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The paper adresses the issue of facilitating out-of-class language learning through homework
completion strategy instruction. Homework assignment is a paramaunt part of foreign language
learning process in the context of higher education. However, a great number English and Italian
learners at the Intermediate (B1) and Upper-Intermediate (B2) levels can not achieve better academic
outcomes as they are unfamiliar with a range of techniques that can profoundly increase productive
self-learning outside the classroom. Given these difficulties, instructing foreign language learners in
the use of strategies for completing homework assignments could be beneficial for enhanced efficiency
of their learning experience out-of-class. The study was conducted through reviewing research
literature and qualitative data of questionnaires completed by Italian and English students with the
objective of identifying learning strategies that guide them through the process of homework
completion towards a desired outcome. The study has shown that the more cognitive manipulations
students do with the homework material, the more efficient and effective learning is. So, to increase
learners’ command over a variety of strategies for homework completion, this paper suggests
Homework Processing Strategy which learners can actively employ while learning a language
independently. Homework Processing Strategy refers to transforming the homework content into the
end product of their learning process that records deeper proficiency in understanding and using a
language. This can be achieved through various techniques like self-questening, filtering, highlighting,
paraphrasing, visualizing and others, which constitute improved language performance at home.
Homework Processing Startegy is designed not only to enchance homework performance but also
equip Italian and English learners with self-study skills invaluable in foreign language acquisition.
Moreover learners can transfer this strategy to new contexts for maximizing overall academic
performance.
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CIIPUSIHHSI CAMOCTIHHOMY BUBUYEHHIO ITAAIHCBKOI TA AHI'AIHCBHKOI
MOB 3J0BYBAYAMHM BHIIIOI OCBITH

A. B. BabaeBcrka, T. O. BopoBeHCBKa, 0. I. AanTiHoBa

Y cmammi posansidaembesi NUMAHHS CRPUSIHHSL 8USUEHHI0 MO8U NO3A MeXKAMU HABUAIbHOL
ayoumopii uepe3z HagUAHHSL cmpamezill 8UKOHAHHSL OOMAUWIHIX 3a80aHb. [OMAUIHI 3080AHHS €
BAVKIUBOIO UACMUHOIO NPOYUECY BUBUEHHSL THO3eMHOL MO8U 8 KOHMeKkemi suwol ocgimu. O0Hak 6azamo
mux, Xmo eusuae iHO3eMHI Mo8U Ha cepedHbomy (B1) ma suwe cepedrvozo (B2) pigHsix, He MOKYMb
docslemu Kpawux aKademiuHux pesysbmamis, OCKLIbKU 80HU He 3HAUOMI 3 HU3KOM 3acobie, sKi
MOXKYMb CYmmeso nidsuUUMU NPooyYyKmueHe CaMOCmiliHe HABUAHHS. 3 02150y HA Ui MpYOHOULL,
HABUAHHSL CMYOeHmi8, BUKOPUCMAHHIO cmpameaill BUKOHAHHSL OOMAWHIX 3a80aHb 6yde KOpUCHUM
0151 Ni08UU4LEHHSL eheKmUBHOCMI iXHBLO20 N03aaYyOUMOPHO20 HABUAHHSL. /JociOKeHHs OY10 npogedeHo
wnsixom 02a510Yy O0OCAIOHUYBLKOL Aimepamypu ma SIKICHUX OaHUX aHKem, 3an08HeHUX cmyoeHmamu
imaniliceikoi ma aHaAilicbKoi M08, 3 MEMOK BU3HAUEHHSL cmpame?ili HA8UAHHS, SIKI CNPSMO8Yrmb
30o0byeauis Yy npoueci 8UKOHAHHS O0OMAWHIX 3a80aHb 00 barkaHozo0 pezysnemamy. /J0CniOIKeHHS
NnoKasano, wo uum Oinbue KOZHIMUBHUX MAHINYAAYILU YUHI BUKOHYOMb 3 OOMAULHIM 3080AHHAM,
mum egeKmusHIlUUM ma pe3ysbmamusHiluum € HasuaHHs. Omoke, wob nokpawumu 60/00iHHS
300bysauamu PiBHOMAHIMHUMU NPAKMUKAMU BUKOHAHHSL 0OMAUHIX 3a80aHb, CmMammsi NPONoHYe
Cmpameeito OnpayrogarHs JJomawHix 3a80aHb, SKY MOMKHA AKMUBHO 8uKopucmosysamu nio uac
camocmiliHozo eusueHHsi mosu. Cmpamezis OnpaurogaHHs [lomawHix 3asd0aHb cmocyemucesi
nepemeopeHHs 3micmy OOMAULHBO20 30800HHS HA KIHYe8Ull NpooyKkm HA8UA/ILHO20 npoyecy, sikuil
@ircye anubwe 80n00iHHS M080H0. [[b020 MOXKHA Oocsizmu 3a 00NOMO2010 PISHUX MEXHIK, MAKUX K
COMOONUMYBAHHS, hpitbmpauis, 8UOLIEHHS, nepedpa3y8aHHsl, 8i3Yanizayis ma iHwli, SKi CNPUsItOmMb
KpAUuioMy 3AC80€HHIO HasuaibHozo mamepiany. Cmpameeis OnpaytogarHst [omawHix 3a80aHb
po3pobreHa He auue 05l NOKPAULEeHHSI 8UKOHAHHS OOMAUHIX 3a80aHb, ane U 051 3abe3aneueHHs
cmyoeHmie HaBUUKAMU CAMOCMILHO20 HABUAHHSL, HEOOXIOHUMU O51 BUBUEHHSL IHO3eMHOi mosu. Kpim
mozo, 3006y8aui MOXKYmbsb 30CMOCO8Y8AMU Y CMpamezito 8 HO8UX KOHMeKCcmax Ot MAKCUMI3AULL
3azanvHoi akademiuHol ycniuuHocmi.

