Zhytomyr Ivan Franko State University Journal. Pedagogical Sciences. Vol. 2 (121)

Bicrux XKumomupcbrozo deprkagHoz0 YyHigepcumemy imeHi leana @paHka.
ITedazoziuni Hayku. Bun. 2 (121)

Zhytomyr Ivan Franko State University Journal.
Pedagogical Sciences. Vol. 2 (121)

BicHUK 2KHTOMUPCHKOTO A€ePKABHOTO
yHiBepcuteTy iMeHi IBana ®panka.
ITemaroriuni Hayku. Bum. 2 (121)

ISSN (Print): 2663-6387
ISSN (Online): 2664-0155

UDC 37.01:001.891:316.7](045)
DOI 10.35433/pedagogy.2(121).2025.5

TERMINOLOGICAL ANALYSIS OF SOCIO-HUMANITARIAN EDUCATION AS AN
INTERDISCIPLINARY PHENOMENON

M.-O. Yershov*

The article provides a terminological analysis of the concept of "socio-humanitarian education” as
an interdisciplinary phenomenon, substantiating its meaning, functions and objectives. It has been
established that in contemporary scientific discourse, there remains an active historical debate
regarding the prioritisation of socio-humanitarian and natural sciences. It has been shown that the
phenomenon of "socio-humanitarian education” has characteristics that complicate its unambiguous
interpretation. These include: polysemy (the presence of several meanings that change depending on
the context: a list of academic disciplines, the content and process of preparing individuals for life in
society, a set of learning outcomes, etc.); semantic variability (indicates blurred meanings and shifts
in semantic emphasis: "humanitarian”, "humanistic", and "socio-humanitarian" are often used as
synonyms in the same text); conceptual uncertainty (methodological vagueness, lack of a clear,
consistent interpretation of the phenomenon not only in historical and pedagogical circles, but also in
other professional environments: the phenomenon of "socio-humanitarian education” remains in a
zone of conceptual uncertainty due to changing methodological guidelines); terminological instability
(the term does not have a fixed or standardised meaning, which is very important in the history of
pedagogy); theoretical and methodological ambiguity (socio-humanitarian education can be
interpreted in different ways depending on the chosen approach: psychological, philosophical, social,
etc., which is determined by its interdisciplinarity). A definition of socio-humanitarian education as an
interdisciplinary phenomenon is proposed.

Key words: socio-humanitarian education, philosophy of education, upbringing, interdisciplinary
approach, socio-humanitarian knowledge, humanities.
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inmepnpemauyi. Ceped HUX: nosicemist (Hasi8HICMb KLIbKOX 3HAUEHb, UL0 3MIHIOIOMBbCSL 3A/1EIXKHO 810
KOHmMeKcmy: nepenik HaguaabHUX OUCYUNIIH, 3Micm I npoyec nid2zomoskKu ocobucmocmi 0o Kummsi 8
cycninbecmsi, CYKYnHicms pesyslbmamie HAgUAHHSL MOUi0); CEMAHMUUHA 8aApiaAMUBHICMb (8Ka3ye HA
PO3MUMICMb CEHCI8 | BMIULEHHSL CMUCTIO8UX AKyYeHmig8: noHammst "2ymanimapHuil”, "symaricmuuHuii’”,
"coyioeymaHimapHuil” uacmo 8 OOHOMY meKCmi BXKUBAIOMBCS SIK CUHOHIMU), KOHUenmyaibHa
HesU3HAUeHICMb (MemoOOsI02IUHA PO3MUMICMb, B8I0CYMHICMb UIMK020, Y32002K€H020 MIAYMAUEHHS.
eHoMeHa He nuwe 8 ICMmOopuKo-nedazo2iuHOMY, ale | 8 THUWUX daxosux cepedosuuax: peHomeH
«COYIo2YMAHIMAPHA 0CEIMA» 30AUULAEMBCSL 8 30HI KOHUenmyaibHoi HeeusHaueHoCcmi uepe3 3MIiHY
MEMOOOA0ITUHUX OPIEHMUPIB); MEePMIHOCMUCIO8A HeCcmabilbHICMmb (MepMiH He Mmae cmasozo abo
cmaHOapmu308aH020 3HAUEHHS, W0 OyYyxKe 8a)KAU80 8 Icmopii nedazoziku), meopemuKro-
Mmemo0osio2iuHa 6azamo3HAUHICMb  (COYI02YMAHIMAPHA OCB8IMA MOXKe iHmepnpemyeamucst hno-
PIBHOMY 30/1eXXHO 810 00paH020 NiOxX00dy: NCUXOJI02IUHO020, (PLIOCOPCHLKO20, COUIANLHO20 MOUWL0, ULO0
3ymoenoemscst 1020 MUDKOUCYUNLIHAPHICMI0). 3anponoHo8aHO 6U3HAUEHHSL COYio2YMAaHMAapHOL
ocgimu 1K MKOUCYUNTIHAPHO20 (heHOMEHA.

Knrouoei cnoea: coyioeymaHimapHa oceima, ¢pinocogisi oceimu, 8UX08AHHSL, MINOUCYUUNTIHAPHUTL
nioxio, coyiozymaHimapHe 3HAHHS, 2YMAHIMAPUCTUKA.

Intoruction of the issue. Scientific IlocraHoBka mnpobaemu. Haykose
research on the phenomenon of "socio- | mocaimkeHHs deHoMeHaA
humanitarian education" has become | "comiorymauniTapsaa ocsita" HabyAO
relevant in connection with the russian | akTyaabHOCTI y 3B®I3Ky 3 BOEHHOIO
federation’s military aggression against | arpecieto pd nOporu  YKpaiHH  Ta

Ukraine. and the transformations in | merepmMiHOBaHMMHU HEO TPaHCPOPMALIIMHU
contemporary geopolitics that it has |B cydacHiff reomoaiTuili, comiaabHi #
determined, the social and humanitarian | rymaHiTapHi OPUYMHM HKUX BUSIBHUAUCH
causes of which have not been sufficiently | HemocTaTHBO BUBYEHUMH. Boaxouac

studied. At the same time, growing
attention to this phenomenon in various
fields of scientific knowledge has revealed
the problem of its vague meaning, which

3pOCTaHHS yBaru Ao Ikoro (peHoMeHa B
PI3HHX raAy3sax HAYKOBOTO 3HAHHS BUSIBUAO
npobAeMy PpO3MHUTOCTI HOro 3MicTy, IO
norpebye KOHKpeTH3allii.

needs to be clarified. AHaai3 OCTaHHIX MOOCAIIIKEHBb i
Current state of the issue. The | myOaikamii. TeopetuaHy OCHOBY
theoretical basis of the study consists of | mocaimzkerHS CTAHOBAATH oparti

works by domestic philosophers,
historians and educators who substantiate

BITYM3HIHUX  (inocodiB, icTopukiB i
IIearoriB, sKi OOIPYHTOBYIOTH CydacHHH

the current status and prospects of social
sciences and humanities in terms of their
impact on the formation of personal and
national resilience in conditions of socio-
economic and geopolitical instability. To
define the concept nature of "socio-
humanitarian education", of considerable
interest is the "humanitarian paradigm as
a platform for education in the 21st
century", as substantiated by Ukrainian
philosophers P. Sukh and Yu. Saukh (the
transition from a school of knowledge to a
school of understanding; the
harmonisation of teaching and upbringing,
the expansion and enrichment of the
worldview component of education) [14:
483-495], and the concept they formulated
of the intelligentsia formation as a special
social phenomenon and the problem of

