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ECONOMIC, PSYCHOLOGICAL, PEDAGOGICAL AND METHODOLOGICAL BASIS
OF PROFESSIONAL TRAINING OF FUTURE TEACHERS OF PRIMARY CLASSES
IN THE CONTEXT OF IDEAS OF A NEW UKRAINIAN SCHOOL

Abstract. The article analyzes the trends in the change of key competencies required by the
labor market. It is stated that these changes determine the new competencies that must be formed in
the pupils of the school, which in turn changes the requirements for the competencies of the teacher.
The directions of economic reforms of the Ukrainian school are studied and it is shown that these
reforms will lead to an increase in the requirements for primary school teachers and increase the
level of control over his activities from communities, whose funds will be used to finance
educational institutions of each community. Therefore, as a priority area of reforming the Ukrainian
school, a systematic approach to the training of future teachers was proposed, details of the
reassessment of the components of this approach, the content of components and outlined new
requirements for the components of primary school teacher competence. It is proved that the
psychological and pedagogical principles of primary school teacher training and acquisition of
professional competence are a set of interconnected components of the educational process, which
form the need for improvement and interest in the profession; stimulate the education of the
individual. Not only the importance of knowledge and skills, but also the qualities that will ensure
an effective pedagogical process; form a proper self-assessment of the teacher and his objective
assessment of students. Negative factors that may reduce the effectiveness of complex
psychological and pedagogical principles of future teacher training have also been studied. It is
stated that the key prerequisite for these principles should be the formation of a teacher as a person
who loves children, enjoys communication and friendship with them, is able to share their joys and
sorrows, and does not forget how she was a child. The system of methodical approaches of teacher
training is considered and it is specified that it should aim at formation at the future teacher of
aspiration of innovative pedagogical work as a basis of its self-realization. The structure of
methodical approaches in modern conditions is estimated and its transience is indicated. That is,
methodological approaches are only tools in the work of a teacher, and the constant search for
pedagogical innovations for the desire to improve will allow him to choose the right tools from the
set offered to him. The results of the study and the developed proposals will increase the
effectiveness of reforming the New Ukrainian school.
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EKOHOMIYHI, ICUXOJIOTI'O-TIEJAT'OI'TYHI TA METOIWYHI 3ACA/IN
MPO®ECIMHOI NIITOTOBKU MAVBYTHIX YYUTEJIB ITIOYATKOBUX KJIACIB
Y KOHTEKCTI IJIEM HOBOI YKPATHCBHKOI IIIKOJIN

