Zhytomyr Ivan Franko State University Journal. Pedagogical Sciences. Vol. 4 (119)

Bicrux 2Kumomupcorozo 0epiagHoz0 YHigepcumemy imeHi Isara dpanka.
ITeoazoeiuni Hayku. Bun. 4 (119)

Zhytomyr Ivan Franko State University Journal.
Pedagogical Sciences. Vol. 4 (119)

BicHuK 2KUTOMUPCHKOTO JAepP3KaBHOTO
yHiBepcuteTy iMeHi IBana ®panka.
[Temaroriuni Hayku. Bum. 4 (119)

ISSN (Print): 2663-6387
ISSN (Online): 2664-0155

UDC 37.014.3:373.3:376-056.36
DOI 10.35433/pedagogy.4(119).2024.11

FEATURES OF ORGANIZING INCLUSIVE EDUCATION IN PRIMARY SCHOOL
IN THE CONDITIONS OF NUS

I. M. Savchuk®, S. L. Yatsenko**

The article provides a theoretical analysis of the problem of organizing inclusive education for
children with special educational needs (SEN) who study in primary school in the conditions of the
New Ukrainian School (NUS).

The basic laws that ensure the inclusion of children SEN in the educational process in the
conditions of a general secondary education institution, considering their characteristics and
individual needs, are analyzed.

It is noted that one of the obstacles to the full inclusion of a child in the educational process is the
insufficient level of development of the necessary competencies of primary education teachers in the
field of inclusion, namely: incomplete, unsystematized ideas about the peculiarities of the
psychophysical development of children with special educational needs; insufficient mastery of
psychological methods and techniques of pedagogical communication with such children; lack of
formed skills and abilities in selecting methods and techniques of working with children with special
educational needs; imperfection of the tools that ensure the effectiveness of inclusive education;
knowledge about ensuring the comfort and adaptation of the child to school.

The main stages of organizing an inclusive educational environment in a general secondary
education institution are identified. They includes four stages: motivation (the child's desire to study
in a specific general secondary education institution), organization (actions of the head of the general
secondary education institution), psychological and pedagogical support (creation of a team of
psychological and pedagogical support) and implementation (creation of an inclusive educational
environment, selection of methods and techniques for implementing inclusive education).

The information presented in the article will help in the process of designing a high-quality and
comfortable educational process for children with special educational needs in primary school in the
conditions of the NUS.
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OCOBAHBOCTI OPI‘AHI%AI.II'I' IHKAIOSHBHOI'O HABYAHHS B
IIOYATKOBIH IIIKOAI B YMOBAX HYIII

I. M. CaBuyk, C. A. Sluenko

Y emammi 30ilicHeHo meopemuuHuil aHai3 npobremu op2aHi3ayii IHK/II03UBHO20 HA8UAHHSL 0imell
3 ocobausumu ocgimHIMU nompebamu, SKI HAGUAOMbCS Y NOUAMKOSIU WIKOIL 8 YMo8ax HOE0L
YKpaiHCbKOi WKOAU.

IIpoaranizoeaHo 6a308i 3aK0HU, WO 3abe3neuytoms grroueHHs oimeti 3 OOII 8 ocgimHili npoyec 8
ymoeax 3axnady 3a2a1bHoi cepedHbol ocgimu 3 YpaxyeaHHsm ix ocobnusocmeti ma iHOUBIOYAIbHUX
nompeob.

3asnaueHo, uio o00HIiE 3 nepeulkol O/t NOBHOUIHHO20 8KJIIOUEHHSsT OUWMUHU 8 OC8IMHIl npoyec €
Hedocmammill pieeHb pPo3sUMKY NOMpIOHUX KOMnemeHmHocmell yuumesie nouamikogoi oceimu &
2any3i IHK031l, a came: HeNno8Hi, HeCUCMeMamu308aHI Ysi8/LeHHSL NPO 0COOUBOCMI NCUXODIZUUHO20
possumky oimeti 3 0coOAUBUMU OCBIMHIMU nompebamu; HedoCmamHe 80JI00IHHSL NCUXOJI02IUHUMU
Mmemooamu ma NPUiomamu nedazo2iuHoi KOMYHIKAYl 3 makumu 0imbmu; 810CYMHICMb CPOPMOBAHUX
YMiHb | HaBuuok nidbopy memodie ma npuiiomie pobomu 3 OimbMuU 3 0COOAUBUMU OCBIMHIMU
nompebamu; HeOOCKOHANICMb IHCMpYMeHmapito, wo 3abesneuye egeKmueHicms IHKI3USHO20
HABUAHHSL; 3HAHb UL000 3abe3neueHHs Komgpopmy ma adanmauii OUmuHU 00 WIKOU.

BuoKxpemnieHO OCHO8HI emanu Op2aHi3auii IHK/I03UBHO20 OCBIMHBLO20 CepedosULd 8 YMOB8AX
3aKnady 3a2anbHOL cepedHboi 0Cc8imu, Ul0 8KIIOUAE UOMUPU emanu MOmueayis (baxarHs oumuHu
Haguamuce Yy KOHKpemHoOMYy 3aKknadl 30a20/16HOi cepedHboi oceimu), opzarizauis (0ii KepisHUKA
3aK1a0y 3a2a/16HOI cepedHbOi 0ceimu), NCuxo1020-nedazoziuHe 3abe3neueHHst (CMmeopeHHsT KOMAHOU
NCUX01020-Ne0a202IUH020 CcYnpogoldy) ma peanizauisi (CMEOpPeHHsT IHK/H03UBHO20 OC8IMHBO20
cepedosuuia, niobip memoodie ma npuiiomie peanizayii IHK/1H03U8H020 HABUAHHSL).

Buxnaoderne y cmammi donomorke y npoyeci nobyoosu sIKiCH020 ma KOMGOPMHO20 0C8IMHBLO20
npouyecy oas dimeti 3 0ocobausuUMU OCc8IMHIMU nompebamu Yy nouamrosiil kol 8 ymoeax HYIIIL

Knrwuoei cnoea: Mosio0wull WKIIbHUL 8iK, 0imu 3 0cobausumu oceimHimMu nompebamu,
IHIKII03UBHO-PECYPCHUTL UeHMp, THKIH03UBHA 0C8IMA, IHKIH03UBHE HABUAHHSL, IHK/IHO3UBHUIL KLAC.

Introduction of the issue. In the
process of development of modern

IIocTaHOoBKa mpobaemu. Y 1iporieci
PO3BHUTKY Cy4aCHOTO YKPaiHCBKOTO

Ukrainian society, considerable attention
is paid to the humanization of the
education system and the definition of new
guidelines that include the needs and
capabilities of the individual, considering
their characteristics. Modern pedagogical
theory and practice prioritize the
orientation to the child's personality, their
interests, needs, natural potential, unique
subjective  experience and individual
characteristics. In this context, the need to
ensure equal opportunities for children
with special educational needs (SEN), the
number of which is constantly growing, is
of particular importance, which is due to:
heredity; the state of ecology
(presence/absence of pollution), which
affects the fetus during pregnancy or leads
to general intoxication of the mother's body
during pregnancy; the progress of the
growth of chronic forms of pathology and
diseases of allergic origin; an increase in
the frequency of complications of viral and
parasitic diseases (diphtheria, polio,

CYCIIiABCTBa 3HA4YHA yBara IIPUIIASIETHCS
TyMaHi3allii CHCTeMH OCBiIiTHU Ta BU3HAYEHHIO
HOBHX OPIEHTHPIB, sIKi BKAIOYAIOTH ITOTPEeOH
Ta MOKAHMBOCTI OCOOHMCTOCTI 3 ypaXyBaHHIM
ii ocobauBocreit. CydacHa mnemaroriyHa

TEOpid Ta  IpakTUKa  [IPIOPUTETHUM
3aBJAaHHAM BH3HA4Ya€ Opi€HTAallilo Ha
OCOOHCTICTL OUTHUHH, ii iHTEpecH, IoTpedH,
IIPUPOIHUH IIOTEHIlian, YHIKaAbHUH
Cy0'eKTHHMH  [OCBiL Ta  IHOAWBIAyaAbHi
0COOAMBOCTI. ¥Y IIhOMYy KOHTEKCTi 0COOAMBOI
3HAYYIIOCTI HabyBae HEeoOXiAHICTh

3abe3rieyeHHa pPIBHUX MOXKAUBOCTEH [As
aiTeit 3 0cOOAMBHUMH OCBITHIMH ITOTpebaMu,
KIABKICTE SIKHX IIOCTIHHO 3pocTae, 10
3YMOBAIOETBCS: CIIaZIKOBICTIO; CTaHOM
€KOAOTii (3a0pyAHEHHSI), 1110 BIIAUBAE Ha TIALL
mifi 9ac BariTHOCTI abo TPHU3BOAUTH [0
3araAbHOi IHTOKCHKAIIl OpraHiaMy MaTepi B
mepion BariTHOCTI; IIPOTpPECy 3POCTaHHS
XpOHIYHUX (POPM TIIaTOAOTii Ta XBOPOD
AAeprivHOTO0  TIOXO/KEHHS;  30iABIIIEHHS
4aCTOTH YCKAQIHEHDb BipyCHHX i
napasuTapHUX 3axXBOpIoBaHb (audrepii,
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tuberculosis, etc.); negative factors that
create a background for the development of
deafness, blindness, problems with the
musculoskeletal system; poor nutrition,
which leads to vitamin deficiency and
harms the development and healthy
growth of the body; war, which cripples
children both mentally and physically,
forces them to flee their homes in search of
protection. These categories of children
need special support, understanding, and
assistance in all areas of life.

