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DO YOU SPEAK DEUTSCH? OR, THE INTERACTION OF LANGUAGES IN FOREIGN
LANGUAGE CLASSES IN A MULTILINGUAL ENVIRONMENT

The aim of the study is to present the different forms of language interaction in a multilingual
learning environment, specifically through the foreign language teaching practices of the Ferenc
Rakoczi Il Transcarpathian Hungarian College of Higher Education. In Transcarpathia, a western
region of Ukraine, multilingualism and multilingual language use have become part of everyday life
due to its geographical location and the changes of power in the 20" century. The linguistic
diversity of the area, including the co-existence of Hungarian, Ukrainian, Romanian, Polish,
Russian and Roma, provides a particularly fertile ground for the study of translanguaging and
linguistic transfer and interference.

The empirical basis of the research is based on our own observations of the language use of
Hungarian and/or Ukrainian native speakers majoring in English studying German as a second
foreign language at the aforementioned higher educational establishment.

Our experience confirmed that in language classes in multilingual contexts, phenomena are often
observed where students consciously or spontaneously mobilise multiple linguistic resources in the
course of communication. Typical cases of translanguaging, for example in the processes of task
comprehension, word search or meaning making, not only testify to the linguistic creativity of
learners, but also require flexibility in teaching methods. Positive and negative forms of linguistic
transfer (e.g. transfer of similar grammatical structures or phonetic interference) are also common
and affect learning outcomes.

Our study shows that multilingualism presents not only challenges but also opportunities in foreign
language teaching. The conscious integration of multilingual backgrounds and the pedagogical
recognition of translanguaging can contribute to the development of linguistic competence and the
enhancement of foreign language confidence. Our study stresses the importance of considering the
local context in educational practice.

Keywords: multilingualism, translanguaging, language transfer, interference, foreign language
teaching, translanguaging pedagogy, classroom language use.

Inona Jlexnep, Inona I'vemi. Bu po3mosnaeme Deutsch? — Bzaemooia moe na 3anammasax
IHO3eMHOT MO6U Y 3aK1a0l 6UULOT 0C8IMU 8 DAAMOMOBHOMY CePEOOBULL.

Memoio 0ano2o docniddcenHs € ananiz hopm MOBHOI 83aEMOOIT 8 YM0OBAX 6A2AMOMOBHO2O
HABYANILHO20 Cepe0o8UIa Ha NPUKIAOL BUKIAOAHHS THO3EMHUX MO8 Y 3aKapnamcbKOMy y20pCbKOMY
incmumymi im. @epenya Paxoyi I1. 3axapnamms — 3axionuil pecion Ykpainu, 011 K020
XapaxkmepHe MO8He pO3Maimmsl, 3yMOBIIeHO20 iICMOPUYHUMU 0OCMABUHAMU MA 2e02padiuHUM
posmautyeanHam. CnigicHy8aHHs y2OPCbKOi, VKPAIHCLKOL, pYMYHCbKOI, NOIbCbKOI, pOCIUCLKOI ma
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Ykpaiucoxka nononicmuka. Bunyck 23. Iledazoziuni docniodcenns
POMCHKOI MO8 CIBOPIOE YHIKANbHE NIOTPYHMSL OJisl O0CIONCEHHSL A8ULY MPAHCIIHC8I3MY, MOBHO20
mpancgepy ma inmepghepenyii.

