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Summary

Language switching, also known as code-switching, is a sociolinguistic phenomenon in
which speakers switch between two or more languages. This research aims to determine the
types of teacher code-switching that occurs during the teaching and learning process in English
classes. The study applied a study of semantic and interpretation research. Fragments of Modern
English fiction were used to collect the illustrative data, analyzed on the basis of code-switching
theory. Specifically, this study examines types and functions of code switching in the
characters’ conversations to exemplify the types of code-switching, whereas the functions of
the phenomenon under consideration are viewed through the prism of methodology in
connection to the English language teaching and learning. The study states that teachers apply
three types of code switching, namely: intrasentential code switching, inter-sentential code
switching, and tag switching. By using code switching, the teacher is primarily aiming to reduce
students' misunderstanding of the lesson or their difficulty comprehending the English lesson
offered by the English teacher.

Keywords: code-switching, intercultural interaction, cultural identity, communicative

competence, intrasentential code switching, inter-sentential code switching, tag switching
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NEPEMUKAHHS KOAY Y ®OPMYBAHHI KOMYHIKATUBHOI
KOMIIETEHTHOCTI CTYJAEHTIB

Summary

[lepemukaHHsT KOAy € COIIIONIIHTBICTHYHUM SIBHIIEM, TIIiJ dYac SKOTO MOBIII
MEPEKIIIOYal0ThCA MK ABOMa a00 Oinibiie MoBaMu. JloCiIKeHHSI Ma€ Ha MET1 BUSHAUYUTH TUITU
Ta (YHKIII KOJOBOTO TMEPEeMHKAHHS IIiJ] 4aCc HABYAIBHO-BHXOBHOTO MPOIECY HAa YpOKax
AHTITIMCBKOI MOBH. Y JOCIHIPKEHH] 3aCTOCOBAHO CEMAaHTUYHHNA Ta IHTEPIPETAiHHUI METOAN
nocmimkeHHsa. J{ns 300py UIIOCTpaTUBHOTO Marepially BUKOPUCTaHO (parMeHTH Cy4acHOl
AHIJIOMOBHOT XYIO’KHBOI MPO3H, AKI MPOAHANI30BaHO HA OCHOBI TE€OPii MEPEMUKAHHS KOJIB.
30kpema, aJIs UTIOCTpalii THIIB Ta (YHKLIA NepeMHUKaHHS KOIIB Y pO3MOBaxX IEPCOHAXKIB
PO3TISINAIOTECS TUIM Ta MeTa MEpEeMUKaHHS KOAIB, a (PYHKIT IOCTiIKyBaHOTO SIBUIIA
PO3IIIAIAIOTHCS KPi3b IPU3MY METOUKHU Y 3B'SI3KY 3 BUKJIAZAHHSAM Ta BUBUCHHSIM aHTJIICBHKOT
MOBHU. Y JTOCIIIPKEHHI 3a3HaY€HO, 1110 BUMTEN1 3aCTOCOBYIOTh TPU TUIH MEPEMUKAHHS KOIIB, a
came: BHYTpPIIIHbOCMHCIIOBE, MIKCMHUCJIOBE IEpPEMHMKAHHS KOJIB Ta IEPEMUKAHHS TeETiB.
3MIHIOIOYH KOJI, BUMTENb, IPArHe 3MEHIIUTH HEPO3YMIHHS YUHIMHU YpOKY a00 iXHI TpYyAHOII],
HNOSCHUTH KOHOTATUBHHM 3MICT TMOBIAOMJIEHHS 4YM CKEepyBaTH HampsMOK poOOTH 31
CTYACHTaMH.

