C.C. Kaninina. The Functions of Computer Assisted Language Learning in Formation of Linguistic and Communicative
Competences

YK 316.257
C.C. Kauinina,
acripaHT
(HamionanpHii niHrBicTMuHMi yHiBepcuret, M. KuiB)

THE FUNCTIONS OF COMPUTER ASSISTED LANGUAGE LEARNING IN FORMATION OF
LINGUISTIC AND COMMUNICATIVE COMPETENCES

Y cmammi suceimneni cyuacni — OixegiopucmcoKuil, KOMYHIKAMUBHUL Ma iHMe2posanuil — nioxoou 00 Komn'romepuso-
8AH020 HABUAHHA THUOMOBHO20 CNIIKYB8AHHA (IK MOBHOI, MAK | MOBIEHHEBOI KOMNemeHYill) Ha 0CHO8I 8UOIeHHA (YHK-
yill, AKi bepe Ha cebe KOMN'IOMepP y HABYANLHOMY NPOYeci, d came: HACMABHUKA, cmumyay i 3acody. Ilooano xapaxme-
PUCMUKU CYHACHUX KOMI'TOMEPHUX NPOSPam AK 01 (POpMY6anHs MOGHOI (epamamuyHoi, 1ekcudHol, honemuunoi) i
MOBIEHHEBOT (AyOII08AHHA, YUMAHHS, NUCLMO) KOMNEMEHYill 3 AH2NICLKOL MOBU, MAK i npozpam 0ist NOOAIbUIO20 800-
CKOHANeHHsI HaDYMUX HABUYOK | GMIHb.

This article provides a brief overview of how cortgrs have been used and are being used for langeageing
and aimgo focus not on a technical description, but rathethe pedagogical questions that teachers havedesed
in using computers in the classroeno develop students’ linguistic and communicateenpetence, to stimulate stu-
dents' critical thinking, imagination, creative tmg. The history of CALL (computeaissisted language learning) sug-
gests that the computer can serve a variety of fasdanguage teaching. It can béuaor which offers language drills
or skill practice; astimulus for discussion and interaction; ort@ol for writing and research. With the advent of the
Internet, it can also be a medium of global commatidn and a source of limitless authentic materidk the use of
telecommunication technologies for teaching purpaserepresented by behavioristic, communicatiméergrative
CALL [1;2;3;4;5], in this article we intend to agak the functioning of computasssisted language learning pro-
grammes for both teaching language aspects andfgreommunicative skills, as the effectiveness #iL.C cannot
reside in itself but only in how it is put to u#nd the use of the computer does not constitutethaod, it is a facility
in which a variety of methods, approaches, and gagiaal philosophies may be implemented

In behavioristic CALL the computer (as tutor) serves as a vehictedfdivering instructional materials to the stu-
dent, programmes entail repetitive language diltenputer is ideal for carrying out repeated draisice the machine
does not get bored with presenting the same mhtedhsince it can provide immediate Fodgmental feedbackd
computer can present such material on an indivizeglbasis, allowing students to proceed at their pace and free-
ing up class time for other activities

Communicative CALL focuses more on using forms rather than anftrms themselves; teaches grammar implic
itly rather than explicitly; allows and encouraga#adents to generate original utterances rather jilnst manipulate
prefabricated language; does not judge and evalhatstudents nor reward them with congratulatoegsages, lights,
or bells; avoids telling students they are wrond erflexible to a variety of student responsegsute target language
exclusively and creates an environment in whichgighe target language feels natural, both on &hithe@ screen; and
will never try to do anything that a book can dstjas well.

Integrative CALL is based on two important technological depehents of the last decadaultimediacomputers
andthe InternetMultimediatechnology allows a variety of media (text, gragshisound, animation, and video) to be
accessed on a single machine. What makes multinesdia more powerful is that it also entails hypetiae

