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The article emphasizes the role of professional self-awareness in the personal and professional growth

of future specialists, in particular teachers. It is emphasized that one of the most effective methods of forming
the studied phenomenon is mainly the methods of active social and psychological training aimed at the direct
development of all structural components of professional self-awareness of future representatives of the peda-
gogical community. The degree of effectiveness of the author’s program for the development of the profes-
sional and pedagogical “I”-substructure of students is determined. To reflect the changes in the development
of central education, the results of a formative experiment to improve the quantitative and qualitative charac-
teristics of future teachers’professional self-awareness are presented. It has been established that, in contrast
to the control group, numerous significant changes recorded after the formative experiment in the cognitive,
affective and behavioral spheres of the professional identity of future teachers of the experimental group
indicate a significant increase in its overall level. All above indicates the effectiveness of the implementation
of the developed training program, which contributed to the expansion of the ideas of future representatives
of the pedagogical community about the chosen profession, its specifics, deepening the knowledge of higher
education students about themselves, their “I”’-image as a person and a professional, developing in future
specialists the skills of adequate assessment of their own capabilities, potential and the degree of their com-
pliance with the requirements of professional activity, positive attitude to themselves, development of their

internal self-control, self-regulation, and self-esteem.

Key words: active methods of group work, professional training of future teachers, professional and peda-

gogical self-awareness, training program.

Craxosa O. O., BonHaaosuu A. 1. OCOGAUBOCTI PpO3BUTKY CTPYKTYPHUX CKACGAHUKIB

npodecinHo-neAaroriyHoi CaMoOCBiAOMOCTI MANBYTHIX PaXiBLB AKTUBHUMM
MEeTOACMMU rPynoBoi po6oTn

Y ecmammi niokpecneno ponv npogeciiinoi camocsioomocmi 6 0coOUCMICHO-NPOPECIHOMY 3DOCHAHHI
maubymuix ¢haxisyis, 30Kkpema neoacocie. Ha o0cHosi nonepeoHbo nposeoeno2o ananizy meopemuro-
NPUKIAOHUX OOCIONHCEHb HAYKOBYIB, A MAKONC OMPUMAHUX N0 YAC KOHCMAMYBANbHO20 eKCHePUMEHMY
eMNIPUYHUX OaHUX OOIPYHMOBAHO HEOOXIOHICMb NIOBUWEHHS. KIUIbKICHUX [ SKICHUX XAPAKMEPUCTUK
npoecitino-nedazociunoi camocsioomocmi ocobucmocmi. Haeonoweno, wjo 00numu 3 Haubinbut eghexmuerux
Memoodie  opMy6aHHs OOCTIONCYBAHO20 (heHOMEeHa € NepeBadCHO Memoou aKMUBHO20 COYIAIbHO-
HCUXONORTUHO20 HABYAHMS, CHPAMOBAHI HA 0OE3NOCEPeOHill pPO36UMOK YCIX CMPYKMYPHUX CKIAOHUKIB
npoecitinoi camocgioomocmi MauOymuix npeocmaeHuxie nedazoiunoi cnintohomu. Illnsxom nocrioosHo
nPOBeOeHUX y 2pynax OO0CHONCYBAHUX NCUXOOIAPHOCMUYHUX 3DI3I8 GUBHAUEHO CHIYNIHb epexmusHocmi
asmopcvKoi npocpamu 3 po3eUmKy npo@ecitino-neoazo2iunol A-niocmpyxmypu cmyoeHmcvkoi monooi. Jlns
8I000pAdICeHHs. 3MIH Y DO3BUMK) YEHMPATbHO20 YIMEOPEHHs NPeOCMABNeHO pe3yibmamu (opmysaibHo20
excnepumennty 3 ni08UWeHHsl KiIbKICHUX § IKICHUX Xapakmepucmuk npogeciiinoi camocgioomocmi MauOymuix
neoazoeie. Bcmanosneno, wo, na npomueacy KOHmMpOIbHIl 2PYNL, YUCIeHHI 3Hauywi 3Mikuy, 3apikcosani nicis