Emnipuuny 6a3y 00cnioxicenHs Cmanosisams CHOCMEPENHCEHHSL 3a MOBHOI NOBEOIHKOI0 3000y6ai6
suwoi oceimu oceimuboi npoepamu 014 Cepeons ocsima (Aueniticoka mosa ma aimepamypa)
nepuioeo (6axkanaspcbko2o) pieHs 8UWOI 0C8IMuU, AKI BUBUAIOMb HIMEYLKY K Opyey iHO3eMH) MOBY.
Y npoyeci 0ocnidoicenns susaenero, wo 6 6a2amomo8HOMY KOHMEKCMi CImyO0eHmu y npoyeci
KOMYHIKayii c8i00M0 abo CHOHMAHHO aKMU8i3ylomyv pizui MoeHi pecypcu. Tunosi npuxiaou
nepexknaoy, 30Kkpema npu po3yMiHHi 3a860anb, 0000PI 1eKCUKU YU CMBOPEHHI GUCIOBTI08AHHS,
C8I0Uamsb NPo MOBHY KPeamusHiCmb CIYOeHmie i nompeodyloms SHYUK020 nioxody 00 npoyecy
suKnaoants. J{ogedeHo, ujo MOBHUL Mpanchep mMae K NO3UMUBHI, MAK | He2amueHi ghopmu,
HAanpuKiao, nepeHecents epamamuyHux Cmpykmyp abo oonemuuna inmepgepenyis € nowupeHum
Aeuwem i Cymmeeo Naueaoms Ha pe3yibmamu HA64aHHA.

Haeonoweno, wo bacamomosnicms cmeopioe He auuie GUKIUKU, A U SHAYHI MONCIUBOCNT OIS
B00CKOHAIEHHS NPoYecy UKIAOAHHS iHO3eMHUXx Mo8. Ceiooma inmezpayis mpanciiHe8aIbHO2O0
nioxo0y ma ypaxy8aHHs MiCYe8020 MOBIEHHEBO20 KOHMEKCHTY MOXCYMb CRPUAMU PO3BUMK) MOGHOI
KOMNEemeHmHOCMI ma 6NeeHeHOCI C1YyOeHmi8 Y 80100IHHI IHO3eMHOIO MOBOIO.

Kniouoei cnosa: 6azamomosuicmo, mpanciinesizm, Moenutl mpancgep, inmepghepenyis,
BUKIIAOAHHS IHO3EMHUX MO8, Ne0a202iKa MpaHCIiHe8i3My, MOBOBIUCUBAHHS CIYOEHMI8 Y ayOumopii.

llona Lechner, Illona Husti. Do you speak Deutsch — Interakcja jezykowa na zajeciach 7 jezyka
obcego w instytucji szkolnictwa wyZszego w sSrodowisku wielojezycznym
Streszczenie. Celem niniejszego opracowania jest analiza form interakcji jezykowych w
wielojezycznym Srodowisku nauczania na przyktadzie nauczania jezykow obcych w Zakarpackim
Instytucie Wegierskim im. Ferenca Rakoczego Il. Zakarpacie to zachodni region Ukrainy
charakteryzujqcy sie roznorodnosciq jezykowq ze wzgledu na uwarunkowania historyczne i
potozenie geograficzne. Wspolistnienie jezykow wegierskiego, ukrainskiego, rumunskiego,
polskiego, rosyjskiego i romskiego tworzy wyjgtkowg podstawe do badania zjawisk
translingwistyki, transferu jezykowego i interferencyji.
Empiryczna podstawa badania opiera si¢ na obserwacjach zachowan jezykowych studentow
studiow wyzszych w ramach programu edukacyjnego 014 Szkolnictwo Srednie (jezyk angielski i
literatura) na pierwszym (licencjackim) poziomie szkolnictwa wyzszego, ktorzy uczq sie jezyka
niemieckiego jako drugiego jezyka obcego.

Badanie wykazato, ze w wielojezycznym kontekscie uczniowie swiadomie lub spontanicznie
aktywujq rozne zasoby jezykowe w procesie komunikacji. Typowe przyktady ttumaczenia, takie jak
rozumienie zadan, wybor stownictwa lub tworzenie wypowiedzi, pokazujg kreatywnosé jezykowq
uczniow i wymagajq elastycznego podejscia do procesu nauczania. Udowodniono, Ze transfer
jezykowy ma zarowno pozytywne, jak i negatywne formy, na przyktad transfer struktur
gramatycznych lub interferencji fonetycznych jest powszechny i znaczqco wplywa na wyniki
nauczania.

