and
situations. This contributes to the development of flexible thinking and the
ability to make innovative decisions.

2. Formation of emotional expressiveness. The game provides an
opportunity to express one's own emotions and learn to understand others.
It forms emotional sensitivity, which is important for the development of a
creative personality.

3. Development of critical thinking. Thanks to games that require
analysis, comparison, and decision-making, critical thinking and the ability
to evaluate different situations are developed.

4. Development of communication skills. Play activities, especially
group activities, help a child learn to interact with others, express and
defend their own opinions, and cooperate. They form social creativity and
sociability.

Types of games for developing creativity:

1. Role-playing games allow children to create and experience different
roles, stimulating imagination and emotional expression.

2. Creative games. Games that involve drawing, modeling, and
building structures give the child the opportunity to experiment with
different materials and ideas.

3. Logic and strategy games. They contribute to the development of
critical thinking and the ability to find solutions in different situations.

4. Improvisation games. For example, “Invent a Story” where children
freely invent characters and plots, contribute to the development of creative
thinking.

The problem of developing creativity in younger schoolchildren
touches on a huge range of issues related to the phenomenon of personality
development. Creativity and creative activity are interrelated concepts.
Creative activity is the foundation, a prerequisite for the development of
creativity, the goal of personality development. In the educational process,
the creative activity of students acts as an educational-creative or creative-
cognitive activity organized by the teacher. Creativity of a younger
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schoolchild is a complex synthetic concept. The development of creativity
is associated with the creation of a new, original product in the process of
educational-creative activity [3, pp. 14-41].

Conclusions. Creativity of younger schoolchildren can be effectively
developed through innovative pedagogical methods that create conditions
for the manifestation of the child's creative potential. The education system
should support and encourage the initiative of schoolchildren so that each
child can express himself developing critical thinking and the ability to
express himself through various forms of creative activity, in particular, in
play and cognitive activities [2]. To accumulate creative experience, a
student must be aware of the process of performing creative tasks.
Organizing students' awareness of their own creative activity involves
current and final reflection. Both at the current and final stages of
reflection, the teacher and psychologist record what methods of solving
creative tasks are used by students, and draw a conclusion about the
progress of students, about the level of development of their creative
thinking and imagination. To more accurately determine the level of
development of students' creativity, it is necessary to analyze and evaluate
each task completed by them independently. Game activity is an effective
means of developing creativity in younger schoolchildren. It allows a child
to express himself, develops critical thinking, imagination, communicative
and social skills. Game techniques are an important pedagogical tool that
contributes to the harmonious development of personality and increases
interest in learning [5, p.156]. The perspectives of our research is creating
the system of game exercises aimed at developing creativity of younger
schoolchildren in the educational process of a preschool educational
institution.
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EDUCATION OF SOUND CULTURE OF SPEECH
IN CHILDREN OF LOWER KINDERGARTEN AGE BY MEANS
OF DIDACTIC GAMES AND EXERCISES

One of the main directions of educational work in preschool education
institutions today is the speech development of children. It involves the
education of the sound culture of speech, which includes phonetic
correctness, clear articulation of sounds, phonemic awareness, speech rate,
speech breathing and means of intonation. The sound culture of speech has
a significant impact on the communicative development of children. It is on
it that the child's future success in various activities, self-realisation and full
development in general depend [1].

At the present stage of development of preschool education, the
problem of educating children's sound culture of speech is quite relevant,
but, unfortunately, there are no clearly formulated and organised
pedagogical means and conditions that would ensure effective work in this
direction. The use of didactic games and exercises in working with children
has a significant impact on solving this problem.

The works of many scientists outline the process of educating the sound
culture of preschool children's speech: A. Bogush, O. Berezovska, L.
Ishchenko, N. Malinovska, O. Soloviova, L. Shvirnyk and others.

The purpose of our article is to draw attention to the possibility of using
didactic games as a means of educating the sound culture of speech in
children of lower kindergarten age.

From the point of view of scientists, the concept of ‘sound culture of
speech’ refers not only to the correctness and clarity of pronunciation of all
sounds of the native language, correct accent, but also to the child's ability
to use voice power, intonation, speech breathing, correct pace and formed
phonemic hearing [3].

A. Bogush emphasises the fact that the main direction of work on the
speech development of preschool children is properly organised work on
the education of the sound culture of speech [2].

It should be noted that in preschool age, game is the leading activity of
a child, an effective method and one of the forms of education and
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upbringing that stimulates children's speech activity. One of the main
methods of teaching the sound culture of preschool children's speech is the
use of didactic games and exercises.

In the practice of kindergarten work, language games developed by O.
Solovyova, E. Radina, O. Yankivska and others are widespread. Thus, O.
Solovyova, in order to develop children's speech, proposed her
methodology of using didactic games with a doll, which involves games
where children fulfil the doll's requests, thus learning to answer questions
[1].

Among these games are: ‘Say it like me’, “Beetles”, “Planes”, “Help
the Stranger”, “Tell me the sound”. An effective method of developing the
sound culture of speech is the use of didactic exercises aimed at developing
preschoolers' speech breathing and voice. These include: ‘Echo’, “Roll a
pencil”, “Catch a mosquito”, “Blow up a balloon”, “Blow out a candle” and
others. It is advisable to use exercises such as blowing off pieces of paper
or petals from the palms of your hands, launching paper boats, etc.

So, to sum up, we note that the sound culture of speech is one of the
components of the general language culture and contains a number of
important components, including: phonetic correctness of speech, clear
articulation of the sounds of the native language, speech breathing, speech
rate, phonemic hearing and means of intonation.

It is the preschool age that is most favourable for the formation of the
correct pronunciation of all the sounds of the native language, and this
work should be completed in kindergarten. Therefore, one of the leading
directions of speech development of young preschool children is the timely
organised work of educators in preschool education institutions. The
leading methods of teaching the sound culture of speech of children of
lower kindergarten age are didactic games and exercises, in the process of
which all components of the sound culture of children's speech are
improved.
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FORMATION OF SKILLS ORIENTED TOWARDS SUSTAINABLE
DEVELOPMENT IN SENIOR PRESCHOOL CHILDREN
THROUGH RESEARCH AND DEVELOPMENT ACTIVITIES

In the context of Ukraine's European integration aspirations, the need to
implement the concept of sustainable development in the country is
becoming more urgent.

The content of the concept of ‘sustainable development’ was formed in
the report ‘Our Common Future’ by Gro Harlem Brutland in 1987 at the
meeting of the International Commission on Environment and
Development of the United Nations Environment Programme. The
document defined this concept as ‘development that meets the needs of the
present without compromising the ability of future generations to meet
their own needs.’[1]

It is undeniable that education, including preschool education, is
becoming the most important factor in ensuring sustainable development of
society.

It is difficult to overestimate the importance of the preschool
educational period for the formation of skills focused on sustainable
development in children. After all, preschool age is a period of active
personal development, during which basic skills and values are formed that
shape a person's future attitude to nature and society.

There is a large number of scientific studies that address the problem of
sustainable development, analyse the theory and practice of its modern
implementation.

In the field of preschool education, the problem of sustainable
development has been considered by many representatives of pedagogical
science: N. Havrysh, O. Bezsonova, O. Pometun, L. Prysiazhniuk and
others.

Despite the interest of scientists in the problem, the search for effective
ways to form skills focused on sustainable development in preschoolers
remains relevant.

The purpose of our article is to consider practical approaches to the
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formation of the above mentioned skills in senior preschool children.

Traditionally, scientists consider the concept of sustainable
development in the unity of three components: environmental, economic
and social. [2]

We believe that the environmental component for preschool age is a
priority, since in this period the foundations for a careful attitude to nature
and resources are laid. At the same time, environmental aspects can be
interpreted as elementary knowledge about the efficient use of resources,
friendly attitude towards other people, the development of skills of joint
work and mutual assistance.

By exploring the world through experiments and observations,
preschoolers learn to ask questions, seek answers and draw conclusions.
This contributes to their development as active and conscious individuals.

Among the practical approaches to the formation of sustainable
development skills through research and development activities are the
following:

1. Environmental projects and nature research.

Conducting research on environmental issues is an effective way to
develop environmental awareness. For example, children can investigate
how plants grow in different conditions, study soil characteristics,
humidity, lighting. This approach is supported by the research of John
Elkington, who focuses on the role of education in developing
environmental responsibility and ecocentric thinking in children. [3]

2. Projects on recycling and waste sorting.

Waste sorting skills can be developed through hands-on activities, such
as creating new items from materials that have already been used. This
approach is in line with the research of Elinor Ostrom, who points out the
importance of combining economic and environmental approaches in
education. [4]

3. Game tasks on the topic of rational use of resources.

Game activities such as simulation games, in which children have to
allocate limited natural resources, help them to understand the importance
of a rational approach. Researcher Maria Montessori noted that the game
component significantly increases the perception of environmental
information and its effective use in children's education. [5]

4. Social and group projects

Building social skills and cooperation is an important component of
sustainable development. Children's joint participation in projects, such as
growing plants in a group greenhouse, develops a sense of responsibility,
teamwork, and an understanding of the value of collective efforts. [6]

To integrate research and development activities into the educational
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process, it is important to ensure:

- a variety of methods and forms of work (a combination of classes,
games, experiments and practical exercises provides children with the
opportunity to explore the world from different angles);

- active involvement of teachers and parents (working together with
children on sustainability projects not only helps to provide support, but
also inspires children to further explore the topic).

Developing sustainability-oriented skills in older preschool children is
an important step in creating a conscious society that values resources and
cares about the future. Through research and development activities,
preschoolers not only acquire important knowledge but also develop skills
and values that contribute to their harmonious development and the
formation of environmental and social awareness.
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WAYS OF FORMING SUBJECT-PRACTICAL,
TECHNOLOGICAL COMPETENCE IN CHILDREN OF SENIOR
PRESCHOOL AGE

According to the provisions of the State Standard of Preschool
Education in Ukraine, subject-practical and technological competence is
recognised as one of the priority competences for the development of
which the preschool education system is aimed.

The need of the hour is to find effective ways to form this competence
in the context of teaching children in preschool education institutions.

Many scientists have studied the problem of forming the subject-
practical, technological competence in preschool children: N. Holota, O.
Dronova, L. Kazulka, T. Korzh, S. Matvienko, L. Sirchenko.

However, the search for effective methods and means of forming this
competence remains relevant.

The aim of our article is to outline the ways of forming subject-
practical, technological competence in senior preschool children.

In the Basic Component of Preschool Education (new edition 2021),
subject-practical, technological competence is defined as the child's ability
to implement creative ideas for the transformation of environmental objects
using various materials based on awareness of the means and practical
actions, with the help of an adult or independently in the process of
performing constructive, technical and creative tasks, modelling tasks [1, p.
9.

According to the provisions of this document, the educator during the
lessons should create favourable conditions for children to show
independence, creativity, free expression of their own creative abilities.

The analysis of the research by scientists in the field of the formation
of subject-practical and technological competence [2; 3; 4; 5] leads to the
understanding of practical ways of developing this competence in children
of senior preschool age.

These ways include:

1. Promoting the formation of the desire of a senior preschool child to
reproduce the surrounding objects by means of design, modelling and
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others.

2. Creating conditions for children to experience a sense of joy,
enthusiasm from the process of performing a certain reproduction of an
object or task in independent or collective subject-practical, technological
activities.

3. Familiarising children with the materials from which objects are
made (plastic, paper, metal, clay, fabric, rubber, etc.), the properties of
materials (hard, flexible, soft, etc.), methods of processing materials
(sewing, cutting, building, blowing, etc.).

4. Formation of children's skills of self-analysis of objects, use of
samples in the process of implementing subject-practical activities.

5. Stimulation of senior preschool children's compliance with safety
rules in working with tools.

6. Educating children's emotional and value attitude to human labour,
understanding the importance of rational use of materials.

7. Promotion of preschool children's imagination, creativity in the
process of implementing constructive activities.

8. Purposeful formation of children's skills to work in a team to achieve
the logical completion of the work started.

The conclusion from the above mentioned is that the formation of
subject-practical, technological competence in children of senior preschool
age is of great importance in the child's life. When forming this
competence, the educator should pay attention to the formation of senior
preschoolers' ideas about the material world, the desire to create something
new during practical, technological activities, create game situations that
will motivate the child to study and reproduce environmental objects,
involve parents in the process of forming practical and technological
competence.

Prospects for further research are to consider the peculiarities of the
formation of subject-practical, technological competence in children of
senior preschool age by means of design.
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ORGANISATION OF PRIMARY SCHOOL PUPILS’
INDEPENDENT WORK USING ELECTRONIC EDUCATIONAL
RESOURCES

The development of innovative technologies has led to changes in the
educational process. In particular, the driving force was the introduction of
the New Ukrainian School reform, which became the basis of primary
school education. The formation of students’ independence is an important
aspect of the reform. One of the effective tools that can help in forming
students’ skills of independent work is electronic educational resources.
Therefore, the relevance of the study is due to the need of organizing the
educational process through the use of electronic educational resources, as
a result of which the student will develop the ability to work independently.

Analysis of educational research and publications.

The study of students’ independent work were of interest to many
scholars. In particular, V. K. Buriak drew attention to the development of
students’ independence in the process of learning. L. P. Kochyna, M. V.
Bogdanovych, M.H.Moro, N. B. Istomina substantiated methodological
requirements for the organization of students’ independent work. S. H.
Lytvynova, O.M.Melnyk revealed the peculiarities of using electronic
educational resources in primary school.

The purpose of the study is to substantiate the need of using electronic
educational resources for developing primary school students’ skills of
independent work and giving examples of using electronic educational
resources in primary school in the process of independent activity.

Presenting main material.

Electronic educational resources are educational, scientific, information
and reference materials and tools developed in electronic form and
presented on any type of media or placed in computer networks, which are
reproduced using electronic digital technical means and are necessary for
the effective organization of the educational process in terms of their
content and quality teaching and methodological support [1].
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Independent activity is an activity that students perform without direct
assistance, relying on their own knowledge, thoughts, skills, life experience
and beliefs [2]. Independent work is primarily defined as a student's
activity, but the organization of such work and indirect teacher guidance
play an important role.

The effectiveness of students’ independent work in the process of using
electronic educational resources depends on many conditions such as
forming specific tasks, observing the systematic and consistent use of
students’ independence, differentiation of tasks, the relationship between
classroom and home independent work, as well as the accessibility and
feasibility of tasks [3].

An important component of the effective organization of students’
independent work is the role of the teacher. They need to organize the
process properly, select effective online resources, but at the same time be
absent when students are completing tasks on their own.

The ability to plan types of independent work, incorporate various tasks
into the learning process using digital educational resources, manage
independent work in primary school according to certain rules to encourage
students to make new efforts in self-learning and to independently
overcome difficulties, is an essential part of the skill set of a modern
primary school teacher [4].

While planning students’ independent work, it is very important to
choose such electronic educational resources that are interesting,
motivating and user-friendly for primary school students. In our previous
publications, we focused on the electronic educational resources that can be
used in the process of teaching English.

It was emphasized that teachers can use both resources from the
Internet and create their own electronic educational resources using
various digital tools such as Hot Potatoes, easyQuizzy, Kahoot!,
EasyTestMaker, Padlet, Storybird, Voki, Wordwall, Learning Apps,
Google applications, etc. [5].

Figures 1-3 illustrate the example of exercises for teaching English
created by us for primary school students using the tool Learning Apps [6],
Kahoot! [7] and Google Forms.
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3aBpaHHsa;
Name the family members

Figure 1. The task created with the help of online resource Learning
Apps.

e

Who helps sick people?

A A doctor & Ateacher

H A football player

Figure 2. The task created with the help of online resource Kahoot!
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2. Who is this?*

TEST "Birthdays”

The test is based on the test

This test has differant varants. De careful! And good huck:

00O

3. Match grandparents with their years *

fifty elghty sixty seventy

Granny Liz 4} (@) O (@]
andad 5 O @) ]

rrrrrr y Enrily O O C O
randad Paul 0O @) (@]

Figure 3. The task created with the help of online resource Google
Forms.

The students can use such electronic exercises for their independent
activity both at home and in the classroom. The instructions are clear
enough for doing them without any help. While performing electronic tasks
at home, a student can do it with his own pace, read it several times, search
some prompts in the Internet if necessary. Such tasks increase motivation
for studying and cause the feeling of success.

Conclusions. Developing students’ independence is the goal of both
teachers and students. Therefore, teachers should create conditions,
including the use of electronic educational resources for encouraging
independent work that allow students to realize the main goal — the
development of their individuality and creativity. It is best to organize
independent work in such a way that each student can realize his or her full
potential. This can be achieved through the use of electronic exercises,
tasks, projects, and e-learning methods, which are much more effective and
meaningful than traditional methods of teaching.
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FORMATION OF COGNITIVE INTEREST IN PRIMARY
SCHOOL STUDENTS THROUGH MOBILE TECHNOLOGIES

The formation of cognitive interest in primary school students is one of
the most important tasks of an educational institution, as it is at this age that
the foundations of curiosity, the desire to explore the world, and the
motivation for self-development are laid. In today's world, the younger
generation is surrounded by various gadgets and the Internet. Therefore, the
use of mobile technologies in primary school lessons is not only relevant
but also necessary for engaging students’ attention and fostering their
motivation to learn.

The purpose of this study is to determine the specific impact of mobile
technologies on the development of cognitive interest in primary school
students.

In the modern world, mobile technologies are not only technical
learning tools but also an integral part of the environment, enabling
learning at any time and in any place. Moreover, they allow for the creation
of individualized educational pathways, enabling students to not only
consume resources but also actively contribute to their development. By
using such tools, the teacher is not merely a knowledge provider but also a
guide in the digital world [2, p. 15].

O. Dyudina emphasizes that learning through mobile technologies is a
unique approach that makes lessons engaging and captivating. The appeal
of the "virtual world" enhances the emotional involvement of students,
thereby facilitating memorization, consolidation, and reinforcement of
acquired knowledge. This aspect also contributes to the activation of all
mental processes and cognitive functions in children [3, p. 13].

Given the importance of cognitive interest, it is crucial to use
applications that personally engage students, have an attractive and user-
friendly design, and include creative and problem-solving tasks. Mobile
technologies should enable children to engage in fundamentally new and
exciting activities that stimulate their motivation to learn. Therefore, it is
essential to utilize not only ready-made resources but also to encourage the
creation of custom ones [5].

226



V. Bilous believes that the functional structure of a mobile application
should include features that neutralize the causes of declining motivation
and promote the development of intrinsic learning motives. These features
include inviting friends to join the app and interact within a network,
providing feedback to the app’s creators, and ensuring a user-friendly
interface that incorporates various multimedia elements such as short audio
and video materials [1, p. 303].

Additionally, mobile applications should be designed based on didactic
principles such as activity, accessibility, awareness, and visualization.
These principles are best realized when the application stimulates interest
and engagement in the learning process [1, p. 304].

For effective cognitive interest development, a teacher should not only
impart knowledge but also teach students how to apply it in practice and
seek answers to new questions. Only under these conditions can sustained
interest and progression to higher levels of cognitive activity be ensured [4,
p. 972].

By incorporating mobile technologies, students can apply their
knowledge to solve real-world problems, analyze challenging situations,
and draw their own conclusions. This, in turn, increases their level of
cognitive activity and fosters cognitive interest [4, p. 973].

The role of mobile technologies in modern education is undeniable.
They create innovative learning environments that make education more
engaging and accessible for students. However, their success depends not
only on technical capabilities but also on the teacher, who guides the
learning process. It is the teacher’s responsibility to create conditions for
the effective use of mobile devices, directing their potential toward
developing students’ critical thinking, creativity, and other essential skills.
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CUHXPOHHUU TA ACHHXPOHHUU PEXXUMU
NTUCTAHIUMHOI' O HABUAHHS HA INIAT®OPMI “MOODLE”
JIJIs1 BABUEHHS AHI'JIIMCBKOI MOBH

CygacHi TexHOJIOTIi BIIKPHUBAaIOTh HOBI MOJIMBOCTI IS OCBITH,
0COOJIMBO B yMOBax, KOJM KypCaHTH HABUYAIOThCS BIIJAICHO BiJl MiCIs
cBoei aucinokanii. OgHum 13 HakedexTuBHIUX (OpMaTiB BUBYCHHS
aHTJIACHKOT MOBHU € JIUCTaHIlIHEe HABYaHHS, SIKE BKJIIOYA€ CUHXPOHHUH Ta
ACHHXPOHHHH pPeXMMU HaBUaHHS Ha miaTdhopmu Moodle.

CuHXpOHHUN peXuUM TIependadae B3aEMOJII0 MDK Cy0 eKTaMu
JUCTAHI[IMHOTO HABYaHHA, M 4Yac SKOI YYaCHUKH  OJHOYACHO
nepeOyBaloTh B €JIEKTPOHHOMY OCBITHBOMY CEPEIOBHII a00 CIUIKYIOTHCS
3a JOIIOMOTOI0 3ac00iB ayio-, Bieo koHdepeHiii [1]. [Hakme kaxy4awu, 11e
NPOBEJICHHS 3aHATh 3 AHTIIKHCHKOT MOBHM B PEXKHMI pPEaTbHOTO 4acy B
obpaHoMy 1HU(GPOBOMY  CEpPEAOBHIN, 30KpeMa  BiJCOKOH(DEPECHIIis
BigBlueButton na mratdopmi mucranmiiinoro Hap4daHHs Moodle [2].
PiBHOWacHO mpuCyTHI BHKJIaAa4d Ta KypCAaHTH, CITUIKYIOUHUCH MPHOIM3HO
Tak, sIK I1¢ BiI0OYBAETHCS HA 3BUYAHHOMY yPOIIi.

