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Anomauyia: Bemyn. J[1om 3aBXAU OAOPOXKYBAIH M TOJAOPOKYIOTh 3apa3 LIe 3
OUIBIIIOI0 aKTUBHICTIO, BIABIYIOUH 1HIII KPAiHU Ta B3AEMOJIIIOYH 3 iX TPOMAJITHAMH.
[{poMy cipUsIOTh IMBUAKUN PO3BUTOK TEXHOJIOTH, MOABA 3PYUYHIIINX 3aC001B 3B’ SI3KY
Ta €KOHOMHIIIHUX TPAHCIOPTHUX 3ac001B. B1aBilyBaHHS Pi3HUX KpaiH Ta OTPUMAaHHS
iH(MOpMaIii mpo KUTTSA IHIIMX HAPOJIiB, O€3MEPEUHO, PO3IIMPIOE KPYTO31p Ta JO3BOJISIE
MO-1HIIOMY TOJAWBUTUCh HA CBIT HAMOBHEHUW KYyJIbTYPHUM PpO3MAITTSIM Ta
HEPEOCMHUCIUTH CBOE OYTTS y HhOMY. Y LIbOMY 3B’S3KYy AYXE Ba)KJIMBO 3HAXOAWUTU
MOPO3YMIHHSA MiIX TMpPEJICTaBHUKAMHU PI3HUX KYyJIbTYp, SIKI HACEISAIOTh TI YW 1HIII
TEPUTOPIi 3€MHO1 KyJIl, 30arayyroyu OJAWH OJHOIO Ta yHHKaouu KOHQikTiB. Came
MOJIIKYJbTYPHA ~ KOMIETEHTHICTh  JOoTOMarae  3a0e3MeuYuTd  KOHCTPYKTUBHY
KOMYHIKAIIF0 MK TPEJACTaBHUKAMU PI3HUX KYJbTYp Ta HOCISIMH PI3HHX MOB Yy

6araToeTHIYHOMY CBITOBOMY CYyCHiIbCTBI. ToMy 11 (hopMyBaHHS € OTHUM 3 OCHOBHHUX
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3aBJlaHb Cy4acHOi OCBITH y cepi npodeciiiHoi MmiAroToBKM MaiOyTHIX (axiBIiB, Y
HAIIOMY JOCII/HKeHHI (PaxoBUX MOJIOAIIUX OakajIaBpiB.

Mema cmammi — TnpoaHani3yBaTH HAYKOBI PO3BIIKH, M0 CTOCYIOTHCS
BU3HAUYECHHS CTPYKTYPH MOJIKYJIHTYPHOT KOMIETEHTHOCTI SIK HEOOX1JIHOI CKJIaJ0BO1
npodeciiiHoi KOMIIETEHTHOCTI MaiOyTHIX (axiBLiB, BUATATA KOMIIOHEHTHUH CKIaa
MOJIKYJIBTYPHOI KOMIIETEHTHOCTI (paxOBHUX MOJOAIMMX OakajaBpiB y Mpoleci
TyMaHITapHOI MiJITOTOBKU B KOJIEIKI Ta OXapaKTepU3yBaTH iX.

Memoou. 1111 yac HaIIOTo TOCIPKEHHSI MU BUKOPHUCTOBYBAJIN TaKi TEOPETUYHI
METOIM SK aHall3 Ta CHHTE3 CHellaJbHOI HAayKOBOi JIITepaTypd Ta METOJ
MOPIBHSJIBHOTO aHAII3Y.

PesyabtraTtu. IlonikynpTypHa KOMIIETEHTHICTh € HEOOXITHOIO CKJIAJOBOIO
YacCTUHOI Mpo¢eciiHOi KOMIIETEHTHOCTI cyyacHoro ¢axisusi. Bona ¢opmyeTses y
MpoIIeci HABYaHHS 1 BUXOBAHHS Ta ()aXxOBOi MiATOTOBKH.

OxkpecieHa KOMIETEHTHICTh € CKJIaAHUM OCOOMCTICHUM YTBOPEHHSM, KA Mae
CBOIO CTPYKTYpYy 1 HENpOCTHH MexaHi3M ¢GOopMyBaHHs. Y 3alpONOHOBAHIN CTATTI
3MIMCHEHWI aHali3 HAyKOBHX MyOiKalliid, 10 CTOCYIOThCS BU3HAYEHHS MOHSATTS
MOJIIKYJIbTYpHA KOMIETEHTHICTh Ta il CTPYKTYpH, BU3HAUEHI Ta OXapaKTEepU30BaHI
CTPYKTYpPHI KOMIIOHEHTH IMOJIKYJIbTYPHOI KOMIETEHTHOCTI MaiOyTHIX (haxiBLIB —
(haxoBUX MOJIOJIINX OaKajaBpiB y MPOIEC I'yMaHITAPHOI MATOTOBKH B KOJEXKI.