AHoTanis. [IpoananizoBaHO TEHAEHIIl y 3MiHI KJIIOUYOBHX KOMIIETEHIIH, SKUX MOTpedye
pYHOK mpairi. BkazaHo, 110 11i 3M1HH 3yMOBJIIOIOTH HOB1 KOMIIETEHIII1, SIKI MatOTh OyTH chopMoBaHi
y BUXOBAHI[IB IIIKOJIH, 110, Y CBOIO Yepry, 3MIHIOE BUMOTH J0 KOMIIETeHILIN yuuTens. JlocaimkeHo
HampsiIMM €KOHOMIYHUX pedopM yKpaiHCbKOI IIKOMM 1 BKa3aHo, w0 I pedopMu OyayTh
HPU3BOAMUTH /10 30UIBIIEHHS BUMOT JI0 BUMTEIS TIOYATKOBUX KJIACIB 1 3pOCTAHHS PIBHSA KOHTPOJIIO 32
HOro MISVIBHICTIO BiJI TPOMaJ], KOIITU SIKUX OyIyTh CHpsMOBaHI Ha ()iHAHCYBaHHS HaBYAJIbHUX
3aKialiB KOXKHOI rpomMaau. ToMmy sIK MPIOPpUTETHHM HampsiM pedopMyBaHHS YKPaiHCHKOI IIKOJH
OyJ0 3ampONOHOBAHO CHCTEMHHUM MIAX1 y NIATOTOBLI MaiOyTHHOrO BYUTEINS, ETalli30BAHO
HANpsSIMH TIEPEOI[IHKM KOMIIOHEHTIB I[bOTO MiAXOAY, BMICTY KOMIIOHEHTIB Ta OKPECIEHO OCHOBI
BUMOTH JI0 CKJIAJIOBUX KOMIIETEHTHOCTI BUMTENS MOYATKOBUX KiaciB. JloBeneHo, M0 TCUXOJI0Tro-
MeAaroriyHi 3acajyd MiATOTOBKM BUWTENs IMOYATKOBUX KiaciB 1 HaOyBaHHA HHUM mpodeciiiHoi
KOMIIETEHTHOCTI € CYKYIHICTIO B32€MOIIOB’SI3aHUX KOMITOHEHTIB HAaBYAJIbHO-BUXOBHOT'O IPOIIECY,
Kl (OpMYIOTh TOTpeOy BIOCKOHAJIGHHS Ta IHTEpecy 10 mpodecii; CTUMYIIOITh BHXOBAaHHS
ocobucrtocTi. BkazaHo He TUIBKM Ha Ba)KJIMBICTh 3HAHb 1 HABUYOK, a U SIKOCTEH, 5Kl 3a0e3meyaTh
e(eKTUBHMI TMeNaroriyHuii mpouec; cPOpMYyIOTh HAJIEKHY CAMOOIIHKY BYHTENs Ta WOro
00’€KTUBHY OIIIHKY Yy4YHIB. TakoX JOCTI/PKEHO HETaTUBHI UYWHHHUKH, SKI MOXYTh 3HU3UTH
e(eKTUBHICTh KOMIUJIEKCHUX ICHUXOJIOr0-MeAaroriyHuX 3acaj MiArOTOBKH MaiOyTHHOrO BYUTEIIS.
BkazaHo, 1m0 KJIIOYOBOIO TEPEIyMOBOIO BKa3aHUX 3acag Mae OyTh (opMyBaHHS BUMTENS SIK
JIOJIMHU, SIKa JIIOOUTH JITEH, pajie CIUIKYBaHHIO 1 IPYKO1 3 HUMHU, YMIE€ PO3IAUTHTH iXHI pagomt i
Herapasau i He 3a0yBae, K cama OyJa JUTHHOK. PO3IISHYTO CHUCTEMY METOIUYHUX MiTXOIIB
MIJTOTOBKM BYUTENIB 1 BKa3aHO, 1[0 BOHA MOBMHHA MaTH Ha MeTi (opMyBaHHS B MalOyTHHOTO
mejarora IMparHeHHs 1HHOBALiMHOI mexaroriyHoi poOOTH SIK OCHOBM HOro caMmopealiszarii.
[IpoBeeHO OLIIHKY CTPYKTypH METOAMYHUX MIAXOMIB Y CY4YacHHX YyMOBax 1 BKa3zaHO Ha ii
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HIBUIKOILTMHHICTh. TOOTO METOJWYHI MiIXOMU — II€ JIMIIE IHCTPYMEHTH B pOOOTI mejarora, a
MOCTIMHUHN TIONIYK TENIaroriyHruX 1HHOBAIlINA 3a Oa)kKaHHS BJIOCKOHAJICHHS JT0O3BOJUTH HOMY 00paTh
NpaBUIbHI 1HCTPYMEHTH 13 3alpONOHOBAaHOrO0 Homy HaOopy. Pesymbpratu mpoBeneHOTO
JOCIIPKEHHS 1 po3po0JieH1 MPono3uLlii J03BOJATh 30UTBIINTH €(eKTUBHICTh pepopMyBaHHS HOBOI
YKpaiHCBKOI LIKOJIN.

Kniwowuosi cnoea: xommereHili, CUCTEeMHUW Tiaxia, pedopma ocCBiTH, mpodeciitHa
MiAroTOBKa, MallOyTHI BUUTEII MOYATKOBUX KJIACIB.

®opmyi: 0; puc.: 2; Tabm.: 2; 616:1.: 20.