There is a need to organize accessible
education for such children in a special
inclusive educational environment of
primary, secondary, and higher education,
which will ensure continuity and create
equal opportunities for self-realization for
all subjects of the educational process.

Building a high-quality educational
process requires the development of new
standards, support programs, the selection
of effective methods and means, and
effective educational strategies.

Current state of the issue. Scientists
have been working on a wide range of
problems of children with SEN in
educational institutions. In particular,
researchers such as N. Panhelova [14],
Zh. Kozina study the features of the
physical sphere of children with special
educational needs [8]; L. Ren studies the
emotional-volitional sphere of children
with SEN [13]. N. Vasylenko investigates
possibilities of reforming the system of
modern educational institutions and
conducts analysis of the main aspects of
socio-pedagogical work with children with
special needs in the conditions of
educational inclusion [1]. Important for our
study is the scientific work of I. Shulha,
who deals with the problems of socio-
psychological support of students. The
scientist considers the goal of socio-
pedagogical work in an educational
institution in the conditions of educational
inclusion to be the creation of situations in
which students with SEN acquire
knowledge and skills to successfully solve
their own problems. To do this, they use
their own resources and those of their
social environment, which has a positive
impact on the process of their education,
upbringing, and development [15].

TIOAIOMIEAITY, TyOepKyABO3Yy TOIIIO);
HeraTUBHI (pakToOpH, IO CTBOPIOIOTH (POH
J[IAST PO3BUTKY TAYXOTH, CAIMIOTH, ITpobaeM 3
OIIOPHO-PYXOBHM  arapaToM;  HedKiCHe
Xap4uyBaHHS, III0 IIPHU3BOAUTH A0 AEDIIIUTY
BiTaMiHiB Ta MIKOOAUTHL PO3BUTKY Ta
3/IOPOBOMY POCTy OpraHiamy; BiliHa, II0
KaAldUTh [iTed SIK MICUXIYHO, TaK i (Pi3HYHO,
3MYIIye iX TiIKaTH 3 PiAHOIO AOMY B IIOIIyKax
zaxucty. Lli Karteropii miTeli moTpeOyrOTH
0COOAMBOI MiATPUMKH, PO3YMiHHS, JOIIOMOTH
B yCix cdpepax KUTTS.

Bunukae HEeOOXiAHICTE opranizartii
OOCTYITHOTO HAaBYaHHA TaKHX MOiTed B
0COOAMBOMY  iHKAIO3UBHOMY  OCBITHBOMY

CEepPEeNOBHUII ITOYATKOBOI, CEpeIHBOI Ta BUIIIO]
OCBiTH, IO 3a0€3[eYNUTh HENEePEePBHICTb Ta
CTBOPEHHS pPIBHUX MOXKAWBOCTEH  [OAs
caMopeaaizamii Bcix CyO0’€KTiB OCBITHBHOTO
IIPOLIECY .

[ToObyzmoBa SIKICHOTO OCBIiTHBOTO ITPOLIECY
BUMara€ po3pobKW HOBHUX CTaHOApPTIB,
mporpaM 3abe3nedeHHs, 3aiCHeHH Tiabopy
ePEeKTUBHUX METO/IiB Ta 3acobiB,
e(pbeKTUBHUX OCBIiTHIX CTpaTerii.

AHaaiz ocraHHIX ZmocaAimkeHp i
nybaikauiii HaykoBIili mOpalifoloTb Haf
LIIMPOKUM CIIEKTPOM [pobaeM gitedt 3
0COOAMBHIMU OCBITHIMH ITOTpebaMi B yMOBax
3aKAaly OCBiTH. 30Kpema, TaKi JOCAITHUKY,
aK H. ITanreaoBa [14], XK. Kozina
JOCAIIKYIOTE 0COOAMBOCTI (piznuHOi chepu
aiTet 3 0OCOOAMBHUMH OCBITHIMH IIOTpebaMu
[8]; A.Penb BuBYae eMOIlilfHO-BOALOBY
chepy miTei 3 0OCOOAMBHMMHU  OCBiTHIMH
notTpedbamu [13]. H. BacuaeHko -
MOZKAWBOCTI pecdopMyBaHHS CUCTEMU
CydaCHHMX 3aKAaiB OCBITH Ta aHaai3
OCHOBHUX AacCIIEKTiB COLiaAbHO-II€NArOTiYHO]
poboTH 3 AITHEMH 3 0COOAMBHMH ITOTPEOAMH B
yMOBax iHKAO3i1 [1].

BaxkauBUM [Ag HAIIOTO MOOCAIMXKEHHS €
HayKOBHUH J0pOoOOK I. lllyabry, dKa
3afiMaeTbCa npobaemaMu COLIiaABHO-
IICUXOAOTIYHOIO CyIIpoBoAy V4HIB. Metoio
CoLliaABHO-TIEaroriyHoi PobOTH B 3aKAami
OCBITH B YMOBaX iHKAIO31i HAYKOBEIb BBazKae

CTBOPEHHH CHUTyallili, B gKUX Y4Hi 3
0COOAUBHMU OCBITHIMHU norpebamu
3n00yBarOTh 3HAHHS Ta BMIHHS IIIOZI0

VCIIIITHOTO BUPIIIIEHHS BAACHUX ITPOOAEMHU.
JAsT IBOTO BOHU BUKOPUCTOBYIOTE PECYPCH
BAACHi Ta COIIiaABHOTO OTOYEHHS, II0

127



Zhytomyr Ivan Franko State University Journal. Pedagogical Sciences. Vol. 4 (119)

Bicrux 2Kumomupcorozo 0epiagHoz0 YHigepcumemy imeHi Isara dpanka.
ITeoazoeiuni Hayku. Bun. 4 (119)

We join the scientific reasoning of
A. Kolupaeva, who conducts a scientific
search for methods and techniques for
involving people with disabilities in the
educational space; she also analyzes the
problems of developing inclusive education
in Western Europe and North America and
develops an experimental model of
inclusive education in Ukraine [9].

Aim of the research is to characterize
the features of organizing inclusive
education for children with special
educational needs in primary school,
highlighting the main  stages of
establishing an inclusive educational
environment and their projection on the
process of overcoming the main difficulties
of normotypical children and children with
SEN.

Results and discussion. The complexity
and importance of the above-mentioned
problem is stated in the Salamanca
Declaration on Principles, Policy and
Practice in the Field of Education for
Persons with Special Needs and the
Framework for Action (1994), which
documented the importance of
implementing an educational reform (New
Ukrainian School) to build a "School for
All', which aims at providing the
educational services for all without
restrictions and discrimination. The Law of
Ukraine "On Education" (clause 20 of part
one of article 1) introduced the concept of
"children with special educational needs"
who are identified as "persons who need
additional permanent or temporary
support in the educational process in order
to ensure the right to education" [4]. Also,
Article 3 of the Law of Ukraine "On
Education" stipulates that equal conditions
for access to education are created in
Ukraine and no one may be restricted in
the right to education, which is guaranteed
regardless of age, gender, race, health
status, disability, etc. The state also
protects persons with special educational
needs, Thus, Article 3 of the Law of Ukraine
"On Education" emphasizes that our state
creates conditions for obtaining education
by persons with special educational needs,
taking into account individual needs,
capabilities, abilities and interests, and
also ensures the identification and

IIO3UTHUBHO BIIAMBA€ Ha IIPOLEC IXHBOTO
HaB4YaHHd, BUXOBaHHH, PO3BUTKY [15].

HoaydaemMocss [0 HayKOBUX MipKyBaHb
A. KoaymiaeBoi, sgKa 3iMCHIOE HayKOBHH
TIOIIIYK METO/IB Ta IIPUHOMIB 3aAydeHHs OCi0
3 00MEKEHHMHU MOXKAMBOCTSIMH 3I0POB’Sl B
OCBITHIH IpocTip; aHaaidye mnpobaeMu
CTaHOBAEHHS IHKAIO3UBHOI OCBITH B KpaiHax
Baxiguoi €Bpornm Ta IliBHiuHOI AMepHKH;
po3pobasie  EKCIIEpHMEHTaAbHY  MOJIEAB
IHKAIO3UBHOI OCBITH B YKpaiHi [9].

