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HEPE/IMOBA

AXTUBHI IHTErpaIiiHi MpoIEecH IIOJ0 BXODKCHHS YKpaiHu 10 €BPONECHCHKOI CIUTHBHOTH,
MpUeTHAHHS 10 boJIOHCHKOT Jekimapallii Ta OpieHTAIlis Ha 3aralbHOEBPOICHCHKI CTaHAAPTH BUILOT
OCBITH CIpPSMOBaHI Ha peopMyBaHHS CHUCTEMH BHINOI OCBITH 1 MOJepHi3alifo mpodeciiHol
MiATOTOBKK MaiiOyTHIX mexaroriB. Y HamioHanmpHIM JOKTPUHI PO3BUTKY OCBiTH YKpaiam y XXI
CTOJIITTI HArOJIONIYETbCS HA  HEOOXiTHOCTI  (OPMYBAaHHS JIEMOKPATHYHOTO  CBITOTJISIY,
a/1aliITOBAHOTO /10 HOBUX YMOB p0o0OTH. Y 3B 53Ky 3 UM (DYHKIIIT BUKJIa/1a4a/BUUTENS 3MIHIOIOTHCSI:
Horo/ii MisIbHICTH OPIEHTOBAHA HAa CTBOPEHHS YMOB JUIS CaMOPO3BUTKY YYaCHUKIB OCBITHBOTO
IIpOLIECY, PO3BUTKY IXHIX MOTPeO 1 3110HOCTEN.

Mera pedopMu BUIIIOT OCBITH TOJSATae y 3a0€3MEYeHH] AKICHOT MIATOTOBKHM (DaxiBIiB 1
CTBOPEHHI HOBOTO MIAIPYHTS Al PO3BUTKY ocoOuctocTi neparora. OcoOiuBe Micle Y I[bOMY
MPOIIeCi MOCiIa€ JEKIIHHUN KypC 3 BUOIPKOBOT OCBITHBOT KOMIIOHEHTH.

JIékIiss TIOCTa€ OCHOBHOIO (hOPMOIO OCBITHBOTO TMPOIIECY, MPU3HAYECHUX JUISI 3aCBOEHHS
TEOPETUYHOTO MaTtepiay. Meta JeKIlii — pO3KpUTH OCHOBHI MOJIOKEHHSI TEMH, JOCSITHEHHS HAyKH,
3'sicyBaTH HEBUPIMICHI MPOOJIEMH, Y3aradbHUTH JOCBI poOOTH, JaTH pPEKOMEHJAIlli 00
BHKOPHUCTAHHSI OCHOBHHMX BHCHOBKIB 32 TeMaMH Ha MPAKTUIHHUX 3aHATTAX.

OCHOBHI BUMOT'H JI0 JIEKIIii.

1. HagsHICcTb 1 3MICT JIEKIIII.

2. IligrorosieHicTh BUKJIAgada IO JIEKIIIL.

3. [Ilnan nexuii — e 000B’I3KOBUH 1 HEOOXIAHUI JOKYMEHT JIjis1 pOOOTH.

4. 3MIiCT JIEKITii: MeTa Ta CIPSMOBAHICT JIEKIIil, il BUXOBHA POJIb, HAYKOBUM PIBEHB JICKIII,
HasBHICTh Yy3arajbHEHb, SIKI HAJAIOTh JICKIli HAYKOBY TMEPEKOHJIMBICTh 1 CYBOPY JOBEICHICTb;
YMIHHS BUKJIaJa4ya BUKIUKATH Yy CIyXadiB IMOTAT JO TBOPYOi OIIHKK HAYKOBUX MpoOJeM, IO
pPO3IIISAAOTECSA; TOBHOTA 1 TOYHICTh BH3HAY€Hb, MO0 (OPMYIIOIOTHCS, BIAMOBIIHICTH
BHKOPHCTOBYBAHOI TEPMIHOJIOTI] 1 MO3HAYEHb BUMOT'aM TECTIB, 3B’ 30K JICKIIIi 3 MiAPyYHUKOM abo
HaBYAJLHUMH MOCIOHUKAMH 3 KYPCY; BIAMOBIAHICTD 3MICTY JICKIIii Mporpami 1 TeMaTHYHOMY ILIaHY.

5. CrpykTypa JeKIii:HasgBHICTh B JIEKIi BCTYNy, SIKMH MICTUTh 4iTKe (GOPMYBaHHS TEMHU
JIEKIIi1 1 TOCTAaHOBKY 3aBJaHHs, JIOTT4HA MOCIIIOBHICTh, PO3MOJLT 1 B3a€EMO3B’ I30K OKPEMHX YaCTHH
JIEKIIil, 110 TOJETIIYIOTh PO3YMIHHS JIEKIli, HasBHICTh Yy JIEKI[li BUCHOBKIB, IO JalOTh 3MOTY
OCMUCJIMTH JICKI[IIO B IIJIOMY, BUJUIMTH il OCHOBHY 171€10, KOHKPETHICTh 3aBJaHHS Ha CaMOCTIHHY
poboTy.

6. Cruipb JNeKIil: yMiHHS JIGKTOpa YITKO 1 SICHO BHUKJIAJaTH CBOi AYMKHU; 0araTcTBO MOBHU
JIEKTOpa; YMIHHS JIEKTOpa 4YITKO 1 BUIBHO BHKJIAJaTH HaBYANbHUN Martepian 0e3 HaaMipHOI
3aJIe)KHOCTI BiJ KOHCIIEKTY JIEKIii: TeMU BUKIQJAaHHA JIEKI[ii; KOHTAKT JIEKTOpa 3 ayAUTOPi€lo,
BMIHHS aKTHBI3yBaTH yBary ciyxadiB, 3a0e3ME4YeHHs] MO>KJIMBOCTI KOHCHEKTYBaHHS OCHOBHOTO
3MICTY JIEKIIi.

7. 3abe3nedeHicTh JEKIli HAOYHUMHU MOCIOHMKAMHM 1 TEXHIYHHUMH 3aco0aMU HaBYaHHS:
HasBHICTh 1 fKICTb HAOYHMX TMOCIOHHMKIB, METOJWYHI NPUHOMHU I1X  BHUKOPHUCTaHHS, BMIHHSA
aHaJi3yBaTW pe3ylbTaTH JAEMOHCTpallif, BUKOPUCTAHHSA TEXHIYHUX 3ac00iB  HaBUYaHHS.
AXTUBI3aIli€l0 TBOPUYOTO MHCIEHHS CTYACHTIB Ha JeKmii Mo)kHa W Tpeba 3abe3meunTu
MMOCTAaHOBKOIO MPOOJIeMHU Tiepe]l TOYaTKOM BUBYEHHS HOBOTO Marepially abo B X0J1i HOT0 BUBYEHHS.

OO60B’3K0BOIO YMOBOIO JIEKIITHOTO 3aHATTS MOBHHHA CTaTH poOOTa 3 OMOPHUM KOHCIIEKTOM
Y XOJ1 OCBITHBOT'O TPOLIECY.



META OCBITHBOI KOMIIOHEHTH,
II BABJJAHHS TA PE3YJIBTATU HABUAHHSA

Mema oceimnboi komnonenmu: HOpPMYBaHHS y CTyJAEHTIB 0a30BHX 3HAHb TEOPETHYHHUX
OCHOB Y TaJTy31 Cy4acHOI aHTJIIIICBKOT MOBH Ta Mpo(deciifHOT MOBO3HABYOT KOMIIETEHTHOCTI Y raimy3i
HaBYaHHS IHO3EMHUX MOB.

3asoanuamu oceimubvoi komnonenmu «Teopis CydacHOT aHTIIIHCHKOT MOBHY €:

* O3HAHOMJICHHS 3 OCOOJIMBOCTSMM HaBUYaHHS IHO3EMHHUX MOB B YMOBax iH(pOpMAamiiHOTO
CYCH1JIbCTBA;

* 03HaMOMJIEHHS 31 cllelU(IKOI0 poJiel CydacHOTO BUMTENS IHO3EMHHUX MOB;

* hopMyBaHHS HaBHUYOK EKCTPAMOJAIli OCHOBHMX MOBO3HAaBYMX TOHATh Ha CYMDKHI
JUCIUILIIHY,

* popmyBaHHA COLIIOJIIHTBICTUYHUX KOMIIETEHTHOCTEMN (COLIOKYIBTYPHOT Ta
JIHTBOKYJIbTYPO3HABYOi);

* (popMyBaHHSI MparMaTUYHUX KOMIETEHTHOCTEH (30KpeMa, TMCKYPCUBHOI);

* popmyBaHHs y cTyneHTiB Ha piBHI Cl (3a mkanowo jgokymeHTauii Pagu €Bpomnn):
JIHTBICTUYHUX KOMIIETEHTHOCTEH (JIE€KCHMYHOI, TrpamMaTHyHOi. opdorpadiuHoi, CEeMaHTUYHOI,
($hoHOJOTIUHO1, OpdoeniyHoi);

* BJIOCKOHAJICHHS YMIHb B3aeMOJil y ¢axoBiii cpepi B yMOBaxX CTaHOBJIEHHS MIKHAPOJHOTO
r7106a1130BaHOTO CyCHUILCTBA

Pe3yabTaTy HaBYAHHS

B pe3ynbTaTi BUBUEHHS OCBITHHOT KOMIOHEHTH 37100yBadi BUIIIO1 OCBITH IMOBHHHI

3Hamu:

* 6a30Bi Kareropii JIHTBICTUKA Ta OCHOBHMX AaCIEKTIB Cy4aCHOi aHTJIIMChKOI MOBH (OCHOB
€TUMOJIOT11 aHTJIIHCHKOTO CIIOBHUKA, TUITIB 3aM03W4YeHB; MOP(OJIOTIYHMX O3HAK aHTJINCHKOI MOBH,
knacudikarii cydikciB, mpedikciB Ta OCHOBHHX IUISAXIB CJIOBOTBOPY B Cy4acHIN aHTJIHCHKIA MOBI
Ta iH.);

® 0cOONMMBOCTI OyIOBM MOBHOI CTPYKTYypH AaHIJIIMACBKOI MOBH Ha (HDOHETHYHOMY,
MOP(OJIOTYHOMY, JIEKCUYHOMY, CHHTAKCHYHOMY Ta CEMAHTUYHOMY PIBHSAX;

* OCHOBH €THMOJIOT'] aHTJIIHCHKOTO CJIOBHUKA, TUITU 3aII03UYEHb;

* OCHOBHI MOHATTS TEOPETUYHOI I'PaMaTUKH;

* 0cOOMUBOCTI (PYHKIIIOHYBaHHS HAaBUYAJIbHOIO, Mi3HABAIBHOIO, BUXOBHOIO 1 PO3BUBAIBHOIO
ACTEKTIB IHIIIOMOBHOI OCBITH.

emimu:

® CAaMOCTII{HO y3arajbHIOBAaTH 1 CHCTEMaTU3yBaTH TEOPETUYHHMI MaTepiall, BCTAHOBHUTHU
B3a€EMO3B’SI30K Ta B3a€MO3aJICKHICTH MOBHHUX 3acO0iB Ha BCIX pIBHSIX MOBHOI CTPYKTypH
aHrmiiicekoi MoBU  (poHEeTHUHOMY, MOPQOIOTIYHOMY, JIEKCUYHOMY, CHHTAaKCHYHOMY Ta
CEMaHTHUYHOMY);

® aHAJI3yBaTH OCHOBHI AaCHEeKTH Cy4acHOi aHIUIHChKOT MOBHM (OCHOBM €THUMOJOTii
AHTIIICHKOTO CIIOBHUKA, TUIH 3alI03HYEHb;

* BUKOPHCTOBYBAaTH MDKIPEAMETHI 3B’S3KM JUIS aHali3y SBHUII, JOTIYHO 1 MOCIHIZOBHO
BIJIMOBIAaTH HA TIOCTaBIIEH] MUTAHHS, IEMOHCTPYIOUH BOJIOIHHS TEPMIHOJIOTIENO;

® CIIUIKYBATHUCS PITHOIO Ta 1HO3EMHOI0 MOBAMHU SIK YCHO, TaK 1 MMCbMOBO y pI3HUX cdepax
CHiIKyBaHHA (0coOuCTICHIH, MyOIiuHii, OCBITHIN Ta mpodeciiiHiii);

* BECTH JIUIOBY JIOKYMEHTAIIi10;

* po3B’s3yBaTH NMpOoOJIEMH Ta IpUAMaTH OOIPYHTOBAHI PIllICHHS;

* BCTAHOBIIOBATH MIIOBI Ta MDKOCOOHMCTICHI KOHTAaKTH, B3a€MOJISITH 3 TMpeICTaBHUKAMU
PI3HUX TPYI, paloBaTH B KOMaH/Ii;

* BUKOPHCTOBYBATH Cy4YacHi, IHHOBALlii{H1 TEXHOJIOT1{ HAaBYaHHS; YiTKO,
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* [IOCJIIZIOBHO Ta JIOTIYHO BHCJIOBIIOBATH CBOi JIyMKH Ta TIEpPEKOHaHHS, (HOpMYITIOBATH
BHCHOBKH, CIIOHYKATH JI0 BUCJIOBJIIOBAaHHS CBOIX CY/KEHb Ta (DOPMYITIOBaHHS BUCHOBKIB YYaCHHUKIB
B3a€EMOJIIT;

* BUKOPHCTOBYBAaTH OCOOMCTICHO OPI€EHTOBAHI TEXHOJIOTI] CIIUIKYBaHHA, IO MependadaroTh
y3TO/KEHHSI IHTepeCiB BCIX YYAaCHUKIB B3a€EMOJIII 1 CIIpHsI€ JOCATHEHHIO HUIMU CYCIIUIBHO 3HAYYIIUX
uei.

[Tix yac BUBYECHHSI OCBITHROT KOMIIOHEHTH Y CTYJICHTIB BUIIOT OCBITH ()OPMYIOTHCS COMLIAIBHI
HaBUYKU (soft-skills):

* KOMYHIKAIlisi: BMIHHSI CIyXaTH, BMiHHS IEPEKOHYBaTH 1 apryMeHTYBaTH, KOMaHIHa po0oTa,
CaMOIIPE3eHTAllis, IIIECTIPSIMOBAHICTh Ha PE3YNIbTaT, IUIOBI HABUKH MTUCHMA;

* YOpaBJIiHHSA COOOIO: YIPABIIIHHSA €MOLISMH, YIPABIIHHA CTPECOM, YIPABJISHHS BIIACHUM
PO3BUTKOM, €HEPTIMHICTh, HATIOJIETIUBICTD, IIUIECTIPSIMOBAHICTD, 1HIIIATUBHICTS;

* MHCIICHHS: CHCTEMHE MHCICHHS, KpEeaTHBHE MHCJICHHS, CTPYKTYPHE MHCJICHHS, JIOT1YHE
MUCJIEHHSI, MOLIYK 1HpopMaIlii, aHami3 Hbopmarii;

* VOpaBIiHHS HABUKAaMU: YIPABIIHHS BHKOHAHUM, IUIAaHYBaHHS, IIOCTAHOBKA 3ajad,
MOTHBAIlisl, KOHTPOJIb peaiizalii 3a7au.



KYPC JJEKIIA

TH®OPMANIMHUMN OBCST OCBITHBOI KOMIIOHEHTH

MogayJas 1. The structure, subject, aims and content of the theoretical course.

The aim of the course is to teach students to be word-conscious, to be able to guess the meaning of
words they come across from the meanings of morphemes as well as to be able to recognize the
origin of different lexical units; to deepen students’ understanding of crucial theoretical constructs;
to awaken students’ perception of language differences and language variation, to help them
become good observers of how language works and to make them better users of English. The
course is also meant to supply students with a possibility to verify and validate theoretical
statements, to serve as language basis for various classifications and reliable predictions, to
formulate rules resulting from observation and to find explanations.

Language is never stable: it undergoes changes on all its levels: phonetic, morphological,
lexical, phraseological, etc.

Standard English is the official language of Great Britain used in its literary form. Regional
varieties possessing a literary form are called national variants. Local dialects are varieties of
English peculiar to some districts and having no normalized literary form. In Great Britain there are
two variants, Scottish English and Irish English, and five main groups of dialects: Northern,
Midland, Eastern, Western and Southern. Every group contains several (up to ten) dialects. The
local dialects are used mainly by the rural population and only for the purposes of oral
communication. Local distinctions are more marked in pronunciation, less conspicuous in
vocabulary and insignificant in grammar.

English is the national language of England proper, the USA, Canada, Australia and New
Zealand. Hence, there exist five national variants: British English (BE), American English (AE),
Canadian English (CnE), Australian English (AuE), New Zealand English (NZE).

These five varieties of English are national variants of the same language, because their
structural peculiarities, especially their word-formation system, syntax and morphology, as well as
their word-stock and phonetic system are essentially the same.

The main lexical differences of these variants from Standard English (General English) are
connected with the lack of equivalent lexical units in one of them, divergences in the semantic
structure of polysemantic words and peculiarities of usage of some words on the British Isles and in
the named countries. The historic causes of the deviations in lexis are based on the fact of exporting
the language of the mother country on a certain date of colonization.

The variety of English spoken in the USA has received the name of American English. The
term variant or variety appears most appropriate for several reasons. American English cannot be
called a dialect although it is a regional variety, because it has a literary normalized form called
Standard American, whereas a dialect has no literary form.

The most characteristic feature of English is its mixed character. While it is wrong to speak of
the mixed character of the language as a whole, the composite nature of the English vocabulary
cannot be denied.

The branch of lexicology that is devoted to the study of meaning is known as semasiology.
Meaning is one of the most difficult problems in the theory of language and it has been the topic of
interminable discussions. There is no universally accepted definition of meaning. All the linguists
agreethat word-meaning is not homogeneous but it is made up of various components. They are
usually described as types of meaning grammatical and lexical.