Binburicte HAyKOBIIB MalTh KOTHITUBHUM, MOTHUBAIlIMHO-LIIHHICHUM, Ta
TISUTBHICHAN CKJIAJIOBI YaCTUHU Y CTPYKTYPI MOMIKYJIBTYPHOI KOMIETEHTHOCTI. [Ipu
[bOMY KOTHITUBHUU KOMIIOHEHT Ma€ Ha MET1 (JOPMYBaHHS CUCTEMU KYJIbTYPO3HABUUX
Ta MOBHHX IOJIIKYJBTYPHUX 3HaHb, MOTUBALlIHHO-1IIHHICHUN KOMITIOHEHT Bi1100Opaxae
MOTHBH, I[IHHOCTI, IHTEpECH, TOTPEOH, K1 PETyIIOIOTh KUTTEASUIBHICTH OCOOMCTOCTI
B TOJIKYJIBTYPHOMY CyCHUIbCTBI. JlisyibHICHMM a00 AisSIbHICHO-TIOBEIIHKOBUI
KOMIIOHEHT Joromarae cGopMyBaTH TMOJIKYJbTypHI HAaBUYKA Ta BMIHHSA
JOTPUMYBATUCh TEBHUX IOBEIIHKOBUX HOPM, SKI ICHYIOTh Yy TMOJIKYJIbTYPHOMY

COLIlyMi Ta OTPUMAaTH MO3UTHUBHUK JOCBIA CHIBIOpall 3 NPEICTaBHUKAMU 1HUIUX
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KyJIbTYp. JlOCTITHUKY BUIUIAIOTH TaKOXX OCOOMCTICHO-pedIeKCUBHUH, a()eKTHBHUH,
aKC10JIOTTYHUH, CTPAaTEr1YHUi, KpeaTUBHUM Ta 1HIII KOMIOHEHTH.

Bucnoexu. TlonikynbTypHa KOMIIETEHTHICTh (haXOBUX MOJIOJIINX OaKamaBpiB —
I1e KOMIUIEKCHE, YTBOPEHHS, IKE Ma€ iHTETpaTHUBHY XapaKTepUCTUKy. BoHa cuHTe3ye
NOJIIKYJIbTYPHI 3HaHHS, BMIHHS Ta HAaBHYKHM MOJIKYJIbTYPHOI B3a€EMOJII, Kl JyXKe
BOKJIMBI IS JKUTTEASUIBHOCTI y CYYaCHOMY OaraToKyJIbTypHOMY ImpocTtopi. Lls
KOMIIETEHTHICTh € HEOOX1HOI CKJIaJI0BOIO MPOo(deciiiHOi KOMIETEeHTHOCT! (axiBLs 1
dbopMyeThCs B IPOIECi HABYaHHS, BUXOBaHHS Ta (paxoBoi MiArOTOBKH.

[IpoananizyBaBIIM HAayKOB1 JOCIHIKEHHS, 110 CTOCYIOTHCS MOJIKYJIbTYpPHOI
KOMIIETEHTHOCTI Ta 1i CTPYKTypH, MU BUIUIMJIA TakKl CTPYKTYpHI KOMIIOHEHTH
MOJIIKYJIbTYPHOI KOMIIETEHTHOCTI MaiOyTHIX (axiBIiB — (axoBUX MOJOJIIUX
OakanaBpiB K MOTHBAL[IHHO-aKC10JIOTTYHUH, 1H(popMaLiiHO-I3HABAJIbHUA,
MOBEIIHKOBO-AISUTbHICHUN Ta 0COOUCTICHO-PE(IIEKCUBHUM, K1 € B3aEMOTIOB  I3aHUMHU
Ta B3a€EMO3AJICKHUMU.

[lepcrieKTHBHY MOAATBIINX JOCTIIKEHb Y IIbOMY HANpPSIMKY CTOCYBaTHMYThCS
BU3HAYCHHSI KPUTEPIiB Ta PIBHIB C(HOPMOBAHOCTI MOMIKYIHTYPHOT KOMIETEHTHOCTI.

KuarouoBi ciaoBa: cBiTOBUIl TmpocTip, O0araTOKyJbTypHHH, pPI3HOMAHITTS
KyJIbTyp, KOHCTPYKTHMBHO B3a€EMOJISITH, CHCTEMa TMOJIKYJbTYpHUX 3HaHb,

KOMIIOHCHTHUM CKJIan.
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Abstract: Introduction. People have always traveled and are traveling even
more actively now, visiting other countries and interacting with their citizens. This is
facilitated by the rapid development of technology, the emergence of more convenient
means of communication and more economical means of transport. Visiting different
countries and obtaining information about the lives of other peoples undoubtedly
broadens one's horizons and allows one to look at the world filled with cultural
diversity in a different way and rethink one's existence in it. In this regard, it is very
important to find understanding between representatives of different cultures who
inhabit certain territories of the globe, enriching each other and avoiding conflicts. It is
multicultural competency that helps to ensure constructive communication between
representatives of different cultures and speakers of different languages in a
multiethnic world society. Therefore, its formation is one of the main tasks of modern
education in the field of professional training of future specialists, in our study of
professional junior bachelors.