Knrwuosei cnoea: cmpamezii sugueHHs Imaniticoxoi ma AHenilicoKoi mMo8; HagUaHHsL cmpameziii;
camocmitiHe Ha8UAHHSL;, OOMAULHE 3a80AHHSL;, CMYOeHMU, UL0 BUBUAIOMb THO3EMHIL MOBU; 8ULLA OCBIMA.

Introduction of the issue. In recent learn passively and ultimately fail in
years with the increasing emphasis on academic settings. Mastering hometask
learner-centered instruction and the completion strategies can be a game-
transition to distance learning, changer for boosting productivity and
accelerated by the COVID-19 pandemic efficiency in foreign language learning.
and the full-scale invasion of Ukraine, For this reason, it is highly beneficial for
research on language learning strategies teachers to integrate language learning
instruction has obtained greater attention strategy instruction into the content of
in the field of professional training in their regular language class. Language
higher education institutions. For educators and methodologists have for
students studying a foreign language, years tried to understand the diverse
strategies are considered facilitators approaches language learners employ to
guiding them on the way to the language enhance their self-learning experience,
proficiency. Expertise in foreign language the complex cognitive, social, affective
instruction shows that numerous processes involved in processing language
language learners don’t demonstrate a input, the effectiveness of learning
thoughtful, strategic approach to self- strategy instruction implementation.
directed learning out-of-class. Students Current state of the issue. Recently,
who are wunfamiliar with possible a number of European and domestic
strategies they can consciously select and investigations have reinvigorated the field
apply to handle the assignment often of self-directed learning strategies,
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suggesting ways in which teachers can
support learners in their efforts to be
more proficient in language learning out-
of-class. Anna Uhl Chamot, Professor
Emerita at The George Washington
University, in her article "Language
learning strategy instruction: current
issues and research" focuses on the
evolution of research on language
learning strategy intervention studies and
reveals methods for identifying learners'
strategies, methodological and practical
issues in learning strategy instruction [2].
Andrew D. Cohen, Professor Emeritus at
University of Minnesota, in his article
"The learner's side of foreign language
learning: where do styles, strategies, and
tasks meet?" explores strategy choice, the
fluidity and flexibility of learning
strategies, providing theoretical insights
on how strategic learning interacts with
complex environments [4].
Rebecca L. Oxford, from University of
Alabama at Birmingham, suggests the
model of learning strategies, Oxford's
Strategy Inventory for Language Learning
(SILL) or The Oxford Taxonomy, which
classifies language learning strategies
into six main categories: memory,
cognitive, compensation, metacognitive,
affective, and social. These strategies are
further divided into direct (memory,
cognitive, compensation) and indirect
(metacognitive, affective, social) strategies
[10]. Over the years, a number of
programmes have been designed with the
aim of instructing students in the use of
language learning strategies. Cognitive
Academic Language Learning Approach
(CALLA) was one of the first strategy-
based instruction programmes, developed
by Chamot and O“Malley which explicitly
teaches students how to use learning
strategies (cognitive, metacognitive, and
social/affective) to  enhance their
comprehension and retention of academic
content and language [3]. Another well-
known programme, the Strategies Based
Instruction (SBI), conducted by the
University of Minnesota, focuses on
developing students' awareness and use
of learning strategies, both cognitive and
metacognitive, to enhance their language
learning and overall academic
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performance [5]. The book "Language
learning strategies and individual learner
characteristics: situating strategy use in