MeTa cTraTTi: oxapakTepu3yBaTH
0COOAMBOCTI  opradizailii  iHKAIO3UBHOTO
HaBYaHHSA [OiTell 3 OCODAMBHMH OCBITHIMH
norpebaMu B IOYATKOBiM  IIIKOAl 3
BUOKPEMAEHHSIM OCHOBHUX erarriB
opraxizariii IHKATO3WBHOTO OCBITHBOTO
CEPENOBUIIIA Ta IX IIPOEKIIEI0 Ha IIPOLIEC
IIOMOAAHHSI OCHOBHHX TPYOHOLIB giTeH
HOPMOTHUIIOBUX Ta 3 OCOOAMBHMH OCBiTHIMH
noTpebamu.

Buxaan oOCHOBHOro martepiaay. Ilpo
CKAQIHICTDB i BasKAUBICTDB npodAeMU
3a3HadeHo y CanaMaHCBKIN Aeraapallii mpo
OPUHLIMIIN, IOAITMKYy Ta  HIPaKTUYHY
MISIABHICTB Y TaAy3i OCBITH 0Ci0 3 0cOOAMBUMU
norpebamu Ta Pamku it (1994 p.), ne
3a/IOKYMEHTOBAHO BaKAWUBICTb IIPOBEIEHHS
ocBiTHROI pedopmu (HoBa VYkpainceka
[ITkoaa) 3amas noOymnoBu "lIIkoam gas BCix',
o nepembdadae HamaHHSA OCBITHIX ITOCAYT
A BCix 0e3 00OMeKeHb Ta JUCKPUMIHAIH. Y
Bakoni Ykpainu "Ilpo ocsity" (rmyHkr 20
yacTUHH nepiuoi crarti 1) 3’aBuaocs
IIOHATTS «IiTH 3 OCOODAMBHMM OCBITHIMH
norpebamMu — 116 ocobH, SKi ITOTPeOyIoTH
JONATKOBOI IIOCTiHHOI YW  THUMYacoBOi
IIATPUMKH B OCBITHBOMY IIPOIIECI 3 METOIO
3abesrieueHHd IpaBa Ha ocBiTy [4]. Takoxk y
crarti 3 3akoHy Ykpainm "IIpo ocsity"
IIPOIIMCAHO, WII0 B YKpaiHi CTBOPIOIOTHCS
PiBHi YMOBH OOCTYILy OO OCBIiTH i HIXTO He
Mozke OyTu oOMesKeHHH y mpaBi Ha 3000y TTs
ocBitTu. IlpaBo Ha OCBiITy TIapaHTYEThHCS
He3aAeKHO Bin BiKy, crati, pacwm, cTaHy
3/I0pOB’d, iHBaaimHOCTI Ta iH. Takox
oepskaBa 3axulilge ocib 3 0Cco0AMBUMH
ocBiTHIMU TtoTpebamu, y Crarti 3 3akoHy
Ykpaiau "IIpo oCBiTY' Haroaomiyerbcs Ha
TOMy, III0 Hallla AepzKaBa CTBOPIOE YMOBU
[AST 3100y TTS OCBITH 0cO0aMHU 3 0COOAMBHUMU

ocBiTHIMH T1IOTpebaMM 3 ypaxyBaHHIM
IHOUBiAyaAbHUX  TI0TPED, MOIXKAUBOCTEH,
3gibHOCTEH Ta  iHTepeciB, a  TaKOX
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elimination of factors that impede the
realization of rights and satisfaction of the
needs of such persons in the field of
education in preschool, general, vocational

(vocational and technical), professional
pre-higher and higher education
institutions.

The need to implement these points of
the Law of Ukraine contributed to the
emergence of inclusive education as a
system of educational services, which is
based on the principle of ensuring the
fundamental right of children to education
and the right to obtain it at the place of
residence, which provides for the education
of a child with special educational needs in
the conditions of an educational
institution.

Modern reform of the education system
is determined by social challenges in
building a high-quality educational
process, considering its inclusive
component. This is about the
transformation of the educational process
(its main components, such as teaching
and learning) in the direction of creating
favorable psychological and pedagogical
conditions for the formation  of
competencies of a primary school student,
which is based on the fundamental
conceptual idea of Jan Amos Comenius
"learning should be easy and enjoyable"
[11].

Special requirements in this context are
imposed on primary school teachers, who
were the first to begin implementing the
ideas of the NUS.

It should be noted that one of the
barriers to the full participation of a child
in the educational process is the
insufficient level of development of primary
education teachers' competencies in the
field of inclusion, namely:

e incomplete, unsystematic ideas
about the peculiarities of the
psychophysical development of children
with special needs;

e insufficient mastery of methods and
techniques of pedagogical communication
with such children;

e lack of developed skills and abilities
in selecting methods and techniques of
working with children with SEN;

3abe3riedyye  BUGBACHHA Ta  yCyHEHHS
dakTOpiB, IO IIEPEIIKOKAIOTH peaailzartii
IpaB i 3aJ0BOAEHHIO MOTPed TakKux ocib y
cepi OCBITH B MOOMIKIABHHX, 3aKA3/IaX
3araAbHOI, mpodpeciiiHol (mpodpecitiro-
TeXHiIYHOi), paxoBoi IepeaBUIIO] Ta BHIIOL
OCBITH.

HeoximHicTe BUKOHAHHA IIUX IIyHKTIB
3akoHy YKpaiHM CHOpPHUSAO [OAS  TIOSIBU
IHKAIOZMBHOI OCBITH, K CHCTEMH OCBITHIX
IIOCAYT, IO IPYHTYETBCS Ha MIPUHIMIII
3abe3rieyeHHa OCHOBHOIO IIpaBa miTedl Ha
OCBiTYy Ta IlpaBa 3m00yBaTH ii 3a Miclem
IIPOKUBAHHS, IO Ilependadae HaBYaHHS
JOUTHUHH 3 OCOOAMBHUMH OCBITHIMHU TOTpebamMu
B yMOBaXx 3aKAa/1y OCBITH.

CyuacHe pedopMyBaHHSI CUCTEMHU OCBITH
JETEPMIHYETBECS CYCIIABHUMH BUKAWKaMHU
oo  nobyoOoBH — GKICHOTO — OCBITHBOTO
IIPOIIECY 3 ypaxXyBaHHAM HOro iHKAIO3MBHOI
craamoBoi. Mpmerbca mpo TpaHcdopMAllito

HaBYaABHOIO IIpollecy (MOoro OCHOBHUX
CKAQIOBUX — BHUKAQAHHS Ta Y4YiHHS) ¥
HaTpsaMi CTBOPEHHH CIIPUSTAUBUX

TICHXOAOTO-TIEJATOTiYHHUX YMOB (pOpMyBaHHS
KOMIIETEHTHOCTEH y4YHA I10YaTKOBOI IIIKOAH,
10 IPYHTYETBCA Ha  OCHOBOIIOAOKHIM
KOHIIEMIIENITYaAbHIH  imei SuHa  Amoca
KomMmeHCBKOrO «HaBYaHHS Ma€ OyTH AETKUM i
OpueMHUM» [11].

OcobauBi BUMOTH Yy  3a3HA4YEHOMY
KOHTEKCTI BHUCYBalOThCd OO BYHUTEAIB
IIOYaTKOBOIL IITKOAH, aKi IEePIINMHU
posmnodaau peaaizaiiito inet HOBOI

VKPaiHCBKOI IITKOAH.

3azHauynMo, MO0 OOHUM i3 Oap’epiB Ha
IIAGXYy OO0 IIOBHOILHHOI y4acTi AUTUHH B
OCBITHBOMY TIPOIIECI € HEIOCTaTHIiMl piBeHb
PO3BUTKY KOMIIETEHTHOCTEH  y4IUTEeAiB
IOYaTKOBOI OCBITH Y cepi iHKAIO3ii, a came:

e HEIIOBHI, HECHCTeEMATHU30BaHi
YSBAEHHSI IIPO OCOOAMBOCTI IICUXO0(Pi3UYHOTO
PO3BUTKY HiTel 3 0COOAMBUMU HOTpebaMy;

e HEIOCTATHE BOAOMIHHSI METOAaMH Ta
OpuiioMaMM IIeJAaroriyHoi KOMYyHIKalii 3
TaKUMH JiTbMU;

e BigcyTHiCTE cOpPMOBAHUX YMiHB i
HABUYOK Mig0Opy MeTomiB Ta HIpUHOMIB
poboTHu 3 miTbMH 3 OCOOAMBHMH OCBIiTHIMH
norpebamuy;

® HE/OCKOHAAICTH IHCTPyMEHTapilo, IO
3abe3rieyye e(eKTHBHICTb 1HKAIO3MBHOTO
HaBYaHH4;
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e imperfection of the tools that ensure
the effectiveness of inclusive education;

e ensuring the child's comfort and
adaptation to school.

The analysis of scientific literature on
the issue of the features of organizing
inclusive education in primary school in
the conditions of NUS has shown that this
problem is insufficiently studied, namely
the issues of ensuring the effective
organization of inclusive education in
primary school, which requires the
establishment of close professional
cooperation between such institutions as
an inclusive resource center, a
psychological service of specialists of a
general secondary education institution,
and a medical service (if necessary).