The objectives of the article are to analyze scientific research related to the
definition of the structure of multicultural competency as a necessary component of the
professional competency of future specialists, to identify the component composition
of the multicultural competency of professional junior bachelors in the process of
humanitarian training in a college and to characterize them.

Methods. During our study, we used such theoretical methods as the analysis
and synthesis of special scientific literature and the method of comparative analysis.

Results. Multicultural competency is a necessary component of the professional
competency of a modern specialist. It is formed in the process of education and

upbringing and professional training.
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The outlined competency is a complex personal formation that has its own
structure and a complex mechanism of formation. The proposed article analyzes
scientific publications related to the definition of the concept of multicultural
competency and its structure, identifies and characterizes the structural components of
the multicultural competency of future specialists - professional junior bachelors in the
process of humanitarian training in a college.

Most scientists have cognitive, motivational-value, and activity components in
the structure of multicultural competency. At the same time, the cognitive component
aims to form a system of cultural and linguistic multicultural knowledge, the
motivational-value component reflects the motives, values, interests, needs that
regulate the life of an individual in a multicultural society. The activity or activity-
behavioral component helps to form multicultural skills and the ability to adhere to
certain behavioral norms that exist in a multicultural society and gain positive
experience in cooperation with representatives of other cultures. Researchers also
distinguish personal-reflective, affective, axiological, strategic, creative and other
components.

Conclusions. The multicultural competency of professional junior bachelors is
a complex structure that has an integrative characteristic. It synthesizes multicultural
knowledge, skills and abilities of multicultural interaction, which are very important
for the life in the modern multicultural space. This competency is a necessary
component of the professional competency of a specialist and is formed in the process
of education, upbringing and professional training.

Having analyzed scientific research related to multicultural competency and its
structure, we have identified such structural components of multicultural competency
of future specialists - professional junior bachelors as motivational-axiological,
informational-cognitive, behavioral-activity and personal-reflective, which are

interconnected and interdependent.
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Prospects for further research in this direction will concern the definition of
criteria and levels of formation of multicultural competency.
Keywords: world space, multicultural, diversity of cultures, constructive

interaction, system of multicultural knowledge, component composition.

Problem statement. Since the modern world space is multicultural, which is
characterized by active integrative processes, one of the main tasks of education today
is the formation of a personality who is aware of his belonging to a certain culture and
at the same time accepts the diversity of world cultures; having the desire and ability
to interact constructively with their representatives.

An important guideline in the modern multi-ethnic world is the ability of
representatives of different cultural communities to live and socialize with each other
without conflict, therefore the formation of multicultural competency is one of the main
tasks in the field of professional training of future specialists - professional junior
bachelors, which the education system sets for itself today. O. Berezyuk believes that
it consists in coordinating the influence of the ethnic environment on the younger
generation by assimilating reliable scientific knowledge aimed at forming a positive
attitude both towards his own ethnic group and towards representatives of other peoples
and their cultures [1, p. 16]. V. Kremen noted that under the influence of European
standards of education quality and modern trends of European integration, the
development of the personality becomes an indicator of the level of progress of each
country [2, p. 3].

Multicultural competency is a necessary component of the professional
competency of a modern specialist. It is acquired and formed in the process of
education and upbringing and professional training [3, p. 111]. The outlined
competency has a complex structure and a complex mechanism of formation.

Despite a fairly large number of scientific studies, multicultural competency and

its structure remain insufficiently studied and controversial.
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Analysis of recent studies and publications. Multicultural competency as a
personal formation that has a certain structure and characteristics was substantiated in
the scientific works by I. Kushnir, L. Peretyaha, L. Cherednychenko and other
researchers. The works of V. Kuzmenko, L. Goncharenko are also devoted to the issue
of multicultural competency, who define it as the ability of an individual to live and
act in a multicultural society [4, p. 91].

L. Vorotnyak defines multicultural competency as the ability of a person to
integrate into another culture while maintaining a relationship with their native
language, a culture that is based on a combination of personal qualities, synthesized
knowledge, skills and abilities of positive interethnic and intercultural interaction,
which ultimately contributes to the conflict-free identification of an individual in a
multicultural society and its integration into the multicultural world space [5 p. 106].
Multicultural competence in the definition of O. Berezyuk is an integrative quality of
a personality that is formed in the process of learning, and includes a system of
multicultural knowledge, abilities, skills, interests, needs, motives, values,
multicultural qualities, experience, social norms and rules of behavior necessary for
everyday life and activity in a modern multicultural society, which is realized in the
ability to effectively solve the tasks of social activity in the course of positive
interaction with representatives of different cultures [1, p. 13, 14].