diverse contexts", written by a team of
well-known experts and promising
scholars explores the relationships
among self-regulated language learning
strategies, students' individual
characteristics, and the diverse contexts
in  which learning occurs [6].
Posokhova A. and Verbytska K. from Lviv
State University of Internal Affairs in their
article "Innovative learning strategies in
modern  pedagogy”  describe main
innovative learning strategies in modern
pedagogy that are widely used and
successfully recommended themselves in
the process of studying not only in
Ukraine, but also in the countries of
European Union [11]. Babii L. and
Datskiv O. from Ternopil Volodymyr
Hnatiuk National Pedagogical University
in their article "Active learning strategies
in CLIL courses" offer the implementation
of active learning strategies that make
students active participants in the
context of Content and Language
Integrated Learning [1]. Olendr T. and
Tsar 1. from Ternopil Volodymyr Hnatiuk
National Pedagogical University in their
article «The essence of learning strategies
and approaches to their classification»
provide their understanding of the
essence and classification of learning
strategies (cognitive, metacognitive,
affective and communicative)
contributing to the formation of individual
type of learning and the ability to
construct self-responsibility [9].
Reshytko A., Samoilova Y.,
Dovhopolova H., lectures at the
Department of Humanities, Sumy branch
of Kharkiv National University of Internal
Affairs in their article "Strategies of
learning foreign languages  future
lawyers" propose linguistic,
communicative, integrative creative
strategies for bachelors of non-language
higher education, which correlate with
the competencies they contribute to [12].
Nedashkivska T., Yarynovska K. from
Zhytomyr Ivan Franko State University in
their artcle "Innovation in teaching Polish
to students of philology" present an
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overview of foreign language learning
activities that can help competently
reorganise the educational process and
contribute to the effective mastery of
Polish by students of higher education
institutions [8].

Having analyzed the works of
European and Domestic foreign language
acquisition researchers, we came to the
conclusion that the most effective
language learning strategies include:
immersion, consistent practice, setting
realistic goals, utilizing a variety of
resources (apps), spaced repetition,
retrieval practice, and collaboration.
These methods are designed to empower
learners to actively manage their own
learning process through enhancing their
ability to acquire, store, retrieve, and aplly
language material.

Outline of unresolved issues brought
up in the article. Though numerous
descriptive studies have addressed the goal
of categorizing the range and type of
learning strategies utilised by language
learners, the issue of cognitive strategies
that learners employ to effectively complete
homework in foreign language still remain
insufficiently explored. To address this gap,
the authors of the paper, Italian and
English language teachers from Kharkiv
[.P. Kotliarevskyi National University of
Arts have been asking foreign language
learners at different levels of language
proficiency about their own approaches in
tackling language tasks assigned to be
completed at home. Findings of learners’
personal self-reflections on their own
learning experience outside of class time
have indicated that both English and
Italian foreign language learners often
choose ineffective methods of reviewing
class material at home as they do not
possess the necessary skills, awareness,
and condidence for effective self-directed
learning. So, we conduct this research with
the aim to optimize the process of out-of-
class self-directed learning through the use
of home task completion strategy. The
scientific novelty of the study is in the
authors' constructivist approach to
language learning instruction that focuses
on developing learners’ capacity to self-
study through instructing them how to
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complete  home
effectively.