Synonymy is one of the most difficult and controversial problems, and the most controversial
point is the problem of criteria of synonymy and the definition of synonyms. Traditional linguistics
solved the problem with the notional criterion and defined synonyms as words of the same part of
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speech conveying the same notion but differing either in shades of meaning or in stylistic
characteristics. Some aspects of this definition have been criticised. It has been pointed out that
linguistic phenomena should be defined in linguistic terms and the term «notion» makes this an
extralinguistic definition.

In contemporary linguistics the semantic criterion of synonymy is frequently used. In terms of
componential analysis synonyms may be defined as words with the same or nearly the same
denotation (or the denotative components) but differing in connotations (in emotive charge or in
stylistic characteristics).

Phraseological units are habitually defined as non-motivated word-groups that cannot be
freely made up in speech but are reproduced as ready-made units; the other essential feature of
phraseological units is stability of the lexical components and grammatical structure. Unlike
components of free word-groups which may vary according to the needs of communication,
member-words of phraseological units are always reproduced as single unchangeable collocations.

Stylistically words can be subdivided into formal, neutral and informal layers. The formal and
informal layers contain a number of subgroups. The main aspect of the formal layer is its bookish
character, which makes the layer more or less stable. The aspect of the informal layer is its lively
spoken character. It is this that makes it unstable. The aspect of the neutral layer is its universal
character: it can be employed in all styles of language and in all spheres of human activity.

Both formal and informal words have their upper and lower ranges. The lower range of
bookish words approaches the neutral layer and has a tendency to pass into that layer. The same
may be said of the upper range of the informal layer: it can very easily pass into the neutral layer.
The lines of demarcation between informal and neutral, on the one hand, and bookish and neutral,
on the other hand, are blurred. Neutral words, which form the bulk of the English vocabulary, are
used in both literary and colloquial language.

Lecture 1.
The theory of modern English as a system of scientific facts
and academic discipline

Plan
1. The subject of theoretical course and its aims.
2. Connection of theoretical course with other sciences.
3. Two approaches to language study.
4. Language as a fundamental phenomenon of humankind
5. Interesting psycholinguistic phenomena

Recommended Reading

1. bepexnsak B. M. 3aransHe MOBO3HABCTBO : XpecToMaris; HixuH. aepx. yH-T iMm. M. ['oroms.
Hixwun : Bug-Bo HIY im. M. T'oroms, 2011. 361 c.

2. Bonkosa JI.M. TeopeTnuHna rpaMaTuka aHTIiChbKOT MOBH: Cy4dacHHMM miaxin. HaBuambHuUit
nocioHuk. K.: Ocira Ykpainu, 2010. 256 c.

3. Konecnuk O.C., I'apamyk JI. A., I'apamyk K. B. Teopernyna ¢poHeTnka aHrniicbkoi MOBH :
HaBYAJIbHUNA MOCIOHUK JUIS CTYAEHTIB (pakynbTeTiB iHO3eMHHX MOB. — Kutomup : Bug-so XY
imeHi IBana ®@panka, 2015. 226 c.

4. ComnositoBa JI. ®@. CuixoBcbka, I. E. Teopis cydacHoi anrmiiickkoi MoBu. HaBuanmbHO-
MeToanuHui nmocionuk. XKuromup: Bun-so XK/ im. IBana @panka, 2014. 232 c.
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1. Bep6a JLI. IlopiBHsUIbHA JIGKCUKOJIOTIS aHTJIIHCHKOI Ta yKpaiHChbKOT MOB. — BiHHUI:

Hosa kuwmra, 2003. 160 c.



2. CyuacHa ykpaiHCbKa JiteparypHa moBa: 3a pemakmieto ['pumenka A. I1. Kuis: "Buma
mkosna", 2002. 327 c.

3. Crystal D. The Cambridge Encyclopedia of The English Language. Cambridge: Cambridge
University Press, 2005. 499 p.

Internet resources:

4. bibmioTeka JXUTOMHUPCBKOTO [epKaBHOTO YHIBepcHTETy iMeHi IBana ®panka: pexum
nocrymy: http://irbis.zu.edu.ua/cgi-bin/irbis64r 11/cgiirbis_64.exe

5. Hamionampna Gibmiotreka VYkpaimm imeHi B.[.BepHaicbkoro: pexum  JIOCTyIy:
http://nbuv.gov.ua/node/554

1. British Council. — [EnexTponnuit pecypcl: — Pexum JOCTYIY:
http://learnenglishkids.britishcouncil.org/en/

1.The fundamentals
(The subject of theoretical course and its aims)

Three methodological aspects of studying every subject:
The general (essential and overall) — the theory of modern English
The particular (special) — the usage of modern English
The singular (concrete) — the ways of teaching modern English to pupils/children

The aim of the course is to teach students to be word-conscious, to be able to guess the meaning of
words they come across from the meanings of morphemes as well as to be able to recognize the
origin of different lexical units; to deepen students’ understanding of crucial theoretical constructs;
to awaken students’ perception of language differences and language variation, to help them
become good observers of how language works and to make them better users of English. The
course is also meant to supply students with a possibility to verify and validate theoretical
statements, to serve as language basis for various classifications and reliable predictions, to
formulate rules resulting from observation and to find explanations.

2. The sources of theoretical course are as follows
(Connection of theoretical course with other sciences)

Special aspects:
Lexicology (studies words and phrases, i.e. vocabulary of a language)
The history of the language (etymology of words)
Phonetics (acoustic level of the language)
Grammar (morphemes as parts of words and grammatical rules of their combining)
Stylistics (words as stylistic devices)
General aspects:
General linguistics
Psycholinguistics
Anthropology,
Psychology
Philosophy
Pedagogy, etc.
3. Two approaches to language study are:
Synchronic (syn = together, chronos = time). The synchronic approach is concerned with the
state of a language at a given period of time.
Diachronic (dia = through, chronos = time). The diachronic approach deals with the changes
and the development of the language in the course of time.
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The two approaches should not be contrasted: they are interconnected and interdependent.
Language is the reality of thought, and thought develops together with the development of society,
therefore language and its vocabulary must be studied in the light of social history. Every new
phenomenon in human society and in human activity in general finds a reflection in vocabulary.
E.g.: nylon (technology), sputnik (science)

4. Language as a fundamental phenomenon of humankind
Language serves as:
1) mechanism of man’s development (from a babe to Homo sapiens)
2) tool/means of thinking
3) means of communication and different activities
4) means of transmitting information from one generation to another
5) means of influencing and manipulation
6) means of healing / curing

Two major aspects:
language as a process of communication
language as a system of signs and symbols

Language is a process of communication being the process of exchanging ideas, message or
information from one individual (the speaker) to another (the receiver) through gestures, emotional
states (extralinguistic means), signs or words (language) that are comprehensible between the two
parties. Communication is essential for a community or organization so that their members will be
able to work in concert.

In every type and level of a community or organization, communication is needed. It involves
a two-way process that has different elements, namely:

The sender

Encoding process

Message

Channel (phone calls, text messages, emails media platforms, words, etc.)
The receiver

Decoding process

Feedback

Language is a system of signs and symbols through which people communicate and through
which culture is transmitted. Some languages contain a system of symbols used for written
communication, while others rely on only spoken communication and nonverbal actions.

The structure of language as a system of signs and symbols
Levels / floors of language
Sound / letters
Syllable
Word
Word combination
Sentence / text

| MORPHEME I | SEMANTICS \
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Phonemes —

Phonology is the study of sounds of a language. Phonemes are the smallest distinguishable
units in a language. In the English language, many consonants, such as t, p, and m, correspond to
single phonemes, while other consonants, such as ¢ and g, can correspond to more than one
phoneme. Vowels typically correspond to more than one phoneme. No human language uses all the
sounds humans can make. Moreover, the number of phonemes varies with each language. For
example, English has 46; Italian has 27; Hawaiian has 13 and the so on.

Morphemes —

Morphology is the study of meaningful parts of words. Morphemes are the smallest
meaningful units in a language. In the English language, only a few single letters, such as I and a,
are morphemes. Morphemes are usually whole words or meaningful parts of words, such as
prefixes, suffixes, and word stems.

Syntax —

Syntax is a system of rules that governs how words can be meaningfully arranged to form
phrases and sentences. For example, one rule of syntax is that an article such as “the” must come
before a noun, not after: “Read the book,” not “Read book the.”

Semantics —

Semantics concerns the meanings of words, signs, symbols, and the phrases that represent
them. More specifically, it is the study of meanings through the relationships of words, how they
are used, and how they are said.

The referential approach to meaning is shown in a semantic triangle

Concept

Relationship between sound-form and referent

Sound-form Referent

Symbol Concrete object

A word, through its meaning rendering some notion, is a generalized reflection of reality.

The development of any language was/is realized through movement from concrete things to
their direct images and from the latter to the symbols and letters/words. This process is shown in the
evolution of the fish pictograph over time:

el

Pragmatics is concerned with the use of language in social contexts and the ways in which
people produce and comprehend meanings through language. Pragmatics is concerned with
practical language use and comprehension. It is concerned with intended rather than literal meaning

Language development and acquisition

The stages the children go through while language development can be described as follows —

Stage I — 0 to 8 weeks

This stage lasts from about 0 to 8 weeks, and is concerned with the Basic biological noises.
These sounds directly reflect the baby's biological state and activities: breathing, eating, excreting,
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sucking, swallowing, coughing, burping, etc. Also, the other sounds included are the crying sounds
such as hunger cries, pain cries, and discomfort cries, etc.

Stage Il — 8 to 20 weeks

This is the Cooing stage in which the vowel like sounds of rather indeterminate character with
nasal quality which are often accompanied by a preceding consonant like sound, are produced
towards the back of the vocal tract.

Stage Il — 20 to 30 weeks

This stage includes Vocal Play on the part of the child. Longer segments with higher pitch
variation are produced. This stage also includes higher absolute pitch, as well as consonant+vowel
like sequence.

Stage IV — 25 to 50 weeks

At this stage the child begins to engage in Babbling. Smaller set of sounds start to be repeated
more often than in vocal play. The sounds become highly reiterative [babababa, dadadada, gagaga],
and there is no clear boundary between babbling and spoken language.

Stage V

At this stage, Melodic Utterances start to occur. There is closest imitation of real speech with
no meaning. Also, there is high use of different sound segments (consonants& vowels), and
suprasegmental features are already being imitated.

5. Interesting psycholinguistic phenomena
* Wonderful phenomena of communication:

The phenomenon of the mirror neurons

The phenomenon of ideomotor acts

The phenomenon of increasing person’s aggression while using a foreign language
Hypnotic communication/influence

The hemispheric peculiarities of human brain’s functioning

LEFT HEMISPHERE RIGHT HEMISPHERE
symbols, signs, abstract notions images, concrete things
speech rhythm speech melody, tune
mechanisms of searching for the ways of achieving | mechanisms of aim creation
aim
cold colour spectrum hot colour spectrum,
orientation to future orientation to past
second signalling system first signalling system
verbal-logical thinking concrete-emotional, visual thinking
hardness, analysis flexibility, intuition
non-automatic, intentional psychic activity automatic and spontaneous psychic activity
volitional psychic spheres non-volitional psychic sphere
accurate, monosemantic linguistic and motivation uncertain, polysemantic linguistic and motivation
context context
masculine, rational and analytical feminine, sensational and emotional

Left hemisphere Right hemisphere
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Lecture 2.
Lexical morphology of English and word formation patterns

Plan
1. General idea of morphology of English
2. The role of morphology in the process of mastering English
3. Morphemes as the building blocks of morphology
4. Word formation process
5. The methods of mastering the word formation patterns
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1. Morphology

Morphology analyses the internal structure of words and parts of words, such as stems, root
words, prefixes, and suffixes. Morphology is a core part of linguistic study today.

Morphology also looks at parts of speech, intonation and stress, and the ways context can
change a word's pronunciation and meaning.

Morphology differs from morphological typology, which is the classification of languages
based on their use of words, and lexicology, which is the study of words and how they make up a
language's vocabulary. This is lexical morphology.

e The term morphology is Greek and is a makeup of morph- meaning ‘shape, form’, and -
ology which means ‘the study of something’.

e Morphology as a sub-discipline of linguistics was named for the first time in 1859 by the
German linguist August Schleicher who used the term for the study of the form of words.

2. The role of morphology in the process of mastering English

Morphology is realized in the process of word formation being a set of operating rules of the
language and methods of formation of new words based on the existing ones.

Since the word is the main aspect of any language, then the formation of words is the
fundamental moment of its functioning. If you know, for example, 100 words of the English
language and master perfectly and thoroughly all its word-formation models, then only this will
increase your vocabulary by ten times up to 1000 words!

For example, you know such word formation pattern [music — musician; compose —
composition, revolt — revolution]. When you meet in the text the unknown words belonging of this
very word formation pattern [technician, magician, Academician, proposition, etc] you will
translate them, especially if you know the stems of these words [technical, magical, academic, to
propose].

3. Morphemes as the building blocks of morphology

1. SIMPLE WORDS: Don’t have internal structure (only consist of one morpheme) eg work,
build, run. They can’t be split into smaller parts which carry meaning or function.
2. COMPLEX WORDS: Have internal structure (consist of two or more morphemes) eg
worker: affix -er added to the root work to form a noun.
Morphemes are the smallest meaning-bearing units of language.

BUT:

* The modern direction of linguistics, sound symbolism (which shows that every sound has a
semantic motivation, that is, every sound carries a meaning [Zhuravlev, 1974, 1981]), irrefutably
testifies to the presence of hidden semantics in the sphere of verbal and non-verbal signals. Images
also have a similar characteristic, since, as research shows, people give similar sets of qualities
when characterizing images, when geometric figures are endowed with rigidly correlated complexes
of properties that are realized as emotional-evaluative properties [Artemieva, 1980] and appear as
"semantic invariants" [Bakhtiyarov, 1997]
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Free VS bound morphemes

Free morpheme: a simple word, consisting of one morpheme eg house, work, high, chair, wrap.
They are words in themselves.
Bound morpheme: morphemes that must be attached to another morpheme to receive meaning.

e.g.: UNKINDNESS
e UN- and -NESS are the bound morphemes, requiring the root KIND to form the word.

These are also called affixes as they are attached to the stem. There are two types as outlined below:

1. Prefix (front of the base)= Un-
2. Suffix (end of the base)= -ness

MORPHEMES
BOUND FREE
AF%IX Conractible Open Cléss Closéd Class
Derivational Inclectional
?reflx Suffix Suffi;(
-un -ness -er is Nouns (bed) Conjunctions (but)
-re -ship -ed are Verbs (bad) Prepositions (in)
-anti -ist -pst will Adverbs (absolutely) Pronouns (he)
rorphemes
prefix suffix
affixes stem

Drawing Morphology Trees
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Below is a step-by-step guide to drawing a morphology tree:

1 2 3
Re privat(e) ise
Private
Break word down (Root)
into morphemes Identify the root

and label it

v
¥ A
A e b
Priyat(e) ise /\
] Priyat(c) IsC
Root s 1
Base Hoot &
Join the suffix to the Join the prefix to
root to form the base the base ]

Complex morphology Tree
Simple morphology tree N
N /\
/\ N Aff
/’\
Aff N
N Aff
A
Aff N
Morph ology ‘ v AFE
| |
Anti dis establish ment arian ism

4. Word formation process

1. Derivation

Derivation is the word formation process in which a derivational affix attaches to the base

form of a word to create a new word.

Prefixation: the process of formation of new words by means of adding the prefix to the

stem of the word:
productive prefix (un-, re-, anti-, inter-, etc.);
unproductive prefix (mis-, out-, dis-, de-, co-, im-, in-, il-, ir-, en- , etc.).

The meaning of the prefixes
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| PREFIXES |

MEANING

I EXAMPLES

‘ante-

Hbefore

||antenatal, anteroom, antedate

‘arch— (archi-) Hsuperlative

||arch-liar, archiepiscopal

-,

Hopposite, negative

||symmetry — asymmetry

‘ab- Hopposite, negative ||norrnal — abnormal

‘anti- Hagainst, opposing ||antibiotic, antidepressant, antidote

‘circum— Haround ||circumstance, circumvent, circumnavigate

‘co- Hwith ||co-worker, co-pilot, co-operation, co-author

de- off, dpwn, away from, opposite, devalue, defrost, derail, demotivate, announce —

negative, removal, separation denounce

dis- opposite of, not, negative d?sagree, disappear, disintegrate, disapprove, honour —
dishonour

em-, en- cause to, put into embrace, encode, embed, enclose, engulf, gender —
engender

‘epi- Hupon, close to, after ||epicentre, episcope, epidermis ‘

‘ex- Hformer, out of, previous ||ex-president, ex-boyfriend, exterminate ‘

extra- beyond, more than extr.acurricular, ext'raordinary, extra-terrestrial,
ordinary - extraordinary

‘fore- Hbefore ||forecast, forehead, foresee, foreword, foremost ‘

‘homo- Hsame ||homosexual, homonuclear, homoplastic ‘

‘hyper- Hover, above ||hyperactive, hyperventilate ‘

%l-, 1m-, in-, negative, not impossi.ble, irresponsiblg, indefinite, active — inactive,

ir- ’ legal — illegal, regular — irregular

‘im-, n- Hinto ||insert, import, inside ‘

‘infra— Hbeneath, below ||infrastructure, infrared, infrasonic, infraspecific ‘

‘inter—, intra- Hbetween ||interact, intermediate, intergalactic, intranet ‘

‘macro— Hlarge ||macroeconomics, macromolecule ‘

‘micro— Hsmall ||microscope, microbiology, microfilm, microwave ‘

Imid- [middle |midfielder, midway, midsummer |

‘mis— erongly, opposite, negative ||misinterpret, misfire, mistake, misunderstand ‘

‘mono— Hone, singular ||monotone, monobrow, monolithic ‘

‘n— Hopposite, negative ||ever — never ‘

non- not, without, absence nonsense, nonentity, nondescript, conductor — non-
conductor

‘omni— Hall, every ||0mnibus, omnivore, omnipotent ‘

‘over— Hsuperlative ||fulﬁl — overfulfil ‘

‘para— Hbeside ||parachute, paramedic, paradox ‘

‘post— Hafter ||post—mortem, postpone, post-natal ‘

‘pre— Hbefore ||prefix, predetermine, pre-intermediate ‘

‘re— Hagain ||return, rediscover, reiterate, reunite ‘

‘semi— Hhalf ||sernicircle, semi-final, semiconscious ‘

‘sub— Hunder ||submerge, submarine, sub-category, subtitle ‘

‘super— Habove, over ||superfood, superstar, supernatural, superimpose, bomb ‘
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||— superbomb

‘therm— Hheat ||thermorneter, thermostat, thermodynamic ‘
‘trans- Hacross, beyond ||transport, transnational, transatlantic ‘
‘tri- chree ||triangle, tripod, tricycle ‘
. . unfinished, unfriendly, undone, unknown, wise —
un- negative, not, opposite, reversal .
unwise

‘ultra- Hsuperlative ||sonic - ultrasonic ‘
‘uni- Hone ||unicyc1e, universal, unilateral, unanimous ‘

Suffixation; the way of word formation, in which a suffix is added to the stem of a word
productive (-er, -ist, -ee, -ism, -ing, - ness, -ed, -ly, etc.);

unproductive (-ling, -ie, -let, -or, -ard, -ship, -hood, -dom, -ful, etc.).

