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FORMATION OF INTERCULTURAL COMMUNICATIVE
COMPETENCE OF STUDENTS OF NON-LINGUISTIC SPECIALITIES
IN THE PROCESS OF FOREIGN LANGUAGE TEACHING

Abstract. The article deals with the problem of preparing students of non-
linguistic specialities for effective intercultural communication in the context of
globalisation and Ukraine’s integration into the world space. The aim of the article is
to reveal the peculiarities of forming intercultural communicative competence in the
process of foreign language teaching. It looks at modern scientific approaches to
defining the concept of "intercultural communicative competence", which covers not
only the ability to speak a foreign language, but also the ability to effectively interact
with people from other cultures based on respect, empathy and cultural awareness. The
opinion is expressed that the successful formation of competence in students of non-
linguistic specialities requires a combination of linguistic, cultural and professional
training with a focus on practical intercultural interaction. The importance of
innovative teaching technologies, in particular the methods of projects, discussions,
role-playing games and problem-based learning, as means of developing
communication skills and tolerance, is emphasised. The peculiarities of training
students of non-linguistic specialities are outlined: limited language practice, focus on
professional communication, the need to develop soft skills. The importance of socio-
cultural awareness, flexibility of thinking and the ability to avoid intercultural
misunderstandings is substantiated. The role of cultural dialogue in improving the
effectiveness of professional interaction and spiritual enrichment of the individual is
revealed. It is proven that the formation of intercultural communicative competence is
an integral part of training a competitive specialist. It is concluded that foreign
language teaching methods need to be adapted to take into account the professional
specifics and intercultural requirements of the modern labour market. It is emphasised
that the development of intercultural communicative competence contributes to the
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formation of a tolerant, flexible personality capable of effective interaction in a
multicultural environment.

Keywords: intercultural communicative competence, foreign language, non-
linguistic specialities, professional training, innovative technologies, cultural dialogue.
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®OPMYBAHHS MI)KKYJbTYPHOI KOMYHIKATHUBHOI
KOMIETEHTHOCTI CTYAEHTIB HEMOBHUX
CIHHEIJAJIBHOCTEMHX Y ITPOIECI HABYAHHSA THO3EMHOI MOBH

AHoTanisi. Y cTaTTi NOpyuIyeThes npodiaemMa miAroToBKU CTYI€HTIB HEMOBHHX
creniajgbHOCTe 10 e(PeKTUBHOI MIXKKYJIBTYPHOT KOMYHIKAIlli B yMOBax rio0anmi3anii
Ta iHTerpamii YkpaiHu y cCBiTOBUM mpocTip. Mera cTaTTi Mojsra€ B PO3KPHUTTI
ocobnuBocTe (opMyBaHHS MIDKKYJIBTYPHOI KOMYHIKATHBHOI KOMIIETEHTHOCTI Y
mporeci HaBYaHHS 1HO3EMHOI MOBH. PoO3rssHyTO CcydacHi HAyKOBI IJIXOAH [0
BU3HAYCHHS MOHATTA "MIKKYJIbTYpPHAa KOMYHIKaTHBHA KOMIIETEHTHICTB", SIKa OXOTLITIOE
HE JINIIE 3/JaTHICTh BOJIOITH 1HO3EMHOIO MOBOIO, a i YMiHHS €()eKTUBHO B3AEMOIISITH
3 NpPEICTaBHUKAMHU IHIIUMX KYyJbTYp Ha OCHOBI IOBAarv, €MIarii Ta KyJbTYpHOI
oOi3HaHOCTI. BuCnOBIEHO nayMKy, IO YycHilmiHe (QOpMyBaHHS KOMIETEHTHOCTI
CTYJICHTIB HEMOBHHX CIICI[IaTbHOCTEH MOTpedye MoeJHaHHS MOBHOI, KyJIbTYPHOI Ta
npodeciitHoi MiITOTOBKU 3 OPIEHTAIIEI0 HA MPAKTUYHY MDKKYJIBTYPHY B3a€MOJIIIO.
[linkpecneHo 3Ha4YeHHS 1HHOBAILIMHUX TEXHOJIOTIM HaBYaHHS, 30KpEMa METOIY
IIPOEKTIB, AUCKYCIH, POTBOBUX ITOp Ta MPOOJIEMHOT0 HaBYaHHS, K 3aC001B PO3BUTKY
KOMYHIKAaTHBHUX YMiHb 1 ToOJIepaHTHOCTI. OKpECIeHO OCOOIMBOCTI TMiATOTOBKH
CTYJICHTIB HEMOBHHX CHEIliaTbHOCTEH: OOMEXKEHUN OOCAT MOBHOI MPaKTUKH,
opieHTallisl Ha TpodeciiHy KOMYHIKallito, HEOOXITHICTh PO3BUTKY M’ SIKHUX HaBUYOK.
OOrpyHTOBaHO BaXXJIMBICTh COLIIOKYJBTYPHOI 0013HAHOCTi, THYYKOCTI MHCJIEHHS Ta
3IaTHOCTI YHUKATH MDKKYJbTYpPHI HEMOPO3YMiHHsS. PO3KpUTO poOJb Miajiory KyJbTYp
y MiABUIIEHHI €QEKTUBHOCTI MpOoQeciiHOl B3aeMOii Ta AyXOBHOMY 30aradeHHi
ocobuctocti. JloBemeno, 1m0 (QopMyBaHHS MIDKKYJIBTYPHOI KOMYHIKaTHBHOI
KOMIIETEHTHOCTI € HEBIJI’€MHOIO0 CKJIaJIOBOIO IMIJITOTOBKM KOHKYPEHTO3aTHOTO
daxiBog. 3po0jaeHO BHCHOBOK PO HEOOXIJHICTH aJamTarii METOJIB BHKJIAJaHHS
1HO3€MHO1 MOBH 3 ypaxyBaHHSM TpodeciitHoi cienmudiku Ta MIKKYIbTYPHUX BUMOT
Cy4aCHOT'0 pUHKY mpati. HarosjomeHo, 1o po3BUTOK MIKKYJIbTYPHOI KOMYHIKaTUBHOI
KOMIIETEHTHOCT1 cCIpus€ (POPMYBAaHHIO TOJIEPAHTHOI, THYYKOi Ta 30aTHOI [0
e(heKTUBHOI B3a€MO/Ii1 B 0araToKyJIbTYpPHOMY CEPEIOBUII OCOOUCTOCTI.