We note the importance of such an
institution as an inclusive resource center,
which is created to implement the right of
children with SEN aged 2 to 18 to receive
preschool and general secondary
education, including in institutions of
vocational education. The mission of such
an institution is entrusted to the
specialists of such a institution: to carry
out a comprehensive psychological and
pedagogical assessment of the child's
development; to provide psychological and
pedagogical and correctional and
developmental  services; to  ensure
systematic and qualified support for a child
with special educational needs.

The next important institution in the
education system is the psychological
service, which provides systematic and
timely research into the psychophysical

development of students, their
motivational sphere and behavioral
characteristics, considering various

individual characteristics. The main goal of
the psychological service is to promote the
social and intellectual development of
students, preserve their mental health and
provide timely psychological and socio-
pedagogical support to participants in the
educational process in accordance with the
goals and objectives of the education
system.

A separate link in the organization of
inclusive education is the medical service,
which begins to cooperate with the general
secondary education institution as needed,

e 3a0es3nedyeHHs KOM(OPTY Ta agarrartii
JUTHUHU J10 ITKOAH.

AHaai3 HayKOBOi  AiTepaTypu  IIOAO
pobaeMu ocobAMBOCTEH opranisarii
IHKAIO3UBHOI'O HAaB4YaHHA V I[IOYaTKOBIH
IIKOAL B yMOBaxX HOBOI YKpaiHCBKOI ITKOAU
3acBifuUB IIpo ii HemoCTaTHE BHUBYEHHS.
Nnersca mpo 3abesmedeHHs  eheKTHUBHOI
opraHizamii iHKAIO3UBHOTO HaB4YaHHS B
IOYaTKOBIH LITKOAI, 110 noTpebye
HaAATO/KEHHS TicHOI podpeciiiHoi
crriBIparti TaKHX IHCTUTYIIH, K
IHKAIO3WBHO-PECypPCHUH LIEHTD,
TICUXOAOTIiYHA CAy»k0a (axiBIliB 3akaamy
3araabHOI CepemHbOi OCBiTH, 3a IIOTPEOH —
MEIMYIHOI CAYKOH.

3azHauMMO TIIPpO0 BaXKAUBICTL  TaKOi
IHCTUTYLl, 9K  iHKAIO3UBHO-PECYPCHHUH
LEHTP, HKHH CTBOPIOETBCSI 3  METOIO
peaaizartii mpaBa miTeli 3 0COOAMBUMH
ocBiTHiMH moTpebamMm BikoM Bimg 2 mo 18
POKiB Ha 37100yTTS AOMIKIABHOL Ta 3araAbHOI
CEPENHBOI OCBITH, B TOMY YHCAi, V¥ 3aKAa1aX
npodpeciiiHoi (mpodoeciiiHo-TexXHIYHO)
ocBitTn. Ha (axiBOoiB Takoro 3akaamy
IIOKAQIA€ThCI Micid: 3M1iMCHEHHI
KOMIIA€KCHOI IICUXOAOTO-IIEIATOTiYHOI
OLIIHKW  PO3BUTKY [OUTHHY;  HaJaHHS
IICUXOAOTO-TIEIATOTiYHUX Ta KOPEeKIiHHO-
PO3BUTKOBHX IIOCAYT; 3a0e3reyeHHs
CHCTEMHOIO Ta KBaAihpiKOBAaHOIO CyIIPOBOIY
JTUTUHU 3 0CODAUBHUMHU OCBITHIMH
noTpedaMu.

HacTymiHOI0 BasKAMBOIO IiHCTHTYIIEIO B
CHCTEMi OCBITH € IICHXOAOTiYHA CAYK0a, dKa
3abesneyye CcHUCTeMaTHYHE Ta  BYacHe
MOCAIJKEHHSI  IICHXO(Di3UYHOI'O0  PO3BUTKY
yuHiB, ix MoTuBalifiHoi cdepu Ta
0cODAMBOCTEH TOBEMNiHKH 3 YpaxyBaHHAM
Pi3HOMAaHITHUX IHAWBIAyaAbHHUX
xapakTepucTuk. OcCHOBHa MeTa pOOOTH
TICUXOAOTIYHOI CAy2KOM IoAdTra€ y CIIPHUSHHI
COLIiaABHOMY Ta IHTEAEKTYaABHOMY PO3BUTKY
y4HIB, 30epeKeHHi iXHBOTO IICHXIYHOTO
3/IOPOB'Sl Ta HaJlaHHI BYACHOI IICUXOAOTIYHOL
TA  COL[iAABHO-TIENATOTiYHOI  HiATPHUMKHU
y4acHHKaM OCBITHBOI'O IIPOIIECY BIAIIOBIIHO
[0 ITiAeH Ta 3aBOaHb CUCTEMH OCBITH.

OxkpeMoro A8HKOIO opraHizartii
IHKATO3MBHOI'O HaBYaHHS € MEIMYHA CAY>K0a,
dKa I[IOYMHAE CIIBIIpAIlloBaTU i3 3aKAaIOM
3araAbHOI cepenHbOl OCBiTH 3a 1OTpedbH, a
came: [mOiTU 3 IIOPYLIEHHAMM  IICHXO-
i3UYIHOrO PO3BUTKY MAIOTh BiIXHUACHHS Bif

130



Zhytomyr Ivan Franko State University Journal. Pedagogical Sciences. Vol. 4 (119)

Bicrux 2Kumomupcorozo 0epiagHoz0 YHigepcumemy imeHi Isara dpanka.
ITeoazoeiuni Hayku. Bun. 4 (119)

namely: children with psychophysical | HopMaabHOTO (PI3HYHOTO YH TICHUXIYHOTO
development disorders have deviations | po3BUTKYy, 3YMOBA€Hi BpPOIKEHHMH YU
from normal physical or mental | HaOyTUMU po3samaMu.

development, caused by congenital or | 3aaexkHo BiZT THUILY IOPYILIEHHS
acquired disorders. BHOKPEMAIOIOTh TaKi Karteropili miteil (ous.

Depending on the type of disorder, the | Tabauiia 1).

following categories of children are
distinguished (Table 1).

Table 1
Types of disorders observed in children with SEN
Ne | Categories of children by Description and characteristics
type of disorders
1. Profound, persistent bilateral hearing loss

(congenital or acquired) that occurs before speech
is formed is called deafness.

Hearing loss after speech is formed, and therefore
Hearing impairment persists to some extent, is called late-onset
deafness.

Partial hearing loss of varying degrees of severity
that leads to impaired speech development is called
hearing loss.

2. A sharply expressed degree of developmental
anomaly and disorders of the visual analyzer, in
which visual perception of reality becomes
impossible or very limited due to the absence of
vision or a profound impairment of central visual
acuity (from O to 0.4), or a narrowing of the visual
field (up to 10-15) with higher visual acuity is called
blindness.

Diseases of the organs of vision — retina, cornea or
diseases of the central nervous system (meningitis,
brain tumor, meningoencephalitis), complications
after general diseases of the body (measles,
influenza, scarlet fever), traumatic brain or eye
injuries, leading to complete loss of vision, are
called acquired blindness (blindness).

Eye diseases that cause a persistent decrease in
visual acuity (from 0.05 to 0.4 in the eye that sees
better, with the use of correction devices), or with a
narrowing of the visual field to 20° from the fixation
point are called low vision.

Vision impairment

3. Intellectual impairment A systemic impairment of cognitive activity, which
is irreversible; an organic lesion of the cerebral
cortex, which has a non-progressive course; a
special development of a child, which does not
exhaust all its potential capabilities, is called an
intellectual development disorder.

The slowdown of the intellectual and emotional
development of a child, which is an intermediate
option between the norm and pathology, is called a
mental developmental delay.
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4-5.

Communication
disruption

A disorder of the pronunciation process due to
impaired pronunciation and auditory perception of
various phonemes, which may appear against the
background of rhinolalia, dyslalia, or erased
dysarthria, is called phonetic-phonematic speech
underdevelopment.

A disorder of all components of the speech system,
often in combination with mental retardation, is
called systemic speech underdevelopment.

Disorder of the
use of means of
communication

Speech disorders (psychological and
pedagogical classification):

Disturbances in communicative function against
the background of adequately formed means of
communication, and in some cases, logoneurosis
develops along with general speech
underdevelopment — stuttering.

Difficulties in willingness to enter dialogue, answer
questions, although there is an understanding of
the speech of others, which are called mutism,
speech negativism.

Musculoskeletal disorders

Musculoskeletal disorders due to injuries are
divided into paraplegia, where the spinal cord is
injured below the cervical spine, meaning the lower
body and legs are affected, as well as part of the
internal, pelvic organs; and tetraplegia, where the
spinal cord is damaged at the cervical spine,
resulting in complete or partial loss of sensation
and mobility of the arms and legs.

Emotional-volitional
disorders

A developmental disorder characterized by
impairments in social development, language
development, communication skills, and
stereotyped, restricted behavior, which is called
autism.

Increased motor activity, excitability, difficulty
concentrating and maintaining attention, impulsive
behavior, and problems in relationships with others
are called hyperactivity.