CTaTyC 1 TIEPCIIEKTUBU  COLIAABHUX i
TyMaHiTapHHUX HayK 3 TOYKH 30Dy iX yIIAUBY
Ha (OopMyBaHHS CTIHKOCTI ocoOHCTOCTI
Halii B yMoBax COIliaAbHO-€KOHOMiYHOI Ta
TE€OIIOAITHYHOI HeCcTabIABHOCTI. JAIN:
BU3HAYEHHH CYTHOCTI TIOHSATTS
"coliorymMaHiTapHa ocBiTa" 3HAYHUH iHTEpec
CTAHOBAATL OOI'DYHTOBaHA YKPAIHCHKUMHU
dinocopamu II. Cyxom Ta HO. Cayxom
'rymMaHiTapHa nDapagurMa gk IardgopMa
ocBiTn XXI croaiTTd" (mepexiz B IITKOAU
3HaHb [0 MIKOAW PO3yMiHHS; rapMOHI3aIlid
HaBYaHHS 1 BHXOBaHHY, pPO3LINPEHHd Ta
30arayeHHsI CBITOIASIHOI CKA/I0BOi OCBITH)

[14: 483-495], cdopmyasbOBaHA HHMU
KOHIIeMNIlid OopMyBaHHS IHTEAIreHIli gk
OCOOAMBOIO  COIliaABHOTO (PbeHOMeHa Ta

o3Ha4eHa npobaeMa BHOOPY €AHHOI ITKAAU
OCODHCTICHUX XapaKTEePHUCTHUK OCOOUCTOCTI
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choosing a single scale of personal
characteristics (responsibility,
professionalism, moral and ethical

constants) [13: 2, 7]. From an ethical
standpoint, transhumanism has been
conceptualised as a project for human
improvement, which raises the issue of
understanding the category of
responsibility [9: 97]. The conclusions of
historians V. Smolii and O. Yas [15: 535, 66]
regarding the current priorities of national
social sciences and humanities related to
the value shifts in the global world (creating
an unbiased "scientific palette" of images
depicting Ukraine at war; studying
Ukraine’s place and role in reformatting of
the global world order; research into the
nature of the russian-Ukrainian war and
the temporal and spatial metamorphoses it
has caused) and its main tasks
(decommunisation, de-Sovietisation, de-
Russification). In line with our vision on the
essence of socio-humanitarian education is
the idea of Ukrainian philologist
O. Petrenko-Tseunova about the decisive
but little-recognised influence of the
humanities studies on Ukraine’s
geopolitical prospects (the consequences of
the soviet discrediting of the humanitarian
disciplines, problems of contemporary
humanitarian policy in Ukraine and the
world, tools for forming the views of
Ukrainians and Europeans on their shared
past and consensus on their common
future) [13]. We also used the conclusions
of Ukrainian researcher O. Baranovska [1:
51], who defined humanitarian education
as "the priority development of general
cultural components in the content of
education aimed at forming personal
maturity" among students. The study takes
into account the concept of Ukrainian
scholar L. Petrenko regarding the influence
of civil society on the formation of the
modern youth’s value system [12: 26].
Aim of the research is to substantiate
the essence, functions and tasks of the
concept of "socio-humanitarian education”
as an interdisciplinary phenomenon.
Results and discussion. Research on
the transformation of socio-humanitarian
education requires justification of certain
theoretical, methodological and practical
foundations and should be carried out at

(BiOIIOBiAABHICTE, mpodpecioHani3Mm,
MOpaAbHO-€THYHa KoHcTaHTa) [13: 2, 7]. 3
TIO3UIIH eTHKHU 30iCHEHO OCMHCAEHHS Te0oPii
TPaHCIYMaHi3My €K IIPOEKTY IIOKpAallleHHS
AIOTUHY, 110 aKTyaaisye mpobaeMy
Po3yMiHHA KaTeropii BiAroBigasbHOCTI) [9:
97]. Ho yBarm O0yAa0 B39TO BHCHOBKHU
icropukiB B. Cmoaia Ta O. dca [15: 55, 60|
100 CydacHUX IIPiOpUTETIB HaIiOHAABHOI
COILIOTYMAaHITaPUCTUKH, OB’sI3aHUX i3
iHHICHUMH PO3AOMaMH TAODAABHOTO CBITY
(cTBOpeHHST 00’€KTUBHOI "HAayKOBOI maaiTpu"
obpa3iB BOrOHOYO0I YKpaiHN; BUBUYEHHS MiCIld
B poai YKpaiHm y mnepedopMaTyBaHHi
IAODAABHOTO  CBITOYCTPOIO;  OOCAIIZKEHHS
OPUPOOU POCIUCEKO-YKpPaiHCBKOI BiMHM i
3YMOBAEHHUX HEIo 4aCOIIPOCTOPOBUX
MetamMopdo3) Ta OCHOBHUX Iii 3aBOaHb
(mexkoMyHiza1tis, [epandaHisallid,
nepociizaris). CyronocHOO 3  HaIIIMH
OadeHHsAM  CyTHOCTI  CcolliorymaHiTapHOI
OCBITH € imesa yKpaiHCBKOi (DiAOAOTHHI
O. Ilerpenko-lleyHoBoi IIpo BH3HAYAABHUMH,
ane MaAOYyCBLIOMAEHHI YIIAUB
TyMaHiTaPUCTHKHU Ha TeOIIOAITHIHI
EePCIEKTUBH Yrpainu (Hacaimkmu
PansSHCBKOI AUCKpenuTallii I'yMaHITapHHUX
JHCLIUTIAIH, IpodAeMHU Cy4acHOi1
TYMaHITApHOI IOAITHKM B YKpaiHi i CBiTi,
IHCTPYMEHTH dopmyBaHHS TIOTASIITY
VKpaiHIiB i €BPOIIEUIIB HA CITIALHE MUHYAE
Ta KOHCEHCYCY L1010 CITIABHOT'O
MaibyTHbOro) [13]. Mu nocayroByBaauCs
TaKOXK BUCHOBKaMH YKPaiHCBHKOI JOCALTHUIT
O. BapanoBcekoi [1: 51], gka rymMaHiTapHy
OCBiITYy BH3HA4ae 9K  'TPIOPUTETHUH
PO3BHUTOK 3aTaABHOKYABTYPHHUX KOMITOHEHTIB
y  3MmicTti OCBiTH, CHpSMOBaHHUX Ha
dopMyBaHHA 0CoOUCTICHOI 3piaocti”
3mo0yBadviB OCBITH. Yy JIOCAIPKEHHI
BpaxoBaHO KOHIIEIINI0 YKPaiHCBKOI BYE€HOL
A. TleTpeHKO 1100 BIIAMBY I'POMaIdHCEKOTO
cycmianbcTBa Ha  (POPMYyBaHHA CHCTEMHU
iHHOCTeY cydacHoi Moaomi [12: 26].

MeToro crarti €  OOrpyHTyBaHHS
cyTHOCTi, (YHKIIH i 3aBHaHb IIOHATTHI
"coilioryMaHiTapHa ocsita" gK
MIiXKIUCIIUTIAIHAPHOTO (PEHOMEHaA.

Buxraan OCHOBHOT'O MaTepiaay.
Hocaimxenusa TpaHcdopmartii
COILIiOTyMaHITapHOI OoCBiTH notpebye
OOTPpYHTYBaHHS  IIEBHUX  TEOPETUYHHX,
METOMOAOTIYHUX 1 HNPaKTUYHUX 3acall, Mae€
3iHCHIOBATUCS HA 3araAbHO(iA0COCHEKOMY,
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the general philosophical, general
scientific, specific scientific and
interdisciplinary levels. The theoretical
foundations for studying the phenomenon
of "socio-humanitarian education" involve
conducting a conceptual and
terminological analysis, identifying a
system of views on its essence, and
defining its conceptual idea and method of
understanding in historical, pedagogical
and related sciences. Given the need to
explain contemporary transformations
both in the public consciousness of
Ukrainians and in the international system
of values determined by the protracted war
of the russian federation against Ukraine,
the concept of ‘"socio-humanitarian
education" has become quite actively used
in the mass media. At the same time, this
phenomenon is much less discussed in
scientific discourse. Therefore, it is
important to conduct a conceptual and
terminological analysis of this concept,
which first requires determining its
morphological structure as a complex or
compound term. A complex term is formed
from several bases, while a compound term
is formed from two words combined
together with a new special meaning and is
a phrase used in a specific field of
knowledge to denote a clear special
concept. Therefore, the concept of "socio-
humanitarian" can be classified as a
complex term that combines two bases
"social" and "humanitarian"). Therefore,
the term "socio-humanitarian education”
can be considered compound, as it clearly
defines "education" as the main field of
application of the complex term "socio-
humanitarian".

