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LEARNING STRATEGIES FOR ENHANCING PROFESSIONAL VOCABULARY
O. O. Savchenko’, T. O. Bryk™

The article focuses on the study of learning strategies aimed at acquiring professional vocabulary since
professional lexical competence is an integral part of professional competence, the linguistic basis of foreign
language communicative competence, and higher education institutions make great efforts in professional
communication. Growing demands on professional language training of specialists in technical specialties,
expansion and strengthening of international contacts, and growth of scientific progress determine the
need for proficiency in English for Specific Purposes at a sufficiently high level. These trends make it
necessary to search for optimal methods for intensifying teaching professionally oriented terminology and
effectively acquiring terminological units. Deepening into the theoretical background of the concepts of
"professionally oriented lexis" and "learning strategy", the article highlights the available categorization of
learning strategies. Also, it emphasizes scientists’ various approaches to interpreting these concepts. The
article clarifies the didactic possibilities of learning strategies and determines possible ways of their
implementation in teaching/learning a foreign language in the context of higher education. The article
provides an understanding of the learning strategies' impact on the dynamics of acquiring professional
vocabulary, emphasizes the importance of following the basic principles of professional lexis teaching,
focuses on the teacher’s role not only in instructing but also in forming and developing foreign language
learning strategies in students. The article details the ways of implementing cognitive learning strategies
in English classes. It gives examples of exercises that can significantly improve learning effectiveness,
using cognitive strategies and creating favorable conditions for acquiring specialized vocabulary.

Keywords: teaching strategies, professional vocabulary, cognitive strategies, learning
effectiveness.
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3aknadu euwoi ocgimu OOKNAOAIOMbL SEAUKUX 3YCUNMb O/l 3AKNA0EHHSI OCHO8U O/l 3ACB0EHHSL
npogeciliHo opieHMOo8AHOL NleKCUKU O/l PO3YMIHHS MEPMIHO02 ma il 8UKOPUCMAHHS Y PIZHUX
cumyayisix npogeciiiHozo ChinKysaHHs. 3pocmaroui sumozu 00 npocgpecitiHoi Mo8HOI nidzomoeku
axieyis MexHiUHUX cheyianibHocmell, PO3ULUPEHHST MA 3MIYHEHHSI MIKHAPOOHUX KOHMAaKmis,
3POCMAHHSL HAYKOB020 npozpecy eU3HAUA0Mb HeobXIOHICMb 80/00iHHS NPOGECIliHO AH2ICHKO
MOB010 HA 00CMAMHBO 8UCOKOMY pieHI. Lli meHOeHUll pobasimb HeobXiOHUM NOUWYK ONMUMAALHUX
Mmemooie iHMeHcugikayii euKiadaHHs npogheciliHo-OpieHMOBAHOI mepMiHoao2i ma egheKmueHoz20
3ACB0EHHSL MEPMIHONOZIUHUX OOUHUYL. 3a2UONI0I0UUCL Y MeopemUUHi pamKu KoHyenmie "fexcuxa”
ma "cmpameziss HaBUAHHS", cmammst 8UCBIMJIOE ICHYOUY KAMEe20pU3AYI0 HABUANbHUX cmpamezili
ma akyeHmye nioxo0u Haykoeyie 00 iHmepnpemauii 3a3HAUeHUX NOoHsAMb. Cmamms YmouHioe
OUOAKMUUHT MONSUBOCMI HABUANILHUX CMpamezili ma OKpPecatoe MOXKAUBL WasxXU ix peanizauyii y
8UKNA0AHHI/ BUBUEHHI THO3EMHOI MO8U Y KOHMeKcmi suuiol ocgimu. ocnioxeHHst Ha0ae PO3YyMIHHSL
8NIUBY HABUANIBHUX cmpameziii HA OUHOMIKY 3AC80EHHST NPOGYeciliHOi NeKCuKu, nioKpecaroouu
8aXNKIUBICMb CNIOYBAHHSL OCHOBHUM NpuHyunam ii euKiadaHHs, AKUEeHMYyrUlU poib 8UKLIA0AUA 8
npoueci He UuULe BUKLAOAHHSL, e Ui (PpOpMYBAHHSL MaA Po38UMKY Y cmydeHmie cmpamezili HA8UAHHSL
iHo3eMmHOi mosu. Cmammsi 0emanizye WaAsiXU enpo8adsKeHHsl KOZHIMUSHUX cmpamezili HA8UAHHS HA
3aHAMmMSIX 3 AH2AUCbKOI MO8U Mma HaAOGEe NPUKAAOU 6npas, SKi MOXYmb 3HAUHO nidsuUwuUmu
epeKmugHicmb HABUAHHSL, SUKOPUCMOBYIOUU KOMNIEKC KOZHIMUBHUX cmpamezili ma cmeoprowouu
Cnpusmaugi ymosu 05t 3aC80EHHSL CNeYlanizoeaHoi 1eKCUKU.

Knwouoei cnoea: HasuanibHi cmpameeii, npogeciliHa JeKcuka, KozHIMUeHI cmpameaii,
echeKkmugHicmsb HABUAHHSL.

Introduction of the issue. The main IIocranoBKa mnpobaemu. OCHOBHOIO
objective of teaching a foreign language | MmeTOI0 BHUKAQIAHHA 1HO3€MHOI MOBH ¥y

within the higher school is to ensure that
university graduates can fluently use the

target language for everyday
communication and in the professional
sphere. Professional competence and
professional lexical competence are

interrelated and simultaneously developed
categories of the competence-based
educational paradigm. Professional lexical
competence is an integral part of
professional competence, a linguistic basis
for foreign language communicative
competence based on theoretical
knowledge, practical skills, abilities, and
readiness to use English vocabulary to
perform  professional activities. The
concept of professionally oriented lexical
competence includes understanding
professional terminology and using it in
various professional communication
situations. Higher schools lay the
foundations for acquiring foreign
professionally oriented vocabulary.
Therefore, higher education institutions
implement the most effective methods in
teaching foreign professionally oriented

vocabulary.
Current state of the issue. A study of
scientific works in foreign language

training within higher schools suggests
that the issue of teaching the lexical aspect

3aKAQaxX BHIIOI OCBITH € 3a0e3ledeHHS
BUIIyCKHUKIB YHIBEPCUTETIB HaBHYKAMHU
BIABHOTO BUKOPUCTAHHS ITIABOBOI MOBH AL
IIOBCAKIIEHHOIO CIIiAKyBaHHS Ta y
npodpecitiHitt ccpepi. [Mpodecitina
KOMITETEHTHICTh Ta HpodpeciiiHa AeKCHIHA
KOMIIETEHTHICTh € B3a€MOIIOB'I3aHHMU Ta
ONHOYACHO  PO3BUHEHUMH  KAaTeropisMH
KOMIIETEHTHICHOI  OCBITHBOI  ITapaUTMHU.
[Mpodecitina AeKCUYHA KOMIIETEHTHICTD €
HEBia €MHOIO YaCTHUHOIO npodoeciiHol
KOMIIETEHTHOCTI, AIHTBICTUYHOIO OCHOBOIO
IHIIIOMOBHO{ KOMYHIKaTHBHOI
KOMIIETEHTHOCTI, OaszyeTbca  Ha
TEOPETUYHUX 3HAHHSIX, IPaKTUYHUX
HaBHUYKAaX, BMIiHHSX Ta TOTOBHOCTI
BUKOPHUCTOBYBATH aHTAIMCBKY A€KCHUKY OAS
BUKOHAaHHSI rpodpeciiiHoi [iSIABHOCTI.
Konriemnrris IpodeciiHO-OpiEHTOBAHOI
AEKCHYHOI KOMIIETEHTHOCTI BKAIOYAE
po3yMiHHA IpodeciiiHoi TepMiHoaorii Ta ii
BUKOPHUCTAHHA y  PI3HHX  CHTyalliax
IpodeCifHOTO CIIIAKYBaHHSA. 3aKAay BHUIIO]
OCBITU 3aKAQ/IaI0Th OCHOBH [IASl 3aCBOEHHS
podpeciiiHo OpPi€HTOBaHOI AEKCHUKH
iHozeMHoi MoBH. ToMy Yy BHIIiH OCBIiTI
BIIPOBAKYIOTHCA Hale(EeKTUBHIIII MeTOIH
HaBYaHHSI iHO3eMHO1 rpodpeciiiHo
OPiEHTOBAHOI AEKCHKU.

AHaaiz ocTaHHIX  #mocaimkeHp i
myOAiramiii. BuBueHHs HAyKOBUX pPOOIT y

jai(e}
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of speech has repeatedly been at the centre
of the attention of specialists in the sphere

of education. Modern Ukrainian
researchers, for example, H. Horun,
O. Titova, T. Kravchenko, I. Bretsko,
I. Bopko [1-3] and foreign educators -

M. Lessard-Clouston, T. Farrell, J. Milton,
O. Hopwood, N. Schmidt, L. Nation, L. Bao
[4-23] emphasize developing lexical skills
in learning a foreign language. Cognitive
strategies are considered as plans, tactics,
and procedures of action that ensure the
achievement of a specific goal (A Hardan,
S. Harvey & A. Goudyvis), or as ways to plan
students' cognitive activity in general,
monitor its implementation and, if
necessary, correct it, which is more often
considered as meta-cognitive strategies
(H. Waters & W. Schneider; D. Wilson &
M. Conyers). Although the importance of
these developments is generally
recognized, theoretical concepts do not
always find practical implementation in
teaching a foreign language for specific
purposes. Strategies  for  acquiring
terminological stock or professional
vocabulary in a short time and their
subsequent use in professional activities
require thorough study. The current trend
is that many theoretical developments exist
in teaching terminological vocabulary while
their practical implementation is
insufficient.