Aim of the research. The main purpose
of the research is to identify foreign
language learning strategy for completing
home assignment that facilitate self-
directed learning in accademic settings.

Research methods. To get inside the
unobservable mental "self-learning” of the
foreign language learners and find out what
works best, this study rewied research
literature on foreign language learning and
analysed a large number of self-reports,
conducted by language users at Kharkiv
[.P. Kotliarevskyi National University of
Arts.

Results and discussion. Homework
assignment is crucial for maximizing
learning  efficiency and language
performance in the context of higher
education. By completing assignments,
students can improve their learning
capabilities in various areas like reading,
writing, listening, speaking and solidify
their understanding of grammar and
vocabulary learned in class. Excellent
homework is not about completing a large
number of tasks or even about completing
it successfully, but rather about the
quality and depth of understanding
demonstrated in the completed work. The
efficiency of homework is affected by
active cognitive investment into the
content of language material. When
students make mental effort to process a
task, they actively build their own more
profound and lasting understanding of
the language. This process of actively
processing information leads to better
comprehension and retention. Teachers
are there to develop learners’ capacity to
process the material in a way that allows
them to accomplish home tasks in a
meaningful way, increase depth of
understanding and achieve desired
learning outcomes. For navigating
complex learning experience and
amplifying the effectiveness of homework
performance, we suggest Homework
Processing Strategy that can be applied to
different types of tasks related to specific
language areas like grammar, vocabulary,
listening, writing, speaking. This startegy
can cater to broad category of foreign

assignments  more
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language leaners with various learning
styles, motivation, and proficiency levels.
In language learning, Homework
Processing Strategy refers to a complex
interplay of techniques used by learners
to complete home assignment, leading to
a new, enriched level of relationship with
the material, more «advanced» mode of
comprehension and application of the
starting material. The end product of the
homework completion process is actively
constructed by learners through cognitive
and metacognitive activities, which make
the material more appealing, more
applicable to learners’ daily lives and
more relatable to their learning
capabilities. Homework Processing
Strategy covers a broad spectrum of
techniques, which ensure the tasks are
completed effectively. Below is a more
detailed look at them.

1) Self-questioning. Instruct learners to
generate their own questions about the

homework material to assess
comprehension, clarify any confusing
points. Self-questioning encourages

learners to actively seek answers before,
during and after completing assignment,
initiating the  process of finding
information. A deliberate and conscious
effort to find information or solutions forces
students to think more deeply about the
material, evaluate different perspectives,
activate prior knowledge, identify gaps in
their knowledge, form their own
interpretations. This leads to a stronger
connection to their learning and better
comprehension, making it easier to retrieve
the information at a later date. This
effective metacognitive technique helps
learners become more strategic in their
approach to learning, leading to improved
academic outcomes;

2) Filtering out. Instruct learners to
monitor the content of the homework and
its impact on their affective state. This
techique involves strategically selecting
materials that are both comprehensible
and manageble, while minimizing or
blocking overcomplicated tasks
(unfamiliar, overly complex vocabulary,
irrelevant topics) leading to frustration and
decreased motivation. By strategically
filtering out overly challenging, irrelevant or
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inappropriate types of tasks that can
hinder assignment completion, learners
can thoughtfully focus their efforts on
homework completion without being
overwhelmed.