Social education is a pedagogical
discipline that promotes the integration of
individuals into social structures, ensuring
their comprehensive development and
social adaptation. Its aim is to formulate a
personality capable of actively participating
in social dialogue at various levels: between
the individual and society, civil society and
the state, and various social groups. The
main objectives of social education are:
developing social skills (learning effective
interaction in a social environment);
promoting social integration (adapting to
different social roles and groups); raising

3araAbHOHAyKOBOMY, KOHKPETHO-HAYKOBOMY
Ta MDKAUCITATIAIHAPHOMY piBHSX.
TeoperuyHi 3acagy BHUBYEHHs (PeHOMeHa
"cortiorymMaHiTapHa ocBiTa" mnepeadadaroTh

3MiliCHEHHSA Horo IIOHATTEBO-
TEPMIiHOAOTIYHOTO  aHaAi3y, BUSIBA€HHS
CHCTEMM IOTAGMiB Ha MOro CyTHICTB,

BU3HAYEHHS KOHIIENTYaAbHOI ifiei, crioco0y
PO3yMiHHA B  iCTOpPUKO-TIEJATOTiYHIN i
CYMIXKHHUX HayKaX. 3 orasgay Ha HeoOXiaHICTh
TIOSICHEHHSI Cy4YacHUX TpaHcopMalliil SK y
CYCIIABHIY CBiZOMOCTI yKpaiHIIiB, TakK i B
MiXKHaPOIHIH CHCTEMI LIIHHICHUX
KOOpAMHAT, M[OeTePMiHOBAHUX 3aTSKHOIO
BIfHOIO  pocificekkoi  emepanii  HOpoTH
Ykpainn, TIOHATTS "coriorymaHiTapHa
OCBITaQ" CTAaAO JOCHUTb aKTHBHO BXKUBATHCH Y
Mac-Mezia. BoqgHodac y HayKOBOMY AHCKYPCi
net QeHoMeH aKTyaAi3oBaHHN 3HAYHO
MEHIIIE. Tomy BasKAHWBO 3IIHCHUTH
OHATTEBO-TEPMIHOAOTIYHHI aHAaAi3 IIHOTO
IIOHATTS, III0 y MepIly dYepry IoTpedye
BU3HA4YEHHSs Horo MopdoAoriyHoi Oy10BH 9K
TEPMiHy  CKAQIHOTO ab0  CKAQ[EHOro.
CkaagHUI TEPMiH yTBOPIOETBCH 3 KiABKOX
OCHOB, a CKAQIE€HUH — i3 [ABOX CKAQJIEHUX

pazoM CAiB i3 HOBUM CIelliaAbHUM
3HAUEHHSM 1 € CAOBOCIIOAYYEHHSIM, IO
BXUBAETLCA B I[EeBHiH Traay3i 3HaHb,

II03HAYAIOYM YiTKE CIelliaAbHE IIOHSATTH.
Bingrak, mioHATTHE  '"cowiorymaHiTapHUH"
MOZKHa KBaAihiKyBaTU IK CKAQIHUH T€PMiH,
L0 IIOEAHYE MABI OCHOBH ('colliaabHHIT" i

"rymaHiTapHUH"). Tomy TEePMiH-
CAOBOCIIOAYYEHHS "coriorymaHiTapHa
ocBiTa" MOXKHA BBaXXaTH CKAQIEHUM,
OCKIABKM BiH 4YITKO BH3Ha4a€e "OCBITY' 4K
OCHOBHY TaAy3b BXKHBAHHS CKAQIHOTO

TEPMiHy "COLliOTyMaHiTapHHUI".

CouianbHa oceima — 1€ IIeJaroriyHa
JOUCLIHUIIAIHA, 110 CIIPULE iHTerpallii iHIuBIAiB
y COIliaABbHI CTPYKTypH, 3abe3medye IxX
yCcebiYHHY PO3BUTOK i COILliaABHY aarrTallio.
[i meroro € copmyBaHHa o0cCOGHCTOCTI,
30aTHOI  aKTUBHO OpaTd  y4acTb y
COILIIaABHOMY [OiaA03i Ha Pi3HHX PIBHAX: MiK
IHAWBIAOM 1 CyCHIABCTBOM, I'POMAaASHCHKUM
CYCHIABLCTBOM 1  mep:kaBolo, Pi3HUMH
COLliaAbLHUMH rpyHaMu. OCHOBHUMH
3aBOAaHHAMHU COILiaAbHOI OCBITH €: PO3BUTOK
COLiaAbHUX HAaBUYOK (HaBYaHHS e(PeKTHUBHIN
B3aeMOMii y  COLliaABHOMY  OTOY€HHi);
CIIPUSHHSI COLLiaAbHIH iHTerpamii (agarrraiis
OO Pi3HUX ColliaabHHX poaell 1 rpym),
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social awareness (explaining social
processes); developing social responsibility
(forming an wunderstanding of the
consequences of one’s actions and a
willingness to take responsibility for them).
In other words, social education concerns
various spheres of public life, ensuring full
participation of individuals in the public
life of their own country (adult education;
environmental, psychological, legal,
economic education; work with
marginalised groups, etc.). The concept of
"socio-humanitarian education" can also
be considered in several different aspects:
as the preparation of a socially adapted,
effective personality capable of realising
their own Self-concept and building a
successful professional career, preserving
national  identity, developing  civic
competence, gaining social experience,
obtaining social recognition; as training
specialists to perform certain social
functions (training professionals to provide
social support and assistance to all
segments of the population) and
adaptation of vulnerable groups to life in a
changing and dynamic society (helping
people in difficult life circumstances,
promoting their integration or reintegration
into society) [23].

In Ukrainian wusage, the adjective
"humanitarian" means belonging to the
sciences that study humans and their
culture, while in English usage, the word
"humanitarian" emphasises human
solidarity, assistance, protection, and the
elimination of suffering, and can be defined
as a method or action [24]. Thus, in both
cases, humanitarian education is based on
scientific achievements, the subject of
which is man as a social (cultural, moral,
spiritual) being and everything he has
created [10]. In Ukrainian scientific
discourse humanitarian education (from
Latin "humanitas" - "human nature",
"education", "spiritual nature") is defined
as a complex of knowledge and disciplines
in the field of social sciences and
humanities [4] or humanities (philosophy,
history, literature, art, culture, sociology,
political science, etc.), which study
humans and various aspects of human
existence, exploring the spiritual, moral,
social and cultural aspects of human

MMiABUIIIEHHI coliaAbHOI CBIZIOMOCTI
(po3’acueHHs COILliaABHUX IIPOIIECIB),
PO3BUTOK  COIIiIaABHOi  BiAIIOBiTAABHOCTI