The meaning of the suffixes

SUFFIXES MEANING EXAMPLES
| NOUN SUFFIXES |
‘-acy, -cy Hstate or quality Hdemocracy, accuracy, lunacy, privacy, efficiency ‘
‘-al che action or process of Hremedial, denial, trial, criminal ‘
-age collective quality, process |baggage, passage, breakage, orphan - orphanage
. nuisance, ambience, tolerance, appearance, convenience,
-ance, -ence ||state or quality of
dependence
-dom leace or state of being Hfreedom, stardom, boredom, martyrdom, wisdom
-ant, -ent assistant, accountant, correspondent, student, resident , agent ,
agent .
informant, confidant
erson or object that does a . .
-er, -or person ) reader, creator, interpreter, inventor, collaborator, teacher, actor
specified action
. . boy - boyhood; brother — brotherhood, orphanhood,
-hood collective quality motherhood, priesthood
. Optic - optician Music — musician Europe — european
-an, -1an agent . T . ..
Academic — Academician librarian, mathematician
‘—ing Hresult “meeting, building, fighting ‘
‘—ion Haction, state, result “confusion, education, expression ‘
‘—ism Hdoctrine, belief HJudaism, scepticism, escapism ‘
ist person or object that does a ||Geologist, protagonist, sexist, scientist, theorist, realist, pianist,
specified action pacifist
‘—ity, -ty Hquality of “extremity, validity, enormity, brevity , velocity, purity ‘
ment condition, action, state, enchantment, argument, improvement, movement,
result advancement
‘—ness Hstate of being “heaviness, highness, sickness, kindness, happiness, sadness ‘
‘—ology Hstudy, science “Biology, myphology ‘
_shi position held, condition, friendship, hardship, internship, lordship, horsemanship,
p character, skill partnership
‘—sion, -tion Hstate of being Hposition, promotion, cohesion ‘
‘—th Hquality Htruth, health, strength ‘

VERB SUFFIXES
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SUFFIXES MEANING EXAMPLES
‘-ate Hbecome Hmediate, collaborate, create, originate, vaccinate ‘
‘-en Hbecome Hsharpen, strengthen, loosen, shorten, sweeten, heighten ‘
‘-ify, -fy Hmake or become ‘h’ustify, simplify, magnify, satisfy, falsify, modify ‘
‘-ise, -ize Hbecome Hpublicise, synthesise, hypnotise, modernize, oxidize, advertise ‘
l-ish |laction ||Publish, punish, embellish |
| ADJECTIVE SUFFIXES |
_able, -ible capable of being Zdible, fallible, incredible, audible, comfortable, readable,
etectable
al having the form or character ﬁscal,.thermal, herbal, colonial, cultural , musical, theatrical,
of canonical
-at Quality Linear, polar, molecular
‘-ary, -ory Hsense of being HDietary, imaginary, obligatory ‘
‘-ate Hquality HAdequate, appropriate, corporate ‘
‘-ed Haffect, influence HPropertied, arched, educated, learned ‘
‘-ent, -ant Hquality HEVident, observant, defiant, ‘
-esque ina manner of or picturesque, burlesque, grotesque
resembling
‘-free Hwithout Halcohol-free, sugar-free, nuclear-free ‘
|-ful [Inotable for |handful, playful, hopeful, skilful, awful, faithful, thoughtful, |
Sic. <ical having the form or character psychological, I'lypocriFical, methodical, nonsensical, musical,
’ of idiotic, academic, heroic
‘-ing Hcharacterised by Hinteresting. exciting, boring ‘
‘-long Hcontinuity, direction HYearlong, agelong, livelong ‘
;((:E:, -e0US, - || 4o cterised by I;zﬁz’l gizlous, religious, ridiculous, dangerous, righteous,
having the quality of, . . - oy . .
Lish diminishing effect, squeamlsh, sheeplsh, g1r11§h, childich, foolish, reddish,
nationality narrowish, English, Swedish
‘—ive Hhaving the nature of “inquisitive, informative, attentive, destructive, active ‘
‘—less Hwithout Hmeaningless, hopeless, homeless, aimless, merciless, helpless ‘
‘—proof Hstate of being defended Hwaterproof, childproof, fireproof ‘
| | [ |
‘—y Hcharacterised by “dainty, beauty, airy, jealousy, heavy pretty ‘
| ADVERB SUFFIXES |
1y related to or quality, state softly, slowly, happily, crazily, madly, loudly, beautifully,

politely, quick — quickly, happy — happily, second - secondly

-ward, -wards

direction

towards, afterwards, backwards, inward, south-westward,
skyward, outward

-wise

in relation to, the way of
action

otherwise, likewise, clockwise, percentagewise, chequerwise

Diminutive forms: productive diminutives are infrequent in Standard English in comparison
with many other languages. The most common include shortening a longer name (e.g., "Pete" for
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Peter) or adding the diminutive suffix /i/ ("movie" for moving picture), variously spelled -y ("Sally"
for Sarah), -ie ("Maggie" for Margaret), and -i ("Dani" for Danielle).

Native English prefixes that could be seen as diminutives

-k/-ock/-uck: bull - bullock, butt - buttock, hill - hillock,

-n/-en/-on (accusative or feminine): chick - chicken, cat - kitten, maid - maiden

-le (defrequentative -1): pud - puddle, spark- sparkle

-ish (disparative): large - largish, red - reddish, small - smallish, tall - tallish

-s (degenitive): Betts, Wills

-sie/-sies/-sy (babytalk assimilative or from patrici- of Patsy): bitsy, footsie, halfsies, onesies,
twosies, Betsy, Patsy, Robsy

-0 (American nicknaming, later Commonwealth):kiddo, smoko, Jacko, Ricko,

Loanwords and native English words using foreign-language diminutives

-ling: dear - darling, duck - duckling, finger - fingerling

-erel/-rel: cock - cockerel, dog - doggerel, hog - hoggerel,

-el/-1l/-ille/-1/-le: pie — pill, ray - rail, toy - toil, try - trail)

-et/-ette/-etti/-etto/-it/-ita/-ito/-itta: wagon - wag(g)onette, disk - diskette, game - gambit,
minute - minuet, wall — wallet, cigar - cigarette

-let/-lette: book - booklet, chick — chicklet, eye - eyelet, leaf - leaflet, pig - piglet, table - tablet

-ey/-ie/-y: cook - cookie, dad — daddy, dear - dearie, dog - doggy, girl - girlie, lad — laddie,
mum - mummy, white - whitey, French - Frenchy, John - Johnny, Nance - Nancy

-kin: lamb - lambkin, man - manikin, nape - napkin, pan - pannikin

-leus/-ola/-ole/-oli/-ola/-o0lo/-olus/-ula/-ule/-uleus/-ulum: art - article, form - formula, homo
sapiens - homunculus, part - particle, pergola

-eau/-el/-ella/-elle/-ello/-1l/-illa/-ille/-illo/-le: board - bordello, bar - bureau, fleet - flotilla, pen
- pencil,

-ina/-ine/-ini/-ino: dome - domino, figure - figurine, neutron — neutrino

mini-/micro-: minibar, miniblind, miniboss, minibus, minicar, minicassette, minigame,
minigun, minimall, minimarket, minischool, miniseries, miniskirt, minitower, minivan,
microkitchen, microcosm, microscope

sub-, under-: subsection, under-estimate

Feminitives in English (is a word of the feminine gender, denoting profession, job,
specialization, classes, etc.)

waiter — waitress,

prince — princess

steward - stewardess

poet - poetess

author — authoress

actor — actress,

ambassador — ambassadress

bride groom — bride

duke — duchess

hero — heroine

host — hostess

monk — nun

widower — widow

administrator — administratrix
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lion — lioness
usher — usherette, usheress

Derivation may result in new words of the same grammatical form, e.g., noun to noun, or of
different grammatical forms, e.g., verb to noun.

verb to verb: to appear — to disappear

noun to noun: friend — friendship

adjective to adjective: practical — impractical

verb to noun: to preserve — preservation

verb to adjective: to bore — boring

noun to verb: code — to codify, babysitter — to babysit; donation — to donate; gambler — to
gamble; television — to televise

noun to adjective: nature — natural

adjective to noun: ugly — ugliness

adjective to verb: sweet — to sweeten

adjective to adverb: quick — quickly

2.Compounding

Compounding is the way of word formation when the bases of two or three words are added
together
noun-noun compound: note + book — notebook
adjective-noun compound. blue + berry — blueberry
verb-noun compound. work + room — workroom
noun-verb compound. breast + feed — to breastfeed
verb-verb compound.: stir + fry — to stir-fry
adjective-verb compound. high + light — to highlight
verb-preposition compound. break + up — to breakup
preposition-verb compound. out + run — to outrun
adjective-adjective compound. bitter + sweet — bittersweet
preposition-preposition compound: in + to — into

When the compounding process leads to shortening the initial words we have blending:
advertisement + entertainment — advertainment
biographical + picture — biopic

breakfast + lunch — brunch

chuckle + snort — chortle

cybernetic + organism — cyborg

guess + estimate — guesstimate

hazardous + material — hazmat

motor + hotel — motel

prim + sissy — prissy

simultaneous + broadcast — simulcast

smoke + fog — smog

Spanish + English — Spanglish

spoon + fork — spork

telephone + marathon — telethon

web + seminar — webinar
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3.Conversion

Conversion is a method of forming new words, in which the external shape is not changed,
but the word passes into another grammatical category, gaining new features and the new value.

noun to verb: a play — to play, a pack — to pack, water — to water, microwave — to
microwave, eye — to eye

verb to noun: to alert — an alert, to attack — an attack, to call — a call, to clone — a clone,
to cry — cry, to increase — increase

adjective to verb: green — to green (to make environmentally friendly)

preposition to noun: up, down — the ups and downs of life

conjunction to noun: if, and, but — no ifs, ands, or buts, if ifs and ands were pots and pens

interjection to noun: ho ho ho — I love the ho ho hos of Christmastime.

4. Reduction

Reduction / Abbreviations / Acronyms / Eponyms: method of word formation, at which a
portion of the base is cut off or shortened

doctor — doc., Dr.;

April — Apr.;

refrigerator — frig;

mister — M.;

kilogram — kg;

British Broadcasting Corporation — BBC

ante meridiem [in the morning] — A.M.

very important person — VIP

light amplification by stimulated emission of radiation — laser

National Aeronautics and Space Administration — NASA

personal identification number — PIN

radio detection and ranging — radar

Joseph Ignace Guillotin — guillotine

Candido Jacuzzi — jacuzzi

Franz Anton Mesmer — mesmerize

advertisement — ad

alligator — gator

examination — exam

gasoline — gas

gymnasium — gym

influenza — flu

laboratory — lab

mathematics — math

memorandum — memo

photograph — photo

public house — pub

raccoon — coon

reputation — rep

situation comedy — sitcom

telephone — phone
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5. Reconstruction of words’ meaning

Reconstruction of words’ meaning (Nonce words): the way of new words forming through
any number of word formation processes with the resulting word meeting a lexical need that is not
expected to recur.

cotton-wool — to stuff or close (the ears) with cotton-wool.

touch-me-not-ishness — having a "touch-me-not" character;

stand-off-ish — having a "stand-off-ish" character. Stand-off-ish-ness

6. Borrowing

Borrowing is the word formation process in which a word from one language is borrowed
directly into another language.

algebra — Arabic

cherub — Hebrew

galore — Irish

murder — French

pizza — Italian

5. The methods of mastering the word formation patterns

The method of examples (conversion)
My grandmother bottled (verb) the juice and canned (verb) the pickles.
My grandmother put the juice in a bottle (noun) and the pickles in a can (noun).
She microwaved (verb) her lunch.
She heated her lunch in the microwave (noun).
The doctor eyed (verb) my swollen eye (noun).
The guard alerted (verb) the general to the attack (noun).
The enemy attacked (verb) before an alert (noun) could be sounded.
Sometimes one just needs a good cry (noun).
The baby cried (verb) all night.
We need to increase (verb) our productivity to see an increase (noun) in profits.

The method of rhymes

It's not enough to shake your spear
In order to be named Shakespeare.

A man in a sweater
Sooner or later
Begins to sweat,
Which makes him wet

When the streets are illuminated —
We call the thing illumination.
When the people are evacuated —
This event is an evacuation.

Now we know the word-formation:
Organize — organization,
Constitute and constitution,
Lemon gives us lemonade,
Moving in pairs — is parade,
Policy, political — politics,

Tact and tactful — tactics.
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The method of reading, translating and finding out word formation cases

If you eat your food — it is eatable.
If you drink some water — it is drinkable.

This boy is full of talents, I would like to state.
This is a talented boy — let me say my say.

She is drawing sitting at the desk.
Her pictures are very picturesque.

This man is young — he is a youngster.

But he is in a gang — so he is a gangster.

He likes scandals — so he is a scandalmonger.
He is a fish dealer — so he is a fishmonger.

Little bird is called a birdie,
Little pig is called a piglet,
Little duck is called a duckling.

It is a highly developed industrial state,
The rates of its development are great.

When a woman is odd — it's oddity.
When man's manner's crude — it's crudity.
When a picture is rare — it's rarity.

The place where bread is baked

Is called a bakery.

The art with which you cook your cake
Is called a cookery

The river is deep, but its depth is safe
If you your long legs in length prostrate

He is employed in a bank, so he is an employee.
But he is often absent, so he is an absentee.
That's why his employer dismissed him

Thus increasing unemployment.

Now he is unemployed and lost his employment.

He lives in Japan and speaks Japanese.

What's his nationality? He's a Japanese.

She lives in Mexico and eats only Mexican food.
She is Mexican, her mood is always good.

This car is out of fashion, I would say.
Once it was fashionable but now is in decay.
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1. Sound system of English.

English has 44 sounds but only 26 letters to represent them. Hence various combinations of
letters are used to represent these sounds; sometimes the same letter (or a combination of letters)
may represent different sounds. ... When we speak sentences in English all words are not
pronounced with the same breath force.

Sounds of English
(44)
Vowels Consonants
(20) (24)

Pure anhthongs Triphthongs
(Single vowel (Double vowel triple vowel
sounds) (12) sounds) (8) sounds (3)



http://nbuv.gov.ua/node/554
http://learnenglishkids.britishcouncil.org/en/

There are 5 vowel letters in English (a,e,i,o,u), but the sounds indicated by these 5 letters are
20. A vowel sound is produced when the air comes out of the mouth freely without any blockage or
closure in the mouth cavity by the tongue, teeth, lips, etc. The vowel sounds are of two types:

Single vowel sounds: When these sounds are produced, the tongue remains in the same
position even when the sound is prolonged. They consist of one sound only and are called pure
vowels as in ‘sit’, ‘pot’, ‘heat’, etc. (the underlined letters indicate the single vowel sounds)

Double vowel sounds: These vowel sounds are a combination of two single vowel sounds
and in pronouncing them the tongue moves from one position to another. For instance, in the word
‘light’ the sound of ‘i’ is a combination of the vowel sounds /a:/ as in ‘art’ and /i/ as in ‘it’. The
words ‘hair’, ‘toy’ and ‘poor’ also contain double vowel sounds.

Triphthongs

Pure vowels Diphthongs

T Jera/ player
let/ o
a1/ ?ime fad/ fire
/31/ boy /ara/ loval
Short vowels Long vowels fav/ h:Uf-t’ Jeua/ lower
/fau/ phone
11/ pin 11/ feet il le /aua/ hour
/e/ ten /a:f car fea/ chair
// bat / 2t/ ball /ua/ poor
(A cup /u:/ boot
/2/ pot / 31/ bird
fu/ book
/a/ about

A consonant sound is one in which the air stream coming out of the lungs is modifi ed in the
mouth cavity by some blockage created by the tongue, lips, teeth, etc. When you say the sound of
‘p’ as in ‘pen’ a blockage is created in the outgoing breath by closing both the lips and thus, a
consonant sound is produced.

