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FAIRY-TALE THERAPY AS A PSYCHOLOGICAL AND PEDAGOGICAL METHOD
IN WORKING WITH SOCIALLY EXCLUDED YOUTH, PUPILS WITH SPECIAL
NEEDS

0. V. Voznyuk*, O. A. Miroshnychenko*

The widespread use of fairy-tale materials in the educational process and psychocorrectional work
stems from the imperatives of the new post-non-classical scientific paradigm, which is implemented
in uniting the scientific and mythological worldviews, when, on the one hand, there is a need for
theoretical interpretation of mythological ideas of humanity, and on the other hand, there is a need
for using the mythological knowledge and metaphorical forms of their representation in scientific
searches. Under such conditions, the fairy-tale-metaphorical resource of human development finds
actualization in modern psychological and pedagogical science, which studies the peculiarities of
children’s perception and understanding of fairy-tale content, which is considered as a means of
upbringing, a special source of the formation of aesthetic feelings as well as a psychotherapeutic tool
for solving many problems of children with special educational needs and the socially excluded youth.

Accordingly, the article outlines the main aspects of the fairy-tale not only as a developmental and
educational, but also as a correctional and psychotherapeutic means of influencing children and
youth.

It has been shown that the therapeutic effect of fairy-tale material largely stems from the effects of
functional asymmetry of the hemispheres of the human brain when the right hemisphere functions
mainly at the level of unconscious mental mechanisms. Thus, many problems of children with special
educational needs and socially excluded youth are connected with the activity of these mental
mechanisms and, at the psychotherapeutic level, acquire the status of psychiatric problems
associated with fundamental psychotherapeutic phenomenon — the failure to react with the
appropriate emotion to positive or negative events. Fairy tales and psychotherapeutic stories appeal
to the right-hemisphere aspect of the psyche of children and youth, which realizes their
psychotherapeutic effect, bringing many problems to the surface of the conscious activity of the
psyche.
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KA3KOTEPAIIISI SIK IICHXOAOT'O-IIEAJATOTTYHHN METO/ Y POBOTI 3
COLIIAABHO BHKAIOYEHOIO MOAOAAOXO, YYHSIMH 3 OCOBAUBHMH
IIOTPEBAMH

O. B. Bo3HI0OK, O. A. MipoIIHHYEHKO

ITupore 3acmocy8aHHsl KA3KO8UX MAMEPIANI8 8 0OCBIMHbOMY NPOUECT BUNIUBAE 13 IMNepamusis
HOB80i nocmHeKnacuuHol Haykogoi napaduzmu, U0 peanizyemvcsi Yy NOEOHAHHI HAYK08020 ma
MIGPOI021UHO20 CEIMOPO3YMIHHSL, KOAU, 3 00H020 OOKY, 8USBNSIEMBCS HEOOXIOHICMb Y meopemuuHiil
iHmepnpemauii MighON02IUHUX YSI81EeHb AHO0CMEBA, A 3 ITHUL020, — BUKOPUCMAHHSL Y HAYKOBUX NOULYKAX
MIONO2IUHUX 3HAHL Ma MmemagdopuuHux gopm ix penpezeHmauii. 3a markux Ymos, KaA3KOE0-
MmemagopuuHulli pecypc po3sumrKy JAOOUHU 3HAXOOUMb AKMYAN3aU0 Y CYUACHIU NCUX0J1020-
neodazo2iuHill Hayyi, L0 susuae ocobaugocmi cnpuiliHammsi i poO3yMiHHS OimbMU KA3KO8020 3Micmy,
AKUT po321510aembCst UK 3acib 8UX08AHHSL, 0COONUBE 0XKEPENO POPMYBAHHSL eCMemuyHUX nouymmias,
a makox sk ncuxomepanesmuuHuill HempymeHm Oas eupiueHHst bazambox npobnem oimeil 3
0cobUBUMU OCBIMHIMU hompebamu ma COYIaNbHO 1301608AHOT MOAOOI.

BionogidHo Yy cmammi OKpecirormbsbCsl 207108HI ACNEKMU KO3KU He MINbKU SIK PO38UBATLHO-
8UX08HO020, ane Ui KOpeKYlliHo-mepanesmuuHozo 3acoby enauegy Ha dimeti i MO00b.

