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DEVELOPMENT OF MANAGEMENT STYLES OF EDUCATIONAL
SYSTEMS FROM DIRECTIVE TO INTEGRAL AND CONSULTATIVE

Abstract. Peculiarities of management styles of educational systems have been
studied, one of the most important of which is the dependence of the management style
of the educational system on the level of its development. It is proposed to classify the
management styles of educational systems as directive style (management of the
education system is carried out only by the control subsystem, other subsystems of the
education system implement the management decisions made by the former), a
delegate and consultative style (a certain part of the management authority of the
control subsystem is delegated to the self-governing bodies of the educational
institution — methodical associations of teachers, parents', pupils’/students'
committees/councils, etc.; when the control subsystem while solving management
problems has to consult with the self-governing bodies of the educational institution,
but the main management decisions are made by the control subsystem), a coordinative
style (all basic management actions are coordinated by the control subsystem with the
self-governing bodies of the educational institution), a network and consultative style
(the members of the relevant communities of the educational institution —
teachers/scientific-pedagogical workers, pupils/students, parents, etc.) are involved in
solving management problems in the educational system through network interaction,
with which self-government bodies hold systematic consultations), an integral and
consultative style (all concerned subsystems of the educational system take an active
part in management based on a defined system of coordination procedures).
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It has been found that the peculiarities of management styles of educational
systems are manifested in the fact that: the management style of the educational system
should correspond to the level of its development; the management style of educational
systems should ensure a gradual and consistent expansion of the use of principles,
functions, and management methods that are dominant for subsequent, more
democratic management styles; in different subsystems of the educational system,
depending on the level of their development, the appropriate management styles should
be used, directing these subsystems at the optimal pace for them to the next phases of
development.

Keywords: management style of educational systems; the level of development
of the educational system; principles, functions and methods of management;
monitoring the levels of development of educational systems.
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PO3BUTOK CTUJIIB YIIPABJIIHHA OCBITHIMHA
CUCTEMAMMU Bl AMPEKTUBHOI'O 10
IHTEI'PAJIBHO-Y3I'OKYBAJIBHOI'O

AHoTanis. JlocaikeHo 0COOMMBOCTI CTHJIIB YNPABIIHHS OCBITHIMU CHCTE-
MaMH, OJIHIEI0 3 HAWTOJIOBHIIMIUX CEpel SKUX € 3aJCKHICTh CTUJIIO YMPaBIIHHS
OCBITHBOIO CHCTEMOIO BiJ PiBHS 1i PO3BUTKY. 3ampOIOHOBAHO KiIacu(iKyBaTH CTHII
YIOpPaBIIHHSA OCBITHIMM CUCTEMaMHM SIK AUPEKTUBHUN CTHIIb (YIPaBIIHHSA OCBITHBHOIO
CHUCTEMOIO 31HCHIOETHCS JTUIIIE KEPYIOUOIO M1JICHCTEMOLO, HIII MiACUCTEMU OCBITHBOT
CUCTEMH BHUKOHYIOTh MPUUHATI HEIO YMNPABIIHCBHKI PIIIEHHS), AEJNeryBajbHO-KOH-
CYJIbTaTUBHUM CTWIb (YAaCTMHA YIPaBIIHCHKUX IMOBHOBAXKE€Hb KEPYIOUOIO MiJCHC-
TEMOI0 JICJETYEThCS OpraHaM CaMOBpSIyBaHHS 3akJjialy OCBITU — METOJUYHI
00’eHaHHS TeAaroriB, OAThKIBCHKi, YYHIBCHKI/CTYJEHTCbKI KOMITETH/paaud TOILIO;
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IpU BUPIIMIEHH] YIPaBIIHCHKUX MPOOJeM Kepyroda MiJCHCTeMa KOHCYIBTYETHCS 3
OpraHaMH CaMOBPSyBaHHS 3aKjiaay OCBITH, OJHAK OCHOBHI YIPABIIHCHKI PIlLICHHS
IPUHAMAIOTECS KEPYHOYOI TJCHCTEMOI0), Y3TO/KYBaJIbHUNA CTHUIb (BCI OCHOBHI
YOPABIIHCHKI [1i Kepyloua IMiJICUCTEMa Y3TO/KYE 3 OpraHaMH CaMOBPsIIyBaHHS
3aKJIay OCBITH), MEPEKEBO-KOHCYIbTATUBHUIN CTUJIb (/10 BUPIMICHHS YIIPaBI1HCHKUX
npoOjieM B OCBITHIM CHCTEMiI dYepe3 MEpPEKEeBY B3a€EMOJII0 3aTydarOThCsl WICHH
BIJIMOBIAHUX CITUIBHOT 3aKJIay OCBITH (I1€1arorv/HayKOBO-TI€Iaroriydi MpaiiBHUKH,
YUYHI/CTYJIEHTH, OaTbKU TOIIO), 3 SIKUMHU OpraHaMH CaMOBPSIYBaHHS TPOBOISTH
CUCTEMATUYH1 KOHCYJbTAllli), IHTErPAIbHO-Y3r0JIKYBaJIbHUI CTUJIb (AKTUBHY y4acTb
B YIpaBJiHHI Ha OCHOBI BU3HAYE€HOI CHCTEMHU MpPOILEAYp Y3rOJKeHHS OepyTh BCi
3aIllKaBJICHI MJACUCTEMH OCBITHbOI CUCTEMH ).

