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THE FORMATION OF COMMUNICATIVE COMPETENCE IN
PRIMARY-SCHOOL LEARNERSIN L2 LESSONSTHROUGH DRAMA

The changes in the education system of Ukraine pewaded the importance of
developing student's competencies. The new paraslgftrepresents the importance
of teachers being guided to using a competencedbagaroach. The New Ukrainian
School (NUS) faces the task of equipping childrerthwkey life skills like
communication in foreign languages. This lays thenflations for the methodology of
teaching a foreign language as it takes a 21stipetéacher to instruct a 21st-century
learner. That will help us to ensure using innax&atechniques for developing students'
communicative skills in primary school. One of theost effective methods of
developing CC in primary-school students is congideo be drama which allows
unobtrusively preparing the psyche of childrentf@ many social roles they will have
to live in society. That's why our article aims dsclose the specific features of
communicative competence in L2 in the NUS; desctit@psychological factors of
speech development; and identify the benefits inijudrama as a relatively new means
of teaching speaking in L2 lessons.

The Concept of NUS is a leading reform in the etlanal system of Ukraine in
the 2F century. The sense of curriculum updating is basednoving away from
"knowledge" pedagogy to lifelong learning and therfation of key life competencies.
The list of competencies that students will acqisralready enshrined in the Law on
Education. It was created taking into account fRecommendations of the European
Parliament and of the Council of Europe on the fdiam of key competences for
lifelong learning" (18.12.2006). In these Recomnamhs, J. Borrell and J.-
E. Enestam define competences as a set of knowlekidls, and attitudes relevant to
the situation. The scholars state that basic coenpeds are those that are needed by
all citizens for personal implementation and depelent, active civic life, social unity,
and employment opportunities [1].

According to the Concept of NUS, the key competesniconnect the personal and
social in education, reflect the complex masterg eét of activities, which creates the
preconditions for developing indicators of theiraserement; they are not identified
in general but in a particular case or situatibweytare acquired not only during the
study of subjects but also by means of non-forrdaication, environmental impact,
etc. The new Law on Education anticipates the ftionaof ten key competencies,
among which the leading one is the communicativenpmience (CC). The
competence-based approach to teaching L2 encouthget®acher to develop the
primary-school students’ CC in L2 as one of themfactors in learners’ educational
and cognitive activity and their self-realizatiam society. The scientists determine
competence as a dynamic combination of knowledggswf thinking, views, values,



skills, proficiencies, and other personal qualitlest determines an individual’s ability
to perform professional and/or further educati@wivities successfully.

The CC in L2 is defined as an ability to understaddquately concepts expressed
in a foreign language, to express both in speechimmvriting the ideas, thoughts,
feelings, facts and views by listening, speakimegding and writing in a broad range
of societal and cultural contexts. It is determiree skills of direct activity and
intercultural communication in education, at waak/home, and during free time [2;
10-11]. The NUS requires new approaches to teadtirig students and forming their
competence of communication in foreign languageghis manner, we should pay
attention to the psychological factors of speeckebtigpment in primary-school
students.

The current system of learning involves the diveuse of teacher-student
communication through language, which places higgnahds on the development of
children's language. At the age from 6 to 10 yexdds primary-school learners are
mastering the sound composition of words, vocalgullue grammatical structure of
language, understanding of literary language andtenag the written language.
Speaking develops both during spoken interactioth spoken production. At the
beginning of schooling, the child already has aawervocabulary and language
grammar. The learner begins to consciously relatbis speech, thinks about the
correct construction of the utterance, selectapipFopriate word form and intonation.
As the child learns to read and write, the vocatyudaows, the functions of speech are
enhanced, its syntactic structure is improved.

The success of pupils' speech development dependsnamber of factors. The
first factor that influences pupils' speech devsalept is the need for communication.
Therefore, the methodology of speech developmeatildhinclude situations that
determine the motivation of speech and put theestuh front of the need to speak
correctly, provoke his interest and desire to skareething.

need for
communication
learner's appropriate
speech communicative
environment Speech atmosphere
development
meaningul students'
subject life
matter experience

Figure 1. Factors of Speech Development

However, communication is possible only throughwemtional signs, that is,
words, their conjunction and different turns of ege Therefore, teachers need to
submit speech patterns or create an appropriatancaomative atmosphere. The
richness, variety, and correctness of his or hem speech depends largely on the



learner's speech environment. This is the speephrents, relatives, friends, folklore,
fiction, radio and television, cinema and theatet the language of textbooks.

Wealth, accuracy, content of speech depends orethehment of the child's
consciousness with different ideas and concejuts) fhe life experience of the student,
the amount of his knowledge. The learner can tak ar write about what he knows
well. In addition, the subject matter of the corsation should be meaningful to him.
It is also an important factor in the developmehtearners' speech. Learners’ full
speech development can only be ensured by a vwalhpd system for the development
of broadcasting which clearly dispenses materiatabulary, syntax, speech, forms
the ability to build coherent pronunciations.

Therefore, paying attention to learners’ psychalabjcharacteristics will facilitate
the development of students' communication skiils.important task is to form the
ability to apply the acquired knowledge, methodsaciion, experience in new non-
standard situations in order to solve life problefireking into account the theory of
multiple intelligences, we tend to emphasize the oddrama as a means of developing
CC. We believe that a person should feel psychaiphl freedom, have a well-
developed attention and imagination, be able torsonicate, organize themselves for
action - these are indicators of a creative petggndrama provides learners’
involvement in creativity, in which they acquiretiag experience, including
improvisation, which provides the development ofheld's emotional intelligence,
creative thinking, self-awareness and self-efficaitye ability to mobilize others,
Initiative, ability to overcome the barriers, urteemty, and risk to collaborate with
others [4; 16]. In this regard, the problem of depang the communication skills of
younger learners by modeling various communicatgiuations and selecting
appropriate communication strategies deservesatention.
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Figure 2. Benefits of Using Drama in the Classroom

Using drama in L2 lessons makes it possible tougalylovercome the difficulties
in the level of speech development, to cause d@mldo wish to inform something, to
express their opinion and to show their visionhefworld - so there is a desire to learn
independently. We are convinced that the use sfritf@thod contributes to creating for



learners’ multiple opportunities for discovering danmproving their abilities;
approaching real life; building up confidence; cation with oneself, developing a
sense of responsibility.

Drama puts the teacher in the role of supporteahélearning process and the
students can take more responsibility for their d@arning. ldeally, the teacher will
take a less dominant role in the language clas¢etitite students explore the language
activities. In the student-centered classroomryestudent is a potential teacher for
the group. For example, we can use the activity 6Vem 1?” - learners work in pairs
to represent the characters on a particular pageein book. Each pair shows their
mime to the rest of the class, who guess the cteasaand try to remember what they
were saying at the time. Another example of usir e in L2 lesson can be the
activity “What am I telling you?” - two children mie a dialogue and the other children
guess what they could say. For example: the conuative situation “In a restaurant”:

- Are you ready to order?

- Yes, | would like to have pasta and a salad, please
- Anything to drink?

- Orange juice, please. [5; 14, 22]

With the view of considered issues of developingnhpry-school learners' CC in
L2, we have come to the conclusion that diversendriechniques assist in developing
such elements of CC as fluent communication in u2 tb solving the life-problem
situations, as well as learners' interactive skilég develop while cooperation in a role-
play. The third aspect is the ability to express'semotions, thoughts, feelings orally
and non-verbally and understand others. The peispscof our research are to
examine the role of drama as a means of devel@oingnunicative competence in L1.
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