R. Agadullin, G. Bennett O. Dzhurynskyi, L. Goncharenko, O. Gurenko, T.
Plachynda, J. Raven considered multicultural preparation for professional activity and
effective communication in a multicultural environment to be important pedagogical
tasks that should be solved, and highlighted certain aspects of it in their scientific
research.

Some areas of research on multicultural competency have already been
developed. Thus, in particular, the issues of forming multicultural competency of
professional education applicants of various degrees and specialties were considered;

the formation of multicultural competency of foreign students and also the formation
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of multicultural competency in the process of studying humanitarian disciplines in
educational institutions of various degrees and forms of accreditation.

The formation of multicultural competency in the process of studying
humanitarian disciplines was studied by N. Bilotserkivska L. Dobrovolska, O. Kanyuk,
A Kremenchuk, N. Lytvynenko, S. Muntyan, E. Palikhata, O. Semenog, O. Slonivska,
A. Solodka, I. Tymchenko, S. Tsimbrylo and others.

Such researchers as Yu. Berezyuk, L. Dobrovolska, considered the formation of
multicultural competency in the process of studying foreign languages. N. Lytvynenko,
S. Muntyan, E. Palikhata studied the issue of forming the outlined competency in
studying Ukrainian as a native language.

In general, when studying the formation of multicultural competency, there is a
tendency: in the process of studying foreign languages, attention is paid to the linguistic
aspects of multicultural competency, and in the process of studying the Ukrainian
language, to the cultural aspects [6, p. 314/5].

Pedagogical technologies for the formation of multicultural competency and its
components were the subject of scientific research made by Z. Bakum, O. Bernatska,
T. N. Boyko, V. Borisenko, G. Bryl, L. Vorotnyak, A. Gadomska, Yu. Druz, O.
Zagorodna, Ding Sin and other researchers.

But there is still not enough research on the formation of multicultural
competency of professional junior bachelors in the process of humanitarian training in
a college and its structure.

The training of a modern specialist should be carried out on the basis of a
competency-based approach, which has become one of the main conceptual guidelines
of today's education, training and upbringing of young specialists. Important
competencies, the formation of which should be directed to the modern training of a
professional junior bachelor, are determined by educational goals and values. In our
study, we also used a personality-oriented approach, because in the process of

professional training of a professional junior bachelor in general and the formation of
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his (her) multicultural competency in particular, there is an orientation to his (her)
personality as a subject, goal, result and the main criterion of the effectiveness and
productivity of his preparation for life and activity in a multicultural world. This
approach is the basis for the experimental verification of the model and will help
outline the prospects of our further research, since it involves the recognition of a
unique, intellectual personality that has been formed in the process of social
development and is the bearer of a certain culture that possesses moral freedom.

The process of training and upbringing of a professional junior bachelor is
considered by us as a special, culturally embedded means of operating with
information, therefore we used a culturological approach, which assumes that culture
is a meaningful component of education, as well as a source of knowledge about the
surrounding world, nature, society, ways of human activity, its emotional-volitional
and value-based attitude to those and that who and what surrounds it, to communication
with other people in the national and international space.lt is important to study the
structure of multicultural competency which will help to form it in the education
applicants.

N. Sas and Ya. Palhui [7], as well as T. Doronina and L. Kruglenko [8], in their
works emphasize the importance of multiculturalism as a significant factor in the
professional training of future specialists. The researchers highlight that multicultural
competence is considered not only as a practical tool for effective interaction in a
multicultural environment but also as a phenomenon that has a deep historical and
pedagogical foundation and has evolved within educational traditions.

In the scientific studies by R. Borodko [9], D. Kovrei [10], V. Hlukhota [11],
and O. Bida, V. Dziamko, and N. Marynets [12], a common focus is observed on the
issue of developing multicultural competence as a component of the professional
training of future specialists. The authors emphasize that multiculturalism serves as a
factor in the personal growth of college students towards intercultural interaction. The

researchers highlight that multicultural competence integrates a system of knowledge,
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values, and skills that determine the ability of future professionals to carry out effective
activities in a multicultural environment.

The studies of O. Khodakevych, Yu. Mendrukh and E. Ostapenko [13], V.
Hlukhota [14], and S. Medynska [15] focus on the issue of multicultural competence
in the context of integration into the European and global cultural and educational
space. The authors consider it as an important factor in involving students in the
European cultural community, analyze the experience of developing this competence
in educational institutions of Europe and the USA, and outline the possibilities of its
implementation in Ukraine.

Highlighting previously unresolved parts of the overall problem. A lot of
researchers dealt with the pedagogical phenomenon of multicultural competency and
studied its structural components paying attention to these or those aspects of it. We
offered our own essential elements of the competency that we think are important to
concentrate on as they will facilitate to better prepare education applicants to the life
and activity in the multicultural world.