Making learning content customized,
replacing or modifying the task, to be
comprehensible, relevant and adjustable to
learners' interests, needs and learning
styles can lower a psychological barrier,
offering students greater control over their
learning [7]. This technique significantly
boosts learning efficiency as it creates a
more enjoyable experience, leading to
greater success in achieving language
learning goals;

3) Highlighting. Instruct students to
extract key information from the learning
content (text, audio, video), identifying key
vocabulary and important concepts while
doing hometask. By actively choosing what
to highlight, learners engage in deeper
cognitive  processing (encoding the
information in memory), which can lead to
better retention and later application of the
learned material. Highlighting (like note-

taking, creating graphic organizer,
summarizing, marking key points,
annotating, underlining) helps learners

focus on key information, filter out less
relevant  information and  prevents
overwhelming the learner with too muny
details. By actively generating concise
summaries of long tasks, learners are more
likely to remember and retain the
information later. It's a strategy that
encourages learners to process the content
of the home material more deeply,
improving their ability to remember and
apply what they have learned;

4) Paraphrasing. Instruct students to
restate the meaning of something written or
spoken using different words and sentence
structures while maintaining the original
meaning. Searching the alternative ways to
express the same idea in different ways
expands and strengthens vocabulary,
grammar, sentence structure and improve
fluency. This technique forces learners to
grasp the core idea of the original text,
evaluate and synthesize the language
material, and then present it in a clear and
concise manner, tailoring their language to
different contexts. Avoiding directly copying
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from  source materials, simplifying
language for less proficient listeners or
formalize language in academic settings, as
a true indicator of genuine comprehension,
improves overall communicative
competence by making communication
more effective and natural;

5) Visualizing. Instruct students to use
visual tools like diagrams, charts, images,
screenshots, mind maps to grasp the core
concepts of the task, represent
relationships between grammar concepts,
organize vocabulary related to a specific
topic, make connections between words
and their meanings, bridge the gap between
the abstract and the concrete. Visual aids
can clarify the meaning of words and
phrases, integrate new information with
previously learnt, making it more
memorable and easier to recall. They are
often processed more deeply and creates
stronger memory traces, leading to better
long-term retention of language
information;

6) Thinking aloud. Instruct learners to
verbalize their thoughts, predictions,
questions, and  connections  while
interacting with the language material.
Thinking-aloud encourages learners to
reflect on their thinking processes, making
them more aware of their strengths and
weaknesses in language learning. By
articulating their thoughts while reading,
listening, or writing, learners can see how
they approach language tasks, identify
areas of difficulty and confusion, make
predictions, monitor their understanding
and practice appropriate strategies to
overcome challenges, leading to better
comprehension of language tasks;

7) Making connections. Instruct
learners to relate the language material to
a personal experience, feeling, prior
knowledge, other real-world events.
Anchoring the new material to existing
knowledge helps in understanding and
remembering it, making learning more
memorable, and relatable. When learners
see the relevance of the language to their
own lives and interests, they are more
likely to be motivated to learn and use it.
When learners connect new words,
phrases, or grammar structures to their
previously learnt information they will
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understand the meaning of new language
elements more deeply and have a broader
perspective on the language and its
applications. This strategy promotes
engagement while completing homework
and, in turn, a deeper understanding of
the material, transforming passive
learning into an immersive experience;

8) Retrieving. Instruct learners to
recall information from memory by using
memory tricks like mnemonics,
chunking, visual aids to access
information from long-term memory and
return it to conscious awareness.
Retrieval practice of consciously bringing
information to mind is a powerful learning
strategy that strengthens memory,
improves long-term retention, helps
learners monitor their own learning. Each
time a learner actively retrieves
information, neural connections becomes
stronger and more resistant to forgetting.
Strategically scheduling reviews at
increasing intervals reveals what
information a learner has successfully
stored in memory and what areas still
require further attention. Repeated
retrieval can lead to a more profound
understanding of the language, going
beyond simple recall of facts. Different
types of retrieval practice that
significantly improves long-term retention
of new vocabulary and grammar include:
reviewing, rehearsing, repeating,
rereading, reciting, spaced repetition,
self-explanation, summarizing, recall-
based activities like short answer
questions, fill-in-the-blanks, and "brain

dumps", as well as recognition-based
activities such as multiple choice,
true/false, and matching exercises,

flashcards, quizzes, and writing prompts;

9) Breaking down. Instruct learners
to divide the home assignment into a
series of logical, digestible chunks and
allocate specific time slots for different
parts of the assignment. This could
involve breaking down reading into
chapters, vocabulary into thematic sets,
writing into paragraphs, or learning a
specific number of words. By focusing on
smaller objectives and isolating specific
elements like grammar rules, vocabulary,
or pronunciation learners can process
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information more effectively, experience a
sense of accomplishment and avoid
feeling overwhelmed and discouraged.
Achieving mastery over smaller, defined
areas can boost confidence and
motivation, which can be particularly
helpful for overcoming challenges;