ACHHXpOHHUM pEKHM O3HAya€ B3aEMOJII0 MDK Cy0’eKkTamu
JTUCTAHIIIMHOTO HaBYaHHS, 3a SIKOI YYaCHHKH B3a€EMOJIIOTh MK COOOI0 i3
3aTPUMKOI0 B dYaci, 3aCTOCOBYIOYM TIpU IIbOMY I1HTEPAaKTHUBHI OCBITHI
mw1aTGopMu, ENEeKTPOHHY MOITYy, (GopyMmu, coliayibHi Mepexi Tomio [1].
MoxHa cKa3zaTh, IO 1€ PEXUM OUIBII CaMOCTIHHOTO HaBYaHHSA, SIKE,
BOJIHOYAC, MIATPUMYETHCS BHUKJIAJAYEM 3 BUKOPUCTAHHSAM BIAMOBIIHUX
mupoBUX IHCTPYMEHTIB, a caMe€ KOHCTPYKTOPY JUIsl CTBOPCHHS
iHTepakTUBHUX BrnpaB HS5P Ha mnatdopmi AWCTAaHIIHOTO HAaBYaHHS
Moodle [3]. Ha ocHOBI BIacHOTO JOCBily BUBYECHHS aHTJIIMCHKOI MOBH Y
BIICBKOBOMY 1HCTHTYTiI MOXHA BU3HAYWTHU SIK MMO3UTHBHI, TaK 1 HETATHUBHI
ACIEeKTHU IbOTO MIAXOTY.
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Ilepm 3a Bce, BapTo 3a3HauuTh, Mo MmiIargopma Moodle € mayxe
KOPUCHUM 1HCTPYMEHTOM JJII CAMOCTIMHOTO HaBYaHHS Ta CaMOPO3BUTKY.
Bona no3Boisie KypcaHTaM BUKOHYBaTH BIPAaBH 3 PI3HUX JUCITUILTIH,
neperiasgaTd  JIeKIIMHI ~ MaTepiajiid, NPOXOJUTH  TECTYBaHHS  Ta
BJIOCKOHAQJIIOBaTU CBOi 3HaHHSI B OyAb-IKuUi Yac, 0e3 HeoOXITHOCTI
MPUCYTHOCTI BUKJIanaya [4]. B Ham 4ac, € HOpMOIO — MpalfoBaTH Ta
CaMOBJIOCKOHAJIIOBATUCh OHJIAWH, Hacamrepes, IpoOIeMOI0 ChOTOICHHS €
CKJIQIHICTh TPOBEJACHHS 3aHATh 3 aHIJIHCBKOI MOBH Yy 3B’SI3Ky 3
po3ocepemkeHHIM. [le 0co0auBO BaXKIIMBO JUISI TUX, XTO y MEBHHUH Mepion
yacy OyB BIICYTHI Ha 3aHATTAX uepe3 MeBHI oOcTaBUHM (XBOpoOa,
BiZIPSI/DKCHHS, HAPSII), 10 MPOBOIWINCH Y CHHXPOHHOMY pekumi. Takum
YMHOM, AaCHHXPOHHHH pexuM 3a0e3nedye THYYKICTh Yy HaBUYaHHI,
J03BOJISIIOYM KypCaHTaM CaMOCTIMHO OpraHi3oByBaTH CBil HaBYaJbHUM
IpolleC B yMOBax Je/JIaliHy Ta PO3MOJIUIATH 4Yac BIAMOBITHO JI0 BIACHUX
MOKJIMBOCTEMN.

[Ile ogauM BaromMum MmIrocoM Moodle € nocTymHICTh HaBYAIBHUX
MmaTepianiB. Bukiazauli MOXYTh 3aBaHTaXyBaTH JIEKI[li, Mpe3eHTallli,
BIJICO3aIMCH Ta 1HILI MaTeplaju, A0 SKUX KypCaHTH MAlOTh JOCTYI Y Oy/ib-
akuii MomeHT. lle 3HayHO moJermrye mpoIec BHUBYEHHS AaHTIIMCHKOT
MMOBH, OCKUIBKH BC1 HEOOXIIHI PECypcH 3HAXOIAThCS B OJHOMY MIicCIIi, 1
KypcaHTaM He OTpiOHO BUTpadyaTH Yac Ha MOIIYK J0JaTKOBOI iH(popMmarrii.
Kpim toro, Moodle no3Bonsie 3a1iCHIOBATH KOHTPOJIb 3HAHb Y BUTJISAII
TECTIB Ta 3aB/iaHb, IO JIONIOMAarae Kparie 3aCBOIOBaTH MaTepial.

Opnak, He3BaXalOyM Ha YHUCIICHHI NEpeBard, JAWCTAHIIIHE HaBYaAHHS
Mae 1 meBHI Hemodiku. OmuH 13 TONOBHUX MIHYCIB — BIACYTHICTb
OesmocepeHboi B3aemoii 3 BHKIamadeM. Xoda Moodle 3abesmeuye
MO>KJIMBICTH CAaMOCTIMHOTO HaBYaHHS, 1HOJI BHHHUKAIOTh HUTAHHS, SKI
noTpiOHO po3iopatu HeraitHo. [lim 4yac 3aHATH 3 aHTJIHCBKOT MOBU Y
CUHXPOHHOMY PEKMMi KypCaHT Ma€ 3MOTY OJ[pa3y MOCTaBUTH 3alUTaHHS
BUKJIaJ]layeBl Ta OTPUMATHU TOSICHEHHS, YOrO HE MOXKHAa CKa3aTH PO
ACUHXPOHHUH peXHM. Y BHIAJKaX, KOJIW Marepian CKIagHuil abo
noTpedye JO0MaTKOBHX TOSICHEHb, 1€ MOXE CYTTEBO YIOBUIHHIOBATH
MpOoIIeC HaBYAHHS.

[le omguiero mpobIeMOI0 € Te, MO HE BCl KYpCaHTH MAarOTh JOCTATHIO
CaMOJMCIMILUTIHY JiJis1 €(DEKTUBHOTO CAMOCTIMHOTO BHUBYCHHS aHTJINCBHKOI
MOBHU. Y CHHXPOHHOMY PEXHMI HaBYaHHS BUKJIaJlad MOXKE KOHTPOIIOBATH
piBEHb 3aCBOEHHS Marepiasly, CTaBUTH JIOAATKOBI 3alHWTaHHSI Ta
JomoMaraTi  KypcaHTaM Yy PpO3B’si3aHHI  MPOOJEMHUX MOMEHTIB. Y
ACHHXPOHHOMY pEXHMi KypCaHT CaMOCTIHHO BiANOBIZa€ 3a BIIACHHUI
Mporpec, M0 MOXKE CTaTh BUKIUKOM JUIsl THX, XTO 3BUK 0 OLUIBII
CTPYKTYPOBAHOTO Ta KEPOBAHOTO HABYATHLHOTO TIPOIIECY.
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Takox 3 BIACHOTO [OCBIAY, B&XJIHMBUM aCIEKTOM € TEXHIYHI
npoOiemMu, SKI MOXYTb BHHUKATH TPU BHUKOPUCTAHHI IJIATHOPMHU.
HecrtabinpHuii gocTyn A0 IHTEpHETY, TeXHIuHI 3001 abo mpobnemu 3
aBTOPU3ALIEI0 MOXYTh 3aBAXKaTU €(PEKTUBHOMY HABUAaHHIO. Y BHUMAAKY
CUHXPOHHHMX 3aHATh II MPOOJEMH TaKOX MOXYTh BHHHUKATH, OJHAK
BUKJIaJad MOK€ TOBTOPUTH MaTepiall abo0 TMOSICHUTH HE3pO3yMili
MOMEHTH, YOTO HEMOXKJIMBO 3pOOUTH Y BUNIAJIKy ACUHXPOHHUX 3aHSTh.

3arajioM, AUCTAHIIIMHI 3aHATTS 3 AQHIJIIMCHKOI MOBH MAalOTh SK CBOI
nepeBaru, Tak 1 HeZjoJiku. 3 ogHoro 0oky, Moodle 3abe3neuye rHYUYKICTb,
JOCTYIHICTh MaTepiajiB Ta MOXJIMBICTh CaMOCTIHHOTO HaBYaHHA Yy
3py4HHid 4ac. 3 1HIIOro OOKY, BIACYTHICTH 0€3MOCepeHbOr0 KOHTAKTY 3
BUKJIaJJa4yeM Ta HEOOXIIHICTh CaMOAMCIUIUTIHM MOXYTh YCKJIaJHIOBATH
HaBYaJIbHUM Tiponec. ONTUMAaNbHUM PIIEHHAM € MOEIHAHHSI CUHXPOHHOTO
Ta ACHHXPOHHOTO pEXHUMIB JMCTAHIIIHOTO HaBYaHHSA Ha IwIaTGopmi
Moodle, 1o g03BoJIIE OTPUMATH MAKCUMYM KOPHCTI Bl 000X (opMartiB.
Takuit miaxin 3a0e3neuye eheKTUBHE HaBYAHHS, JO3BOJISIIOYM KypCcaHTaM
HE JIMIIe OTPUMYBAaTH TEOPETHYHI 3HAHHS, a W 3aKpiIUIOBaTH iX Ha
MPaKTHIIi, 110 0COOJIMBO BAXKJIMBO B YMOBaX BICHKOBOT OCBITH.
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BUKOPUCTAHHS JUCTAHIIMHUX IIJIAT®OPM
HABYAHHA 111 BUBYEHHS IHO3EMHUX MOB Y BUIIIUX
BINCbKOBHX HABYAJIBHUX 3AKJIAJIAX

[loBHOMacmiTabHa arpeciss pocii NpoTH YKpaiHUM KHHYJIA BHUKIMK
CUCTeM1 HaBYaHHS Ta NIATOTOBKM odiuepcbkoro ckiany. Ha mouatky
BTOPTHEHHS OCBITHIH Mpoiiec 0yso nmpu3ynuHeHo. Yepes JeKiibka TUKHIB,
CHUCTeMa IoyYaja IMiJIallTOBYBAaTUCh MM/l CydacHI peatii — OCBITHIM mporiec
OyB BigHOBICHUW. JIJIsI CTYJEHTIB Ta YYHIB IMBUIBHUX 3aKJaJiB OCBITH
HaB4YaHHSA OyJio po3modaro AucTaHuiiHo. IlpoTe, miAroTroBka KaapiB y
BIMCHKOBIM cmpaBi 3/1e0UIBIION0 BHMAarae camMe OYHHUX 3aHSITh Ta
NPAKTUYHOTO BIANPAILIOBAHHA 3100yTHUX HABUYOK Ha MPAKTHUIll. 30Kpema
IIE CTOCYETHCS KYpPCAaHTIB BUINUX BIMCHKOBHUX HAaBUYAJIbHUX 3aKJIaJliB, IO
3100yBalOTh BUIILY OCBITY Ta O(IilIEepChKUI YHH.

[lepemiko10r0 11 HABYaHHS KYpPCAHTIB Ha MOMEPEIHIX MICISX CTaja
3arpo3a ISl CKYIMUEHHsI BEJIMKOi KUIBKOCTI JIOJIE B OJHOMY Miclli, a
TaKOXX 3pYHHOBaHI KOPIMYCH HaBYaIbHUX 3akianiB. [lpumumna —
3aCTOCYBaHHS IO TepuTopii VYKpaiHM pi3HUX JajleKoOIMHUX 3ac00iB
ypaxkeHHs: pakeT Ta ynapHux BIIJIA. Oco6nuBy HeOe3NeKy CTaHOBIATH
OamicThKa, IO Bpakae IUIb 3a JIIYCHI XBWJIMHHU, a Takox ynapHi BITJIA
TaIbHBOI i1, uepes iX JIeIMIeBU3HY, IO J03BOJISE MacOBO 1X 3aCTOCOBYBATH.
[Ilo6 BupimuTH I1I0 TpoOIeMy OyIIO MPUIHSTO PIMICHHS PO30CEPEIUTH
0CO0O0BHIA CKJIaJ IO PI3HUM MICIISIX JUCITIOKAITI.

HaiiBacxxue opranidyBaTH OCBITHIA TpoOIEC HA JIOKAIisgX, sKi
pO3TallloBaHl JaleKo BiJ HaByaibHOro 3akmany. [lo-mepiie, moTpiOHO
obOyamToByBaTH poOoYl MicHd YyCIM HEOOXiTHMM oOJaJHaHHSAM Ta
MaTtepiabHO-TeXHIYHOI 0a3oro. [lo-apyre, HE y BCiX BHUKIIaIadiB € 3MOra
OPUDKIDKATA 10 KypCaHTIB Ha JallbHI JIOKAIii Ta TPOBOJWTH 3aHSTTS.
Buxomom 3 1€l cuTyarii cTajno HaBYaHHS TEBHUX JAUCITUILTIH
JTUCTaHIIIITHO, 30KpeMa iHo3eMHO1 MOBH. lle pimeHHs Mae psn mepesBar Ta
HEJOMKIB. MeToro poOOTH € JOCHIIKEHHS TIepeBar Ta HEIOJIKIB
BUKOPUCTAaHHS JWCTAHIIIMHUX TUIaTGOpPM HABUaHHSA JJIS BHUBYCHHS
1HO3€MHHUX MOB Y BHIIUX BIHCHKOBUX HaBUYAIbHUX 3aKJIaJIaX.

HMucranuiitna  matdgopmMa  HaBYaHHS  —  BU3HAYAETBHCS  fK
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cHeniani3oBaHui THCTPYMEHT, SIKHW JT03BOJISI€ MeNaroraM OpraHi3oByBaTU
HaBYaJIbHI MaTepiaJik, OLIHIOBATH YYHIB, IPOBOAUTH AUCTAHLINAHI YPOKH, a
TaKOX HaJlaBaTH JAOCTYN J0 MeToauyHux MarepianiB [1]. Taki miaatdpopmu
3a3BUYail MaroTh (YHKI[IOHAJT Jii CTBOPEHHA Ta 30€pe)KeHHs IJIaHIB
YPOKiB, po3p0oOKH IHTEPAKTUBHUX 3aBJlaHb, OHJIANH-KYPCH 3 HaBYAILHUMHU
pOJIMKaMH, ayAlOJeKILIsIMU, TEKCTOBUMH (QailiamMu, TpeHaXKepamu Ta
TECTaMHU, a TAaKOX MAalOTh y CBOEMY IHCTpyMeHTapii (opmMu 37aBaHHA
3aBlaHb,  JOUCKYCIMHI  (opyMH,  KypHald  OLIHIOBaHHS,  OOMIH
MOBIOMJICHHSIMM, KaJIeHAap TMOAlN, HOBUHU Ta aHOHCH, Biki-pecypcu
Touio [2].

[lepeBaroro opranizailii HaBYaJIBHOTO MPOIECY OHJIAKWH € Oe3rmeka,
OCKLTbKHA KYPCAHTH MOXKYTh NMPOXOJWTH HaBYaHHS HA BigjayieHHI. Takum
YUHOM He OyJie nepeOyBaHHs BETUKOI KIJIBKOCTI 0C10 B ogHOMY Micti. Jlis
NPOTHBHUKA Mayia KUIbKICTh OCOOOBOTO CKJIaQy B THIIY Ma€ MEHIIUH
NPIOPUTET, aHDK BEJIMKE CKYMUYEHHs, 0COOJMBO MOOIM3Y JiHII 00il0BOTO
3ITKHEHHS, 4¥ Yy TpU(]pPOHTOBUX paiioHax. Po3zocepemxeHHs 1O pi3HUM
MICIISIM JTUCIIOKAIlli MPU3BOAUTH JO MIABUILICHHS O€3MEKH SK KYpPCaHTIB,
Tak 1 BukiagadiB. Came 30epeKeHHs KUTTA Ta 370pOB’Sl € TUM PYIIIHHUM
¢dakTOpOM, 110 3aCTaBUB MIJIAIITOBYBATHUCH 1]l YMOBH BIMfHU Ta IIyKaTH
HOBI1 M1IXOH JIJISl TPOBEJICHHS 3aHSTh.

BuxopucranHg OucTaHIIMHUX TUIaTGOpPM HaBYaHHS Mae€ IepeBary y
3py4YHOCTI BUKOHAHHSI 3aBJaHb Ta OLIBII CY4aCHOMY ITiIXOAY JO METOJIB
HaB4yaHHs. [[ificHO, 3apa3 HIMPOKO BUKOPUCTOBYIOTHCS Cy4acH1 TEXHOJIOTI,
BOHHU HAJAIOTh OaraTo MOXJIMBOCTEH, 30KpeMa 1 B ocBiTHIM cdepi. [Tix gac
OYHOTO HaBYaHHA KYPCAaHTH BUKOHYIOTh BIIpaBU Y 3OIIWATaxX, IO
CYNPOBOJIKYETHCS BUKOHAHHSIM OJHOTUITHUX BIIPaB, BEIMKOKO KUIBKICTIO
PYKOIIUCHOTO TEKCTy, CKIJAQJHOIIAMH Yy TIEPEBIpIll Ta BHUIIPaBJICHHI
noMuiIoK. HaTomicTh BHKOHAHHS 3aBJlaHb Ha JUCTAHLIMHUX IIaTdGopmax
3a0e3reuye 3pydHICTh Y BHKOHAHHI 3aBJaHb Ta 3MEHINYE KIUIbKICTh
PYKOMMCHOTO TEKCTy. Takok BHUKOPHCTaHHS CY4YaCHUX TEXHOJIOT1H
JI03BOJISIE BUKOPUCTOBYBATH OLIBIN PI3SHOMAHITHI BIPaBH, HAJATH OLIbIIE
Bi3yanibHOI 1H(pOpMaIlii, ay1io Ta Bifeo.

CUnbHOIO  CTOPOHOKO  JUCTAHIIIMHUX  MmiaaThopM  HABYaHHSI €
MO>KJIMBICTh TTIOBEPTATHUCH JO MaTepiany y MOTPIOHUN MOMEHT. Y 3B’S3KY 3
TPYJAHOIIAMH, 1[0 TIOB’SI3aHI 3 HECEHHSM BHYTPINIHBOI  CIIyXKOH,
BIIPSJDKCHHSIMHY, HE 3aBXKIM € MOXJIHMBICTh IepeOyBaThu Ha 3aHATTI. Ilin
Jac OYHUX 3aHATH 1€ TMPU3BOIUTH JI0 BiJICTABAHHS Bijl IPOTPAMH, 110 MOXKE
HETaTHWBHO BIUIMHYTH Ha pIiBEHb 3HaHb. HaTroMmicTh IUCTaHIlIKHI
m1aTOpMHU HAJIAI0Th MOKITUBICTH BIAMPAIIOBATH MPOMYIIEHUN MaTepian y
BUTBHMN dYac, IO J03BOJIIE YHUKHYTH TPOTAIWH Yy HaBYaHHI. Takox
HaJalOTh 3pYYHUM JOCTYN A0 HABYAIBHUX MaTepiadiB. Yci HEoOXimH1
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pecypcu 310paHi B OJHOMY MICIIl, 11O JO3BOJISIE KYpCAaHTY B OYIb-sKHIl
MOMEHT TEpPerJISIHYTH TOTPIOHY TeMy, 3BEPHYTHUCS 1O CIOBHUKA IS
YTOYHEHHSI HE3HAMOMHUX CJIIB Ta MOBTOPUTH MPOHAEHUI MaTepiall.

OCHOBHMM HEIOJIKOM JHCTAHI[IHHOTO HABUaHHSI € CKJIAJHICTh
OMaHyBaHHS BEJIUKOTo 00CiATy MaTepiany 0e3 0e3mocepeIHOro MOsICHEHHSI
BUKJIaJlaya. 3aMiCThb IHTEPAKTUBHHUX 3aHATh Ta BIJIEOYPOKIB, KYpPCAHTH
NepeBaXHO BUKOHYIOTh BENUKY KUIBKICTh BIIpaB, IO CHPSIMOBaHI Ha
OI[IHIOBAaHHA ¥ 3BITHICTh. Takui MiAX1J 3MEHIIYE MOXKJIWUBOCTI ISt
IJIMOOKOTO PO3YyMiHHS TEMH, OCKIIbKHA 3HaYHA YACTHHA Yacy BUTPAYAETHCS
Ha MEXaHIYHE BUKOHAHHS 3aBJaHb, 2 HC HA TIOSCHCHHS CKJIATHUX acCIEKTIB
HABYAJLHOTO MaTepiaiy.

SKmo y KypcaHTiB BHHHMKAIOTh NMHUTAHHS YM HE3PO3yMili MOMCHTH B
HaBYAJIBLHOMY Matepiajl — HEOOXIJHO BHpa)KaTu 1€ y TEKCTOBIH (opmi
BUKJIaJIadyy Ta 4YeKaTH BiJl HbOT'O BIAIMOBI/I, 110 3aiimMae Oarato uacy. Ha
BIIMiHY BiJi OYHUX 3aHATh, JIC 3alMTaHHS MOXKHA IOCTAaBUTH OApa3y W
OTpUMATH MHTTEBE MOSACHEHHS, y NMUCTAHIIMHOMY (opmaTi KOMYHIKaIlis
BiMOyBa€Thcsl 13 3arpuMkoro. Llg 3aTpuMka dYacTO TPHBOJIUTH JIO
HEIMOPO3yMIHHS Ta CIIOBUILHIOE MPOIEC 3aCBOEHHS 3HAHb.

HaiiGinpm apaTiBIMBUM € HEMOJIK CHCTEMU OIlIHIOBaHHs. barato
OHJIAWH-CUCTEM aBTOMATHUYHO MEPEBIPSIOTH 3aBAAHHS, MIJISXOM TOYHOTO
CHIBMaAiHHSA BiAMoBiAl. YacTo BUHUKAIOTH CHUTYaIlli, KOJIM BIANOBIIb 3a
3MICTOM € TpaBWJIBHOIO, ajle CHCTEeMa il HE 3apaxoBye€ yepe3 HEe3HauHi
PO301KHOCTI Y GOPMYJIFOBaHHI.

BriponoBx TphoX pOKIB YUaCHMKH OCBITHBOTO IMPOIIECY CTUKAIOTHCS 3
HOBHMH BHKJWKAMH, IO CIPUYUHSAIOTH TpaHCcopMarlito Ta HEOOX1THICTh
ajanTyBaTuca 10 HOBUX yMmoB. [l 3abe3medeHHsl PiBHOTO JOCTYIY 0
HAaBUYaHHs OCBITHIA TPOIIEC Yy BHUIIUX BIMCHKOBHUX HaBYAIBHUX 3aKiaaax
neperioB 3 o4Horo ¢opmary A0 3MilIaHOTo abo JAUCTAHIIMHOTO, IO
3MYCWJIO BUKJIQJadiB Ta KypCaHTIB ONAHOBYBAaTH pi3HI 1HU(POBI
THCTPYMEHTHU. 3aBIsSKH TUCTAHIIMHUM TuIaTGopmaM BHUKJIaJadi MOXKYTh
MPOBOJIMTH 3aHATTS HE3ICKHO BIJ JIOKAIil Ta MIATPHUMYBaTH TICHUU
3B’SI30K 3 KypcaHTaMu y peajgbHoMy Haci. Jlo Toro »k, Taki miaatdopmu
HAJAI0Th MOXJIMBICTh 30€epiraTu pe3yJIbTaTH OIIHIOBAHHS Ta BIJCTE)KYBAaTH
MpPOrpec KOKHOTO KypCcaHTa.

B misoMy, HaBuaHHS 1HO3€MHHM MOBaM Yy BHIIMX BiHCHKOBHX
HAaBYAIBHUX 3aKiaZaX 3 BHUKOPUCTAHHAM JUCTAHIIIMHUX 1wiathopm —
e(deKTHBHE PINICHHS B YMOBaxX BOEHHOTO CTaHy. [ 0JIOBHOIO mepeBaroro €
30€peKEHHS] KUTTS Ta 3J0pOB’Sl TiJ 4Yac MPOBEIACHHA 3aHSTh Ta
MO>KJIMBOCTI BTUICHHSI CY9aCHUX TEXHOJIOT1H B OCBITHIN mportiec. ['o1oBHIM
HEJIOJIKOM € CKJIaJHICTh BUBUYCHHS BEIMKOTO 00’ €My MaTepiany, ajxe Iie
noTpedye 6e3mocepeIHHOr0 MOSCHEHHS.
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HOH-®IKIIH Y HABUAHHI THO3EMHIUX MOB: TBOPA
CEBACTIAHA YHT'EPA SIK MOTUBAIIIMTHU PECYPC Y
®OPMYBAHHI KOMYHIKATUBHOI KOMIIETEHTHOCTI

CTYJEHTIB

CyyacHa MeTOAMKAa BHKJIAJaHHA IHO3EMHHUX MOB Jie/lajli 4acTiIie
3BEPTAETHCSA JI0 ABTCHTHYHOTO Marepialy SK JIO JI€EBOIO IHCTPYMEHTY
dbopMyBaHHS KOMYHIKATUBHOI KOMIIETEHTHOCTI 37100yBauiB BHIIOi OCBITH.
VY mporieci BUBUCHHS Kypcy «MeToauKa BHKJIQJIaHHS 1HO3EMHUX MOBY» Yy
HarmionanbHoMmy yHiBepcuTeTi «Ojechbka TOJITEXHIKa» OCOOIUBY yBary
BUKJIQJa4l TOPUAUIAIOTh aKTyaJdbHUM MIAXOJaM JI0 HaBYaHHA, SKi
nepen0ayaloTh BUKOPUCTAHHS AaBTEHTUYHOTO HABUYAJBHOTO Martepiany sk
omHoro 3  e(deKTUBHMX 3aco0iB  (HOpMyBaHHS  KOMYHIKaTHBHOT
KOMITIETEHTHOCT1 3700yBayiB BHUIIOI OCBITH. 30KpeMa, Ha 3aHATTIX 3
HIMEIIPKOI ~ MOBHM  BIPOBA/KYIOThCS  JUIAKTHYHI  CTpaTerii,  IIo
nepeadavyaroTh poOOTy 3 TEKCTaMU CyYacHUX HIMEI[bKOMOBHHUX aBTOPIB,
K1 BioOpakaroTh peajibHI MOBHI Ta KyJbTYPHI SIBHIIAa KpaiHW, MOBa SKO1
BUBUYAETHCA.