Medical specialists are

invited to

o TicHOI cmiBmpalli i3 3aKAa[oM OCBITH

cooperate with the educational institution
from the moment a child with SEN joins the
group of learners, in case he/she requires
medical supervision due to health
condition. This is done to ensure the
protection of his/her health and normal
physical and mental development. Such a
specialist (or team of specialists) first
conducts an in-depth medical examination
of an individual and then provides
corresponding support in a general
secondary education institution. The
specialist or team of specialists, based on a
medical opinion, prescribes their
recommendations regarding the regimen
and physical activity.

3arpoUIyoThcd paxiBli MequdHoi cdepu, 3
MOMEHTY TOSIBU [UTUHU 3 OCOOAMBUMH
ocBiTHIMM  moTpebamu, gKa  I1oTpedye
MEOMYHOIO HarAgnay 4Yepe3 CcTaH CBOIO
3mopoB’da. lle pobuThca mad 3a0e3redeHHs
OXOpPOHM 1 3I0pOB’M Ta HOPMAABHOIO
¢izugHOrO Ta NCHUXIYHOINO PO3BUTKY. Lle#
daxiBerb a60 KoMaHaa (PaxiBIIB CIIOYATKY Y
MEAUYHOMY 3aKAafli, a IOTIM 1 B 3aKaaii
3araAbHOI CEpemHBOi OCBITH, IIPOBOAATH
TIOTAMOA€HUH MEIUYHUH OTAST 3
BU3HAQYEHHAM  IIPopiAI0  IMCIIAHCEPHOIO
OTAdIly, a MOTIM OpPraHi3oBYIOTH, {KIIO Y
Ipoleci [OiarHOCTHKKW BHHUKHyAa Taka
norpeba, ii mMemuyHuil cymnposin. PaxiBelrb
abo komaHa PaxiBIliB, HA OCHOBI MEIUYIHOIO
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A generalized vision of the components of | BUCHOBKy, IIpOIIHCYIOTE CBOi peKOMeHaarlil
the organization of the inclusive education | mono pexumy Ta PisMYHUX HaBaHTAKEHbD.

system is presented in Figure 1.

Y3araabHEHE bGaueHHs CKAQJ0BHX
opraHizailii cuCTeMH iHKAIO3UBHOI OCBITH
IIPELCTaBACHO Ha PUCYHKY 1.

Inclusive Resource Center

Psychological service of a
secondary education
institution

(——

Medical service

Fig. 1 Components of the inclusive education system organization

Thus, according to the author’s
development, an algorithm for organizing
inclusive education in an educational
institution should be considered next.

Implementation of Clause 6, Article 3 of
the Law of Ukraine "On Education" (2017)
involves considering the desire of a child
with special educational needs to study in
a general secondary education institution,
which should encourage parents to contact
the IRC in advance to receive a
comprehensive psychological and
pedagogical assessment of their child’s
development. Parents should understand
that building a high-quality educational

process taking into account special
educational needs requires a certain
amount of time and painstaking

professional work.

If it is determined that a child with SEN
can be educated in a general secondary
education institution, parents have the
right to contact such an institution with a
request to accept the child for study.

We propose implementing a certain
algorithm  for  organizing  inclusive
education in a GSEI. The first step to
opening an inclusive class is a statement
from the parents of a child with SEN about
their desire to study in a general secondary
education institution and an extract from
the conclusion of the IRC about a
comprehensive psychological and
pedagogical assessment of the child and
his or her needs.

The conclusion of the IRC about the
needs of a child with SEN who should

[lomasbllia AOTiKa BHUKAQLy Marepiasy
nependbadae  IPEACTABACHHS  AATOPUTMY
opraHizariii iHKAIO3MBHOIO HaB4YaHHA Y
3aKAali OCBITH.

Bukonannsa II. 6 cr. 3 3akoHy YKpainu
"TIpo OCBiTY" (2017 p.) nepenbadae
BpaxyBaHHs OasKaHHS JUTHHH 3 OCOOAMBHUMH
OCBiTHIMU HOoTpebaMM HaBYaTUCH y 3aKAali
3arasbHOI  CepegHBOI  OCBiITH, II0 Mae€
CIIOHyKaTH 0aTBhKiB 3aBYaCHO 3BEPHYTUCH 10
IHKATO3UBHO-PECYPCHOI'O LIEHTPY aAs
OTPUMAaHHH KOMIIA€KCHOI TICHXOAOTO-
IIEJATOTiYHOI  OIHKKW  PO3BUTKY  IXHBOL
OUTUHH. bBaTbku MamTh pPoO3yMITH, III0
no0yoBa SIKiCHOTO OCBITHBOIO IIPOIIECY 3
ypaxyBaHHSIM OCOOAMBHX OCBITHIX IIOTPeD
BUMarae II€BHOIO 4acy i KAOITITKOi ¢paxoBoi
poboTu.

3a yMOBH KOHCTaTallil MOXKAHBOCTI
HaBYaHHSA AUTHHH 3 OCOOAMBHMH OCBITHIMH
norpebamMu y 3aKAai 3arasbHOI CepemHBOi
OCBiTH OaTBKH MAaroTh IIPAaBO 3BEPHYTUCH 10
TAKOTO 3 IIPOXaHHAM MPUHHATH AUTUHY Ha
HaB4YaHH4.

[IporioHy€EMO BUKOHAHHA IIEBHOTO
aATOPUTMY opranizartii 1IHKAIO3UBHOTO
HaBYaHHA B 3aKA3Q[ 3araabHOI CepeaHBOl
ocBitu. IlepmimM KpoKOM [0 BiOKpHUTTH
IHKAFO3UBHOTO KAACY € 3asBa 0aThKiB AUTUHHA
3 0COOAMBHUMH OCBITHIMH mOTpeOaMH IIpO
OackaHHA HaBYaATHUCh y 3aKAa[i 3arasbHoI
CepemHboi OCBITHM Ta BUTAT IIPO BUCHOBOK
IHKATO3UBHO-PECYPCHOI'O LEHTPY IIpo
KOMIIA€KCHY IICHUXOAOTO-IIENATOTIUHY OLIHKY
OUTHUHU Ta i moTped.

BucaoBok IHKAIO3UBHO-PECYPCHOIO
LEHTPY PO IIOTPeOH OUTHHH 3 OCOOAMBHMH
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study in a GSEI is transferred to the head
of the educational institution.

Next, the head of the GSEI submits an
inquiry to the education management body
regarding the approval of the organization
of inclusive education in their institution,
and the education management body
issues a letter of approval and/or
corresponding order. Having received a
letter of approval regarding the
organization of inclusive education, the
head of the GSEI initiates the process of its
implementation. If necessary, he/she can
include changes to the staffing list, which
may include additional positions for
teacher assistants, special education
teachers, or other specialists who will be
needed to ensure a  high-quality
educational process for children with SEN,
based on the educational needs of the
child. The head of the educational
institution must determine which class will
be inclusive; therefore, the main attention
is paid to the conclusion of the IRC,
especially to the point of needs. Depending
on the needs of a child with SEN, the room
for a class is selected. For example, if a
child has problems with the
musculoskeletal system, there should be a
spacious room where the child can move
freely. Availability of a restroom, dining
room, sports hall, as well as the ability to
get to the bomb shelter unhindered in the
event of an air raid should also be
considered accordingly.

The head of the institution should also
take care of psychological-pedagogical and
correctional-developmental classes, which

will be systematically provided in
accordance with the individual
development program, based on an

agreement on conducting corresponding
classes.

The head of the GSEI must select a
qualified teacher who will have the
appropriate competencies. The educator of
the inclusive class, as well as the assistant,
must be familiar with the conclusion of the
IRC in order to clearly understand the
features, and most importantly, the needs
of a child with SEN. It is also necessary to
get acquainted with the parents, because
the quality of education of such a child
depends on close contact, mutual

OCBiTHIMH T1I0TpebaMu, sIKa Ma€e HABYATHUCH Y

3aKAai ~ 3arasbHOI  CEpPeaHBOI OCBITH
IIEpENacThCI KEPIBHUKY 3aKAaIy OCBITH.
Jaai  KEpiBHHMK  3aKaafly  3araabHoi

CepenHBOi OCBITH Oa€ IOAAHHA [0 OpPraHy
VIIPaBAIHHSI OCBITOIO IIIOAO IIOTO/ZKEHHS
oprasizallii iHKAIO3MBHOTO HaBYaHHA B HoOro
3aKAai, a opraH yIIpaBAIHHYA OCBITOIO Ja€

AVICT-TIOTO/DKEHHsT abo Haka3 [Opo IIe.
OTpumaBIIH AVICT-TIOTO/[?KE€HHS 1110710
opranizartii 1IHKAIO3MBHOTO HaBYaHHA
KEPIBHUK 3aKAa[y 3araAbHOi CepemgHBOi