(dopMyBaHHS PO3yMIHHS HACAIIKIB BAACHUX
Oii Ta TOTOBHOCTI 3a HHUX BiAIIOBioaTH).
TobTo, coliasbHa OCBITA CTOCYETBHCS Pi3HUX
chep CyCHiABHOTO KUTTH, 3abe3redyrodn
TIOBHOITIHHY y4acThb ocobucrocTti B
CYCIIIABHOMY KUTTi BAACHOI KpaiHu (OocBiTa
[OPOCAUX; €KOAOTIYHA, IICUXOAOTIYHA,
IpaBoOBa, €KOHOMiYHa OCBiTa; pobora 3
MapriHaAi30BaHUMU rpyrnamMu TOLIIID).
ITorarta "coliorymaHiTapHa OCBiTa' MOXKHA
TAKOXK PpO3TAdJaTH Y KIABKOX  PI3HHX
acIIeKTax: K  IIATOTOBKY  COLAaABHO
amanToBaHoi  e(EeKTHBHOI  OCOOHCTOCTI,
31aTHOI A0 peaaizallii BAacHOi Y-KOHIIEmIii,
noOymoBU ycmintHoi mpodpecifiHol Kap’epH,
30epeKeHHsd HAI[iIOHAABHOI 1AeHTHUYHOCTI,
PO3BUTKY T'POMAASHCHKOI KOMIIETEHTHOCTI,
HaOyTTS COLIAABHOTO [OCBiZy, OTPHUMAHHS

COLLiaABHOTO BH3HAHHS; 4K MiATOTOBKY
draxiBIliB OAST BUKOHAHHA IIEBHUX
COIiaABHHX PyHKITIH (dpopmyBanusa

npocpecioHaAiB  OAd HaAAHHS —COLIAABHOL
OiITPUMKHU ¥ JOIIOMOTH yCiM BepcTBaM
HACEeAEHHsI) Ta ajanTallid BpPa3AUBHUX IPYII
HACEACHHS [0 KUTTA Yy MIHAMBOMy I
JUHaMIYHOMY CYCITIABCTBI (ZOITOMOra AIOASIM
Yy  CKAQOHUX  JKUTTEBUX  OOCTaBHHAX,
CIIpULAHHS X iHTerpalii 4m peidnrerpaitii B
CycCHiabCTBO) [23].

B ykpaiHCBKOMY BXKHBaHHI IPUKMETHUK

Al

"TymMaHITapHUI" — 03Ha4Ya€ NMPUHAAECKHICTD
OO HayK, ILI0 BHUBYAIOTh AIOAWHY Ta Ii
KyABTYPY, & B QaHTAOMOBHOMY — CAOBO
"humanitarian" axneHTye yBary Ha

AIOZICBKiM COAITaPHOCTI, JOIIOMO3i, 3aXUCTi,
YCYHEHHi cTpaxKaaHb i MOXKe BU3HA4YATUCH
aK crioci6 abo gmia [24]. Orxe, B o000x
BHIIQKaX, T'yMaHiTapHa ocBiTa 6a3yeTbcs
Ha 3100yTKax HayK, IIPeIMETOM SKHX €
AIOIMHA 9K  CyCIiABHa  (KyABTYpPHA,
MoOpasbHa, AyXOBHA) icToTa Ta BCE HEIO
crBopeHe [10]. B ykpaiHCbKOMYy HAYKOBOMY
OUCKYpPCi eymarimapHa ocgima (Bim Aar.

"humanitas" "AroncpKa  Immpupona’,
"ocBigyeHicTB", "myxXoBHa Ipupoma') —
BU3HAYAETBCS HK KOMIIAGKC 3HaHb i
OUCIIUIIATH y raaysi COILIiaABHO-
rymaHiTapHux [4] abo rymaHiTapHHUX HAyK
(dpinrocodpii, icropii, AlTepaTypH,
MHCTEIITBA, KYABTYPH, COLIi0AOTi],

moaiToaorii TOIO), IKi BUBYAIOTH AIOAUHY

65



Zhytomyr Ivan Franko State University Journal. Pedagogical Sciences. Vol. 2 (121)

Bicrux XKumomupcbrozo deprkagHoz0 YyHigepcumemy imeHi leana @paHka.
ITedazoziuni Hayku. Bun. 2 (121)

existence (critical thinking, morality,
values, conscience, dignity, freedom,
responsibility, the ability to understand,
preserve and multiply the cultural heritage
of humanity, etc.). Scientific discourse and

educational practice offer = various
formulations and definitions of this
concept, in particular: the humanities

paradigm of education (an approach called
the "paradigm of cognitive integrity", which
views education as a holistic process,
combining knowledge, skills,
competencies, moral imperatives, and life
values, promoting individual development
and socialisation) [15]; "humanitarian
education for non-humanitarian specialties"
(humanities knowledge that is part of
professional education, broadening the
worldview  of specialists in non-
humanitarian specialties and contributing
to their professional development; included
in educational programs as general
competencies).

In the practical activities of domestic
educational institutions, the term "social
and humanitarian education” is used to
denote the direction of training in a specific
list of specialities (011 Educational and
Pedagogical Sciences, 035 Philology, 053
Psychology, Sociology, 054 Sociology, 231
Social Work, 232 Social Security, 281
Public Management and Administration,
017 Physical Culture and Sports) [17].

There is also a related term, "humanistic
education”, which is justified as an
educational concept focused on personal
development and fostering a desire for
freedom and the protection of human
dignity and rights. This concept is based on
three main aspects: the uniqueness of the
individual; intellectual, emotional, social
and moral development of the personality;
critical thinking and freedom of choice.
According to this concept, humanistic
education aims to shape conscious and
responsible citizens who are able to
"interact with others, respect their rights
and work for the good of society" [3]. That
is, the terms "humanitarian education" and
"humanistic education" are often used as
synonyms, although the semantics of these
concepts clearly have different origins. The
component "humanitarian" is a field of
knowledge that refers to sciences that

Ta Pi3HI acCImeKTH AIACBKOTO OyTTd,
LOCALIKYI0YH LOyXOBHI, MOpaAbHI,
COLliaABHI Ta KyABTYPHI aCII€KTU AIOACHKOTO
iCHyBaHHS (KPUTUYHE MHCAEHHSI, MOPAaAb,

Li"HHOCTi, cCoOBicTb, TriAHICTB, cBODOMIA,
BiATIOBigAaABHICTD, 3OATHICTH PO3YyMITH,
Oeperr 1 IIPUMHOXYBaTU KYABTYPHi
Haa0aHHS AIOZICTBA TOIIO).

HaykoBui JUCKYPC Ta OCBITHH
IpakTHUKa [IPOIOHYIOTH pizHi
¢dopMyaloBaHHA 1 BHU3HAYEHHHI IIHOTO
IIOHSTTH, 30KpeMa: 2ymaHimapHa
napaduema oceimu (miaxin, Ha3BaHUH
"mapaaurMoI0 IliAiCHOCTI Mi3HaHHL", III0

po3ragzae OCBiTY SK IIAICHHE IIpoliec,

IOETHYIOYH 3HaHHS, BMiHH4,
KOMIIETEHTHOCTI, MOPaAbHi iMIIEpaTUBHA Ta
SKUTTEBL IiHHOCTI, CHIPULIOYU

IHOUBiAyaAbHOMY PO3BUTKY Ta colliaAilarii
ocobucrocTi) [15]; "symanimapHra ocgima

0Nl HeYMAHIMAapHux cneyianovHocmeil”
(rymaHiTapHi 3HaHHS, IO € YACTUHOIO
npodecitinoi OCBITH, PO3IIHNPIOIOYH
CBITOTASL daxiBIIiB HeryMaHiTapHHUX
CIlelliaAbHOCTEN Ta CIIPULIOYH ix
npodeciiHOMy PO3BUTKY; BKAIOYEHi [0
OCBITHIX oporpam K 3arasbHi