nPoBedeHH s (POPMYBATbHO20 eKCNEPUMEHMY 6 KOZHIMUBHIU, apeKkmueHill i nogedinKosil cghepax npogheciiinoi
camocgioomocmi MaubymHix nedacozié eKcnepumMermanbHoi epynu, 6Ka3yioms Ha cymmege nioguuyenHs iv
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3aeanvHo20 pigHA. Bce euuwjesasnauene ceiouumv npo pe3yibmamueHicmb GHPOBAONCEHHA HA NPAKMuUYi
PO3poONeHoi MpPeHiHe080i npoepamu, AKA CHPUALA POWUPEHHIO YA6LeHb MAUuOymHIX NpedCcmasHuKie
neoaociunoi cninbHomu npo sudpary npogecio, ii cneyugixy, no2rubLeHHI0 3HAHb 3000Y68a4i6 6ULOT 0CBIMU
npo cebe, csili A-o0bpaz ax ocobucmocmi ma npogecionana, GUpooONIeHHI0 8 MAOYMHIX Paxieyie HABUHOK
A0eK8AMH020 OYIHIOBAHHA GIACHUX MOJCIUBOCEN, NOMeHYiany i cmyneHs ix 6I0NoGIOHOCMI UMO2AM
npogecitinoi JisbHOCHI, NO3UMUBHO20 CABNIEHHA 00 cebe, PO3BUMKY iX BHYMPIUHB020 CAMOKOHMPOTIO,
camope2ynayii @ KOHKPEmHUX CUMyayiax neoazociunoi 63aEmooii.

Knrouosi cnosa: axmusui memoou epynoeoi pobomu, npogecitina nioeomosxka mMaudymuboeo neoazozad,
npogecitino-nedazociuna camocsioomicms, MpeHiHe08a NPOcPamMa.

Introduction. As stated in the Law “On
Higher Education”, the goal of the higher educa-
tion system in Ukraine is to train qualified spe-
cialists who are able to analyze the necessary
flow of information at the appropriate level, opti-
mally solve complex tasks of future professional
activity and take responsibility for independent
professional decision-making.

The implementation of the above-described
goal is impossible without the proper level of for-
mation of a wide range of personal and profes-
sional competencies in future representatives
of the professional community, among which spe-
cial attention should be paid to the development
of their professional self-awareness, in particular
pedagogical.

Therefore, referring to the scientific achieve-
ments of representatives of psychological
and pedagogical science, primarily the works
of T. Bilan [1], I. Galyan [2], L. Dzyubko [5],
I. Lyubar [3], R. Lyubar [3], M. Radchenko [4],
L. Tereshchenko [5], which deal with the profes-
sional and pedagogical self-substructure of future
teachers, it should be noted that the vast majority
of researchers point to an insufficient level of its
development in higher education applicants.

The conclusions formulated by scientists are
also confirmed by the results of our ascertaining
experiment, during which a significant percent-
age of respondents with average (62.7%) and low
(23.3%) levels of professional self-awareness
were identified, which undoubtedly negatively
affects their professional development.

Referring to the training program “The Path
to Professional Success” developed by us, aimed
at developing the components of the profes-
sional “I” of future representatives of the ped-
agogical community, it is worth noting that
the basis of each of its classes-meetings was
the use of methods of active socio-psychological
training (psychogymnastic exercises, discussion
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and game methods, meditative techniques, pro-
jective drawing, etc.).

In its turn, revealing the features of the devel-
opment and testing of the psychocorrectional
program for the purposeful formation of the pro-
fessional “I”” of future teachers, one should pay
attention to the scale, volume, and timeliness
of this work done. Therefore, its substantive
and procedural aspects are covered in our previ-
ous research studies [6].

The purpose of the article is to determine
the degree of effectiveness of the developmental
program developed by us to increase the level
of structural components of future teachers’ pro-
fessional self-awareness with the help of a control
sample conducted at the final stage of our scien-
tific research.