Aim of the research. The above
ambiguity allowed us to define the goal of

the article, which is to study the
capabilities of various strategies for
mastering a foreign language (in the
context of this work - English) for

organizing effective teaching of terminology
to students of military and engineering
specialties so that they can actively use
professional  terminology in  future
professional activities. Achieving the goal
imply solving the following tasks: (1)
highlight the approaches of scientists to
interpreting the concepts vocabulary and
learning strategy; (2) single out the types of
learning strategies; (3) clarify their didactic
capabilities and implementation in foreign
language teaching/learning in the context
of higher education.
Results and
Teaching/learning

discussion.
terminological

raay3i BUKAQAHHS iHO3EMHUX MOB y BUIIH
IIKOAI CBiTYUTH PO Te, III0 IIpobaeMa
HaBYaHHA AEKCHYHOI'O AacCIleKTy MOBAEHHS

HEo[HOpa3oBO Oyaa 'y ILIEHTpi yBaru
cremiaaictiB 'y cdepi ocBitu. CydacHi
YKpaiHCBKi JOCAITHUKH, HaIIPUKAA/I,
I'. TopyH, O. Tirosa, T. KpaBueHKo,

I. Bpensko, I. Bonmko [1-3] Ta 3apybOikHi —
M. Lessard-Clouston, T. Farrell, J. Milton,
O. Hopwood, N. Schmidt, L. Nation, L. Bao
[4-23] miaKpecAroI0Th HEOOXiTHICTE PO3BUTKY
AEKCUYHUX HABHUYOK VY IIPOIIECi BUBYEHHS

iHozeMHOi MoBH. Kor"HiTHBHI  cTparerii
pO3rAdaloThCS  SIK  IIAAHH,  TaKTHKH,
IPOLIE oY PH it 1110 3a6e31evuyIoTh

JOCSTHEHHsT KOHKpeTHoi MerH (A. Hardan,
S. Harvey, A. Goudvis), abo gk criocobu
IIAAHYBaTH CBOIO KOTHITHMBHY MiIABHICTH B
IiAOMYy, BIACTEXKyBaTH iI BUKOHAaHHA i, IIpH
HEeOoOXimHOCTi, KOpHIyBaTH, IO YacCTillle
PO3TASIAETECH SIK MeTa-KOTHITHBHI cTparerii
(H.S. Waters, W. Schneider, D. Wilson,
M. Conyers). Xo4ua BazKAUBICTb IIUX PO3POOOK
3araAbHOBH3HAHA, TEOPETHYHI KOHIIEIIi He
3aBXKOM 3HAXOAATh IPAKTHYHE BTIACHHS Y
BUKAQIAHHI 1IHO3EMHOI MOBH JIAL CIIELIAABHIX
iaeH. Crparerii OBOAOTiHHS
TEPMIiHOAOTIYHUM (POHZIOM Y IIPOECiHHOIO
AEKCHKOIO ¥ KOPOTKi TepMiHHM Ta iX IIoaAblile
BHKOPHCTAHHA y mpoduecititii migabHOCTI
oTPeOyIOThH I'PYHTOBHOTO BUBYEHHS.
CyuacHa TeHIeHIIis CBIUUTE IIPO HasBHICTD
YHUCAEHHHX TEOPETUYHHX PO3POOOK IIIOI0
BUKAQJAHHS T€PMiHOAOTIYHOI AEKCUKU, IIPOTE
ix IpakTH4YHE 3aCTOCYBaHHS 3aAUIIIAETHCS
HEIOCTATHIM.

MeTa cTrarTi. HeomHozHnauHicTh
3a3HayeHa BHIIlE BH3HA4YNHAA METy [OAaHOIO
JIOCAIIPKEHHSI — IIpOaHaAi3yBaTH MOKAHWBOCTIL
Pi3HHUX CTpaTerili OBOAOAIHHS 1HO3EMHOIO
MOBOIO (y KOHTeKCTi 1iei poborm -
aHTAIMCBKOIO) [AS opradisailii epeKTHBHOIO
HaBYaHHA TEPMiHOAOTIL CTYACHTIB
BiICBKOBUX Ta IHXKEHEPHUX CIEIIaAbHOCTEMH,
1100 BOHM MOTAM aKTHBHO BHKOPHUCTOBYBAaTH
npodpecifiHy TepMmiHOAOTIO Yy MaMOyTHiH
npodoecidiniti missabHOCTI. [lOCATHEHHS METH
nepenbadae BUPIIIEHHS TaKUX 3aBAaHb: (1)
BHUCBITAUTH Imiaxoau HayKOBIIiB 10
iHTepIIpeTartii IIOHATD "A€eKCHKA" Ta
"cTpareris HaBYaHHA'; (2) BU3HAYUTU THUIIU
cTparerii HaByaHHg; (3) yToyHMTH iX
OUAaKTHUYHI MOXKAWBOCTI Ta IIASXH peaai3artii
Y BHKAQ[aHHi/BHBYEHHi iHO3€MHOI MOBHU Y
KOHTEKCTI BHIIIOI OCBITH.
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vocabulary is of special relevance within
the higher school when it comes to
expanding the vocabulary of a profession.
Learning professional vocabulary is an
essential component of the language
competence of a future specialist and, at
the same time, a rather time-consuming
process [3: 311]. Increasing demands for
the professional language training of

specialists in technical specialties, the
expansion and strengthening of
international contacts, and growing

scientific progress determine the need for
proficiency in professional English at a
sufficiently high level. These trends make it
necessary to find optimal methods for
intensifying teaching professionally
oriented terminology and effectively
acquiring terminological units.

Knowledge of the lexical units is an
effective tool for students who learn
English since vocabulary is central to
English language teaching as it is the
basis of communicative competence.
Without sufficient vocabulary, students
cannot understand others or express

their own ideas [10]. The modern
environment requires that today’s
university graduates use English to

communicate with their foreign-language
colleagues, read specialized literature,
make presentations, conduct
negotiations, and so on. Thus, students
struggle to acquire special terminology
related to their specialty. The role of the
teacher is also changing significantly:
"the teacher is becoming an observer who
identifies difficulties that arise in learning
and implements individual and
differentiated approaches to students" [2:
53]|. The teacher is a moderator and
facilitator who properly organizes English
teaching/learning and encourages
students to deal with effective and
efficient learning strategies. The teacher
becomes an observer who identifies
difficulties that arise in learning and
implements individual and differentiated
approaches to students.

Deepening in the article, let us focus
on two key concepts —-vocabulary and
learning strategy. Researchers do not
have a unanimous opinion about what
"knowledge of the vocabulary of a foreign

Buxaan, OCHOBHOTI'O MaTepiaay.
BukaananHs / BUBYEHHS TEepPMiHOAOTIYHOL
AEKCHUKH € OCODAMBO aKTYaAbHUM y BHIILN
IIKOAI, KOAW HOeTbCS IIPO PO3LINPEHHS
CAOBHHUKOBOTO 3ariacy 3a ¢gaxoM. HaBuaHHS
npocpeciiiHol AEKCHMKH — L€ HaA3BUYaiHO
BaSKAMBHE KOMIIOHEHT MOBHOI KOMIIETEHITI
MatibyTHboro paxiBlig ¥ BOAHOYAC IOCHTH
TpynoMicTkuil mporec [3: 311]. 3pocraroui
BUMOTH 10 IIpocpeciiiHoi MOBHOI ITiATOTOBKHU
paxiBLiB TEXHIYHUX CIIelliaALHOCTEH,
PO3IIUPEHHST Ta 3MIIHEHHS MisKHapPOIHUX
KOHTAaKTiB, 3pOCTaHHA HAyKOBOI'O IIPOI'PECY
BHU3HAYaIOTh HeOoOXiMHICTE BOAOIIHHI
npopeciiiHOI0  aHTAICBKOIO MOBOIO HAa
OOCTAaTHRO BHUCOKoMy piBHi. Lli TeHmeHtiil
pobAaTh HEOOXiMHHUM IIOUIYK OITHMAaABHHUX
METOIB inTeHcudikartii BHKAQIAHHA
mpocpeciiiHO-OpPIEHTOBAHOI TEPMIHOAOTII Ta
e(peKTUBHOTO 3aCBOEHHHA TEPMiHOAOTITHHX
OVHUIIb.

OBOAOIIHHA AEKCHYHUMHU OMUHHUIIIMHU €
e(PeKTUBHUM iHCTPYMEHTOM A CTYIEHTIB,
dKi BHUBYAIOTh AHTAINCBKY MOBY, OCKIABKH
CAOBHUKOBUH 3amac € MOEeHTPAaAbHUM ¥
BUKAQJIAHHI AQHTAIMCBKOI MOBH, Oymaydu
OCHOBOIO KOMYHiIKaTUBHOI KoMmIieTeH1lii. Bes
JOCTaTHBOTO CAOBHHKOBOTO 3aIlacy CTYAEHTU
HE MOXYTb 3PO3YMITH IHIITNX a00 BHPA3UTH
BaacHi imei [10]. CydacHe cepemoBHIIE
BUMAarae, o0 CHOTOMHIIIIHI BUITYCKHHUKH
YHIBEPCHUTETIB BUKOPUCTOBYBaAU aHTAINCHKY

MOBY [ad  CHIAKyBaHHd 31  CBOiMH
iHO3eMHUMH KOA€TaMH, 4YUTAHHSA
CIIEI[iaAi30BaHOI  AiTEpaTypH, ITPOBEOCHHS

npe3eHTallifl, BeOeHHS IIe€PEeTOBOPIB TOIIO.
OT:ke, CTYAEHTH CTUKAIOTECS 3 TPYAHOLIAMU
Y 3aCBO€HHIi cIIeliaabHOI TepMiHOAOTii, II10
oB’d3aHa 3 IXHBOIO CIIelliaabHicTIO. Poab
BHKAQIAYa TAKOXK 3HAYHO 3MIHIOETLCL: "BIH
CTa€ CIocTepiradeM, BUABASIE TPYAHOLI, dKi
BUHHUKAIOTh y  CTYAEHTIB, pPeaai30Bye
iHOUBinyasbHUE Ta  audepeHIlioBaHUH
ninxoan Ao ix HaBuaHHs' [2: 53]. Bukaamau
€ MozaepaTtopoM i pacuaiTaTopoM, SAKUH
HaAeXXKHUM YHHOM OPraHi3oBye IIpoliec
BUKAQIAHHS / BUBYEHHST AQHTAIMCBKOI MOBH i
3a0X04y€e CTYOEHTIiB [0 BHUKOPUCTAHHS
e(PeKTUBHUX CTPAaTeTriii HaBYaHHS.

ast po3B’a3aHHA 3aBOaHb, 10 3a3HAYeHi
SIK ITiAl 1aHOi CcTaTTi, 30cepeauMOcd Ha OABOX
KAIOYOBUX ITOHATTSIX — CAOBHHUKOBOMY 3arlaci
Ta CcTpareriax HaB4daHHA. [JOCAITHUKN He
MAaroThb OMHOCTANMHOI AYMKH IIOAO0 TOIO, IO
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language" is. M. Lessard-Clouston and
T. Farrell define vocabulary as the words
of a language, including single items and
phrases or chunks of several words that
convey a particular meaning, the way
individual words do [10]. N. Schmitt
considers that "the first step to
understanding vocabulary learning is to
specify what it means to know a word.
The average layperson would probably
assume that if learners know a word’s
meaning and spelling/pronunciation,
they know that word. In fact, learners
may be able to use a word to a large
extent with just such knowledge.
However, in order to have full mastery of
a word and to be able to employ it in any
situation that the learner desires, then
much more knowledge is necessary" [18:
829]. Most researchers "would agree that
word knowledge involves more than just
understanding the link between form and
meaning" [9: 204]. J.Milton and
O. Hopwood argue that to develop a large,
communicative lexicon, students should
understand not only word structure but
collocations, which is an essential
component of language instruction [11].