KOMIIETEHTHOCTI). Y IIpaKTUYHIH MiTIABHOCTI
BITYHU3HAHUX 3aKAaiB OCBITH
BUKOPHUCTOBYETHCH IOHATTS 'COUIANbHO-
2ymaHimapHa oceima’ Ha T[03HAYEHHS
HaIpsaMy OiATOTOBKHU 3a IIEBHUM IIE€PEAIKOM
crieniaapHOCcTeH (011 OcBiTHI, IEgarorigHi
Hayku, 035 Pisonorisa, 053 Ilcuxoaorid,
corrioaorist, 054 Cormioaorig, 231 CoitiaabHa
pobota, 232 CoiriaabHe 3abe3medeHHs, 281
[TyGaiuHe yIIpaBAiHHS Ta aaAMiHICTpyBaHHH,
017 disznyHa KyabTypa i criopt) [17].
OYyHKIIOHYE TaKOXK CYMDXKHHUH TEpMiH
"2YMaHICMUUHA oceima”, 110
OOI'PYHTOBYETBCSI {IK OCBITHS KOHIIEIIIIid,
30pi€eHTOBaHA Ha PO3BHUTOK OCOOHCTOCTI,
BUXOBaHHSA y Hel IIparHeHHs OO0 CBOOOMIH,
3aXUCTy TIigHOCTi i IpaB AtoguHU. B ocHOBY
i€l KOHIIEMIll II0OKAQIEHO TPU OCHOBHI
aCIIEeKTHA - YHIKaABHICTD AOJTUHY,;
IHTEAEKTYaAbHUM, €MOIIIHHUM, CoIliaAbHUHY i
MOpPaAbLHUH PO3BUTOK 0OCOOMCTOCTI,;
KpPUTUYHE MHUCACHHS 1 cBoOoma BHOODY.
BigmmoBimHO OO0 3a3Ha4deHol  KOHIIEIILIil
TyMaHIiCTHYHa ocBiTa IIOKAMKaHa
dopMyBaTH CBiIOMHX 1 BiAIIOBiOaABHUX
TPOMadH, 3MaTHUX "B3a€EMOIISITH 3 iHIITUMU,
IoBazKaTH iX IpaBa i IpaloBaTu Ha Oaaro
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determine the content of education
(studying humans as individuals and as
members of society) and defines the main
educational goal (to develop general
culture, critical thinking, and awareness of
the essence of social and cultural
processes). Instead, the "humanistic"
component is a pedagogical approach that
defines the philosophy of education (where
the individual is the highest value),
pointing  to educational  principles
(personality-oriented learning, respect for
the individual, development of their inner
potential, etc.) and the method of
transferring knowledge and experience.
These concepts also have morphological
differences. The word "humanitarian"
comes from the Latin "humanitas"
("humanity", "culture", "education"), refers
to the humanities and disciplines, and
defines the system of knowledge about
humans. The term "humanistic' comes
from the Latin word "humanus" (human),
derived from the nouns "humanism" (an
ideology that recognises humans as the
highest wvalue) and T“"humanist" (a
proponent of humanistic ideas), and
defines a method of teaching and educating

individuals. Therefore, "humanitarian
education” defines what we teach
(personality, society, culture), i.e., the

content of education, while "humanistic
education" refers to how we teach (respect
for people, responsibility for their
comprehensive harmonious development),
i.e., the ©principles of transferring
experience.

In the last decade, alongside the term
"socio-humanitarian education", the
concept of "socio-humanities"has come into
use, which is interpreted as "strategies for
representing and extrapolating the leading
trends and prospects for the functioning of
social and humanistic disciplines" [16: 55].

The russian federation’s military
aggression against Ukraine has
significantly increased interest in this

phenomenon, which Ukrainian scientists
associate with the state of society, its
readiness to counter enemy propaganda,
and its ability to mount national
resistance. In this regard, the phenomenon
of "national socio-humanities" has become
one of the key concepts [16: 55].

cycriabcTBa" [3]. Tobro, TIOHSITTS
'rymMaHiTapHa ocBitTa' 1 'TymaHicTHYHaA
ocBiTQ" YacTO BXKUBAIOTLCS SIK CHHOHIMU,
Xo4a CeMaHTHKa IMX ITIOHSTH OYEBUIHO Mae
pizHe [IOXO/PKE€HHSI. CraamHUK
'TymMaHiTapHa" — 11e cpepa 3HaHb, 1110 BKa3ye
Ha HayKH, $Ki BH3HA4YAlOTh 3MICT OCBiTH
(BUBUAIOTHL AIOAVHY $K OCOOHUCTICTE i gK
YA€HAa CYCIIABCTBA) 1 BH3HA4Ya€ OCHOBHY

ocBiTHIO Metry (popMyBaTu  3arasbHY
KYABTYDY, KPUTHYHE MHCAEHHH,
YCBIIOMAEHHY  CYTHOCTi  COLiaABHUX i
KYABTYPHHUX IIPOLIECIB). HartowmicTs,
CKAQIHHUK "rymaHicTH4HA" - e
Iearoriayauii TTi X1 T, 1110 BU3HAYaE

hinocodiro OCBITH (e AIOAMHA € HAaWBHIIOIO
LIHHICTIO), BKA3yIOYHU Ha OCBITHI IPUHITUIIN
(ocobucricHO opieHTOBaHEe HaBYaHHS,
noBara OO OCOOHCTOCTi, pPO3BUTOK i
BHYTPIIIHBOTO IIOTEHIliaAy TOIIO) i CIiocio
nepeaadi 3HaHb i 10CBixy. MatoTh 1 IIOHSTTS
i MopdoaoriyHi  BigMiHHOCTI. CaoBo
"ryMaHITapHUH" NOXOOUTH Bifl AQTHHCBKOIO
"humanitas"  ("aroggHicTs',  "KyabTypa',
"OCBIUEHICTB"), CTOCYETBCH TIyMaHITAPHUX
HayK 1 JUCIIUTIAIH 1 BU3HAYa€ CUCTEMY 3HAHbD
npo aroauHy. [loHATTd 'rymaHiCTHYHUIN"
MOXOOUTH BiZ AaT. "humanus" (AroncbKuh),
YTBOPIOETBECS BiA iMEHHHKa "ryMaHizM"
(imeoaoris, 110 BH3HAE AIOAUHY HAHBUIIIOIO
HiHHICTIO), "TyMaHicT" (HOCIH TyMaHiCTUIHUH
inett) 1 Bu3Hayae criocid HaByaHHA i
BHUXOBaHHS OCOOMCTOCTI. OTxe,
'TyMaHiTapHa ocBiTa" — BU3HAYaE Te, 110 MU
BYHMO (0COOHCTICTB, CYyCIIABCTBO, KYABTYPY),
TOOTO 3MICT OCBiTH, a "TymMaHiCTHYHA OCBiTa"
— O3Hauae Te, IK MM BYMMO (IIoBara mo
AIO[IMHH, BiANIOBigaAbHICTE 3a ii BcebiuHMHM
TapMOHIMHUE PO3BUTOK), TOOTO — IIPUHITUITH
mepenadi JOCBiay.

B ocranHe pgecatuaiTTa nopyd i3
TEepMiHOM 'colLlioryMaHiTapHa ocBiTa" cTaso
BXXUBATHUCS TIOHSATTS
"coyioeymarimapucmura', 110
TAYMa4YUTBCH K "CTpaTerii pennpe3eHTarlii #
EKCTPAaMoAdIlii MPOBIAHUX TEHAEHINN i
IIEePCIEKTUB (PYHKILIOHYBAaHHSA CyCHiABHUX
Ta TYMaHICTHYHUX AUCHUIAIH" [16: 53].
Boeuna arpecisa pd npotu YKpaiHu 3HAYHO
aKTHBYBaaa iHTepec 110 IIboro (peHoOMeHa, 3
dyHKITIOHyBaHHSM 9KOT0 YKPaiHChbKi BUeHi

IIOB’I3yI0Th CTaH CYCIIiAbBCTBa, HOro
TOTOBHICTB o npoTumii BOPOXKIN
nponarasmi Ta 3/IaTHICTD YUHUTHU
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Therefore, it is quite obvious that the
concept of "socio-humanitarian
education" is related to many sciences
that study the interrelations between
humans and society: philosophy, history,
sociology, political science, cultural
studies, ethics, aesthetics, law, religious
studies, psychology, etc. Thus, the Great
Ukrainian Encyclopaedia defines
humanitarian education as "a body of
knowledge in the field of social sciences
and humanities and related practical
skills and abilities" [5]. SlovaykUA
defines "humanitarian" as "belonging to
the social sciences that study humans
and their culture" [7]; The Great
Explanatory Dictionary of the Ukrainian
Language, explaining the essence of the
concept of "humanitarian", equates the
meaning of social and humanitarian
sciences [6]. In the sociology of education,
education is seen as a "sociocultural
institution” [20] that makes sure
knowledge is created, stored, and used in
real life [19]. The NGO "Institute for Social
and Humanitarian Policy" defines its goal
as "the comprehensive development of the
individual as a person and the highest
value of society, their talents, intellectual,
creative and physical abilities, the
formation of values and competencies
necessary for self-realisation, and the
education of responsible citizens" [8].
Therefore, it should be acknowledged that
in the modern scientific field there is no

clear distinction between "social" and
"humanitarian", which confirms the
unique interdisciplinarity of the

phenomenon under study.