Formulation of the article's objectives and tasks. The objective of the article is
to analyze scientific research related to the definition of the structure of multicultural
competency as a necessary component of the professional competency of future
specialists, to offer one’s own identifscation of the component composition of
professional junior bachelors’ multicultural competency in the process of humanitarian
training in a college and to characterize them.

Presentation of the main material. As it is known, the procedural component of
the process of forming multicultural competency of professional junior bachelors
involves the implementation of a phased methodology for forming the specified
competency of future specialists in the process of humanitarian training in a college.
The formation of the outlined competency occurs in stages and consists of preparatory,
main and final corrective stages. In the previous article, we briefly characterized them.

In the proposed article, we will consider the structural components of multicultural
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competency of future specialists - professional junior bachelors.

Such researchers as S. Avkhutska, O. Berezyuk, L. Cherednychenko, I. Kushnir,
S. Tsymbrylo and others define multicultural competency and structure this concept by
components. One of the components of this competency they distinguish is cognitive,
which involves the formation of a system of multicultural knowledge, which serves as
an indicative basis for the activity of an individual in a multicultural society [16, p. 10];
"possession of certain knowledge about the culture, history, customs, traditions of the
people (the state), the language of which is being studied (knowledge not only of one's
own, but also of other cultures" [17, p. 76/6].

In the structure of multicultural competency, O. Berezyuk, in addition to the
cognitive component, distinguishes the following components: motivational-value and
activity and gives each structural component its characteristic, based on the idea of a
competency approach in strengthening the personal orientation of education. Thus, the
cognitive component assumes the formation of a system of multicultural knowledge,
which serves as an indicative basis for the activity of an individual in a multicultural
society. The motivational-value component is a system of motivational-value
formations: motives, values, interests, needs, multicultural qualities, which regulate the
daily life and activity of an individual in a multicultural society. The activity
component reflects the formation of multicultural skills and abilities in observing social
norms and rules of behavior in a multicultural society, the presence of experience of
positive interaction with representatives of different cultures [16, p. 14].

L. Cherednychenko identifies the following components of multicultural
competence: 1) motivational and value (awareness of the need to form multicultural
competency, focus on successful interethnic interaction); 2) cognitive and operational
(possession of multicultural knowledge, skills to use them in professional activities and
skills of positive multicultural contact); 3) personal and reflective (the presence of such
personal and professionally significant qualities that are associated with the features of

intercultural communication - skills of cultural introspection, self-reflection during
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communication, etc.) [19].

D. Popova identifies cognitive, motivational and axiological, activity,
sociocultural and personal and reflective components of multicultural competency. The
activity component is aimed at the formation of skills and abilities that allow
intercultural communication, preventing intercultural conflicts and predicting the
consequences of professional activity on multicultural principles. The sociocultural
component contributes to the formation of sociocultural awareness and responsibility,
tolerant attitude and correct behavior in the society with another culture. With the help
of the personal-reflective component, the moral position of the future specialist is
determined, a system of multicultural values, the ability to reflect on one’s own
activities and behavior, multicultural worldview and sociability are formed [20, p.
147].

Considering multicultural competency to be a complex personal formation, L.
Peretyaha distinguishes cognitive, affective operational and behavioral elements in its
structure. Thanks to the cognitive component, multicultural knowledge about the
ethnocultural features of one’s own and other cultures is obtained, and rules and norms
of behavior in a different cultural environment are learned. The affective component
of multicultural competency helps the formation of respect for manifestations of other
cultures and a tolerant attitude towards representatives of different ethnocultural groups
The operational component is aimed at achieving productive interethnic interaction and
increasing multicultural knowledge [21].

The issue of forming multicultural competence of foreign students studying in
Ukraine was studied by such researchers as 1. Dyrda and I. Kushnir.

Thus, in particular, 1. Dyrda in the structure of multicultural competence, in
addition to the cognitive and axiological components, offers a motivational and value
component, which helps to form a complex of students' motives for the development
of multicultural competency, self-assessment of actions aimed at satisfying the needs

in intercultural communication, and a behavioral and activity component, which
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contributes to the formation of practical skills of foreign language communication and
the ability to interact with representatives of other cultures, to self-analyze one's own
behavior and activities [22, p. 461].

The scientist I. Kushnir. distinguishes 1) cognitive (possession of a certain
system of knowledge about the history, traditions, culture of the foreign country whose
language a person is studying); 2) axiological (knowledge of moral, ethical values, their
connection with each other, taking into account social, cultural factors and perceptions
of the foreign-speaking people); 3) creative (formation in the personality of a certain
hierarchical value system of views and attitudes, which is based on respect and
tolerance for representatives of other cultures); 4) practical (experience of intercultural
dialogue and certain behavioral reactions that are formed in the process of multicultural
communication) [ 17, p. 76, 77/4, 5].