KuarouoBi ciaoBa: MIKKYyJIbTypHa KOMYHIKaTUBHAa KOMIIETEHTHICTh, 1HO3EMHA
MOBa, HEMOBHI CIeIiadbHOCTI, NpodeciiiHa MiArOTOBKA, 1HHOBAIIMHI TEXHOJIOTII,
JIaJor KyJbTyp.
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Problem statement. In the context of expanding international relations and
Ukraine’s integration into the global and European space, there is a growing need for
society to train competitive, mobile, competent specialists who are well versed in
various communicative situations, able to build dialogue with all actors in the common
living space, choose appropriate means, methods and techniques of interaction, and
establish productive relationships with representatives of different cultures. This need
has led to significant changes in the content of foreign language education. There is an
active introduction of an intercultural educational paradigm, which considers a foreign
language as an important means of intercultural communication.

A foreign language promotes verbal understanding between citizens of different
countries and ensures a level of cultural development that allows them to feel free and
comfortable in the country whose language they are learning. In this regard, it is
important to recognize that the ability to communicate effectively with someone from
another culture depends not only on the correct use of linguistic units, but also on
specific skills for understanding that culture’s norms, including patterns of speech in
various communicative situations. This obliges us to consider a foreign language as a
kind of tool for learning about another culture and promoting our own, which
contributes to spiritual enrichment and raises the level of humanitarian education.

Intercultural communicative competence is an indicator of a person’s ability to
act effectively in intercultural communication and is the main goal of foreign language
education. Hence, it is quite obvious that teachers should refocus on preparing
specialists for intercultural communication with representatives of other cultures and
the practical use of foreign languages in their future professional activities. Foreign
language teaching should reach the level of intercultural foreign language education
and develop intercultural awareness in students as the ability to see themselves and
their interlocutors as representatives of certain cultures, ready to understand a different
way of life and thinking, to accept each other’s "otherness", respect the right to cultural
difference, be tolerant of values and behavioural patterns in another culture, counteract
stereotypes and prejudices, and rethink their own cultural baggage [6, pp. 69-70]. The
formation of intercultural competence involves qualitative changes in the student’s
attitude to the dominant worldviews of life and the learning process at the university
based on the formation of an adequate value picture of the world and awareness of the
priority role of intercultural communication in a multicultural educational space.