OCBITH YiTKO IIPOAyMy€ HOro opraHizaiiito. 3a
HEOOXiTHOCTI B MITATHUM PO3MHUC 3aKAQIy
KEpPIBHUK MOXKe BHOCUTH 3MiHH, y HKHUX
MOXKyTb OyTH [OJaTKOBI CTAaBKU ACHCTEHTIB
BUYHTEAIB, BUHTEAIB-IE(PEKTONOTIB, YU 1HIITUX
crerjaaicTiB, gki OyayTh MNOTpPiOHI Oas
3abe3rneyeHHs SKiCHOTO OCBITHBOIO ITPOLIECY
apd mitet 3 OCOOAMBHMM — OCBITHIMH
norpebamMu, BHUXOAAYHU 3 OCBITHIX ITOTPeEO
muTrHN. KepiBHUK HaBYaABHOTO 3aKAQTy Ma€e
BU3HAYUTH, SKUH KAac Oyne iHKAIO3MBHUM,
TOMy TOAOBHA yBara IIpU BHOOpi Kaacy
3BEPTAETBCA Ha BHCHOBOK iHKAIO3UBHO-
PECYPCHOTO IIEHTPY, OCOOAMBO Ha IIyHKT —
norpebu. 3asekHO Big moTped AUTHUHU 3
0OCOOAMBUMHU OCBITHIMH rorpebamu,
obupaeTscs KAacC aK [IPUMIIIIEHHS].
Hampukaaz, €KIO y OUTHHHA IIPOOAEMH 3
OIIOPHO-PYXOBHM  arlapaTroM, Mae OyTu
IIpOCTOpE IIPHUMIIlIEHHd, A€ OUTHHA 3MOKe
AETKO TIiepecyBaTHcs. Takoxk Mae OyTu
BIAIIOBIIHO IIiAToTOBAEHA BOMpaAbHY,
imaabHSI, CHOPTUBHUM 3aA 1 MOXKAUBICTB
Oe3IIePerrkoIHO TIOTPATIASITH y
60MOO0CXOBHIIIE V Pa3i HOBITPSIHOI TPHUBOTH.
Takoxk  KepiBHHKY 3akaaay  Tpeba
HOTYypOYyBaTHUCh IIPO ICHUXOAOTO-TIEAATOTIYHI i
KOPEKIIINHO-pO3BHUBaAbHI 3aHATTH, SKi
OymyThb CHCTEMATHYIHO HaJaBaTHUCh
BiANIOBIMHO [0 iHAWBIAyaAbHOI IIpOrpaMu
PO3BUTKY, Ha IIAcTaBi [OOTOBOPYy IIPO
IIPOBEEHHT  IICHUXOAOTO-TIEIATOTiYHUX i
KOPEKIIINHO-PO3BUBAaABHUX 3aHSTh.
KepiBHMK HaBYaABHOIO 3aKA3Qy Mae€
migibpaT KBaai(pikOBAHOIO BYUTEAS, SKHH
BOAOITHME BIAIIOBIIHUMH
KOMIIETEHTHOCTAMHU. BunTeAb iHKAIO3MBHOIO
KAACy, 9K i acHCTEeHT OOOB’I3KOBO ITOBHHHI
O3HaMOMHUTHCh 3 BHCHOBKOM iHKAIO3WUBHO-
PECYPCHOIO IIEHTPY, IAS TOrO, II00 YiTKO
PO3yMiTH OCOOAMBOCTI, a TOAOBHE IMOTPeOU
JUTHUHU 3 OCOOAMBHUMH OCBITHIMH ITOTpebGaMU.
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assistance and support between all
participants in the educational process.

This is a complex and responsible stage
of preparation, therefore the head of the
secondary education institution initiates a
meeting of the pedagogical council, where
the child's needs will be discussed, and a
number of measures will be selected to
ensure a high-quality educational process
taking into account the specifics of
individual needs. Together with colleagues-
specialists, all stages of preparation of a
general secondary education institution
and a class are discussed. Afterwards,
specialists who will provide inclusive
education are discussed and selected,
considering the individual and educational
needs of the child. Also, when planning the
organization of an inclusive educational
environment, especially in primary grades,
specialists should be guided not only by
knowledge about special educational
needs, but also by the theory of child
development, which is described in the
works of many scientists: Ziegler D.,
Larry Hyell, which will allow considering
the features of the development of children
of primary school age.

To ensure a high-quality educational
process in the context of inclusive
education, the head of a GSEI initiates the
creation of a team of psychological and
pedagogical support, which is a
comprehensive system of measures for the
organization of the educational process
and the development of the child. This
team, together with the comprehensive
assessment of the needs of a child with
SEN of the inclusive resource center,
develops a child individual development
program (CIDP), which is a written
document, generally a contract between
the teaching staff and the child's parents or
guardians. It establishes the requirements
for the organization of the child's
education, in particular, determines the
nature of educational services and forms of
support [2]. This document is agreed with
the IRC and the child's parents.

High-quality inclusive education
requires consistency, gradualness and
balance, scientific validity from the
participants in the educational process.
Also, close cooperation between parents,

TakoK caif TO3HAMOMHTHCH i 3 baTbKamu, 00
SKICTb HaBYaHHH TaKOl JUTHUHHU 3aA€XKUTH BT
TICHOTO KOHTaKTy, B3a€EMOJIOIIOMOTH Ta
HiOTPHUMKH MDK  yciMa  y4JacHHKaMH
OCBITHBOTO IIPOLIECY.

Ile craamuuii 1 BIANIOBIHAABHUE eTall
IiATOTOBKY, TOMY  KEPIBHHK  3aKAQIy
3araAbHOI CeperHbOi OCBITH iHIIlifOe 3i0paHHs
MIEATOTIYHOTO  KOHCHAiyMy, mne OymoyThb
0OroBOpeHi MOTpPedM AUTHHU Ta IIigidopaHo
HU3KY 3aXOiB OAsS 3a0e3Ie4eHHS SIKiCHOTO
OCBITHBLOTO  IIPOLIECY 3  ypaxyBaHHAM
creriky iHAUBIAyaAbPHUX ITOTPed. PazoMm 3
KOAeTaMH-(PaxiBIISIMH  OOTOBOPIOIOTECH  BCi
eraryl  IIATOTOBKM  3aKAa[y  3araabHoi
cepemHBOI OCBITH, KaaCy Ta OOroBOpPEHO i
obpaHo axiBLiB, gKi OyayTh 3a0e3redyBaTu
IHKAIO3UBHE HaBYaHHS, 3 ypaxyBaHHAM
IHOUBIMyaAbLHUX Ta OCBITHIX OTPED MUTUHU.
Takoxk mim Yac HDAaHyBaHHS oOpraHizartii
IHKAIO3UBHOTO  OCBITHBOTO  CEPENOBHUIIA,
0CcOOAMBO y TIOYATKOBHX KAacax, (axiBIii
TIOBUHHI KEPYBaTUCh HE AWIIIE 3HAHHAMU IIPO
ocobAMBI OCBiTHI TIOTpeOH, a # Teopiero
PO3BUTKY AWTHHH, fdKa OIMCaHa B IIpalldax
OaraTpox HayKOBLIB: 3iraepa /1., Aappi Xbeaa,
0  [03BOAWUTL  BpaxyBaTH  OiABIIICTH
0COOAMBOCTEY PO3BUTKY [MdiT€Hl MOAOMIIIIOTO
IIKIABHOIO BIKY.

Jaga 3abe3redeHHd IKICHOIO OCBITHBOIO
IIPOLIECY B YMOBaX iHKAIO3UBHOIO HaBYaHHS,
KEPIBHUK 3aKA3[y 3araAbHOi CepemHBOi
OCBITH 1HiITiFOE CTBOPEHHS KOMAaHIHu
TICHXOAOTO-TIEIATOTIYHOIO CYIIPOBOLY, KU
sABASIE COOOI0 KOMIIAEKCHY CHCTEMY 3aXOfiB 3
oprasizariii OCBITHBOTO IIPOLIECY Ta PO3BUTKY
muTUHU. 19 KoMaHaa, pa3oM 3 ypaxyBaHHSIM

KOMIIAGKCHOI ~OIlIHKM IIOTpe0d M[OUTHHH 3
0OCOOAMBUMHU OCBITHIMH norpebaMu
IHKAFO3WBHO-PECYPCHOTO LIEHTPY,
PO3pOOASIOTH  IHOWBIAyaAbHY  IIPOrpaMy

PO3BHUTKY OUTHHU. [HOUBiAyasbHa IIporpamMa
PO3BUTKY — 1€ IIUCBMOBHUH NOKYMEHT, SKUH
3araAOM € KOHTPaKTOM MiXK IIeJaroTriyHuM
KOAGKTUBOM 1 OaThbKaMH 4YH OIiKyHaMH
mouTuHH.  BiH  3akpilaroe BUMOTH 10
opradizailii HaB4YaHHS OUTUHH, 30KpeMa
BH3HAYA€E XapaKTeP OCBITHIX ITOCAYT i popm
miaTpuMKu [2]. LleH TOKYMEHT y3ro/Ky€eThCS
3  IHKAIOBUBHO-PECYPCHMM IIEHTPOM Ta
OaTbKaMu JUTHHU.