This "dualism" of the phenomenon of
"socio-humanitarian education”" can be
explained by the commonality of social
and humanitarian subjects, the
complexity of their classification, the
controversial nature of historiography,
and the existence of different approaches
to justifying their differences from the
natural sciences. For example, in
contemporary scientific discourse on this
subject, there are still two very old
theories with opposing meanings. The
first prefers "rational" sciences, while the
second prefers social sciences and
humanities. Representatives of the

HaIlilOHAABHHUH CIIPOTHUB. Y 3B’I3KY 3 IIUM 10
KAIOUOBHX TIIOHATH CTaAM  BiTHOCHUTH
deHomeH "HallioHaABHAa
couiorymasiTapucruka' [16: 55].

OTKe, IIIAKOM OYEBHOIHO, IIIO 3MICT
TIOHATTS "coriorymaHiTapHa ocsiTa"
moB’s13aHUM i3 OararbMa HaAyKaMH, II0
IOOCAIKYIOTh B3A€EMO3B’I3KH  AIOTUHHU i
cycHiabCcTBA: drirocodiero, icTopiero,
COIIIOAOTI€IO, IIOAITOAOTIEIO,
KYABTYPOAOTI€I0,  €THKOI0, €CTETHKOIO,
IIPaBO3HABCTBOM, peAirie3HaBCTBOM,
TICUXOAOTIEIO TOIIIO. Tax, "Beanra
YKpaiHCbKa  €HIHUKAOIledia"  BH3HA4ae
TyMaHIiTapHY OCBITy K "KOMIIAGKC 3HAHb Y
raaysi CcouyianbHO-2YyMaHimapHux HayK i
II0B’d3aHUX i3 HUMH INPaKTUYHUX HaBHUYOK
i Bwmiap" [5]. CaoBHHKUA BH3Ha4dae
'T'yMaHITapHUH" gK Takui, 10 "HaAeXUTH
10 CYCIIIABHUX HayK, 1110 BUBYAIOTh AIOJUHY
i il kyaptypy" [7]; Beauku#i tTaymauHUi
CAOBHUK VKPAalHCBKOi MOBHU, IIOSCHIOIOYU
CYTHICTB IIOHATTS "TymMaHiTapHUI"
OTOTOXKHIOE  3HAQYEHHA  CYCHIABHHUX 1
TyMaHiTapHUX HayK [6]. ¥ comioaorii ocBiTH,

ocBiTa PO3rAIIaETHCH AK
"coyiokynemypHuili iHcmumym" [20], 110
3abe3rieuye BHPOOHUIITBO, HAKOIIHMYEHHS

3HaHb Ta IX BUKOPHUCTAHHSA B NPaKTUYHIHA
IiIABHOCTI [19]. ro "THCTHTYT
COLIIOTYMAaHITaApHOI IIOAITHKU' BHU3HAYAE
CBOI0O MeTy HK: 'BCeOiYHHII pPO3BUTOK
AIOAVHH 9K OCOOHCTOCTI Ta HaWBHUIIOI
IIiHHOCTI CYyCIIiABCTBA, ii TAAQHTIB,
IHTEAEKTYaAbHUX, TBOPYHUX 1 (QiZUIHUX
3mibHocTel, QopMyBaHHS IliHHOCTEH i
HeoOXiTHUX IIAS caMmopeaaizarii
KOMIIETEHTHOCTEMH, BHUXOBaHHA
BinmoBigaabHUX TrpomangH” [8]. OrTxe,
BapTo BH3HATHU, III0 B Cy4YacHOMY
HayKOBOMY IIOAL He ICHye€  YiTKOTO
poO3MeXKyBaHHA "coiiaabHOTO" "
"ryMaHiTapHOTO", 10 HiATBEePAKYE
VHIKaABHY MIKAUCIUIIAIHAPHICTD
[OCAIIZKYBaHOTO (DEHOMEHY.

Taxkuit "myasizm" deHomeHa
"collioryMaHiTapHa OCBiTa" IOSCHIOETHCS
CIIIABHICTIO  IIpeaMeTiB  COLliaAbHUX i
TyMaHITapHUX HayK, CKAQIHICTIO ix
Kaacudikarllii, moaemidHictio icTopiorpadii
Ta ICHYBaHHSM pi3HUX IIAXOOiB 10
oOTrpyHTYBaHHS IX BiAMIHHOCTEH BiJ HaAyK
OpuponHUYNX. Hampukaan, y cydacHOMY
HayKOBOMY AHCKYPCi 3 IILOTO HIPHUBOAY 0Ci
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former justify their position by the
significance and influence of high
technologies that satisfy the rapidly
growing mneeds of civilisation, while
supporters of the latter defend the

primacy of social sciences and
humanities, whose elitism they explain by
the ability of social sciences and

humanities to determine these needs and
fill them with axiological content.
However, this historical debate about the
importance of social sciences, humanities
and natural sciences continues to have a
powerful influence on the status of socio-
humanitarian education. At the
beginning of the 21st century, this trend
has been confirmed by the
marginalisation of socio-humanitarian
studies in the educational training of
future specialists, with the status of
"secondary" and "optional".

In consideration of the above, we
propose to consider the phenomenon of
"socio-humanitarian education" as: an
educational direction aimed at developing
an individual’s worldview, ethical,
cultural, legal and social competencies
based on the integration of knowledge
from the humanities (history, philosophy,
language, culture) and social sciences
(sociology, political science, law,
economics); an educational field that
combines social sciences and humanities,
aimed at the comprehensive development
of the individual, the formation of their
value system (personal, family, social,
civic, professional) and social
characteristics (social awareness, social
activity and social responsibility); cultural
and educational practices that shape
individuals into successful personalities,
effective members of society and citizens,
bearers of humanistic beliefs and moral
and ethical values, critical thinking and
social responsibility, active participants
in cultural, socio-economic and political
processes in society and the state.

In scientific discourse, the functions
performed by socio-humanitarian
education are not subject to doubt: value-
oriented function shapes worldview, moral

guidelines, national identity; helps to
understand one’s place in society,
history, culture; fosters respect for

iCHyIOTb OBi Oy:Ke [aBHI HPOTHAEXKHI 3a
3micTroMm Teopii. llepmia Bimgae mepeBary
"paiioHanbHHM' HayKaM, a gpyra -
COLIiOTyMaHIiTapHUM. IIpencraBHUKU
nepiioi OOIPYHTOBYIOTH CBOIO ITO3HILIO
3HAQYUMICTIO 1 BIIAUBOBICTIO BHCOKHX
TEXHOAOTIH, IO 3aZI0BOABHSIOTH CTPIMKO
3pocTarodi noTpedu MBiAi3allii, a
IPUXUABHUKH OPYTOi 06CTOIOIOTH IIEPUIiCTh
COLIiOTYyMaHITapHUX HayK, EAITHICTb SKHX
BOHHU IIOSICHIOIOTh 3[1aTHICTIO
COLIIOTYMaHiTapUCTUKU BU3HAYATU 11l
moTpedu i HATIOBHIOBATH IX aKCiOAOTIYHUM
3MicToM. Aae Ig icTOpUYHa AUCKYCisS IIPO
3HAYUMICTb COILllaABHHUX, TyMaHITaApHUX i
OPUPOOHHUYMUX HAyK 1 [O0Ci IIOTY>KHO
BIIAMBa€ Ha CTAHOBHIIE COLiOTYMaHTapHOI

ocBiTu. Ha mouarky XXI croaiTts 119
TeHOeHIIid 3acBigueHa BUTICHEHHAIM
COLIiOTyMaHITapPUCTHUKU Ha MapriHec

OCBITHBROI IiATOTOBKH MaOyTHIX (paxiBIliB
3i CTaTyCcoM "npyropaaHoi" Ta
"HeoOOB’A3K0OBOI".