3’sCOBaHO, M0 OCOOJMBOCTI CTWJIIB YIPAaBIIHHA OCBITHIMU CHCTEMamu
MPOSIBIIAIIOTHCS B TOMY, II0: CTHJIb YIIPaBJIiHHS OCBITHROKO CUCTEMOIO MA€ BiAMOBIAATH
PIBHIO ii PO3BUTKY; CTHJIb YNPABIIHHS OCBITHIMH CHUCTEMaMU Mae 3a0e3nedyBaTH
MOCTYIIOBE i MOCIIII0BHE PO3IIUPEHHS BUKOPUCTAHHS MPUHIIUITIB, (DYHKIIIH, 1 METOIIB
VIIpaBJIiHHSA, 110 € JOMIHAHTHHMH JJI1 HACTYMHHUX, OUTBIN JAEMOKPATUYHUX CTHIIIB
VOpaBIIHHS; Yy PI3HUX IIJICKCTEMax OCBITHBbOI CUCTEMM B 3aJIEKHOCTI BiJl PIBHS
iXHBOTO PO3BUTKY MalOTh BUKOPHCTOBYBATHCS BIAMOBIJHI iM CTHJI YHpPaBIIHHS,
CIPSIMOBYIOYH 3a3HAUEHI MMiJICHCTEMHU B ONITUMAJILHOMY JIJIsi HUX TEMII1 0 HACTYITHUX
(a3 po3BUTKY.

Kuro4oBi ciioBa: cTuiib yrpaBiaiHHS OCBITHIMH CHUCTEMaMU; PIBEHb PO3BUTKY
OCBITHBOI CHCTEMHM; NMPUHLMUIHK, QYHKLII 1 METOMU YNPaBIIHHS, MOHITOPUHT PIBHIB
PO3BUTKY OCBITHIX CUCTEM.

Introduction of the issue

In the context of radical socio-economic transformations in Ukraine, revealing
the democratization of social processes, modernization of education, it is important to
introduce new models/styles of management in education. The main problem
concerning this problem, in our opinion, lies in the fact that the management style is
associated by most scientists with the features of the controlling process rather than
with the systems being controlled.

This explains the presence in their typologies of such styles as the style of
ignoring, connivance, non-interference, etc., which can be used in practice by
individual managers, but which do not ensure the effective functioning and
development of educational systems. At the same time, until now, the specifics of the
implementation of control functions in educational systems in the process of their
development have not been sufficiently studied concerning the use of synergetic —
interdisciplinary — approach. The synergetic approach is also applied in educational
sphere by some Ukrainian scientists (A.Evtodyuk, S.Klepko, B.Kushnir, B.Lutay,
O.Pastovenskyi, S.Tsykin, I. Yershova-Babenko, O.Voznyuk, and others) [1; 2].
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Current state of the issue