Podkresla sie, Ze wielojezycznos¢ stwarza nie tylko wyzwania, ale takze znaczgce mozliwosci
poprawy procesu nauczania jezykéw obcych. Swiadoma integracja podejscia translingwalnego i
uwzglednienie lokalnego kontekstu jezykowego moze przyczynic¢ si¢ do rozwoju kompetencji
Jjezykowych uczniow i ich pewnosci siebie w postugiwaniu sie jezykiem obcym.

Stowa kluczowe: wielojezycznosc, translingwalnosc, transfer jezykowy, interferencja, nauczanie
Jjezykow obcych, pedagogika translingwalnosci, uzywanie jezyka przez uczniow w klasie.

Formulation of the problem. In a multilingual environment, it is natural for speakers to switch
effortlessly between the languages they speak, i.e. to code-switch or translanguage. It is also
common for bilingual or multilingual speakers to have features of each other's language systems at
different levels of language in their sentences, so that linguistic transfer and interference can be
observed. Transcarpathia, a western region of Ukraine, is an excellent research area for
investigating these linguistic phenomena, as several nationalities and linguistic and cultural
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communities have lived together in the region for centuries [2]. Despite changes in power, cultural
communities have generally coexisted peacefully and continue to do so.

The Hungarian minority in Transcarpathia, numbering approximately 135,000 individuals, resides in
a region characterized by its rich linguistic and cultural diversity. This dynamic and ever-changing
ethno-linguistic landscape exerts a significant influence not only on everyday communication but also
on broader patterns of language use, for example in the educational system [17].

A wide array of languages coexists in Transcarpathia, including Ukrainian, Hungarian,
Romanian, Russian, German, Romani, Slovak, and Ruthenian. Hungarian is the third most widely
spoken minority language in Ukraine, used by about 0.3% of the country’s population. Notably,
98.2% of all Hungarian speakers in Ukraine live in the Transcarpathian region [3]. Approximately
60% of the Hungarian population in this area resides in settlements where they constitute an
absolute majority. In such communities, educational institutions — including kindergartens and
schools — typically offer instruction in Hungarian.

The region's multilingual environment fosters continuous and active interaction among speakers
of different languages, leading to mutual linguistic influence and shaping local language practices.

In the multilingual environment outlined above, it is important to define precisely the status of
the languages used. The notion of first language (mother tongue, L1) refers to the language (or
languages) acquired by the child at an early age in a family environment. If a language (often an
environmental language, L2) is acquired after the age of about three, it is referred to as second
language acquisition; this can be either unguided in a target language environment or guided
through learning. A foreign language, on the other hand, is a language that is learned later, usually
in a non-target language environment, in school or out-of-school [16]. In the case of students in
Transcarpathia, this means that most of them are native Hungarian/Ukrainian speakers or bilinguals
who learn English as a first foreign language and German as a second foreign language in schools.
In the course of their schooling, they come across at least four languages, which naturally interact
with each other.

In this study, we focus on the forms in which translanguaging can/does appear in the
communication of multilingual students in Transcarpathia during language classes. We will also
discuss the linguistic levels (phonology, morphology, syntax, pragmatics) at which linguistic
interference and transfer can be observed in students' speech and writing. Finally, the challenges
faced by teachers in the language development of multilingual learners will be considered.

Analysis of previous research and publications. The phenomena of translanguaging and
linguistic transfer and interference are thus observed in multilingual speakers. However, the
question arises as to how one becomes bilingual or multilingual and what factors influence the
language acquisition process. According to Aguado [1], language acquisition, whether it is the
acquisition of a first (L1), second (L2) or third (L3) language, is based on the interaction of several
factors. The process is influenced by both internal and external factors. Internal factors include the
age of the learners, their existing language knowledge, and their knowledge of the world, the effort
invested in language learning, the expected or ultimate attainment and individual differences.
External factors include circumstances such as time spent learning, language input received,
environmental influences and feedback received. Together, these factors determine the success of
the language learning process in different languages and the level of multilingual proficiency
attained by the speakers.