Triphthongs
— erd — player
— ar — fire
— 19 — loyal

—ud — lower
— aud — hour

We shall deal with consonant sounds in groups based on the first classification i.e. the way the
sounds are produced. This classifi cation includes;

1. Plosives: /p/, /b/, /t/, /d/, Ik/, /g/.

2. Affricates: /tf/, /d3/.

3. Fricatives: /f/, /v/, 10/, 10/, /s, Iz/, Ifl, I3/, /h/.
4. Lateral: /l/.

5. Frictionless Continuant: /r/.

6. Nasals: /m/, /n/, /y/.

7. Semi-Vowels: /w/, /j/.
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_ Hard Palate

Nasal Cavity ~__ //
il Soft Palate
Teeth Ridge _ L7
Upper Teeth %\_; /// ___Oral Cavity
UpperLip___ = y — | _—Uvula
_ . ol

: LOW$r Ltlfﬂ | Air stream from
ower Teeth™ —— lungs (outgoing)
Tongue

_Wind Pipe
_—_—"Vocal Cords

Organs of speech

Man - men - mean - mien - moon — morn (morning) - mourn (mourning) - moan - mane - main -
mine.

Bat - bet - beet - beat - bit - but - boot - bought - boat - bait - bite.
Hat - heat - hit - hut - hart - hoot - hot - hate - hurt - height.
Fell - fill - feel - full - fool - fall - fail - furl - foil - file.

Pat - pet - pit - Peat - pete - part - put - pot - port - purt.

Sat - set - seat - sit - soot - sort - sought - site - cite - sight.
Red - rede - read - reed - rude - rood - rod - road - raid - ride.
Cap - keep - kip - cup - carp - coop - cop - cope - cape.

Mat - met - meet - meat - moot - moat - mate - mite - might.
Cat - cut - cart - cot - caught - coat - Kate - curt - kite.

Gal - gel - gill - gull - ghoul - gall - goal - gale - girl.

Had - head - heed - hid - hard - hood - hoard - horde - hide.
Bad - bed - bead - bid - bud - bard - board - bade - bird.

Pan - pen - pin - pun - pawn - purl - pearl - pile.

Ate - at - eat - it - art - ought - oats - eight.

Tell - till - tall - toll - tail - tale - toil - tile.

Fat - feet - feat - foot - fought - fate - féte - fight.

Mat - met - meet - moot - moat - mate - mite.

Lad - led - lead - lid - lard - load - laid.

Fan - fen - fin - fun - faun - fern - fine.

Sell - seal - sole - soul - sail - sale - soil.

Let - lit - loot - lot - late - light.

Bast - best - boast - bust - boost - burst.

Bag - beg - big - bug - bog.

Dad - dead - did - deed - died.

Batter - better - bitter - butter.

Deal - dull - doll - dole.

2. The correlation of English and Ukrainian sounds

English letters | Examples

track — mpex, Addie — E00i, canal — xanan
safe — celi, Asia — A3is, matrix — mampuys
salt — conw, ball — 6an, shawl — wane, hall — 3axn
a class — knac, vase — easa, banal — 6ananvrui
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aroma — apomam
climate — krzimam
watch — Jusumucs

b Bob — o6, barber — sapsap, number — romep
buffet — 6ygem, ballet — 6arem, bouquet — Hyxem
crumb — KpuwiKa, Kpuiumu
fagade — ¢hacao, licence — niyensis,
cipher — wudghp, cement — yemenm
Canada — Kanaoa, cholera — xonepa, republic — pecnybnaika, Communist — xomyHicm,
tactic — makmuyHuil (He MaKmMosHuil), tactics — makmuxa,
c democracy — demoxpamis, democratic — demokpamuynuil, democrat — 0eMoKpam
social — coyianvuutl, special — cneyianvruil
duce — dyue (imax.)
scene — cyena
d dog — cobaka ("00e")
pound — ¢yHT, salad — caram
Addie — E09i, Pete — Ilempo
cent — yeum, emblem — embnema, magnet — maenim, embargo — embapeo, especial —
cneyianvHuil,
special — cneyianvuui, specialist — cneyianicm, speciality — cneyianvnicmo, specialty —
e cneyianvuicms, specialise — cneyianizysamucs,
specialisation — cneyianizayis, report — panopm, devil — dusieon, excess — excyec
college — konedorc
reporter — penopmep
Pete — Ilempo
f fact — ghaxm, factual — paxmuunuii, factor — paxmop, faculty — ghaxyremem, 30ibuicmo
gong — 2oHe, garrison — eapHizon
g protegé— npomedice
magic — maeiunut, giant — eueanm, college — konedorc, regime — pesicum
design — ouzatiin, champagne — wamnancoke
haemoglobin — cemoenobin, hero — eepoi, hallo — ano, hobby — xo06i, hall — 3an,
h horizon — copuzonm
ghetto — cemo, discotheque — duckomexa, rhythm — pumm, rthapsody — pancoois
crisis — kpusuc, design — ousatin
April — poc. anpens, captain — kaniman,
i pilgrim — niniepum, trick — mprox, kilo — xino
chief — wedg, relief — pervegh
review — peg 1o, interview — inmepa 1o
j project — npoexm, jury — osctopi, object — 06’exkm, June — poc. urouws, banjo — 6ard;co,
jaguar — seyap, judo — 031000, major — maiiop, jelly — ocene, jazz — oicaz
jota — xoma (manox)
Greek — epex, Greek — epeywviuii, Greece — [ peyis, kilo — kino, provoke — nposokysamu,
banknote — 6banxHoma
k knock-down — noxodayn, knock-out — noxaym, know-how — noyxay, mexnonozis
1 lily — zinis, film — gpinom, parallel — napanens,
gallop — eanon, line — ninis
palm — nanvma, psalm — ncaim
m moment — momenm, diagram — diaepama,
column — konora, moped — moned
Nina — Hira, ton — moxa, monsoon — MycoH
n ring — pune
column — xkonona, hymn — eimn
patrol — nampyns, soloist — conicm, Rome — Pum
mono — moro, Slavonia — Crosenis
crown — kopoHa, clown — kroyn, pound — gpyrum
0 dozen — oworcuna, son — cur, London — Jlonoon, nonooncoxuii
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hammock — camax
do — dissmu, pobumu

pact — naxm, group — epyna, bankrupt — baukpym,
to duplicate ['djHpllkelt] — oyorrosamu, duplicate ['djHpllkqt] — dybaikam, duplicate -

p ['djHpllkelt] — cxoorcuii
pound — ¢hynm; script — wpughm pyxonucnuil, nouepx
corps [kLs] — xopnyc, psychology — ncuxonoeis, pseudonym — ncegdonum
q Iraq — Ipax, discotheque — duckomexa
contract — kommpaxm, contrast — koumpacm, rhyme —puma
r sabre — wabs, metre — memp, theatre — meamp,
factor — haxmop
transit — mpanzum
pass — nac, Paris — Iapuorc, false — gpanvuusui, falsetto — ¢panvyem, post — nouma, nocm,
s monsoon — Mycon, sabre — wabns
Russia — Pocis, sugar — yyxop, confession — xongecis
illusion — inrozin, division — ouegizis
test — mecm, patient — nayienm, chocolate — woxkonao, identity — ioenmuunicme, title —
t mumyi
depot — deno, castle — 3amox
bulletin — 6101emens, musician — mysuxanm,
music — my3uka, musical — myzuunuil,
devaluation — desanvsayis, super — cynep,
neurosis — Hespos
brutal — 6pymanvuui, fruit — ¢ppyxmu, group — epyna, soup — cyn
u buffet — 6yghem
republican — pecnybnixancoxuil, club — ko,
budget — 6r0021cem, trust — mpecm, fund — ¢hono,
pick-up — nixan
business — 6izuec, businessman — 6iznecmen
bury — xoeamu
w howitzer — caybiya, wagon — 6acoH,
Wales — Vensc
shawl — wane
v velvet — gerbsem
Xeres — xepec
xenophobia — xcenogobus, xylophone — kcenoghon
expert — excnepm, expertise — excnepmusza, experiment — excnepumenm, excess — excyec
X
experimentation — excnepumenm,
experimental — excnepumenmanvruil,
syntax — curmakcuc, matrix — mampuys
exam, examination — ex3ameH
cypress — Kinapuc
y story (history) — icmopisa
Yemen — Hewen, yak — sax
z zenith — 3enim, Zionist — cionicm, jazz — dxcas,
ZinC — YuHK
ch chance — manc, champion — vemnion
echelon — ewenon, machine — mawuna
cholera — xonepa, mechanic — mexanix,
school — wxona
yacht — sixma
sh shawl — wane
dg budget — 6r001cem
atmosphere — ammocgepa, phase — ¢paza, thermodynamic — mepmoounamixa,
ph triumph — mpuymgh
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squadron — eckadpon, equator — ekeamop, equivalent — exgisarenm, banquet — 6ankem
qu bouquet — 6yxem, parquet — napxem, unique — ynikanivHuil, technique — mexnirxa

gu guide — 2i0, guarantee — eapanmyseamu,
dialogue — dianoe

author — asmop, orthodox — opmodokcanvuuil,
th athlete — amnem, pathos — nagpoc, myth — mich

this — yeu

asthma — acua
ck track — mpex, hammock — eamax
gh daughter — douxa

3. The problem of meaning of sounds: sound symbolism.

The modern direction of linguistics, sound symbolism (which shows that every sound has a
semantic motivation, that is, every sound carries a meaning [Zhuravlev, 1974, 1981]), irrefutably
testifies to the presence of hidden semantics in the sphere of verbal and non-verbal signals. Images
also have a similar characteristic, since, as research shows, people give similar sets of qualities
when characterizing images, when geometric figures are endowed with rigidly correlated complexes
of properties that are realized as emotional-evaluative properties [Artemieva, 1980] and appear as
"semantic invariants" [Bakhtiyarov, 1997]

4. Rules of reading

Asia, air-plane, safe, facade, major,

container, contain, cock-tail, tail, raid, trainer
time, style, nylon, good-bye, type.

me, scene, procedure, extreme

meeting, goal-keeper, keep, speedometer, speed.
please, repeat (repetition), dealer, speak, speaker.
zone, tone, telephone, so, no.

tube, tune, Union, Ukraine, Susan, student.
rule, June, resolution, illusion, rudiment

apple, bat, batsman, cat, map, battle, barracks
letter, red, collect, collection

not, bottle, stop, cough

nut, cutter, pump, bus, vulgar, rum, rugby

sit, pit, six, mist (mystical mist), finish

system, mystery, symmetry, symbol, crystal.

put, bush, pull-over, pull, sugar, bulletin.
look, room, good, soot, book

(atr

tar, army, arm, cart, bar, park.
(o+r)

nor, pop-corn, corn, lord, cord, more, form,
(e+r) (i+r)(u+r)

term, mercy, German, nerve, sperm.

firm, confirm, affirm, girl, sir.

curve, furniture, turn, surfing, turbine.

declare, rarity , rare, prepare, compare.
there, where

here, sphere, atmosphere.
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beer, pioneer, career.

hear, year, dear, spear.

really, reality, realism, theatre

fire, admire (admiral), inspire (inspiration, aspirant)
secure, security, curiosity, curious

poor, moor, doer (do + er + doer))

tour, tourist, tournament

house, blouse, resound, sound.

flower, brown, knock-down, down, now.
join, joint, point, soil, toil

toy, boy, royal,

vision, visual, delusion, provision,
Zhytomyr, zhytychy

sabotage, mirage, garage,

closure, measure, embrasure.

strange, gymnast, college, privilege.
porridge, bridge, budget.
June, jazz, January, juice, jam

she, shape, shawl.
revolution, constitution, evacuation
academician, musician, electrician.

chance, change, cherry, cheese, teacher
culture, picture, nature, legislature, manufacture, furniture

this, father, mother, brother.

cathode, myth, pathos, athlete, enthusiasm, theses, thermal

5. Stress and intonation in English

When we pronounce a word having more than one syllable, we speak these syllables with a
variation in the breath force. Some syllables of a word are more prominent (pronounced more
loudly) while others are uttered with weak force of breath. The syllables which are uttered with
greater force of breath are called stressed syllables. Thus, we can say that stress is the degree of
force used to pronounce a syllable.

As has already been described, there are no fixed rules governing the stress pattern of
different words. Therefore, it is advisable to consult a good dictionary to fi nd out the correct stress
pattern in words.

1 Words beginning with weak syllables are stressed on the root word, e.g. : ajbroad, ajlone,
be|cause, be|low (Note: The ‘basic’ words are called the ‘root’ words.)

2 When the verb suffixes — ed, — es, and —ing are added to the words, the stress (also known as
accent) remains on the same syllable

3 When we add the suffi xes —age, -ance, -en, -er, -ess, -ful, -hood, -ice, -ish, -ive, -ly, -ment, -
or, -ship, -ter, - ure, and — zen at the end of words the accentual pattern does not change

4 Words ending in —ion take stress on second from the last syllable, e.g. : admilration,
appli|cation, deco|ration

5 Words ending in —ity take the accent on the second syllable from the last, e.g. : a|bility ,
calpacity, elecltricity,

6 Words ending in —ic, —ical, —ically, —ious, —al, —ially are accented on the syllable preceding

We also notice in the above list of words that vertical lines are marked both above the syllable
and below the syllable. The vertical line above the syllable indicates primary stress while the
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vertical line below the syllable points out the secondary stress. Thus, we can conclude that there are
two types of stress. These are:

Primary stress The syllable which gets the maximum breath force or stress in a word is said
to have primary stress. This is indicated by putting a vertical bar above and before the syllable
which is stressed ( ).

Secondary stress The other stressed syllables of the words pronounced with lesser breath
force than the primary syllable are said to have secondary stress. This is indicated by putting a

vertical bar below and before the syllable which is stressed ( <). Besides the syllables which receive
the primary and secondary stresses, there may be other syllables which are uttered without any
stress. These are called unstressed syllables

Stress in compound words Words composed of two separable words are called compound
words. There may or may not be a hyphen between them. In compound words generally the stress is
on the fi rst word or at the beginning. Read the following compound words and note that the stress
in them falls on the first part. ’lackbird, ‘blackboard, ‘rain-coat, ‘postman, ’school-bus, |’ailbag,
‘footprint, ‘bathroom, ‘lampshade, ‘sandbox.

1 There are some compound words in which the stress is on the second part e.g.: her’self,
what|ever, them’selves.

2 There are some compound words in which the stress is on both the parts of the word e.g.:
‘after’noon, ‘home-‘made, ‘good-’looking, ‘bad-‘tempered. Note: In the noted words above both
the parts of words are stressed but the primary stress is on the second part of the word.

Stress in Phrases

A phrase is a group of words which forms a part of a sentence and adds some meaning to it.
However, this meaning is not complete by itself. Read the following phrases and note the
words/syllables which are stressed. Buy him one, Pay for it, Send us one, Think of it, Answer me,
Go away, Can you come? Cup of tea, As you like, Do it now, Not at all, Talk to him, That’s
enough, Thank them please, Ought to know, Wait a bit, Show me one, What’s the time?, Put them
down, Take them all, A railway engine, A shoe repairer, Another question, Can’t have seen them, A
cup of cocoa, Think it over, A clever answer, A pretty picture, Do it again, Over the hills, Not
before eight, Couldn’t believe it, Order it for them, Dinner at eight, Difference between them,
Talking about you, Writing about it.

Stress in Sentences

A sentence consists of a number of words arranged in a systematic order and conveys some
meaning. In sentences we find that all the words are not spoken with the same force of breath. Some
words stand out from others because they receive greater force of breath. The words which receive
greater force of breath are called stressed words. The words that are stressed are usually the words
that the speaker thinks are the more important for communicating the meaning.

Rhythm

Rhythm denotes the element of music in speech which is produced by the arrangement of
stressed and unstressed words in sentences. In English speech when words are combined to form
sentences the stressed syllables tend to occur at regular intervals. Thus, the time interval between
beginnings of strong (stressed) syllables is roughly the same. The unstressed syllables between the
two stressed syllables are reduced. This feature gives rhythm to English speech. To understand this
let us read the sentence given below: |This is the |house that |Jack |built. In this sentence the stressed
syllables are: ‘house’, ‘Jack’ and ‘built’. In sentences generally the content words carry the stress (
e.g. nouns, main verbs, adjectives, adverbs, etc.). The time gap between the stressed syllables
should be roughly the same when we say this sentence. Poems and nursery rhymes can help us to
practise rhythm in English speech (which is not confined to poems, but characterizes all speech in
English).

’Jack and “Jill ‘went up the ‘hill,
To ‘fetch a “pail of ‘water,
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‘Jack fell ‘down and ‘broke his ‘crown,

And ‘Jill came ‘tumbling ‘after.

‘One, ‘two, ‘three, ‘four, ‘five. ‘Once I, ‘caught a ‘fish a’live.
‘Six, ‘seven, ‘eight, nine, ‘ten. ‘Then I ‘let it ‘go a’gain.
‘Why ‘did you ‘let it ‘go? Be’cause it ‘bit my ‘finger, ‘so.
‘Which ‘finger ‘did it ‘bite ? The ‘little ‘finger ‘on the ‘right.

Intonation Patterns Intonation refers to pattern of pitch in a sentence. When we hear
someone speaking we realize that he does not speak on the same note. We notice variation in the
pitch of his voice. Sometimes his pitch rises and at other times it falls. This pattern of variation in
the pitch of voice is called intonation. There are mainly two types of intonation patterns followed in
English language. These are:

a. Falling tone: indicated by the symbol ™,

b. Rising tone: indicated by the symbol b s
Falling intonation pattern The tone in these sentences usually falls before the last
word/segment of utterance. This is used:

In ordinary statements:

It's lseven o' & clock.

The! milkman hasn’t & come.
| didn’t & do it.
The water is & cold.

The lpostman was A looking for you.

In questions beginning with the question words — what, when, where, how etc. — when
asking for information in a matter-of-fact manner.

'Why did you ~, do it?

'Where are they “ going?
How do they 4 come here?
'When are they “, shifting?

'What's the g time?

'What do you like g best?

~

How are ™4, you?
Who's lcoming ™S with me?
Why don't you ™S4 listen?

When can you “Sa. come?
In commands
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IDo as | ™, say.
IShut the ™Sa. door.
IGoa Sa way.