INokazaro, wo mepanesmuuHa 0ist KA3K08020 MaAMepiany 3HAUHOK MIPOI0 3YMO8IeHA eheKxmamu
pyYHKYIOHANbHOT acumempii NiBKY/lb 20/108H020 MO3KY JIIOOUHU, KOAU Npasa Niekyast pYyHKUIOHYE
nepesaxxHo HA PiBHI HEeYCBIOOMAEHUX NCUXIUHUX mMexaHizmig. Taxum uuHom, bazamo npobrem oimetl
3 0cobauUBUMU OCBIMHIMU nompebamu ma COYIAIbHO 1301b08AHOL MOS00L NOB A3AHL 3 OLSLIbHICIIO YUX
NCUXMHUX MEXAHI3MI8 | HA NncuxomepanesmuuHoMmy pieHi Habysaromb cmamycy NCUXiampuuHux
npobnem, nog’s3aHUX i3  (PYHOAMEHMANIbHUM  NCUXOMEPANe8MUUHUM  (PEeHOMEeHOM  —
Hegiopeazy8aHHIAM SIK HECNPOMOIHICMIO 8I10N0GIOHOT emouyii peazyeamu HA NO3UMUBHL UL HE2AMUEBHI
nodii. Kasku ma ncuxomepanesmuuHi ONo8i0aHHS 38epmaromecsi 00 NPABONIBKYIbHOI CMOPOHU
ncuxiku oimeiti ma Mmon00i, siKa peasnizye ix ncuxomepanesmuuHuil egpexm, gueodsiuu bazamo
npobem Ha No8epxHIo c8I00OMOI O TbHOCMI NCUXIKU.

Knrwouoei cnoea: uapisHa KasKka, KAska siK 3acid 8UX0BAHHSL, mepanesmuuHull pecypc Kasku,
KOHUenuyiss PYHKYIOHANLHOL acumempii nieKyslb 20J108H020 MO3KY, dunsacmisi, 0imu 3 ocobausumu
oceimHimMu nompebamu, CoOuianbHO 130/1b08AHA MOSL00b.

Introduction of the issue. In today's exclusion" are associated with the 40s of
complex socio-economic conditions, the the twentieth century. The term itself
issue of comprehensive education and appeared in French sociology in the
development of the human personality as 1960s. In Ukraine, in 2002, within the
the highest value of society is particularly framework of poverty research this term
acute. In this context, one should not and the phenomena it reflects became the
underestimate the importance of beauty object of scientific research.
and harmony, that is, the aesthetic Social exclusion is interpreted as the
qualities of organizing people's lives and removal of individuals or social groups
livelihoods. Modern scientists distinguish from the social structure of society and
the spiritual and sanogenic function of social processes, the creation of
beauty: this means that beauty can help conditions that do not allow these
preserve and maintain the health of a individuals or groups to play a significant
person and society. At the same time, the role in society; a socially excluded person
number of young people with special is an object of social work who, due to
educational needs who require economic, political, religious, social,
psychological and pedagogical assistance psychological and medical barriers, has
at a high professional level is growing [6]. completely or partially lost ties with
Therefore, there is an urgent need to find society (A. Savitskaya [9]).
new ways of working with people with The definition of the concept of social
special educational needs, which include exclusion, the analysis of its forms and
socially excluded youth. causes, the grounding of various

The first attempts to explain the methodological approaches to the study of
essence of the concept of "social social exclusion are contained in the

202



Zhytomyr Ivan Franko State University Journal. Pedagogical Sciences. Vol. 4 (123)

Bicrux 2Kumomupcorozo 0epiagHoz0 YHigepcumemy imeHi Isara dpanka.
ITedazoeiuni Hayku. Bun. 4 (123)

works of many scientists — both Ukrainian
and foreign [7-9; 12; 21; 23; 26], who
study such aspects as the problem of
unequal access to education, inequality
(regarding remuneration) in the
professional/labor sphere, the process of
destruction of social ties, the factors and

mechanisms that  prevent social
polarization.
It should be noted that

psychocorrection in working with socially
excluded youth presupposes certain ways
of using art therapeutic forms, methods
and techniques in pedagogical practice. A
unique method of solving these problems
is the method of fairy tale therapy [5].