Materials and methods. When conduct-
ing the control experiment, the same empirical
research methods were used as out in the course
of the ascertaining experiment, in particular,
observation, conversation, questionnaires, testing,
a complex of psychodiagnostic techniques (ques-
tionnaires “Primary school teacher” (O. Stak-
hova), “Me and my future profession” (O. Stak-
hova), techniques of research of the personality’s
self-assessment (modification by O. Stakhova),
their self-esteem (S. Pantileev), “Style of self-
regulation of behavior — 98 (V. Morosanova &
0. Konoz).

To determine the degree of effectiveness
of the forming effect and its stability, the accuracy
of the discrepancies between the data obtained
before and after the experiment was determined
using one of the parametric statistics methods
presented in the computer software package IBM
SPSS Statistics 20, — t-criterion of Student.

The implementation of the above mentioned
program for the development of professional self-
awareness of future primary school teachers took
place within the work of classes in Psychology
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and Pedagogy of Zhytomyr Ivan Franko State
University.

This work involved 60 students of 1 and III
years of studying of the Educational and Scien-
tific Institute of Pedagogy, specialty 016 “Primary
Education”.

The control and experimental groups (30 stu-
dents in each), formed on the principle of vol-
untariness, consisted of students who did not
differ significantly in the development of indi-
vidual indicators of professional and pedagogi-
cal self-awareness. It should be mentioned that
at the initial stage of the forming experiment,
the level of its development in student youth
was medium and low.

Results. Interpreting the empirical data
of the primary and secondary diagnosis of stu-
dents of the mentioned groups, we should point
out significant quantitative and qualitative shifts in
the development of individual structural and func-
tional units of their professional and pedagogi-
cal self-awareness, which affected the features
of the manifestation of the latter and the general
level of the phenomenon under study.

This is confirmed by the empirical data
of S. Budassi ranking procedure that revealed
changes in the cognitive and affective compo-
nents of the professional “I” of future mem-
bers of the teaching community. Referring to
the results of the outlined research, it should be
noted that during the forming experiment con-
ducted with the respondents of the experimental
group, their ideas about the future profession, its
specificity, requirements to specialists, their own
“I”-image as a person and a professional have

been significantly expanded, which was directly
reflected in the significant increase in the amount
of evaluative judgments made by the subjects
of this group in describing the professionally
important qualities of a primary school teacher.
If prior to the experiment, the members
of the experimental group characterized their
ideal “I” and real “I” with 168 properties, then
after its conduct, the total number of stated judg-
ments in this sample increased to 401 units,
which indicates the statistical significance of this
difference, which is confirmed by the t-criterion
of Student, which is t = 5.89 at p<0.001.

In the control group, the number of notions
of professionally important qualities of a pri-
mary school teacher during developmental work
increased by 122 units (from 172 to 294), but this
difference, unlike the experimental group, is less
pronounced, noticeable, as evidenced by t = 3.01
at p<0.01.

Tracking the dynamics of changes in the cog-
nitive component of the studied professional
self-awareness, it should be noted that another
indicator of the effectiveness of implementation
of the program we developed was a significant
complication of the structure of ideas of experi-
mental group students about the teaching pro-
fession, the substantive basis of which was not
one, as before, but three blocks of professionally
important qualities — personal qualities (30.7%),
professional knowledge and elements of peda-
gogical skills (24.7%) and orientation (21.4%),
presented in Table 1.

As we can see, after a formative experiment
aimed at deepening of the system of knowledge

Table 1

Dynamics of changes in the structure of students’ notions of professionally important qualities
of a primary school teacher in the process of forming experiment

Control group Experimental group
Content blocks Befon:e the Aftel.' the Befm:e the Aftel: the
experiment experiment experiment experiment
N % N % N % N %
Orientation block 29 16,9 50 17.0 25 14.9 86 214
Block of professional knowledge 31 180 | 54 | 184 | 30 | 179 | 99 | 247
and elements of pedagogical skills
Block of general personal qualities 77 44.8 146 49.7 79 4.0 123 30.7
Block of cognitive capabilities 9 5.2 13 4.4 6 3.6 42 10.5
Block of general personality 26 15.1 31 10.5 28 16.6 51 12.7
development
Total 172 100 294 100 168 100 401 100

Note. N is the absolute number of professionally important qualities, % is their relative index.
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about the chosen profession and its requirements
for its specialists, the experimental group sub-
jects preferred those qualities that characterize
the ideal teacher as a professional.