ABTEHTUYHI TEKCTH, II0 BUKOPUCTOBYIOTHCS y HaBYAIIBHOMY IPOILIECi,
CIPABJISIOTh 0araTOKOMIIOHEHTHUW BIUTUB HAa PO3BHUTOK MOBIICHHEBHX
HABUYOK: BOHHM aKTHBI3YIOTh Ii3HABaJIbHY JISJBHICTH 3700yBadyiB,
CIPUSIIOTh PO3IMIMPEHHIO JIGKCHYHOTO 3amnacy, (popMyBaHHIO rpaMaTHYHOI
YYTIMBOCTI, PO3BUTKY HABUYOK IHTEpHpeTalii TeKCTy Ta KPUTUYHOTO
aHamizy. OKpiM IbOT0, TAKUK MaTepiai CIPHUS€ PO3BUTKY MIKKYIbTYPHOI
KOMITETEHTHOCTI, 10 € BaKJIIMBOIO CKJIAJIOBOIO MPOdeciiftHOI MiATOTOBKH
ManOyTHBOTO (haxiBIsA-dinoora.

Y pamkax HaBUaJIbHUX 3aHATh BHUKIAMadl Kadempu MIUPOKO
3aCTOCOBYIOTh TEKCTH HOH-(IKITH >KaHpPY, 30KpeMa YpHUBKH 3 TIpallb
Cy4acHOTO HIMEIbKOMOBHOTO muchMeHHUKa Cebactiana YHrepa, sKi
BHUPIZHSAIOTHCS COIIATbHOIO HACHYCHICTIO Ta aHAITHYHOKO MTHOMHO0. Taki
Marepialii  JO3BOJSIIOTh  OPraHi30BYBaTH  3MICTOBHY  MOBJICHHEBY
JISIBHICTH 37400yBauiB, CTUMYJIOIOYM 1X 10 JHUCKycli, peduekcii Ta
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apryMEHTOBAHOTO BUCJIOBIICHHS BJIACHOT JYMKH.

OnHuM 13 TPOBIJHUX HAMPAMIB, SIKUH aKTUBHO OOTOBOPIOETHCS B
MeXaxX HaBYAIBHOTO Kypcy «MeToawka BUKIAJAaHHS 1HO3EMHHX MOB» Yy
HamionansHoMmy yHiBepcuTeTi «Oliechbka MOJITEXHIKA», € BUKOPUCTAHHS
ABTEHTUYHUX TEKCTIB HOH-QIKIIH SK JIUJAKTUYHOTO I1HCTPYMEHTY YV
dbopMyBaHHI KOMYHIKAQTUBHOI KOMIIETEHTHOCT1 3/100yBadiB. 3700yTi miA
Yyac HaBYaHHS TEOPETUYHI 3HAHHS Ta MPAKTUYHI MPUKIIAIHU, 3alIPOTIOHOBAH1
BUKJIaJJa4aMH, JTal0Th 3MOTY TJIMOIIE YCBIIOMHUTH MOTCHITIAN BOTO YKAHPY
y Mpo1ieci MOBHOI OCBITH.

HoH-}ikmIH sk THI aBTEHTHYHOTO TEKCTY TOEHYE TOKYMECHTAJBHICTD,
NyOTIUCTUYHY HACUYEHICTh 1 JIITepaTypHY CTHIICTUKY, IO HaJae Homy
0co0MMBOi menaroriyHoi LiHHOCTL. Llefl >kaHp BUPI3HIETHCS BUCOKUM
CTYNIEHEM 3MICTOBHOCTI, aKTYaJbHICTIO COLIAJBHUX 1 KYJbTYPHHUX
npoOJeM, sIKi TOPYIIYIOThCS B TEKCTaX, a TAaKOXK €MOI[IHHOI BHPA3HICTIO
BUKIany. Taki TEKCTH CIIOHYKAIOTh 3100yBaviB 70 TJIMOIIOT0 3aHYpEHHS B
MOBHHUH 1 KyJbTYpHUNH KOHTEKCT, aKTHUBI3yIOTh OOTOBOpPEHHS, (POPMYIOTH
HaBUYKH apTryMEHTOBAHOT'O BHCJIOBIIOBAHHS, IO € BAXKIUBOIO CKJIAI0OBOIO
IPOYKTUBHOTO MOBJICHHSI.

30kpema, y BHKJIQJaHHI HIMEIbKOI MOBU BHKIanadi Kadeapu
1HO3€MHHUX MOB 3BEPTAIOTHCA JO TEKCTIB CY4YacHUX aBTOPIB, 30KpeMa
Cebactiana YHrepa — XypHalicTa, MyOJIIIUCTa, MUCbMEHHHUKA, SKUH Y
CBOiX TBOpax BHUCBITIIIOE CYCITUIBHO 3HAYYIl TeMH, 30KpeMa (EeHOMEH
BIliHH, JIOCBIJ CIIUILHOTH, IICMXOJIOTiI0 BI)KMBaHHS Ta B3aeMoOli B
eKCTpeMaJIbHUX cuTyarlisx. [1i yac BUBUCHHS HIMEIIbKOI MOBU (pparMeHTH
3 MOro TBOPIB BUKOPUCTOBYIOTHCS SIK TUJAKTUYHUNA MaTtepiai, 10 CIpHsE
aKTHUBI3aIlli KOMYHIKaTMBHO1 MJiSTBHOCTI, (OPMYBaHHIO E€MOIIHOTO
IHTEJIEKTY Ta MOTHBAIlli O MOBHOTO CaMOBUPQXKCHHS. 3aBHSIKU
JOCTYITHOCT1 CTHJIIO Ta TIMOOKOMY COINIQAIbHOMY 3MICTY IIi TEKCTH
CTaHOBIIATH MOTYKHUU PECYPC NIl TIOEHAHHS MOBHOTO Ta CBITOTJISTHOTO
PO3BUTKY 3/100yBauyiB.

[MTucemennunpkui ctTrib CebacTiaHa YHrepa BUPI3HAETHCS TIHOOKUM
3aHYpEeHHSIM y TeMy, OaTaHCOM MK JOKYMEHTAJIBHICTIO M XYJOXKHICTIO, a
TAKOX COI[AJBLHOIO Ta EMOLIMHOI AaHraKOBaHICTIO. Moro TBOPH
OXOTUTIOIOTh BAXKJIMBI ACMEKTH CYYaCHOTO CBITY: TPHUPOAY BIHHU SIK
MICUXOJIOTIYHOTO Ta COIAJIBHOTO SBUINA, BIAYYTTS CHUIBHOTH SK OCHOBH
JIIOJICBKOT CTIHKOCTI, a TaKOXK BHKJIUKH, IO TOCTAIOTH MEePe] OCOOHCTICTIO
y TPpaHHUYHUX yMOBaX. Takui TEMaTHUYHUW CIEKTP CTBOPIOE MOTYKHUU
MOTEHITIA JIJII HaBYaJdbHOI 1HTErpamii: 3700yBadi MOXYTh HE JIHIIE
3aCBOIOBATH MOBHI KOHCTPYKIIii, a i pediekcyBaTu Haa €K3UCTEHIITHIMU
MUTAHHSIMU CY4acHOTO OyTTs.

BukopucranHus nmnepekianiB  TBOpPIB YHrepa HIMEIBKOIO MOBOIO
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J03BOJISIE IOEAHATH ABTEHTUYHICTh 3 KyJbTYPHOIO aJalTOBaHICTIO. TeKCTH
30epiratoTh CTUIBOBY ULUIICHICTH Ta 3MICTOBY TIJIMOMHY, IO POOUTH 1X
JOCTYITHUMHU JJI1 HABUAJIbHUX I11el Ha piBHiIX B2—C1. 3okpema, 0co0a1BO
NPUAATHUMH U1 ayJUTOpHOI poOOTHM € Taki BupaHus: ,,Krieg* [2]
(Rowohlt Verlag) — xnura mnpo QpoHTOBUH JAOCBiN, CTPYKTYpY
BIMICBKOBOTO JKUTTS, TICUXOJIOTIYHY Hampyry Ta OpaTepcTBO cepen
coyijaria; ,, Tribe — Warum wir kidmpfen* [1] (Ullstein Verlag) — ece npo
COIIAJIbHY TPHUPOAY 3TypTOBAHOCTI, pOJb CHUTBHOTH B KPHU30BHX
CUTYallisIX, BTPATy BIAYYTTS MPUHAIEKHOCTI y Cy4aCHOMY CYCHUIbCTBI;
,Der stumme Frithling“ — ece, aganToBane y neskux 30IpHUKAX HOH-
(IKIIH )KYpPHATICTUKHU, IO TAaKOX MOKE OyTH BUKOPHUCTAHE SIK TEMAaTUYHO
HAOJIMOKEHUH TUIAKTUYHUNA TEKCT.

Texctu  YHrepa  npuBabiOlOTh  3100yBayiB  caM€  CBOEIO
HEOP/IMHAPHICTIO, IIUPICTIO Ta  CYCHiIBHOK  aKTyalbHICTIO.  IX
3aCTOCYBaHHS J03BOJISIE CTBOPUTH IUJAKTUYHO HATIOBHEHUU MPOCTIp, 1€
MOBJICHHEBE HAaBYAaHHS IIOEIHYETHCI 3 OCOOWCTICHUM 3pPOCTAHHSM,
COLIIAJIbHOIO YYTJIMBICTIO Ta KYJIBTYpPHOIO pediiekciero. Hanpukmnan, y TBopi
,»Iribe — Warum wir kimpfen™ [1] aBrop mopyirye riamboko couiaiabHi i
BOJHOYAC €K3UCTeHIIHI nuTaHHd: ,,Menschen brauchen das Gefiihl,
gebraucht zu werden. Ohne dieses Gefiihl fiihlen wir uns entwurzelt.* Lei
YPUBOK MOKHA BUKOPUCTATHU SIK BIANPABHY TOUKY JJisi OOTOBOPEHHS TEMHU
«rmoTtpeba B TPUHAJEKHOCTI» Ta (POPMYJTIOBAHHS BJIACHUX MIPKYBaHb
3100yBaviB MPO I[IHHOCTI TPOMAJIM Ta 1HAMBINYaIbHOI BIAMOBIAATBHOCTI.

e onuu mpuxman — po3ain i3 kuuru ,,Krieg™ [2], ne YHrep omucye
NICUXOJIOTIYHUN CTaH coyjara mija yac OGoioBux miid: ,,Der Krieg ist kein
Abenteuer. Der Krieg ist Chaos, Angst, und eine rohe Form von Intimitét.*
Ileti ¢parmeHT Hamae 3MOry TIpaIlOBaTH 3 EMOIIMHO HACHUYCHOIO
nekcukoro (chaos, Angst, Intimitdt), aHami3yBaTu CTHUJIICTHYHI 3aco0H, a
TaK0 OOTOBOPUTU KOHTPACT MK POMAaHTH30BAaHUM YSIBICHHSM TIPO BiiiHY
Ta 11 peabHICTIO.

KpiMm TOr0, Taki TEKCTU CTHMYJIOIOTH 3100yBaviB 10 (hopMyIrOBaHHS
CKIAAHUX CHHTAKCUYHHX CTPYKTYyp Yy nmmchMmi. Hanpukman, micns
npouuTaHHs Gparmenty: ,, In der Gemeinschaft, in der jeder Einzelne zdihlt,
entsteht eine Stirke, die der modernen Gesellschaft zunehmend fehlt”,
MOXXHA 3alpOTIOHYBAaTH 3aBlIaHHA 3 MOOYJOBH BJIACHOTO MIipKyBaHHS Ha
OCHOBI KOHCTpYyKIii .in der... entsteht...”, a Takox BHpaBy Ha
TpaHcPOpMaIIiio MAPSITHUX O3HAYAIBHUX PEUCHb.

3m00yBadi MOXYTh TaKOX BUKOHATH aHANITUYHY BIpaBy: 3HAUTH B
TekcTi MmeTadopu ab0 PUTOPUYHI MPUHOMH Ta MOSICHUTH, K caMe I1i MOBHI
3aco0M BIUIMBAIOTh HA €MOLIHE CHOpUHHATTA 3MicTy. Hanpuxnaza, y
,, Tribe“ 3ycTpiyaeTbest BUpa3: ,, Zugehorigkeit ist ein unsichtbares Band,
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das Menschen stdrker macht als jede Waffe.” — 1eit oOpa3Huil BUCIIB
MOXHa MPOAHANI3yBaTH SIK MPUKIIAI MeTadopusallii coliaabHOro JI0CBiNY,
10 BUKJIMKAE TIIMOOKHUM eMOIIHHUM BIATYK y yMTaya.

OTxe, 3aBIJKM TEeMaTU4HIM 0araTomapoBOCTl, CTUIICTUYHOMY
pPO3MAITTIO Ta COLIaJbHIA pPEJIEBAHTHOCTI TBOPU YHIepa He JIuIIe
30arauyloTb MOBHHMH JOCBiA 3100yBauiB, a W MEpPETBOPIOIOTHCS HA
THCTPYMEHT TJIMOMIOTO Mi3HAHHS JIOJCHKOT MPUPOIH, 110 POOUTH MPOIIEC
BUBUYCHHS MOBU 3MICTOBHO HAITOBHCHHUM Ta €MOIIIHHO 3HAYYIIIHM.

MotuBaniinuii edekr, SKUl CcrnpaBisiioTh Ha 3100yBayliB TEKCTH
VYHrepa, TPYHTYETbCS Ha TpPbOX OCHOBHUX YHWHHHUKAX: 3MICTOBHIM
aKTyaJIbHOCTI, EMOI[IMHIN TTIMOMHI Ta MOXKJIMBOCTI 3aCTOCOBYBATH 3HAHHA Y
NPAKTUYHUX MOBJICHHEBUX CHTYyaIlissxXx. UWTaHHS Ta aHali3 TaKUX TEKCTIB
CTUMYJTIO€ 37100yBadiB O BHCIOBJICHHS BJIACHOI MO3WIii, OOIPYHTYyBaHHS
CYy/UKEHb, y4YacTi B OOTrOBOPCHHSX, IO € BaXJIMBUMH CKIIAJIOBUMH
KOMYHIKQTUBHOT KOMIIETeHTHOCTI. (OCOOJMBO IEBUMHU  BUSBIISIIOTHCS
METOAM IHTEPAKTUBHOI POOOTH 3 TEKCTOM: POJBOBI Irpu (HAIPHUKIA,
1HTEpB’1I0 3 TepoeM abo aBTOpoM), Je0aTH Ha OCHOBI MPOOJIIEMHOT
TEMATUKH, TOOYJ0BAa BJIACHUX BHUCTYIIIB 3a MPHUKIAIOM JKYPHATICTCHKUX
ece.

TakuMm YnMHOM, TIOENHAHHS HOH-QIKIIH-IITEPATYpPH, 30KpeMa TBOPIB
Cebacriana YHrepa, 3 METOJIaMU IHTEPAKTUBHOTO HaBYaHHS 3a0e3meuye He
JUIIEe JIEKCUKO-TpaMaThuyHe 30aradeHHs, aje W BUXOBYE COLIAIBHO
BIJIMOBIAAIBHOTO, KPUTUYHO MHUCISYOTO MOBIIS, IO 37aT€H 3A1MCHIOBATU
IIPOJIYKTUBHY KOMYHIKAIIIFO B IHIIOMOBHOMY CEPEIOBHIII].

[HTErpalIisi aBTEHTUYHUX TEKCTIB y HAaBYAJIBHHWH Mpolec mepeadadae
pO3p00JICHHS] KOMIUICKCY 3aBllaHb, CIIPSIMOBAHUX Ha PO3BUTOK YCiX BHJIIB
MOBJICHHEBOI MISUIBHOCTI — YWTAHHS, TOBOPIHHS, ITMChbMa Ta ayIiFOBaHHS.
Huxye mnomaHo mnpukiagyd HaBYAIbHUX 3aBAaHb N0 (ParMeHTiB 3
HIMEIILKOMOBHOTO BUAaHHA ,, Tribe — Warum wir kimpfen* [1] Cebacriana
VYHrepa, siki J03BOJISIOTH pPeali3yBaTH KOMYHIKAaTUBHO-AISIIbHICHUN T1AX1/T
Ta aKTUBI13yBaTH KPUTUYHE MHCIICHHSA 37100yBaviB BUIIO] OCBITH.

3aeoanns 1. Ilosacnenna nonammsa ma OUCKycia:

, Erkldren Sie den Begriff ,Stammesdenken‘ und diskutieren Sie, ob
dieser Aspekt in der modernen Gesellschaft noch aktuell ist. *

3aBmaHHs TiepenOadae SK JIGKCUKO-CEMAaHTUYHHM aHaTi3 KIIFOYOBOTO
TEpMiHa, TaK 1 OpraHizailito AucKycii. 3m00yBadi MalOTh apryMEHTOBAHO
BUCJIOBUTH BJACHY HIYMKY MO0 TOTO, YHM 3aJUIIAIOTHCS MEXaHI3MH
mieMiHHOrO MuclieHHs (Stammesdenken) mnpuTaMaHHUMH JTIOOWHI Y
1 dpoBy enoxy rirodanizarii.
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3aeoannsn 2. Cmeopennsa ap2ymeHmauiiiHoi cxemu:

, Erstellen  Sie ein  Argumentationsdiagramm  zum  Thema:
Gemeinschaftsgefiihl in der Extremsituation. *

Po6Gota 3 miarpamoro abo «aymkoBow kapToro» (Mind Map) nae 3mory
BI3yalli3yBaTH 3MICT MPOYUTAHOTO, CHCTEMAaTH3yBaTH apryMeHTH Ha
NIATPUMKY Te3 YHrepa Mmpo 3MIMHEHHS TMOYYTTA CHUIBHOCTI B
eKCTpEeMabHUX YMOBaX. 3aBJaHHS pO3BHBAE€ HABUYKHA JIOTIYHOTO
MUCJICHHS, CTPYKTYPYBaHHS MOBJICHHS Ta aHAi3y COIIAIbHUX CUTYaIlii.

3aeoannsa 3. Ponvosa 2pa:

,,Rollenspiel: FEine Diskussion zwischen einem Soldaten und einem
Journalisten iiber den Wert von Zugehorigkeit.

YYacHUKH MOJIETIOITh KOMYHIKATHBHY CHUTYaIlil0, IO 0a3yeThCs Ha
KJIIOYOBUX MOTHMBAaX KHUTM YHrepa. 3100yBaul pO3NOJAUISIOTH PO,
nig0MparoTh MOBHI 3aco0M  BIJMOBIAHO JIO COIIAJBHOTO  CTaTyCy
NEePCOHAXIB, TOTYIOTh apTyMEHTH Ta BTUIIOIOTH aiajior y dopmi nebdariB
abo ixTepB’to. Lle 3aBmaHHs ocoOauBO edekTuBHE M (PopMyBaHHS
CIIOHTAHHOTO MOBJICHHS, CTHJIICTUYHOI THYYKOCTI Ta COI[IOKYJBTYPHOL
pediekcii.

HasBani npukiiagu 3aBiaHb HE JIMIIE CTUMYIIOIOTh MOBHY aKTUBHICTD,
a ¥ CHpusioTh TJIUONIOMY OCMHCIICHHIO IIIHHOCTEH CIUIBHOTH, eMmarTii,
MICUXOJIOTTYHOT BUTPUBAIOCTI — TEM, SIK1 MAlOTh BUXOBHY Ta €TUYHY Bary.

[lincymoByroUM BUKJIAJEHE, CIi HArOJIOCUTH, [0 aBTEHTUYHHUM 3MICT
y HaBYaJbHOMY TMPOIECI € TMOTY)XKHUM I1HCTPYMEHTOM (OpPMYyBaHHS
KOMYHIKQTHBHOI, COIIIOKYJbTYPHOI Ta KOTHITHBHOI KOMIIETCHTHOCTEH
3100yBaviB BHUIOI OCBITH. 3aJlydeHHS 10 HaBYaHHS TaKHX TEKCTIB, SK
tBopu Cebacriana YHrepa, He jule 30arauye MOBHY NpPaKTHKY, aje u
HAIlOBHIOE 11 TIMOOKMM CEHCOBHM 3MICTOM, aKTyaJbHUM Yy KOHTEKCTI
Cy4acHOTO CBITY.

Hon-dikmu miTeparypa, mo BigoOpakae peanbHI BUKIWKH, €MOIlIHHI
Ta COMiaJbHI TpaHchopmallii, BUABIAETHCI TIEBUM JTHIAKTHUIHUM
pecypcoM, 3JaTHMM MOTHMBYBAaTH, aKTHBI3yBaTH MUCICHHS Ta CIPUATH
OCOOMCTICHOMY  CTaHOBJICHHIO  3/100yBadiB. Y  TO€IHAHHI 3
IHTEpaKTUBHUMH METOJaMHU HaBYAHHS BOHA CTBOPIOE €(PEKTHBHE OCBITHE
CepelloBHIIE, M0 MOEAHYE MOBHE HaBYAHHS 3 TYMaHITApHUM 1 I[IHHICHUM
PO3BUTKOM.
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E-PORTFOLIO AS A TOOL FOR DEVELOPING AND
ASSESSING FUTURE FOREIGN LANGUAGE TEACHERS’
DIGITAL SKILLS

Digital competence is one the basic competences of a person in the
Information Society. That is why it is very important for modern teachers
to possess digital skills, which are a part of their digital competence. The
formation of future foreign language teachers’ digital skills is carried out at
institutions of higher education in the process of their professional training
during studying such disciplines as “Methodology of Teaching English”,
“New Information Technologies”, “Innovative Technologies of Teaching
English”, etc. While studying these disciplines the students acquire
theoretical knowledge and form practical skills of integrating ICT into the
process of teaching foreign languages at school.

The students learn not only how to use ready-made -electronic
educational resources available in the Internet but also how to design their
own didactic materials for teaching English using various digital tools and
software. One of the effective methods of systematizing these materials is
designing an electronic portfolio (E-Portfolio) with a collection of tasks for
pupils in a digital form. At the same time, an e-portfolio is a tool for
assessing students’ digital skills as it represents the result of the students’
creative work.