The analysis of scientific sources gives reason to assert that control in the
educational sphere, in particular, is one of the main objects of research by both
scientists and practicing managers. M. Albert, G. Yelnikova, L.Kalinina,
V. Kravchenko, E. Leidner, V. Lunyachek, V.Maslov, O.Marmaza, A.Maryam,
M. Meskon, O.Pastovenskyi, V. Pikelna, F. Khedouri, F. Khmil, V. Shatun, A. Shegda,
and others considered the issue of control improvement in their scientific publications
[3; 4]. The problem of researching management styles became relevant starting from
the 30s of the 20th century. Currently, scientists distinguish four main approaches to
the typology of leadership styles: characterological (C. Barnard, R. Stogdill and
others); behavioral (K. Lewin, D. McGregor, V. Ouchi, R. Likert, R. Blake, J. Mouton
and others); situational (F. Fiedler, T. Mitchell, R. House, P. Hersey, K. Blanchard,
V. Vroom, F. Yetton, R. Tannenbaum, U. Schmidt, Ch. Argyris and others); approach
from the point of view of social exchange (A. Bedeian, K. Basu, G. Yukl, R. Hackman,
R Wageman, C. Manz, M.Hayashi and others).

K. Lewin and his followers singled out three leading management styles:
authoritarian, democratic, liberal [5]. R. Likert defined four management styles, based
on work or person orientation: 1) exploitative authoritative, 2)benevolent
authoritative, 3) consultative, 4) participative [6]. R. Blake and D. Mouton, on the basis
of the grid developed by them, distinguished 5 main management styles, which to
varying degrees take into account the interests of people and the interests of production:
primitive management, social management, authoritarian management, production-
social management, collective management. These enables them to differentiate five
characteristic types of management behavior that correspond to the types of managers:
dictator, democrat, pessimist, manipulator, organizer [7]. F. Fiedler, based on a
comparison of such factors as the relationship between the manager and subordinates,
the structure of tasks and the extent of the manager's authority, identified 8
management styles, which are oriented to various degrees to the performance of tasks
and to relations with subordinates [8]. T. Mitchell and R. House considered the "Path
Goal" leadership styles, which are based on the evaluation of the manager's actions
regarding the motivation, satisfaction and productivity of the subordinate's work. R.
House identified the following styles: directive, supportive, participative, achievement-
oriented [9]. P. Hersey and K. Blanchard, depending on the level of "maturity" of the
performers, identified 4 styles of leadership: delegating, participating, selling, telling
ones [10]. N. Kano defines four types of management: innovative-analytical,
innovative-intuitive, conservative-analytical, conservative-intuitive [11; 12].

R. Tannenbaum and U. Schmidt identified seven styles in the leadership
continuum, which are determined on the basis of the superior manager's cooperation
with subordinates [13]. B. Bass and D. Barrett developed the theory of participative
management, which involves the manager's involvement of employees in management
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[14, p. 494-510; 15]. M. Birkenbihl and F. Fiedler proposed a three-factor model of
management as a combination of characterological, behavioral and situational
approaches [16; 8].

At the same time, in the management of educational systems that have specific
characteristics, the typology of management styles is developed rather weakly. In most
works, the analysis of pedagogical leadership styles is based on K. Lewin's typology
(O. Andreev, O. Bodalov, A. Maksakov, T. Malkovska, N. Maslova, P. Simonov, etc.)
[5]. In particular, L. Stolyarenko defines such styles of pedagogical leadership as
autocratic, authoritarian, democratic, ignoring style, condescending style, inconsistent
style. O. Tunik, depending on the level of employee participation in education
management, considers 7 styles of management: democratic, cooperative, limited
participation, bureaucratic, non-interference, benevolent-despotic, authoritarian style
[2; 4].

At the same time, the current state of education development requires new
approaches to the solution of the mentioned problem.

The aim of the research is to investigate the management styles in education in
the context of the development of the most effective — systemic/synergistic — style of
controlling the educational systems, as well as to propose our typology of management
styles.

Research methods: theoretical analysis, including, synthesis, comparison,
modelling, which allows to build a model of the process of synergetic control of
educational systems as the most effective style in educational management.