10) Teaching others. Instruct learners to
explain language tasks to others.
Explaining the content of homework in
different ways requires a deeper level of
understanding than simply passively
absorbing information. It forces students to
think of new ways to provide information
that promotes better memory and recall.
Tutoring their peers on grammar rules and
vocabulary can motivate learners to study
more diligently, seek a more thorough
understanding of the material, reveal areas
where the learner's own understanding is
incomplete or flawed, allowing them to
address those gaps and improve their
overall knowledge. Students who teach a
topic tend to demonstrate a deeper
understanding and retention of the
material compared to those who only study
it. This technique not only reinforces the
learner’s understanding but also builds
communication skills, patience, empathy,
and the ability to motivate others.

By incorporating these techniques into
their language self-learning routine,
learners can complete the assignment to
the best of their capacity and build good
self-study habits that can help them in
future academic endeavors.

Conclusions and research
perspectives. The findings of literature

homework completion strategies reported
by language users have revealed that
Homework Processing Strategy can be a
highly effective way for completing
homework assignments, as it forces
learners to actively process language
content through different techiques like
self-questening, filtering, highlighting,
paraphrasing, visualizing, thinking aloud,
making connections, retrieving, breaking
down, teaching others. When students
process the homework content throught
these techniques, they are progressing
through different levels of understanding of
language task, from basic, initial
comprehension to more complex
application and distinguished mastery.
Language processing leads to a better mode
of understanding and retention and more
successful and productive self-learning
experience. Instructing learners in
Homework Processing Strategy, which
learners can actively apply out-of-class,
educator can quide them through the
process of homework completion to a more
efficient, less overwhelming learning
experience and equip them with self-study
skills necessary in language acquisition.
Based on the findings of this study,
further research on the effectiveness of
explicit versus integrated instruction on
the language learning in out-of-class
context, the transfer of strategies to new
tasks, the development of detailed criteria
for evaluating performance at different
levels of understanding can reveal
valuable insights into instructional
approaches contributing to the areas of

review on foreign language learning
strategies and descriptive studies of

foreign language teaching and learning.

REFERENCES (TRANSLATED AND TRANSLITERATED)
1. Babii, L., & Datskiv, O. (2022). Active learning strategies in CLIL courses. Francophonie
in the context of globalization and multiculturalism of the world: abstracts collection of the IV
International Scientific and Practical Conference — Frankofoniia v umovakh hlobalizatsii i
polikulturnosti svitu: zbirnyk tez IV Mizhnarodnoi naukovo-praktychnoi konferentsii. Ternopil:

TNPU im. V. Hnatiuka, 85-87. Retrieved from:
http:/ /dspace.tnpu.edu.ua/bitstream/123456789/25462 /1 /Conf_Frankofon 2022.pdf [in
English)].

2. Chamot, A.U. (2005). Language learning strategy instruction: current issues and
research. Annual Review of Applied Linguistics, Ne 25, 112-130.
DOI: 10.1017/S0267190505000061. Retrieved from:
https:/ /www.researchgate.net/publication/231841947_Language_learning strategy_instruc
tion_Current issues_and_research_[in English].

151



Zhytomyr Ivan Franko State University Journal. Pedagogical Sciences. Vol. 3 (122)

Bicrux 2Kumomupcorozo 0epiagHoz0 YHigepcumemy imeHi Isara dpanka.
ITedazoeiuni Hayku. Bun. 3 (122)

3. Chamot, A.U., & O'Malley, J.M. (1986). A Cognitive Academic Language Learning
Approach: An ESL Content-Based Curriculum. National Clearinghouse for Bilingual Education,
Washington, DC. Retrieved from: https://scispace.com/pdf/a-cognitive-academic-language-
learning-approach-an-esl-47tdto7vxs.pdf [in English].