The process of language acquisition is shaped not only by these internal and external factors, but
also by interlanguage mechanisms such as interlingual transfer and the emergence of interlanguage.
During interlanguage transfer, language learners apply their existing declarative and procedural
knowledge to new linguistic situations, i.e. they transfer elements from previously acquired
language systems to new contexts with different content, time or situation, since «a bilingual is not
the sum of two complete or incomplete monolinguals; rather, he or she has a unique and specific
configuration» [15, p. 467].
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One of the defining phenomena of multilingual language learning is transfer and interference,
which are closely related to the languages previously acquired by the learner. Transfer can also be a
conscious strategy. Edmondson [11, p. 149], for example, draws attention to the fact that learners
often consciously avoid transfer from their mother tongue (L1) and instead try to adopt elements
from other, already learned foreign languages (e.g. L2). This can be motivated by several factors:
the expectation that the foreign language must necessarily be different from the mother tongue; the
deliberate distancing from the mother tongue identity, i.e. the attempt not to be identified by the
accent or structures derived from the L1; or the fact that the use of the L1 was stigmatized in
previous language lessons, so that learners avoid using it in the long term.

However, this type of language strategy can often lead to interference: elements can be
introduced into the new language system that come either from the second language (L2) or from
another non-native source, and these do not always conform to the norms of the target language.
Transfer can therefore be positive (facilitating learning) or negative (causing interference),
especially if the learner's linguistic identity and learning experiences influence which language
sources he or she relies on most. Distinguishing between these two linguistic phenomena is not
always straightforward [18].

Transfer and interference are linguistic phenomena that clearly demonstrate that the linguistic
systems of multilingual individuals do not operate in isolation, but in interaction with each other.
This dynamic is particularly evident during code-switching and translanguaging, when speakers
move and combine not only individual structures or words, but entire linguistic repertoires
according to the communicative situation. Stavans and Hoffmann [23] and Stavans and Porat [24]
discuss in detail various phenomena of language contact, such as code-switching and
translanguaging models [8; 13]. In order to understand these concepts, it is important to discuss
their precise definitions. Regarding translanguaging, Garcia [12, p. 140] puts it this way:
«Translanguaging is the act performed by bilinguals of accessing different linguistic features or
various modes of what are described as autonomous languages, in order to maximize
communicative potential».

There is a difference between code-switching and translanguaging. According to Garcia and Lin
[14], code-switching assumes the existence of distinct linguistic systems that are associated with a
named language, as if we were working with at least two monolingual systems in their analysis. In
contrast, translanguaging assumes an integrated linguistic system in which «all ... languages are
used in a dynamic and functionally integrated manner to organize and mediate mental processes in
understanding, speaking, literacy, and, not least, learning» [21, p. 1].

Furthermore, translanguaging is not phenomenologically but theoretically different from code-
switching. While code-switching approaches bilingual speech or text from a mostly structural
perspective, translanguaging focuses primarily on what speakers do and achieve in concrete
situations by mobilising different elements of their linguistic repertoires [19, p. 49].

In summary, both code-switching and translanguaging seek to explain unique multilingual
phenomena, but their starting perspective is different: code-switching interprets the characteristics
of language systems structurally and at the system level within the framework of the monolingual
linguistic paradigm.

According to Cenoz and Gorter [7], pedagogical translanguaging focuses on multilingualism, in
line with new trends in multilingualism research. It is an educational and research approach to
multilingual education that offers an alternative to the traditional approach based on the separation
of languages, as presented in the video Let’s Make the Most of Multilingualism [6]. The focus on
multilingualism means that multilinguals cannot be considered simply as a collection of
monolingual speakers, nor can they be expected to speak all their languages at the same level. This
approach also challenges the ideal of the native monolingual speaker, which does not reflect the
reality of multilingual and dynamic societies in the 21st century.
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The focus on multilingualism goes against traditional views that advocate a sharp separation of
linguistic boundaries and instead aims to blur the boundaries between languages in order to allow
language users to exploit the benefits of their own multilingualism [5]. This approach is based on
three main dimensions: the multilingual speaker, the multilingual repertoire, and the social context.