ISit ™a. down.

IBring a ‘glass of & water.

In tag questions

It's alovely day, ™, isn'tit?

You can lswim well, ™4, can't you?

He has a 'lot of books, ™4, hasn’t he?

He didn't lcome, ™, did he?

You're there, ™, aren't you?

This is the one you asked for, ™S4, isn't it?
You're not going to play, ™. are you?

To'morrow is 'Monday, ™, isn’tit?

Rising intonation patterns Here the voice rises towards the end of the sentence. It is used in
the following cases:

Incomplete utterances

It’s lseven o’ ~7 clock (but the milkman hasn’t come yet)
The lhouse is ~¥ empty (for many years in the past)
When I 'reached -7 there (he had left)

In questions which demand an answer in ‘yes’ or ‘no’

Are 'they ¥ going?

Will lhe be ¥ there?

IHave 'they ¥ done it?

s she ~* studying?

IHas he 7 started?

IHave you 'heard the A news?
IDo you 7 know?

IMay | A7 try?

ICouldn’t you ¥ ask?
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IAren’t you ¥ well?
ICan you do it ¥ now?
IDaes it ~¥ work?
IAre you 7 ready?
IDid he ~¥ enjoy it?
In questions which begin with the question words but said in a polite or friendly manner.

It is also used when we politely ask a person to repeat the information which we have not
clearly heard or understood, e.g.

A: They are coming from Delhi ~¥ tomorrow.

B: When are they el coming? (Asking for repetition)
How is your 7 sister?

'Why didn’t you 'come to the ~ party?

'What is 'wrong with ¥ you?

'When’re you ~~* coming?

In polite requests:

'Would you lopen the ~¥ door?

IMay | 'have your ~* pen?

'Would you 'mind 'giving me your ~¥ pencil?
Will you 'sit ~* down?

IPlease sit ~ quietly.

In subordinating clauses (but falling tone is used in the main clauses as shown below).

'When he ~¥ came I lasked him to A wait.
Inl spite of the A7 rain they all lcame as they had A promised.
IIf you ~ like I will 'send the A car for you.

ISince you re A fuse help | must do it all ™A alone.

4

\When you are .~ ready we can A go.

Conclusions.

We must differentiate word stress and tone stress.

These stresses are changeable.

Not only tone stress can change, but word stress aslo. Let us have examples.

Actually she is a Japanese. (stress is on the last syllable)
A Japanese ship owner. (stress is on the first syllable)
I thought she was Japanese. (we have no stress since she is stressed)
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Lecture 4.
Etymology and varieties of English

Plan

1. Borrowings as a way of enlarging the vocabulary of a language.
2. Words of native origin.

3. Borrowings in the English language.

4. Assimilation of borrowings.

5. Standard English. National variants and local dialects.

6. American English.

Recommended Reading

. Bonkosa JI.M. TeopernuHa rpamMaTvika aHTJINACEKOT MOBHU: CydacHUM miaxin. HaBuanpHuit
nocioauk. K.: Ocita Ykpainu, 2010. 256 c.

. Konecauk O.C., I'apamyk JI. A., I'apamryk K. B. Teopernuna doHeTHKA aHTIIIHCHKOTI MOBH :
HaBYAJIbHUN MOCIOHMK Ui CTYAEHTIB (aKylbTeTiB 1HO3eMHUX MOB. JXutomup : Bun-so
KAV imeni IBana @panka, 2015. 226 c.

ConogiioBa JI. ®@. CuixoBcbka, I. E. Teopis cydacHoi anrmidicbkoi MoBU. HaBuambHO-
MeToauyHui nocioHuk. Kutomup: Bumn-so XKV im. IBana ®@panka, 2014. 232 c.
Optional

. Bep6a JL.I'. TlopiBHsJIbHA JIEKCHKOJIOTISI aHTIIIHCHKOT Ta yKpaiHChkoi MOB. Binnawmis: Hosa
kumra, 2003. 160 c.

. CydacHa ykpaiHChKa jiTeparypHa MoBa: 3a penakuieo I'pumenka A. II. Kwuis: "Buma
mkona", 2002. 327 c.

. Crystal D. The Cambridge Encyclopedia of The English Language. Cambridge: Cambridge
University Press, 2005. 499 p.

Internet resources:

. bibmioreka JXKuTOMUPCHKOTO AepKaBHOTO yHiBepcuTeTy iMmeHi IBana ®dpanka: pexum
noctyny: http://irbis.zu.edu.ua/cgi-bin/irbis64r 11/cgiirbis_64.exe

. HamionanpHa 6ibmioTeka Ykpainu imeni B.l.BepHaacbkoro: pexum  JIOCTymy:
http://nbuv.gov.ua/node/554

. British Council. — [EnextponHMit pecypc]: — Pexum JTOCTYIY:
http://learnenglishkids.britishcouncil.org/en/

1. Borrowings as a way of enlarging the vocabulary of a language.

The most characteristic feature of English is its mixed character. While it is wrong to speak of

the mixed character of the language as a whole, the composite nature of the English vocabulary
cannot be denied.

Native words — are the words of Anglo-Saxon origin brought to the British Isles from the

continent in the 5th century by the Germanic tribes — the Angles, the Saxons and the Jutes.

Borrowing is the word formation process in which a word from one language is borrowed

directly into another language.

Borrowing can be understood as:
1) the process of adopting words from other languages and
2) the result of this process.
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algebra — Arabic
cherub — Hebrew
galore — Irish
murder — French
pizza — Italian

Not only words, but also wordbuilding affixes were borrowed into English (-able, -ment, -ity).
Some wordgroups, too, were borrowed in their foreign form (coup-d'etat, vis-a-vis).

In the second meaning the term borrowing is also used to denote translation-loans, or loan-
translations (kayibku) — the words and expressions formed from the language material under the
influence of some foreign words and expressions, e.g.:

mother tongue < L. lingua materna, it goes without saying < Fr. cela va sans dire,

wall newspaper < Russ. cTenraszera.

2. Words of native origin

Words of native origin consist for the most part of very ancient elements — Indo-European,
Germanic and West Germanic cognates. The bulk of the Old English word-stock has been
preserved, although some words have passed out of existence.

The Anglo-Saxon stock of words makes 25-30% of the English vocabulary.

Almost all of them belong to very important semantic groups, among them form-words:

- auxiliary and modal verbs: shall, will, should, would, must, can, may;

- pronouns: I, you, he, my, your, his, who, whose;

- prepositions: in, out, on, under;

- numerals: one, two, three, four, etc.;

- conjunctions: and, but, till, as.

Notional words of Anglo-Saxon origin:

- parts of the body: head, hand, arm, back;

- members of the family and closest relatives: father, mother, brother, son, wife;

- natural phenomena and planets: snow, rain, wind, frost, sun, moon, star;

- animals: horse, cow, sheep, cat;

- qualities and properties: old, young, cold, hot, heavy, light, dark, white, long;

- common actions: do, make, go, come, see, hear, eat.

Native words are highly polysemantic, stylistically neutral, enter a number of phraseological
units.

3. Borrowings in the English language

In its 15 century long history the English language has come in long and close contact with
several other languages, mainly Latin, French and Old Norse (or Scandinavian).

The great influx of borrowings from these sources can be accounted for by a number of
historical causes.

Due to the great influence of the Roman civilization Latin was for a long time used in
England as the language of learning and religion, e.g.: absolute < absolutus, arm < armare, autumn
< autumnus, beast < bestia, calculate < calculus, habit < habitum, intelligence < intelligentia,
machine < machina, number < numerum, propaganda <propagare, recommend < recomendare,
sentence < sentential, square < quadrus.

Old Norse was the language of the conquerors who were on the same level of social and
cultural development and who merged rather easily with the local population in the 9th, 10th and
the first half of the 11th century. Examples of Scandinavian borrowings are: anger < anger, angr
(rope, meuans), fellow < fellawe, felagi (ToBapum), fit < fitten, fitja (BmamroByBaTh), fro < fro, fra
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(ot, u3), hap < hap, happ (Bunanok, Be3inus), hit < hitten, hitta (momamatu B 1ine), leg < leg, leggr
(aora), low < low, lagr (Hu3bKwmii), swain < swayn, sveinn (ximomuuk), sky < skye, sky (xmapa,
He0o), skill < skile, skil (maiicrepnicts), take < taken, taka (Oparm), they < they (Bonm), want <
want(e), vant (Opak 90orocs).

French (to be more exact its Norman dialect) was the language of the other conquerors who
brought with them a lot of new notions of a higher social system — developed feudalism, it was the
language of the upper classes, of official documents and school instruction from the middle of the
11th century to the end of the 14th century: action < accioun, accusation < accusacioun, agreable <
agreable, arms < armes, baron < baron, baroun, chamber < chambre, chivalry < chyval(e)rie, crown
< coroune, duke < duk, empress < emperesse.

4. Assimilation of borrowings

Assimilation — is the process of adaptation of foreign words to the norms of the language.
Types of assimilation:

phonetic,
grammatical,
lexical.

Completely assimilated words do not differ from the native ones in pronunciation, spelling,
frequency, semantic structure and sphere of application. It is difficult to distinguish them from
words of Anglo-Saxon origin, e.g.: pupil, master, city, river, window, dish, box. The majority of
early borrowings have acquired full English citizenship.

Partly assimilated loan words fall into subgroups:

- words not assimilated semantically, e.g.: sari, sombrero, shah, radja;

- loan words not assimilated grammatically, e.g. nouns borrowed from Latin or Greek
preserve their original plural inflexion:

phenomenon - phenomena, addendum - addenda, radius - radii, antenna - antennae;

- loan words not assimilated phonetically: communique, chaussee, cafe; machine, cartoon,
police; bourgeois, camouflage, prestige, regime, sabotage, memoir/(Fr.); spits (G.); pneumatics,
psychology, Ptolomey (Gr.);

- loan words not completely assimilated graphically/phonetically: ballet, buffet (to buffet),
corps, cafe, cliche, bouquet, brioche (Fr).

Completely unassimilated words, or barbarisms, e.g.: addio, ciao (It.), af-fiche (Fr.) —
“placard”, ad libitum (Lat.) — “at pleasure”.

5. Standard English. National variants and local dialects.

There are historical, social, cultural, and regional varieties of English.

Standard English is the official language of Great Britain used in its literary form. Regional
varieties possessing a literary form are called national variants. Local dialects are varieties of
English peculiar to some districts and having no normalized literary form. In Great Britain there are
two variants, Scottish English and Irish English, and five main groups of dialects: Northern,
Midland, Eastern, Western and Southern. Every group contains several (up to ten) dialects. The
local dialects are used mainly by the rural population and only for the purposes of oral
communication. Local distinctions are more marked in pronunciation, less conspicuous in
vocabulary and insignificant in grammar. The British local dialects are traced back to Old English
dialects. Numerous and distinct, they are characterized by phonemic and structural peculiarities.
One of the best known Southern dialects is Cockney, the regional dialect of London. This dialect
exists on two levels: as spoken by the educated lower middle classes and as spoken by the
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uneducated. In the first case Cockney is a regional dialect marked by some deviations in
pronunciation but few in vocabulary and syntax. In the second case it differs from Standard English
not only in pronunciation but also in vocabulary, morphology and syntax. The Scottish Tongue and
the Irish English have a special linguistic status as compared with dialects because of the literature
composed in them. The name of Robert Burns, the great national poet of Scotland, is known all over
the world. The poetic features of Anglo-Irish may be seen in the plays by J.M.Synge and Sean
O'Casey.

English is the national language of England proper, the USA, Canada, Australia and New
Zealand. Hence, there exist five national variants: British English (BE), American English (AE),
Canadian English (CnE), Australian English (AuE), New Zealand English (NZE).

These five varieties of English are national variants of the same language, because their
structural peculiarities, especially their word-formation system, syntax and morphology, as well as
their word-stock and phonetic system are essentially the same. The main lexical differences of these
variants from Standard English (General English) are connected with the lack of equivalent
lexical units in one of them, divergences in the semantic structure of polysemantic words and
peculiarities of usage of some words on the British Isles and in the named countries. The historic
causes of the deviations in lexis are based on the fact of exporting the language of the mother
country on a certain date of colonization.

The existing cases of difference between regional lexis and General English are classified
into several groups:

. cases when different words are used for the same denotatum,
. cases when the semantic structure of a partially equivalent word is different,
. cases when otherwise equivalent words are different in distribution,
4. it sometimes happens that the same word is used with some difference in emotional and
stylistic colouring,
5. there may be a marked difference in frequency characteristics.
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Special words used in these variants are called: Briticism, Americanism, Canadism,
Australianism, Newzealandism. They have no equivalents in General English, and they mostly
belong to the following semantic groups: flora and fauna, trades and agriculture, names of the
inhabitants of the country and the geographical names, everyday life, customs and traditions,
historical events. Every national variant includes words from the language(s) of the native
population.

6. American English.

The variety of English spoken in the USA has received the name of American English. The
term variant or variety appears most appropriate for several reasons. American English cannot be
called a dialect although it is a regional variety, because it has a literary normalized form called
Standard American, whereas a dialect has no literary form. Neither is it a separate language, as
some American authors, like H.L.Mencken, claimed, because it has neither grammar nor
vocabulary of its own.

An americanism — is a word (set expression) peculiar to the English language as spoken in the
USA. E.g. cookie 'a biscuit'; frame house 'a house consisting of a skeleton of timber, with broad or
shingles laid on"; frame-up 'a staged or preconcerted law case'; guess 'think'; store 'shop'.

A general and comprehensive description of the American variant is given in Prof. A.D.
Shweitzer's monograph. An important aspect of his treatment is the distinction made between
americanisms belonging to the literary norm and those existing in low colloquial and slang. The
difference between the American and British literary norm is not systematic. The American variant
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of the English language differs from British English in pronunciation, some minor features of
grammar, but chiefly in vocabulary.

The historic causes of the deviations. American English is based on the language imported to
the new continent at the time of the first settlements, that is on the English of the 17th century. The
first colonies were founded in 1607, so that the first colonizers were contemporaries of
Shakespeare, Spenser and Milton.

Words which have died out in Britain, or changed their meaning may have survived in the
USA. Thus, I guess was used by Chaucer for / think. For more than three centuries the American
vocabulary developed more or less independently of the British stock and was influenced by the
new surroundings.

The early Americans had to coin words for the unfamiliar fauna and flora. Hence there
appeared bull-frog 'a large frog', moose (the American elk), oppossum, raccoon - (an American
animal related to bears), for animals; and corn, hickory, etc. for plants. The settlers also had to find
names for the new conditions of economic life: back-country 'districts not yet thickly populated’,
back-settlement, backwoods 'the forest beyond the cleared country', backwoodsman 'a dweller in the
backwoods'. The opposition of any two lexical systems among the variants described is of great
linguistic and heuristic value because it furnishes ample date for observing the influence of extra-
linguistic factors upon the vocabulary. American political vocabulary shows this point very
definitely: absentee voting Voting by mail', dark horse 'a candidate nominated unexpectedly and not
known to his voters', to gerrymander 'to arrange and falsify the electoral process to produce a
favorable result in the interests of a particular party or candidate', all-outer 'an adept of decisive
measures'.

Many of the foreign elements borrowed into American English from the Indian dialects or
from Spanish penetrated very soon not only into British English but also into several other
languages, Russian not excluded, and so became international. They are: canoe, moccasin squaw,
tomahawk, wigwam, etc., and translation loans: pipe of peace, pale-face and the like, taken from
Indian languages. The Spanish borrowings like cafeteria, mustang, ranch, sombrero, etc. are very
familiar to the speakers of many European languages.

As to the toponyms, for instance, lowa, Kansas, Michigan, Missouri, Utah (all names of
Indian tribes), or other names of towns, rivers and states named by Indian words, it must be borne in
mind that in all countries of the world towns, rivers and the like show in their names traces of the
earlier inhabitants of the land in question.

Another big group of peculiarities as compared with the English of Great Britain is caused by
some specific features of pronunciation, stress or spelling standards, such as [ae] for [a:] in ask,
dance, path, etc., or [e] for [ei] in made, » day and some others. The American spelling is in some
respects simpler than its British counterpart, in other respects just different. The suffix -our is
spelled -or, so that armor and humor are the American variants of armour and humour. Altho stands
for although and thru for through.

The examples below illustrates some of the other differences but it is by no means exhaustive.

British spelling American spelling

cosy cozy
offence offense
practice practise
Jjewellery Jjewelry
travelling traveling
thralldom thraldom
encase incase
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In the course of time with the development of the modern means of communication the lexical
differences between the two variants show a tendency to decrease. Americanisms penetrate into
Standard English and briticisms come to be widely used in American speech. It was, for instance,
customary to contrast the English word autumn with the American fall In reality both words are
used in both countries, only autumn is somewhat more elevated, while in England the word fall is
now rare in literary use, though found in some dialects and surviving in set expressions: spring and
fall, the fall of the year are still in fairly common use. Cinema and TV are probably the most
important channels for the passage of americanisms into the language of Britain and other
languages as well: the Germans adopted the word feenager and the French speak of automatization.
The British term wireless is replaced by the Americanism radio. The jargon of American film-
advertising makes its way into British usage; i.e. of all time (in «the greatest film of all time»). The
phrase is now firmly established as standard vocabulary and is applied to subjects other than films.
The personal visits of writers and scholars to the USA and all forms of other personal contacts bring
back americanisms.

The existing cases of difference between the two variants are conveniently classified into:

1) Cases where there are no equivalent in British English - drive-in 'a cinema where you can
see the film without getting out of your car' or 'a shop where motorist can buy things staying in the
car'; dude ranch 'a sham ranch used as a summer residence for holiday-makers from the cities'.

The noun dude was originally a contemptuous nickname given by the inhabitants of the
Western states to those of the Eastern states. Now there is no contempt intended in the word dude. It
simply means 'a person who pays his way on a far ranch or camp”.