Hypermedia provides a number of advantages fordagg learning. First of all, a more authentic leagrenviron-
ment is created, since listening is combined wéiirsg, just like in the real world. Secondly, skédire easily integrated,
since the variety of media make it natural to camhieading, writing, speaking and listening inrayk activity. Third,
students have great control over their learning;esthey can not only go at their own pace but eretheir own indi-
vidual path, going forward and backwards to différparts of the programme, staying on particulgeats and skip-
ping other aspects altogether. Finally, a majomathge of hypermedia is that it facilitates a pplecfocus on the con-
tent, without sacrificing a secondary focus on leaage form or learning strategiédut we should admit that today's
computer programmes are not yet intelligent encieghe truly interactive. There are no programmes &b under-
stand a user's spoken input and evaluate it nbfgusorrectness but also or appropriateness; @btdagnose a stu-
dent's problems with pronunciation, syntax, or esagd then intelligently decide among a range ¢ibop (e.g., re-
peating, paraphrasing, slowing down, correctingdiogcting the student to background explanatioG®mputer pro-
grammes with that degree of intelligence do nastexind are not expected to exist for quite a koimg. Artificial intel-
ligence of a more modest degree does exist, butfiieds are available to apply research to the laggclassroom.
Multimedia technology as it currently exists thudyopartially contributes to integrative CALL. Ugiimultimedia may
involve an integration of skills (e.qg., listeningthvreading), but it too seldom involves a more artgnt type of inte-
gration-integrating meaningful and authentic communicatitto all aspects of the language learning curricul&or-
tunately, though, another technological breakthhoisghelping make that possibl@lectronic communication and the
Internet.

The Internet Computermediated communication (CMC), is probably the singbmputer application to date with
the greatest impact on language teaching. Forirtetime, language learners can communicate dyrdoexpensively,
and conveniently with other learners or speakertheftarget language 24 hours a day, from schooikwor home.
This communication can be asynchronous througlstseth as electronic mail-¢eail), which allows each participant
to compose messages at their time and pace, @nitbe synchronous. It also allows not only-tmene communica-
tion, but also on¢o-many, allowing a teacher or student to share aageswith a small group, the whole class, a part-
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ner class, or an international discussion list mfidreds or thousands of people. Computediated communication
allows users to share not only brief messagesalsatlengthy documents--thus facilitating collaltimeawriting. Using
the World Wide Wepstudents can search through millions of files atbthe world within minutes [6;7;8].

Behavioristic, communicative, intergrative CALL repent computer astator to formlinguistic competence:

Grammar. CALL Programmes designed for teaching grammar areldrill and practice on a single topic (Irregular
Verbs, Definite and Indefinite Articles), drills ca variety of topics Advanced Grammar Series, English Grammar
Computerized | and )J) games Code Breaker, Jr. High Grade Builderand programmes for test preparati@® (
TOEFL SWE Grammafest$. Grammar units are also included in a number ofetmensive multimedia packages
(Dynamic English. Learn to Speak English S¢ries

Pronunciation. Pronunciation programme$qunds American, Conversatigngenerally allow students to record
and playback their own voice and compare it to @ehoSeveral comprehensive multimedia prografisihand Ac-
cess,The Lost Secrtnclude similar features.

Vocabulary. This category includes drill and practice progrg®gnonyms multimedia tutorialsEnglish Vocabu-
lary), and gamesHangman, Scrabb)eAlso useful are several reference and seardbiolg (such as concordancers)

As for communicativeompetence, CALL may be used to form both recepivd reproductive skills:

Listening. This category includes programmes which are spadlfi designed to promote secelashguage listen-
ing (Listen!), multi-skill drill and practice programsTQEFL Mastery, multimedia programs for second language
learners Accelerated English, Rosetta Sthrend multimedia programs for children or the gahpublic Aesop's Fa-
bles,The Animals).

Reading. This category includes reading programmes desifpreeinglish learnersReading Adventure) and tuto-
rials designed for children or the general publita¢Reader, Reading Critically, Steps to Compretmmsand games
(HangWord. Also included are more general educational mogrs which can assist readinjdvajo Vacation, The
Night Before Christmgs Text reconstruction programmes allow studentsémipulate letters, words, sentences, or
paragraphs in order to put texts together. Theybeansed to support reading, writing, or discussictivities. Popular
examples includé&clipse, Gapmaster, Super Cloze, Text Tanglersamdle Up

Writing. Most software for supporting writing falls undeet@omputer a3 ool category. Exceptions include tuto-
rials such asSentence Combining, SentenceMaker, and Typing.Tutor

The computer astimulus category includes software which is used not solas a tutorial in itself but to generate
analysis, critical thinking, discussion, and writirOf course a number of the abawentioned programmes (e.dhe
Animals, Navajo Vacation, Night Before Christinaan be used as a stimulus. Especially effectiveafstimulus are
programmes which include simulations. Exampleshéf tatter group includeéondon Adventure, Oregon Trail, Sim-
City, Sleuth, Crimelab, Amazon Trail, Cross Cour@gnada/USA, and Where in the World is Carmen Sagodi

The most common use of computettad, and probably the most common use overall of thepedger for language
learning, is word processing. High quality prograesniikeMicrosoft Wordcan be useful for certain academic settings.
Programs such aslarisWorksand MicrosoftWorksare simpler to learn and still have useful feaugmpleTexand
TeachTexare simpler yet and may be sufficient for manyriess.