Analysis of recent studies and publications. In recent years, there has been a
growing number of studies related to the problems of intercultural communication in
general and the formation of intercultural communicative competence of students in
particular. The problems of intercultural communication are covered in the works of
M. Byram, F. Batsevych, O. Misechko, S. Nikolaieva, 1. Shavkun. O. Bezkorovaina,
P. Bekh, N. Bibik, O. Bihych, O.Honcharova, V.Hurmaza, A.Maslova, and
O. Rembach have devoted their research to various aspects of intercultural
communicative competence. In particular, the works of F. Batsevych, O. Misechko and
O. Bezkorovaina focus on the specifics of forming intercultural communicative
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competence in students of non-linguistic specialities, where foreign language learning
1s seen as a means of professional and personal integration into a multicultural
environment.

The purpose of the article is to reveal the peculiarities of forming intercultural
communicative competence of students of non-linguistic specialities in the process of
foreign language teaching.

Presentation of the main material. The concept of intercultural communicative
competence is quite multifaceted, so its definition is interpreted differently in literary
sources. From the researches’ point of view, it encompasses not only the ability to
speak a foreign language, but also the ability to interact effectively with representatives
of other cultures on the basis of respect, empathy and cultural awareness. Thus, in his
model of intercultural sensitivity development, M. Bennett considers the process of
forming intercultural competence as a gradual transition from denial of differences to
acceptance and adaptation to cultural diversity [9]. This model allows us to understand
how a person’s attitude towards another culture changes during intercultural
interaction.

According to M. Byram’s concept, intercultural communicative competence
includes five main components: attitudes, knowledge, interpretive skills, interaction
skills and critical cultural awareness [10]. His approach is widely used in European
language education because it combines language and sociocultural training.

O. Bezkorovaina interprets intercultural communicative competence as an
integrated personal quality that is formed in the process of learning a foreign language
and combines linguistic, sociocultural, emotional-psychological and behavioural
components [2].

N. Bibik emphasises the importance of intercultural competence as a component
of civic education and an important factor in socialisation in the context of
globalisation [3]. She highlights the role of intercultural dialogue as a tool for fostering
tolerance and mutual understanding between peoples.

Thus, in contemporary scientific literature, intercultural communicative
competence is viewed as an integrated system of knowledge, skills, attitudes, and
values that ensures effective communication in an intercultural context. Its formation
is a key task of language education in higher education.

It should be noted that Ukrainian scientific thought tends to give a broad
interpretation of intercultural communicative competence. Thus, in Ukraine’s first
«Dictionary of Intercultural Communication Termsy, this concept is defined as "the
process of communication (verbal and nonverbal) between people (groups of people)
who belong to different national linguistic and cultural communities and usually use
different identical languages, feel the linguistic and cultural "foreignness" of their
communication partner, and have different communicative competence, which can
cause communication failures or cultural shock in communication" [1, p. 9]. As we can
see, in revealing the content of intercultural communicative competence, attention is
focused not only on verbal but also on non-verbal forms of communication.
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It should be emphasised that the development of intercultural competence takes
place when future professionals begin not only to recognise differences between people
from different cultures, but also to respect variations in value systems and view them
positively. This process also requires being psychologically and socially ready to make
thoughtful choices in specific situations, rather than simply following the norms of
their own culture.

Intercultural competence is one of the most important skills of a modern
specialist. Using the term "intercultural competence", 1. Shavkun refers to a set of the
following professional qualities: theoretical knowledge of national cultures and models
of education; psychological characteristics of the personality (openness, flexibility,
tolerance, willingness to work with representatives of other cultures); knowledge of a
foreign language [8, p. 117].

According to O. Honcharova and A. Maslova, intercultural competence can be
developed by explaining the peculiarities of world perception and experience by other
nations. Intercultural competence contributes to the development of practical skills for
communicating with representatives of other cultures and is always manifested in
activity, and in the context of the general integration and informatisation of society,
intercultural competence can be interpreted as a student’s ability to effectively solve
problems during intercultural communication, which involves dialogue and mutual
understanding, rather than a clash of different cultures [4, p. 10].

Intercultural communicative competence as an integrated system synthesises a
set of knowledge (linguistic, sociocultural, professional and cultural), skills (verbal and
non-verbal communication, general cultural and culture-specific) and value orientations.
Noteworthy in this regard are the components of intercultural communicative
competence, which are quite broadly represented in M. Byram’s model:

— knowledge about social groups in "one’s own" and "foreign" countries, the
products and practices of their social activities, as well as general processes of social
and individual interaction (e.g., historical and contemporary relations between "own"
and "foreign" countries); "national memory" about one’s country and attitudes towards
these events from the perspective of citizens of one’s own country and other countries;
national definitions of the geographical space of one’s country and their perception by
other countries; social institutions that affect daily life; processes of interaction in one’s
own country);