2) Cases where different words are used for the same denotatum, such as can, candy, mailbox,
movies, suspenders, truck in the USA and tin, sweets, pillar-box (or letter-box), pictures or flicks,
braces and lorry in England.

3) Cases where the semantic structure of a partially equivalent word is different. The word
pavement, for example, means in the first place 'covering of the street or the floor and the like made
of asphalt, stones or some other material'. The derived meaning is in England 'the footway at the
side of the road. The Americans use the noun sidewalk for this, while pavement with them means
'roadway'.

4) Cases where otherwise equivalent words are different in distribution. The verb ride in
Standard English is mostly combined with such nouns as a horse, a bicycle, more seldom they say
to ride on a bus. In American English combinations like a ride on the train, to ride in a boat are
quite usual.

5) The same word is used in American English with some difference in emotional and stylistic
colouring. Nasty, for example, is a much milder expression of disapproval in England than in the
States, where it was even considered obscene in the 19th century. Politician in England means
'someone in polities', and is derogatory in the USA.

6) There may be a marked difference in frequency characteristics. Thus, #time-table which
occurs in American English very rarely, yielded its place to schedule.

This question of different frequency distribution is also of paramount importance if we wish to
investigate the morphological peculiarities of the American variant. Practically speaking the same
patterns and means of wordformation are used in coining neologisms in both variants. Only the
frequency observed in both cases may be different. Some of the suffixes more frequently used in
American English are: -ee (draftee 'a young man about to be enlisted),- ettte (tambourmajorette 'one
of the girl drummers in front of a processionl), -dom and -ster, as in roadster 'motor-car for long
journeys by road' or gangster dom. American slang uses alongside the traditional ones also a few
specific models, such as verb stem + -er + adverb stem + -er: e.g. opener-upper 'the first item on the
programme' and winder-upper 'the last item, respectively. It also possesses some specific affixes
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and semi-affixes: -o, -eroot ~aroo, -sie/sy, as in coppo 'policeman', fatso na fat man', bossaroo
'boss', chapsie 'fellow’.

The trend to shorten words and to use initial abbreviations is even more pronounced than in
the British variant. New coinages are introduced: in advertisements, in the press, in everyday
conversatiori; soon they fade out and are replaced by the newest creations. Ring Lardner, very
popular in the 30's, makes one of his characters, a hospital nurse, repeatedly use two enigmatic
abbreviations: G.F. and B. F.; at last the patient asks her to clear the mystery,

«What about Roy Stewart? » asked the man in bed.

«Oh, he's the fella I was telling you abouty said Miss Lyons,

«He'smy G. F.”s B.F.»

«May be I'm a D.F. not to know, but would you tell me what a B.F. and G.F. are?»

«Well, you are dumb, aren't you? » said Miss Lyons, «A G.F, that's a girl friend, and a B.F. is
a boyfriend. I thought everybody knew that.»

Particularly common in American English; are verbs with the hanging postpositive. They say
that in Hollywood you never meet a man:, you meet up with him, you do not study a subject but
study up on it. In British English similar constructions serve to add a new meaning. The lexical
peculiarities of American English are an easy target for ironical outbursts on the part of some
writers, John Updike is mildly humorous. His short poem «Philological» runs as follows:

The British puss demurely mews;
His transatlantic kin meow,

The kine in Minnesota moo;

Not so the gentle Devon cows:

They low,

As every schoolchild ought to know.

Conclusions.

Although not sufficiently great to warrant American English the status of an independent
language, it is considerable enough to make a mixture of variants sound unnatural, so that students
of English should be warned against this danger.

The American English, apart from British English, is not the only existing variant. There are
several other variants - where difference from the British standard is normalized.

They are Australian English, Canadian English, New Zealand English. Each of them has
developed a literature of its own, and is characterized by peculiarities in phonetics, spelling,
grammar and vocabulary. The vocabulary of all the variants is characterized by a high percentage of
borrowings from the language of the people who inhabited the land before the English colonizers
came.

Many of them denote some specific realia of the new country: local animals, plants or weather
conditions, new social relations, new trades and conditions of labour. The local words for new
notions penetrate into the English language and later on may become international, if they are of
sufficient interest and importance for people speaking other languages. The term international
words is used to denote words borrowed from one language into several others simultaneously or at
short intervals one after another.
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Lecture 5.
Phraseological, stylistic and grammatical peculiarities of
English

Plan
1. The problem of the definition of phraseological units.
2. Classification of phraseological units
3. Lexico-stylistic layers of the English vocabulary.
4. The grammatical meaning, the grammatical form, the grammatical paradigm.
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1. The problem of the definition of phraseological units — idioms.

Phraseological units are habitually defined as non-motivated word-groups that cannot be freely
made up in speech but are reproduced as ready-made units; the other essential feature of
phraseological units is stability of the lexical components and grammatical structure. Unlike
components of free word-groups which may vary according to the needs of communication,
member-words of phraseological units are always reproduced as single unchangeable collocations.
E.g., in a red flower (a free phrase) the adjective red may be substituted by another adjective
denoting colour, and the word-group will retain the meaning: "the flower of a certain colour". In the
phraseological unit red tape (6ropoxpamuuni memoou) no such substitution is possible, as a change
of the adjective would cause a complete change in the meaning of the group: it would then mean "s
tape of a certain colour". It follows that the phraseological unit red tape is semantically non-
motivated, i.e. its meaning cannot be deduced from the meaning of its components,

and that it exists as a ready-made linguistic unit which does not allow any change of its lexical
components and its grammatical structure. Grammatical structure of phraseological units is to a
certain degree also stable:

red tape — a phraseological unit;

red tapes — a free word-group;

to go to bed — a phraseological unit;
to go to the bed — a free word-group.

Still the basic criterion is comparative lack of motivation, or idiomaticity of the phraseological
units. Semantic motivation is based on the coexistence of direct and figurative meaning.

2. Classification of phraseological units

Taking into consideration mainly the degree of idiomaticity phraseological units may be classified
into three big groups. This general classification was first suggested by Acad. V. V. Vinogradov.
These groups are:

— phraseological fusions (3powents),

— phraseological unities (eorocmi),

— phraseological collocations (crosocnonyuenns), or habitual collocations.

Phraseological fusions are completely non-motivated wordgroups. The meaning of the components
has no connection at least synchronically with the meaning of the whole group. Idiomaticity is
combined with complete stability of the lexical components and the grammatical structure of the
fusion,

E.g.:to kick the bucket — BMuparu,

at sixes and sevens — B 0eCIOPAJIKY,

to see the elephant — mi3HATH KUTTS,

to go for a song —poaaTH 3a Oe31liHb,

ball and chain — 3akoHHa JpyXUHA,

a mare's nest — HICEHITHHULI,

to talk through one's hat — TOBOpUTH HICEHITHUIIIO,

white elephant — 006y3a.

Phraseological unities are partially non-motivated word-groups as their meaning can usually be
understood through (deduced from) the metaphoric meaning of the whole phraseological unit,

e.g.to skate on thin ice — pusukyBartu,

to turn over a new leaf — movyatu HOBe XUTTH,
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to be in smb's shoes — OyTu Ha UnoMych MicIli,

as busy as a bee — ryxe 3aifHATHH,

as cool as a cucumber — X0JI0THOKPOBHHH,

green light — 3enena Bynuus.

Phraseological unities are usually marked by a comparatively high degree of stability of the lexical
components and grammatical structure. Phraseological unities can have homonymous free phrases,
used in direct meanings.

E.g.:to skate on thin ice — to skate on thin ice (to risk);

to wash one's hands off dirt — to wash one's hands off (to withdraw from participance);

to play the first role in the theatre — fo play the first role (to dominate).

There must be not less than two notional wordsin metaphorical meanings.

Phraseological collocations are partially motivated but they are made up of words having special
lexical valency which is marked by a certain degree of stability in such word-groups. In
phraseological collocations variability of components is strictly limited. They differ from
phraseological unities by the fact that one of the components in them is used in its direct meaning,
the other — in indirect meaning, and the meaning of the whole group dominates over the meaning of
its components. As figurativeness is expressed only in one component of the phrase it is hardly felt.
E.g.:to pay a visit, tribute, attention, respect;

to break a promise, a rule, news, silence;

to meet demands, requirement, necessity;

to set free; to set at liberty;

to make money, journey;

to fall ill.

The structure V + N (momonnenue) is the largest group of phraseological collocations.

Structural classification of phraseological units.

Phraseological units may be defined as specific word-groups functioning as word-equivalents; they
are equivalent to definite classes of words. The part-of-speech meaning of phraseological units is
felt as belonging to the word-group as a whole irrespective of the part-ofspeech meaning of
component words. Comparing a free word-group,

e.g. a long day and a phraseological unit, e.g. in the long run, we observe that in the free word-
group the noun day and the adjective long preserve the part-of-speech meaning proper to these
words taken in isolation. The whole group is viewed as composed of two independent units (A +
N). In the phraseological unit in the long run the part-of speech meaning belongs to the group as a
single whole. In the long run is grammatically equivalent to single adverbs, e.g. finally, firstly, etc.
So we distinguish set-expressions that are nominal phrases, functioning like nouns,
e.g.:Jack-of-all-trades — maiicTep Ha BCi pykH,

ways and means — crioco6u, 3acoou,

Baker's dosen — yopToBa a1oKnHa,

a thorn in the flesh — 611EMO Ha o1,

skeleton in the cupboard — cimeliHa TaeMHHUIIS;

verbal phrases, functioning like verbs:

to take the bull by the horn — nisTu pimyue,

to know the ropes — 3HaTH BC1 X011 U BUXOIH,

to flog a dead horse — BuTpayatu yac BIycry,

to put a finger into every pie — coBaTHCh Yy BC1 CIIpaBH,
to have a finger in the pie — punble y mymky
adjectival phrases, functioning like adjectives:

(as) cool as a cucumber — X010 THOKPOBHUH,

(as) poor as a church mouse — nyxe 6inHuUH,
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(as) good as gold — 3on0THii (PO TUTUHY);

adverbial phrases, functioning like adverbs;
in a trice — BMUTb,

before you can say «Jack Robinson» — BMHTB,
by hook or by crook — Oynb-sikumu 3acobamu,

prepositional and conjunctional phrases:
as long as;

as well as;

in spite of; (spite — 31icTh, T0CanA)

as soon as;

interjectional phrases:

well, I never! — xTo 6 Mir nogymatu (Hy 1 HY!),
by George! — (moaus),

like hell! — uepra 3 nBa,

my foot — Tpumaii kapMaH mmpIe,

my aunt! — Gosxe miii! 3apacTyiite, s Bama TiTka!
my eye and Betty Martin! — och Tak Tak!

Genetic (etymological) classification.

Phraseological units are created from free word-groups. But in the course of time some words —
constituents of phraseological units may drop out of the language; the situation in which the
phraseological unit was formed can be forgotten, motivation can be lost and these phrases become
phraseological fusions.

The sources of phraseological units are different spheres of life:

sea life:

tell that to the marines — O6pernu Oinbie!

in deep waters — B 0,

in low waters (cectb Ha Melb) — OyTH 0€3 TpOIIIEH,

to see land (BumeTh cyiry) — OyTH OJU3BKO 10 METH,

to run into difficult waters — moTpanuTi B BayKKy CUTYaIIilO;

fish and fishing:

to fish in troubled water — noButu pudy B MyTHIi BOI,

to drink like a fish — BunuBaTu cuibHO,

to feed the fishes — motonyTH, cTpakaT Ha MOPCHKY XBOPOOY;

sport :

to have the ball at one's feet — OyTu xa3zsiiHOM cTaHOBHIIIA,
to hit below the belt — o6paTu 3a60poHeHHit mpuiiom,

to back the wrong horse — 3po6utu HenpaBuIbHUI BHOID,
the ball is with you! — cioBo 3a Bamu!

army :

to stick to one's guns — He cllaBaTH MO3UIIIH,

to mask one's batteries — MmackyBaTH CBiif BOpOKUI HACTpIH,

to mark time (MapHIMpoBaTh Ha MECTE — BOEH.) — O€3AIIbHICTD;
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hunting :
to turn tail — mycTUTHCH HABTHOKH;
(as) hungry as a wolf;

Zoo life (animal life):
crocodile tears;

lion's share;

white elephant;

it rains cats and dogs;

theatre :

to play to the gallery — mrykaTu gemeBoi momyssipHOCTI,
to pull the ropes — kepyBatu;

to play the first role — BigirpaBaTu nepury posib

medicine:
to sweeten the draught — mizcnactutu niku;

technical:

to get up steam — poO3BECTH ITapy, JaTU BOJIO IIOYYTTAM;
with full steam on — Ha Bcix mapax, MOCHIX0OM;

to grease the wheels — qatu xabapa;

agriculture:
to put the plough before the oxen — mounHaTu He 3 TOTO KIHIIS;
to get somebody's goat — po3i3auTH;

historical events, customs:

by hook or by crook — y mmnKapiB crapoi AHriii Oyino B 3BU4ai TSATTH 0 ceOe KIIIEHTIB, Xalmaryu
ix rakamu. JKiHOK — 32 CYKHIO TOCTPHUMH raykamH, YOJOBIKIB — 32 HOT'Y BEJIMKUMU T'aKaMH;

peeping Tom — HanTo HikaBHil YonoBIK. [[)epeno mMoXoKEHHs bOTO BHpa3y — JIEreHaa Npo JeAdl
I'onusi B KoBentpi. YomoBik ii, rpad, oOkJIaB MICTO BETUKUMHM MOJaTKaMu. ['oMBa 3acTymnuiacs 3a
xwuteniB. ['pad moctaBuB yMOBY, 110 CKacye MOJATOK, SKIIO 1'0/1MBa HABAXKUTHCS MPOIXaTH OMIBIIH1
OTO0JIEHOIO uepe3 yce MicTo. Bona mpuiiHana ymoBa. J{i3HaBIIMCH MPO II€, KUTEN 3MOBMUIIUCS B
MPU3HAYECHY TOJMHY 3aKPUTH HArTyXO BIKOHHHMII BCiX OynuHKIB. ['ofBa mpoixanga mo MOPOKHIX
Bynmuugx. Tutbku kpaBenp Tom miarnsgaB y mmapuny 1 ociin. Y KoBeHTpi Joci € MIChKHIA
TOJIMHHUK, Ha SKUX O 12 roauHi BinkpuBaroThcsi CTaBEHKO 1 3 HMX BUIVISIA€ TOJOBA IIKABOTO
Towma;

trade :

to talk shop — roBoputu 1o finy,

to make the best of the bargain — oTpumatu noxin,

into the bargain — Bnpunauy, best seller — xoakuii ToBap.

Proverbs, sayings, aphorisms.

Besides phraseological units — word-equivalents, the language has set-phrases which are equivalents
of sentences. They are proverbs, sayings, aphorisms,

e.g.: custom is the second nature — 3BUuKa pyra HaTypa;
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every man has a fool in his sleeve — Ha Bcskoro Myperist BAOCTaIb IPOCTOTH;

too many cooks spoil the broth — y cemu Hsnek auts 6e3 ruazy.

Proverb is a short saying, usually well-known and handed down from ancient times, containing
words of advice, warning or wisdom. Proverbs are reffered to phraseological units as they are
usually metaphors and are coloured stylistically. Proverbs are set-phrases because they also are not
created in the process of speech; they are part of the vocabulary which is created by folk. If we
compare Ukrainian and English proverbs and phraseological fusions we'll discover some interesting
phenomena. First of all, both languages have analogous proverbs,

e.g.:there is no smoke without fire — Hemae mumy 6e3 BOTHIO;

strike iron while it is hot — ky#t 3ami30, Hoku ropsiue;

don't look a gift horse into the mouth — nogapeHoMy KOHIO B 3yOH HE 3ariIsIar0Th.

Sometimes the meanings are analogous, but the semantic centre of the phrases is different in
Ukrainian and in English. It may be explained by different historical conditions at the same time
when the parallel phrases appeared,

e.g.:Rome was not built in a day. — MockBa He Bimpa3y noOymayBaiachk.

Life is not a bed of roses. — JKuTTs npoxutu — He 1oJie IepenTH.

Do in Rome as the Romans do. — 3 BoBkaMu %UTH, 10-BOBUOMY BUTHU. Y UyKUH MOHACTHP 31 CBOIM
YCTaBOM.

As you make your bed so you must lie on it. — Cam 3aBapuB Kairy, cam B XK.

As they sow, so let them reap. — [l{o mociemb, T€ 1 TOKHETIL.

3. Lexico-stylistic layers of the English vocabulary.

Division of vocabulary into different layers.

Stylistically words can be subdivided into formal, neutral and informal layers. The formal and
informal layers contain a number of subgroups. The main aspect of the formal layer is its bookish
character, which makes the layer more or less stable. The aspect of the informal layer is its lively
spoken character. It is this that makes it unstable. The aspect of the neutral layer is its universal
character: it can be employed in all styles of language and in all spheres of human activity.

Both formal and informal words have their upper and lower ranges. The lower range of bookish
words approaches the neutral layer and has a tendency to pass into that layer. The same may be said
of the upper range of the informal layer: it can very easily pass into the neutral layer. The lines of
demarcation between informal and neutral, on the one hand, and bookish and neutral, on the other
hand, are blurred. Neutral words, which form the bulk of the English vocabulary, are used in both
literary and colloquial language.