Introduction. The present requires new skills and new personality qualities from the
citizens of the XXI century: initiative, creativity, ability to understand challenges and solve
qualitatively new problems, critically evaluate significant information flows, have their own
emotions and so on. The school must teach to live and create in a new society, to build a new
reality. But the school as an institution that has not been affected by reform for more than fifty years
is not capable of doing all that. Therefore, the ideas of the New Ukrainian School (NUS) were
formulated. The Ministry of Education and Science of Ukraine has adopted the Concept of the New
Ukrainian School [1], which is the main normative document for the implementation of changes in
education and a concentrated presentation of the main ideas of education reform. The legislative
and regulatory framework for school education reforms is also laid down in the State National
Program «Education» (Ukraine of the XXI century) [2], the Law of Ukraine «On Education» [3]
and the State standard of primary education [4]. In accordance with the mentioned Concept and
other normative documents, the reforms of Ukrainian education should be reliably secured,
financial, material and human resources should be prepared. Because the school is not so much
walls and equipment, it is, first of all, students and teachers. Teachers must give the main impetus,
form incentives and meanings to students, and not only for the entire period of teaching and
education at school. Therefore, the main responsibility now lies with the first teachers that the
student meets — primary school teachers. This creates special requirements for the training of these
teachers. An urgent problem in this task is that primary school teachers lack psychological and
pedagogical training to form effective cooperation with students, which makes it difficult to move
from formalized work of the old school to the implementation of cooperation based on trust and
understanding in accordance with the ideology of the New Ukrainian school.

Analysis of research and problem statement. An important contribution to the study and
substantiation of the foundations of the scientific paradigm of NUS was made by: O. Kysla,
T. Landar [5], G. Tereshchuk [6], A. Voitovith [7], N. Nychkalo [8] and others. Applied aspects of
primary school teacher training in the context of this paradigm are studied by A. Czyz,
D. Svyrydenko [9], N. Shashkova et al [10], [. Kucherak [11], M. Netreba, [.Timofieieva [12], This
problem has also been studied by foreign scientists Z. Kieliszek [13], S. Rudenko, C. Zhang,
I. Liashenko [14], O. Ozbek [15], E. Eriksson, R. Thornberg [16], J. Lavonen [17] and others.
Assessing the work of these scientists, it should be recognized that the problem of professional
training of primary school teachers in the context of the ideas of NUS in its various aspects is
insufficiently studied, which requires further work in this direction. The importance of this task led
to the choice of purpose, tasks and direction of scientific work, the results of which are presented in
this article.

Unsolved aspect of the problem. The reforms declared by the restructuring of NUS in the
conditions of permanent crises and challenges of today require constant adaptive revision of
psychological, pedagogical, economic and methodological principles of training primary school
teachers.

The purpose of the article. The purpose of the study is to identify trends in key
competencies that the school should form for the successful adaptation of students in society, the
needs of the labor market, and to formulate on this basis requirements for the components of the
competence of primary school teachers. The priority is the formation of a systematic approach in
the training of future teachers, identifying the components of the training system, their content and
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requirements for psychological, pedagogical, economic and methodological principles of primary
school teacher training.

Research results. The success of the world’s leading countries is determined primarily by
the policy of investing in education [14; 16; 17]. The consequence of this is the advanced
development of technology and economy in these countries. The situation with the financing of
education in Ukraine has so far been characterized by non-transparent allocation and expenditure of
funds, which has reduced its efficiency. World experience indicates the need for public control in
this area [14]. According to the main indicators, the volume of public expenditures on education in
Ukraine is significant. Comparison of the dynamics of expenditures on secondary education in
2018, 2019 and in terms of two regions — Odessa, with the lowest average expenditures per student
and Kirovograd, with the highest value of this indicator (7able I). Subventions from the state
budget for the needs of NUS began in 2018 and the analysis shows their divergence by region in
specific terms by more than 15%, which indicates the presence of unequal conditions in which both
students and teachers are placed.