SlKicHe iHKAIO3WBHE HaBYaHHA I10TPedye
Bim Y4aCHUKIB OCBITHBEOTO IIpoLIECY
3AaT0/I?KEHOCTI, IIOCTYIIOBOCTI Ta
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the inclusive resource center, as an
institution with highly qualified
personnel who have thorough
professional knowledge and professional
competencies, the head of the
educational institution, the social
support team, etc. should be clearly
established. The next step for the head of
the GSEI is to issue an order to create a
class or classes with inclusive education
and approve the regulations on the
psychological and pedagogical support
team in the educational institution, on
the composition of this team, considering
the educational needs of a child with
special educational needs. This team
includes permanent members, namely
the head of the GSEI (or the deputy head
for educational work), a primary school
teacher (class teacher), a subject teacher,
a teacher's assistant, a practical
psychologist, a social pedagogue, a
special education teacher (taking into
account the educational needs of a child
with special needs), a rehabilitation
teacher, and parents or legal
representatives of a child with SEN and
other involved specialists, including a
medical worker of the educational
institution, a doctor, a child's assistant,
specialists from the social protection
system, children's services, and others, if
necessary. The general leadership of the
psychological and pedagogical support
team is entrusted to the head of the
secondary education institution or their
deputy for educational work, who is

responsible for fulfilling the tasks
assigned to the psychological and
pedagogical support team and

distributing functions between them. The
success of this service depends on the
coordination of the actions of all its
members.

The basis of the psychological and
pedagogical support team should be an
integrated approach that combines
experts from different fields: from general
and special education to social pedagogy
and psychology. This approach allows us
to create a holistic system of support for
the development, upbringing, education
and socialization of children with special
educational needs, but to achieve

BUBAaXKEHOCTi, HAYKOBOI OOI'PYHTOBAHOCTI.
Takoxk Mae dUiTKO BHOyAyBaTHUCh TiCHA
CITiBIIpars OaTbKiB, SK 0CI0 HaMbiABIII
3alliKaBAEHUX i BMOTHUBOBAHUX, iIHKAIO3UBHO-
PECYPCHOTO  LIEHTPY, $K YCTAHOBH 3
BHUCOKOKBaAi(piKOBaHMMHU  KaapaMmH,  SKi
MaroTh I'PYHTOBHI (paxoBi 3HAHHS i BOAOIIOTH
mpodpecitHMU KOMITIETEHTHOCTSIMH,
KEpIBHUKA  3aKAady  OCBiTH, KOMaHOU
COLIiaABHOIO CYIIPOBO/Y TOIIIO.

HacrymmHrM KpoKoM KepiBHUKA 3aKAaIy
3araAbHOI CepemHBOI OCBITH € BHUOAHHS
Haka3y [P0 CTBOPEHHsS Kaacy abo KaaciB 3
IHKATO3UBHUM HaB4YaHHAM Ta 3aTBEPKEHHS
IIOAOKEHHS IIPO KOMAaHAy  IICHXOAOIO-
[IE€IarOTiYHOIO CYIIPOBOAY B 3aKAai OCBITH,
IIPO CKA3[ IIi€l KOMaHOW i3 BpaxXyBaHHAM
OCBITHIX TIOTpPe® MOUTHHHU 3 OCOOAMBUMH
OCBiTHIMH rToTpebaMu. Y ckaazii i€l KoMaHIu
€ TIOCTiMHI y4YacHUKH, a caMe KepPiBHHK
3aKAQly 3araAbHOI cepemHboi OCBiTH abo
3aCTyIIHUK KepiBHUKA 3aKAay 3arasbHOi
CepenHbpoi OCBITM 3 HaBYaAbHO-BUXOBHOI
poboTH, BYUTEAb  IIOYATKOBHX  KAACiB
(kaacHUT KEPIBHUK), YUYUTEAB-TIPEIMETHUK,
ACHCTEHT YYUTEAd, IPaAKTUYHHH IICHXOAOT,
COLliaABHUH TIeIaror, Y4YuTeAb-IedeKTOAOT (3
ypaxXyBaHHSIM OCBITHIX IIOTpe0 OUTHHHU 3
0OCOOAMBUMHU riorpebamu), YIUTEAD-
peabianitoror 1 Oarbku abo  3aKOHHI
IIPEeACTaBHUKHA [OUTUHH 3  OCOOAMBHMH
OCBiTHIMH moTpebaMmu Ta iHII 3aAydeHi
daxiBil, MO0 9KHUX HaACKATh MEIUIHUH
IIpalliBHUK 3aKAaly OCBITH, AiKap, aCHCTEHT
OUTHHH, CIIEI[iaAiCTH CHUCTEMH COITIAABHOIO
3aXHCTy HACEAEHHSI, CAy2KOH y cIIpaBax miTeH
Ta iHII, SKIIo y TOMY € noTpeba. 3arasbHe 3K
KEPiBHUIITBO KOMaHIU IICUXOAOTO-
IIEAATOTIYHOIO CYIIPOBOAY IIOKAAIA€ThCI Ha
KEpiBHUKA 3aKAa[y 3araAbHOi CepemgHBOL
OCBiTH a00 Ha HOT0 3aCTyITHHKA 3 HABYaABHO-
BUXOBHOL poboTtu, AKUH Hece
BIAIIOBIJAABHICTE 34 BUKOHAHHS ITOKAAIEHIX
Ha KOMaH/Ty TICUXOAOTO-IIEIATOTIYHOIO
CYIIPOBOMY 3aBIaHb i PO3MOMiA (PYHKILH MizK
fi HuM#E. Ycmix miIABHOCTI Iii€l  CAyzKOHM
3aA€XKUTDH Bl CKOOPAMHOBAHOCTI miHt ycix ii
YAEHIB.

B ocHOBIi Ai9ABHOCTI KOMaHAM IICHXOAOIO-
IIeJaTOTiYHOIO CYIIPOBOAY IIOBHHEH OyTH
iHTerpoBaHUM MiAXiM, 110 HOEAHYE €KCIIEPTiB
PisHUX cpep — Bin 3araabHOI Ta CHEliaAbHOL
OCBITH 0O COIL[iaABHOI II€Jaroriku  Ta
ncuxoaorii. Lle¥ minxinm mo3Boade CTBOPUTH
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in the socialization
children with both
special educational
needed than just
coordination. It is important that all
members of the psychological and
pedagogical support team have positive
relationships and the ability to cooperate
effectively. This requires active
interaction, open communication and
mutual respect. It is important to learn
not only to hear, but also to listen; to
understand and support each other; only
then will the collective potential be used
efficiently to create optimal conditions for
the development of each child. The main
stages of organizing inclusive education
are shown in Figure 2.

maximum success
and education of
normotypical and
needs, more is

IIAICHY CHCTEMY IIATPUMKM  PO3BUTKY,
BHUXOBaHHsI, HAaBYaHHS Ta Colliaailartii mirett 3
0COOAMBHMHU OCBITHIMHU ITOTpebaMH, ase OAs

JOOCSATHEHHSI MaKCHUMAaABHOTO  VCHiXy V
colfjiaaizariii Ta  HaB4YaHHI 4 miTed 4K
HOPMOTHUIIOBHUX, TakK 1 3 0COOAMBUMH

OCBITHIMH TIOTpebaMu HEOOXiAHO GiAbIIIe, HizK
IIPOCTO KOOpAMHAllis. Baskampo, mio6 Bci
Y4aCHUKU KOMaHIU IICHXOAOTO-
[IE€IaTOTiYHOIO CYIIPOBOAY MAaAW ITO3UTHBHI
CTOCYHKH Ta 3OaTHICTh [0 e(eKTHBHOI
criBrpari. lle BuMarae akTUBHOI B3a€EMOIii,
BIIKPUTOIO CIIIAKYBaHHA Ta B3a€MOIIOBATH.
BaxkauBO HaBYHMTHCA HE AMIIE YyTH, a U
CAyXaTH; PO3YMITH Ta MHiATpUMyBaTH OIHE
omHoro. Tiabkm  Tomi  Oyme — dKicHO
BUKOPUCTAHUN KOAEKTUBHUMN IOTEHILiaA [AS
CTBOPEHHSI OIITUMAaABHUX YMOB JIASI PO3BUTKY
KoxkHOi auTuHU. OCHOBHI eTamnu oprasizartii
IHKAIO3UBHOTO HaB4YaHHs BimoOpaskeHi Ha

r |

Stage I - motivation (the child's
desire to study at a specific
secondary education institution)

\ A

estatement from the child's parents or guardians to the
head of the secondary education institution

econclusion on a comprehensive assessment of a child
with IRC for the head of the secondary education
institution

PHCYHKY 2.
\

-

4 N

Stage II - organization (the head of
the general secondary education
institution takes appropriate
steps)

Stage III - psychological and
pedagogical support (creation of
a psychological and pedagogical

support team)

esubmission to the education management body for
approval of the organization of inclusive education in
its institution

eexpecting a letter of approval or an order for approval of
the organization of inclusive education

einitiating a meeting of the pedagogical council to

resolve issues related to ensuring a high-quality
educational process

eapproval of the regulation on the team of psychological
and pedagogical support in an educational institution

edistribution of responsibilities
eforecasting of results and deadlines for their achievement

\ < y,
é )
ecreating an inclusive environment
Stage IV - implementation °§electipg methods and techniques for implementing
inclusive education
echecking the quality of inclusive education
\. v, <
Fig. 2. Main stages of organizing inclusive education
Teaching children with SEN in primary HaBuanna  gitet 3 0COOAUBUMH

grades in the conditions of the NUS has | ocBiTHiMH nToTpebaMu TOYaTKOBUX KAACIB B
become more open and interesting and will | ymoBax HOBOI yKpaiHCBKOI IIIKOAM CTasa

bring positive learning results

in the | 6iabia

BiIKpUTOIO Ta IikKaBolO 1 ¥
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future, but provided that the age and
individual characteristics of each child are
considered.