Mastering and memorizing specialized
vocabulary is of primary importance since
technical vocabulary is crucial to
understanding particular domains,
because many of the key concepts are
represented by this vocabulary [19].
Acquiring terminology is rather difficult
due to its synonymy, polysemy, the
presence of a significant number of words
similar in sound or spelling, and multi-
component lexical units. In studying a
foreign language for professional purposes,
the problem of mastering the term acquires
special importance both from the point of
view of its structural and semantic features
and the need to improve its translation
skills [1: 118].

T. Collet defines the term as "a
semantically charged linear structure,
which names an abstract or a concrete
reality studied by a special-subject field".
She argues that "when used in a special
text, it plays a dynamic and important
part in the bringing about of text
coherence and of text cohesion, which
may translate into variability both on the

TaKe 3HAHHSL C/IOBHUKOB020 3aNnacy 1HO3eMHOT
mosu. M. Lessard-Clouston i T. Farrell
BU3HA4YAIOTh CAOBHUKOBUH  3amac 4K
CYKYIIHICTb CAIB MOBH, III0 BKAIOYAE OKpPEMI
caoBa, (dpa3u abo CAOBOCIOAYYEHHS, Ki
IepenaroTh IIEBHE 3HAYEHHHI TaK CaMo, K i
okpemi caoBa [10]. N. Schmid BBaxkae, 110
'TIepmInuii KpOK [0 PO3yMiHHS BHBYEHHH
AEKCHKH — I1€ BU3HAYEeHHS TOTO, 1110 O3HAYaE
3HATH CAOBO. 3BHYaliHA AIOMHA, UMOBIpPHO,
npuryctuaa 0, IO SKINO CTYAEHT 3Hae
3HAQ4YEHHd Ta HallUCaHHA/BHMOBY CAOBa, TO
BiH BOAOMi€ IIMM CAOBOM. Hacmpanmi,
CTYIEHT MOXe BUKOPHUCTOBYBaTH CAOBO B
3HAYHIN Mipi AHIIEe 3 TaKUMU 3HAHHAMMU.
OpnHax, 11106 ITOBHICTIO OIIaHyBaTH CAOBO Ta
3aCTOCOBYBATH HOro y Oyab-gKiil cUTyallii 3a
BAACHHUM OaxKaHHSIM, HeOOXigHO 3HaYHO
Oiaplle 3HaHB' (TYT 1 Jaai mepekaan Hail )
[18: 829]. BiavmricTs IIOCAITHUKIB
TIOTOIKYIOThCH, II10 "3HaHHA cAOBa
nependbadae OiAbIlle, HiXK IIPOCTO PO3YMiHHS
3B’I3Ky MiXK (OpMOI0 Ta 3HadeHHaM' [9:
204]. J. Milton i O. Hopwood cTBepIKyIOTE,

1110 OAST PO3BUTKY BEAHKOI'O
KOMYHIKQTUBHOTO BOKabyAdpa CTYOEHTH
IOBUHHI PO3YyMiTH HE AHIIE CTPYKTYPY

CAOBa, a 1 KOAOKallii, II[0 € BasKAUBHM
KOMIIOHEHTOM MOBHOIO HaB4aHH4 [11].
OmaHyBaHHda  Ta  3anaM’gTOBYBaHHS
CIIEIIiaAi30BaHOI AEKCHKH Ma€e IIEPILIOPSIHE
3HA4YE€HHS, OCKIABKH TEXHIiYHa AEKCHKa €
KAIOYOBOIO [ASl PO3YMIHHA IEBHHUX Tasy3ei,
apKe baraTo OCHOBHUX ITOHSITH ITPEACTABACHI
came 4yepe3 Hei [19]. B mporteci BUBUYEHHS
1HO3eMHOI MOBH ITPOPECIHTHOIO CIPAMYBaHHS
0COOAMBOIO 3HA4YEHHS HabyBae IIpobaeMa
3aCBOEHHS TEPMIiHY SIK 3 IIOTAGTY CTPYKTYPHO-

CEMAaHTHYHUX 0CODAMBOCTEH, TaK i
HeOOXiTHOCTI BAOCKOHAAEHHS HABHUYOK MOIO
eperAaIy [1: 118]. OBoaomiHHS

TEPMIHOAOTIEIO € OCUTb CKAQTHUM IIPOLIECOM
4yepe3 i CHHOHIMIIO, IIOAICEMil0, HAgBHICTH
3HA4YHOI KIABKOCTI CAIB, CXOXKMX 34 3By4aHHAM

abo HAaIMCaHHSIM, a TaKOXK
0araTOKOMIIOHEHTHI AEKCUYHI OMHHIL.
T. Collet BH3HaYae TEpPMiH aK

"CeMaHTHYHO HaCHYEHY AiHIHHY CTPYKTYypY,
dKa ITI03Ha4Yae abCTpakTHY ab0 KOHKPETHY
PEaABHICTb, III0 BUBYAETLCS Y CHEIliaAbHIiM
npeaMeTHiM cdepi'. BoHa cTBepmKye, IO
"BHKOPHCTOBYIOUUCH y CIIEIIaABHOMY TEKCTi,
TEepMiH Bifirpae AUHaMIYHy i BaKAUBY POAb
y 3abe3redyeHHi 3B’5I3HOCTI Ta KOT€PEeHTHOCTI
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level of its meaning content and of its
linear structure. This variability may lead
to polysemy on the one hand, and signals
on the other hand that terms exhibiting
syntactic transparency are, in fact,
paradigms, i.e. sets of all the possible
forms the linear structure can have in a
text" [5: 109]. S. Touati & O. Saad define
learning  strategies as  "deliberate
cognitive and behavioural steps taken by
students to enhance their understanding
and comprehension of educational
experiences. These strategies facilitate
the process of storing, wusing and
retrieving knowledge and expertise at the
appropriate time to achieve learning
objectives" [21: 343]. P. Paudel argues
that learning strategy in language
learning is "a way in which a learner
attempts to work out the meanings and
uses of words, grammatical rules and
other aspects of a language, for example,
by the wuse of generalization and
inference" [17: 88].

Since strategies for mastering a foreign
language are a component of general
learning strategies, let us turn to their
classifications. J.M. O’Malley was the first
to identify metacognitive, cognitive, and
social/affective learning strategies as the
three most basic learning strategies.
According to O’Malley:

e metacognitive strategies are required
for planning, learning, thinking about the
learning process as it is taking place,
monitoring of one's production or
comprehension and evaluating learning
after an activity is completed;

e cognitive strategies are more specific
to learning tasks and they involve more
direct manipulation of the learning
materials itself. Repetition, resorting,
translation, note taking, contextualization

elaboration are the most important
cognitive strategies;
e socio-affective strategies are the

strategies which are related with social-
mediating activity and transacting with
others [15: 31].

Following J. O’Malley, Y. Gu, and
R.K. Johnson pointed to metacognitive
regulation and cognitive strategies as the
two main dimensions of vocabulary
learning strategies, which cover six sub-

TEKCTy, II0 MOXe€ IIPU3BOAUTH [0
BapiaTUBHOCTI SK Ha PiBHi 0ro CMHCAOBOIO
3MiCTy, TaK 1 Ha piBHi AiHIMHOI CTPYKTYpPH.
Taka BapiaTUBHICTL MOXKE CIPUYUHATHU
roaicemiro, 3 ogHoro OOKYy, i, 3 iHIIIOrO OOKY,
CUTHAaAI3yBaTH, 10 TEepPMiHHU i3
CHUHTAKCHUYHOIO IIPO30PIiCTI0 € (PaKTHUIHO
napagurMaMy, ToOOTO CYKYITHOCTSIMH BCiX
MO3KAUBHUX QOPM, SIKi 119 AiHiliHa CTPYKTypa
MOXKe MaTH y TeKcTi" (mepekaaz Hai) [S:
109]. S.Touati i O.Saad Bu3HAYAIOTH
CcTparTerii HaBYaHHS K "CYKYIIHICTb 3yCHAB,
HEOOXiIHUX  CTyJeHTaM [Aad  00poOKH,
PO3yMiHHA Ta 3aCBOEHHd iHopmariii,
IIPEICTaBACHOI ¥ HaBYaABHOMY IIporieci abo
iz 9ac caMmoctifiHol migroroBru” [21: 343).
P. Paudel cTBepmKkye, 110  cTparteris
HaB4YaHHS MOBHU — I1e "CIIOCiO, 3a JOIIOMOTOIO
dKOTO CTYOEHT HaMaraeTbCd 3PO3yMiTH
3HAYEHHS Ta BHKOPUCTAHHS CAiB,
rpaMaTUdHi ITpaByAa Ta iHIIi aCIIEKTH MOBH,
HaATIpUKAQ[, dYepe3  y3araabHeHHd  Ta
BUCHOBKHU' [17: 88].