Results and discussion

We will consider that the educational system (class, educational group,
educational institution, educational branch of the administrative-territorial unit,
country, etc.) functions effectively if it successfully achieves the results determined for
it by the state education standards. We will call effective management such
management that ensures effective functioning and development of the educational
system. The principles, functions, methods of management, which are the most
characteristic, typical in the management of the educational system, will be considered
dominant.

In modern science, there are different interpretations of the concept of
management style. Some scientists consider the management style to be the disposition
of the principles and methods used by the manager to influence subordinates. Many
scientists define the management style as a set of management principles and methods
most often used by the manager. Many researchers consider the management style to
be a flexible manner of behavior of the manager towards employees, which changes
over time depending on the situation and is manifested in the ways of performing
managerial work by employees subordinate to the manager [16].
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Moreover, in a significant number of cases, when determining management
styles, the personal traits of the manager are considered decisive. A significant part of
scientists considers these features to be practically unchanged. At the same time, many
researchers emphasize that in order to effectively manage the system, the manager
needs to change management styles depending on the situation [16].

We suggest that the management style of the educational system be considered
a system of dominant (prevailing, typical) principles, functions, management methods,
etc., aimed at solving management tasks and achieving the results defined by state
education standards.

That is, we consider management style not as a manner of behavior characteristic
of a manager, but as a set of principles, functions and methods of management that
should be dominant in the management of a certain educational system. At the same
time, in our opinion, it is important to consider the following:

— dominant principles, functions, methods of management (management style)
should always ensure the maximum efficiency of management of the educational
system,;

— when solving management tasks, it is necessary to use primarily the principles,
functions and methods of management that are dominant for a specific educational
system,;

— in each specific case, management actions must be carried out based on the
specifics of the situation, that is, when solving individual ("non-typical") management
problems, different from the dominant ("typical") management principles, functions
and methods may be used, but such exceptions will not negate the chosen style
management.

In our previous studies [2], it is substantiated that in the conditions of increasing
disturbances, effective management directs educational systems to development
according to a synergistic scenario in a clearly defined sequence of attractors from 1)
a hard system to 2) a system with delegated powers, 3) a "soft" system, 4) a system
with network interaction and 5) a synergistic system: Sr — Sdp — Ss — Sni — Ssyn.

Brief characteristics of the phases of development of effective educational
systems are presented in Table 1.

Table 1
Brief characteristics of the phases of development of effective educational systems
80
Phases of ,E The nature of the interaction of the control subsystem
development of the X . .
. S with other subsystems of the educational system
educational system =

Management of the education system is carried out only by the
Rigid system Sr control subsystem, other subsystems of the education system
implement the management decisions made by the former.
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80
Phases o . .
f E The nature of the interaction of the control subsystem
development of the X . .
. S with other subsystems of the educational system
educational system =

Part of the management authority of the control subsystem is
delegated to the self-governing bodies of the educational institution
(methodical associations of teachers, parents', pupils'/students'

Sdp committees/councils, etc.); when the control subsystem while
solving management problems has to consult with the self-

governing bodies of the educational institution, but the main
management decisions are made by the control subsystem

All basic management actions are coordinated by the control

"Soft" system Ss subsystem with the self-governing bodies of the educational

institution

Members of the relevant communities of the educational institution
(teachers/scientific-pedagogical workers, pupils/students, parents,

Sni etc.) are involved in solving management problems in the
educational system through network interaction, with which self-

government bodies hold systematic consultations

All interested subsystems of the educational system take an active

Synergistic system | Ssyn part in management based on a defined system of coordination

procedures

A system with
delegated powers

System with
network interaction

Source: developed by the authors [2].

Scientists have also analyzed the peculiarities of the use of principles,
implementation of management functions and methods, management cycle in the
specified phases of development of educational systems [2; 4].