The purpose of the article. The aim of this study is to explore how the languages spoken or
previously learned by students interact in foreign language classes, and at what linguistic levels
(phonetic, lexical, syntactic, pragmatic) do these languages appear in their language use during their
foreign language classes. The present study focuses on a single language learning context. We
observed translanguaging and the phenomena of transfer and interference in a structured way in the
education of multilingual students living in Transcarpathia.

Discussion and results. In multilingual communities, the school also naturally becomes a
multilingual environment. In terms of language use, the school register, formal and informal
language use, the language of instruction and the language of the environment are all present in the
school. The teaching and learning of different languages also takes place in educational institutions.
In schools where the language of instruction is different from the majority language, the school is a
context in which the mother tongue, the official language of the state and foreign languages are
taught and learned [25, p. 2].

The above statements are fully applicable to the Ferenc Rakdczi Il Transcarpathian Hungarian
College of Higher Education, where our observations were made. Located in a multilingual region,
the college hosts a diverse student population, including native speakers of Ukrainian, Hungarian,
and other languages, contributing to a rich and varied educational atmosphere. In recent years,
particularly the past two to three, there has been a noticeable rise in the number of multilingual
students whose first language is Ukrainian enrolling in the department’s academic programs. Within
the English Language and Literature Section of the Department of Philology, core English courses
are primarily taught in English. Nevertheless, in recognition of the students’ diverse linguistic
backgrounds, instructors often provide supplementary explanations in Hungarian and/or Ukrainian
— especially when tackling complex grammar topics or introducing new vocabulary. This
multilingual teaching strategy is designed to improve understanding, promote active engagement,
and ensure a more inclusive and supportive learning environment for all learners [17].

The principles of multilingualism in the classroom include recognising and valuing the linguistic
diversity of learners. All languages used by learners should be treated as a valuable resource, not as
a barrier, as multilingualism has a positive impact on their cognitive and social development. One
of the key ways of doing this is through translanguaging and code-switching, which allow learners
to use their full linguistic repertoire to understand the material and express their ideas. The
conscious inclusion of multiple languages helps the learning process and supports deeper
understanding. In our foreign language classes, both translanguaging and code-switching are part of
the natural language use. The teacher explains in English, while using Hungarian and/or Ukrainian
as a mediating language. The picture is even more nuanced when teaching German as a second
foreign language, where the teacher uses the existing knowledge of the English-major students to
switch to English several times in a sentence. When learning a grammatical topic, the language that
is always activated is the one whose linguistic system is either very similar or very different. The
German «haben» and «sein» as notional verbs behave in the same way in sentences as their English
counterparts. Thus, at a low level of language proficiency, it is particularly satisfying for the
language learner to find a handle or help in their linguistic repertoire.

Following one of the basic principles of translanguaging pedagogy, we «let» all languages into
the classroom and try to apply an inclusive and differentiated pedagogical approach. This is
manifested, among other things, in the use of multilingual and often authentic educational materials,
in the case of certain subjects we compile a multilingual (English, Hungarian, Ukrainian, German)
glossary, and in pair or group work we pair students with different mother tongues. When solving
such tasks, they have the opportunity to reflect on their own language and culture. The development
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of multilingualism is closely related to intercultural sensitization, which promotes the growth of
cultural awareness, as well as openness and respect for other languages and cultures [22].

Interlanguage transfer is a natural part of the language acquisition process of multilingual
speakers [10]. According to his point of view, transfer phenomena should not be considered errors,
but should be evaluated in a specifically positive and constructive way, contributing to the
development of the previously discussed interlanguage. At different stages of language learning,
transfer and interference phenomena appear in different ways. In this respect, the developmental
process can be divided into three main stages [9].

The initial stage is called the «mixing» or interference stage. In this phase, learners often mix
elements of their native language and the foreign language they are learning. In order to express
themselves, they often fall back on familiar language structures. As a result, typical errors appear,
for example, in word order, grammatical rules or the meaning of words taken from the native
language. An example of such a sentence is: «Ich habe ein Buch gelesen und es war sehr
interessant, weil ich habe es viele Mal gelesen», in which the influence of the native language on
the sentence structure is noticeable.