Current state of the issue. Under such
conditions, the fairy-tale-metaphorical
resource of human development is
extremely actual in modern psychological
and pedagogical science, which studies the
peculiarities of children's perception and
understanding of fairy-tale content, which
is considered as a means of upbringing, a
special source of formation of aesthetic
feelings. A significant number of scientific
papers are devoted to the methodology of
studying fairy tales. Modern authors study
the influence of fairy tales on children’s
speech development, as well as they use
fairy-tales in speech therapy work,
psychocorrectional work, in studying the
peculiarities of fairy tales’ influencing the
mental sphere of the preschooler's
personality [3]. The study of folk art, in
particular fairy tales, is associated with the
famous names of Ukrainian researchers —
O. Potebnia, M. Dragomanov, M. Sumtsov,
I. Manzhura, I. Franko, I. Rudchenko,
V. Hnatyuk and others. Many researchers
have used the fairy-tales as a means of
upbringing. Among them are the classics of
pedagogy and modern teacher-
methodologists: K. Ushinsky,
V. Sukhomlynsky, M. Stelmakhovich,
S. Rusova, I. Bekh, A. Bogush and others
[11]. The fairy-tale as a means of
development and upbringing of children is
widely used in Ukraine [2; 4; 6; 10] and
abroad [13; 16; 22; 24; 29].

The fairy-tale is considered to be not only
a developmental and upbringing, but also
an effective correctional and therapeutic
tool [1; 14; 15; 17; 18; 20; 27; 28].
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Aim of the research. Accordingly, the
purpose of the article is to outline the main
aspects of the fairy-tale as not only a
developmental, upbringing, but as
correctional, and therapeutic means of
influencing children and youth with special
educational needs, the socially excluded
youth.

Research methods. Among the
methods used in the interdisciplinary study
were not only the methods of theoretical
analysis of the problem field, but also the
applied tools have been used — the concept
of functional asymmetry of the human
cerebral hemispheres, as well as the
therapeutic tools for the wuse of art
technologies in the process of correcting the
mental profile of children.

Results and discussion.

Historical background of the
phenomenon of a fairy-tale

In a historical context, we can talk
about using a fairy-tale as an access code
not only to the cultural and historical
background of humanity, but also to a
person’s emotional mechanisms
concerning mastering social reality,
which can be illustrated by the "law of
emotional reality of fantasy', which
indicates that any emotion caused by
both real and unreal events/objects is
real. Thus, despite the events that occur
in a fairy-tale, the basis of its influence on
the child is a real emotion (L. Vygotsky)
[5].

An important stage in the development
of the teaching about fairy-tales, myths in
the psychological aspect are connected
with the works of S. Freud, K.-G. Jung
and their followers. One of the first to
discover and study the symbolic nature of
a fairy-tale was S. Freud. According to
him, fairy-tales and myths, as well as
dreams, are the result of neurotic
symptoms, a person’s attempts to get rid
of the tension that arises in the case of
limiting his/her desire to satisfy own
needs. The scientist noted that the
prerogative of reading fairy-tales belongs
to the child, while an adult must
understand the negative effect by
perceiving fairy-tales, which are an
illusion that can only cause regression
and fear. A different opinion was held by
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C.-G. Jung, who believed that since fairy-
tales reflect the problems of the being at
all stages of the development of human
society, their analysis makes it possible to
explore the anatomy of the human
psyche, the basic components of which
are archetypes. Valuable for us is the
statement that it is in myths and fairy-
tales, as well as in dreams, that the
human soul tells its own story.

So, from the point of view of Jungian
analytical psychology, everything that
happens in a fairy-tale is an intrapersonal
psychological process, in which all
elements (heroes, objects, events)
represent different aspects of the
personality. Heroes of fairy-tales in this
case are often the embodiment of
archetypes, and the psychological
interpretation of a fairy tale consists in
considering all fairy-tale characters,
events, places and symbols as internal
unconscious feelings, impulses,
experiences and aspirations of a person.

In general, we can talk about a large
number of scientists, including
educationalists, who have devoted their
research to the fairy-tale as the basis of a
symbolic and mythological reflection of
reality by a person and humanity in
general.