4. Cohen, A.D. (2003). The learner's side of foreign language learning: Where do styles,
strategies, and tasks meet? International Review of Applied Linguistics in Language Teaching
(IRAL), 41(4), 279-292. Retrieved from:
https:/ /www.researchgate.net/publication /241369687 _The_Learner%27s_Side_of_Foreign_
Language Learning Where_Do_Styles_Strategies_and_Tasks_Meet [in English].

S. Cohen, A.D., Weaver, S.J., & Li, Tao-Yuan. (1996). The impact of strategies-based
instruction on speaking a foreign language. Research Report. Center for Advanced Research on
Language Acquisition. University of Minnesota. Retrieved from:
https:/ /archive.carla.umn.edu/strategies/resources/SBlimpact.pdf [in English].

6. Language Learning Strategies and Individual Learner Characteristics: Situating
Strategy Use in Diverse Contexts. (2018). Oxford, R.L., & Amerstorfer, C.M. (eds.).
Bloomsbury. Retrieved from: https://www.bloomsburycollections.com/monograph?docid=b-
9781350005075 [in English].

7. Laptinova, Y. (2022). Customization mode in foreign language learning. Teaching
Languages at Higher Educational Establishments at the Present Stage. Intersubject Relations,
(40), 53-66 [in English].

8. Nedashkivska, T., & Yarynovska, K. (2024). Innovatyka u vykladanni polskoi movy
zdobuvacham zvo filolohichnykh fakultetiv [Innovation in teaching Polish to students of
philology]|. Visnyk Zhytomyrskoho derzhavnoho universytetu imeni Ivana Franka. Pedahohichni
nauky — Zhytomyr Ivan Franko State University Journal. Pedagogical Sciences, No. 4(119), 155-
168. Retrieved from: http://pedagogy.visnyk.zu.edu.ua/article/view/319766/323178 [in
Ukrainian].

9. Olendr, T., & Tsar,I. (2023). Sutnist stratehii navchannia ta pidkhody do yikh
klasyfikatsii [The essence of learning strategies and approaches to their classification].
Suchasni doslidzhennia z inozemnoi filolohii — Contemporary studies in foreign philology.
Research  paper  collection.  Helvetyka,  Nec2(24), 334-344. Retrieved from:
http:/ /philolzbirnyk.uzhnu.uz.ua/index.php/philol/article/view/339/523 [in Ukrainian].

10. Oxford, R.L. (2013). Teaching and researching language learning strategies. Routledge.
Retrieved from:
https:/ /api.pageplace.de/preview/DT0400.9781317878001_A23914300/preview-
9781317878001_A23914300.pdf [in English].

11. Posokhova, A., & Verbytska, Kh. (2019). Innovatsiini stratehii navchannia v suchasnii
pedahohitsi [Innovative learning strategies in modern pedagogy|. Current issues in teaching
foreign languages for special purposes: Collection of scientific articles — Aktualni problemy
navchannia inozemnykh mov dlia spetsialnykh tsilei: Zbirnyk naukovykh statei, Lviv: LvDUVS,
64-69. Retrieved from:
https:/ /dspace.lvduvs.edu.ua/bitstream/1234567890/2703 /1 / 3BIPHMK%20AKTyaAbHi %2
Ompobaemu-64-69.pdf [in English].

12. Reshytko, A., Samoilova, Yu., & Dovhopolova, H. (2023). Stratehii navchannia
inozemnym movam maibutnikh yurystiv [Strategies of learning foreign languages future
lawyers]. Aktualni pytannia humanitarnykh nauk: mizhvuzivskyi zbirnyk naukovykh prats
molodykh vchenykh Drohobytskoho derzhavnoho pedahohichnoho universytetu imeni Ivana
Franka — Humanities science current issues: Interuniversity collection of Drohobych Ivan Franko
State Pedagogical University. Young Scientists Research Papers. Drohobych: Vydavnychyi dim
"Helvetyka", No 62(2), 279-284. Retrieved from:
https:/ /dspace.univd.edu.ua/server/api/core/bitstreams/7651aeb8-6422-4256-
8a61b94373345752 /content?trackerld=f96679d073d5{82a [in Ukrainian].

Received: August 14, 2025
Accepted: September 09, 2025

152