KurouoBi ciioBa: nepeMukaHHs KOAY, MDKKYJIbTYpPHA B3a€MOJIsl, KyJIbTYpHA 1€HTHUYHICTb,
KOMYHIKaTHBHA KOMIIETEHIisl, BHYTPIIIHE MEPEMHUKaHHS KOJIB, MKCUCTEMHE NEPEMUKaHHS

KOJ[IB, EKCTPACUCTEMHE ITePEMHUKAHHS
Introduction

Code-switching is a fruitful area of language research of communication in
multilingual and multicultural settings, as well as a tactic of teaching and learning a foreign
language [2; 4; 8; 15]. In the 1980s, code-switching as a phenomenon and tactic used by foreign
language teachers attracted attention [3; 12]. Code switching is the alternate employment of
two or more languages in the same discourse [16], which occurs under the condition when the

communicant is bilingual or multilingual.
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Code switching is a multifaceted phenomenon that can be considered from different
theoretical perspectives, including sociolinguistic, psycholinguistic, and pragmatic approaches.
The sociolinguistic approach emphasizes the relationship between linguistic behavior and
social factors such as status, identity, and social roles. Psycholinguistic approaches focus on
the cognitive processes underlying code-switching, examining how bilingual individuals select
and switch language systems depending on the situation [1; 10].

In addition, a pragmatic approach to the study of code switching emphasizes the
functions and motives of using different codes in communicative acts. Code-switching can be
used to express emotions, change the social context, or emphasize certain information in a
conversation [17]. Thus, theoretical approaches to the study of code switching provide a
multifaceted understanding of this phenomenon, which is important for the analysis of
multilingual communication. Language codes are various systems used in the process of
communication to transfer information between participants of communication. The main types
of language codes are national languages, dialects, sociolects, professional jargons and other
variations used depending on the context of communication, region or social group. Codes can
switch between different languages or variations of the same language depending on the
conditions in which communication takes place, which makes their study important for
understanding the processes of interlanguage interaction and bilingualism.

Modern investigations assume undeniably that the mechanisms for language switching
follow directly from general principles of grammar. Theories based on this assumption tend to
refer to inter-constituent grammatical relationships like case assignment, and lexical categories.
It is evident that code switching differs from lexical borrowing that is the other distinctive
manifestation of language contact. Loanwords assume the morphological, syntactic, and
phonological identity of the recipient language; they are recurrent in the speech of even
monolingual speakers and widespread across the community; the speakers use them normally
along with the rest of the recipient-language lexicon [10: 2062].

The classification of language codes involves the division into different categories
depending on social, functional and linguistic characteristics. This classification helps to better
understand the nature of code switching and its impact on communication in different
sociocultural contexts. Knowledge of code varieties is key to the study of language behavior in

multilingual environments.
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Purpose, subject and research methods

The phenomenon under study plays an important role in understanding communication
in multicultural environments, where interaction occurs between speakers of different
languages and cultures (P. Bourdieu, J. Fishman, V. Labov). In the general context, code
switching is defined as the use of elements of several languages by a bilingual person during
one speech act (J. Blom, J. Gumperts, K. Myers-Scotton). Other researchers consider code
switching as a process when a speaker changes language, dialect or style in the course of
communication, depending on the context within a certain ethnic culture (F. S. Batsevich). The
purpose of the study is to analyze code switching in the formation of students’ communicative
competence. To achieve the goal, the following tasks were set: to characterize the concept of
switching language codes; to analyze theoretical approaches to studying the phenomenon of
code switching and its functions from the cultural, communicative and cognitive perspectives;
to illustrate the possible kinds of code switching in the classroom on the basis of the fragments
from modern English fiction; to determine the place of communicative competence among
other constituents of the cultural one. To obtain the goal, semantic and interpretative analyses

are to be engaged into the research.

Research results

Research on code-switching in bilingual classrooms appear to be cross-disciplinary in
nature engaging educational research on classroom interaction and teacher’s talk styles,
conversational analysis, pragmatics and the ethnography of communication, the theory of
intercultural communication [8].

According to P. Gardner-Chloros, R. Charles, J. Cheshire [5; 12], three kinds of code
switching are differentiated: intra-sentential, inter-sentential, and tag code switching.