One of the first to revive the
professional interest of teachers in the
fairy-tale was Vasyl Sukhomlynsky, who
paid considerable attention to the use of
the fairy-tale in working with children.
V. Sukhomlynsky’s "School of Joy" is well
known, in which the Fairy-Tale Room, the
Island of Wonders, the Corner of Dreams
and the Magical School under the Blue
Sky successfully operated, where new
pedagogical ideas were born and
implemented.

A feature of the use of fairy-tales in the
educational system of the outstanding
pedagogue is its harmonious and natural
use in the process of daily teaching and
upbringing of pupils. At the same time,
according to V. Sukhomlynsky, a fairy-
tale is an active creative process that
covers all spheres of the child’s spiritual
life.

In general, the research of many
scientists formed the basis of modern
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effective methods of diagnosis, correction
and development of personality using
fairy-tales.

Upbringing resources of fairy-tales

As Vasyl Sukhomlinsky wrote, "a fairy-
tale is a seed from which a child's
emotional assessment of life phenomena
grows" [11]. A fairy-tale is primarily used
in the educational process as a means of
developing child's personality and
cultivating certain social/universal
values that are formed in a child at the
level of socio-psychological attitudes and

settings.
With the help of a fairy-tale, the
vocabulary is expanded, the child's

thinking and speech are developed. The
child learns to ask questions, answer
them, build a phrase, a sentence, and
later — a whole dialogue. Thus, through a
fairy-tale, a child develops in
comprehending the language. When
reading a fairy-tale, one can find sayings
and proverbs that help to understand the
meaning of a fairy-tale and develop child's
ability to perceive the polysemy of a word,
its deep character.

In addition, fairy-tales provide a child
with a positive upbringing influence,
prepare to distinguish between courage
and cowardice, truth and lies, intelligence
and stupidity. Thus, the intrinsic value of
fairy-tales lies in their impact on the
multifaceted development of personality.
The texts instill in a child the confidence
in the triumph of truth, the victory of good
over evil. Temporary failures of positive
fairy-tale’s characters are the norm, and
after that, as a rule, the joy comes as a
result of common efforts of positive fairy-
tale’s characters.

The developmental and upbringing
functions of fairy-tales can be focused on
several aspects.

1. The child's personal participation in
fairy-tale events, when the characters and
events unfold around the child's life,
interests and personality.

2. An individual approach, when
personalized fairy-tales can be developed
to teach the child certain patterns of

action in the real world, when, for
example, if the child refuses to eat
vegetables, the story can include
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explanations of the benefits of vegetables,
emphasizing how important they are for
growing strong and healthy.

3. Emotional correction of behavior,
when fairy-tales can solve child’s specific
psycho-emotional problems.

4. Fairy-tales act as an incentive for
independent reading, which improves the
child's language skills.

S. Fairy-tales can be the means of
developing the child's creativity and
imagination, when the fairy-tale acts as a
means of improving writing and
storytelling skills.

6. Fairy-tales can convey certain moral
messages and values that are important
to the child, which helps to form it’s
strong ethical foundation.

7. The socializing potential of fairy-
tales is important, when fairy-tales can
create emotional ties between children
and adults. This can be especially
valuable for teachers, parents, or mentors
who want to establish a deeper emotional
connection with children including the
children with special educational needs.

8. Fairy-tales can be the means to
develop a child's critical thinking and
problem-solving skills.

9. Fairy-tales serve to enhance a child's
self-esteem, when the child can perceive
itself as a hero or heroine, which can
increase a child's self-esteem and self-
confidence, encouraging to overcome real-
life challenges [5; 30].

Therapeutic/psychocorrectional
aspects of fairy-tales

Fairy-tale therapy is one of the varieties
of art therapy, which involves high-quality
professional training of specialists in the
field of special and inclusive education.
The use of fairy-tale therapy allows one to
directly influence the emotional and
sensory sphere of the personality, change
behavior patterns, and actualize hidden
resource capacities in difficult life
situations. The effectiveness of using the
fairy-tale therapy methods involves
mastering it at a professional level, which
requires the training of qualified teachers
who are able to assist the personality in
its formation, development, and self-
realization, effectively interact with the
client in order to provide him/her with
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assistance, promptly respond to the
client's requests, and improve their
qualifications in conditions of rapid socio-
economic changes.