The next stage is the «differentiation» or structuring stage. Here, learners are able to recognize
the differences between their native language and the target language and apply the rules of the
foreign language more consciously. For example, they recognize that in German the verb is always
in the second position in the sentence and begin to avoid mistakes such as «Heute ich gehe zur
Schule» and instead use the form «Heute gehe ich zur Schule» However, interferences can still
occur, especially with more complex sentence structures or verbal nuances.

The most advanced phase is the ‘isolation’ or automation phase. At this stage, learners are now
able to separate the foreign language from their mother tongue and use it correctly. An advanced
language learner, for example, is able to formulate sentences spontaneously, without thinking in the
mother tongue. The use of a foreign language becomes more intuitive and mistakes are less
frequent.

It is important to note that these stages are not always sharply separated, often running in parallel
or overlapping. The progress of learning depends to a large extent on the learning environment, the
motivation and the intensity of the language input the learner receives. Given that, in our case,
German is a language that English students mostly start learning in college, we accompany them
through all these stages. In the case of English, we have less information in this area, as they are
already enrolled as intermediate or advanced level English learners.

The question arises as to whether the frequency of transfer and interference phenomena may be
relevant to whether the different languages of the speaker belong to the same or different language
families. According to the contrastive theory developed by Lado [20], similarities between the
mother tongue and the target language help and differences hinder language learning (p. 59).
However, our observations suggest that in our case it was not the frequency but the quality and type
of phenomena that was decisive. English and German, which come from the same language family,
have many similar words (e.g. «house» — «Hausy, «drink» — «trinken»). Their use is often a positive
lexical transfer, but phonologically they often lead to pronunciation errors and interference (e.g.
«stehen» — «stand», «Knie» — «kniey). It can be said, however, that similar vocabulary, word order
and morphology help learning, but from time to time language learners should be alerted to so-
called false friends, which are similar in word form but have different meanings (e.g. English
«actual» # German «aktuell»). When learning languages belonging to different language families
(Ukrainian/Hungarian — English/German, Ukrainian — Hungarian, Hungarian — Ukrainian), negative
transfer phenomena are more likely to occur at the structural, i.e. syntactic level. It is particularly
difficult for German learners to use sentence structure, subordinate clause word order and sentence
frames correctly, since none of the languages they speak has these grammatical structures.

It should also be noted that from a phonological point of view, it is more difficult for native
Hungarian speakers to learn the correct use of stress, since Hungarian has a fixed stress on the first
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syllable of the words. In contrast, in the other languages they learn, free stress is observed, which is
flexible. This phenomenon is seldom encountered in German lessons, as by then they have already
acquired the relevant knowledge from other languages, which makes it more natural and easier for
them to accept.

As language teachers, our task is to strengthen the positive transfer in the classroom, while
reducing and trying to eliminate the negative one. Berényi-Nagy and Molnar [4] have discussed in
detail the steps that can be taken to facilitate the acquisition of grammar for students studying
German as a second foreign language after English. They claim that in order to effectively learn
German grammar, it is worth combining inductive rule-making with explicit and contrastive
grammatical presentation. One well-established method is the three-phase S-O-S procedure (Suchen
— Ordnen — Systematisieren), in which learners first search for linguistic patterns, then organise
them and finally make them conscious as general rules. This approach encourages active language
thinking and develops grammatical awareness.

Based on the principle of «enlightened multilingualism» in working on grammar in the language
classroom, it is justified to discuss certain grammatical phenomena in the students’ native language,
for example Hungarian/Ukrainian. This not only helps understanding, but also provides an
opportunity for the conscious introduction and practice of metalanguage, i.e. linguistic terminology.

Cognitive-contrastive learning as a conscious learning strategy is also given a prominent role in
lessons of German as a second foreign language after English. The aim is to promote autonomous
learning, i.e., students learn how to use conscious comparison between languages to guide their own
learning. Such strategies (e.g., exploiting transfer opportunities or preventing interference) can be
integrated into teaching as (meta) cognitive learning methods, contributing to the development of
learners' linguistic autonomy.