OcKiabKH crparerii OIlaHyBaHHS
iHO3eMHOI MOBH € CKAQ[OBOIO 3araAbHHX
cTparerii  HaBYaHHY, 3BEpPHIMOCA [0 iX
Kaacudikarii. J.M. O'Malley  nepminm
BUIIAUB TPH OCHOBHi cTpaTerii HaBYaHHS:
METAKOTHITUBHI, KOTHITHUBHiI Ta COIiaAbLHO-
adekTHBHI. 3a HOro BU3HAYEHHSIM:

e METaKOTHITHBHI CTpaTeTii ITOTPiOHI aas

IIAAHYBaHHY, HaB4YaHHS, PO3AyMiB Hal
IPOIlECOM HaB4YaHHA B MOMEHT MOro
3mifiCHEHHS], MOHITOPHHTY BAACHOTO

BUPOOAEHHS YU PO3YyMIiHHS Ta OILIHKH
3aCBOEHHS iCAS 3aBEPIIEHHS OiIABHOCTI;

e KOTHITHBHI cTparterii OiAbIlI criertudivHi
[AST HaBYaABHHUX 3aBaHb i HependadaroThb
OesnocepeqHe MaHIITyAIOBAaHHS HaBYaABHUM
MarepiasoM. [Jo HUX HaAsekaTh IOBTOPEHHS],
Kaacudiraliid, repekaas, BeIeHHS HOTATOK,
KOHTEKCTyaaizallid Ta po3UINpeHHs 3HAaHb;

e cColliaAbHO-a(PEeKTUBHI cTparerii
IOB’d3aHi 3 COILIAABHOIO B3aEMOIEI0 Ta
KOMyHiKalli€ro 3 inmumu [15: 31].

[TponoBxKyroun JOCAIZKEHHS
J.M. O'Malley, Y.Gu, and R.K.Johnson
BUIIAMAU [OBa OCHOBHI BHUMIpPHU CTpaTerii
BHUBYEHHS AEKCHKH: METaKOTHITUBHY
peryaqdiiiro Ta KOTHITHBHI cCTparTerii, 4Ki
OXOIIAIOIOTH LITiCTh HiKaTeropii:
3[I0TayBaHHd, BHUKOPUCTAHHS CAOBHHKA,
BEIEHHA HOTATOK, IIOBTOPEHHS, KOAyBaHHS
Ta aktuBi3aio [15]. N. Schmitt BugiauB aBi
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categories of guessing, using a dictionary,
note-taking, rehearsal, encoding, and
activating, all of which were further
subcategorized [6]. N. Schmitt mentioned
two types of second language vocabulary
learning  strategies: discovery and
consolidation. When the learners find a
new word, they discover its meaning,
when they find the same word again, they
use various consolidation strategies
(cognitive, metacognitive, and social).
[18]. R. Oxford divides learning strategies
into direct ones that include memory,
cognition, and compensation ones and
indirect strategies that include
metacognitive, affective, and social ones.
Metacognitive strategies comprise
directing, arranging, planning, and
evaluating own learning as compared to
social strategies that imply the ability to
learn with other learners and affective
strategies focus on managing the sensory
sphere, the personal motivation of
learners, and their emotions [16].

Anyway, no matter how to specify and
detail learning strategies, the joint work of
the teacher and the student can further
enhance the effectiveness of all the above
strategies. Anyway, no matter how to
specify and detail learning strategies, the
joint work of the teacher and the student
can further enhance the effectiveness of all
the above strategies. The teacher should
adhere to six principles in teaching
vocabulary L.S.P. Nation singled out:

(1) keeping teaching simple and clear
without any complicated explanations,

(2) relating present teaching to past
knowledge by showing a pattern or
analogies,

(3) using
presentation,

(4) giving most attention to words that
are already partly known,

(5) telling learners if it is a high-frequency
word that is worth noting for future
attention, and

(6) not bringing in other unknown or
poorly known related words like near
synonyms, opposites, or members of the
same lexical set [13].

The general overview of language
learning strategies illustrates that different
scholars give various definitions of the

both oral and written

TPyHU CTpaTerii BUBUEHHA AEKCUKH IpPyroi
MOBH: cTparterii discovery (BU3Ha4eHHsI) Ta
crparterii KoHcoaimariii. Koau cryzeHTH
3HaXOOSTh HOBE CAOBO, BOHH "BiIKpPUBaIOThH"
Horo 3Ha4YeHHd, KOAW 3HOBY 3HAXOOATH Te€
caMe CAOBO, BOHU BUKOPHCTOBYIOTH Pi3Hi
cTparerii KOHCOAiartii (korHiTUBHI,
METAKOTHITUBHI  Ta  COLiaABHI). [18].
P. Okcdopa mozmiasie crparerii HaBYaHHS Ha
IpaMi (L0 OXOIIAIOIOTE I1aM ITh, KOTHIILiIO Ta
KOMIIEHCAI[iiHi ~ cTparterii) Ta HenpsMi
(MeTakoTHITUBHI, adEeKTHBHI Ta COIiaAbHI
cTparerii). MeTaKOorHiTUBHI crparerii
nependadyaroTb YIIPABAIHHS, ITAQHYBaHHS Ta
OL[IHKYy BAACHOIO HaBYaHHSI, TOMI $K
CoILliaAbHI cTpaTerii BKAIOYAIOTH HABYAHHS
yepe3 B3aEMOiI0 3 iHIMUMU, a adeKTHUBHI
crparterii  (poKycyroTbCd Ha  yIIpaBAiHHI
€MOLIiIMH, MOTHBALII€EI0 Ta  YyTTEBHUM
CrIpUHHSTTSIM [16].

He3aaexkHo Bif TOro, 9K KOHKpPETH3yBaTH
Ta [AeTajsi3yBaTH CTpaTerii HaB4YaHHS,
crinAbHa poboTa BHUKA3mada Ta CTyAeHTa
MO2K€ 3Ha4YHO ITiABUIIIUTH €(PEKTUBHICTD YCiX
3a3Ha4YeHUX cTparerii. Bukaagady moBHHEH

JOTPUMYBaTUCS IIIECTH IPUHIIUITIB
BUKAQIAHHA AEKCHKMU, aKi BUIIAUB
L.S.P. Nation:

1) BHKaamaTu MaTepias IPOCTO Ta YiTKO,
6e3 CKAaIHUX TI0SICHEHb,

2) mnoB’d3yBaTH HOBUH
mornepeaHiMu 3HAHHSIMH,
3aKOHOMIipPHOCTi Ta aHAaAOTii,

3) BHUKOPHUCTOBYBaTH {K yCHHUM, Tak i
IHCBMOBHIA CITOCIO TOMAHHS MaTepiaay,

4) TpUOiAaTH HaMOIABIIIE yBATH CAOBaM,
4Ki BXK€ 4aCTKOBO 3HAlOMi y4HSM,

5) BKasdyBaTH, 4 € CAOBO
BHCOKOYAaCTOTHUM 1 BapTe II0JAABIIIOI0
BUBYEHHS,

6) He BBOAWUTH Biopa3sy iHIII He3HaroMi
abo MaAo0 BiIOMi CHIOpigHEHi cAOBa, Taki AK
CUHOHIMM, aHTOHIMHM YH CAOBa 3 OIHi€l
AEKCHYHOI rpynu [13].

3araabHUM OTAS CTpaTeriii BUB4YEHHS
MOBH IAIOCTPY€, IO Pi3HI HAYKOBIIi Oai0Th
pizHI BH3HA4YEHHS IIIABOBOTO IIOHSITTH,
"IIpOTE BOHU IIE€PEBAKHO IIOTOZKYIOTHCS, 1110
crparerii BUBYEHHd MOBU — II€¢ KPOKH,
IIOBEiHKA Ta TEXHIKH, IKi BUKOPHCTOBYIOTH
V4HI [Ad TIOKpAallleHHd Ta IIOAETIIEHHS
IIPOLIECY OBOAOIIHHSA MOBOIO" [7: 1725].

3ocepearMo yBary Ha TOMY, 9K BUKAQIA9
MoOxKe Oparu y4dactb y (popMmyBaHHIi

Marepiaan i3
IOKAa3yI04YHu
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target concept, "yet they are mostly agreed
that language learning strategies are steps,
behaviours and techniques used by
learners to enhance and facilitate the
language acquisition" [7: 1725].

Let us focus on how the teacher can
participate in forming effective learning
strategies the students should and can
focus on to develop lexical skills.

Metacognitive strategies. Metacognition
is a tool that helps students unlock their
brain's amazing power and take control of
their learning [23]. Students should clearly
know their goals in mastering a target
vocabulary and what terminological
vocabulary they need to focus on.
Considering the significant number of
information sources available today that
students can address to extract units of
specialized vocabulary, the teacher’s task is
to draw their attention to those frequently
used in modern English, which will be
necessary for future professional activities.
L.S.P. Nation emphasizes the effect of the
Internet and electronic resources on
learning. This vital resource for all
vocabulary researchers shows that by
taking a systematic approach to vocabulary
learning, teachers can make the best use of
class time and help learners get the best
return for their learning effort [14]. There is
no doubt that the teacher can properly plan
the process of mastering specialized
vocabulary, considering the peculiarities of
students’ perceptions and communicative
tasks to ensure the implementation of
learning goals. Also, the teacher
traditionally plays a leading role in
monitoring and checking the effectiveness
of the knowledge acquired, which helps
avoid metacognitive distortions when
students often form an overestimated or

underestimated assessment of their
learning output.
Cognitive learning strategies. We

understand cognitive learning strategies
as successive actions aimed at processing
and assimilating learning items and
solving various types of learning tasks.
The teacher can significantly affect
students’ cognitive learning. Cognitive
development can be used to improve
classroom instructions that should focus
on how students acquire knowledge

e(peKTUBHUX cTpaTerii HaB4YaHHS, Ha 49Ki
CTYIEHTHU IIOBUHHI Ta MOXKYTh 3BeEpTaTU
yBary OAsl PO3BUTKY AEKCHUYHUX HABUYOK.