In this context we can mention the
workshop "Fairytale Therapy: Advanced
Course" [5] that provides for in-depth
mastery of fairy-tale therapy in the
following extremely important and
relevant areas:

1) Stages of immersion in working with
a fairy-tale. Creating a fairy-tale playing
environment for children.

2) "Special effects" that help enhance
the healing power of a fairy-tale;
performing diagnostics using the fairy-
tale therapy methods.

3) The "Hero’s Path" technique.

4) Features of a fairy-tale for working
with psychosomatic diseases.

5) Fairy-tale therapy as a way to create
the children’s intention to recover.

6) A fairy-tale as a means of correcting
undesirable behavior in children.

7) Features of writing a fairy-tale for
working with stress and fears.

8) A fairy-tale as a tool for working with
loneliness.

9) Methods of fairy-tale therapy in
working with the issue of self-sabotage.

10) Working with texts in the process of
psychotherapy and psychocorrection of
crisis states.

11) Using ready-made fairy-tales and
the specifics of writing corrective and
therapeutic fairy-tales for children and
youth in a situation of grief.

12) Psychocorrectional fairy-tales for
working with child-parent relationships;
fairy-tales for finding solutions.

13) A fairy-tale as a way of modeling
the future (for forming changes in life or
getting out of a difficult situation).

14) Fairy-tale therapy as an
opportunity for self-identification (in the
profession, preferences, desires, etc.).

Thus, the methods of socio-pedagogical
correction presupposing using fairy-tales
as an art-technological tool is considered
the most successful and effective when
working with children’s emotional and
behavioral disorders. Fairy-tales enable
the child to overcome its fears, anxiety, as
well as to correct negative traits. Fairy-
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tales also help children learn generally
accepted moral and ethical norms and
teach socially acceptable ways to express
their own emotions [1].

Therapeutic fairy tales can be
differentiated due to the following issues:
"1) Fairy tales for fearful children; 2) Fairy
tales for aggressive children; 3) Fairy tales
for hyperactive children; 4) Fairy tales
focused on the settlement of family
relations (for example, parental divorce,
etc.); 5) Fairy tales focused on coping with
difficulties in socialization; 6) Fairy tales
aimed at preventing neurotic disorders;
7) Fairy tales aimed at supporting a child
facing death; 8) Fairy tale aimed at solving
problems with self-esteem; 9) Fairy tales
for children of war" [18; 27].

The appeal of fairy tales for the
correction of fears and anxiety, lies, first
of all, in the naturalness and genuine
character of the plot line. In a figurative
form, the child can experience the
problems that all humanity has gone
through (separation from parents, the
problem of choice, injustice, etc.). The
most important thing is that in a fairy-
tale, evil is always punished, but even
from bad deeds one can learn a good
lesson [20; 28].

There are several methods of working

with a fairy-tale: telling, rewriting,
composing new fairy-tales, their
analyzing, role-playing, drawing or

making characters on their basis.
Children, as a rule, cannot talk about
their fears that underlie anxiety. In the
process of discussing a fairy-tale and
working with it through drawing or
making characters, while reviving their
fear and playing with it, the child
unconsciously understands that it can
manage its fear itself. The child can be
proposed to compose a story about its fear
thus acting the fear out. After this the
"fear" dolls or “fear” drawings can be
destroyed. However, there are situations
when the child has become friends with
its doll, and the child does not want to
part with the doll. Usually, this means
that the original fear that formed the
anxiety no longer scares the child.
Fairy-tales being an art technology for
correcting anxiety, fears, and self-doubt
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are also used in working with adults being
the important factors for the correction of
children’s psychic problems. A fairy-tale
can create a special, magical atmosphere
thus calming and setting child’s mood for
the positive victorious behavior, helping
fight fears and other problems. Thanks to
this, children reveal their potential
personality, they feel protected, confident,
and comfortable.

Each "magical" fairy-tale is
heterogeneous and consists of several
interconnected parts.

The first part — the beginning of the
fairy-tale — introduces the listeners to the
plot, the main theme, and prepares them
for further events. This is an introductory
part revealing the main problem
highlighted in the fairy-tale and preparing
the listener to answer what the listener
can learn from this fairy-tale and what it
can teach.