Formal vocabulary
Literary words are chiefly used in writing and in polished speech:

1. common literary words (learned words) — mostly polysemantic, used in books of elevated style
and in books on science, e.g.: calamity, proceed, endeavour, farewell, to behold;

2. terms - words associated with a definite branch of science, used mostly in scientific works, but
which may appear in newspaper, publicistic and belles-letters style; they are usually monosemantic,
e.g.: terms of chemistry - oxygen, hydrogen,

acid; terms of medicine - penicillin, influenza; physics - nucleus; art - renaissance, gargoyle. With
the increase of general education many words, once terms, have passed into the common literary,
e.g.: TV, radio, loan;

3. officialese and journalese - words used in mass media to describe occurrences of political life,
e.g.: memorandum, voting;
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4. poetic words and archaisms, e.g.: ere - before; mere — lake; yon — there; nay — no; steed — horse;
warrior — soldier; welkin - sky;

5. barbarisms and foreign words. Barbarisms - words of foreign origin not entirely assimilated into
English. They have an appearance and pronunciation of their native language, e.g.: au revoir; maitre
d'hotel; achtung; bitte; basta; voila (here). Barbarisms are words which have become facts of the
English language and are registered in dictionaries. Foreign words do not belong to English, are not
registered in dictionaries. In printed works they are generally italicized to indicate their alien nature.
Barbarisms, on the contrary are not made conspicuous in the text.

Informal vocabulary

The informal part is traditionally subdivided into literary colloquial (cultivated speech), familiar
colloquial, low colloquial (illiterate speech). Literary colloquial is used by educated people in
classical literature in the course of ordinary conversation or when writing letters to intimate friends.
Familiar col loquial is more emotional and much more free and careless than literary colloquial. It is
also characterised by a great number of jocular words, ironical expressions and nonce-words.

Low colloquial is illiterate popular speech. It includes:

1. slang-words that are regarded as violation of the norms of Standard English, e.g.: dirt (money),
dotty (mad), the cat's pyjamas (the correct thing),

bread-basket (stomach), governor (father), sleeper (a course of lectures), faky (suspicious). Slang is
easily understood by the English-speaking people and is only regarded as something not quite
regular;

2. jargonisms (argot) — words marked by their use within a particular social group and having a
secret character. Jargonisms are usually old words with entirely new meaning imposed on them,
e.g.: to ace (yHMBEpC.) — MOJYYHTh BBICIIYIO OIIEHKY Ha 3K3aMeHe, Six (CTya.) — yOopHas, sneak
(mk.) — s6ema, Charley — nomyx; heavy cream — toncrymika; horse — repoun; bread — nenpru; acid —
HapKOTHK; bin — cymacmemmuii 1om; outofsight — kiraccHeIi, MOTpsCHBIN, KIEBBIN; cold turkey -
roJjas npaBJa;

3. professionalisms — words used in a definite trade, profession.
They commonly designate some working process, tools, instruments: tinfish
— submarine; outer — a knockout blow; egg — bomb;

4. dialectical words are those which in the process of integration of the English national language
remained beyond its literary boundaries, and their use is generally confined to a definite locality,
e.g.: kirk —tiepkoBb; firth — yctee peku; naething; eneugh; maister;

5. vulgarisms — coarse words that are not generally used in public.

There are different degrees of vulgar words. Some of them should not even be fixed in common
dictionaries. They are euphemistically called «fourletter» words. A lesser degree of vulgarisms is
presented by words like damn, bloody, son of

a bitch, to hell and others: rabbit! — uept nonepu!; rat (you)! — mponaau Ts1 npomnaaom!

6. spontaneous colloquial coinages. Only some of them are fixed in dictionaries; most of them
disappear from the language leaving no trace, e.g.: newspaperdom; allrighmik — cormamarens;
touch-menot-edness. The meaning of literary coinages can easily be grasped by the reader because
of the use of the productive means of word-building, and also from the context.
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4. The grammatical meaning, the grammatical form, the grammatical paradigm.

Tenses

P CONJUNCTIONS & CLAUSES

' RS NUMBERS & DATES i

The grammatical meaning is a general abstract meaning which unites classes of forms or
words and finds its expression through formal markers thus placing a linguistic unit in a
grammatical category or a grammatical class of words (a part of speech). Grammatical meanings
are more general and abstract whereas lexical meanings are usually more concrete and specific. The
typological analysis of grammatical meanings reveals that they reflect not the fragments of reality
but rather the structure of such fragments. Being limited in their number grammatical meanings
have a regular and an obligatory character in the language. We cannot use a notional word without
expressing its grammatical meaning/meanings. For example, when we say: It has been raining for
hours, the verb rain expresses one lexical meaning and seven grammatical meanings (person,
number, tense, aspect, time correlation, voice, and mood).

The grammatical meaning finds its expression in a grammatical form which is a means of
expressing a grammatical meaning. Difference between word-form and the word: w-form may be
equal to the word but at any rate it presents an isolated unit. It’s never part of a word. Word -forms-
we abstract ourselves from lexical meaning of the corresponding word. We concentrate on the
grammatical meaning it carries. Ex. speaks (it shows the 3d person singular- never interested in the
fact that it’s the verb of saying). Unlike a word, the word-form is not independent, it’s always
bound as a member of a corresponding set of forms, such as set of forms usually form a paradigm.
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ADDITIONAL INFORMATION FOR INDEPENDENT
WORKING OUT

The farther reaches of studying foreign languages as a
psycholinguistic phenomenon

Bosuwk O.B. The farther reaches of studying foreign languages as a psycholinguistic
phenomenon // Building Professional Linguistic Competence of Future Specialists: VI Regional
Students’ Scientific Internet-Conference (November 27, 2020) — Zhytomyr: Zhytomyr Medical
Institute, 2020. — 248 p. — P. 223-235.

Language, being a means of communication, and a tool of thinking, is also a fundamental
mechanism of human development in onto- and phylogenesis. This relates not only to the native but
also to foreign languages being studied. One of the most developed aspects of learning and teaching
foreign languages is psychological/psycholinguistic, which reveals the amazing phenomena that
practitioners of education should get acquainted with. Let us consider both some of these
phenomena and their implications for the educational process.

As the latest research has shown, the educational process, including the process of languages
learning/teaching, appears fundamentally resonant when its participants reveal resonate
relationships with each other.

At the level of neuron organization of the human brain, the principle of resonance is realized
in the phenomenon of "mirror neurons", discovered and investigated by Giacomo Rizzolatti with
his colleagues [5]. This Italian scientist has revealed the mirror effect according to which the
functioning schemes of neuron cells in human brain of a person are mirrored by the neuron cells of
another person when these persons are in the process of communicative interaction. That is, the
actions of a person, accompanied by the activation of the corresponding structure of the neurons of
his/her brain, cause the activation of the same structure of the neurons in the brain of another
person, who observes these actions and participate in these actions.

This mirror effect is also manifested at the level of ideomotor reactions, when a thought or
mental image brings about a certain muscular reaction being beyond the awareness of the subject,
when the movement being imagined by a person is realized reflexively. So, under the influence of
some mental processes within human nervous system the nerve impulses providing real physical
movement in the body spring up, which activates minimal in intensity (and not realized in actual
movements of human body) motor impulses arising in connection with person’s thoughts about
physical movements.

So, we can talk about the "ideo-dynamic response" (or "reflex") which relates to a wider
domain, and is applied in the description of all bodily reactions (including ideo-motor and ideo-
sensory responses) caused in a similar way by certain thoughts/mental images, when, for example,
the salivation being a secretory response is often caused by mere imagining by a person of the
process of tasting a lemon.

The mentioned phenomenon is embodied both in the context of evoked potentials of the
brain (when the frequency characteristics of sounds perceived by human beings generate brain
processes characterized by the same frequency characteristics), and in the form of ideomotor
reactions, when in the brain of a person who imagines certain physical movements, the nerve
impulses are detected, which occur during real physical movements.

Not only thoughts about own physical movements but the person’s observation of physical
movements of other people can cause the ideomotor reactions in this person. From this stems the
colossal civilization phenomenon — "spectacles and bread" ("bread and circuses" or "bread and
games").
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The phenomena we have mentioned are used in educational processes in the form of
educational resonance which presupposes the resonant organization of the educational process and
which should be widely applied in teaching foreign languages.

The principles of educational resonance are used in the educational method/technology of
"resonant learning/teaching", which can be illustrated by the following example: the class of
students is divided into two groups: group A — those who are able to learn quickly, and group B —
those who learn slowly. The teacher organises a lesson on a specific theme with group A only when
the studying material is explained by the teacher to several smart students. Then the teacher waits
for 1-2 weeks until this material is "filtered" through the class at the level of "ideas that are in the
air" (when the circulation of ideas/information takes place at a non-verbal, resonant level).

Then groups A and B are united and the lesson is conducted on the same theme, when the
studying material is explained to the whole class. Under these conditions, group B acquires
knowledge somewhat better than when the lesson on the theme is organized for the students of
group B only. Therefore, due to resonant effect the knowledge that group A has already acquired
can somehow be transmitted to the students of group B who in this case can acquire studying
information quickly and efficiently

Thus, resonant learning/teaching realizes the process of transferring information through
information resonance within the educational process. Objections to resonant learning/teaching are
based on the opinion that it is impossible to broadcast in a resonant way, for example, the
multiplication table. But resonant learning/teaching does not presuppose the transmission of sign-
verbal information (the problem of this type of resonant transmission is still under consideration in
the scientific world), but the transmission of emotional-extraverbal information, which is very
important not only in the process of communication, but also in the actualization of life experience
in solving the problems, when person’s emotional activation is an decisive stage (and mechanism)
of this process.

Another important fact of psychological/psycholinguistic aspect of educational process is
connected with that that a person's use of a foreign language can increase his/her level of
aggression. Cognitive scientist Julia Sedivey, the author of the book "Language in Mind: An
Introduction to Psycholinguistics", analyses scientific data on the ethical shifts that occur when we
think and communicate in another (foreign) language [3]. In this regard, the researchers have found
that the use of a foreign language in some way changes the moral judgments of the participants,
increasing their level of aggression.

One of the explanations of this phenomenon has it that the differences in the perception of
the world by a person who uses native and foreign languages are due to the fact that the native
language of our childhood is realized with greater emotional intensity than the foreign language
which we learn in a more academic environment. Thus, moral judgments made in a foreign
language are less charged with emotional reactions comparing with the case when we use the
mother tongue being mastered in childhood. So, the native language of our childhood, being learned
along with vivid life experiences, is full of deep emotions (such as empathy, compassion, love,
etc.), while the foreign languages, especially if they were studied in academia through technical
devices, are realized with less emotional colouring.

From the point of view of the concept of the asymmetry of the hemispheres of human brain,
this phenomenon finds a simple explanation: a person learns the native language in childhood at the
level of the right hemispheric irrational emotional-image mechanism that allows the child to
perceive the world openly, sincerely, emotionally. When a person learns a foreign language in the
educational environment of educational institutions, this process (especially when its aims are
achieved within the so call grammar-translating method) is realized mainly at the level of the left
hemispheric abstract-logical rational mechanism, the functioning of which makes a person a cold-
emotional human being that tends to express a certain aggressive/alienating attitude toward the
world.
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Conclusions and recommendations

Taking into consideration the above mentioned psychological/psycholinguistic phenomena
we can conclude that the process of language teaching/studying must be an emotionally deep
multifarious communicative interaction of all the participants in educational process.

A foreign language must be mastered in the way we master our mother tongue, and must be
mastered on the verbal basis of the latter. For this purpose we can apply the approximate and
analytical method stemming from a fundamental problem concerning the studying of foreign
languages: how can a person master a foreign language to perfection outside the communicative
environment of its native speakers. The method has been developed to overcome this problem (as
well as the problem concerning increasing person’s aggression by using a foreign languages) since
it teaches English outside the communicative environment of its native speakers and gains the
efficiency comparable with that of the methods using the altered states of consciousness — such as
hypnotic trance and others (the method of the 25-th film for example). The approximate and
analytical method is based on several scientific regularities and laws. The first regularity concerns
the peculiarities of human brain perception of the verbal information. The neurons of man's cortex
function according to the integral mechanism, that is, they organize the neuron nets and
constellations. Due to this person’s brain tends to perceive generalized and associative verbal
information compiling integral verbal nets. That is why similar meaningful and morphological,
graphic and phonetic verbal elements are perceived by our brain as integral entities. So,
etymologically and associative cognate words create integral verbal nets that are to be used in the
process of foreign languages teaching/learning.
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Competence of the teacher of foreign language education:
psycholinguistic and neuropsychological aspects
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The purpose of the study is to identify and analyze some problematic issues of the process of
implementing the competency approach in the field of pedagogical education, as well as to outline
ways to solve them, which are demonstrated in the context of the formation of teacher's professional
competence in the field of foreign language education. In addition to the theoretical analysis of the
problem  field of the interdisciplinary research, psycholinguistic, psychopedagogical,
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neuropsychological, psychophysical approaches to the analysis of educational activity have been
used, as well as a synergistic approach has been implemented, enabling to present the system of
competencies of a modern specialist in a holistic form.

It has been found that the process of implementing the competency approach, including in the
field of pedagogical education, allows us to talk about the extreme complexity of its use for
determining/covering a set of teacher’s professional and personality qualities, when a purely
quantitative/linear analysis of these qualities turns out to be unproductive and requires the use of
an interdisciplinary-synergetic approach. Analysis of the problem field of the study allows us to
conclude that as a property/characteristic of an individual/personality, professional competence
exists in 16 main forms/manifestations.

Three paradigmatic aspects of professional education are considered: the traditional
paradigm of narrow professional education (aimed at the formation of a narrow-profiled
specialist), the paradigm of the formation of a holistic harmonious personality (aimed at the
formation of a multiprofiled specialist), the paradigm of post-non-classical/continuous education,
which seeks to reconcile and combine discrete profile-competence and holistic humanistic-
personality educational approaches. The paradigm of post-non-classical education implements the
task of forming a multifaceted specialist (who, through continuous education, is able to develop
himself/herself in the context of relevant qualities of a narrowly profiled specialist, and integrate
these into the qualities of a multiprofiled specialist), when the competences of a specialist should
include the entire life spectrum of a person, which begins to form in early childhood. Therefore, the
system of competencies of a modern specialist should also include the competencies being formed in
childhood. The author's concept of the formation of a synthetic type of knowledge as a nonlinear
aspect of the professional competence of a teacher is also outlined.

Keywords: representational systems, foreign language education, foreign language teacher,
mirror neuron phenomenon, infantilization technique.

Introduction of the issue.

Analysis of the current socio-cultural situation both in Ukraine and in the world allows us to
trace the current trend in education concerning changing the educational paradigm. This is due to
globalization processes, as well as to the information boom associated with the dynamic
development of the modern world and the rapid aging of knowledge and technology. This, in turn,
reveals the phenomenon of "half-life of a specialist's competencies", when the results of
professional training in higher education institutions become rather obsolete within a relatively
short period of time (from 5 to 15 years depending on the speciality) [3].

This problem is solved by introducing the paradigm of continuing education of specialists.
One of the tools of continuing education is connected with the competent approach, which has
become widespread over the past 15-20 years and has been reflected in hundreds of thousands of
scientific publications, dissertations in Ukraine and the world.

The competency-based approach, which is conditioned by the globalization processes of the
modern world [2], acquires the character of a certain paradigm [14], which reveals an
interdisciplinary nature, since the issues of this approach are actualized in the context of the analysis
of various scientific problems.

We should also note that in the modern education system, the problem of educational
effectiveness is particularly acute, when traditional methods and means of this process must ensure
both the anticipatory nature of the development of education, and the creation of conditions for the
harmonious development and self-realization of the personality. It is the competency-based
approach that shifts the emphasis from the accumulation of normatively defined qualities
(knowledge, skills, abilities, faculties, experience) to the formation and development of the ability
to act practically, to apply the formed experience of successful professional actions in specific
professional situations.
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Current state of the issue.

One of the aspects of the modernization of education concerns its construction on the basis of
a competency-based approach, which serves as a step in the transition from the paradigm of subject-
knowledge education to the model of forming in students a holistic experience of solving life
problems, performing key functions that belong to many spheres of culture and are implemented
through the performance of socio-psychological/professional roles.

The paradigm of the competency-based approach in education has being actively developed in
the works of both Ukrainian scientists [3; 5; 6] and foreign researchers, which reveals competency-
based learning [1] in various educational spheres — in foreign language education [4], in
professional training and in the sphere of personal creative growth [7-10; 17], etc. At the same
time, the use of the competency-based approach in education expresses the main trends in the
development of modern world [2; 12; 18] and takes on the character of a certain paradigm [14].

Competence is now understood as an integrative property of a person, which expresses the
level of mastery of relevant knowledge, skills, abilities, social experience and ensures qualified
solution of professional tasks. Key, general, professional, special competences are differentiated
according to the principle of hierarchy, which determines the subordination of components and the
subordination of lower-level systems to higher-level systems, as a result of which competence
acquires the features of a linear-hierarchical metasystem.

1) General competence is an integral characteristic of a personality, which realizes person’s
ability to apply relevant knowledge, skills, and successfully act on the basis of practical experience
when solving certain tasks in various spheres of life.

2) Professional competence is the ability to successfully act on the basis of practical
experience, skills, and knowledge in the context of solving tasks/problems of professional activity.

3) Special competence is the ability to solve a specific (narrow) class of tasks/problems in a
certain professional sphere of activity (for example, in educational activities — pedagogical
diagnostics, design, implementation of innovations, etc.).

4) Key competences are competencies necessary for people for personality realization and
development, active civic life, social solidarity, employment, etc.

Correlating professionalism with various aspects of a specialist's maturity, scientists also
distinguish four types of professional competence: 1) special, 2) social, 3) personality 4) and
individual.