Analyzing the specifics of the formation and structural organization of
multicultural competency, researcher L. Stolyarchuk defines cognitive, affective
(personal), strategic (behavioral), and axiological components. The cognitive
component synthesizes knowledge about the cultural-historical, political, everyday
specifics of representatives of other countries, norms and rules of intercultural
communication for the implementation of productive interaction with carriers of other
cultures. The affective (personal) component should be based on tolerance, empathy,
civic and national consciousness to form the readiness and ability to positively perceive
the way of life in another cultural society. The strategic (behavioral) component is
aimed at forming the skills of respectful interaction with carriers of another culture in
a multicultural environment, correct assessment and correction of one's own behavior
and its consequences. Thanks to the axiological component, university students master
the values of a multicultural society (justice, equality, freedom, humanism, goodness,
conscience, etc. [23, p. 97].

Therefore, as we can see, all researchers distinguish cognitive as one of the main

components of multicultural competency.
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Such researchers as S. Avkhutska, O. Berezyuk, N. Velychko, L.
Cherednychenko devoted their scientific works to multicultural competency and
proposed its structural-component analysis, focusing on the training of future
specialist-teachers.

All of the above scientists have cognitive, motivational-value, and activity
components in the structure of multicultural competency. At the same time, the
cognitive component aims to form a system of cultural and linguistic multicultural
knowledge, the motivational-value component reflects the motives, values, interests,
needs that regulate an individual’s life in a multicultural society. The activity or
activity-behavioral component helps to form multicultural skills and the ability to
observe certain behavioral norms that exist in a multicultural society and to gain
positive experience in cooperation with representatives of other cultures. S. Avkhutska,
N. Velichko, L. Cherednichenko proposed a reflective component, the axiological
component was proposed by S. Avkhutska. L. Cherednichenko and S. Avkhutska also
have an affective component. M. Onyshchenko explains the presence of the last two
components in the structural composition of multicultural competence by the
difference in the profile training of the future specialist-teacher, his functional
responsibilities (this concerns the training of future subject teachers, primary school
teachers, etc.) and methodological approaches on which the research of scientists is
based [18, p. 190/4].

Investigating the process of forming multicultural competency of future
translators, M. Onyshchenko distinguishes in its structure cognitive-operational (a
system of multicultural knowledge, skills and abilities on which professional
translation activity is based, the ability to use them effectively); motivational-value
(axiological) - a set of motivational-value formations (motivational orientation towards
learning and cognition, effective future professional activity; mutual understanding,
respect and tolerance in communication with representatives of other cultures) and

personal-reflexive (self-awareness, adequate worldview, self-control of one's own
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actions, self-assessment of professional knowledge regarding compliance with the
requirements of translation activity, the desire for self-improvement).

We distinguish such structural components of multicultural competency of
future specialists - professional junior bachelors as motivational-axiological,
informational-cognitive, behavioral-activity and personal reflexive.

The motivational and axiological component of multicultural competency is a
set of motives, values, beliefs and attitudes that encourage a person to positively
interact with representatives of other cultures, as well as to respect and accept cultural
diversity in the world. This includes awareness of the values of cultural diversity,
interest and desire to get to know other cultures, readiness for multicultural dialogue.
This component also includes certain value orientations that need to be formed in
education-applicants - professional junior bachelors. They are based on respect for
other cultures and non-acceptance of any forms of discrimination.

The motivational and axiological component of multicultural competency
includes the following elements: 1) the value of cultural diversity as recognition of the
fact that a society consisting of different cultures is richer and more dynamic and that
each culture has its own uniqueness and value; 2) respect for other cultures, that is, the
ability to understand the value of other cultures, even though they are different from
one's own; 3) communicative intentions and needs, which include the readiness and
desire to establish contacts with representatives of other cultures, as well as the desire
to share one's own experience and learn about the experience of others; 4) tolerance
and non-discrimination, which means the readiness to accept others, even if their views
and values differ from one's own, here, of course, the perception of representatives of
different cultural contexts occurs through critical thinking. Often, the phenomenon of
culture shock is observed as a psychological disorientation and physical discomfort of
an individual when encountering another cultural environment.

The process of entering and adapting to another cultural environment is

accompanied by the need to make efforts to achieve psychological balance; feelings of
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rejection, loss of usual social ties and status, powerlessness (due to the inability to
interact effectively in a new cultural environment); violation of role expectations and
self-identification; anxiety, which turns into resentment after the awareness of cultural
differences [24].

But, since the adaptant has intentions to interact effectively with representatives
of other cultures, such a valuable ability of a multicultural personality in today's diverse
and interconnected world as cultural agility is manifested. It includes the awareness
and skills necessary to interact with people of different backgrounds, beliefs and
traditions, without imposing one's own cultural norms or prejudices. Unlike cultural
competency, which focuses on understanding specific cultural features, cultural agility
is more dynamic [16]. It is defined by empathy, openness to new things, adaptability,
patience, observation, communicative skills, etc.; the need for self-development (future
specialists should understand that multicultural dialogue and interaction contribute to
the expansion of their worldview and cultural growth of the individual); research
interest, which involves the search and pursuit of knowledge about other cultures, as
well as the values, traditions and customs of representatives of these cultures; openness
to new experience: readiness for change, perception of new ideas and perspectives that
arise in the process of multicultural interaction.