An intra-sentential switching happens when a word, phrase, or clause, of a foreign
language is placed in the middle of the sentence in a base language. The following illustration
demonstrates appealing to the an intra-sentential switching in the utterance: “And they’ll never
put a smart old whatsis like me in jail. It’s fun...I’d wait till we go to a pile of gravel and then
I’d stop and say, ‘Gitout, Miss Priss.” She’d git out, all right.” [14: 57, 62]. The girl switches to
her usual way of speaking with the expressions in the colloquial style in the middle of her

speech to signify that she wouldn’t like to change her destructive habits.
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Inter-sentential code switching occurs when a complete sentence is imbedded into a
foreign language uttered between two sentences in a base language or outside of a phrase. Inter-
sentential code switching is illustrated in the greeting of an Indian man in his native language:
“But he set it down right in the street and shook my hand. ‘Hau,Takoza, Grandchild’, he greeted
me formally in Sioux.” [13: 32]. Used at the beginning of the greeting, switching to the mother
tongue in the conversation with his grandchild signals the old man’s calm and confidence while
being in a big city in an embarrassing situation when the growling dogs approached the family.

Tag or extra-sentential code switching appears when a bilingual inserts short
expressions from a different language at the end of the utterances at the moment. This tag
change occurs at several points throughout the utterance. In other words, when a bilingual adds
short statements (tag) from a different language at the conclusion of his or her utterances, this
is what happens. There are three types of tag switching in accordance with S. Poplack theory
[11]. First, discourse markers such as you know, I mean, by the way, then, so, oh my god, and
than, right and anyway. Second, sentence fillers such as like, literary, basically, well,
eventually, propably and seriously. Third, interjection such as wow, hello, hi, bye, oh, and
no:”Hau, hoksilas, boys” he greeted and held out his hand” [13: 35]. The old Indian Grandfather
greeted the American grandson’s friends in the city in his native language eventually changing
for the English one for the expressive perpose.

To perceive the role of code switching in the formation of students’ communicative
competence, it is crucial to be aware of the functions of code switching.

Code-switching serves a variety of functions in communication, helping to adapt speech
behavior to the context of communication. One of the main functions is pragmatic, which
allows speakers to change the tone or formality of their utterances, depending on the listener or
social situation. In the next example, Flannery O’Connor uses language and code-switching as
an important means of emphasizing the cultural and social divisions between characters. Code-
switching in the story is more about stylistic shifts and transitions between different social
registers of speech that reflect the class and moral differences of the characters. O’Connor
emphasizes the contrasts between the main character, the grandmother, and the other characters,
especially Misfit, through language to demonstrate their beliefs, values, and internal conflicts:

“In my time,” said the grandmother, folding her thin veined fingers, “children were more

respectful of their native states and their parents and everything else. People did right then.
Oh, look at the cute little pickaninny!” she said and pointed to a Negro child standing in the
door of a shack. “Wouldn't that make a picture, now?” [9: 74]. In this example, the

grandmother uses a formal, somewhat old-fashioned style of speech that emphasizes her
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conservative views and idealization of the past. Her speech is laced with Southern idioms and
phrases that reveal her racist beliefs and naive perception of the world. She shifts from a
moralizing tone about living the right life to an almost every day racist remark that demonstrates
stylistic code-switching.

Code-switching can also serve as a marker of group identity, emphasizing belonging to
a particular social or ethnic community. This phenomenon is especially common in bilingual
and multilingual societies. The code-switching between English and the languages of the Indian
diaspora is an important element in revealing the characters' cultural duality. The following
example illustrates an intra-sentential code switching in communication. They change their
language depending on the situation, which symbolizes their struggle between preserving
traditions and adapting to Western society. This creates a contrast between their personal
identity and the outside world: “Baba, look, a cow!” Bobby shouted, pointing out the window.
Mr. Kapasi smiled and said in Bengali, “Ha, shob thik ache,” then switched back to English:
“Yes, it’s a cow” [7]. This is an example of code-switching between Bengali and English, where
Mr Kapasi, the guide and interpreter, first responds in Bengali and then switches to English for
better understanding. By using Bengali, he emphasises his cultural identity, while his use of
English demonstrates his professional necessity and attempt to accommodate to his clients who
do not understand Bengali. Thus, code switching gets implemented to signify the cultural
identity of communicants.