The purpose of the article is to determine the notion of “E-Portfolio”,
to show its role in developing and assessing future teachers’ digital skills,
to reveal the structure of a future foreign language teacher’s digital skills,
and to present the sample of a student’s E-portfolio with didactic materials
for teaching English to primary school pupils.

In a broad sense, a portfolio is a collection of documents, drawing, etc.
that represent a person’s work [1].

A portfolio of a teacher can be defined as a collection of materials that
represents the system of activities and achievements of an educator in
addressing current tasks related to teaching, upbringing, and the
development of students. A portfolio is a kind of “achievement dossier”, a
“specialist’s folder”, a self-presentation of a creative individual, the
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purpose of which is to display the professional in practice [2, p. 19].

A portfolio can exist both in paper form and in electronic format.
An electronic  portfolio (E-portfolio) 1s a web-based information
management system that uses electronic media and services. An electronic
portfolio can be stored locally (accessible only to a specific group of
people) or globally (accessible to the entire world — to internet users). A
globally accessible portfolio is also known as a web portfolio.

A portfolio is also a tool for authentic assessment of professional
activity. It is an individual, personally selected collection of materials that,
on the one hand, demonstrates the results of work, and on the other hand,
contains information that characterizes the methods of analyzing and
planning one’s own activities [3].

A foreign language teacher should possess a set of digital skills
connected with the use of Information and Communication Technologies
(ICT) in his/her professional activity. These skills include:

1) cognitive skills (the ability to analyze the didactic potential of ICT
for teaching foreign languages; the ability to evaluate didactic electronic
materials for teaching students; the ability to analyze lessons and
educational activities in foreign languages using digital tools; the ability to
conduct research using ICT);

2) project skills (the ability to set strategic objectives for the use of ICT
in the educational process and to plan educational activities using digital
tools);

3) constructive skills (the ability to plan pedagogical activities in
foreign languages, to select information and develop educational materials
for teaching foreign languages to pupils using ICT);

4) organizational skills (the ability to organize educational information
for teaching foreign languages, one’s own activity and pupils’ activities
using digital tools during the lessons and extracurricular time);

5) communicative skills (the ability to communicate with pupils and
their parents during foreign language lessons and extracurricular activities
using digital tools; the ability to communicate with colleagues for
educational and methodological purposes be means of ICT, etc.) [4, p. 193-
194].

One of the disciplines that contributes to the development of the skills
mentioned above is “Theory and Practice of Teaching a Foreign Language
by Means of Information and Communication Technologies”, which is
included into the curriculum for training students of the Educational and
Scientific Institute of Pedagogy of Zhytomyr Ivan Franko State University.
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This integrated course is aimed at preparing future teachers of English
in primary school to their professional activity in the Information Society.
While studying the course, the students work with the educational software,
conduct lessons using ICT and create E-portfolios with the materials that
they design themselves.

The instructor carries out assessment during each practical session
through the evaluation of completed assignments, microteaching, analyzing
students’ fragments of the lesson with the use of digital educational tools.

An E-portfolio designed by the students should contain the following
materials:

+ 3 didactic materials created in the program Microsoft Word (they

should contain tables, SmartArt graphic elements, images, shapes
and forms);

+ 3 didactic materials created in the program Microsoft Excel (an
electronic test, a timeline, and a chart);

% 2 educational multimedia presentations created in the program
PowerPoint (an interactive task with hyperlinks and an animated
cartoon);

+ 3 didactic materials of various types created using the program “Hot
Potatoes™;

+ 34 didactic materials created using the online resource “Tools for
Educators™ (a word search, a crossword, a table game, bingo cards,
dice, etc.);

+ 1-2 didactic materials created using the online resource “Wordwall”;

+ 1-2 didactic materials created using the online resource “Learning
Apps”;

% 1 video for students, created using the online resource "Voki";

% 1 quiz for students, created using the online resource "Kahoot!";

+ 1 didactic material for students, created using Google digital tools (a
website, a blog, or a form);

% a video created in the program Movie Maker or another video editor;

+ an analysis of some educational websites for learning English.

The structure and the contents of an E-portfolio is presented in Figure 1.

244



intermet w Mouece = Internek -}

» Hot_Potatoes v O Portfolio_Kyrylyuk_Yana —— g
g g .) Hot_Potatoes (Sooshs  Kahoodoc  Lesing
ABC Crosword Fruit
= S > ot
Portfo.. » Microsoft_Exel v & e = L —

Microsoft_Exel

Microsoft_Power Point

! Portfolio_yrylyuk_Yana » Wicrosoft, Word

E E &

Crossword.  Formudocx  SmartArt.d
docx

Wicrosoft_Word

Fig. 1. The structure and the contents of the student’s E-portfolio for
studying the discipline “Theory and Practice of Teaching a Foreign
Language by Means of Information and Communication Technologies”

The samples of didactic materials of the completed E-portfolio are
demonstrated in Fig. 2-5.

4 A B | C | D | E | F | G | H & | J | K L | M

1
2

3 | Ey routine

4 Tine T:00 a.¥7:20 a.N7:30 a.M7:50 8.|7:55 a.08:00 a.uB8:10 a.u8:25 a.m.

i i

Fig. 2. Screenshot of the timeline created using the program Microsoft
Excel.
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Fig. 3. Screenshot of a crossword puzzle created using the online
resource LearningApps [5]
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Fig. 4. Screenshot of a task created using the online resource Wordwall [6]
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| T-shirt

Fig. 5. Screenshot of a quiz created using the online resource Kahoot!

[7]

At the end of the course the students present their E-portfolio to the
class. The assessment of an E-portfolio is carried out according to the
following criteria:

1) the compliance of the materials presented in the portfolio with
linguistic requirements (language accuracy);

2) the compliance of the materials presented in the portfolio with
pedagogical requirements (focus of the tasks on developing pupils’ general
skills and abilities);

3) the compliance of the materials presented in the portfolio with
methodological requirements (focus of the tasks on developing foreign
language phonetic, grammatical, and lexical skills, as well as listening,
reading, and writing abilities);

4) the compliance of the materials presented in the portfolio with
informational requirements (appropriateness and effectiveness of ICT used
in the tasks).

Conclusions. E-portfolio is one the effective tools of developing and
assessing future foreign language teachers’ digital skills. Designing an
electronic portfolio is a creative process that motivates students, teaches
them to organize information, accumulates their knowledge in a foreign
language, ICT and methodology of teaching FL, as well as gives them an
opportunity to make a collection of didactic materials for teaching pupils
that they will be able to use in their future professional activity.
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HIABUIIEHHSA EGEKTUBHOCTI YPOKY AHI'JIIMCHKOI
MOBH IIVIAXOM BUKOPUCTAHHSA KOI'HITUBHO-
KOMYHIKATUBHOI'O IIAXOOY

IlocTanoBka mpodJjemMu. Y CydyacHOMY CBITi, /¢ 3HAHHS 1HO3EMHOI1
MOBU € BaXJHMBOI CKJIaJ0BOI0 YCHINIHOI IHTErpamii 0coOHUCTOCTI Yy
rI00anbHUNA  TPOCTIp, TIOCTA€E TMHUTAHHS TIABUIIEHHS €(QEeKTUBHOCTI
BUKJIQJJaHHSI 1HO3€MHOI MOBH, 30KpeMa aHrjiiicekoi. Tpaauiiiiai meToau
HaBYaHHS 4acCTO HE Jal0Th 3MOTH IMOBHOIO MIpOIO aKTHUBI3yBaTH KOTHITHBHI
Ta KOMYHIKATMBHI 3A10HOCTI Y4HIB, IO TOTpeOye BIPOBAIKECHHS
IHHOBAIIMHUX TIAXO0M1B Y HaBUAJIbHUH Tiporiec. OHUM 13 TaKUX MIIXOJIIB €
KOTHITUBHO-KOMYHIKATUBHUM, IKUH aKIIEHTYE yBary He JIMIIE HA 3aCBOEHHI
JIEKCUYHUX Ta TpaMaTUYHUX KOHCTPYKIIIH, aje i Ha PO3BUTKY MUCIICHHS Ta
MOBJICHHEBOT JIISJIBHOCT1 YUHIB.

AHaJi3 ocTaHHiX gocaiaKeHb i myoaikaniii. OctanHiM yacom 6arato
BITUM3HSHUX Ta 3apyODKHUX HAaYKOBI[IB 3BEPTAlOTh YBary Ha BaKIMBICTh
BUKOPHUCTAHHS KOTHITUBHO-KOMYHIKAaTHBHOTO TIAXOAYy Y HaBYaHHI
aHTIIAChKOT MOBH. 30Kpema, y CBOiX mociikeHHsix Pomanuyk C. Ta
Xponenko O. A. HaArojomymoTh Ha TOMY, IO JaHWUW MIAXiA CHpPHSIE
PO3BUTKY KPUTHYHOI'O MUCJICHHS Ta aKTUBHOMY 3aCBOEHHIO MaTepiaiy
yepe3 iHTepakTUBHI MeToau HaBuaHHA. Cinmineka J[. B. 1 Kymuumuna B.
Y. CTBEpIKyIOTh, IO TMOEAHAHHS KOTHITUBHUX Ta KOMYHIKAaTHBHUX
€JIEMEHTIB y TpOIEeCi HaBUYaHHS 3HAYHO TIOKPAIIYE MOBJICHHEBY
KOMITETEHTHICTh YYHIB.

Meta crarrti — gocniautu €(pEeKTHBHICTh 3aCTOCYBaHHS KOTHITHBHO-
KOMYHIKaTUBHOTO MIIXOy y TPOIeCi BUKIAJAHHS aHTIINCHKOI MOBH IS
MIABUIIEHHS SKOCT1 3aCBOEHHS MaTepialy Ta PO3BUTKY KOMYHIKATHBHUX
BMIiHb YYHIB.

BukJiiag ocHOBHOTO MaTtepiajy JA0CJHiT:KeHHs. Y Cy4JacHi MeToawuii
BUKJIQJJaHHSA 1HO3€MHHUX MOB OCOOJHMBA yBara MPUIAUIETBCS TONIYKY
e(heKTUBHUX ITIXO/IIB, IO CIPHUSIOTh aKTUBI3AIllT Mi3HABAIBHOI JISUTBHOCTI
VYHIB Ta iXHBbOi MOBJEHHEBOI aKTUBHOCTI. OJHUM 13 TaKUX MiAXOIIB €
KOTHITUBHO-KOMYHIKaTUBHUHN MIAX1a, SKUHA MOEAHYE B cOO1 JBa Ba)JIWBI
aCNeKTH HaBYaHHS: KOTHITUBHUW, IO CHOPSIMOBAaHWM HAa PO3BUTOK
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MUCJICHHSI, Ta KOMYHIKaTHBHHM, IO aKICHTYE yBary Ha MPaKTHIYHOMY
BUKOPUCTaHHI MOBHU B PEAIbHUX CUTYAIISX.

C1ioBO «KOTHITUBHUIY» MOXOJIUTH BiJl IATUHCHKOTO J1€CTIOBA “cogno” —
3HaTH. [IOHATTS «KOTHITUBHMIA» BUBYAETHCS y TCUXOJOTil. OCKUTBKA IIsI
HayKa JOCHIIKYE OCOOUCTICTh y PI3HUX i MposiBaxX, AOCTIAHUKN 3BEPHYIIH
yBary Ha Mi3HaBajJbHI MPOLIECH, SIKUMHU IOCIYTrOBYETHCS OCOOMCTICTH Yy
mpoleci 3HallOMCTBa 31 CBITOM, OINAHYBaHHA PI3HUMHU Tally3siMHU 3HaHb
Tomo. TOMy ICHXOJIOTH CTBEP/KYIOTh, MO IHAMBIAYYMH — HE IPOCTO
MAalIHM, [K1 CJINO 1 MEXaHIYHO PearyroTh Ha BHYTPIIIHI YUHHUKK a00 Ha
noJii B 30BHINIHBOMY CBIiTi. 3 KOTHITUBHOI TOYKHU 30pYy, PO3YyM JIIOJIMHU €
noch OuUTble, HLK 1HGOpMAIli, sfKa HAIXOAWTh 330BHI [1: 34-47].
KorniTuBHUN MiAXiJ MOJSAraEe B MParHeHH! 3pO3yMITH, SKUM YMHOM MH
po3mKUppPoByEMO 1HPOPMALIIO PO peaybHy AIMCHICTH 1 OpraHi3yeMo ii 3
TUM 11100 NMPOBOJUTH TOPIBHSAHHS, BUPILIIYBATH MPOOJIEMHU, IO TOCTAIOThH
nepel HAaMH KOXKHY XBHJIUHY.

KoOrHiTMBHO-KOMYHIKATUBHMIM  MIAXiJ 3aCHOBAaHUW Ha MPUHIUIIL
iHTEerparii MOBHUX 1 MHUCICHHEBUX TpolleciB. BiH gomomarae ydHsM He
IPOCTO 3amaM’sSTOByBaTH HOBI CJIOBa YW TpaMaTU4HI CTPYKTYpH, a
YCBIOMJIEHO OIpaIlbOBYBaTH MaTepiai 4yepe3 KPUTHUHE MUCIICHHS, aHall3
Ta CHHTE3 iHOpMaIlii, 10 J03BOJISIE YYHSAM Kpalle pO3yMITH JIOTIKY
MOBHOI CHUCTEMH, 3HAXOJUTH MIXKMOBHI IapaJielli, a TAaKOX 3aCTOCOBYBaTU
3HAHHS Y HOBUX KOMYHIKaTUBHHMX cutyamisax [1: 34-47].

OnuH 13 KITI0OYOBUX €JIEMEHTIB LIbOT0 MiIXOAY — 1€ aKTHBHE 3aJTy4eHHS
YYHIB JI0 TIPOLIECY HAaBYAHHS 4Yepe3 B3aEMOII0 B IMapax YW TIpymax,
0OTOBOPEHHSI PEATbHUX JKUTTEBUX CHUTYaIlll, PO3B’sI3aHHS MPOOIEMHHUX
3aBJaHb Ta CTBOPCHHS BJIACHUX MOBJICHHEBUX MpoaykTiB [2: 131-134].
3aBAsSKM IIbOMY Y4YHI HE TUIBKH 3aCBOIOIOTH HOB1 3HAHHS, a 1 HABYAIOTHCS
iX ~ aKTUBHO  BHUKOPHUCTOBYBAaTHM  [UJII  JIOCSITHEHHS  KOHKPETHUX
KOMYHIKATUBHUX ITUTCH.

Oco0nuBy poiib Y KOTHITHBHO-KOMYHIKATUBHOMY MIAXOMA1 BIAITPalOTh
IHTEpaKTUBHI METOAM HaBuYaHHSA (POJILOBI IrpH, JUCKYCii, TPOEKTHI
po0OOTH), K1 CTBOPIOIOTH MOYKJIMBOCTI JIJIsl aKTUBHOT'O BUKOPHUCTAHHS MOBH,
CTUMYJIOIOTh TBOPYE MUCICHHS 1 JIOMOMAaramTh YYHSIM PO3BUBATU
THYYKicTh Y MoOBieHHI [3: 87-93]. Hanpukiman, mix yac poiapOBOi Ipu y4HI
MalOTh HE TITBKH MPABUJIBLHO BXKUBATH TPAMATUYHI CTPYKTYPH W JIEKCHKY,
ale W amanTyBaTUCA J0 HOBHX OOCTaBWH, PO3B’SA3yBaTH MPOOIEMH Ta
B3aEMOJIIATH 3 IHIIAMH, [0 3HAYHO TIABUIIYE iXHI KOMYHIKAaTHBHI
HABUYKH.

3aBASKH TOMY, IO 3MICT KOTHITHBHO-KOMYHIKATHBHOTO ITIIXOAY Ma€
BIAMOBIIATH  TMPUPOJHIN  MI3HABAJIbHIN MOBEIIHIII OCOOHCTOCTI, ¥
3no0yBaya  OCBITM  BIIOYBaTUMEThCS  (OpPMYBaHHS  CIPUNUHSTTSA
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HABYAJILHOTO MaTtepiany, yABICHHS MPO MOBHI SBHIIA, 1110, B CBOIO Yepry,
BiloOpakaTUMEThCsl HAa MOro mam’siTi, MUCIIEHHI, MOBJICHHI, yBa3l TOIIO.
Tak, B. Cnaboy3 3 1bOro mpuBOAY 3a3Hayvae, 110 «... B HAIIl YaC CKJIaBCS HE
JWIIe aBTOPUTETHHWH HAMpsiM, a W MpOBigHA MapagurMa, METOHOJOTis
JIHTBICTUYHUX  JOCHIDKEHb,  SIKa  MNpeTeHAye Ha  HaWOuIbly
e(eKTUBHICTb...» [2: 131-134].

3HaYHUN aKUEHT Yy KOTHITUBHO-KOMYHIKaTHUBHOMY MiAXO/A1 POOUTHCA
Ha BUKOPHUCTaHHI aBTEHTUYHUX MarepiajiiB, SKi 3aHypIOIOTh YYHIB Y
peasibHi YMOBH BUKOPHUCTaHHS MOBH. 3a3BHYal 11€ CTATTi 3 Ta3€T, YPUBKH 3
¢bineMiB, micH1 un 1HTEPB’1O [3: 87-93]. BukopucrtanHs Takux MaTepiasiiB
poOUTh HaBYAIBHUI Mporec OUIBII LIKAaBUM 1 MOTHBAI[IMHUM JJIsS Y4HIB,
a/pke BOHU BITUYBaIOTh ce0€ YaCTUHOIO II100aIbHOTO CBITY, JI€ aHTJIMChKa
MOBa € 3ac000M CIUIKYBaHHS.

Bapro 3ayBaxkut 1 Te, IO KOTHITUBHO-KOMYHIKaTMBHUN IiJIX1]T
nependayae pO3BUTOK B YUHIB HABMYOK CAMOCTIMHOIO MOIIYKY 1H(popMmarlii
Ta KPUTUYHOTO aHaJi3y OTPUMaHUX JaHUX, [0 € BaXKIUBHM IS
3arajbHOr0 1HTEJEKTYaJIbHOTO PO3BUTKY Y4HIB. Y Takid CHUCTeMi BUMTEINb
BUCTYIIA€ HE TLIBKH SIK JDKEPEJIO 3HaHb, a K (acuIiTaTop, 1Mo CIpsMOBYE
y4HIB, JlooMarae iM 3HAWTH BIACHI CTpaTerii HaBYaHHS Ta CTUMYIIIOE
CaMOCTIHHY poOOTYy 3 MaTepiajioMm.

BucHOBKM Ta mepcneKTHBH MOAAJBIIMX PO3BIAOK. 3aCTOCYBaHHS
KOTHITUBHO-KOMYHIKaTUBHOT'O IMAXOAY Yy BUKJIQJaHHI aHTJIIHACHKOT MOBU
3HAYHO TMIJABUIIYE €(QEKTUBHICTh HABYAJBHOTO IMpolecy. 3aBIsSKH
iHTerparii KOTHITMBHUX 1 KOMYHIKATHBHUX €JIEMEHTIB Y4HI HE TIJIbKHU
3aCBOIOIOTH MOBHI 3HaHHS, ajie ¥ BYATHCS aKTUBHO BUKOPUCTOBYBATHU iX y
peaTbHUX JKUTTEBUX CHUTyalisX. JlaHWi TMiaxig po3BUBAE KPUTHYHE
MUCJIEHHS, 3JIaTHICTh JIO CaMOCTIMHOTO mMOIIyKY iH(opmallii Ta crpuse
PO3BUTKY THYYKHMX MOBJICHHEBUX HAaBUYOK. llepCrieKTUBM MOAANBIINX
PO3BIIOK Y IIil TaTy3i MOJATAlOTh Y JOCHIPKCHHI KOHKPETHHX METOIIB 1
TEXHIK, SIKI HaWKpalie AaKTUBI3yIOTh KOTHITUBHY Ta KOMYHIKATUBHY
TSUTHHICTh YYHIB HA PI3HMX €Tanmax HaBYaHHS aHTIiHChKOi MOBU. OKpiMm
TOTO,  TEPCIEeKTUBHUM €  JOCHI[DKEHHS  BIUIMBY  KOTHITHBHO-
KOMYHIKaTUBHOTO MIIXO/y Ha PO3BUTOK HABHYOK KPUTUYHOTO MUCIICHHSI
Ta BMIHHS MpaIlOBaTH 3 aBTEHTUYHUMHU MaTepiajlaMu, M0 BilOOpaKaroTh
peanbHi KOMYHIKaTHBHI CUTYAITI.
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HHEPEBAI'M TA HEJOJIKA BUKOPUCTAHHA IIVIAT®OPMHU
JANCTAHIIMHOI'O HABYAHHA “MOODLE”
JIJIsI BABUEHHS KYPCAHTAMU IHO3EMHOI MOBHA

B ymoBax nmoBHOMacmTabHOI BIHU 3 POCIHCHKOIO (heliepaliero T0CTyIl
KypCaHTIB J0 TpaJMLIHUX METOJIB HAaBUAaHHA BHUSBUBCS OOMEKEHUM.
OgauM 3 HAWOYEBHMIHIMUX pIIEHb € BUKOPUCTaHHSA IIATGOPM
JTUCTAHI[IHHOTO HAaBYaHHS.

[Tnarpopma mucranmiiHoro HaBuaHHs Moodle € ogHuM 13
HAWTIOMIMPEHIIINX HAaBYAJIBHUX CEPEJOBHIN 3aBASKH CBOIM THYYKOCTI,
BIIKPUTOMY KOJIy Ta MOKJIMBOCTI ajanTtaiii miJg mnotpedbu Oyab-sKoro
HaBYAJIBHOIO 3aKJIaay YU Kypcy.

[Inatdpopma minTpumMye IHTEpaKTUBHE HaBUaHHS, aBTOMATHU30BaHY
NepeBIPKY 3HAHb 1 CIIUIBHY pOOOTY BUKJIAauiB Ta KYPCaHTIB, 10 pOOUTH i
e(DEeKTUBHUM IHCTPYMEHTOM JHCTAHIIIHHOI OCBITM Yy BHINHMX BiHCHKOBHX
HaBYaJbHUX 3aKiagax[1].

Mera 0OMOBIZI — PO3TJSHYTH IEpeBaru Ta HEIOJIKH BUKOPHUCTAHHS
Moodle nis BUBYEHHS KypcaHTaMU 1HO3EMHHUX MOB.

IlepeBaru BuB4YeHHs iHO3eMHOI MOBH Ha Moodle:

I'nyukicTe HaBuyaHHs. Moodle no3BoJyisIE OTpUMYBATH IOCTYH [0
HaBUYaJbHUX MaTrepiajliB y OyJb-SKHH Yac 1 3 OyIb-IKOTO MPHUCTPOIO, IO
3a0e3nedye 3py4YHICTh 1 THYYKICTh HAaBYaHHSI.

Moodle pae 3mory HaBYaTHCA y BIACHOMY TEMIIl, JO3BOJISIOUU
MOBTOPIOBATH MaTepiaa Ta ONMAaHOBYBATH MOTO B TOMY YHCII 0€3 JKOPCTKUX
e JIaiiHIB.