— the ability to interpret events or documents in another country, explain them
and compare them with events and documents in one’s own country, identifying their
ethnocentric aspect;

— the ability to make discoveries and interact, reveal new knowledge about
culture, cultural meanings and connotations, similarities and differences in verbal and
non-verbal communication, and use this knowledge in appropriate circumstances;

— an inquisitive and open attitude towards the culture of "one’s own" and
"foreign" countries, an interest in discovering new perspectives on familiar and
unfamiliar phenomena in "one’s own" and "foreign" cultures, a willingness to question
values and assumptions in the cultural practices of one’s own environment;
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— critical cultural awareness as the ability to critically evaluate, based on clear
criteria, the cultural positions, products and practices of "one’s own" and "foreign"
countries [10].

We fully agree with O. Misechko that a characteristic feature of this model is the
combination of "cultural images" of "one’s own" and "foreign" countries, which
provides a critical understanding of one’s own and foreign cultures and encourages one
to distance oneself somewhat from the usual perception of one’s cultural identity and
look at oneself through the eyes of a foreign-language interlocutor — a representative
of another culture [6, p. 67].

The inseparable link between learning a foreign language and the culture of
another country is also pointed out by V. Hurmaza, who emphasises the principles of
their unity. The first principle is realised in the assimilation by a person who has grown
up in one national culture of the essential facts, norms and values of another national
culture. At the same time, it is important to foster a positive attitude among students
towards the information about the country obtained in the learning process. The second
principle is the formation of a positive attitude among students towards the people who
speak the language, since language learning begins with the aim of bringing peoples
closer together. The third principle embodies the requirements of integrity and
homogeneity of the language learning process: country-specific information should be
extracted from natural forms of language and educational texts and should not be
brought in from outside. Finally, the fourth principle is also related to clarifying the
specifics of country studies: the country studies aspect of teaching implements a
philological method of secondary cognition of reality in the educational process
[5, p- 33].

Thus, knowledge about the culture of another country contributes to the
development of general erudition, which is one of the important prerequisites for
ensuring students’ ability to engage in intercultural communication and achieve mutual
understanding in it.

In the context of modern foreign language education, the role of intercultural
communicative competence in the professional training of competitive specialists who
are ready to engage in intercultural communication with representatives of other
cultures 1s becoming increasingly important. Proficiency in a foreign language
contributes to the improvement of professional skills, the enrichment of knowledge in
the field of specialisation, and successful professional activity.

Intercultural competence is one of the important components of the professional
competence of modern specialists. It encompasses a set of knowledge (knowledge of
native and foreign cultures, knowledge of a foreign language), skills (using appropriate
communication styles and identifying them in situations of intercultural interaction,
interpreting phenomena of communicative activity and behaviour from the point of
view of cultural determinants, understanding and adhering to the basic principles of
intercultural and interpersonal communication, overcoming barriers caused by cultural
differences, possessing strategies for avoiding misunderstandings in communication)
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and psychological characteristics (tolerant attitude towards representatives of other
cultures, differences in behaviour and thinking styles, customs and traditions, etc.,
striving for mutual understanding through compromise, understanding the facts of
another culture and the ability to compare them with one’s own worldview and cultural
experience [7].

At Zhytomyr Ivan Franko State University, in accordance with the curricula for
non-linguistic specialities at the first (bachelor’s) and second (master’s) levels of
higher education, "Foreign Language for Professional Purposes", "Practical Foreign
Language for Professional Purposes" and "Professional Communication in a Foreign
Language" are compulsory disciplines. Teachers pay particular attention to the content
of these disciplines.

The main objectives of studying these disciplines are aimed at:

— practical familiarisation with various aspects of a foreign language;

— familiarisation with the cultural traditions of Ukraine and other countries;

— readiness to engage in professional intercultural communication in various
simulated situations of professional interaction;

— ability to conduct a dialogue of cultures with representatives of different
nationalities in the process of professional interaction.

Future specialists in intercultural dialogue are expected to have "the right not
only to express themselves, but also to be heard and accepted, the opportunity to feel
like an equal participant in communication, and the duty to cooperate in achieving
understanding" [6].

Studying material in the context of cultural dialogue ensures adequate mutual
understanding and spiritual enrichment of representatives of different linguistic and
cultural communities and requires the search for new foreign language teaching
technologies as a means of forming intercultural competence and spiritual development
of the student’s personality. The cultural component in the content of foreign language
training contributes, as O. Rembach emphasises, to the formation of a conscious and
tolerant attitude towards cultural differences and stimulates the linguistic, cognitive
and social development of future specialists [7, p. 395].