Another important function is metacommunicative, when speakers use code-switching
to change the topic or to signal the importance or confidentiality of certain information: “Do

you like music?’ he asked me as we entered the building. “Yes, I like corridors,” I answered.

He then picked up a trumpet, blew on it and handed it to me” [6: 75]. In the conversation
between a Mexican pupil and an American teacher the girl uses a Mexican unit ‘corridos’ to
denote ‘ballads’ to provide a sincere and truthful answer to the given question fulfilling the
metacommunicative function.

Another function of referring to code switching in teaching and learning a foreign
language is the implementation of both teachers’ and students’ cognitive flexibility, which
appears to be of great significance in multicultural education, that is the educational strategy in
which students' cultural backgrounds are considered to develop effective classroom instruction
and school environments. It is employed to support and extend the concepts of culture,
differences, equality, and democracy in the formal school setting. [17: 2-3]. It means that any
participant of intercultural academic interaction is supposed to possess cognitive flexibility to

avoid communicative failure. Cognitive flexibility can also assist in protecting against a number
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of biases. Educators today are faced with an overwhelming challenge to prepare students from
diverse cultural backgrounds to live in a rapidly changing society and a world in which some
groups have greater societal benefits than others because of race, ethnicity, gender, class,
language, religion, ability, or age. Cognitive flexibility occurs in two main ways: the ability to
think about multiple things at the same time and the ability to modify thinking based on a change
in expectations or demands. Cognitive flexibility is required to adapt the behavior and thinking
in response to the environment, i.e. to get adjusted to cultural peculiarities of the participants
and avoid destructive communicative deviations in the teaching process. To find a proper
communicative strategy and change the approach to solving a problem, both teachers and
students need to demonstrate flexible thinking revealed in the sematic content of the words used
in the utterance irrespective of the language chosen.

Thus, code-switching is not just a linguistic phenomenon, but an important tool in
interpersonal interaction that contributes to more effective communication in multilingual
environments.

The success and outcome of code switching in the interaction depend on the linguistic
and communicative competence of the interlocutors.

To define skills that provide successful intercultural communication, it is necessary to
consider the notion of cultural competence. Cultural competence is the most essential factor
necessary for effective intercultural communication. Cultural competence presupposes
understanding of presuppositions, background knowledge, value systems, psychological and
social identity, peculiar to a culture. It should embrace the ability to interpret correctly such
cultural language units as toponyms, anthroponyms, political terms, book and film titles as well
as to differentiate between their importance for intercultural communication. Cultural
competence is a combination of two components: linguistic and communicative.

The term linguistic competence was first suggested by Noam Chomsky who defined it
as "linguistic intuition", as "linguistic knowledge", as the individual's ability to use the abstract
system of language rules embracing the phonological, syntactic and semantic components.
Though language is only one of the aspects in the individual's psychological ability to sustain
communication. Communicative competence is a set of skills necessary for effective
communication, it consists of mechanisms, tactics and strategies that provide effective
interactions. Requirements to communicative competence in ICC are quite high, since it
presupposes that the individual knows not only rules of human communication as such but also
takes into account cultural differences and feels slightest changes in communicative situations

and partners' behaviour.
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Communicative competence involves the ability to predict a communicative situation
and ability to operate in a current situation; to choose a communicative tactic, adequate for
the topic of communication, to gain the goals; to understand the psychological potential; to
overcome psychological obstacles and spend one's efforts rationally [1: 30].

The contemporary investigations [12] prove that all types of code-switching such as
intra-sentential switching, intra-sentential switching, and tag switching are used by the teacher
to develop the students’ communicative competence. The teacher uses intra-sentential
switching when teaching the lesson, translating their explanation, and translating unfamiliar
words to the pupils, interpreting the explanation, stressing the lesson, and asking questions to
explain the lesson. Tag switching also is often practiced by the teacher. The teacher switches
acode to reduce either students' misunderstanding of the lesson or their difficulty grasping
the English lesson offered by the English teachers in the classroom. Consequently, code
switching is a real phenomenon in foreign language learning classroom.