PizHomaniTHicT, HaBuaabHuX MaTtepiajiB. [lmarpopma Moodle
NiATPUMYE pPI3HOMaHITHI HaBYalbHI ¢dopmaTtH, Taki SK Bileo, aymuio,
IHTEpaKTUBHI BIPAaBH Ta TECTH, IO POOUTH MPOIEC BUBUEHHS 1HO3EMHOI
MOBH OLTbII €(DEKTUBHUM 1 IIKABHM.

Moodle mo3Bomsie meperasaaTH JEKIii y 3pydHUil 9ac 1 MOBTOPIOBATH
Matepiai CTUTbKH pa3iB, CKUTLKH MOTPIOHO TSl 3aCBOEHHS.

ABTOMaTH3allifl HAaBYAJbHOro mpouecy. Moodle Hagae MOXIHUBICTD
CaMOIEPEBIPKM  3aBISKWA IHTEPAaKTMBHUM TecTaM 1 BIpaBaMm, SKi
JIOTIOMAraroTh OI[IHUTH BIACHHUN MPOTpec y BUBYCHHI MOBH.
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ABTOMAaTHYHE OI[IHIOBAHHS BIAMOBIAEH 103BOJISIE MUTTEBO OTPUMYBATH
pe3yabTaTh Ta aHadi3yBaTH MOMUJIKH, OJHAK 116 MOKe OyTH 1 HEJOJIKOM,
10 OMKCAHO Y BIAMOBIAHIN YacTHHI [2].

[Inardopma aBTOMAaTHUYHO TEPEBIps€ Ta OIIHIOE TECTH, 3aBAaHHS 1
BIIPaBH, W10 3HAYHO CIHPOLIye HaByalbHUM npouec. lle no3sossie
KypcaHTaM MHTTEBO OTPHUMYBATH 3BOPOTHHH 3B’SI30K, a BHKJIajadyaM —
30Cepe/KyBaTUCS Ha SIKICHOMY BUKJIaIaHH1 MaTepiany.

CninbHoTa Ta  KOMyHikamias. Moodle Hamae  MOXJIUBICTH
CHUIKYBaTHCSl yepe3 GhOpyMH, YyaTh Ta BiICOKOH(EPEHIii, 10 JoroMarae
KypCaHTaM MPAaKTHKyBaTH MOBY B IHTEPAKTUBHOMY CEPEIOBHIII.

[TnaTdopma 103BOJISIE KypcaHTaM OTPUMYBATH 3BOPOTHHUH 3B’SI30K Bij
BUKJIQ/IauiB 4Yepe3 KOMEHTapi, YaTH Ta 1HJAUBIIyaJbHI MOBIJIOMJICHHS, IO
copusie rMOIIOMY pPO3YMIHHIO MaTepiaiy. Taka B3aeMojis Jonomarae
KOPHT'YBaTH TOMHJIKH, YTOYHIOBATH CKJIQJHI MOMEHTH Ta OTPHUMYBATH
J0JTaATKOB1 peKOMEHAITii /ISl ITOKPAICHHS 3HAHb.

JoctynHicth Ta exoHomisi. HapuanHsa Ha mnatdopmi 103BOJISIE
3a0MIaJUTH KOIIITH, OCKUTBKH BiJICYTHS MOTpe0a y BUTpaTax Ha JOPOTY IS
BUKJIQ/Ia4viB, JPYKOBaHI MIIPYYHUKHU Ta JOJAATKOBI HaBUalibHI MaTepiaiw,
SIK1 9aCTO JIOCTYITHI B IpoBOMY opmarTi.

Henoniku BuBYeHHs iHO3eMHOI MOBH Ha Moodle:

Bincytnicte xuBoi B3aemonii. HaBuanns Ha Moodle oOmexye
MOMJIMBOCTI JJISl JKWBOTO CIUIKYBaHHS, OCKUIBKM OUIBIIICTH 3aBJIaHb
OpIEHTOBaHI HAa THUCHBMOBY Ta TECTOBY poOOTy, a HE Ha PO3MOBHY
IpakTUKy. be3 perymsapHux Bimeo3ycTpiueld abo IHTEPaKTHBHUX BIIPaB
KypCaHTH MOXYThb BITUyBaTH Opak peaabHOi MOBHOI MPAKTHKH.

Buknamau He Mo)ke 0e3MocepelHbO0 KOHTPOJIIOBATH MPOIEC HABYAHHS
KO’KHOTO KypcaHTa, 10 MOXE TMPU3BECTH 10 3HWKCHHS IUCHUIUIIHU Ta
moTtuBarlii. CamocCTiiiHe ompalfoBaHHs Martepiany 0e3 MOCTIHHOTO HATJSAY
MO>K€ YCKJIQJHUTU BYaCHE BUSBIICHHS MOMUJIOK 1 IPOTAJIMH Y 3HAHHSX.

Camomucuuimutina ta moruBauisi. Kypcantu MmOBHHHI CaMOCTITHO
IJJaHyBaTH  CBi  HaBYaJIBHUM  TpOIlEC, IO BHMAara€  BHCOKOi
OpraHi30BaHOCTI Ta CaMOJMCIMIUTIHUA. BiACYTHICTh YiTKO BCTaHOBJIEHOTO
pO3KIaAy Ta KOHTPOJIO 3a HWOrOo JOTPUMAHHSM MOXKE YCKIATHUTH
peryJsipHe HaBYaHHS Ta KOHTPOJIb BJIACHOTO mporpecy [2].

be3 HamexxHOro KOHTpONIO 3 OOKYy BHKJIaJadya KYpCAaHTH MOXKYTh
BTpavyaTH MOTHBAIlIIO Ta BINKJIA/IaTH HABYAHHS, IO HETATHBHO BIUIMBAE HA
mporpec.

Texniuni ckaagnomi. J[ns edexTuBHOro HaB4aHHS Ha TuTatdopmi
HEOOXITHUN CTAOUTPHUIN JOCTYN [0 IHTEPHETY, OCKUIBKH 0€3 HBOTO
HEMOJXKJIMBO TIEPETJISIIaTh MaTepialid Ta BUKOHYBaTH 3aBnaHHsa. Kpim Toro,
KypCaHTU TMOBHHHI MaTtu 0a30Bl HAaBUYKKM poOOTHU 3 MIATPOpMOI0, 1100
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KOM(OPTHO KOpUCTYBaTHCS 1i (QYHKUIAMM Ta YHHUKaTH TEXHIYHUX
TpyAHOUIIB. [1]

KypcanTu MOXyTh CTHKATUCS 3 MPOOJIEeMaMH JOCTYIY 10 HaBYAIbHHUX
MarepialiiB uepe3 TexHIYH1 3001 a00 HempaBWIbHI HaJaIITyBaHHS KYypCY.
Takox migTpumka Moodle He 3aBxkAM pearye ONEpaTUBHO, IO MOXKE
YCKJIAJHIOBATH BUPIIICHHS TEXHIYHUX MUTaHb. [1].

O0OMeKeHiCTh METOAMK BHKJIAJAHHA. ABTOMATH30BaH1 3aBIaHHS
JIOTIOMAraroTh TEPEBIPATH 3HAHHS, ajieé HE MOXYTh IOBHICTIO 3aMIiHHTH
TpaAMIiiHI METOJIM HABUYaHHS, JKMBE CHIJIKYBaHHS YW TBOpYl 3aBJIaHHS.
BoHu 00MeEXyHOTh MOXIIMBICTH TIMOOKOTO aHamizy, I1HAMBITYaJIbHOTO
MiIXOY Ta PO3BUTKY KPUTUIHOTO MHUCIICHHS.

Moodle mnpomnoHye cTaHgapTH30BaHI METOAM TOJAHHS HABYAIBHUX
MarepiajiB, 10 YCKIATHIOE afanTallilo Kypcy A0 1HAUBIIYaIbHUX MOTPEO
Ta PIBHS MIATOTOBKH KOXXHOTO KypCaHTA.

[Tnarpopma pgucrtanuiiiHoro HaB4yaHHa Moodle € onTumMaaTbHUM
IHCTPYMEHTOM JII1 BHUBYCHHS IHO3EMHHMX MOB 3aBJISKH T'HYYKOCTI,
PI3HOMAHITTIO MOXJIMBOCTEM IMOJadl HaBUaJbHUX MarepiajiB  Ta
MOXJIMBOCTI CaMOIIEPEBIPKH, ajieé MOXKe OOMEXyBaTH J>XUBY MOBHY
NPAaKTUKY Ta BUMAraTh BUCOKOT CAMOJMCIHUILIIHYU BiJl KYpCaHTIB.

Hns edextuBHOrOo BUKOpUCTaHHS Iwiatrgopmu Moodle y mMoBHOMY
HaBYaHHI1 BXXJIMBO PETYJISIPHO MEPEBIPATH MaTepiaju Ta MPOXOIUTH TECTU
JUTSI CaMOTIEPEBIPKH, a TAKOX aKTUBHO OpaTH ydacThb y Gopymax 1 yaTax Ta
BIICOKOH(EPEHINIAX  JJIA TNPAKTUKA  MOBH, OCKUIBKM  BUKOHAHHS
aBTOMAaTU30BAaHUX 3aBJIaHb HE J03BOJISIE MOKPAIYBATH HABUYKH PO3MOBHOI
iHO3eMHOT MOBU [2]. TakoX KOPHCHO BCTAaHOBHTH YITKHH PO3KJIAJ
HaBYaHHs, MO0 30epiraTd MOTHBAIIIO 1 CHCTEMAaTUYHO TPAIFOBATH HaJ
yciMa acreKTaMi MOBU — YHUTAHHSM, ITUCHbMOM, CIIYXaHHSIM 1 TOBOPIHHSIM.
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MODERN METHODS OF TEACHING GRAMMAR IN
ENGLISH LESSONS

In today's educational landscape, enhancing the effectiveness of foreign
language instruction is paramount. Globalization, rapid technological
advancements, and the necessity of English proficiency for international
integration underscore this need. Modern technologies in English lessons
can boost student motivation, develop speaking skills, and create
interactive learning environments. However, challenges arise in selecting
and adapting these technologies to the educational process, considering the
individual needs of both students and teachers, especially when it comes to
mastering English grammar effectively.

Recent studies have explored the impact of digital tools on English
language teaching, including grammar instruction. For instance, research
indicates that integrating technology into English classrooms equips
students with essential digital literacy skills while also enhancing their
understanding of grammatical structures through interactive and adaptive
learning. Additionally, the use of digital tools has been shown to
significantly improve the accuracy of grammar assessments, providing
immediate feedback and allowing teachers to quickly gauge student
performance. However, the influence of these technologies on critical
thinking and communicative competence within traditional educational
settings remains under-explored.

The purpose of the article is to investigate modern methods and
technologies in English language classes to enhance learning effectiveness,
develop speaking skills, and cultivate students' grammatical accuracy and
communicative competences.

It is also important to develop grammatical competence as a crucial
component of overall language proficiency, enabling learners to construct
accurate and meaningful sentences in both written and spoken
communication [1]. It involves not only knowledge of grammatical rules
but also the ability to apply them effectively in various contexts.
Developing strong grammatical competence requires systematic
instruction, practice, and feedback. Digital technologies further enhance
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grammatical competence by offering interactive exercises, real-time
feedback, and adaptive learning experiences. Grammar-checking software,
Al-powered writing assistants, and gamified learning apps help students
identify and correct their mistakes autonomously, fostering self-regulated
learning. Moreover, collaborative online tools enable peer review, allowing
students to analyze and discuss grammatical structures with their
classmates, promoting deeper comprehension.

Ultimately, the development of grammatical competence is essential for
achieving fluency and accuracy in English. A balanced approach that
combines traditional methods with modern digital tools can ensure
effective grammar acquisition, making learning both engaging and
practical. Future research should continue exploring the impact of
technology-driven instruction on long-term grammatical proficiency and its
role in enhancing overall language competence.

Various methods are used to teach English grammar effectively. The
inductive method allows students to infer grammatical rules through
exposure to language in context, fostering deeper understanding and
retention. Conversely, the deductive method presents grammatical rules
explicitly before students apply them in exercises. A combination of both
approaches often yields the best results, catering to different learning
styles. Communicative Language Teaching (CLT) emphasizes the use of
grammar in real-life communication rather than rote memorization of rules.
Task-Based Language Teaching (TBLT) involves using grammar within
meaningful tasks, reinforcing its practical application. Additionally,
gamification strategies, such as using educational games and interactive
quizzes, increase engagement and reinforce grammar concepts in an
enjoyable manner [2].

The integration of interactive technologies in English lessons offers
diverse and flexible teaching methods tailored to individual student needs.
These technologies diversify educational activities, making the learning
process dynamic, engaging, and more productive. Interactive presentations
and video materials enable the creation of engaging content that facilitates
grammar retention [3]. Platforms such as YouTube and TED provide
students with exposure to authentic language, enhancing their ability to
understand grammar in context and recognize different sentence structures.
Online platforms like Zoom, Microsoft Teams, and Google Classroom
facilitate direct interaction with native speakers and grammar experts,
increasing student motivation and broadening their practical use of
grammatical structures. These platforms support interactive exercises,
group work, and lesson recordings for self-review, making grammar
learning more accessible and efficient.
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Mobile language learning applications such as Kahoot!, Quizlet,
Duolingo, and Memrise offer gamified learning experiences, motivating
students to practice grammar through quizzes and competitions. For
example, Kahoot! enables real-time educational quizzes, reinforcing
grammar rules in an engaging way. Applications like Quizlet allow
students to memorize and practice grammatical concepts through flashcards
and interactive exercises. Moreover, modern technologies also enable
students to explore grammar in interdisciplinary contexts, using English
grammar while engaging with subjects like history, geography,
mathematics, or science through virtual tours, simulations, and interactive
lessons.

The use of modern technologies in teaching English grammar opens
vast opportunities for developing interactive and individualized teaching
approaches. The incorporation of these technologies allows educators to
create a more student-centered learning experience, where learners can
engage with grammar dynamically rather than passively absorbing rules.
The combination of inductive and deductive teaching methods,
communicative and task-based approaches, along with technological tools,
creates a well-rounded strategy that enhances both grammatical accuracy
and practical language use. Future research should focus on adapting these
technologies to specific educational programs and age groups, as well as
examining their impact on critical thinking, grammatical accuracy, and
intercultural competence. Additionally, further studies should explore the
long-term effectiveness of these methods in different educational settings
and their potential for creating more inclusive and engaging learning
environments.
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THE PHENOMENON OF IVAN SLYOTA’S MUSICAL
HERITAGE

Ivan Slyota — a prominent Ukrainian composer, conductor, teacher, and
People's Artist of Ukraine. His creative work has become an inseparable
part of the country's musical culture, with his songs combining folk
traditions with the composer's personal interpretation. This article discusses
the features of Ivan Slyota's musical heritage, its influence on
contemporary musical art, and its significance for national identity.

Ivan Slyota was born in 1937 in the village of Yasnozirya in the
Cherkasy region. Music was always present in his family and became an
important part of his life and daily routine. From a young age, he played
folk instruments and was also passionate about singing. The support of his
family, especially his mother, who sang beautiful Ukrainian folk songs,
greatly contributed to the development of his creative abilities.

Slyota received his musical education at the Odessa State Conservatory
named after A. Nezhdanova, where he studied composition and conducting.
It was during these years that he began to develop his own musical views,
which were based on the traditions of Ukrainian folk art. A significant
influence on his creativity came from his acquaintance with the folk songs
of Western Ukraine, which later became the foundation for many of his
works.

After graduating from the conservatory, the young composer and
conductor moved to Zhytomyr, where he was tasked with restoring the folk
choir "Lyonok," created by prominent figures of Ukrainian culture Boris
Ten and Anatoly Avdiyevsky. In a short time, Ivan Mikhaylovich
essentially formed a new creative team — the Polissya Song and Dance
Ensemble "Lyonok."

Ivan Slyota composed numerous songs that quickly gained popularity
due to their melodiousness, depth of meaning, and folk expressiveness. His
compositions are characterized by lyricism and a harmonious combination
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of words and music. They often draw on Ukrainian folklore, particularly
from the Polissya region. The use of tonal foundations, lyrics containing
clear and understandable images, traditional rhythms, and expressive
harmonies creates a sense of folk music, making these works accessible
and relatable to a wide audience.

The themes of Ivan Slyota's songs include love for the native land, the
beauty of nature, patriotism, and human emotions. His works reflect the
spirit of the Ukrainian people, issues of human life, and are perceived as
vivid musical-poetic reflections and depictions of everyday life. All of
Ukraine sang and still sings his songs, such as "Kupavushka," "Ne Zhoraye
Zorya," "Ty Meni Zamany," "Tam, De My Khodyly," "Stezhku Do Voryt,"
"Hospodynya Harna," "Batkivsku Khaty," "Oy Khotila Meni Maty,"
"Chaiku Stepopu,"” "Vyshyva Ya Synu Sorochku," "Bdzholy,"
"Mariyechko," "Zamelo, Zaviayalo," and "Hovoryly-Balakaly."

His most famous song, "A Lyon Tsvite," became a symbol of Ukrainian
lyrical song and was even performed in New York at the United Nations
headquarters. Today, this popular composition by composer Ivan Slyota
and poet Vasyl Yukhymovych is widely regarded as a folk song, and its
melody is played daily on the clock of the Zhytomyr City Council.

Slyota was exceptionally attentive to every detail in his songs: he was
able to convey the atmosphere of Ukrainian villages, the beauty of nature,
and the life struggles and joys of his fellow countrymen. An equally
significant theme in his work is the focus on the heroism of the Ukrainian
people, their struggle for independence, and the dignity and courage of its
citizens. These themes have become an integral part of Ukraine's musical
heritage.

It is worth noting that Ivan Slyota also composed works that became
popular on the stages of Ukrainian theatrical ensembles. His songs have
been included in the repertoires of children's choral ensembles as well as
academic and folk choirs. He collaborated actively with many famous
choral groups, which allowed his music to find its place not only in folk
music but also in the higher echelons of musical art.

Ivan Slyota's creative style is characterized by an organic combination
of deep folk melodies with elements of classical music tradition. He had the
ability to create memorable motifs that evoke an emotional response from
listeners while maintaining the depth and expressiveness of his music.

The influence of Ivan Slyota's creativity on the Ukrainian song tradition
and contemporary musical art is hard to overestimate: his songs are
performed on large concert stages, on radio and television, and are
frequently performed during national holidays and ceremonial events. They
also form part of the repertoires of educational institutions at various levels.
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Ivan Slyota's works have already become symbols of the revival of national
identity, especially during the establishment of an independent Ukraine,
and are not only part of the people's musical heritage but also a significant
element of national self-consciousness.

Today, Ivan Slyota's songs are an inseparable part of Ukrainian musical
culture. His creativity continues to inspire new generations of composers
and performers who draw inspiration from his works for their own
compositions. Slyota's legacy lives on not only in his songs but also in
numerous performances, recordings, and interpretations that are preserved
for future generations.

Thus, the phenomenon of Ivan Slyota's musical heritage lies in the
unique combination of folk foundations, deep lyricism, and national
distinctiveness. His creativity contributes to the preservation and
popularization of Ukrainian culture and the formation of patriotic
consciousness in the current generation. Ivan Slyota has left a significant
mark on Ukraine's musical art, and his songs continue to live in the hearts
of our people.
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UKRAINTAN MUSICAL FOLKLORE AS A MEANS OF
AESTHETIC EDUCATION FOR CHILDREN

In the context of modern educational reform, an important aspect of
upbringing is not only the development of children's intellectual abilities
but also the formation of their emotional, aesthetic, and spiritual spheres.

Music, particularly folk song creativity, plays a significant role in
children's aesthetic education, as evidenced by numerous scientific studies
and the opinions of practicing educators (O. Apraksina, V. Babiy, Yu.
Mandryk, N. Sivachuk, V. Strelchuk, and others). Several scientific works
consider folk musical creativity as an integral part of musical-aesthetic
education and the development of children's creative abilities.

Moreover, musicological and aesthetic-sociological studies by
contemporary educators (L. Korniy, I. Lyashenko, T. Martynyuk, V.
Shulhina, and others) confirm the significance of folk folklore as an
essential element of aesthetic education.

The purpose of the research is to analyze the use of Ukrainian
musical folklore as a means of children's aesthetic education.

Folk art serves as a carrier of national culture, traditions, moral, and
ethical values, helping to foster patriotic feelings in children and a deep
awareness of their belonging to their native people. It reflects the centuries-
old experience, mentality, moral principles, and aesthetic ideals of the
nation. At the same time, it is an invaluable tool for aesthetic education,
bringing emotional energy into children's lives and developing their
perception of the beauty of the world around them.

Ukrainian musical folklore is a national treasure that reflects the
history, traditions, everyday life, and worldview of the Ukrainian people. It
encompasses a collection of folk musical works, including songs, lullabies,
folk games, tongue twisters, and dances. Folk songs, in particular, express a
variety of emotions—from joy to sorrow, from hope to despair. This allows
children to experience a wide range of emotions, fostering emotional
sensitivity and empathy. These works enrich children's imagination,
develop their ability to perceive music emotionally, and enhance their
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communication and creative abilities.

Musical folklore is an irreplaceable tool for cultivating children's
emotional sensitivity and aesthetic taste. As the renowned educator V.
Sukhomlynsky stated, "Folk creativity is a source of limitless opportunities
for developing the finest feelings in a young person's heart." He
emphasized that through folk songs, children acquire not only aesthetic
appreciation but also moral guidance, as these works contain deep
philosophical meaning.

Children's musical creativity, particularly lullabies, lays the foundation
for emotional development. These songs carry profound emotional depth
and convey love and inner harmony, passing these emotions from mother
to child. Lullabies not only soothe but also teach proper perception of
sounds, melodies, and rhythms, helping to establish a connection between
hearing and speech development. The lullabies heard from infancy instill
feelings of security, warmth, and kindness. Children who frequently hear
lullabies develop emotionally and morally faster, becoming more sensitive
to the world around them. Lullabies provide children with their first
emotional experiences through music while enhancing their listening and
singing skills. These songs help children understand how emotions can be
expressed through sound and what imagery can be evoked.

To effectively utilize Ukrainian musical folklore in aesthetic education,
various methods and approaches should be applied. One key method is the
direct performance of folk songs, which enhances auditory sensitivity,
vocal and musical skills, and fosters an emotional response to melodies and
lyrics. This approach allows children not only to learn melodies but also to
deepen their understanding of folk culture, exploring its emotional and
moral essence.

Another important method is storytelling about the origins, meaning,
and history of folk songs. Explaining the context of songs through
discussions helps children better understand the moral and aesthetic value
of folk works, allowing them to immerse themselves in the atmosphere of
different historical periods. For example, teachers can introduce children to
traditions associated with ritual songs.

Aesthetic education also benefits from integrating musical folklore with
other forms of art. For instance, drawing inspired by folk songs or
performing dances to folk music enables children to experience harmony
more deeply, develop imagination, creativity, and self-expression skills.

Conclusion. Ukrainian musical folklore is an essential tool for aesthetic
education, contributing to the development of children's musical-aesthetic
culture, creative abilities, and emotional sensitivity. Through folklore,
children not only learn folk songs but also gain an appreciation for their
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cultural heritage, acquire moral values, and refine their aesthetic tastes.
Overall, it fosters a love for musical art. Incorporating folklore into the
educational process nurtures patriotic feelings and the ability to perceive
the world more profoundly.
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THE VIRTUAL CHOIR OF ERIC WHITACRE - A UNIQUE
REALITY

The new stage in the development of choral performance is associated
with the beginning of the 21st century and is focused on the realization of
purely performative tasks — the formation, implementation, and concert
performance of a creative idea. Currently, significant specific features of
choral performance include: the human factor (the choir is a living
organism created by people with different thoughts and emotions);
synthetic nature (connection with the word); collective nature (the presence
of a conductor, who acts as the creative link between the composer and the
performers) [1].