In particular, it is substantiated that, depending on the phase of development of
educational systems, the dominant principles of management change from such as
centralization, subordination, control, discipline, leadership of the head (Sr) to such
principles as the distribution of powers, democratic centralism, a combination of
collegiality and single leadership, responsibility, operational regulation (Sdp);
democracy, glasnost, collectivism, humanization, reconciliation of contradictions (Ss);
decentralization, openness, employee involvement, public participation, feedback
(Sni); subsidiarity, autonomy and self-government, freedom and self-activity,
initiative, equality (Ssyn) 2; 4].

In the work [2; 4], it was proved that the management cycle, depending on the
phase of development of educational systems, evolves from linear/directive (Sr) to
branched (Sdp), branched-cyclic (Ss), network (Sni) and network-cyclic (Ssyn),
changing accordingly its attributes from command to consultative, coordinating,
consultative-coordinating and integral-coordinating.

It has been established that similar attributes are acquired by management
functions (diagnostic, modeling, organizational, control, corrective), which in the
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process of development of educational systems also change their characteristics from
consultative to coordinating, network and integral ones [2; 4].

In addition, the scientists' studies have substantiated that, depending on the level
of development of educational systems, in the methods of management determined
according to the traditional classification (organizational-administrative, economic,
psychological and social ones), the public component grows, the conversion of
dominant methods of management within individual groups and their displacement
takes place from organizational-administrative (orders, instructions, resolutions,
prescriptions, briefings; remarks, reprimands, dismissal, etc.) and economic (bonuses,
allowances, extra payments, etc.) to psychological (advice, support, praise, the Socratic
method, "brainstorming", Delphi, diaries, etc.) and social (discussion of problems and
promising goals, public opinion, collective agreements, reaching compromises,
exchange of experience, competitions, moral stimulation, etc.) [2; 4].

So, as the analysis shows, in each of the specified phases of the development of
educational systems, certain principles, functions, management methods ensure the
highest management efficiency and are dominant. That is, each phase of the
development of the educational system corresponds to its own style of management,
which means that when choosing a style of management, the level of development of
the educational system must first of all be taken into account (and not the peculiarities
of the situation or the character of the manager!).

Indeed, if a newly appointed leader of an educational system that has been
governed by an authoritarian regime for a long time and where the experience of
making coordinated decisions and involving members of public structures in
management has not yet been gained, — so when such a leader tries to apply the forms
and methods of democratic management, the collective may perceive such a leader as
indecisive, weak-willed, unprofessional, who is afraid to make decisions, tries to please
everyone, etc. In addition, the delegation of management decisions will not be
successful enough if public structures have not gained relevant experience in such
activities. Therefore, the democratic style in managing a rigid system may be
ineffective.

Conversely, if an authoritarian style is used in the educational system, which has
been managed democratically for a long time, the conflicts may arise between the
authoritarian leadership and active members of public structures due to the reluctance
of the leader to take their positions into account, which will cause a decrease in the
activity and initiative of the employees and ultimately may lead to a decrease in the
effectiveness of educational systems.

That is, in order to ensure the effectiveness of management processes, the
manager must take into account the level of development of the educational system and
apply functions and management methods corresponding to this level of development,
and not reformat the specified system "for himself". It is he, as a professional, who
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must possess all management styles and apply the style that provides the most effective
management of a specific educational system.

So, in our opinion, one of the main features of the management style in the
educational field is the following: the management style of the educational system
should correspond to the level of its development.

Depending on the phase of the development of the educational system, these
styles can be called as follows: rigid system — the directive management style; system
with delegated powers — the delegation-consultative style; "soft" system — the
coordinating style; system with network interaction — the network-consultative style;
synergistic system — the network-coordinating management style.

The relationship between the phases of the development of the educational
system and the corresponding management styles with the nature of the interaction of
its subsystems in management activities i1s summarized in Table 2 (where self-
governing bodies include methodical associations of teachers, student/student and
parent councils/committees, and to members of the relevant communities —
teachers/scientific and pedagogical workers, pupils/students, parents, etc.).