3 oragnay Ha BUKAaZIeHe BUIlE, (peHOMEH

"coiriorymaHiTapHa ocBiTa" IIPOIIOHYEMO
po3ragmaTH  dK:  Hanpsim  oceimu 3
dopmyBaHHSI CBITOTASTHOT, €THUYHOI,
KyABTYpPHOI, IIpaBOBOi ¥  colliaabHOI

KOMIIETEHTHOCTEeH OCOOHCTOCTI Ha OCHOBI
iHTerpallii 3HaHp 3 rYMaHITaApHUX (icTOpid,
drirocodist, iaoaoTiss, KyABTYpPOAOTis) Ta
COIliaAbHHUX (cortioaorig, TIOAITOAOTS,
IpaBO3HABCTBO, EKOHOMiKa) HayK; OC8IMHI0

2anyse, U0 IIOEAHYE  COILiaAbHI H
TyMaHiTapHi HayKH, CIPSIMOBYETBHCS Ha
BcebiuHMH PO3BHTOK ocobucToCTi,
dopmyBaHHa cucTeMu Ii  IiHHOCTeH
(ocobucticHux,  CciMEHHUX, POAWHHHUX,
COLliaABbHUX, rPOMaadHCBKUX
OEP>KaBHUIIPKUX, rpocpeciiHux) Ta
COIliaAbHHUX BAacCTUBOCTeH (corriaabHa
CBiloMicTBb, coOlliaaAbHaA AaKTUBHICTL Ta

CcolliaAbHa BIiAIIOBINAABHICTE); KYJbmMYypHO-
BUX0BHY NpaxkmuKy, IO (POPMYE AIOIUHY
dK YCIIIIHY O0COOUCTiCTh, e(dEeKTUBHOTO
YA€HA CYyCIIiABCTBa i IpoMaagHHHA, HOCIA
TYMaHICTUYHUX I[€pPeKOHaHb i MOpPaABHO-

€TUYHUX IIiIHHOCTEH, KPUTHUYIHOTO
MHCAEHHS i COIliaABHOI BiAIIOBiZAABLHOCTI,
aKTHUBHOI'O y4acHUKA KYABTYPHUX,
COIliaAbHO-€KOHOMIYHMX 1  IIOAITHYHHX

IIPOLIECIiB ¥ CYCITIIABCTBI 1 fepKaBi.
Y HaykoBOMy OMCKypCi He MIiagaroThbCs
CyMHIiBy  QyHKIii, 0 iX BHKOHYE

69



Zhytomyr Ivan Franko State University Journal. Pedagogical Sciences. Vol. 2 (121)

Bicrux XKumomupcbrozo deprkagHoz0 YyHigepcumemy imeHi leana @paHka.
ITedazoziuni Hayku. Bun. 2 (121)

human rights, freedom, dignity,
democracy; culture-creating  function
engages with spiritual heritage, language,
art, literature, philosophy; supports the
cultural memory of the nation and the
development of identity; civic integration
one promotes the development of civic
awareness and activism; develops an
understanding of the functions of the

state, society and laws; teaches
cooperation, dialogue and a responsible
attitude towards social change;
communicative function develops

linguistic and social competence, the
ability to discuss and express opinions
publicly; develops the ability to listen,
argue and engage in dialogue in a
pluralistic society; critical and analytical
one teaches critical thinking, recognising
manipulation, misinformation and
propaganda; helps develop the ability to
analyse social phenomena from the
perspective of morality, ethics and
historical truth.

Many documents and scientific works
define the tasks of socio-humanitarian
education, which can be summarised as
follows: to promote the development of
morally responsible individuals capable of
active life in a democratic society; to
integrate individuals into the socio-cultural
context at the local, national and global
levels; to promote tolerance and respect for
different cultures, traditions and religions;
to ensure the continuity of historical
memory and cultural identity; to develop
the worldview, ethical and philosophical
reflection necessary for making informed
choices about one’s position in life; to
prepare citizens for active participation in
social, political and cultural life. Therefore,
socio-humanitarian education is not only a
system of knowledge, but also a profound
educational and cultural practice that
shapes a person as a bearer of humanistic

moral convictions, civic and social
responsibility.

Conclusions and research
perspectives. An analysis of

contemporary domestic narratives in the
study of socio-humanitarian education
confirms its interdisciplinary nature and
the growing interest of scholars from
various scientific fields. At the same time,

YIHHICHO-
CBITOTASI,
HalliOHAABHY
YCBIIOMUTH

ocBiTa:
opmye

collioryMaHiTapHa
opieHmauitiHa -
MOpaAbHi OpieHTHpH,
IMEHTHYHICTL, JoIoMarac
Miclle AIOJAWHU B CYCIIABCTBI, icTopii,
KyABTypi; BHXOBy€ IloBary MO0 IIpaB
AIOOVHH, CBOOOAM, TiAHOCTI, AEeMOKpaTii;
Kysnemypomeopua — 3aAydae OO0 AyXOBHOI
CIIaIIMHU, MOBH, MHUCTEIITBA, AiTepaTypH,
dinocodii; miaATPUMYyE KyABTYPHY NIaM dThb
Hari 178 PO3BUTOK caMoOyTHOCT;
3abesnedye repenady KyAbTYPHHX CMHCAIB
i Tpaguilitt MIZK TIOKOAIHHSIMH,;
2POMAOSTHCLKO-IHMEeZPayiiiHa —  CIIPUSE
CTaHOBAEHHIO TPOMASHCBHKOI CBiIOMOCTI
TAa AaKTUBHOCTI; pPO3BUBAE PO3YMIiHHA
YHKILIH mepskaBU, CYCIIIABCTBa, 3aKOHIB;
Y4YUTh CriBIparti, [iaaory,
BiAmIoBiZaALHOMY CTaBAEHHIO 110
CYCHIIABHUX 3MiH; KOMYHIKaGMuUBHA  —
PO3BUBaEe MOBHY 17§ COLliaAbBHY
KOMIIETEHTHICTh, 3JAaTHICTh MO0 MUCKYCIi,
MyOAIYHOTO BHCAOBAEHHS OYMKU; (popMye
BMIiHHS CAyXaTH, apryMeHTyBaTH, BECTH
Aianor 'y IAIOPAAICTUYHOMY CYCIIIABCTBI;
Kpumuko-aHaumuuHa — BYUTH MHCAUTH
KPUTHYHO, PO3IIN3HABATH  MAHIIIYASII],
nezinpopmailito, OponaraHay; CIPHUSE
dopMyBaHHIO  34AaTHOCTI  aHaAi3yBaTH
dBUINA B CYCIIIABCTBI 3 IIO3UIIiHl Mopaai,
€THUKH, ICTOPUYHOI ITpaBay.