Grammar checkerée.g., Grammatik) are designed for native speakedsthey typically point to problems believed
typical of native speaker writing (e.g., too mude wf passives). They are usually very confusingnguage learners
and are not recommended for an CALL context.

Concordancingsoftware searches through huge files of textdgdalorpora) in order to find all the uses of a-par
ticular word (or collocation) [9;10]. While very ofusing for beginners, concordancers can be a wéuldeol for ad-
vanced students of language, linguistics, or litee Oxford's MicroConcoril The program includes as an optional
extra several large (total 1,000,000 words) takemfBritish newspapers.

A number of tools exist to help students work oeirtkvriting collaborativelyon computers linked in a local area
network. The most popular among language teacleBaédalus Integrated Writing Environmenthich includes
modules for reatime discussion, word processing, electronic naait] brainstorming, as well as citation software and
dictionary. Other programs with some similar featuareAspectsandMacCollaborator

Not every teacher is a programmer. If the authopnggramme demands too much of the teacher, ibisvery
likely to be widely implemented. Producing CALL redgls requires in any case an extra time investninern you can
better spend the time on pedagogical issues tharyiimg to solve technical problems. This meang tfwu need to
know which kind of technical possibilities you hafee authoring CALL materials. But, undoubtedly,eoshould keep
in mind pedagogy first, technology second.

Firstly, it is essential when creating CALL matésjahat the element which is in control at all ésnshould be the
pedagogy, which in turn is driven, naturally, bg gtudent's learning requirements. It is all tosyda forget this and to
lapse into being conditioned into what to placedesa piece of CALL material by technical considienss, and even
by the limitations of the programming system beusgd. This is a truly fundamental question, andadlpm which
has remained over the years of software developrehnical dependence is all too often cited aguskfication for
poor methods, even where complex authoring toole baen employed.

Secondly, a potential CALL material creator shatdasider carefully the difference between compinigractivity
and pedagogic interactivity. Computers may seery pewerful, and modern authoring systems extrenseiyplex,
but in essence all they do, with certain exceptid$o make choices and present material. Thegr affany ways of
achieving this interactivity, but the true creatiees must come from the pedagogic side. Thesesaenttlly ques-
tions concerning the design process, and we waulgchasise that the undertaking of a sound and caenpiiial de-
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sign document is just as important when settingtouise CALL materials as it is when designingddrigh level pro-
grammer within a large and costly project.

The purpose of the CALL activity is rather to stilagl students' discussion, writing, or critical Kiirg, so there is
no doubt that CALL research is a promising one iamgbes hand in hand with teaching practice. Thesgesctives of
CALL development are not only in authoring softwaré in creating technologies for its use in theesstoom as well
as adaptation for different age groups. Softwaed fer these purposes include a wide variety ofjnmme, those
who expecto get magnificent results simply from the purchakexpensive and elaborate systems will likelydisp-
pointed. But those who put computer technologys®e im the service of good pedagogy will undoubtditig ways to
enrich their educational programme and the learapmprtunities of their students
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Karununa C.C. @ykHyuu Komnoromepu3uposannozo ooyuenus 0/is opmuposanus sa3vlKo6oii u peueeoil Komne-
menyuil.

B cmamwve npedcmasnenvi cogpemenvie — OUXeUSUOPUCCKULL, KOMMYHUKAMUBHBIN U UHMESPUPOBAHHbIN — NOOX00bL K
KOMNbIOMEPUIUPOBAHHOMY 0OYYEHUIO UHOSZBIYHOMY 00UWEHUI0 (KAK A3bIKOGOU MAK U pe4edoll KOMRemeHyull) Ha OCHOge
ablOeeHUs YyHKYULL, KOMOpble GbINOIHAEN KOMIbIOMED 6 Y4eOHOM npoyecce, a UMEHHO: HACMABHUKA, CIMUMYIA U
cpeocmaa.

Kalinina S.S. The Functions of Computer Assisted Language Learning in Formation of Linguistic and Communica-
tive Competences.

This article deals with behavioristic, communicatiintergrative approaches towards computer assikiaguage
learning in formation of linguistic and communisaticompetences basing on main functions of computee
teaching process: a tutor, a stimulus, a tool.