MemarxoeHimugHi cmpameaii.
MerarizHaHHsg — 1€ IiHCTPyMeHT, SKUH
JorioMarae CTyZeHTaM PO3KPUTU

MUBOBIXKHY CHAY CBOTO MO3KY Ta B3STH IIiJl
KOHTPOAb CBO€ HaBdaHHA [23]. CrymeHTH
IIOBUHHI YiTKO YCBiZIOMAIOBAaTH CBOI ITiAl y
BUBYEHHI ITIALOBOI AEKCUKH Ta 3HATH, Ha gKi
TEePMiHOAOTIYHI CAOBa iM CAi 30CepeauTUCS.
BpaxoByrouu 3Ha4YHy KIiABKICTB
iHdopMAaITiFHUX JIKEPEA, JOCTYITHUX
CBOTOHI, 3aBOAHHS BHKAQ[a4Ya — 3BEPHYTH
yBary CTyAEHTIB Ha Ti TEPMiHH, SIKi 9acTo
BUKOPUCTOBYIOTBECSI B CY4JaCHIH aHTAIMCBHKIH
MOBi Ta OyayTh HeoOXimHi masg MaMOyTHBOI
IpodpeciiiHol AiIABHOCTI.

L.S.P. Nation Haroaoilye Ha BIIAUBI
InaTepHEeTy Ta EAEKTPOHHHX pPeCcypciB Ha
mpollec HaB4daHHd. lleit BaxkAUBUN pecypc
[A] BCIX OOCAITHUKIB A€KCHUKH II0Ka3ye, 110,
3aCTOCOBYIOUM  CHCTEMHHM  miaxim g0
BUBYEHHS CAOBHHUKOBOTO 3arlacy, BUKAaIa4di
MOXKYTb MAaKCHUMAaABHO e(peKTUBHO
BUKOPHUCTOBYBaTH HaBYaABHHUM d4ac i
[orioMaraTiu CTyZZeHTaM OTPUMYBaTHU
HaMWKpallli pe3yAbTaTU y HaB4aHHi [14].

Bes cymHiBY, BUKAQIA4Y MOXKEe [IPABHUABHO
CIIAAHYyBaTH IIpoLIeC 3aCBOEHHS
CIIEI[iaAi30BaHOI  AEKCHKH, BPaXOBYIOYUH
0CODAMBOCTI CIIPUHHATTS CTYAEHTIB Ta ixXHIi
KOMYHIKaTHBHI 3aBAaHHs, 1100 320€3eYnTH
INOCATHEHHsSI HaBYaAbHUX Iriaeti. KpiMm Toro,
BUKAQIAY TPAOULINHO Bigirpae OpoBiOHY
POAB Y  MOHITOPHMHIY Ta  IIepeBipIl
epeKTUBHOCTI HaOyTHX 3HAHD, 1110
JolioMara€ yHHUKHYTH  METaKOTHITHBHUX
BiIXHUAEHB, KOAH CTYLEHTHU gacTo
IEPEeOIHIOIOTE ab0 HEIOOIHIOITH CBOI
HaBYaAbHI pE3yABTATH.

KoeHimueHi cmpamezii HaguaHHs. Tl
KOTHITUBHUMHU CTpaTerisiMiu MH PO3yMi€MO
IIOCAITOBHI i, CITpsIMOBaHi Ha
OIlpallfoBaHHd Ta 3aCBOEHHA HaBYaABHOIO
MaTepiaay, a TaKOXK pO3B’I3aHHS PIi3HUX
THUIIiB HAaBYaAbHHUX 3aBIaHb. Bukaagay moxe
CYTTEBO BIIAMHYTH Ha KOTHITHBHE HaBYaHHS
cTyneHTiB. KOrHiTMBHHU pO3BHUTOK MOXKe
OyTH BHKOPHUCTAHHH [OAS IIOKPAIECHHS
IHCTPYKLiE y  Kaaci, gKi  [OBHUHHI
30CepeMKyBaTHUCSI Ha TOMYy, S$K V4HI
OTPUMYIOTH 3HAHHH IIPO IIPOLIECH, II0B’sI3aHi
3 HaBYaHHAM, HaIIPHUKAA
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about the processes involved in learning
— such as remembering, thinking, and
problem-solving as well as strategies for
mastering new information [22]. The
specific nature of the terminological

vocabulary of English as a second
language requires a more careful
approach to its presentation since

"students’ vocabulary input sources lack
some important factors in language
learning, such as real context and socio-
cultural context of target language" [4:
111]. Therefore, students need precise

information regarding the meaning,
pronunciation, compatibility, mother
tongue equivalents, and stylistic

affiliation of a particular terminological
unit. Today’s informational sources can
give students incorrect information; for
example, each registered user of one of
the most popular automatic online
dictionaries, Multitran, may enter their
translation options for words or phrases,
and they do not always do it correctly.
Students can face the risk of memorizing
incorrect options for a lexical unit and its
subsequent incorrect use. The teacher
should present the correct option
considering all aspects of perception and
memorization of a lexical unit. The
teacher can contribute to a greater degree
of acquisition and memorization of
vocabulary by grouping words belonging
to one category (for example, when
introducing the vocabulary on the
category weapons, the teacher draws
students’ attention to the polysemy of
such lexical units as bolt, clip, fire, mine,
shell, barrel, case, round, trigger).

Students can understand and memorize
terms and other units of terminological
vocabulary through word formation. If they
know the root of a word, understanding
other words derived from it with suffixes or
prefixes does not require significant effort,
for example,

verb: defend

noun: defender, defence, defendability,
defensibility

adjective: defensive, defendable,
defensible, defenceless, undefended

adverb: defensively, undefensively

The teacher plays the leading role in using
social/ affective strategies since this type of

3araM ’sITOBYBaHHS, MUCAEHHS Ta
BUpILIIEHHd IIpoOA€M, a TaKOXK CTpaTerii
OBOAO/IiHHSI HOBOIO iH(opMalliero [22].
Croertudpika TEpPMiHOAOTIYHOI  AEKCHKH
aHTAIMCBKOI MOBH $K I1HO3€MHOI BHMAarae
OIABIII peTeApHOrO IIAXomy a0 ii IomaHHd,
OCKIABKHU '"MKepeaa HaIXOMKEHHS A€KCHUKU
CTY[EHTIB HE MICTIATb MOEIKUX BaKAHUBHX
dakTOpiB y BUBYEHHi MOBH, TaKHX K
peasbHUE KOHTEKCT Ta COLLOKYABTYPHUM
KOHTeKCT IriapoBoi MoBH' [4: 111]. Tomy
CTYOEHTU NOTPeOYyIOTh TOYHHUX BiZOMOCTEH
110/I0 3HAYEHHH, BUMOBH, CIIOAYYYBAaHOCTI,
BIAIIOBIAHUKIB y PifiHi# MOBi Ta CTUAICTHUYIHOL
HAAEKHOCTI KOHKPETHOI TePMiHOAOTIYHOI
ommuuil. CydacHi iHdopMmaliifiHi mrepesa
MOXKYTb HaIaBaTH CTyIAEeHTaM HEKOPEKTHY
indopmartiro. Hammpukaazn, y HOIyASpHOMY
OHAAMH-CAOBHHKY  Multitran  Oynb-axuii
3apeecTpoOBaHNM KOPHCTyBad MOXK€e BBOAUTH
CBoi BapiaHTH IIEpPeKAay CAiB 4H ppas, i He
3aBXK[IU 11i BapiaHTH € IPaBUABHUMU. Yepes
e CTYAEHTU MOXKYTb  3alaM aTaTH
HEeMIpaBUABHI 3HaYE€HHS A€KCUYHUX OWHUILH
Ta BHUKOPHCTOBYBaTH iX HEKOPEKTHO.
Buraamay NOBHHEH IMOAATH IIPaBUABHHN
BapiaHT TepPMiHy, BpaxOBYIOYH BCi acIleKTHU
Horo CHpUMHATTS Ta 3alaMaTOBYBaHHM.

Bukaagau MOXKe CIIPUSTH OiAbII
epeKTUBHOMY 3aCBOEHHIO AEKCHKH,
TPyIIyIO4H cAoBa 3a KaTeropisMu.

Hampukaan, mim 4ac BHUBYEHHS AEKCHUKH,
IIOB’sI3aHOI 3 KATETOPI€I0 Weapons, BUKAQIAY
3BepTac yBary CTYZACHTIB Ha
baraTo3HaYHICTh TAKUX CAiB, gK: bolt, clip,
fire, mine, shell, barrel, case, round, trigger.

CTyoeHTH MOXKYTh Kpallle 3pO3yMiTH Ta
3araM’aTaTH TEePMiHU 3aBOAKH
CAOBOTBOPEHHIO. SIKITI0 BOHHM 3HAIOTH KOPIiHb
CAOBa, PO3YMiHHS ITOXIMHUX CAIB 3 adikcamu
He oTpebye 3HAYHUX 3YCHAB:

niecaoBo: defend

imennuk: defender, defence, defendability,
defensibility

npurMeTHUK: defensive, defendable,
defensible, defenceless, undefended

npucaiBHUK: defensively, undefensively

Bukaagau Bizirpae HOpoOBiAHY POAb Y
3aCTOCyBaHHI COUIATbHO-AheKMUBHUX
cmpamezili, OCKIABKM IIed THI CcTpaTerii
CIIPpAMOBAHUI Ha CTBOPEHHS CEPEIOBUIIA,
HEOOXiHOTO [AS YCITIIIIHOTO OBOAOIIHHS
iHO3eMHOI0 MOBOK. HaB4iaHHSI aHTAIMCBKOI
MOBH He BiaOyBaeTbCsI MPHUPOOHO, a
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strategy aims to create the environment
necessary for successfully acquiring all
aspects of a foreign language and the
appropriate environment in which this
acquisition occurs. However, learning
English does not happen naturally; it occurs
in virtual educational environment. By using
social strategies, the teacher facilitates the
process of adaptation to the learning
environment for students and helps reduce
the level of learning anxiety. The teacher
forms an algorithm of necessary actions to
create optimal conditions for students’
emotional involvement and motivation,
enabling them to master a corpus of
specialized vocabulary.