It should be noted that at the modern stage, the standard of choral sound
is actively changing under the influence of mass media. Virtual art, by its
nature, is quite multifaceted. It reflects in life as both material and
conceptual, as well as functional phenomena. This art can be associated
with the Internet, television, and computer technologies. Recently, a new
form of choral existence has emerged — the virtual choir. It can have an
unlimited number of singers, all of whom can perform together with the
help of available multimedia tools or computer programs.

Let us describe the concept of the "virtual choir." It is a project that
allows musicians to create video montages, record themselves, import
recordings from friends, and synchronize everything. The novelty of the
virtual choir lies in several aspects:

« Technological interaction: The virtual choir uses cutting-edge
technologies for synchronizing audio and video recordings, enabling
musicians from different corners of the world to perform the same
composition. This opens up new opportunities for collective creative
processes.

« Social aspects: It demonstrates how connections between people can
exist even in distant conditions, contributing to the strengthening of
community and cultural identity. Virtual choirs became important for
maintaining social connections during the pandemic when physical
meetings were limited.
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« Creative processes: Virtual choirs stimulate innovative approaches to
musical performance and composition. Musicians can experiment with new
styles, techniques, and forms that would be impossible in a traditional
format.

e Academic research: They are becoming subjects of studies in
musicology, sociology, and psychology, examining the impact of collective
performance on the emotional state and interaction of participants.

« Pedagogical innovations: Virtual choirs are used in educational
programs, offering new ways of teaching music and developing vocal
skills, especially for students who are physically distant [2, 212].

Thus, the virtual choir becomes an example of how modern
technologies can transform traditional artistic practices and foster new
forms of interaction in art. The creation of a virtual choir is an exciting
process that can be realized with modern technologies. One of the most
renowned contemporary composers and conductors working in this
direction is Eric Whitacre, whose works are sung by thousands of choirs
worldwide. This is a rare phenomenon: a contemporary composer who is
both popular and original.

The composer and conductor, who has won Grammy Awards, is one of
the most popular musicians today. Among his recent honors and awards,
Eric received the Richard D. Colburn Award from the Colburn School and
an honorary Doctor of Arts degree from Chapman University (California).
His long-standing relationship with Decca Classics has resulted in several
No. 1 albums that have sustained success. He is also an ambassador for the
Royal College of Music in London and takes pride in being a Yamaha
composer.

A widely respected conductor, Eric has collaborated with leading
global choirs and orchestras, including the Minnesota Orchestra, the
London Symphony Orchestra, and the Royal Philharmonic Orchestra. In
2024, he prepared Mozart's Requiem along with his own works with the
Louisville Orchestra. His collaboration with Spitfire Audio led to the
inclusion of this performance in a vocal sample library, which became an
instant bestseller and is used by composers worldwide.

Eric is considered a pioneer of virtual choirs. He created his first project
as an experiment with social media and digital technologies. Virtual Choir
1: Lux Aurumque was published in 2010 and featured 185 singers from 12
countries.

Ten years later, in 2020, Virtual Choir 6 was created. Previous virtual
choir projects include "Glow," written for the holiday show "Winter
Dreams" at Disneyland, California, and a virtual youth choir that raised
substantial funds for UNICEF.
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To date, virtual choirs have accumulated over 60 million views and
have been featured on global television. In 2021, Eric launched a virtual
school with the first course, "Beautiful Chaos: A Masterclass i1n
Composition and Creativity."

Eric Whitacre's choir is a global phenomenon that brings together
singers from all over the world, overcoming distances and boundaries,
demonstrating an innovative approach to choral art. He is known for his
innovations in choral music, which include:

« Use of technologies: Whitacre actively employs modern technologies
such as video and audio recordings to create virtual choirs. His "Virtual
Choir" project allows participants from various parts of the world to record
their voices and combine them into one performance.

« Innovative use of textures: Whitacre experiments with various vocal
textures, combining dense harmonies with light, transparent melodies. This
creates a unique sound that distinguishes his works from traditional choral
pieces.

« Emotional and spiritual context: His compositions often carry a
deep emotional and spiritual subtext. Whitacre strives to convey feelings
and moods through music, making it accessible and understandable to
listeners.

e Inclusion and diversity: Whitacre encourage participation from
singers with varying vocal abilities and experience, creating more diverse
and engaging musical compositions.

« Genre synthesis: He successfully blends elements from various
musical styles, from classical music to pop music and more, creating
unique works that transcend genre boundaries. These innovations make
Whitacre's work stand out in contemporary choral music and inspire a new
generation of musicians.

Thus, at the current stage of choral performance development, there is a
deepening significance of the virtual choir in the creation of an artistic
image. Reproducing the unique features of a performer's style in such
presentations is one of the main criteria for interpretation: this is what has
allowed choral creativity to shine with diversity.
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FEATURES AND DIFFERENCES BETWEEN AMERICAN
COMICS AND JAPANESE MANGA

In the modern world, there is an increasing popularity of various types
of literature, particularly comics and manga. These forms of graphic
storytelling are becoming more widespread, leading to the creation of
animated and cinematic adaptations and expanding their influence on the
global market.

Despite the similarity between comics and manga as forms of graphic
storytelling that use illustrations to visualize the plot, there are significant
differences between them. These differences are determined by the cultural
and artistic traditions of their countries of origin. Specifically, Western
comics, originating in the United States and Europe, are characterized by
colorful illustrations, a focus on superhero themes, and format variability.
In contrast, Japanese manga, which has developed within the aesthetics and
cultural characteristics of Japan, is usually published in black and white,
features a unique system of symbols and expressive means, and adheres to
a specific stylistic approach and reading rules (typically from right to left).

Although comics and manga are popular areas of interest today, the
distinction between these publications has not been widely discussed in
academic research, making this topic relevant for further study.

In this context, it is necessary to examine the key differences and
features of these forms of graphic storytelling. The relevance of the topic
highlights the need to study comics and manga as distinct types of
literature, understanding their unique characteristics and differences for
both readers and creators, including artists, scriptwriters, and publishers.

In Ukraine, scholars such as H. Pocheptsov, N. Kosmatska, A.
Moskvycheva, Ye. Oliinyk, S. Samanchuk, and D. Belov have conducted
research on comics and manga.

Among foreign researchers, significant attention has been paid to
comics and manga as important cultural phenomena. Roland Barthes
studied the interaction between text and images in comics, which is a key
aspect of this medium. Frederik L. Schodt analyzed Japanese manga, its
visual language, and its influence on global culture. Thomas Johnson-

269



Woods and Mark McWilliams examined manga as a mass cultural product
shaping modern Japanese identity. Jacqueline Berndt emphasized an
interdisciplinary approach to studying manga, highlighting its connection
with social and historical processes.

The objective of this research is to study and comprehensively analyze
these two forms of graphic storytelling, identify their distinctive features,
structural and artistic characteristics, and explore the cultural influences
that shape their uniqueness.

Our research has identified several key differences, the first of which is
color and visual style.

Firstly, American comics typically use bright colors that emphasize
emotions and dynamic action. In contrast, manga is mostly published in
black and white, allowing for a focus on details and shading to create
depth.

American comics are often released as individual issues, which are later
compiled into volumes. Manga, on the other hand, is usually serialized in
magazines before being collected into volumes, allowing for deeper
narrative development.

Secondly, there are differences in reading direction and cultural
traditions. American comics are read from left to right, following the
Western writing tradition. Manga is read from right to left, in accordance
with the Japanese writing system, which can be unfamiliar to new readers.

Additionally, the storytelling approach, character development, and
artistic features of these graphic narratives differ.

American comics often focus on dynamic action and adventure,
sometimes placing less emphasis on character development. Manga, in
contrast, gives more attention to the inner world of characters and their
emotions.

Manga employs specific artistic techniques, such as large eyes to
express emotions, while Western comics tend to depict characters and
environments in a more realistic manner.

The analysis of the features and differences between American comics
and Japanese manga reveals significant cultural and artistic distinctions.
American comics are characterized by vibrant colors and an emphasis on
dynamic action scenes, highlighting the emotional intensity of events. In
contrast, manga focuses on details, shading, and deep psychological
character development.

The publication format also differs: comics are released as individual
issues that are later compiled into graphic novels, whereas manga is
serialized in magazines before being collected into volumes, allowing for
deeper storytelling. Another important distinction is the reading direction:

270



comics are read from left to right, while manga is read from right to left,
which may be unusual for beginners.

Regarding artistic styles, manga employs specific elements such as
large eyes to convey emotions, while comics present characters in a more
realistic manner.

Future research may explore the evolution of styles and genres,
sociocultural aspects, their influence on popular culture, and psychological
perspectives. This will help provide a better understanding of their impact
on society and culture.

(98]
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HISTORY OF TAROT CARD DESIGN

Initially, Tarot cards played the role of a recreational game, but over
time, people began to see them as a mystical and otherworldly force
through which they could control their lives and fate. The desire to have the
power to control one's life and know what the future holds became
prominent. The design of Tarot cards was based on playing cards. The
classification of suits was as follows: spades represented warriors, clubs
symbolized the peasantry (derived from the French word for clover),
diamonds represented the national coat of arms or flag, and hearts
symbolized the shield. Although many may interpret these suits differently,
as the symbolism of the cards varies in different countries.

The structure of a Tarot deck is similar to traditional playing cards: it is
divided into the Minor and Major Arcana, with the Minor Arcana
containing four suits (wands, swords, cups, pentacles) that correspond to
the traditional spades, clubs, hearts, and diamonds. In this system, wands
are associated with power, swords symbolize conflict, destruction,
ambition, and authority. These cards help unlock inner potential and
success in work. Cups represent the spiritual-psychological aspect of life,
the deeper knowledge of oneself, while pentacles denote the material
world, resources, and money, symbolizing security and stability in life.
Depending on the card's orientation (upright or reversed), its meaning
changes, and when combined with other cards in a reading, it can
completely alter the context and answer to the question posed.In the Middle
Ages, only people from privileged social classes, such as the nobility or
royal families, had the knowledge and ability to use Tarot cards or even
access them. They often used them when making decisions about issues
they were unsure about or when questions required multiple perspectives.

One of the oldest Tarot decks is the Visconti-Sforza Tarot,
commissioned by the noble Italian Visconti family. They were created from
the finest materials, with gold framing and handmade by the best artisans of
the Renaissance. It is based on these cards that the design of modern Tarot
cards and their main symbols were created. However, over time, the
meanings of these symbols, which were understood in the Middle Ages,
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have transformed and become more ambiguous and multifaceted in the
modern world. Esoteric culture evolved into various areas of activity,
mixing with different life spheres, and cultural aspects changed both the
design and the psychological and social concepts. Interpretations, once
intuitive, have now become more difficult to perceive for those who do not
understand the concept.

Moreover, specialized Tarot decks have been created focusing on
specific areas such as work, relationships, and the future. These decks
provide more accurate and precise answers to questions and can give clear
responses.

The most recognizable and widely used Tarot design today is the one
developed by British occultist Arthur Edward Waite, in collaboration with
illustrator Pamela Colman Smith. Waite created the structure of the deck
with 78 cards and defined their hierarchy, making it more systematic and
understandable.

The Major Arcana cards represent the core of a reading, and their order
and position are considered more important in prophecy, while the Minor
Arcana, divided into four suits (wands, swords, cups, pentacles), reflect
everyday situations and events. Over time, Tarot decks have become more
diverse and now differ from one another in themes and illustrative designs.
Color symbolism is one of the key elements in choosing Tarot cards and
their thematic characteristics, which can help in understanding their
interpretation on an intuitive level. The main colors in the traditional
palette and their meanings are red, blue, and yellow. Red represents energy,
passion, and blood. Blue symbolizes spirituality, prudence, and life
wisdom. Yellow typically represents intellect and enlightenment, but in
various interpretations, it can also symbolize jealousy and
misunderstandings in relationships. However, it's important to understand
the meanings and features of a specific deck and how each artist's work has
its own uniqueness and symbolism, which may not be found in other decks.

National traditions have also become popular in Tarot illustrations, with
inspiration drawn from epic tales, local mythology, and cultural
symbolism. This cultural aspect has made it easier to learn about different
mythological phenomena and has facilitated the globalization of cultural
context. Popular ethnic Tarot decks today include Egyptian Tarot, Japanese
Tarot, and Indian Tarot. There are also several Tarot decks inspired by
Ukrainian culture, mythology, and symbolism, such as "Tarot of Ukrainian
Myth" and "Ukrainian Tarot by Alyona Rayda." The illustrations use
images from Ukrainian folk tales, legends, embroidery, Easter eggs, and
more. National Tarot decks serve as a powerful tool for self-discovery,
intuition, and personal growth. Their simplicity of use, combined with deep
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symbolism that is easily understood by people from that culture, makes
them a popular choice for both beginners and experienced practitioners.
Each card carries a multitude of meanings, allowing for a deeper
understanding of oneself and one's surroundings.In conclusion, Tarot cards
still captivate people with their mystery and mysticism. Over time and with
the development of societal structures, Tarot became more specialized and
influential due to simpler production methods.
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THE IMPLEMENTATION OF DIGITAL TOOLS AND
GAMIFICATION IN GEOGRAPHY LESSONS: NEW
APPROACHES IN THE EDUCATIONAL PROCESS

The digitalization of education is becoming an integral part of the
modern learning process. This is especially noticeable in the teaching of
subjects such as geography, which requires the use of interactive tools to
study physical and socio-economic processes. In modern conditions, digital
technologies and gamification not only contribute to better assimilation of
material but also engage students, increasing their interest in the subject.
Traditional approaches based on classical teaching methods require
adaptation to the needs of the digital generation.

A review of the literature indicates that integrating new technologies
into the educational process significantly impacts the development of
students' competencies. Researchers such as Karl Kapp, Jesse Schell, James
Paul Gee, Richard Bartle, Anthony Picciano, Sebastian Deterding, and
Jessica Hammer emphasize that game-based methods promote the
development of critical thinking and increase students' motivation. In their
studies, they highlight that gamification helps create interest in educational
material, allowing students to actively participate in the learning process by
completing game-like tasks. These methods enable students to master
complex concepts through practical experience and reflection, significantly
improving knowledge and skill acquisition.

These researchers have made a significant contribution to the
development of gamification in education, demonstrating that its
implementation improves learning outcomes and fosters key student
competencies such as critical thinking, social interaction, and motivation
for learning.

The purpose of the article is to analyze the impact of interactive
digital tools and gamification on the formation of key geographical
competencies among students, such as critical thinking, data analysis, and
spatial understanding. A particular emphasis is placed on how these tools
can enhance the effectiveness of the learning process and encourage active
student engagement in geography studies.

In the modern world, digital tools play an important role in the learning
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process, particularly in teaching geography. Among the most commonly
used tools are interactive maps, spatial analysis programs, virtual reality,
and other technologies that allow students to delve deeper into lesson topics
[1]. For example, virtual maps help students better understand geographical
processes, while virtual journeys enable them to explore distant locations
without leaving the classroom.

One example of successfully integrating virtual reality into geography
teaching was implemented through the "Virtual Reality in Teaching
Geography" program. This technology allows students to transport
themselves to different geographical regions, explore climate conditions,
terrain, and local ecosystems. Students can interact with the virtual
environment, enhancing their understanding of the material and making the
learning process more interactive. This not only facilitates knowledge
acquisition but also develops critical thinking and analytical skills, which
are essential competencies for modern students [1].

The implementation of digital tools in education also encourages
students to explore new technologies and approaches to acquiring
knowledge. The use of tools such as Google Earth, interactive maps, and
Geographic Information Systems (GIS) enables students to explore spatial
relationships in greater depth and analyze geographical data. According to
the study by Gog and Rosu [2], integrating modern technologies into
geography teaching significantly increases student motivation for learning.
They absorb material more quickly and easily since the information is
presented in a visual format, making complex concepts and processes more
understandable.

However, the effectiveness of using digital technologies largely
depends on the proper selection of tools and methods for their
implementation. It is crucial to integrate technologies in a way that
complements the learning process and aligns with educational goals. This
involves not only using digital tools for material demonstration but also
actively engaging students in independent research and analysis of
geographical phenomena.

Gamification in geography teaching makes the learning process more
interactive and engaging for students. The use of game elements such as
point systems, levels, rewards, and competitions creates additional
motivation for students, helping them overcome complex tasks. Moreover,
gamification enables students to better assimilate material through active
participation in the learning process.

For instance, game-based simulations of natural disasters can help
students understand how geographical factors influence the development of
events and how societies respond to these factors. This allows students to

276



see the connection between theoretical knowledge and real-world events.
The use of such approaches helps students develop cognitive skills, critical
thinking, and the ability to make decisions based on provided information.

According to the study by Hrushka [3], interactive distance learning
technologies incorporating gamification elements help students better
absorb material. This is because students actively participate in the learning
process, improving their academic performance. Using such methods not
only makes learning interesting but also promotes teamwork,
responsibility, and organization.

Game-based approaches also stimulate the development of
collaboration skills, as they often involve tasks that require teamwork or
group participation. This enables students not only to better assimilate
material but also to develop social skills, which are important for both
successful learning and future professional activities.

Despite significant advantages, the implementation of digital tools and
gamification in geography teaching faces several challenges [4]. One of the
main barriers is the insufficient technical training of teachers and the
limited material resources in schools, particularly in rural areas. To
successfully integrate these tools into the educational process, it is
necessary to provide adequate technical support and teacher training so
they can effectively use modern technologies.

Additionally, it is important to consider the individual needs of
students, as some may struggle to adapt to new approaches or have
underdeveloped technology skills. Therefore, the teacher's task is to
balance traditional teaching methods with modern innovative approaches to
ensure the most effective learning experience for all students.

For the successful implementation of gamification and digital tools in
geography teaching, several important aspects should be considered.
Firstly, game elements such as point systems, achievements, and levels
should be applied to motivate students and make the learning process more
interactive. This can be useful for knowledge assessment, where game
mechanics help reduce student stress during testing and increase their
engagement.

Furthermore, interactive digital tools [5], such as virtual maps or
simulations, can be effective in explaining complex geographical
processes. The use of virtual reality or interactive maps enables students to
better assimilate material since they can interact with information in a
visual format. This promotes the development of critical thinking and
spatial skills.

It is also essential to focus on teacher training. Educators should
undergo appropriate training to effectively use new technologies and
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gamification methods in the learning process. This will allow them to
integrate these tools in a way that meets students' needs and contributes to
achieving educational goals. Additionally, ensuring technology
accessibility for all students, regardless of their place of residence or
financial situation, is important. The use of gamification and digital tools
should be inclusive, providing equal opportunities for all participants in the
educational process.

Digital tools and gamification in geography teaching play a key role in
shaping students' competencies, making learning more interactive,
engaging, and effective. The use of these methods fosters the development
of critical thinking, spatial analysis, and teamwork skills. However, for
their effective implementation, adequate technical support and teacher
training must be provided. Innovative teaching methods combined with
gamification can become an essential tool in the modern educational
process.
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UKRAINIAN ROCK: THE STORY OF PROGRESS

The Soviet Union was inherently a totalitarian country, a prison of
peoples. All spheres of life were strictly controlled. The Communist Party
even defined the standards of appearance and even behavior. The same
thing happened in the sphere of culture: on the stage, the same type
performers (mostly, of course, Russians), who sang about the love,
devotion and heroism of war and peaceful construction, were on the stage.
However, no one for the inhabitants of the territory, which Winston
Churchill called «the country behind the iron curtain» did not say that the
tunes of the most popular songs were stolen and are plagiarism. In the
USSR, the concepts of «noncomformismy», «individuality», «personality»
simply did not exist. The first sprouts of freedom leaked through the tightly
closed ideological and real borders during the Khrushchev «thaw». And if
the famous «bulldozer» exhibition was defeated and blocked for some time
the air by creative intelligentsia, then the smell of freedom did not forget
the musicians-rockers [1]. There is an opinion that the totalitarian union
destroyed Western pop and rock. The West of Ukraine was and is a very
peculiar region of even modern independent Ukraine. He has been under
the jurisdiction of neighboring states for a long time, and therefore never
stopped in connection with Europe's traditions [2].

In one of the songs of Kuzma Skryabin (Andriy Kuzmenko) there are
the words «... and as if a miracle — the Polish radio opened to us that
unknown world ...». It would seem — what is the Polish radio and what is
the unknown world?

The musicologist from Ternopil Yuri Zeleny in an interview said:
«Let's not hide that modern Ukrainian music has begun to recover in the
light of "Perestroika" (late 80s). <...>. And thanks to Polish radio, young
Ukrainians at one time heard new quality music — rock and roll. At that
time, the Soviet variety was virtually unable to compete with a modern
rock music driving, so Ukrainian musicians almost immediately picked up
the style of their foreign colleagues» [3]. The youth realized that in addition
to Russian-speaking «co-fellows», there is «Iron Maiden», «Judas Pristy...
Grain of artistic freedom and self-expression fell on a fertile Ukrainian soil,

279



so soon enough from the tape records heard the voices of «Gadyukin
Brothersy, «Komy vnyz», «VIY».

The Red Ruta festival, which was first held in Chernivtsi in 1989, had a
bomb explosion effect. Its organizers Ivan Malkovich, Taras Melnyk,
Kyrylo Stetsenko, Anatoliy Kalenichenko, Oleg Repetskyi did not even
hope for such a huge number of participants in all genres. It was then that
young rockers came to the stage: sister Vika (Lviv), «VIY» (Kyiv),
«Gadyukin Brothers» (Lviv), «Winter Garden» (Kyiv), «Terra incognita
(Lutsk), Yurko Tovstogan (Kyiv), «Department of Green Music» (Dnipro),
«Perony», «Pock-tsip-klunja-band», «VVy», «Hutsul» (Kosiv), Evhen
Maslovych Group (Donetsk), «Volia» (Lviv)...

One of the main features of the festival was the dominance of police
protection. Although, in fact, the police traced those who either came with
blue and yellow flags or was dressed in colors at that time not yet national
banners. It also came to a certain absurdity: many participants of the
festival went to this "nationalist coven" at the expense of local Committees
of Komsomol, who paid for travel, daily and living practically from the
first festivals, it became clear that the main message should not be a lot to
do.

Actually, the new independent state, which emerged in 1991, needed
qualitatively new musical content. It would seem — the road is open, wide.
It would happen. Rather, it happened, but politics and politics intervened in
art: the festival began to consider our power-holders and sponsors for PR.

Events began to take place, which even in the Soviet region was
difficult to imagine: the failure to participate with the authorities, the
prohibition of entering the concert platform (usually the stadium) of the
audience when one of the top politicians was present there... But even
worse: the festival began to be considered a threat to imperial plans. A new
wave of workers from those lands covered their minds. Ukrainian rock is
perhaps the only musical genre that remained true to its ideals and did not
go to Margins.