The main part — the development of the
plot — plays a practical role. It reflects the
position of the protagonist. It fully reveals:

1) problems that the fairy-tale’s
protagonist has to solve;

2) a means (most often it is a fairy-tale
assistant) that helps the protagonist of
the fairy-tale to cope with the difficulties
that arise, and achieve the goal;

3) the attitude of the protagonist to
himself/herself, his/her self-esteem;
attitude to the world and to those fairy-
tale’s characters who surround the main
character.

From this part of the fairy-tales it is
very important to draw a conclusion, to
understand and realize the main
problems and difficulties of the
protagonist, the mistakes he/she made,
so that, when dealing with similar
situations in real life, if possible, not to
make the same mistakes. In children who
are just starting to learn life,
understanding these problems occurs
more at a subconscious level, while in
adults it is mostly conscious.

The final component of each fairy-tale
is the resolution of the problem/conflict
arising in the second part. In it, the
protagonist overcomes all difficulties, is
rewarded by fate for the good he/she has
created, and evil, which is necessarily
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present in every fairy-tale, turns out to be
defeated and punished [15; 17].

Thus, the end of the fairy-tale is the
most important.

At large, each fairy-tale is a set of
structural elements that help to
implement its main functions and achieve
the set goal. When working with fairy-
tales, it is possible to use various forms of
presenting the material (telling and
composing the fairy-tale, drawing and
modeling its characters, using image
therapy as well as presenting fairy tales
using different social roles, etc.), that is, it
is important to use fairy-tale tools in a
harmonious complex [14].

In acting out scenes from a fairy-tale,
which are often loved by younger
children, the participants tend to identify
themselves with various characters of
fairy-tales thus reincarnate these
characters in a magical environment of
the fairy-tale. The teacher can use a
number of accessories (cloaks, crowns,
hats, toy swords, baskets, scarves, fans,
jewelry, fabrics, etc.) so that children,
while dressing in front of a mirror,
"assemble" the necessary images. By
changing the image, the teacher can
change the character, behavior and
communication style of the training
participants, encourage them to overcome
their own fears, anxiety, and negative
attitudes [19].

In this context, we can cite many fairy-
tales (psychotherapeutic stories) that tell
of events indirectly alleviating many
children’s problems, for example the
problem of enuresis which make children
to be excluded persons (refer to The Story
of the Baby Elephant on Fire [25]).

Conclusions and research
perspectives. 1. The fairy-tale is
analyzed not only as a developmental,
educational but also as a correctional and
therapeutic tool for children with special
educational needs and for the excluded
youth.

2. The therapeutic effect of fairy-tale
material largely stems from the concept of
functional asymmetry of the hemispheres
of the human brain. The right hemisphere
is responsible for the direct figurative-
metaphorical, emotional-expressive
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perception of reality by a person of the
external world, when this perception is
realized mainly at the level of unconscious
mental mechanisms [3]. Accordingly,
many problems of children with special
educational needs and the excluded
youth in this case, are closely connected
with the activity of these mental
mechanisms and, at the
psychotherapeutic level, acquire the
status of psychiatric problems associated
with fundamental psychotherapeutic
phenomenon - the failure to react with the
appropriate emotion to positive or
negative events (failure to react
adequately to social interactions may
appear as disregard for other people's
feelings and behavior thus developing in
persons the distorted picture of the
world), with the inability of a person to
realize and express these problems. Fairy-
tales (psychotherapeutic stories) appeal
specifically to the right-hemisphere
aspect of the psyche of children and
young people, which realizes their
psychotherapeutic effect, bringing many
problems to the surface of the conscious
activity of the psyche.

3.0n the other hand, fairy-tale
material can express a paradoxical-
mystical, miraculous aspect of reality,
realizing a paradoxical-polysemantic,
creative context of mental activity,
enabling the children with special

educational needs and the excluded
youth to solve many life problems that
arise from the inability to connect

opposite mental states (refer to
phenomenon of "the cognitive
dissonance"). But it is precisely the
process of such a wunification that

constitutes the fundamental ability of a
person as a representative of Homo
sapiens — diplasty — the ability to integrate
in one behavioral/mental context
opposite and mutually exclusive images,
objects, thoughts, states.

The perspectives of the study are
related to the need to research the
psychotherapeutic effect of paradoxical
content of fairy-tale material on correction
of problematic conditions of children with
special educational needs and the
excluded youth.
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