Thus, learning strategies that students
understand and are accustomed to have
significant  potential for qualitative
improvement in foreign language
competence, and foreign language teachers
play an active and vital role in this regard,
explaining to students how to apply these
strategies.

In this article, we want to provide more
details concerning the implementation of
cognitive learning strategies at the English
language lessons.

Cognitive strategies are mental
procedures that students use to process
and organize information to optimize
learning. These strategies come into three
main groups:

1. Information acquisition strategies
include techniques such as repetition,
focused attention, and information
organization, which aim to promote the
initial coding of the content.

2. Retention strategies involve
elaborating and  associating ideas,
facilitating prolonged content retention in
long-term memory.

3. Retrieval strategies that focus on the
recall of previously acquired information,
such as self-assessment and review.

When applied together, these
strategies can promote meaningful
learning and improve academic

achievement [12: 1430].

Keeping this in mind and planning their
lesson according to the PPP (Presentation-
Practice-Production) structure, which
remains the most commonly used in
teaching English as a second language, the

3MIACHIOETHCH Y BipTyaAbHOMY HaBYaAbHOMY
CepeoBUII. BUKOPHUCTOBYIOUM COIliaAbHI
cTparerii, BHKAA/a4 TIIOAETIIYE IIPOIIEC
aganTallii CTYAEHTIB [0 HaB4YaAbHOIO
cepenoBUIIA Ta AoIIoOMAara€ 3HU3UTHU PiBEHb
TPUBOZKHOCTI Il Yac HaB4YaHHdA. Bukaamayd
dopMye aATOpUTM HEOOXImMHHX Ml [ad

CTBOPEHHS  OIITUMAABHUX  YMOB  [IAS
eMOIlifHOTO  3aAy4eHHd Ta  MOTHUBALlil
CTYHNEHTIB, IO M[03BoAade iIM OBOAOOITH

KopIirycoM paxoBoi AEKCUKHU.

Takum 4MHOM, 4iTKO BHU3HAYEHi cTpaTerii
HaBYaHHd MAalOTh 3HAYHUM IIOTEHIliaA OAS
IIOKpAIlleHHYd PiBHA BOAOMIHHS iHO3EMHOIO
MOBOIO, i BHKAQ[AdYi BimirparoTh y IILOMY
OpoIeci AaKTUBHY 1 BasKAWBY  POAb,
MIOSICHIOIOYM CTyZEHTaM, SK 3aCTOCOBYBaTHU
1Ii cTpaTerii.

Y wiffi crarTi MH XO4YeMO [eTaAbHIIlle
PO3TIOBiCTH po BIIPOBAZKEHHSI
KOTHITUBHHX CTpaTerii HaBYaHHA Ha
3aHSITTIX 3 aHTAIHCBKOI MOBU.

KoeHimusHi cmpameezii — I1e MeHTaAbHI
IPOLIEyPU, dKi CTYAEHTH BHKOPHCTOBYIOTH
AL OIIpaIfOBaHHSI Ta opraxizarii
irdpopMariii 3 MeTor orrTuMilallii HaBYaHHS.

i crparerii TOAIAIIOTBECH HA TPHU OCHOBHI
TPyTIH:

1. Crparerii orpumanHsa iHdopmarrii
BKAIOYAIOTh TaKi METOOU, SIK IIOBTOPEHH,
¢doKycyBaHHS yBard Ta  OpraHisailid
iHdopmarii, IKi copaMoBaHI Ha CIPUTHHSI
IOYaTKOBOMY KOAYBaHHIO BMICTY.

2. Crparerii yrpumanHa iHdopMarlii
nepeadadaroTb PO3poOKy Ta ob’€mHaHHS
inef, CHpPHAIOYH TPHUBAaAOMYy YTPHMaHHIO
BMICTY B JOBIMOTPHUBAAIN ITaM sTi.

3. Crparerii BigTBOpeHHs iHdoOpMAarlii,
fdKi 30CepeKeHi Ha IIpUraJyBaHHi paHillie
OTPUMAaHOL indopmartii, HaIIPUKAAT,
caMOOIliHKa Ta IIOBTOPEHHS IS
IIpUrayBaHHd BUBYEHOI'O MaTepiaay.

[Tpu criAbBHOMY 3aCTOCYBaHHI 11i cTpaTerii
MOZKYTb CITPUATH 3MiCTOBHOMY HaBYaHHIO Ta
IIOKPAIIEHHIO aKaJeMidYHHUX OCATHEHb [12:
1430].

Basyrouynch Ha BHKAQIEHOMY BHIIE Ta
IIAQHYIOYHU CBOEM 3aHATTd BIAIIOBIAHO [0

crpyktypu PPP  (Presentation-Practice-
Production), gaKa 3aAWIIAETHCS
HaUIIOIINPEHIIIIOI y BUKAAIaHHI

aHTAIMCBKOI MOBH K iHO3EMHOI, BUKAQIAY
MOKe 3aIIPOIIOHYBaTH CBOIM CTYZEHTaM TaKi
3aBIAHHH:
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teacher can suggest to their students the
following tasks.

For example, to exploit terminology on
the given topic maximally, ask students to
provide synonyms, antonyms, hyponyms,
and meronyms:

e.g., war

Synonyms or words/concepts with
similar meanings: armed conflict,
bloodshed, clash, combat,  fighting,
hostilities, skirmish, struggle, tussle,
warfare;

Antonyms or words/concepts with
opposite meanings: calm, diplomacy,

harmony, peace, reconciliation, truce, unity;

Hyponyms or a set of words/concepts
whose semantic field is more specific, e.g.
specific types of war fall under the general
concept war: world war, nuclear war, cold
war, cwil war, guerilla warfare, border
conflict, proxy war,

Meronyms and holonyms or a set of
words/concepts with a  whole-part
relationship, where meronymy represents a
"part-whole" relationship, where battles,
troops, and weapons are parts of war.
Holonymy represents a "whole-part"
relationship, where war itself is part of
broader concepts like international conflicts
or military campaign.

Then, the teacher can suggest that
students find a syntagmatic relationship
between this word and others:

war + verb: declare war, fight the war,
win the war, lose war, end war, start a war,
wage war;

war + noun: war and peace; war and
violence; war and loses; war and sufferings;
war crimes, war zone;

war + adjective: bloody war, brutal war,
civil war, destructive war, ongoing war.

The teacher can draw students’
attention to collocations: the war broke out,
the horrors of war, the war raged for 2
years, and so on; and on the word family
with the word war as a lemma: verb — war;

nouns - warfare, warrior, warmonger,
warpath; adjectives: warlike, war-torn,
warring.

Breaking vocabulary into specialist

categories can also useful for prioritizing
vocabulary for particular learner groups
with specialist needs [19].

oA MAaKCHUMaABHOTO  BiJIIpallfoBaHHS
TEPMIiHOAOTII 3 3a/1aHOI TeMU, 3aIIPOIIOHYHTE
CTyZIEHTaM HaBECTH CHHOHIMM, aHTOHIMH,
TiMIOHIMM Ta MEPOHIMU:

HaIIPUKAQL, war

CHHOHIMHU a00 CAOBa/IIOHATTH 31 CXOKUM
3HaueHHaM: armed conflict, bloodshed, clash,

combat, fighting, hostilities, skirmish,
struggle, tussle, warfare;
aHTOHIMH abo CAOBa / TIOHATTS 3

IPOTHUAEKHUM 3Ha4YeHHSM: calm, diplomacy,
harmony, peace, reconciliation, truce, unity;

rinroiMu abo  HaOip  CAIB/HOHSATD,
CeMaHTHUYHE IIOA€ SAKUX OiABII KOHKPETHO,
HaIlIpUKAQL, KOHKPETHI THUOM  Bi¥HU

I[MiAIIamaroTh I 3araAbHE IIOHATTH BiliHA:
world war, nuclear war, cold war, civil war,
guerilla warfare, border conflict, proxy war;

MEpPOHIMH Ta XOAOHIMH abo Habip
CAiB/TIOHATE i3 CTAaBA€HHSM IliAe-4acTHHA, /1€
MepOoHiIMig IPENCTABASIE BiIHOIIIEHHI
"gactuHa-11iAe", ne battles, troops, and

weapons € JacTUHaMU BitHU. XOAOHIMis €
CTaBAEHHAM 'Iliae-yacTuHa"', mOe war €
YaCTHHOIO IIHPIIUX IIOHATH, TaKUX $K
international conflict abo military campaign.

[ToriMm BHKAamad MOKe 3aIIpPOIIOHYBATH
CTyAeHTaM 3HAUTH CHHTAarMaTUIHUH 3B 930K
Mi¥K ITMM CAOBOM Ta IHIIITMMH:

war + verb: declare war, fight the war, win
the war, lose war, end war, start a war, wage
war;

war + noun: war and peace; war and
violence; war and loses; war and sufferings;
war crimes, war zone;

war + adjective: bloody war, brutal war,
civil war, destructive war, ongoing war.

TakyuMm YMHOM, BUKAQAYi MOXKYTEH 3HAYHO
MiABUIITUTH ePEeKTUBHICTb HaBYaHHHA,
BHKOPHUCTOBYIOYH KOMIIACKC KOTHITHBHUX
CTpaTerii Ta CTBOPIOIOYU CIPUATANBI YMOBHU
[A] 32CBOE€HHS CIIEITiaAi30BaHOI AEKCUKHU.

Bukaazmay  MoxKe  3BEpHYTH  yBary
CTYZIEHTIB Ha CAOBOCTIOAYyYEHHS
(collocations): the war broke out, the horrors
of war, the war raged for 2 years, and so on;
Ta Ha (QOPMH CAiB, YTBOPEHUX Bi/l AEMH -
BilfHa 3a JOTIOMOTOI0 Cy(PiKCiB Ta ITpediKCiB:
diecnogo — to war; imMeHHUKU — warfare,
warrior, warmonger, warpath;
npukmemHuru: warlike, war-torn, warring.