It is revealed that there is a need to raise EFL teachers’ awareness on when to use code-
switching [3], i.e. switching can be a useful tool in assisting classroom management, that is for
the employment of a management technique, classroom atmosphere, in-class rules, agenda and
patterns, pedagogical practices, syllabus and discipline precautions. It is considered that
teachers’ code-switching is an effective teaching strategy when dealing with low English
proficient learners which is deeply related to learners’ affective support [2].

Code switching is applied in the monolingual conversations to mark or reinforce
significant moves in the interaction (e.g. emphasis, change in voice quality), or to introduce
structural contrasts, manage the conversational pauses, or highlight the referential connotations
in the utterance [5].

In the process of forming lexical competence in the context of language code switching
in a foreign language lesson, the key is creating conditions that promote the active use of native
and foreign languages during learning. It is important to provide students with the opportunity
to immerse themselves in contexts where natural code switching helps to acquire new lexical
units, improving the understanding and use of the foreign language in real situations.

First of all, it is important to consider that language code switching is a natural
phenomenon in multilingual environments, and it can be used as a teaching tool to increase
lexical competence. The teacher is recommended to create tasks that stimulate students to
switch between the native and foreign languages depending on the context of communication.

For example, when discussing complex topics, students can start a dialogue in their native
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language to clarify the general idea, and then gradually switch to using the foreign language to
detail and clarify terms.

Another method to build lexical competence through code-switching is translating the
context from the native language to the foreign one, without requiring a literal translation. This
can be the performance of creative tasks, where students, having read a text in their native
language, have to formulate its main points in the foreign language. For example, after reading
a news story in Ukrainian, students write a summary in the foreign language, using not only the
translation but also their understanding of lexical and grammatical structures. In addition, it is
important to include tasks that promote the active use of new vocabulary by creating situations
at the lessons where students have to interact with native speakers or by simulating real
communicative situations. For example, role-playing games, in which one part of the students
represents a foreign culture and the other part represents their native culture, or simulation of
dialogues with natural code-switching depending on the situation [1: 33]. Another effective
approach is the integration of authentic texts, videos and podcasts that contain elements of code-
switching. These can be interviews where participants switch from one language to another, or
podcasts that present multilingual communicative situations. Such material allows students not
only to passively perceive new vocabulary but also to actively apply it in different contexts.

Finally, the practical component in the formation of the students' communicative
competence may include tasks that simulate real-life situations, where participants can test their
code-switching skills. Such activities not only allow them to develop linguistic flexibility but
also increase the level of lexical competence, helping students adapt to different language
contexts. An important part of this process is understanding the cultural features of language

behavior, which will help students avoid typical communicative failures in the future.

Conclusions

Code-switching is one of sociolinguitics phenomenon when a speaker of bilingual or
multilingual switches from one language to another one. The research aims to determine types
of teacher code-switching in the teaching and learning process in English classes. The study
applied a study of semantic and interpretation research. Fragments of Modern English fiction
were used to collect the illustrative data, analyzed on the basis of code-switching theory
proposed by Poplack (1980). Specifically, this study examines types and functions of
codeswitching in the characters’ conversations to examplify the types of code-switching,

whereas the functions of the phenomenon under consideration are viewed through the prism of
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methodology in connection to the English language teaching and learning. The functions of
code switching in the classroom are established through the prism of cultural, communicative
and cognitive perspectives, which impact the participants’ pragmatic and metacommunicative
features, cultural identity and cognitive flexibility. The study states that teachers apply three
types of code switching, namely: intrasentential code switching, inter-sentential code switching,
and tag switching. Code switching is mainly used by the teacher to reduce -either students'
misunderstanding of the lesson or their difficulty understanding the English lesson offered by

the English teachers in the classroom.
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