Regarding the control group, the leading
position in the structure of its subjects’ notions
of the professional qualities of a primary school
teacher belongs to the block of general personal
qualities, which retained its dominant position
after developmental work, having received almost
half (49.7%) of all the respondents’ choices.

Interpreting the results of the forming influ-
ence obtained using S. Budassi technique modi-
fied by O. Stakhova, we should note that in
addition to revealing the dynamics of changes
in the structure of student youth notions of pro-
fessionally important qualities of primary school
teachers, we were able to identify shifts in
the development of their self-assessment of pro-
fessionally important qualities, which is a partial,
professionally-oriented reflection of the emo-
tional-evaluative attitude of personality towards
themselves as a specialist, professional, presented
in Table 2.

Therefore, comparing the empirical data
of the control and experimental groups presented
in Table 2, it is worth emphasizing that the signif-
icant increase in the number of members whose
self-assessment has approached an adequate
level is notable. If at the beginning of the experi-
ment, the majority of the two groups subjects
had an inadequate high self-assessment, which
is a reflection of their hypertrophied self-confi-
dence, then after its conduct, the numerical val-
ues of this level of self-assessment in the control
and experimental groups decreased respectively
from 60.0% to 50.0% and from 56.6% to 26.7%,
due to which, by our assumption, the percentages
of adequate self-assessment of the respondents
of the identified groups increased.

In view of the results of Table 2, it should
be noted that the above changes are more pro-
nounced in the students of the experimental
group, which through the development of skills
of realistic, deep introspection, an objective
assessment of their own capabilities, potential,
creating an atmosphere of understanding and sup-
port in the process of training work balanced their
knowledge of themselves and optimized their
attitude to their personality.

In contrast to the previous levels, the indi-
cators of inadequate low self-assessment
of the members of studied groups have remained
almost unchanged. However, despite the absence
of significant shifts in the development of the last
level of self-assessment of professionally impor-
tant qualities, it should be noted that overall
changes in the indicators of this formation in ado-
lescents of the control and experimental groups
before and after the experiment are statistically
significant, which is confirmed by the numerical
values of t-criterion of Student, which in the con-
trol group is t = 2.72 at p<0.01 and in the experi-
mental group is t = 4.55 at p<0.001.

Subsequently, in order to identify the deeper
changes that have occurred in the development
of the affective component of the professional
“I”’-substructure of future primary school teachers
during the formative experiment, we used Pan-
tileev’s methodology of study of self-attitude.

Referring to the results of developmental
work aimed at the formation of adequate self-
assessment in the student youth, their positive
attitude towards themselves, we should empha-
size that there were cardinal changes in the over-
whelming majority of components of the self-
conception of the experimental group members.
The most important positive shifts were recorded
above all in a significant increase in the indica-
tors of the high level of openness (from 26.7% to

Table 2

Development of self-assessment of professionally important qualities of future primary
school teachers in the process of forming experiment

Control group Experimental group
Before the After the Before the After the
Content blocks . . R .
experiment experiment experiment experiment
N % N % N % N %
Adequate 5 16.7 9 30.0 5 16.7 16 53.3
Inadequate high 18 60.0 15 50.0 17 56.6 8 26.7
Inadequate low 7 23.3 6 20.0 8 26.7 6 20.0
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60.0%), self-confidence (from 10.0% to 30.0%),
self-esteem (from 26.7% to 56. 7%), self-accep-
tance (from 20.0% to 56.7%) of future profes-
sionals who, in the process of active group inter-
action, have learned to express their opinions
freely, openly express their feelings, accept them-
selves as they are, be themselves.