It 1s important to equip students with appropriate multicultural knowledge, to
form and develop in them the ability to adapt to a new cultural environment, that is,
the ability to adapt to the conditions of life in a new country, having mastered its
customs, traditions and norms of behavior. The formation of multicultural competency
is the pedagogical condition that will make the adaptation process faster and more
successful. For this, it is necessary to ensure interaction in a multicultural educational
space and to cultivate tolerance towards representatives of other nationalities.

Sometimes certain social conditions can interfere with the process of optimal
adaptation. A. Kambur speaks of the phenomenon of forced adaptation, which is

formed as a result of the rejection of the legitimately dominant value-normative system
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of society to which a person seeks to adapt. Forced adaptations are characterized by
the use of protective, compensatory and deprivation practices, aimed at the self-
preservation of the adaptant and associated with a mandatory change in the ways of
interacting with the environment, but while maintaining the old, traditional goals and
values in general [26, p. 10]. The adaptation process “can be carried out: a) by socially
inadequate, undisguised opposition of the personal system of value orientations to the
societal one; b) by mimicry, masking the personal normative-value system under the
societal one, that is, by a hidden opposition of personal value orientations to societal
ones” [26, p. 9]. It is worth noting that the “legitimate-dominant value-normative
system of society”, which A. Kambur speaks of, is a system of values and norms, not
only approved by law, but also those that have roots in the culture of a certain society.
That is, adaptation is influenced by the acceptance or rejection of cultural norms
approved in an unusual society for the adaptant. Thus, there is a direct connection
between the level of multicultural competency and the level of adaptability of an
individual. The higher the level of formation of multicultural competency, the higher
the level of adaptability of the individual to the new educational and socio-cultural
environment are, the more painless the process of adopting a foreign culture will be [6,
p. 9].

The formation of the motivational-axiological component occurs in the
educational process by including multicultural topics in curricula, creating conditions
for multicultural communication. using interactive teaching methods. In
extracurricular activities it takes place with the help of organizing cultural events that
contain multicultural content, exchanges and volunteer programs. In the family of an
education applicant, multicultural competency should also be formed, if family values
are based on respect for other cultures. It is also necessary to create a multicultural
environment with appropriate humanistic values.

Thus, the motivational and axiological component of multicultural competency

reflects the motivation and value orientations of the individual in the field of
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multicultural interaction. It includes the desire and readiness to interact with
representatives of other cultures, as well as the system of values that determines the
attitude towards cultural diversity. An important condition for the formation of
multicultural competence is the presence of a developed motivational and axiological
component, which allows successful adaptation and interaction in the modern
multicultural world. It provides not only knowledge about other cultures, but also
readiness and desire to accept them and interact with them.

This component provides the basis for effective multicultural interaction,
contributing to overcoming cultural barriers and prejudices, helps to build harmonious
multicultural relations, develops the personality, making it more open and tolerant.

The presence of a motivational and axiological component is an extremely
important condition for the formation of multicultural competency, because without
positive motivation and formed value orientations, a person may have knowledge about
other cultures, but not use them in practical interaction, which can lead to
misunderstandings and conflicts.

The informational and cognitive component of multicultural competency

is determined by the level of formation of multicultural thinking of professional
junior bachelors, their assimilation of a system of multicultural knowledge as a result
of studying humanitarian and socially oriented disciplines, disciplines of the natural
and mathematical cycle and self-education, as well as the ability to apply this
knowledge in professional activities in particular and life activities in general. Since
knowledge is a “form of spiritual assimilation of the results of cognition, the process
of reflecting reality, characterized by the awareness of their truthfulness” [27, p. 198],
cognition of the multicultural world and the place of one’s own “I” in it is realized
through the acquisition of experience in practical activities.

The basis of the motives of the cognitive activity of professional junior bachelors
in the multiethnic world 1s their intellectual needs and interests. Interest, as is known,

is a selective, emotionally colored aspiration of the individual to vitally important
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objects for him (her), which is closely related to personal interest in them [2, p. 49]. As
I. Syaska notes, interest is a determinant of the subjective aspirations of the individual
to a certain type of activity on the one hand, and on the other hand, it determines the
strength and direction of the cognitive needs of the individual on the basis of his (her)
emotional and volitional manifestations [28, p. 157].