Posmomia aA€KCHMKHM Ha  CHeliaai3oBaHi
KaTeropii TaKOXK KOPHUCHHUM aad
IIPIOPUTETHOIO  OIIPAIIOBAHHS  AEKCHUKU
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The teacher can suggest that students
memorize unfamiliar foreign lexical units
paired with a word from their native
language. R. Atkinson suggested the
method of consciously memorizing foreign
lexical units using the keyword technique
back in 1975. He showed that simply
rehearsing words to retain them in memory
is not as effective as repeating information
with the processing of the semantic
characteristics of the material [20: 129].
The keyword method of learning
vocabulary is a mnemonic method
developed to help students learn foreign
vocabulary. A keyword is generated for the
word to be learned and should be
acoustically similar to words in the native
language [20: 130].

Such sound patterns will help you
quickly memorize the meaning of English
military terms, for example,

surveillance — cosa nuHe

Students associate this word with an owl
flying at night and keeping a close eye on
everything around it — like surveillance in
the army or police.

reconnaissance — pexa Hac Hece

Students imagine themselves as part of
a reconnaissance team floating down the
river (the river is carrying us), quietly
exploring enemy territory.

Various cognitive strategies aim to find
word meanings and visual
correspondences, select and accumulate
lexical means, and expand the lexical base.

Working with the text comes next.
Comprehension strategies are essential for
content-area reading, where information
can be challenging, and presented in
unfamiliar formats [8]. Working with the
text includes tasks that imply both
cognitive skills:

checking comprehension by filling in
semantic gaps with missing information;

processing information along a logical-
semantic chain;

selecting texts by semantic
correspondence;
combining information, exchanging

information, and so on;

and metacognitive skills, which are
planning reading strategy at the pre-
reading stage — defining the stages of
working with the text), predicting probable

CTyAEHTAaMHU, sIKi MAIOTh CIIeLliaAbHi IOTPedH y
BUBYEHHI [TEBHUX T€PMIHOAOTTYHUX I'pyII [19].
Bukaanmag MO3Ke 3arIpoIIOHyBaTH
CTyZleHTaM 3araM'aTOBYBaHHS He3HaHOMMX
IHIIIOMOBHMX A€KCHYHHUX OOWHUIIL y mapi 3i

ca0BoM  pimHOi MoBH. Takwmii  cmocib
YCBiZIOMAEHOTO 3aram 'aToBYBaHHS
IHIIIOMOBHMX  A€KCHYHUX OJUHUIIL OyB

3arporioHoBaHuit e y 1975 pori y pobGoti
R. Atkinson, gxkuii 1OKasaB, III0 IIPOCTe
TIOBTOPeHHs iH(opMaltii aas i 30epeskeHHd B
namM'ari He € TakuM e@EeKTUBHUM, SK
HOBTOpPeHHs iHQopMalii 3 IepepoOKOoro
CEMaHTUYHUX XapaKTEePUCTUK Martepiaay [20:
129]. BukopucranHa MeToAy "KAIOYOBOTO
caoBa" (keyword method) cnpuse 3Ha4vHO
KpallloMy 3alaM'aTOBYBaHHIO IHIIIOMOBHOL
AEKCHKMU, Hi>K MEXaHiqHe [IOBTOPEHHS I1ap CAiB
(rote rehearsal). MeTox BUBYEHHS AEKCHUKHU 3a
KAIO90BUM cA0BoM (KWM) — 116 MHEMOHIIHHH
MeTod, pPOo3poOAeHMi, 11100  IOTIOMOTITH
CTyEHTaM BUBYUTHU IHO3EMHY AEKCHUKY.
KaArouoBe CAOBO I€HEPYETHCS IAS CAOBA, SIKE
HOTPiOHO BUBYHUTH i Mae OyTH aKyCTHYHO
CXOKHM Ha caoBa pigHoi mosH [20: 130].

Taki 3BYKOBi 3pa3Kd  [OOIIOMOXKYTH
IIBUAKO 3allaM 'aATaTH 3HaYeHHd aHTAIMCHEKHX
BifiCBKOBHX TE€PMiHIiB, HATIPUKAA;

surveillance — "coBa anne"

CTyIeHTH acOLIOITh 1€ CAOBO 3 COBOIO,
1o AiTae BHodi (an owl is flying) #1 yBaskHO

CTEXXHUTH 3a BCIM HaBKOAO — €K

CIIOCTEPEKEHHS B apMii YU TTOAILTil.
reconnaissance — "pekKa Hac Hece'".
CrymeHTH VIBASIIOTH cebe B CKAai

PO3BIATPYIIH, KA CIIAABASIETBCS PidKoIo (the
river  is carrying  us), HEIIOMITHO
[OCALKYIOYH TEPUTOPIiI0 Bopora.

Pi3Hi KOTHITUBHI cTpaTerii clipsiMOBaHi Ha
IIOIIyK  3HA4Y€Hb CAOBa, Bi3yaAbHHUX
BiAmoBimHOCTEM, TAGIp 1 HAKOITMYEHHS
AEKCUYHUX 3aC00iB 1 pO3IIHPEHHS ACKCHYIHOL
6asu.

HacrynmHuMm erarnoMm € poboTa 3 TEKCTOM.
Crparerii po3yMiHHA MalOTh  BaKAUBE
3HA4YEeHHS A YUTAHHS, e iHopMallis MOoKe
OyTM CKAQOHOIO Ta IIpe/ACTaBA€HA B
He3Hatiomux popmarax [8]. Pobora 3 TekcToM
BKAIOYA€E 3aBIaHHS, 10 PO3BHUBAIOTh SK
KOZHIMUBHI HABUUKU: TIEpeBipKa PO3yMiHHS
4yepe3 3allOBHEHHA CMHCAOBHUX IIPOTAaAUH,
ompalfoBaHHd  iH(opmallii 3a  AOTIKO-
CEMaHTHYHOIO ITOCAITOBHICTIO, BUOIp TEKCTIB
3a CMHCAOBOIO BiZITIOBITHICTIO, KOMOIiHyBaHHS
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difficulties @ when reading,
appropriate comprehension
updating knowledge, and so on;

monitoring strategy (at the reading
stage) — assessing the level of text
comprehension, searching for
contradictory information, evaluating the
effectiveness of the reading strategy used,
deciding on the need to change the plan for
working with the text, and so on;

assessing strategy (at the post-reading
stage) — correcting errors in understanding
the text, incorporating new knowledge into
the reading experience, evaluating the
effectiveness of the cognitive strategies
used, and concluding whether to use them
in the future.

Exercises to develop speaking skills
imply socio-affective strategies since the
teacher engages students in pair and group
work, suggests they do projects and gets
them involved in case study activities,
which contributes to developing students'
interpersonal skills and gives them
grounds to acquire a meaningful
experience of cognitive activity and in
practice master the operations that help
them not just mechanically memorize
professional vocabulary but use it in
practice.

All of the above cognitive strategies are
aimed at memorizing foreign language
vocabulary and differ from other mental
operations in that specific algorithms must
be used for their implementation, the use
of strategies must be conscious, which
requires certain efforts, as well as
significant cognitive resources, the use of
cognitive strategies contributes to the
achievement of better tasks.

Conclusions and research
perspectives. To summarize the above, let
us emphasize that one of the main goals of
higher education under changing the
knowledge-based educational paradigm to
a competence-based one and an essential
element of the educational process in
studying a foreign language is the
development of metacognitive, cognitive,
and socio-affective strategies in students.
The above-mentioned learning strategies
facilitate a student's acquisition of
professionally oriented vocabulary. Thus,
metacognitive strategies aimed at

choosing
strategies,

Ta oOMiH iHdopwmaitiero, TaK i
MEeMAaKo2HIMUBHI HABUUKUL
IAaHYBaHHS  CcTpaTerii
4YUTAHHS): BHU3HAYEHHd eTamiB poboTH 3
TEKCTOM, IIPOTHO3YBaHHA MOZKAHUBHX
TPYAHOIB, BHOIp BIiANOBIAHMX CTpaTerii
PO3yMiHHS, aKTyaai3allis 3HaHb;
MOHITOPHHI CTpaTerii (g 4yac YuTaHHs):
OL[iHKa pPIiBHA PO3yMiHHS TEKCTY, IIOLIyK
CyIIEPEYAHBOI indopmariii, OLiHKAa
e(peKTHBHOCTI = BHKOpUCTAHOi  cTpaTerii
YUTAHHS, IPUHHSTTS pillleHHs [IPOo 3MiHy

HiIXOAY A0 TEKCTY;

YuTaHHS (OO

OL[iHKa crTparerii (micad  9uTaHHS):
BUIIPABAGHHS IIOMHAOK Yy  PO3yMiHHI,
BKAIOYEHHs HOBHUX 3HaHb [0 MJOCBigy
YUTAHHY, OITiHKa e(peKTUBHOCTI
BUKOPUCTAHUX  KOTHITMBHUX  CTpaTerTii,
BU3HAUEHHd [OLIABHOCTI IX IIOZAABIIOTO
BUKOPHUCTAHHS.

Bopasu Ha PO3BUTOK  MOBAE€HHS
nependavyaroTb BHKOPHUCTAHHS COUIAIbHO-
agpexmueHux cmpameaiil, OCKIABKH

BHKAQOAQY 3aAy4dace C’I‘y,l'leHTiB a0 HapHOi Ta

rpyrioBoi pobOTH, IIPOIOHYE BUKOHAHHS
IPOEeKTiB 1 3aaydae ix mo case study, 1o
cripuse PO3BUTKY MizKOCOOHCTICHHUX
HaABHYOK CTYAEHTIB, ma€ iM MOXKAUBICTB
oTpUMAaTH I[HHUH [IOCBi KOTHITUBHOI
MIIABHOCTI Ta Ha OPaKTUILL OBOAOMITH

onepalisgMy, ILI0 A0IOMAararoTb HE IIPOCTO
MEXaHIYHO 3anaM’sSTOBYBaTH HpodeciiHy
AEKCHKY, a ¥ epeKTUBHO 3aCTOCOBYBAaTH il B

peasbHHX YMOBax.
Bci  3a3HaueHi KOTHITHMBHI  CTpaTerii
CIIPSIMOBaHi Ha 3ariaM ’STOBYBaHHS

IHIITOMOBHOI AE€KCHKHU BIIPIZHAIOTHCA Bill
IHITUX MEHTAaABHUX OIIepalliii TUM, IO OAd IX
peaaizailii ITOBHMHHI BHKOPHCTOBYBATHCS
KOHKPETHI  AATOPUTMH,  BHKOPHUCTAHHS
cTpaTeriii Mae OyTH CBiJOMUM, IO ITOTPedye
IIEBHUX 3YCHAb, a TaKO¥X 3HAYHUX
KOTHITHUBHHUX  PECYPCiB,  BHKOPHCTAHHH
KOTHITUBHHUX CTpaTerild CIIpUsie JOCATHEHHIO
KpallliX pe3yAbTaTiB ITpU BUKOHAHHI Pi3HUX
KOTHITHBHUX 3aBIaHb.