Table 2
The matrix of the connection between the phases of the development of the
educational system and the corresponding management styles with
the nature of interaction of its subsystems in management activities

The nature of the The nature of the
Phase of development interaction of the lz‘t:!:%zo’zgg;ilf; f
of the educational control subsystem ‘i, with mé;m bers of Management style
system (S) with self-government .
bodies the respective
communities
Rigid system directive
A system with delegated Consultanc delegate and
management authority y consultative
Coordination of N
"Soft" system decisions coordinative
System with network Coordination of Consultanc network and
interaction decisions y consultative
Synergistic svstem Coordination of Coordination of integral and
ynerg y decisions decisions consultative

Source: developed by the authors [2; 4]
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It is important to note that rigid educational systems can be divided into
absolutely rigid (where the leader only consults with his deputies (members of the
management subsystem) regarding management decision-making) and relatively rigid,
where the leader agrees with his deputies on management decisions on the main issues
of institution activity.

It is also important to note that, as B.F. Lomov has shown, the relatively simple
problems in managerial and labour spheres can be better solved by the groups of people
with a centralized interaction grid, and the complex problems are to be solved at the
absence of such a grid [17].

The mentioned above allows us to briefly analyze the main characteristics of the
management styles of educational systems.

The main characteristics of a directive management style

Dominant principles: centralization, subordination, control, discipline,
leadership of the manager.

Dominant functions: diagnosing, modeling, organizational, control, corrective.

Peculiarities of the management cycle: linear, directive.

Dominant managerial methods: instructions, resolutions, prescriptions,
instructions.

Organizational methods. laws, decrees, regulations, statutes, instructions, rules,
requirements, acts, protocols, etc.

Disciplinary methods: remarks, reprimands, transfer of the officials, dismissal,
etc.

Methods of psychological influence: demand, coercion, command, prohibition

The diagram of the linear/directive management cycle is shown in Fig. 1, where
S’ is the control subsystem.

s’ s’ s’ s’ s’ s’
© aC) "0 .C) C <O
Diagnosing Modeling Organizing Controlling, Corrective Resulis

analysis
Fig. 1. Diagram of a linear/directive management cycle.
Source: developed by the authors [2; 4]

The main characteristics of the delegate and consultative style of management
Dominant principles: distribution of powers, democratic centralism, combi-
nation of collegiality and single leadership, responsibility, operational regulation.
Dominant functions: consultative-diagnosing, consultative-modeling, con-
sultative-organizational, consultative-controlling, consultative-corrective.
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Peculiarities of the management cycle: extensive, consultative

Dominant managerial methods: decisions of the meetings with the manager,
coordination of decisions of public associations, recommendations based on the results
of interviews and consultations, etc.

Economic methods (the nature of implementation is consultative one):
distribution of the educational load, bonuses, payment of monetary rewards,
allowances, optional extra payments, material assistance, etc.

Methods of psychological influence: request, persuasion, reinforcement,
repayment.

The scheme of the branched consultative management cycle is shown in fig. 2,
where S’ is the controlling subsystem, Si"” are self-governing bodies of the educational
system.

Consultative Consultative Consultative Consultative Consultative Consultative
diagnosing modeling organizing controlling correction results
analysis

Fig. 2. Scheme of a branched consultative management cycle.
Source: developed by the authors [2; 4]

The main characteristics of the coordinative style of management

Dominant principles: democracy, glasnost, collectivism, humanization, recon-
ciliation of contradictions.

Dominant functions: coordinating-diagnosing, coordinating-modeling, coor-
dinating-organizational, coordinating-controlling, coordinating-corrective.

Peculiarities of the management cycle: branched, cyclic, coordinating.

Dominant managerial methods: decisions of pedagogical councils, resolutions
of pedagogical conferences, recommendations of round tables, thematic discussions,
etc.

Methods of psychological influence: advice, support, praise, compliment,
Socratic method.

Psychological methods of developing managerial decisions: the methods of

nn

"good idea", "brainstorming", "reverse brainstorming", role-playing, etc.
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The scheme of a separate stage of the branched-cyclic coordinating management
cycle is shown in fig. 3, where S’ is the control subsystem, Si” are self-governing bodies

of the educational system.

Fig. 3. Scheme of a separate stage of the
branched-cyclic coordinating management cycle.
Source: developed by the authors [2; 4]

The main characteristics of the network and consultative style of management

Dominant principles: decentralization, openness, employee involvement, public
participation, feedback.