Indicators of the formation of the informational and cognitive component are the
ability to analyze and synthesize information of multicultural content, to demonstrate
creative cognitive activity regarding multicultural problems and to find ways to solve
them based on the application of knowledge acquired in both the humanitarian and
social and natural and mathematical fields. The use of multicultural knowledge
acquired in the process of learning in practice makes it possible to form a positive
attitude towards multicultural problems, the consequences of human activity in a
multicultural world, to determine its effectiveness, compliance with certain moral
norms and principles, as well as common sense. Thus, we can state that the
informational and cognitive component of multicultural competency is inextricably
linked with both the activity (active - [22, p. 79]) component of multicultural
competency and the motivational one. And the integrating construct [28, p. 157]) of
the structure of multicultural competency is the experience of professional activity in
a multicultural world.

The behavioral and activity component of multicultural competency aims to
form the ability to apply the obtained multicultural knowledge and acquired skills
(communicative skills, mastery of the culture of speech, the ability to solve problems
of multicultural interaction, knowledge of multicultural strategies), as well as
experience of multicultural activity. It is characterized by the degree of mastery of the
multicultural content of life and professional activity by the individual. As I. Dyrda
points out, this component makes it possible to apply linguistic, speech and
sociocultural knowledge, skills, and abilities in practice (to timely apply the necessary

communication style in accordance with the social status of the person or a certain
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situation; to establish and maintain intercultural contacts; to adapt to social conditions;
to argue one's own position, etc.) [22, p. 80].

The ability to adjust one's own behavior and activities in the surrounding
multicultural environment, to predict its consequences and to bear responsibility for
them on the basis of self-reflection, self-regulation and the development of self-
awareness is manifested in the formation of the reflective-evaluative component of
ecological competency. An important factor in its development is the regulatory and
ideological guidelines that guide the individual in evaluating his or her activities.

The personal-reflective component of multicultural competency involves a
person's ability to self-knowledge, self-awareness of cultural identity (understanding
one's own cultural characteristics, values, beliefs and their impact on the perception of
other cultures), critical reflection of one's own behavior, thoughts and feelings in the
context of multicultural interaction, self-analysis (the ability to be aware of one's own
cultural roots, values, beliefs, as well as how these factors affect perception and
interaction with other cultures) and reflection in the context of cultural diversity
(includes understanding one's own cultural attitudes, prejudices and stereotypes, as
well as the ability to critically evaluate them and change them if necessary; it is also
the ability to see oneself through the eyes of other people, to be aware of one's
prejudices and stereotypes, and to analyze how they affect relationships with
representatives of other cultures and nations). In addition, the personal-reflective
component involves the development of such a key component of multicultural
competency as empathy, i.e. emotional sensitivity to cultural differences - the ability
to recognize and adequately respond to emotions associated with cultural differences,
the ability to understand and sympathize with representatives of other cultures, their
views, feelings and experiences even if they differ from their own); the ability to adapt:
the ability to change one's own behavior and approaches in response to cultural
differences and the needs of other people; the ability to multicultural dialogue,

interaction and cooperation, readiness for open communication with representatives of
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different cultures; openness to new cultural experience - readiness to gain new
knowledge about other cultures and readiness to change one's views.

The formation of the personal-reflective component of multicultural competence
occurs through the introduction into the educational process curricula aimed at the
development of multicultural competency, which should include elements of self-
knowledge, reflection and empathy, involvement in multicultural education,
conducting trainings and seminars on multicultural interaction), pedagogical practice
(practical experience in a multicultural environment, for example, pedagogical practice
in a multicultural group of education applicants contributes to the formation of
reflective skills and empathy, involvement in exchange programs, volunteer projects,
travel to other countries); work with a psychologist (a specialist can help in the
awareness of one's own cultural characteristics, prejudices and stereotypes, as well as
in the development of reflection and empathy skills); self-education (development of
one's multicultural competency through independent study of other cultures, reading
literature, studying the history and traditions of other peoples, watching films,
programs on multicultural interaction and communication with representatives of
different cultures).

The formation of the personal-reflective component is a continuous process that
requires constant work on oneself. This is an important component of multicultural
competency, because effective interaction in a multicultural environment helps to
avoid misunderstandings and conflicts, promotes the establishment of positive
relationships with representatives of other cultures, participation in a multicultural
society helps to become an active and responsible member of a society that values
cultural diversity, the development of critical thinking helps to analyze and evaluate
cultural phenomena, avoid stereotypes and prejudices, self-development and self-
improvement contributes to the development of the personality, broadening the
worldview and forming a more tolerant attitude towards others.

In general, the personal-reflective component is an integral part of multicultural
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competency, helps to become an active participant in a world society that values
cultural diversity.

Conclusions. The multicultural competency of professional junior bachelors is
a complex structure that has an integrative characteristic. It synthesizes multicultural
knowledge, skills and abilities of multicultural interaction, which are very important
for life in the modern multicultural space. This competency is a necessary component
of the professional competence of a specialist and is formed in the process of education,
upbringing and professional training. In its structure, we distinguish motivational-
axiological, informational-cognitive, behavioral-activity and personally reflective
components, which are interconnected and interdependent. Prospects for further
research in this direction will concern the definition of criteria and levels of formation

of multicultural competency.
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