The successful development of intercultural communication skills and a positive
attitude towards learning a foreign language among students of non-linguistic
specialities is facilitated by the widespread use of innovative teaching technologies.
The expediency of their application is indisputable, since they are aimed at facilitating
the assimilation and memorisation of professional material and the formation of a set
of professional competences. The use of innovative teaching methods creates the
prerequisites for the development of problem-solving thinking in future specialists, as
well as the ability to correctly construct communicative situations. Innovative teaching
methods include the project method, problem-based learning, technologies for
developing critical thinking through reading and correspondence, the method of
debates, discussions, game technologies (language, role-playing and business games),
interactive teaching technologies (in pairs, small groups) and portfolio technologies.
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For example, let us consider problem-based learning as an important innovative
method aimed at developing students’ foreign language communication skills during
foreign language classes. The undoubted advantage of this method is the creative rather
than reproductive nature of the tasks. It is implemented on the basis of initiating
independent search for knowledge by students through the selection of problem
questions by the teacher. It requires clear organisation and skill on the part of the
teacher in setting the problem-based task. Of particular interest are problem-based
foreign language tasks for the cultural enrichment of students’ worldview (cultural
cognitive-search and cognitive-research tasks, foreign language discussions, projects).

Individual situational tasks (e.g., preparing and giving a short presentation on
one’s own educational project or agreeing on cooperation with a foreign colleague) can
serve as the implementation of the problem-based learning method during foreign
language classes. Completing such tasks allows the learning process to be brought as
close as possible to specific professional activities, and the communicative act models
situations typical for certain specialists.

The development of intercultural communication skills in students of non-
linguistic specialities has certain characteristics that distinguish this process from the
training of students in philology or linguistics:

1. Limited language training.

Students of non-linguistic specialities usually study a foreign language (most
often English) within a limited number of hours, often without in-depth language
courses. Therefore, the development of their intercultural communicative competence
1s based more on:

—developing the ability to communicate effectively in professional and everyday
situations;

— developing socio-cultural awareness.

2. Focus on professional intercultural interaction.

Intercultural communicative competence in students of non-linguistic specialities is
closely related to their future professional activities. Therefore, it is important to teach
them:

— to communicate with foreign partners within a specific field (information
technology, economics, law, education, ecology, etc.);

— to avoid intercultural misunderstandings in a professional context;

— to represent themselves, their company or country in an intercultural business
environment.

3. Lack of special philological training.

In this regard, it is advisable to:

— avoid overloading students with complex linguistic terminology;

— focus on practical situations (role-playing games, case studies, intercultural
conflicts);

— use interdisciplinary integration (e.g., discussion of approaches to environmental
protection in different countries, analysis of international biodiversity conservation
programmes, etc.).
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4. Low motivation to learn a foreign language.

Students of non-linguistic specialities sometimes do not see a direct need for a
foreign language, so the teacher’s task is to:

— show examples of how intercultural competence is needed in real professional
situations;

—use interactive teaching methods that foster a positive attitude towards learning
languages and cultures.

5. Focus on universal intercultural communication skills.

Training should include the development of soft skills: interpersonal communication
skills, tolerance, empathy and critical thinking in the context of cultural diversity.

We fully agree with the opinion of contemporary scholars (O. Bezkorovaina,
N. Bibik) that the intercultural communicative competence of students of non-
linguistic specialities is formed in conditions of limited language practice.
Consequently, an important component of this competence is the development of
universal communicative strategies, sociocultural adaptability and professionally
oriented interaction in a multicultural environment.

Therefore, the formation of intercultural communicative competence in students
of non-linguistic specialities requires the adaptation of approaches: a combination of
linguistic, cultural and professional training, a focus on practice and intercultural
interaction within a specific field of knowledge.

In the context of state educational policy, one of the important tasks in training
students of non-linguistic specialities is the ability not only to perform complex and
diverse professional tasks, but also to continuously improve their professional
knowledge, skills and abilities. This trend is due to the significant intensity of
information content in the educational space, which encourages a reorientation from
the acquisition of knowledge to the formation of skills for independent work with a
large amount of new information.

Conclusions. Thus, at the present stage of education development, improving
foreign language training is becoming particularly relevant in the education of students
of non-linguistic specialities. The ability to correctly form a communication strategy
and be an active participant in the process of intercultural communication is the basis
of the professional activity of future specialists.

Further areas of research include the study of foreign experience in the formation
of intercultural communicative competence of specialists and the development of
theoretical foundations on ways to improve intercultural interaction skills.
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