At the same time, taking into account
the empirical data of the outlined research, it
should be noted that, due to the forming influ-
ence, the respondents of the experimental group
had a significant decrease in the percentages
of internal conflict, self-blame, self-contempt,
and as a result, the numerical values of their self-
esteem, autosympathy have increased, which
is explained by the peculiarities of the training
work, some efforts of which were aimed at solv-
ing internal contradictions of future specialists
(mostly related to the difficulties of choosing
a professional future, the degree of conformity
of one’s own potential with the requirements
of pedagogical activity), at optimization of their
attitude both to the individual sides of their pro-
fessional “I” (self-confidence, self-acceptance,
etc.) and to themselves as a whole (autosympathy,
self-esteem), transformation of negative emotions
towards oneself into positive ones.

Similar changes are characteristic of the control
group too, however, compared to the experimental
one, where a special system of measures to opti-
mize the attitude of future specialists to themselves
as a personality and professional was put into
effect, they are not as pronounced and visible.

Finally, in order to investigate the nature
of the changes that occurred during the forma-
tive experiment in the development of the behav-
ioral component of professional self-aware-
ness of future primary school teachers, we used
the “Style of behavior self-regulation — 98 tech-
nique, developed by Morosanova and Konoz.

Tracking the dynamics of changes in
the development of self-regulation of future edu-
cators’ behavior, we must note that due to the for-
mative influence of the program we developed,
the overall level of this formation has improved
in the experimental group. Low and medium
levels of self-regulation decreased respectively
from 16.7% to 6.7% and from 83.3% to 73.3%.

Thus, the positive changes that result from
developmental work are indicated by the fact

of appearance in the experimental group of indi-
viduals with a high level (20.0%) of behavior
self-regulation, characterized by a more or less
even formation of all its components, the vast
majority of which are at a high level of their
development. This applies primarily to regulatory
processes such as planning, modeling, program-
ming, which in the course of a formative experi-
ment, focused on the development of internal
self-control, and on teaching students of ratio-
nal ways of self-regulation in specific situations
of pedagogical interaction, have undergone car-
dinal shifts, allowing future specialists to quickly
navigate the changing environment, to timely
and correctly set goals, to choose an appropriate
program of action, tactics of behavior, etc.

Significant changes in the development
of self-regulation of the experimental group
subjects occurred in such its regulatory
and personal property, as independence, whose
high level increased by 20.0% and the medium
and low decreased respectively by 10.0% each.
In our opinion, it is explained by the con-
tent of the training work, which, by upda-
ting the students’ ideas about the meaning
of their lives, its main goals, ways and means
of achieving them, has developed the ability
of future specialists to plan independently,
organize activities to achieve their goal, mon-
itor the progress of their implementation,
evaluate the results of their work.

In contrast to the experimental group,
the expected results of the control one, remained
almost unchanged. This 1is especially true
of the regulatory-personal properties of self-
regulation of this group members’ behavior —
their flexibility and independence, which, being
by their very nature complex personal entities,
require focused and sustained development.

Conclusions. Summarizing the results
of the comparative analysis of indicators of struc-
tural and functional units of professional self-
awareness of future primary school teachers in
the control and experimental groups, we should
note that the most significant progressive changes
are observed in the development of all the com-
ponents of the professional “I” of the experi-
mental group subjects. Moreover, referring to
the numerical values of the Student’s t-criterion,
which reveal the nature of changes in these for-
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mations, we should note that the cognitive
and affective substructures of self-awareness
of future specialists underwent the greatest influ-
ence in the process of forming experiment, and its
behavioral component — the smallest.

The significance of changes that occurred in
the experimental group is also confirmed by indi-
cators of statistical reliability, which recorded
differences (t = 4.82) in the outlined sample
of respondents before and after the experi-

ment at the level p<0.001; in the control group
t=2.69 at p<0.01.

All of the above is a testament to the effi-
ciency of the implementation of the program we
developed, “The Path to Professional Success”
which, through the development of individual
components of the basic structural components
of the professional “I” of student youth, contrib-
uted to increasing the overall level of professional
self-awareness of future teachers.
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