Dominant functions: network diagnosing, network modeling, network
organizing, network controling, network correcting.

Peculiarities of the management cycle: network, consultative and coordinating

Dominant managerial methods: decisions of collective conferences,
recommendations of Internet forums, conclusions of public expertise, resolutions of
scientific and practical conferences.

Methods of psychological influence: encouragement, approval, suggestion,
condemnation.

Psychological methods of developing managerial decisions: the methods of
"good idea", "brainstorming", synectics, "reverse brainstorming", Delphi method,
diaries, role-playing, etc.

Methods of social regulation: collective agreements, agreements, contracts,
mutual obligations, development of traditions, reaching compromises, exchange of
experience, competitions, moral stimulation, etc.

The scheme of a separate stage of the network consultative and coordinating
management cycle, where S’ is the control subsystem, Si” are self-governing bodies of
the educational system, Sj"”' are members of the relevant communities (teachers,
students, parents, citizens), is shown in fig. 4
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Skl‘”
Fig. 4. Scheme of a separate stage of the network
consultative and coordinating management cycle.
Source: developed by the authors [2; 4]

The main characteristics of the integral and consultative style of management

Dominant principles: subsidiarity, autonomy and self-government, freedom and
self-activity, initiative, activity, equality.

Dominant  functions: integral-diagnosing, integral-modeling, integral-
organizational, integral-controlling, Integral-corrective.

Peculiarities of the management cycle: network, cyclic, integral-harmonizing.

Dominant managerial methods: the decisions of general meetings of the
institution, public mandates, recommendations of public hearings (discussions),
program and target methods.

Methods of psychological influence: involvement, imitation, infection,
recognition.

Methods of social normalization: value orientations, public opinion, rules
(codes) of behavior and professional etiquette.

Methods of social regulation: collective agreements, agreements, contracts,
mutual obligations, development of traditions, reaching compromises, exchange of
experience, competitions, moral stimulation, etc.

The scheme of a separate stage of the network-cyclic integral-coordinating
management cycle, where S’ is the control subsystem, Si” are self-governing bodies of
the educational system, Sj"”' are members of the relevant communities (teachers,
students, parents, citizens), is shown in fig. 5
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Fig. 5. Scheme of a separate stage of the
network-cyclic integral-coordinating management cycle.
Source: developed by the authors [2; 4]

Figure 5 in abstract and schematic way represents the highest — synergetic —
phase of the development of educational systems corresponding to integral and
consultative management style. Let us present a contextual picture of synergetic
(integral and consultative) style of management activity. In fact, the implementation of
this style can solve the so called problem of "specialization and differentiation in
labour/managerial activities" which reveals a serious problem for the sphere of
professional education, which cannot adequately respond to the rates of technological
development of modern world, since the content of education undergoes fundamental
changes over the course of five-ten years of professional training, revealing the
problem of the "half-life of specialist's competence": the average annual growth rate in
new knowledge on our Planet is 4-6%, therefore, a specialist should receive about 50%
of professional knowledge after graduating from relevant educational institution. At
the same time, the amount of time required to update professional knowledge for
specialists with higher education is 28% of the total amount of time that an employee
has at his disposal during the entire working period [18].

This problem can be solved by using the mechanism of self-management
realising the self-regulative processes "from below" since the excessive specialization
in managerial activity is quote detrimental from the point of view of psychology of
labour as well as labour productivity. In this respect, we can mention the principle of
"diffused" specialization which has been realized in the book Range: Why Generalists
Triumph in a Specialized World by David Epstein [19].

It is very important to note that according to cyber-law of correspondence of the
diversity of the controlling element (the controller) to the diversity of the element being
controlled (W. R. Ashby's law of necessary diversity), the diversity (or information
uncertainty) in a controlled element can be decreased due to corresponding increase in
the diversity of the controlling element [20]. So, the management efficiency can be
achieved when the information diversity of the controlling subsystem is no less than
the information diversity of the controlled subsystem [21; 22].
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In modern educational systems the information diversity of a controller (a
manager) cannot be more that the information diversity of manager's subordinates. This
problem can be solved by a such synergetic coordination of the management activity.