An important stage in the reform of the
modern education system is the creation of
inclusive classes, which have a positive
impact on all participants of the
educational process. The success of the
educational process depends on the correct
organization of inclusive education in
primary school, because it is at this stage
that normotypical children and individuals
with SEN, adapt to new conditions of
learning and life, jointly overcoming
difficulties, learn to communicate, choose
conflict-free models of behavior,
understand and accept each other.

Conclusions and research
perspectives. The organization of inclusive
education in a secondary education
institution is a complex and multifaceted
process that requires a comprehensive
approach and close coordination between
all participants. The key stages of this
process are the submission of an
application by the child's parents and the
conclusion of the IRC, obtaining approval
from the education management body, as
well as the proper organization of the
educational environment in accordance
with the individual needs of the child.

An important aspect is ensuring the
accessibility of educational premises and
adapting the infrastructure of the
educational institution considering the
specific needs of the child, such as
problems with the musculoskeletal
system, vision, hearing, etc. An important
step is also making appropriate changes
to the staffing of the educational
institution, which includes the
involvement of qualified specialists, such
as assistants, defectologists and other
specialists, which will provide
comprehensive support for students with
special educational needs.

The formation of a team of
psychological and pedagogical support is
critically important for the effective
implementation of inclusive education.
This team should include representatives
of various specialties, which allows for an
integrated approach to supporting the
child. The integration of the efforts of

MaOyTHEOMY IIpHUHECe IO3UTHUBHI
pe3yAbTaTH HaBYaHHYG, aA€ 3a yMOB
BpaxyBaHHS BIKOBUX Ta IHIWBIAyaAbHUX
0COOAMBOCTEH KOKHOI JUTHHU.

BaxkauBuM  eraniom  pedopMyBaHHS
Cy4JacHOI OCBITHBOI CHCTEMHU € CTBOPEHHS
IHKAIO3UBHUX KAaCiB, AKi MaroTh
IIO3UTUBHHN BIIAMB Ha BCIiX y4YaCHUKIB

OCBITHBOT'O IIPOLIECY. YcmoiniHicTb
OCBITHBOT'O  IIPOLECY  3aA€XKUTH  BiX
IpaBUABHOI opranizamii iHKAIO3UBHOTO

HaB4YaHHS B [IOYATKOBIM I11KOAi, 60 came Ha

IBOMYy €Talli HOPMOTHIIOBI Ta MOiTH 3
0COOAUBHUMU OCBITHIMU noTpebamu,
aJaInTyI4YuCh 0 HOBHX YMOB HaBYaHHS Ta
JKUTTS, CHIABHO [IOAQIOYU  TPYIAHOL,
BYATHCH KOMVHIKyBaTH, obupatu
6e3KOH@AIKTHI MOJIEAL IIOBEIiHKHU,

PO3yMITH Ta IPUHAMATH OUH OJTHOTO.
BHCHOBKH 3 [JAaHOIO AOCAIIIKEHHS i
IEepCHEeKTHBH IOMAABIUIHX PO3BiIOK.
Oprasizalligd iHKAIO3UBHOTO HaB4YaHHS B
3aKAali 3araAbHOI CEpPEemaHBOI OCBITH €
CKAQIHUM i 6araTorpaHHUM MIPOIIECOM, IO
BUMAarae€ KOMIIAEKCHOIO ITiIXOoAy Ta TiCHOi
KoopAMHAIll MixK yciMa yYacHUKaMHU
OCBITHBOTO TIpoIleCcy. KAIOYOBUMU eTarmaMu
IBOTO TIPOIIECY € TOMaHHA 3adBU OaTbKaMHU

OUTHHU Ta  BHCHOBKY  iHKAIO3UBHO-
PEeCypCcHOTO LEHTPY, OTPHUMAaHHS
IIOTrO/’KEHHSI BiZl opra”Hy yIpaBAiHHA

OCBITOIO, a TaKOXK HaAeXHa opraHisallid
OCBITHBOI'O CEPENOBUINA BiAIIOBIAHO [0
IHIUBiAyaAbHUX OTPEeO AUTUHU.
BaxkauBUM acmekToM € 3abe3nedeHHST
OOCTYIIHOCTI HaBYaAbHUX IIPUMIIEHE Ta
ajarnTarlis iH(ppacTPyKTypH 3aKAany
OCBITH 3 ypaxyBaHHAM CIeIUQIYHUX
noTped MOWUTHHU, TaAKUX SK IIpobaemMu 3
OIIOPHO-PYXOBHUM arapaTom, 30pOM,
CAYXOM TOIIO. BaXAUBHM KpPOKOM € U
BHECEHHY BIANMOBIAHUX 3MiH y MITAaTHUU
pO3IHUC 3aKAady OCBITH, II0 BKAIOYAE
3aAydeHHs ~ KBaaipikoBaHUX  (paxiBIIiB,
TaKUX IK aCUCTEHTH, Ne(PEKTOAOTH Ta iHIIi
crieriaaicTy, 1o 3a0e3NneYruTh KOMIIAEKCHY
HiATPUMKY YYHIB 3 OCOOAUBUMH OCBITHIMH

noTpebamu.
dopMyBaHHS  KOMAHOU  IICHXOAOTO-
II€IaTOTiYHOTO CYIIPOBOAY € KPUTHYHO

BaXXAUBHUM [OAd e(@eKTUBHOI peaai3artii
IHKAIO3UBHOIO HaB4YaHHA. llg komaHga
IIOBHHHA BKAIOYATH IIPEICTABHUKIB Pi3HUX
crerniaAbHOCTEH, 110 JO3BOASE 3a0€3[IeYUTH
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teachers, psychologists, social workers
and parents creates a holistic support
system that contributes to the successful
development, upbringing and
socialization of the child.

It is urgent to ensure coordinated and
effective interaction between all
participants in the educational process,
which includes positive relationships,
open dialogue and mutual respect. Only
under such conditions can high results
be achieved in ensuring a high-quality
educational process for children with
special educational needs, which meets
the requirements of modern inclusive
education.

The problem of training and retraining
of primary school teachers in a specific
direction, outlining effective content,
forms, methods, techniques, and means
of organizing inclusive education in the
conditions of the new Ukrainian school,
requires further scientific research.

IHTerpOBaHUM  MiAXiA [0  HiATPUMKU
OUTUHU. [HTErpalid 3yCHAb II€IaroriB,
TIICUXOAOTIB, COIliaABHUX IIpalliBHUKIB Ta
OaTbKiB CTBOPIOE  IliAiCHY  cucTemy
OiITPUMKH, dKa  CIPUSE  YCHIITHOMY
PO3BUTKY, BHUXOBAHHIO Ta colliajilzarlii
OUTUHH.

AKTyaAbHUM € 3abe3meYeHHS
3Aaro/IKeHo1 Ta e(PEKTUBHOI B3aEMOIIT MizK
yciMa ydYaCHHUKaMH OCBITHBOT'O IIPOIIECY,
10 BKAIOYA€E  IIO3UTHBHI  CTOCYHKH,
BigkpuTuil miasor Ta B3aeMmorioBary. Auiie
3a TAaKUX yMOB MOKHAa [OCATTH BHCOKHX
pe3yAbTaTiB y 3abe3ledYeHHi sSKiCHOTO
OCBITHBOT'O  Ipolecy  Jad  Oited 3
0COOAMBHUMHU OCBiTHIMH mnoTpebamMu, IO
BiATIOBiIa€ BUMOTaM Cy4aCHOI iHKAIO3UBHOI
OCBITH.

[TogaabIrux HayKOBUX PO3BiIOK
notpebye mpobaemMa  MOiATOTOBKH  Ta
IEePEeHiAroToBKa  YYUTEAIB  IIO0YaTKOBOI
IIKOAHW y BU3HAYEHOMY Harpsami,
OKpecAeHHS e(eKTHUBHOTO 3MicTy, ¢opM,
METOMiB, IpPHUHOMIB, 3acobiB opranizarlii
IHKAIO3UBHOTO HaB4YaHHS B yMOBaxX HOBOI
YVKpPaiHCBKOI IITKOAMU.
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