Y OaraTbox MOOKyMEHTaX 1 HAYKOBHX
pargx BH3HAYAIOTHCI 3a80aHHS
COLIIOTYMaHITapHOI OCBITH, fKi y3araaAbHEHO
MOXKHa  IpPeACTaBUTH TaK: CHPUATH
BUXOBAaHHIO MOPAaABHO  BiAIOBiaABHOT
0COOHCTOCTI, 31aTHOI N0 aKTUBHOTIO KUTTS
B JEMOKPATHUYHOMY CYCIIIABCTBI;
IHTEerpyBaTH AIOJHUHY B COLIOKYABTYPHHI
KOHTEKCT Ha AOKaABHOMY, HalliOHAABHOMY i
rA00aAbHOMY PIBHAX; CIOPHUSATH PO3BUTKY
TOA€PAHTHOCTI, IIOBaru A0 Pi3HUX KYABTYD,
TpamuIliii 1  peairii;  3abe3neyyBaTH
CIIaAKOEMHICTb iCTOPHMYHOI mamM’dTi Ta
KyABTYPHOI  iIE€HTHYHOCTi;  pO3BHBATH
CBITOTAGIHY, €TUYHY, dirnocopCeKy
pedaekciro, HeoOXimHYy OAS OCMHCAEHOTO
BHOOPY 3JKHUTTEBOI IIO3WIil; TOTyBaTH
rpoMaAsHUHA [0 AaKTUBHOI ydYacTi y
CYCIIiIABHOMY, ITOAITUYHOMY M KYyABTYPHOMY
xkuTTi. OTXKE, CcolliorymaHiTapHa OCBiTa —
11e He AWIIle CUCTeMa 3HaHb, aae ¥ ranboka
BHUXOBHa Ta KYyABTYypHa IIpakTHKa, IO
dopMy€e AIOAWHY GK HOCiS T'YMaHICTHYHHX
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in contemporary scientific discourse, the

phenomenon of “socio-humanitarian
education” has characteristics that
complicate its unambiguous
interpretation. In particular, it is
characterised by: polysemy (the presence
of several meanings that change
depending on the context — a list of

academic disciplines, the content and
process of preparing individuals for life in
society, a set of learning outcomes, etc.);
semantic variability (indicates blurred
meanings and shifts in semantic
emphasis - "humanitarian",
"humanistic", and "socio-humanitarian"
are often used as synonyms in the same

text); conceptual uncertainty
(methodological vagueness, lack of a
clear, agreed interpretation of the

phenomenon not only in historical and
pedagogical circles, but also in other
professional environments; the
phenomenon of '"socio-humanitarian
education" remains in a zone of
conceptual uncertainty due to changes in
methodological guidelines);
terminological instability (the term does
not have a fixed or standardised meaning,
which is very important in the history of

pedagogy); theoretical and
methodological ambiguity (socio-
humanitarian education can be

interpreted in different ways depending
on the chosen approach — psychological,
philosophical, social, etc., which is
determined by its interdisciplinarity).
There is still an ongoing historical debate
regarding the prioritisation of social
sciences and humanities versus natural
sciences. At the same time, there is much
greater consensus among scholars
regarding the functions and tasks of
socio-humanitarian education. Further
consideration is required to substantiate
the philosophical, psychological,
pedagogical, and sociocultural aspects of
socio-humanitarian education as an
interdisciplinary phenomenon and to
highlight the  methodological and
practical foundations for its study. This
will allow for a comprehensive
examination of this historical and
pedagogical phenomenon, identifying the

MOpPaAbHHUX NE€PEKOHaHb, I'POMAaIIHCHKOI i
COLliaABHOI BiATIOBiZAABHOCTI.

BHCHOBKH 3 ZaHOrO MOOCAiMMKeHHs i
NEPCIIEKTHBH IOAAABIIHX PO3BiIOK.
Anani3 cydacHUX BITYH3HAHUX HapaTUBIB y
BUBYEHHI COILIiOTYMAaHIiTapHOI OoCBiTH
3acBimuye i MDROUCIUIAIHAPHICTE i
3pOCTaHHS yBaru BYEHHX PI3HHX HAYKOBHX
cdep. Bomaowac y cyd4acHOMy HaAyKOBOMY

OUCKypci  (peHOMeH  'coLiorymaHiTapHa
ocaiTa" Mae XapaKTEepUCTUKH, 10
YCKAQIHIOIOTH Horo OMHO3HAYHY

imTeprperartio. YoMy, 30KpeMa, BAACTHBi:
roaicemisl (HagBHICTh KIABKOX 3HA4Y€Hb, IO
3MIHIOIOTBCSI 3aA€XKHO Big KOHTEKCTY -—
IIEpPeAiK HaBYaAbHUX MOUCIMUIIAIH, 3MICT i
MIPOLIEC ITiATOTOBKHU OCOOHCTOCTI 10 JKUTTS B

CYCITIABCTBI, CYKYIIHICTB pe3yAbTaTiB
HaBYaHHI TOLIIO); CEMaHTHYHA
BapiaTHUBHICTH (BKA3y€ HA PO3MUTICTH CEHCIB
1 3MiIlleHHd CMHMCAOBUX  AaKIIEHTIB —
"ryMaHiTapHHUH", "T'yMaHICTUYHUH",
"coLiiorymMaHiTapHHUH" 4acTO B OHOMY TEKCTi

BXKUBAIOTHCS 9K CUHOHIMH); KOHIIEITyaAbHA
HEBHU3HAYEHICTD (METOLOAOTIYHA PO3MUTICTS,
BiACYTHICTH YiTKOTO, Y3TOZKEHOTO
TAyMadeHHsI (peHOMEHa HE AUIIIE B iCTOPUKO-
IeJarorivHoMy, aae 1 B iHIIMX (axoBHUX
cepenoBUIIAX; (peHOMEH 'CollioryMaHiTapHa
OCBiTa" 32AVMIAETHCS B 30HI KOHIIEIITYaABHOI

HEBHU3HA4YEHOCTI 4Jepes 3MiHy
METOIOAOTIUHUX OPiEHTUPIB);
TEPMiHOCMHCAOBA HECTAOIABHICTS (TEPMiH He
Mae crasoro abo  CTaHAapPTH30BAHOTO

3HAQYEHHs, III0 MOyKE BaXXAUBO B icTOpIi
IeJaTOTIKH); TEOPETUKO-METOMOAOTIYHA
OaraTo3HaYHICTE (ColLlioryMaHiTapHa OCBiTa

MO3Ke iHTEpIIpeTYBaTUCS o-pi3HOMY
3aA€E3KHO BIT obpaHoro oiaxony — —
TICUXOAOTIYHOTO, driaocodcbKorO,
COLIaABHOTO TOIIO, III0 3YMOBAIOETHCH HOTO
MDKAUCITUITIAHAPHICTIO). 3aauniaeTecs
AKTHUBHOIO  iCTOpHYHA MOUCKYCid  IIIOZI0
BU3HA4YEHHA IIPiIOPUTETHOCTI

COILIIOTYMAaHITApPHUX 1 IIPUPOAHUYHX HayK.
Boanouac y Bu3HaueHHi yHKIIY i 3aBOaHb
COIIIOTYMAaHITApHOI OCBITH HAYKOBIIi MaroThb
3HAYHO OiApImuM KOHCeHcyc. I[lomaawbmioro
BUCBITA€HHA  1OTpebye  OOIpyHTyBaHHS
¢irocopCHKO-CBITOTASITHHUX, TICUXOAOTO-
MEIaroriYHUX 1 COLIOKYABTYPHHX acCIIEKTiB
colLiorymMaHiTapHoi OCBiTH SIK
MIiXKAUCITUTIAIHAPHOTO derHomeHa Ta
BUCBITA€HHSI METOZOAOTIYHUX 1 IIPaKTHUIHHUX
3acan Moro BHUBYeHHd. lle macte 3Mory
BCeOIYHO  PO3TAdHYyTHM  IIel  iICTOPHKO-
IeJaroriyHui deHoMmeH, BU3HAYUTHU
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reasons for its transformation and | DpUYUHU Horo TpaHcdopMariii i
prospects for further development. MIEPCIEKTHUBHU IIOJAABIIIOTO PO3BUTKY.
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