CONCLUSIONS

Management style, as noted, should ensure the development of the educational
system [23]. At the same time, it cannot change suddenly, for example, from directive
to conciliatory. New management functions and methods should be developed and
implemented in the process of practical management activities gradually over a certain
period of time (days, weeks and even years). That is, the management style should
ensure gradual and constant updating of management functions and methods.
Therefore, another property of management styles in the educational field is as follows:
the management style of educational systems should ensure a gradual and consistent
expansion of the use of management principles, functions and methods that are
dominant for subsequent, more democratic management styles.

For example, besides certain orders in the process of developing a rigid
educational system, to increase the efficiency of its management, it is possible to use
more and more often the decisions made by the meetings with the head, as well as with
the help of coordination of decisions of public associations, in the next phase of its
development — the decisions of pedagogical councils and conferences, still later — the
recommendations of round tables and thematic discussions, the conclusions of public
expertise, the recommendations of public hearings, etc.

In addition, we should note that different subsystems of the educational system
may differ in levels of development, so management styles corresponding to them
should be used in their management. That is, different subsystems of the educational
system should use such management styles that correspond to their phases of
development and ensure the further development of these subsystems. Therefore,
another important property of management styles in the educational field is this: in
different subsystems of the educational system, depending on the level of their
development, appropriate management styles should be used, directing these
subsystems at the optimal pace to the next phases of development.

Hereby we can consider the relationship between the phase in which the
educational systems are trans-formed in the process of their development, with some
aspects of their study (table 3).

In particular, in an educational institution, the management style for the
subsystem of pedagogical workers can be conciliatory, for the subsystem of technical
workers — delegate and consultative, and for certain groups of applicants for education
— rigid.

These styles should undergo democratic changes over time and direct these
subsystems at the optimal pace for them to the next areas of their development.
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The relationship between the phase of educational
systems’ development with some aspects of their study

T ype of Levels of | Scientific theories Education The main way of system
educational systems of system management
. . development
system diversity management model
Rigid systems Low General systems State model Increasir}g in.system's
theory Diversity
Systems with The law of .
. .. Delegation of powers to
delegated required diversity State and . .
Average . officially recognized
management for subsystems public model .
. public structures
authority management
Development of "soft"
Soft svstems State-public, interaction of official
"Soft" systems Sufficient Y public-state structures concerned in
methodology .
model modernizing the
Ukrainian education
Scattered
Svstems with information Development of
Y . theory, network Public-state interaction of the
network High . . .
. . paradigm of model educational system with
interaction .
education network structures
management
Development of self-
. organization
Synergetic Synergetics as a educational system
yners High new scientific Public model o M
systems . within the temporary
paradigm !
self-ruled managerial
target teams

Source: developed by the authors [1; 2; 4]

Moreover, in some cases, as a result of a sharp renewal of the personnel of the
educational subsystem and the unpreparedness of new employees for democratic styles
of management, it is even possible to return to a directive style of management, but at
the same time, the focus of management on the development of the subsystem and the
gradual and consistent expansion of the use of principles, functions and methods
remains unchanged. which are dominant for more democratic management styles.

We have determined the features of management styles of educational systems,
which are manifested in the fact that: the management style of the educational system
should correspond to the level of its development; the management style of educational
systems should ensure a gradual and consistent expansion of the use of principles,
functions, and management methods that are dominant for subsequent, more
democratic management styles; in different subsystems of the educational system,
depending on the level of their development, appropriate management styles should be
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used, directing these subsystems at the optimal pace for them to the next phases of
development.

The article outlines the main characteristics of management styles regarding the
use of dominant principles, functions, and management methods depending on the
level of development of the educational system.

The above gave reasons to classify management styles depending on the level of
development of educational systems as follows: absolutely directive management
style, relatively directive, delegation-consultative, coordinating, network-consultative,
integral-consultative (synergetic) styles. The latter reveals the highest phase in the
development of educational systems, thus being the most effective.

At the same time, the methods of monitoring the levels of development of
educational systems, determining the readiness of controlling and controlled
subsystems for development and transition to higher levels, etc., require further
scientific research.
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