The scene was done by the veterans of Rock scene «Gadyukin
Brothers» (the year of founding 1988, Lviv). With a short break (due to the
departure to the eternity of the frontman Sergei Kuzminsky) from 2009 to
2013, the band does not cease. The main thing in his work: «Galician color,
total quiltebe and incendiary drive» [5]. The Galician color is felt
immediately after reading the names of the songs: «Everything», «I have
returned home», «We are boys from Bandenr-Stat ...

Another Lviv powerful rock band «Dead Rooster» during its existence
from 1989 to 2011 released thirteen albums. This band distinguishes the
love of the poetry of Ukrainian authors Yuri Andrukhovych, Alexander
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Irvanets, Sergiy Zhadan ... By and large — to write songs on poems of the
poets now in the times when it was not a mainstream, we need to have
some courage.

Also on the 90's the beginning of the work of the rock band «Crying of
Jeremiah», headed by Taras Chubai. Many songs have written the founder
of the formation Taras Chubai on his father's poem — the poet Hrytsko
Chubai. One of the best characteristics of Jeremiah's crying creativity was
one of the Ukrainian art portals: «Crying of Jeremiah» one of the best
conceptual rock bands in Ukraine, and in the west of Ukraine the team is
generally considered cult. <...>. These songs Taras always tries to sing on
its own behalf, because it really feels it. The music in the songs sometimes
sounds rigid, then turns into calm ballads, and after a while it explodes
again, overflowing with emotions. All this gives the songs a special "Lviv"
color ...» [6: 119]. From all of the above we can conclude that the history of
the Ukrainian year is complex and rich. And the very history of the creation
of our rock and roll synthesized the best achievements of the Western
classical year and the style features of each band separately.
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ECONOMIC AND GEOGRAPHICAL ASPECTS OF
TERRITORY VALUE FORMATION AND LAND ASSESSMENT
IN SETTLEMENTS

The formation of territory value and the assessment of land in
settlements are critical processes influenced by a complex interplay of
economic and geographical factors. This study examines how location,
infrastructure, natural resources, and socio-economic conditions shape the
economic value of land within urban and rural settlements. It aims to
identify key determinants of land valuation, explore their spatial variability,
and propose methodological approaches for effective land assessment to
support sustainable urban planning and regional development.

The economic value of land is fundamentally tied to its geographical
context. Proximity to economic hubs, transportation networks, and natural
amenities significantly enhances land desirability and, consequently, its
market price [1]. For instance, urban centers with well-developed
infrastructure typically exhibit higher land values due to increased
accessibility and economic opportunities. Conversely, rural areas may
derive value from agricultural potential or ecological resources, though
their remoteness often limits economic viability [2]. This spatial
differentiation underscores the need for geographically informed valuation
models that account for both physical and economic attributes.

Key economic factors influencing land value include market demand,
investment potential, and zoning regulations. In settlements, land
designated for commercial or residential use often commands higher prices
than industrial or agricultural zones due to greater revenue-generating
capacity [3]. Geographical aspects, such as topography, soil quality, and
climate, further modulate these values by affecting land usability and
development costs. For example, flat terrains are more cost-effective for
construction than hilly regions, while fertile soils enhance agricultural land
value [4]. Additionally, environmental factors like flood risk or proximity
to protected areas introduce constraints that can depress land prices.

The study employs a mixed-method approach, integrating quantitative
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economic analysis with geospatial techniques. Data from land registries,
market transactions, and geographic information systems (GIS) are
analyzed to map value distribution across hypothetical settlements [5].
Preliminary findings suggest that infrastructure development—such as
roads, utilities, and public services—acts as a primary driver of value
appreciation, with a multiplier effect on adjacent properties. Conversely,
geographical isolation or environmental degradation can lead to
undervaluation, posing challenges for equitable regional development.

Land assessment methodologies must balance economic efficiency with
geographical equity. Traditional approaches, such as the comparative sales
method, often overlook spatial nuances, leading to inaccurate valuations in
heterogeneous regions [6]. This research advocates for the integration of
GIS-based tools and econometric models to capture location-specific
variables, ensuring assessments reflect both market dynamics and territorial
characteristics. Such an approach supports policymakers in optimizing land
use, taxation, and investment strategies.

In conclusion, the economic and geographical aspects of land value
formation are inseparable from the sustainable development of settlements.
By addressing spatial disparities and leveraging advanced analytical tools,
land assessment can better serve urban planning, resource allocation, and
economic growth. Future research should focus on refining valuation
models to incorporate real-time economic trends and climate change
impacts, ensuring resilience in land management practices.
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POP-UP GREETING CARD AS A MEANS OF
PRESERVING AND POPULARIZING UKRAINIAN
MYTHOLOGICAL TRADITIONS

Greeting cards, as printed publications, have a long history of
development and continue to play an essential role in visual
communication. Since the emergence of the printing press, they have been
used not only for greetings but also as a means of conveying cultural and
social messages. Despite the growing digitalization, printed cards remain
popular due to their materiality, aesthetic appeal, and the personal nature of
communication. The tactile experience of holding a beautifully designed
greeting card contributes to its sentimental and artistic value, making it a
unique medium of expression.

Traditional two-dimensional greeting cards have long served as a
means of personal expression, enabling individuals to convey emotions and
messages on various occasions. However, in an era of evolving consumer
preferences, static, flat designs are gradually becoming less engaging,
particularly for audiences accustomed to dynamic visual stimuli. The
increasing demand for unique, aesthetically appealing, and immersive
experiences has led to a shift in the greeting card industry. Modern
consumers seek products that evoke stronger emotional responses, provide
sensory engagement, and stand out from conventional alternatives. This is
particularly evident in the rise of pop-up greeting cards, which transform
the act of receiving and opening a card into a visually and physically
interactive experience. Unlike traditional greeting cards that rely on printed
illustrations and text alone, pop-up cards incorporate three-dimensional
structures that unfold upon opening, adding depth and spatial dynamism to
the design. This mechanical aspect enhances the recipient’s engagement by
encouraging interaction, making the experience more immersive and
memorable. A flat image may communicate a sentiment, but a pop-up card
transforms that sentiment into a scene, turning the message into something
tangible and dynamic. This effect is particularly significant for emotionally
charged occasions such as birthdays, weddings, and holiday celebrations,
where the sense of surprise and delight enhances the impact of the gesture.

Furthermore, the presence of 3D elements stimulates cognitive and

284



emotional responses that static designs cannot achieve. Studies in consumer
psychology suggest that three-dimensional visuals create stronger memory
retention and emotional attachment compared to their flat counterparts. The
physical act of manipulating a pop-up card—opening, unfolding, and
observing the transformation—engages multiple senses, reinforcing the
significance of the moment. This heightened level of engagement is a
crucial factor in the continued popularity of printed greeting cards in an age
where digital alternatives dominate personal communication. In addition,
pop-up greeting cards are not merely decorative or entertaining; they also
possess artistic and collectible value. Many of these cards are intricately
designed using advanced paper engineering techniques, including laser-
cutting, layered compositions, and precise folding mechanisms. These
elements showcase craftsmanship and innovation, appealing to consumers
who appreciate handcrafted and artistic products. The growing interest in
artisanal goods and sustainable paper products further contributes to the
demand for pop-up cards as high-quality, meaningful keepsakes rather than
disposable items.

The relevance of pop-up greeting cards is further amplified by their
ability to offer a more engaging alternative to digital media. While e-cards
provide convenience, they lack the tangible and interactive quality that
makes pop-up cards so appealing. The physicality of a pop-up design
allows recipients to experience the unfolding process in real-time, creating
a lasting impression that digital animations cannot replicate. Additionally,
the materiality of these cards fosters a sense of nostalgia, linking
contemporary designs to the long-standing tradition of exchanging printed
greetings. Ultimately, pop-up greeting cards redefine the role of printed
materials in personal communication by offering a multisensory, visually
dynamic, and emotionally engaging experience. By integrating structural
complexity with artistic creativity, these cards serve as more than just a
medium for written messages—they become small-scale works of art that
enhance the way people celebrate, remember, and connect. The originality
of such cards' design opens up broad possibilities for creative
experimentation, particularly in incorporating ethnic motifs and symbolism.
Ukrainian mythology is a rich source of imagery that can be adapted to
modern printed product designs. The choice of themes dedicated to
Christmas Eve, Generous Evening, and Kupala Night is justified given
their importance in folk culture. These cards can serve not only as
decorative items but also as a tool for promoting Ukrainian traditions
among young people and international audiences [2]. By doing so, the
design product gains additional social significance, as it fulfills not only an
aesthetic function but also helps preserve and transmit national identity.
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Pop-up greeting cards serve not only as visually appealing keepsakes but
also as effective tools for preserving and conveying cultural traditions,
particularly those rooted in mythology, folklore, and religious practices. In
societies where oral storytelling and symbolic representation have
historically played a crucial role in cultural preservation, pop-up cards offer
a unique and engaging medium to present these narratives in a
contemporary format. By incorporating depictions of traditional rituals and
belief systems, such cards become more than mere decorative items; they
act as cultural artifacts that encapsulate historical knowledge and spiritual
heritage.

For example, a pop-up greeting card illustrating an ancient Ukrainian
ceremony, such as a Kupala Night festival or a winter solstice celebration,
does more than depict a static image. Instead, the three-dimensional
structure allows the recipient to experience the scene dynamically—Ilayers
of cut paper unfold to reveal figures dancing around a ritual bonfire,
symbolic elements such as floral wreaths and sacred water emerge in relief,
and intricate folds highlight the interconnectedness of the natural and
spiritual worlds. This method of presentation not only enhances visual
storytelling but also immerses the viewer in the atmosphere of the historical
event, reinforcing the emotional and spiritual dimensions of the depicted
ritual. By combining graphic design with mechanical elements that change
when the card is opened, designers can enhance the interaction between the
audience and the subject matter. For instance, a pop-up card that showcases
an ancient offering ritual might feature movable components, such as a
figure raising hands in prayer or an unfolding structure representing a
temple or sacred tree. These dynamic elements allow viewers to engage
with the imagery beyond passive observation, fostering a sense of
participation and deeper emotional connection. This transformation from a
flat, symbolic representation to an animated three-dimensional experience
significantly strengthens the card’s ability to convey cultural meaning.

Furthermore, the use of pop-up greeting cards as educational tools has
the potential to introduce younger generations to their ancestral heritage in
an engaging and accessible way. Many traditional rituals, particularly those
tied to seasonal festivals, have complex symbolic meanings that are not
always easily understood through text alone. Pop-up cards provide a means
of simplifying and visually explaining these customs while maintaining
their authenticity. A well-crafted design can depict elements such as sacred
animals, ritualistic objects, and celestial symbols, helping to contextualize
their significance within folklore and belief systems.

Another important aspect of these cultural representations is the use of
national symbolism and artistic motifs. Many ancient societies, including
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those of Ukraine, encoded their values and cosmological beliefs into visual
forms such as geometric patterns, floral compositions, and depictions of
deities. These symbols, when incorporated into pop-up greeting cards,
contribute to the intuitive comprehension of profound cultural codes. For
instance, the Tree of Life—a prevalent symbol in Slavic mythology
representing growth, ancestry, and the link between earthly and spiritual
realms—can be artistically rendered in a way that enhances its visual
prominence through 3D layering. Similarly, traditional embroidery
patterns, sun motifs, and depictions of mythological creatures can be
seamlessly integrated into the design, reinforcing the continuity between
past traditions and contemporary interpretations. In addition, pop-up cards
have the ability to bridge generational gaps by reviving interest in cultural
traditions among modern audiences. Many young people today may not
actively participate in ancestral rituals, but they can develop an
appreciation for their heritage through creative representations. A pop-up
card celebrating ancient seasonal festivals or heroic folklore legends
presents these traditions in an accessible, visually engaging manner that
encourages curiosity and learning. Such designs can be particularly
valuable for members of the diaspora, helping to maintain a connection
with their cultural roots despite geographical distance.

Ultimately, pop-up greeting cards serve as a compelling medium for
transmitting traditional knowledge, reinforcing cultural identity, and
fostering appreciation for ancestral customs. Their combination of visual
artistry, structural ingenuity, and narrative depth makes them an ideal
format for preserving and sharing the rich tapestry of human heritage.
Through careful design and thoughtful storytelling, these cards transcend
their role as simple paper products, transforming into immersive and
meaningful cultural expressions.

From an economic perspective, creating pop-up greeting cards is a
labor-intensive process that requires careful planning and high-quality
materials. The cost of such a product is higher than that of standard cards;
however, the premium printing market has a steady demand for exclusive
design solutions. Analyzing the commercial success of similar products in
other countries indicates that consumers are willing to pay for a unique
product that has cultural and artistic value [4]. Market experience shows
that pop-up cards can be not only a part of mass production but also
collectible items, making them even more attractive from a commercial
standpoint. Furthermore, they hold potential as souvenirs for cultural
tourism, providing visitors with an authentic representation of national
traditions in an engaging format. Additionally, pop-up cards contribute to
preserving national heritage through their ability to visually reconstruct
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historical scenes. By incorporating mythological symbols such as the Tree
of Life, solar deities, or ritualistic fire, these cards offer an artistic
interpretation of Ukrainian folklore. The craftsmanship involved in their
creation—such as laser cutting, embossed details, and hand-assembled
structures—adds to their uniqueness and value. This fusion of historical
storytelling and innovative design allows such products to serve as
educational tools as well, introducing audiences to Ukraine’s rich
mythological landscape in an engaging manner.

Thus, using Ukrainian mythology in pop-up card design allows for the
fusion of traditional imagery with modern technological solutions, creating
a product that has both artistic and educational functions. These cards can
promote Ukrainian culture globally, serve as unique souvenirs for tourists,
and simultaneously deepen the national identity of Ukrainians. The
combination of artistic vision, engineering precision, and cultural content
makes these cards particularly valuable for the printed product market.
Therefore, pop-up cards are not merely objects of graphic design but also a
powerful tool of cultural diplomacy and a means of promoting national
traditions in a globalized world. Their potential extends beyond aesthetic
appeal, offering a medium through which historical narratives and artistic
craftsmanship can be preserved and appreciated for future generations.

REFERENCES

1. Samoylukevych 1. V. Perspectives on Early Foreign Language
Learning in Ukraine and Abroad. Zhytomyr: Zhytomyr Ivan Franko State
University Press, 2012.

2. Huizinga J. Homo Ludens: A Study of the Play Element in Culture.
Kyiv: Osnovy, 1994,

3. Potebnia O. O. Aesthetics and Poetics of the Word. Kyiv: Lybid,
1985.

4. Ponomariov A. P. Ukrainian Mythology. Kyiv: Lybid, 2006.

5. Dmytrenko M. Cultural Traditions in Ukrainian Art. Lviv: Svit,
2010.

288



M. Stasyuk,

Student,

O. Reznik,

Doctor of Philosophy, Associate Professor,
Zhytomyr Ivan Franko State University

USING MYKOLA LYSENKO’S WORKS IN MUSIC LESSONS
IN PRIMARY SCHOOL

Mykola Lysenko (1842-1912) is considered the founder of Ukrainian
classical music and a significant figure in music education. His
contributions extended beyond composition to include pedagogy, research
in ethnomusicology, and efforts in preserving Ukrainian musical heritage.
His works, deeply rooted in Ukrainian folklore, remain highly valuable for
integrating into primary school music lessons. Using Lysenko’s
compositions in music classes not only fosters musical literacy but also
strengthens students’ appreciation of national culture and traditions. His
approach to music education emphasized the importance of children's
engagement with folk melodies, rhythmic diversity, and expressive choral
singing. Modern pedagogical research supports the idea that early exposure
to culturally significant music strengthens students' sense of identity and
enhances their emotional connection to music learning.

This article explores how Lysenko’s musical works can be effectively
used in teaching primary school students, with a focus on practical
approaches and methodological recommendations for educators. The study
also highlights how the adaptation of his compositions into the primary
school curriculum can improve students' musical skills and cultural
awareness.

Lysenko’s works play a crucial role in the musical development of
primary school students. His compositions are particularly effective in the
early stages of music education due to their clarity in melody, structure,
and folk-based elements. They serve multiple functions in primary school
music education, including: Lysenko’s piano pieces and folk song
arrangements help children recognize musical notation, rhythm, and
harmony. His works incorporate simple yet expressive melodic lines,
making them suitable for young learners. By engaging with Lysenko’s
compositions, students develop an understanding of intervals, phrasing,
articulation, and dynamics, which are essential elements of musical
literacy.

Lysenko’s compositions are deeply intertwined with Ukrainian folk
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traditions, making them powerful tools for teaching musical and cultural
heritage. His arrangements of folk songs, such as those found in
"Monomomii" (Molodoschi), provide students with exposure to authentic
Ukrainian melodic and rhythmic structures. Studies show that children who
engage with traditional music from an early age develop a stronger
appreciation for their national identity and cultural diversity [1 : 111].

Lysenko’s choral works, such as "Becusnka" (Vesnianka) and "Beuip"
(Vechir), are ideal for developing young voices. His compositions
introduce children to the fundamentals of choral harmony, articulation,
diction, and breath control. Singing these pieces allows students to explore
expressiveness and phrasing, as well as improve their confidence in vocal
performance.

Research suggests that early exposure to national music enhances
students’ motivation and engagement in music lessons, providing a
foundation for lifelong musical appreciation. The structure of Lysenko’s
compositions, particularly his folk song arrangements, makes them ideal
for introducing children to polyphony, rhythm variations, and dynamic
changes.

To effectively integrate Lysenko’s works into primary school music
education, teachers can apply several methodological approaches. These
approaches aim to develop students' listening, performance, and creative
skills while fostering an appreciation for Ukrainian musical heritage.

One of the first steps in incorporating Lysenko’s works is active
listening and discussion. Students should be introduced to Lysenko’s folk
song arrangements and piano miniatures, such as "Ko3zadox" (Kozachok) [2
: 18].

Teachers can guide students in identifying melodic patterns, rhythmic
structures, and expressive qualities within Lysenko’s music by encouraging
them to actively listen and analyze the compositions. Rather than passively
hearing a piece, students should be prompted to explore how the melody
reflects the characteristics of Ukrainian folk traditions, considering the
distinctive contours, ornamentation, and modal features that set this music
apart. Attention should also be given to the emotions conveyed through
changes in tempo, dynamics, and phrasing, allowing students to recognize
how composers use musical elements to express different moods.
Furthermore, rhythmic structures play a fundamental role in shaping the
energy of Lysenko’s compositions. By focusing on the pulse, accentuation,
and recurring rhythmic motifs, students can gain a deeper understanding of
how rhythm contributes to the overall character of a piece. Engaging in
discussions about these aspects not only enhances students’ ability to
analyze music but also strengthens their emotional connection to the
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compositions, fostering a more immersive learning experience.

Performing Lysenko’s choral works is equally essential for developing
vocal skills, ensemble awareness, and musical expression. Through guided
singing exercises, students can familiarize themselves with his melodies
and harmonies, gradually building confidence in their vocal abilities.
Simple choral pieces, such as Becnsinka, provide an excellent introduction
to traditional Ukrainian choral music, allowing students to explore
intonation, phrasing, and articulation in an accessible way. To reinforce
rhythmic accuracy, teachers can incorporate movement-based activities,
such as body percussion and clapping exercises, which help students
internalize rhythmic patterns in a natural and engaging manner.
Additionally, wusing call-and-response techniques encourages active
participation, as students learn to replicate melodic phrases and rhythmic
motifs by ear, strengthening their aural skills and musical memory.
Research indicates that children who actively perform traditional music
develop stronger musical retention, heightened sensitivity to expressive
nuances, and a deeper appreciation for cultural heritage [3, p. 42]. By
integrating these performance-based approaches, educators create an
interactive learning environment that enhances both technical musical
abilities and artistic interpretation, making Lysenko’s works a meaningful
and enjoyable part of the curriculum [3 : 42].

Encouraging improvisation and creative expression is another effective
way to integrate Lysenko’s music into the learning process. Creative
activities allow students to engage with music in a personal and
imaginative way, fostering both technical skills and artistic sensitivity. One
of the most effective methods for developing musical creativity is melodic
improvisation, where students experiment with creating their own melodies
based on Lysenko’s harmonic patterns. By exploring different note
sequences, thythm variations, and phrasing techniques, children develop a
deeper understanding of musical structure while enhancing their ability to
express emotions through sound. This process not only strengthens their
aural skills but also boosts their confidence in performing music.

Another powerful approach involves storytelling through music.
Lysenko’s compositions often evoke vivid emotions and imagery, making
them an ideal foundation for creative narration. While listening to a
selected piece, students can imagine a scene, a character, or an event that
aligns with the mood of the music. They can then articulate their
interpretation through spoken or written storytelling, describing how the
melody, harmony, and dynamics reflect particular emotions or moments.
This activity fosters both linguistic and musical expression, allowing
children to form deeper emotional connections with the compositions.

291



Additionally, visual representation provides students with an
opportunity to express their interpretation of music through art. While
listening to Lysenko’s works, children can translate their emotions and
impressions into drawings or paintings, using color, shapes, and patterns to
represent different aspects of the music. This approach enhances their
ability to perceive and analyze musical elements beyond sound, promoting
a multisensory understanding of artistic expression. The combination of
auditory and visual creativity encourages a more profound engagement
with music, reinforcing both analytical and emotional connections to
Lysenko’s compositions.

Through these creative activities, students not only develop their
musical abilities but also cultivate imagination, emotional intelligence, and
a deeper appreciation for Ukrainian musical heritage. By incorporating
improvisation, storytelling, and visual expression into lessons, teachers can
make Lysenko’s works more accessible and inspiring, ensuring that
children connect with the music on a personal level while reinforcing their
understanding of musical structure and expression.

Incorporating Mykola Lysenko’s works into primary school music
education significantly enriches the learning experience. His compositions
serve as powerful tools for developing musical literacy, fostering cultural
awareness, and enhancing students’ vocal and instrumental skills. By using
structured methodologies, teachers can effectively integrate Lysenko’s
music into lessons, ensuring that children gain both technical and artistic
knowledge.

Moreover, the integration of national music in primary school curricula
plays a crucial role in shaping both the emotional and cognitive
development of young learners. When children are exposed to music that
reflects their cultural heritage, they develop a stronger sense of identity and
belonging, which contributes to emotional stability and self-awareness. By
engaging with traditional melodies, folk harmonies, and culturally
significant rhythms, students form a deeper emotional connection to the
music they perform and study. This connection not only fosters a sense of
pride in their national identity but also strengthens their ability to express
emotions through music, enhancing their overall artistic and social
development.

From a cognitive perspective, learning music rooted in national
traditions helps students develop critical thinking and problem-solving
skills, as they analyze melodic structures, rhythmic patterns, and harmonic
progressions that are unique to their cultural context. Studies in music
pedagogy suggest that exposure to folk and classical music from an early
age enhances auditory processing, improves memory retention, and
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strengthens pattern recognition skills, all of which are essential for broader
cognitive development. Moreover, students who engage with national
music demonstrate higher levels of motivation and engagement in music
lessons, as the repertoire feels more familiar and personally meaningful to
them.

As educational research continues to explore innovative approaches to
music pedagogy, further studies should analyze the impact of Lysenko’s
pedagogical principles on contemporary music education. His emphasis on
integrating folk traditions with formal music training, encouraging
expressive performance, and fostering creativity through improvisation and
storytelling remains highly relevant in modern teaching methodologies.
Investigating how his principles can be adapted to digital learning
environments, interactive music education platforms, and interdisciplinary
arts programs would provide valuable insights into the evolving role of
traditional music in 21st-century classrooms.