Table 1
Comparison of expenditures on secondary education and NUS subventions
Ne Parameter 2018 2019
B Odessa Kirovograd | By country Odessa Kirovograd By country
1 Number of schools 731 310 14771 - - 14175
2 Eﬁﬁzﬁdm@s of schools, UAH 4.6761 2.259 82.8 5.4175 2.5567 94.0
3 | Number of students 251752 91513 3883605 258273 93596 3962979
4 éze}rlage expenses per student, 18574 19245 21320 20329 26770 23083
5 | Number of teachers 22079 10653 424850 23900 11174 436486
6 Number of students per teacher 8.4 8.6 9.14 10.8 8.4 9.0
7 |, | Intotal, UAH billion 0.080896 0.034803 1.369 0.070233 | 0.0295904 1215
8 |8 | For one student, UAH 321.33 380.31 352.5 273.9 316.15 306.6
9 |5 ‘Za For one teacher UAH 3663.9 3267.0 32223 2938.6 2648.15 2783.6
n =

Source: it was summarized by the author using [18].

In 2020, subventions from the state to local budgets for NUS increased by 17%. The
consequence of this will be the strengthening of the role of local communities in financing
education and public attention to the acquisition of quality professional staff for the school. The
financial and social motivation of teachers will increase while strengthening the control of
communities over the educational process and increasing the requirements for the competence level
of primary school teachers. This process began with the introduction of EIT, when rural
communities realized the need to raise the quality of education and upbringing of their children as
the students of rural schools were mostly unprepared to compete with the graduates of urban
schools. This necessitates a radical reform of the budget process, in particular, the allocation of
subventions. The solution to this problem is a formula approach to the allocation of subventions to
equalize the educational level of the school in different territorial communities and the
implementation of the principle of «money follows the child» [5]. The result is increased
competition from various educational institutions, including private ones. It also increases the
opportunities for material incentives for primary school teachers, but at the same time, will increase
the level of requirements for the effectiveness of his work and the results achieved. Since the
effectiveness of the teacher depends on the level of his competence and his ability to form a set of
competencies of students, due to the State Standard of Primary Education, the task of analyzing
these competencies arose. Today, as the research and analysis of literature sources showed, there is
a significant dynamic in the key competencies that the labor market demanded in the past and which
will be needed in the coming years. The trend towards the transience of key competencies was first
noted by analysts at the World Economic Forum in Davos in 2016 [6]. These competencies should
be formed by a modern school (7able 2), which requires changes in the system of primary school
teacher training, its components and their content (Fig. /).
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Table 2
Changes in the ranking of key competencies that the school should form
Position in the ranking
Ne Name of competence 2015 2020
1 Ability to formulate and solve complex problems 1 1
2 Ability to critically interpret the provided information 4 2
3 Establishing interaction in the team 2 5
4 Creativity 10 3
5 People management 3 4
6 Emotional intelligence - 6
7 Evaluation and decision making 8 7
8 Service orientation - 8
9 Negotiation 5 9
10 | Cognitive flexibility - 10
11 | Benefit orientation 7 -
12 | Active listening 9 -
13 | Quality control 6 -
Source: it was summarized by the author using [4; 6; 9; 19].
The system of training future primary school teachers
S
Components
General training Special vocational training Personal training
n— u g— The content of
Methodclogical and Methodical and Formation of the teacher's he components
developmental psycholugtcal- personality and his self-
pedagogical determination

Fig. 1. Primary school teacher training system, its components and their content
Source: it was summarized by the author using [1—4].

Psychological and pedagogical principles of primary school teacher training and acquisition
of professional competence are a set of interconnected components of the educational process,
which form professional development and interest in the profession in future teachers; stimulate the
increase of personal training — not only knowledge and practical skills, but also, first of all,
qualities as a necessary component.

The consequence of this is the need to change the components of the competence of the
teacher, first of all, the primary school teacher, who forms a system of student incentives (Fig. 2).
The expediency of this is also determined by the need to change competencies in the projected labor
market and the challenges facing education, with the beginning of macroeconomic reforms in
Ukraine [19]. It is also necessary to take into account the experience of developed countries, in
particular, the recommendations of the EU Council developed by leading analysts on key
competencies necessary for the realization of personality, demand in the labor market, appropriate
social engagement and social adaptation [20].