Analysis of the problem field of the study allows us to conclude that as a property of an
individual/personality, professional competence exists in various forms/manifestations [1-8], in
particular

1) as a (high) level of professional skill of a person, which characterizes him/her as a
professional in a certain field,

2) as a readiness (at a high professional level) to perform relevant professional tasks and to
solve relevant professional problems,

3) as a tool for forming a personality and at the same time as a method/instrument of
personality self-realization (in such entities as a habit, way of life, including a healthy lifestyle,
hobbies, system of values, regulatory skills, etc.),

4) as a certain summary and indicator of the development/self-development of an
individual/personality,

5) as a goal, tool and at the same time a means of testing/monitoring the process of forming a
modern specialist in the system of professional/vocational education,

6) as a system of a person's life and professional experience, including the experience of the
past (retrograde), present (current) and future (potential) life/existence,

7) as a form of manifestation of human abilities, his/her essence as a representative of Homo
sapiens (1. Zyazyun),

8) as the ability to make adequate/effective decisions (production, management, life ones),
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9) as the ability to independently acquire new knowledge and skills, successfully master new
things, expand the horizon of different activities,

10) as the ability to effectively use new knowledge and skills in practical activities, including
in new fields of science and technology (mobility of knowledge),

11) as the ability to qualitatively, effectively and accurately perform one's functions, both in
normal and extreme conditions of life and professional activity,

12) as the ability to quickly adapt to changing conditions, including to new knowledge and
production technologies.

13) as the ability of an individual to effectively carry out professional activities on the basis of
acquired professional competencies, which should contribute to the development of the creative
potential of the individual, his/her professional self-development, self-improvement, and life
creativity,

14) as the ability to effectively perform socio-productive roles in various spheres of life,

15) as the ability to fully integrate into the socio-political, spiritual and cultural contexts of
society,

16) as the ability to harmoniously combine the professional qualities of both a narrow and a
multidisciplinary specialist.

However, the process of implementing the competency approach, including in the field of
pedagogical education, allows us to speak about the extreme complexity of its use for determining
the set of professional and personality qualities of a teacher/specialist. This constitutes the main
problem of implementing the competency approach in the educational field, since a purely
quantitative/linear analysis of professional and personal qualities (which in our study are reflected
in the sixteen main forms/manifestations representing professional competence) turns out to be
unproductive, since competence should synergistically encompass/integrate a set of certain qualities
of a person, which cannot be fully defined/outlined in a linear way, but can be presented only in a
first approximation.

The aim of the research.

For a more complete analysis of the system of competencies of a modern specialist,
spesifically the pedagogue, an interdisciplinary approach has been applied, which includes the use
of neuropsychological and psycholinguistic approaches to the analysis of the competence of a
foreign language teacher. This is the goal of our study.

Research methods.

In addition to the theoretical analysis of the problem field of the interdisciplinary research, the
psycholinguistic, psychopedagogical, neuropsychological, psychophysical approaches to
educational activities, as well as a synergistic approach, have been used.

Results and discussion.

We can talk about two target poles of the competency paradigm:

1) training a narrow specialist, competent in his/her narrow field (narrowly professional
profile-centered education) and

2) formation of a holistic harmonious personality as a universal specialist (humanistic,
personality oriented education);

3) it is possible to conceptualize a third aspect of the competency paradigm, within which
discrete (profile) and holistic (humanistic) aspects are combined, which is implemented in the
context of continuous education throughout life, which should combine aspects of specialization
and universalization.

Continuous education expresses the need to form a universal multi-vector specialist, whose
professional training stems from the tendency of modern science to exponential growth and
constant renewal of knowledge and technologies. If at the beginning of the twentieth century the
total sum of knowledge produced by humanity doubled every ten years, now this process takes
less than a year. Therefore, specialized knowledge loses its applied value after a sufficiently short
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period of time (depending on the sphere of activity), which reveals the problem of the half-life of
the competencies of a modern specialist.

Therefore, competence should be associated not only with a specific amount of knowledge,
skills and abilities, experience, but also with the ability to make adequate decisions and apply
knowledge in new areas of science and technology, where the acquired knowledge may turn out to
be outdated. And this reveals the need for universalization and modification of knowledge, the
formation of the ability to use this knowledge in conditions of rapid change in the field of modern
technologies.

Moreover, in the modern world, the knowledge-intensiveness of production processes, rapid
change in technologies require constant improvement of the specialist's qualifications in the
context of his/her ability to professional growth, mastering the new. At the same time, an essential
feature of professional competence is the ability of an employee to perform his/her functions
qualitatively and without error, both in normal and extreme conditions, to successfully master the
new and quickly adapt to changing conditions, including the emergence of new knowledge and
production technologies.

This requires the construction of such a pedagogical system of professional education that
would ensure the introduction into the educational field of synthetic (constructive) knowledge,
which is formed on the basis of interdisciplinary ties. For the knowledge to acquire the features of
universality, integrity and creative content, this knowledge must receive additional
representations, which enriches knowledge with new complex associative connections, additional
interdisciplinary parallels and contributes to the formation of a specialist who should be a
harmonious personality and combine the qualities of a narrow-profile and multidisciplinary
specialist.

This synthetic type of knowledge can be illustrated by the process of deep assimilation of a
certain concept (as well as the word that stands for this concept). To do this, a person must
represent this concept

1) in the form of an object/phenomenon that this concept/word reflects

2) in the audio form presupposing the hearing of this word,

3) in the visual form due to seeing its graphic representation (eidetic of the brain),

4) in the motor-pronouncing form due to pronouncing this word (motor skills of the
articulation apparatus),

5) in the motor-writing form due to writing this word (motor skills of the hands, which have
the greatest representation in the human brain),

6) in the feeling form due to feeling the object by touch.

In this regard, we note that one of the essential aspects of the actualization of the synthetic
type of knowledge is implemented in the context of human representational systems, which can be
presented in the context of neuro-linguistic programming, according to which we can talk about
three sensory channels of perception of human reality: auditory (hearing), visual (eye-sight),
kinesthetic (movement, touch, taste).

One of the goals of human development as a professional can be formulated, which is the
harmonious development of three representative systems, which significantly expands the
cognitive resources of the future specialist. Under such conditions, the process of human cognition
of the world (as the expansion of the cognitive horizon of a person, which is the cornerstone of the
process of professional training), his/her effective activity/life activity in the spheres of the social
and professional environment largely depends on the level of development of representative
systems, social perception, which, in turn, determines the formation of a person's empathic ability
to empathize, the ability to understand the motivational impulses of other persons, the ability to
take their point of view, which is a fundamental indicator of a wise person (O.K. Tikhomirov).
Therefore, the development of representative/sensory systems in future specialists, which are most
effectively and dynamically formed in early childhood, is important in the process of professional
training.
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The specified aspect of the formation of the professional competence of the teacher refers to
the sphere of foreign language education, since it is in this sphere that the problems of the formation
of the professional competence of the teacher can be solved in the context of neuropsychological
[19] and psycholinguistic [20] approaches.

Under such conditions, the task of forming the relevant professional competences in the
participants in the educational process should also include the task of actualizing certain
competencies that were formed in childhood, when the formation of the competence system is
considered as a nonlinear phenomenon that involves both actual and virtual aspects. This is
achieved through the mental-emotional regression of students into their past childhood. In this
context, we will consider the process of forming language-linguistic competencies in students in the
context of their regression into childhood. Let us consider our experience in this process.

The most effective language acquisition by a person is carried out in the early preschool age,
since a child (up to 5-6 years old) as a predominantly right-hemispheric being with a plastic psyche,
colossal emotional-sensory resources and high dynamics of mental processes (this is reflected in the
high speed of biological time), with a rapid metabolism, appears as a multifaceted gifted being
capable of absorbing large amounts of verbal and extraverbal information due to the acceleration of
its biological time, when a child, compared to an adult, encounters/interacts with a large "volume"
of cosmic-socio-natural reality [20].

According to the principle "the giftedness is a synthesis of talents", when the development of
one/separate talent in a child is initiated and enhanced (facilitated) by the development of other
talents, when different talents (abilities) coexist in synergistic unity in the structure of the child's
psyche [11], children's giftedness as an emergent entity (which, according to the synergistic view of
the problem, is a systemic characteristic of the whole) can be "released" with the help of certain
educational and developmental resources/procedures.

The state of childhood itself can positively influence an adult who is capable of activating
this childish state under certain circumstances/conditions. This was proven by a psychological and
pedagogical experiment conducted in 2020 at the Zhytomyr Ivan Franko State University.

At the first lesson with first-year students of the specialty "performing arts", for the purpose
of preliminary testing the level of their knowledge in the English language, each of the 14 students
was asked to read aloud a small text in English. The students read, and the teacher/experimenter
did not correct the mistakes. After that, the experimenter asked the students to embody the
psychological state of a 5-6-year-old child and read the same text from a child's perspective. As a
result, the number of pronunciation errors of the students who read the text decreased sharply.

In this regard, we can talk about the method/technique of infantilization (psychologically
positive regression to childhood), which in the context of the development of the educational
environment was studied at the Research Institute of Suggestology (Bulgaria, Sofia), where it was
found that the psychomental immersion of an adult in childhood can activate/release the resources
of “childish genius”. In this context, we can talk about the “basal genius” of each child, which the
prominent American psychologist and philosopher A. Maslow called the “principle of sacredness”
inherent in each child, which reveals the child’s need to achieve great goals in its future life.

The next aspect of the problem of a competent teacher of foreign language education is the
psycholinguistic and neuropsychological aspects, which is associated with the phenomenon of
mirror neurons [13; 15; 16; 20]. This phenomenon raises the problem of forming a competent
teacher to a new level. Let us consider this phenomenon.

Any interaction/communication that takes place in any social sphere, including in the sphere
of education, involves multi-level interaction of its participants. For example, we can talk about
the interaction of people in the context of the concept of instances, according to Eric Berne,
according to which (refer to his book "Games People Play", 1964) each person combines three
aspects: adult, child and parent. Thus, pair interaction reveals several scenarios when one of the
specified aspects can interact separately.
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However, the most interesting and profound interaction occurs at the level of the neural
organization of the human brain, when brain’s neural ensembles reflect the activity of a person —
physical and psychological, which is accompanied by the creation in the brain of a certain/unique
neural picture associated with a certain/unique activity of a person. This peculiar picture of neural
ensembles can be transmitted to the brain of another person in a situation of close
interaction/communication. That is, when a student/pupil observes the actions/activity of a teacher
in the mode of active interaction, a picture of neural ensembles is formed in the student's brain,
identical to the same picture that is generated in the teacher's brain. It turns out that the student
turns into a teacher in the sphere of the nervous processes at the level of the neuron organization of
the student's brain, who, although remaining a passive observer of the teacher's actions,
nevertheless repeats/mirrors these actions at the internal virtual ideomotor level of his/her
body/organism.

For psychology, the discovery of mirror neurons is as important as the discovery of DNA is
for biology. The history of the discovery of the phenomenon of mirror neurons goes back to 1992,
when in Parma (Italy), under the direction of Giacomo Rizzolatti, studies of the brain of macaques
were conducted in order to analyze how exactly the motor function of their body is carried out.
When the monkeys performed any movement, a certain activity was observed in the F5 zone — the
premotor zone of the cerebral cortex. Moreover, the neurons of this zone became active not only
when the macaques performed any action, but also when the macaques observed how other
monkeys were going to perform or were performing any action. When a monkey took a raisin from
a plate, the neurons responsible for this action were activated. When the monkey watched the
experimenter take a raisin from a plate, the same neurons were activated thus revealing the inter-
species interaction[13].

Then, after numerous studies, mirror neurons were discovered in other areas of the human
brain (and humans have many more of them than monkeys), in mammals, birds, and possibly in
reptiles, amphibians, and fish. It is natural, based on the functions of mirror neurons, that they are
found more often in herd animals.

Since the 90s, the number of studies on mirror neurons has been growing every year. And we
are beginning to better understand their features, anatomy, and functions.

Today, mirror neurons are associated with motor imitation, empathy, sharing the "picture of
the world" of another.

The functions of mirror neurons are associated with learning and knowledge transfer,
understanding the actions and intentions of other people/animals, empathy. They are also associated
with the effective organization of social life, the development of speech and language, and culture.

The prerequisites for the discovery of these neurons were already in the 50s of the last century
when scientists researched into processes of brain rhythms (the mu rhythm). The mu (y) rhythm of
the brain (localized above the motor cortex) is observed in a state of physical rest and disappears
during voluntary movements. In 1954, the French neurologist Henri Gastaut noted that the mu
rhythm is also suppressed when a person observes the actions of others (refer to his book “The
Epilepsies Electro-Clinical Correlations”, 1954). In the early 2000s, Vilayanur Ramachandran, an
Indian-American neurologist and neurophysiologist, and his colleagues repeated the experiments
using more advanced methods and obtained similar results. By the way, the mu rhythm is
suppressed only when performing an action or observing the actions of another, but suppression
does not occur if one simply observes a moving object, for example, a bouncing ball [15; 16].

The evolutionary meaning of the emergence of mirror neurons as neuron and ideomotor
imitation reveals several aspects: learning, synchronization, and understanding the intentions of
others. Such imitation, for which mirror neurons are responsible, is the basis of learning in many
species, including humans. From birth, a child learns to repeat gestures and facial expressions after
the parents, without even understanding their meaning. As it grows, imitation becomes more
complex and persons learn complex skills. When we observe and repeat simple movements, our
mirror neurons located in the motor cortex are activated. When it comes to complex movements
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oriented toward a goal, mirror neurons located in the frontal association cortex (responsible for the
formation of a global task and selection of a program of actions), in the premotor cortex
(responsible for dividing the program into individual movements) and then in the motor cortex
(responsible for signals going to muscles to perform the actual movement) are activated.

One of the striking examples of motor imitation is yawning. When a person next to you
yawns, you often want to yawn back. Moreover, the desire to yawn also arises when we watch a
movie or a photo with a yawning person or sometimes even an animal. As a rule, mirror neurons
work on animals of their own species, and even more so on their pack (family). But there are
examples of interspecies imitation when the dogs very often can repeat some of people’s
movements.

Synchronization of behavior and mental-emotional states is the most important aspect for the
successful functioning of a social communities (pack/family). For effective interaction, the state and
actions of each member must be similar and coordinated. This creates the foundation for a
successful search for food, hunting, defense and attack, moving in space. A sensory signal from one
individual (audible, visual) is transmitted to another and causes a similar signal to appear in it,
thanks to the work of mirror neurons.

Synchronized work of mirror neural networks of different individuals creates coordinated
work of a team, be it a pack of wolves, a herd of gazelles or a group of employees involved in
working process.

There is data showing that mirror neurons function more actively within close communities
rather than within the strange persons. The effect of greater activation of mirror neurons on
someone we consider “ours” is especially strong in empathy. In this case, mirror neurons, being
located in the limbic system and some other brain structures, function.

The peculiarity of mirror neurons is that they react especially strongly not just to the actions
of other people, but to purposeful actions: not just to stretch out a hand, but to stretch out with the
intention of taking a cup and drinking tea, for example. Since, thanks to the work of mirror neurons,
the associative frontal cortex, premotor and motor zones are activated when observing this action, it
turns out that both the action and the purpose for which this action is performed are reflected in the
brain of the observer. In this way, we can understand/predict the intentions of other people, what
they really want to do.

This is the most important ability that helps in communication, learning, and action. We don’t
just mimic behavior, we model aspects of other persons’ mind and can see the world from their
point of view, predicting their behavior and understanding their intentions. This ability (being called
“The Theory of Mind”) begins to develop at the age of three and is the basis of emotional
intelligence. The better ones network of mirror neurons is developed, the better one can understand
others, “read” their states and intentions, and be more effective in communicating with them and
managing them.

Thus, any action of the teacher can be transferred to students/pupils in such a mirror-
resonance mode. This means that in the context of the phenomenon of mirror neurons, the teacher
reveals a new and rather important facet within the set of professional competencies.

Under such conditions, a system of teacher professional training can and should be
developed regarding his/her ability (in the context of knowledge and skills) to generate appropriate
psychological (mental and emotional) states during, for example, explaining educational material
to students, as well as the ability to transmit these states to students.

Under such conditions, the educational process should also be oriented towards creating
conditions that would allow students to most effectively reflect the teacher's actions.

Conclusions and research perspectives.

1. It has been found that the process of implementing the competency approach, including in
the field of pedagogical education, allows us to speak about the extreme complexity of its use for
determining/covering a set of professional and personality qualities of a teacher, when a purely
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quantitative/linear analysis of these qualities turns out to be unproductive and requires the use of
an interdisciplinary/synergetic approach.

2. Three paradigmatic aspects of professional education have been considered: the
traditional paradigm of narrow professional education (aimed at the formation of a narrowly
specialized specialist), the paradigm of the formation of a holistic harmonious personality (aimed
at the formation of a multi-profiled specialist), the paradigm of post-non-classical/continuous
education, reconciling and combining discrete profile-competence and holistic humanistic-
personality educational approaches. The paradigm of post-non-classical education implements the
task of forming a multifaceted specialist (who, through continuous education, is able to develop in
the context of the relevant qualities of a narrow-profiled specialist and integrate the qualities of a
multi-profiled specialist into these qualities), which can be achieved 1) due to the technology of
mental-emotional regression of future specialists in childhood, 2) due to the development of the
sensory sphere in future specialists, 3) as well as due to developing teacher’s ability to generate
appropriate psychological states and to transmit these states to students who are to be open to
these states.

3. It has been outlined that the result of professional training in higher educational
institutions should be concentrated not only in the sphere of personality and professional qualities
of the educational staff, but also in the sphere of certain qualities of the student being the future
specialists and main result of professional training.

4. A synthetic type of knowledge is conceptualized based on an illustration of the process of
deep assimilation of a certain concept through its representation at the level of six aspects of
human activity: in the form of an object/phenomenon that this concept/word reflects; in the audio
form presupposing the hearing of this word; in the visual form due to seeing its graphic
representation (eidetic of the brain); in the motor-pronouncing form due to pronouncing this word
(motor skills of the articulation apparatus); in the motor-writing form due to writing this word
(motor skills of hands having the greatest representation in the human brain); in the feeling form
due to feeling the objects by touch.

The prospects for further development can be considered the implementation of the above
tasks in terms of transforming the competency approach into an effective tool for developing the
creative personality of all participants in the educational process, including the process of
professional training.
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