By maintaining and promoting the rich musical heritage of Mykola
Lysenko, educators not only preserve a significant cultural legacy but also
cultivate a deeper appreciation for national and classical music traditions
among students. This process is essential for ensuring that Ukrainian
musical heritage remains a living and evolving art form, passed down to
future generations. Additionally, integrating Lysenko’s works into
contemporary music education does more than preserve history—it inspires
creativity, nurtures a love for music, and equips young learners with the
skills necessary to engage with both traditional and modern musical
landscapes. By fostering a holistic approach to music education that values
both historical significance and artistic innovation, educators help shape a
new generation of musicians, composers, and culturally aware individuals
who will continue to enrich and expand the musical traditions of Ukraine
and beyond.
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THE CONTRIBUTION OF UKRAINIAN ARTISTS TO
CONTEMPORARY SACRED MUSIC

At the beginning, let's briefly outline the key differences between
classical and traditional sacred music. Classical music is characterized by
complex harmony and structure, often performed by orchestras, and has
formal elements that allow for the creation of large and multi-layered
musical works. It can enhance concentration and self-discipline, especially
in children.

Traditional sacred music, on the other hand, emphasizes melody,
simplicity, and emotionality, often associated with religious rituals. This
type of music is typically performed by smaller groups of performers or
choirs and may include elements of improvisation.

It is important to note that while both genres can evoke strong
emotions, their functions, contexts, and stylistic features differ
significantly. In Ukraine, there are currently several contemporary
composers who actively compose sacred music. Here are the names of
some of them:

The first attempt to restore the millennium-old church tradition in the
composer sphere was "Liturgia" by Lesya Dychko, which became the
starting point for the birth of contemporary Ukrainian sacred music.
"Liturgia" faced significant criticism from choir directors (due to the
unacceptable dissonant sound range, excessive secularism, etc.), and the
public's reaction was mixed. The level of choral groups at that time, trained
in Soviet mass songs, was too weak for a worthy performance of such
scores. Moreover, the audience lacked sufficient experience to appreciate
1t.

The subsequent sacred works of Yevhen Stankovych, Myroslav
Skoryk, and Viktor Stepurka slowly began to restore the lost positions. A
turning point came with the composer competition "Sacred Psalms" as part
of the choir-festival "Golden-Domed Kyiv," where 61 scores were
submitted, twelve of which reached the final, and Hanna Havrylets won the
absolute victory. However, even here, there were polarizing opinions in the
corridors: church music is not written on commission, it must be
"suffered," and the composer must come from a church background, etc.
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According to Mykola Hobdych, "...this time it became clear: we are on the
verge of the birth of a new contemporary sacred composer school" [4].

Yevhen Stankovych is one of the most famous Ukrainian composers
whose works often have a sacred context. He writes music for choir,
orchestra, and chamber ensembles. He is considered one of the prominent
Ukrainian composers of our time, an internationally recognized artist
whose music has been performed at international festivals and prestigious
concert venues for several decades, conquering new and new stages. He
combines high spirituality, modern musical language, and Ukrainian
folklore in his work.

Yevhen Stankovych is the author of operas, ballets, numerous vocal-
symphonic, symphonic, chamber-vocal, and instrumental works, as well as
music for a large number of film and television productions. His works
"Let Your Kingdom Come" (based on biblical texts) for mixed choir and
symphonic orchestra, and "Psalms of War" are recognized for their deep
emotional sound and significance in the context of Ukrainian culture. In
April 2023, "Psalms of War" were performed at the Lviv Opera,
highlighting their heroism and relevance. Yevhen Stankovych approaches
these musical-philosophical questions in great detail, as well as the natural
expression of indigenous folk musical phenomena. Moreover, he creates
not only characteristic intonational-modal and imagistic-genre approaches
but also addresses painful issues of war and tragedies for the people.
Therefore, the composer's work is a bright example of the true role of an
artist [2].

Myroslav Skoryk. Although his works span various genres, the
composer also created sacred music, including works for choir and soloists.
Specifically, his "Liturgia" is an extraordinarily complex genre, as it
constantly requires orientation toward the grand examples of previous
composers and internal comparisons with the requiems of Verdi, Mozart,
and Ukrainian composers such as the wonderful "Liturgia" by Kyrylo
Stetsenko, comparing it with contemporary composers who also write
"Liturgies." Myroslav Skoryk’s sacred works, like his "Liturgia," are a new
chapter in a genre that most closely connects the human soul to the
Almighty, bringing it closer to the world of the Divine. This work must be
listened to with the soul, as it is a great achievement in Ukrainian music. In
it, Myroslav Mikhaylovich, as a person, opens a new page in himself, for
he is always unlike himself, finding new intonations and layers of his
personality. The premiere of "Liturgia" was performed in 2005 at the
National Philharmonic of Ukraine, as part of the concert series "Evenings
of Ukrainian Music. Heritage and Modernity," performed by the Kyiv
Chamber Choir, for which the work was written [3].
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The works of the outstanding contemporary Ukrainian composer Viktor
Stepurka, "Confession Liturgia" for reader, soloists, choir, organ, and
symphonic orchestra in ten parts, and "Theotokian Dogmas" for choir and
symphonic orchestra, are included in the ninth disc of the choir "Pochayna"
as part of the cycle "Sacred Music of Europe." The writing of these works
was a significant creative and philosophical feat by the composer, the
founder of the modern trend of contemporary Ukrainian Orthodox sacred
music. The idea for the author's conception was inspired by the work of the
prominent Czech composer Leo§ Janacek's "Glagolitic Mass" (1927) for
soloists, choir, orchestra, and organ on Old Church Slavonic texts. Despite
the similarities in musical-stylistic structures and shared Slavic liturgical
ethics, these two works differ fundamentally in their prophetic nature
regarding the future. "Confession Liturgia," in memory of Hetman Ivan
Mazepa, creates a deeply prayerful atmosphere, in which the listener seems
to look into the eyes of time, trying to read the verdict for humanity in
them. The asterisked work by Viktor Stepurka continues the idea he started
with his Ukrainian Orthodox Mass "Theotokian Dogmas of the 17th
century" in memory of Saint Dimitry of Rostov, and it forms a diptych.
Two figures—Dimitry Tuptalo (Saint Dimitry of Rostov) and Hetman Ivan
Mazepa—historically connected, prompted the author to create such a
grandiose compositional diptych. Undoubtedly, a crucial role here was
played by the fact that Viktor Stepurka now lives in the hometown of
Dimitry Tuptalo—Makaryv in Kyiv region—and considers it his sacred
duty to honor this outstanding religious figure and his patron—an
exceptional person, the prominent politician Hetman Ivan Mazepa.
Listening to this work offers another revelation: the sense of eternity [1].

Among contemporary Ukrainian composers and performers of sacred
music, we can highlight the following: Oleksiy Shmurak, Maksym
Kolomiyets, Ostap Manulyak, Thor Zavhorodnyi, Alisa Zaika, Anna
Korsun, Maksym Shalyhin, Vitaliy Hromadskyi, Oleksandr Shchetynin,
and Oleksiy Voytenko. They actively work in the sacred music genre and
contribute to the development of the Ukrainian musical tradition [5].

These are just a few examples, and, of course, there are other
composers who turn to spirituality in their music.

Thus, the cultural situation of the 2020s has significantly changed: the
musical movement is experiencing a special rise, with the revival of ancient
masterpieces. Professional municipal and philharmonic groups advocating
primarily for sacred music are being organized across Ukraine. In the
composer community, it has become common to write music on liturgical
texts; musicologists, who now have access to monastic libraries and
previously closed archives from the Soviet era, have taken the first
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important steps in systematizing the discovered materials. This work will
continue, but it is already clear that Ukraine is the heir to one of the richest
spiritual and musical cultures in the world.
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CONCEPT AND FEATURES OF ARTBOOK DEVELOPMENT

An artbook is a wunique printed publication that, despite the
advancement of digital technologies, continues to generate interest and
remain relevant among modern consumers of printed materials. Like a
book, it serves as a powerful tool for addressing important and engaging
topics, including the transmission of cultural heritage. However, unlike
traditional books, artbooks achieve this through a combination of text and
visual art, creating a more interactive approach for the reader. A
contemporary artbook acts as an essential mediator in visual
communication, integrating traditional art with innovative illustration
techniques.

In today's world, where digitalization is increasingly dominant, printed
publications must not only be aesthetically appealing but also conceptually
engaging to maintain their relevance. Traditional artbooks often rely on 2D
graphics, where images are flat and static. However, to capture the
attention of the modern audience, it is important to explore new formats
that integrate innovative design and content approaches.

An artbook dedicated to Slavic mythology may feature not only
traditional depictions of mythological creatures and deities but also
incorporate three-dimensional elements or interactive illustrations. This
enhances the representation of folkloric narratives and immerses the reader
in the world of ancient legends and myths. Such visual solutions
significantly enhance the cultural experience and make the artbook more
attractive to both specialists and a wider audience.

Particular attention should be given to the stylization of the artbook.
Using color schemes inspired by natural motifs, ornaments, and symbolism
characteristic of Slavic mythology can help create a visually cohesive and
atmospheric product. Additionally, the book may include maps of
mythological worlds, folklorists’ notes, or special inserts with cultural
references. These additions not only enhance the aesthetic impact but also
increase the scientific value of the artbook.

Beyond its visual component, the artbook can have educational and
research value, containing sections that explore folklore sources and
archaeological findings. Emphasizing the connection between antiquity and
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modernity can illustrate how folkloric motifs continue to influence art and
literature today. This approach will not only introduce new generations to
the richness of Slavic culture but also attract the attention of experts,
historians, and cultural enthusiasts. Moreover, it will contribute to fostering
a patriotic spirit among Ukrainian readers by deepening their understanding
of their country’s cultural heritage while also drawing the interest of
international audiences to Ukraine’s centuries-old history.

Given the deep ties between Slavic mythology and nature,
incorporating an ecological dimension into the artbook’s concept is also
relevant. This can be achieved through visualizations of images and
metaphors that highlight the harmony between humans and nature,
encouraging its preservation. It is crucial to create a powerful emotional
impact on the reader, filling the illustrations with drama and deep sentiment
so that the effect lingers long after viewing.

Furthermore, integrating modern technology into the artbook can make
it even more interactive. For example, augmented reality (AR) can bring its
pages to life: by scanning illustrations with a smartphone or tablet, readers
can view animations, listen to audio recordings of authentic folk songs, or
learn more about characters and stories. These technological innovations
enhance the overall experience and make the artbook especially appealing
to younger audiences accustomed to interactive content formats.

Equally important is engaging the reader’s tactile senses. The use of
various types of paper, textured elements on pages, embossing, or
varnishing can create a unique experience. For instance, pages dedicated to
nature spirits could feature rough textures imitating tree bark or soft
surfaces resembling moss, while those about celestial deities could use
glossy, shimmering paper to symbolize the glow of the stars.

Special attention should also be paid to the structure of the artbook. The
sections can be arranged thematically so that each one explores a specific
aspect of Slavic culture: cosmogony, deities, mythological creatures, heroic
epics, folk traditions, and more. Each section can be supplemented with
brief explanatory texts, quotes from folklore sources, and modern
interpretations of these themes in art, cinema, and literature.

To enhance the interactive experience, the artbook could include
activity inserts such as coloring pages with traditional patterns, riddles,
quests, or even QR codes leading to additional materials. This way, the
artbook becomes not just a source of knowledge but also a format for
actively engaging readers in the learning process.

A key aspect of the artbook’s concept is authenticity. It is essential to
collaborate with experts in ethnography, history, and art studies to ensure
the visual and textual materials align with authentic historical sources. This
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will not only enhance the value of the artbook but also contribute to the
dissemination of accurate information about Slavic mythology.

In addition to general Slavic motifs, one can emphasize regional
features of Ukrainian mythology. For example, highlight specific
mythological images from different regions: Polissya - mavky, lisovyk;
Carpathians - chugayster, aridnyk; Podillia and Slobozhanshchyna -
mermaids, house spirits (domovyk, poterchata). The inclusion of
ethnographic research will help to show the uniqueness of Ukrainian
mythology in the context of pan-Slavic culture.

In addition to stylization in color schemes, one can expand the section
on symbolism: solar signs that personify life-giving energy, water symbols
associated with mermaids and river spirits, amulets that were used in folk
embroidery and carving. The section can be supplemented with images of
ancient ornaments taken from Easter eggs, embroidery, weaving or wood
carving.

An interesting addition would be a comparison of Slavic mythology
with the mythologies of other peoples: Scandinavian (connection with
nature, images of giants and spirits), Celtic (druids, forest spirits,
sacredness of trees), Greek (common motifs with the pantheon of gods, for
example, Perun - similarity to Zeus). This will help readers see how
mythological ideas developed in different cultures.

It would also be appropriate to expand the topic of the influence of
mythology on modern art, literature, cinema and the gaming industry. For
example, Ukrainian artists use traditional mythological images in their
works, and motifs of Slavic mythology are often found in fantasy novels
and video games. All this demonstrates that mythology is not a relic of the
past, but continues to live and inspire new generations of artists.

Finally, special attention should be given to the linguistic aspect. While
a Ukrainian-language edition is fundamental, it is also advisable to prepare
a bilingual version with an English translation. This would expand the
artbook’s audience, help promote Ukrainian culture on the international
stage, and highlight the universal relevance of cultural heritage.

The creation of such an artbook would be a significant contribution to
preserving and popularizing Slavic mythology, Ukrainian culture, and art,
bringing together tradition and modernity in a single publication.
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CUP AS A PRODUCT OF ART DESIGN

The cup, as a household item, has always served a key practical
function, providing convenience in everyday life. Since its inception, the
shape, material, and manufacturing technology of cups have evolved in
accordance with technical capabilities and time efficiency. Mass production
made cups accessible to a wide range of people, contributing to their
popularity as indispensable household items. However, across different
eras, cups often transcended their purely utilitarian use, remaining symbols
of social status, financial prosperity, and cultural heritage. For instance,
luxurious porcelain sets with artistic decorations in the 18th and 19th
centuries were considered marks of prestige among the European elite. [1]
In the modern world, the cup has the potential to become a medium of self-
expression, reflecting individuality and cultural identity. This is evident in
the variety of shapes, designs, and materials available on the market. From
classic forms to unique artistic solutions, the cup has transformed into more
than just a functional item—it has become an object of art design that
harmoniously combines aesthetics and practicality.

The analysis focuses on modern design approaches to creating cups
that go beyond mass production and represent exclusive craftsmanship.
For this analysis, cups from the manufacturers "Zorianui Zvir","Morkva
Ceramics" and» Gunia project» will be examined.The first object of
study is a cup by the independent manufacturer “3opsnuii 3ip”.

'

Figure 1. Cup by the manufacturer "Zorianui Zvir'
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In addition to handcrafted ceramics, the designer also creates ceramic
jewelry. This makes the unique artistic style evident in both the cups and
the jewelry. The cup features an original shape, crafted using hand-
sculpting techniques, which sets it apart from mass-produced items. It is
not perfectly symmetrical, emphasizing the uniqueness and manual labor of
the artisan. The design combines pastel colors and soft lines, creating a
cozy and warm image. A distinctive feature of this piece is its decoration in
the style of vintage porcelain frames: the center showcases an oval
medallion depicting a white rabbit in a red shirt. The image appears framed
by a delicate gold border, adding a sense of sophistication and fairy-tale
charm to the cup. The color palette includes a creamy base tone and a
gentle green checkered pattern. This pattern gives the cup a certain graphic
structure, while remaining subtle and non-intrusive. The handle of the cup
is also green, complementing the overall composition harmoniously. The
surface of the cup has a light texture, characteristic of handcrafted items.
The glaze adds a shine, but not excessively, preserving the natural tactile
appeal of the piece. Consequently, the cup feels like more than just a
utilitarian object; it becomes an artistic creation that provides aesthetic
pleasure. [2]

Overall, the cup from "Zorianui Zvir" is not merely tableware but also
an interior element that conveys the designer’s love for detail. Such an item
is perfect for those who appreciate unique ceramic art and those looking to
add a touch of magical atmosphere to their daily lives. The next object of
study is the cup by the "Morkva Ceramics" brand Figure 2. Designer cup
"Whale" by the brand "Morkva Ceramics"

Figure 2. Designer cup "Whale" by the brand "Morkva Ceramics"

The cup by "Morkva Ceramics" is designed in the shape of an adorable
whale, featuring distinct stylization. The most notable aspect of this
product is its handle, shaped like a whale's tail, which adds both volume
and decorative charm. The cup's lines are soft and smooth, yet it includes
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decorative accents that harmonize aesthetics with functionality.

The decorative details showcase a whale, while the color accents of
blue and white make the cup playful and lively. White emphasizes purity
and minimalism, while deep blue adds a dynamic touch. This combination
of colors, evocative of marine themes, makes the cup a delightful kitchen
element.

Its smooth surface ensures easy cleaning and maintenance, while the
ceramic material guarantees durability and longevity. With a capacity of
500 ml, the cup is convenient for everyday use, suitable for a variety of
popular hot beverages. Thanks to the handmade craftsmanship, each cup is
unique, and slight variations between individual items add value to true
handmade artistry. [3]

Thus, the "Whale" cup is an ideal example of contemporary ceramic
art. It serves not only a practical purpose but also becomes an interior
design piece. The product is perfect for those who appreciate high-quality
handmade items and unique designs. With its original marine motif and
flawless execution, the cup makes an excellent gift for fans of bespoke
creations, attracting attention and providing aesthetic enjoyment.

Finally, we analyze the cup on legs with a cat from "Gunia Project".

Figure 3. Cup on legs with a cat by "Gunia Project"

This exquisite cup by Gunia Project stands out with its unusual legged
design, adding elegance and a unique style to the piece. Its design is
inspired by an embroidered towel from the second half of the 20th century,
originating from the village of Hubivka, Kirovohrad region, and preserved
in the Ivan Honchar Museum. The hand-painted decoration transfers
traditional motifs onto a modern object, emphasizing attention to Ukrainian
cultural heritage. The material of the cup is semi-porcelain, ensuring high
quality and durability. The delicacy of the piece is highlighted by gold
accents, which complement the decoration and add a subtle shine,
enhancing the charm of the cup. Each element of the cup is unique due to
its handcrafted nature, and each decorative detail is one-of-a-kind. Its pastel
color palette with gold accents creates a cozy and refined atmosphere,
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while the hand painting gives the item an artistic character. The gold details
add sophistication but require careful handling: abrasive cleaners and
sponges, as well as citrus-based cleaning products, should be avoided. It is
not recommended to use the cup in a microwave, as this could damage the
gold elements. Hand washing will help preserve its aesthetic appearance for
years [4].

This cup is an excellent example of combining cultural identity with
contemporary design. It demonstrates meticulous attention to detail and
high craftsmanship, making each piece unique. Thanks to its decorative
nature and functionality, the cup serves not only as a practical household
item but also as a distinctive gift for admirers of Ukrainian art and
handmade works.

As a product of art design, the cup transcends its practical function,
becoming a medium for cultural self-expression, aesthetic pleasure, and
individuality. The analyzed examples demonstrate how modern designers
integrate historical motifs, cultural symbols, and creative ideas to craft
unique pieces. The cup evolves into an object that skillfully merges
tradition and modernity, inspiring and telling stories through its design.
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THE IMPACT OF ARTIFICIAL INTELLIGENCE ON MODERN
SOCIETY: OPPORTUNITIES, CHALLENGES, AND FUTURE
PROSPECTS

Artificial Intelligence (Al) has emerged as a transformative force in the
modern globalized world, driving innovation across various sectors such as
medicine, transportation, finance, and education. This paper explores the
multifaceted influence of Al on contemporary society, analyzing its
historical development, current trends, technical foundations, societal
implications, and potential risks, including the emergence of Artificial
Superintelligence (ASI). The study aims to provide a comprehensive
understanding of AI’s dual nature—its capacity to enhance human life and
the challenges it poses—and to propose strategies for its responsible
integration into society.

The evolution of Al spans from early theoretical concepts in the mid-
20th century, such as Alan Turing’s foundational work on computation
theory and the Turing Test [1], to modern advancements in machine
learning, natural language processing, and computer vision. Key milestones
include the development of the first electronic computers like ENIAC
during World War II [2] and the rise of neural network models, starting
with the McCulloch-Pitts neuron in 1943 [3]. The period of the "AI Boom"
(1980—-1987) marked significant progress, followed by the "AI Winter"
(1987-1993), reflecting the cyclical nature of Al development. Recent
breakthroughs, such as the success of Deep Blue in 1997 and the advent of
language models like Chat GPT and Bard [4, 5], underscore Al’s growing
sophistication and integration into daily life.

AD’s technical aspects—machine learning, deep learning, natural
language processing, computer vision, and optimization algorithms—form
the backbone of its practical applications. These technologies enable
automation, data analysis, and decision-making, enhancing efficiency in
industries like healthcare (e.g., diagnostics) and transportation (e.g.,
autonomous vehicles) [6]. However, the widespread adoption of Al raises
critical societal concerns. Automation threatens job security, particularly
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for low-skilled workers, potentially exacerbating economic inequality.
Privacy and data security are at risk due to Al’s reliance on vast datasets,
while its use in military applications, such as autonomous weapons, poses
ethical and safety dilemmas. The study also examines the concept of ASI, a
hypothetical future where Al surpasses human intelligence, potentially
leading to uncontrollable outcomes if not managed with stringent safety
measures.

Al’s capabilities stem from advancements in machine learning
(supervised, unsupervised, and reinforcement learning), natural language
processing (e.g., tokenization, semantic analysis), and computer vision
(e.g., object recognition) [7]. Deep learning, powered by neural networks,
enables complex tasks like image classification and autonomous navigation
[8]. Optimization algorithms further enhance efficiency, making Al a
versatile tool across domains.

Al enhances productivity and quality of life but introduces risks such as
job displacement, particularly in routine-task sectors [2]. Privacy concerns
arise from data dependency, and ethical issues emerge in contexts like
autonomous weapons [8]. The survey of students indicates optimism
tempered by fears of unemployment and loss of control, underscoring the
need for ethical guidelines and education.

The potential development of ASI—AI surpassing human intellect—
poses a unique threat. Scholars like Omohundro warn of autonomous
systems driven by self-preservation and resource acquisition, potentially
diverging from human intent. This raises the specter of a technological
singularity, necessitating preemptive safety research.

ATl’s trajectory promises innovation but demands vigilance. Balancing
its benefits with risks requires regulatory frameworks, ethical standards,
and public awareness. Future research should prioritize safety mechanisms
to address ASI and ensure Al aligns with societal values.

A survey conducted among students at Zhytomyr Technological
Professional College reveals a generally positive attitude toward Al, with
30% utilizing it in education. However, concerns about unemployment,
loss of control, and ethical implications persist, highlighting the need for
regulatory frameworks and ethical standards. The research suggests that
responsible Al development requires transparency, accountability,
education, and human-machine collaboration to mitigate risks while
maximizing benefits [9].

In conclusion, Al holds immense potential to address global challenges
like climate change and healthcare, yet its unchecked growth could amplify
social disparities and existential risks. The future of Al depends on
proactive governance, ethical oversight, and global cooperation to ensure it
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serves humanity’s best interests. This study contributes to the ongoing
discourse by emphasizing the balance between technological advancement
and societal well-being.
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