BHCHOBKH 3 ZaHOTO MOOCAiAzKeHHS i
NMEPCIIEKTHBH IOJAABIIHX PO3BiIOK.
[TincymoByrouM BHUIllECKa3aHEe, HaroAOCHMO,
OMHICI0O 3 OCHOBHUX IIiA€H BHIIIOI OCBITH B
yMOBax 3MiHU 3HAKOBO1L OCBITHBO1
napagurMM  Ha  KOMIIETEHTHICHYy  Ta
HEeBiI' €MHUM €A€MEHTOM OCBITHBOIO IIPOLIECY
o0 iHo3eMHOI MOBH € (QOPMyBaHHS y
CTY[EHTIB METaKOTHITUBHUX, KOTHITUBHHUX

31



Zhytomyr Ivan Franko State University Journal. Pedagogical Sciences. Vol. 2 (121)

Bicrux XKumomupcbrozo deprkagHoz0 YyHigepcumemy imeHi leana @paHka.
ITedazoziuni Hayku. Bun. 2 (121)

managing the student's cognitive activity
will help them manage individual
intellectual  resources, independently
regulate the process of processing
information, and consciously plan,
monitor, and regulate their learning.
Cognitive strategies that respond to
specific educational problems and tasks
are always accompanied by certain
methods of cognition and logical
operations, which transform information.
To integrate new information into the
available knowledge system, students
must keep in mind cognitive schemes that
facilitate understanding each procedure
used in learning the English language. For
example, knowledge of word formation can
help a student expand their professional
vocabulary.

We understand social-affective
strategies as interaction in the learning
process. Affective strategies characterize
emotional reactions when trying to solve a
learning task, and social strategies concern
the relationship between a student and a
teacher or a student and a student. These
strategies provide for the organization of
work in class - a frontal survey, work in
pairs or groups, when students help each
other achieve a common learning goal, for
example, when doing joint projects or case
studies.

The teacher and students'
collaboration in dealing with learning
strategies can become an effective tool for
mastering specialized vocabulary,
contributing to its memorization and
subsequent active use in professional
activities. Based on the learning
strategies mentioned in the article,
students receive a precisely articulated
target orientation of their activities.
Understanding the wultimate aim of
learning, selecting the instruments to
achieve it, mastering techniques to
develop skills, and having tools to assess
the learning outcome increase students'
motivation in dealing with a foreign
language. We want to emphasize that
learning strategies to study a foreign
language, particularly  to expand
professional vocabulary, are effective if
the teacher considers both students'

Ta coliaabHO-aPEKTUBHUX CTpaTerTiii.
ITepeaiyeHi cTparerii HaBYaHHA CIPUSIOTH
OBOAOJIIHHIO CTyAEHTOM pocpeciiiHo
OPIEHTOBAHOIO AEKCHKOI. TaKuM YHHOM,
METaKOTHITHMBHI CTpaTerii, CIpsSMoBaHi Ha
KepyBaHHS [Ii3HABAaABHOIO  [iSIABHICTIO
CTyZEeHTa, [JOIIOMOXKYTh HOMy KepyBaTUu
IHIVBIAyaAbHUMH IHTEAEKTYaAbHUMU
pecypcaMu, CaMOCTIHHO peryAroBaTH IIPOLIEC
nepepobKku iH(opMallii, cCBiqomMo rmaaHyBaTH,
KOHTPOAIOBATH Ta  PEryAloBaTH  CBOE
HaB4yaHHsd. KoOrHiTUBHI  crparterii, IO
BiAIIOBiAIOTE KOHKPETHHUM HaBYaABHUM
npobaeMaM ~Ta  3aBHAHHSM, 3aB3KIU
CYIIPOBO/ZKYIOTECSI IIE€BHHUMH  CIIOCOOaMU
IIi3HAHHY Ta AOTIYHMMM OIlepalliiMH{, II0
IEePETBOPIOIOTE iHdopMartito. [ag iHTerpartii
HOBOI iH(opMallii B cucTeMy 3HaHb CTYAECHTY
HeoOXiTHO MaTH Ha yBa3i KOTHITUBHI CXeMH,
0  TOAETIUIYIOTH  PO3YMiHHA  KOIKHOI
IpPOLEAyPH, II0 BHUKOPHCTOBYETBCS IIPU
BUBYEHHi aHraifickkoi moBu. Harrpukaapn,
3HAQHHS CAOBOTBOPY MOXK€ JIOIIOMOITH
CTYNEHTY PO3LMIUPUTH CBifi mpodeciiHmii
CAOBHUKOBHUH 3ariac.

ITix ColIliaAbHO-aOeKTUBHUMU
CTpaTeriiMU MM PO3YMIEMO B3aEMOII0 ¥
nporeci HaBdaHHS. AQEKTHUBHI CTpaTerii
XapaKTepHU3yVIOTh EMOIlHHI peakili mpu
copobi BUpIlIEHHd HaBYaAbHOI 3amadi, a
COLiaABHI CTpaTerii CTOCYIOTBCA B3a€EMHH
CTyZIeHTa Ta BHKAaaada abo cTyaeHTa Ta
crynenta. Lli crparerii mepenbadaroTh
oprasiszailiro poboTH Ha ypolli — (ppoHTaABLHE
OIIUTYBaHHs, PobOTYy B Hapax 4Yu TpyHax,
KOAHM CTYAEHTH [OIIOMAararoThb OOUH OIHOMY
JIOCATTHU CITiABHOL HaBYaAbHOI  METH,
HaIpUKAQ, Il 4Yac BUKOHAHHSA CIIIABHUX
IPOEKTIB UM KEHCIB.

ChiBrnpalg BUKAgada Ta CTYAECHTIB IIpHU
poboTi 3i cTpaTeriaMu HaBYaHHS MOXKE CTaTH

e(PEKTUBHUM  IHCTPYMEHTOM  OCBOEHHS
CIIEIliani30BaHOI AEKCHKH, CIPUSIOYM i
3ariaM 'aTOBYBaHHIO Ta [IOJAABIIIOMY

aKTUBHOMY BHUKOPHCTAHHIO y IIpodpeciiiHiit
migapHOCTi. Ha OCHOBI 3ramaHux y cTarTTi
CcTpaTeriii HaB4YaHHA CTYACHTH OTPUMYIOTh

YiTKO apTHUKyABOBaHY LIIALOBY
CIIPSIMOBAHICTh CBOE€i aigabHOCTI. Po3yMiHHS
KiHIIEBOI METH HaBYaHHS, BHOIp

IHCTPYMEHTIB AAs i MOCATHEHHSI, OCBOEHHS
METOMIB PO3BUTKYy HABHYOK Ta HAgBHICTH
IHCTPYMEHTIB 3  OIL[HKHU  PE3yAbTaTiB
HaBYaHHA iIBUIIYIOTH MOTHBAIIilo
CTY[NEHTIB [0 BHUBYEHHS iHO3€MHOI MOBH.
Okpemo 3a3Ha4YMMO, 110 CTpaTerii HaBYaHHS
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cognitive  skills and
specificities.

In this paper, we have not touched upon
the issue of visuals, although information
represented visually has the advantage of
being simple, straightforward, and easily
comprehended. Graphic organisers can
help illustrate and construct ideas, arrange
and/or sequence information, brainstorm,
compare and contrast ideas, show cause
and effect, and more, which is especially
interesting for vocabulary learning. The
exploration of the potential of cognitive
maps in working with professional
terminology will be the subject of future
research.

terminological

iHO3eMHOI MOBH, 30KpeMa, PO3IIHNPEHHS
podpeciitHoro CAOBHHUKOBOT'O 3aracy,
e(peKTHBHI, SKIIO BHUKA3[AY BPaXOBYyE K
KOTHITUBHI HaBUYKHU CTYOEHTIB, TakK i
TE€PMiHOAOTIYHI OCOOAMBOCTI.

Y 1i#f craTTi MH HE TOPKAANCH ITUTAHHA
BUKOPHUCTAHHS Bi3yaAbHUX 3acobiB IIpu
pobori 3 poheciiiHO-0PiEHTOBAHOIO
AEKCHKOI0, Xo4a iHopMallis, IIpeicTaBAeHa
Bi3yaAbHO, Ma€ Ty IIepeBary, III0 BOHa
IIpocTa, 3po3yMiAa Ta AETKO CIIPUUMAa€EThCH.
I'paciuni opraHaiizepu MOXKYTb OOIOMOITH
OpoiAlocTpyBaTH Ta  mobymyBaTh  indei,
opra”izyBaTH Ta/abo BIIOPAAKYBaTH
iHdopMAaIlifo, TPOBECTH MO3KOBHH INTYPM,
IIOPiBHATU Ta 3icTaBUTU imei, IokasaTu

IIPUYMHY Ta HaCAIOK Ta 6araTo iHIIoro, I110
0COOAMBO IIiKABO [AS BUBYEHHS AEKCUKU.
BuBueHHS ITOTEHIliaAy KOTHITHUBHHX KapTOK
y pobotTi 3 mpodpeciiHOI0 TepMiHOAOTIE€I0
cTaHe MPeaIMETOM MaMOyTHIX JOCAIIKEHbD.
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