5 2 6 ISSN 2306-4994 (print); ISSN 2310-8770 (online)



FINANCIAL AND CREDIT ACTIVITIES: PROBLEMS OF THEORY AND PRACTICE 2021 N2 3 (38)

Ability to plan and implement the educational process using personality-
oriented and competency-based approaches based on the latest teaching

methods
Components of Ability to erganize an environment that 15 psychologically comfortable
the for children and motivate students to learn
competencies T . . 4. ca i eae o .
- Ability to organize partnerships with students’ famiiies to effectivel
of primary Y £ p p y

unleash the potential of the child's abilities

S{'I"I nn] tea {'I"IP‘.TH

Awareness of the need for self-improvement and the ability to implement
it on the basis ol relevant self-assessment from a professional and
personal point of view

Ability to instill in oneself and students respect for human rights,
democratic, national and universal values

Fig. 2. Components of the competencies of primary school teachers
Source: it was summarized by the author using [4—38].

These qualities are a guarantee that will ensure the effective implementation of the
pedagogical process; will form a relevant self-assessment of the future teacher and his objective
assessment of students. Negative factors that can reduce the effectiveness of a set of psychological
and pedagogical principles of training can be established stereotypes of both the future teacher and
his teacher; formalism of the educational process; the presence of socio-cultural problems,
consistent with the formation of motivation and values of future teachers. The implementation of
these principles should form not only a teacher and an educator, but also a consultant and a manager
for students. But the main task of training teachers and, above all, primary school teachers, is,
according to the old but still true definition of V. Sukhomlinsky, to form a person who loves
children, enjoys communication and friendship with them, is able to share their joys and sorrows,
and, by definition of J. Korczak, does not forget how he (she) was a child. The system of
methodical approaches to teacher training should be aimed at forming respect for the child’s
personality in the future teacher and, above all, the desire for innovative pedagogical work as a
basis for his self-realization. The structure of these methodological approaches in modern
conditions is quite fleeting — gaming [9], information [11], feedback in the classroom [16], the
«immersion» method, differentiated learning and so on. Today, special attention is paid to the
method of overcoming cognitive difficulties in the learning process using the creative activities of
the team. This method is one of the basic in the so-called «partnership pedagogy». But we should
not forget that methodological approaches are only tools in the work of a teacher. And only the
constant search for pedagogical innovations with internal incentives for improvement will allow the
future teacher to choose a set of tools that will give him effective professional and personal
realization.

The basis on which the methodological, psychological-pedagogical and methodological
principles of primary school teacher training should be built are: changing the identity of the School
as a system (see Fig. 1), which will include rethinking its role in society by both government and
the public; multifunctionality of the School and the growth of its importance in social and cultural
adaptation, fostering an active social engagement, cognitive flexibility, emotional intelligence, the
ability to critically interpret information and identify relevant parts of it, to formulate and solve
complex problems; principles of EDC / HRE (Education for democratic citizenship / Human rights
education).
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The principle of EDC covers not only the educational process, but also informational and
practical activities aimed at developing children’s adaptive skills and understanding of processes in
society and nature, attitude to these processes and behavior that would ensure the need to protect
democratic values and the rule of law. The EDC approach is also useful as it formalizes the
expansion of the educational process to the process of forming a worldview, which should become
fundamental in changing the identity of the School. The principle of HRE is a comprehensive
approach to the formation of worldview values on human rights and fundamental freedoms in every
aspect of public and private life, that is, the education of a Person.

Conclusions. The study found that with the transience of key competencies needed by the
labor market, the requirements for appropriate competencies of students change. Therefore, a
system of training future primary school teachers, its component composition and component
content were proposed. The specified system is directed to the formation of the necessary
components of competence of the primary school teacher. Psychological, pedagogical,
methodological and economic principles of teacher training for the formation of the necessary
competencies are analyzed and specific approaches for their improvement are proposed. This will
increase the efficiency of reforming the Ukrainian school.
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