In a multilingual learning environment, it is particularly important that learners not only
encounter corrected errors, but also understand their causes and linguistic background. The aim is
not only to learn the correct form, but also to recognize the patterns behind the errors and to become
aware of the differences between the native language and the target language. This process is aided
by contrastive linguistic analysis, in which learners can analyse the characteristic structural
differences between their own language and the target language.

Analysing mistakes leads to conscious learning strategies. Rather than simply correcting
mistakes, it is useful to interpret them together in conversations or example sentences, for example,
when correcting and discussing incorrect sentence structures.

Meta-linguistic reflection also plays a key role: learners consciously reflect on grammatical
structures and the differences between their own and the languages they learn. To this end, we can
use interactive tasks such as incomplete texts based on typical mistakes, conversion exercises or
sentence rewriting to help students learn correct word order and structures.

Authentic language situations, such as role-plays and simulated conversations, give learners the
opportunity to practise correct language use in a natural context.

Inductive learning and targeted input management methods are also effective: learners encounter
many correct language patterns in different texts, through which they gradually internalise the
correct language structure.

Learning motivation and linguistic creativity are also strengthened by communicative and
playful methods. It is recommended to use language games, quizzes and storytelling tasks that
consciously build on the interferences between the given languages. In addition, social learning also
plays an important role: students can evaluate and correct each other's work, which develops their
self-monitoring ability.

Long-term error reduction is achieved through individualized strategies. For example, students
can keep an error log in which they record their typical errors together with their correct versions.
They should also learn how to self-check their written work, especially for interferences. Regular
reflection sessions can also be used to review which types of errors have diminished over time.
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Teaching languages in a multilingual classroom presents many challenges for teachers. Not only
do they need to have a communicative command of the languages they share with students, but they
also need to know their linguistic systems, their characteristics and the cultures of their speakers.
Only then can they take advantage of their students' multilingualism. They need to be
methodologically equipped to deal with classroom dynamics and to produce appropriate teaching
material. However, it can be said that the teaching staff, being multilingual themselves, is uniquely
positioned to effectively address the diverse linguistic needs of the student body. Moreover, they
have established a commendable objective to equip and inspire future educators to effectively
benefit from their own linguistic repertoire, thereby providing invaluable support to their students
[17].

Conclusions and prospects for further study of the problem. Based on our observations, we
can conclude that the basic elements of pedagogical translanguaging are successfully applied at the
Ferenc Rakoczi II Transcarpathian Hungarian College of Higher Education. As a result, as the
language learning experience and knowledge grows, a progressively higher level of meta-linguistic
awareness is developing in our students. The result is that learners are increasingly able to make
conscious and effective use of their full range of linguistic knowledge. The more positive
experiences they gain by using all the resources (language, strategies, knowledge) at their disposal,
the more confident they become in their own abilities and the more independent they become in
their learning.

The language use of multilingual speakers is characterised by interlingual transfers in different
directions, i.e. they not only transfer elements from their mother tongue into the language(s) they
are learning, but also actively transfer between the languages they are learning. The psychotype of
learners, i.e. their internal attitudes to language learning, can be positively influenced by an
emphasis on linguistic similarities, in particular the potential for positive grammatical transfer
between English and German. Recognition of similar structures can increase motivation and
facilitate the absorption of new knowledge [4].

Modern language pedagogy supports multilingual competence. Students can consciously switch
between languages (translanguaging) to recognize linguistic similarities and differences. Through
intercultural sensitization, students can understand that linguistic interferences can often be traced
back to cultural differences, for example in terms of politeness formulas, addresses or
communication habits.

As a further research direction, we would like to focus on attitude and language use studies in the
future. Accordingly, this will include research on the attitudes of multilingual speakers towards the
languages they speak, their preferred language in different situations, and what motivates them to
translanguage and code-switch.
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