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EARLY CHILDHOOD AS A STRATEGIC STAGE OF DEVELOPMENT:
SCIENTIFIC BASIS AND PEDAGOGICAL VECTORS

O. I. Nehrii*

The article highlights early childhood as a strategically important stage of personality development
that plays a decisive role in the formation of basic mental functions, social skills, and emotional
resilience. Particular attention is paid to the integration of classical theories of early childhood
development (J. Bowlby, H. Gardner, M. Montessori, J. Piaget)) which makes it possible to
comprehensively address the emotional, social, and cognitive aspects of child development. The focus
of the study is on J. Piaget’s cognitive theory, in particular the sensorimotor stage of development,
which lays the foundations for the formation of thinking through active interaction with the material
world. J. Bowlby’s attachment theory emphasizes the importance of a secure emotional bond between
a child and an adult during the first years of life to ensure psychological well-being. Considerable
attention is also given to H. Gardner’s theory of multiple intelligences, which emphasizes the
multidimensional nature of a child’s intellectual abilities, as well as to M. Montessori’s pedagogical
system, aimed at developing independence, self-regulation, and individual abilities in early childhood.
Early childhood is regarded as a sensitive period of development during which pedagogical support
should be scientifically grounded, comprehensive, and adapted to the individual needs of the child.
The formation of the foundations of personal, cognitive, and emotional development in early childhood
determines the trajectory of further socialization and successful integration of the child into the
educational environment. Thus, early childhood development should be considered not only as an
individual process of personality formation but also as an important social need that requires
coordinated interaction among state institutions, educators, and parents or legal guardians.
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PAHHE JUTHHCTBO SIK CTPATETTYHO BAXKAHUBHU ETAII PO3BUTKY
AUTHHHA

O. 1. Herpii

Y cmammi euceimneHo paHHEe OUMUHCMBO SIK CMPAMeEUHO BAXKAUBULL eman po3sumky
ocobucmocmi, WO Mae SUPIUUATIbLHE 3HAUEHHSI Ot POPMYBAHHSL 6A308UX NCUXIUHUX DPYHKUYL,
COUIaNbHUX HABUUOK ma emouiliHoi cmilikocmi. Ocobnusy yeazy npuoiieHo Hmezpauyii KAACuuHUX
meopiii pozsumry OUMUHU paHHbo20 8ikyY (k. Boynbi, I. 'apornepa, M. Monmeccopi, 2K. ITiaxe), wo
00380.7151€ KOMNJIEKCHO OXONUMU eMOULUHUL, COUIANbHUL I KOZHIMUBHULL acneKkmu po3sumky OUmuHU.
Y ¢poryci docnioxerHs — KoeHimusHa meopis K. ITiarke, 30Kpema CeHCOMOMOpPHULL eman po3sumry,
aKull 3aknadae OCHO8U O/l (POPMYBAHHSL MUCTCHHSL UUISIXOM AKMUBHOI 83aeM00ii 3 npedmemHum
ceimom. Teopis npue’sizarHocmi [xx. Boynbi nidkpecaroe 8arKaugicms HAOIHO20 eMOUIiHO020 38 13Ky
MDK OUMUHOI0 Ma 00POCAUM Y Nepull pOKU HkKUmmst 0151 3a.6e3neueHHs NCUX0/1021UH020 61a20NoNAYyUUsL.
Teopii  mHOMUHHO20 iHmenexkmy I. I'apoHepa, skuill nidkpecawe  6azamosuMipHIiCMb
iHmenexkmyanabHoi 060aposaHocmi OUMUHU, A MAKOXK nedazoziuHili cucmemi M. Moxrmeccopi, wo
CNpAMO8AHA HA PO38UMOK camocmiliHocmi, camopezyasyii ma iHOugioyanbHuUx 30ibHocmeli Yy
paHHboMYy 8iui. PaHHIll 8iK po0321510aembvbCst sk CeHCUMUBHULL nepio0 po3eumry, 8npooosi sikKoz20
nedazoeiuHa niompumka mae 6ymu HAYKo8o OOIPYHMOBAHOW, KOMNIEKCHOI Ma MAKCUMASLHO
adanmogaHor 00 iHOugidyanvHux nompeb oJumuHu. DopmyearHHss ocHO8 ocobucmicHozo,
KO2HIMUBHO20 Ui eMOUIliHO20 PO38UMKY 8 Nepiod paHHb020 OUMUHCMBA 8U3HAUAE 8EKMOP NO0AIbULO]
couianizayii ma ycniwHoi iHmezpayii oumuHu 8 oceimHe cepedosuwje. Omoike, po3sumMox OUMUHU
PAHHBO20 8IKY C/I0 po32110amu He MilbKU K IHOUBIOYANbHULL npoyec hopmyearHHs ocoducmocmi, a
Ul sk saKAUBY cYycninbHY nompeby, wo nompebye ckoopouHo8aHoi 83aemoolii 0epKagHUX cmpyKkmyp,
neoazozis i bamvkKie abo ocib, KL X 3aMiHAIOMb.

Knrouoei cnoea: paHHe OumuHcmeo, OUMUHA PAHHLO20 BIKY,
CEHCOMOMOPHULL eman, KO2HIMUBHUTL PO36UMOK, COUIANI3AYLSL.

meopisi npus’si3aHoCmi,

Introduction of the issue. In recent IIocraHoBKa mpobaemu. B ocraxHi
decades, Ukrainian and international | necaruairta B YKpaiHCbKOMY i
academic and educational discourse has | MmizkHapogHOMY HAYKOBO-OCBITHBOMY

demonstrated a growing focus on early
childhood development. The increase in
scientific and practical attention is driven
by an awareness of the exceptional
importance of the first years of life for the
formation of key psychophysiological and
socio-emotional characteristics of a child.

It is during early childhood (from 1 to 3
years) that intensive formation of neural
connections occurs, sensory capacities
rapidly expand, primary patterns of
emotional interaction are established, and
basic forms of cognitive activity are
mastered. The developmental
characteristics of  young children
determine the formation of a specific social
situation of development, within which the
child’s interaction with an adult acquires a
new quality.

It should be noted that object-oriented
activity becomes the leading activity of a
young child, through which the child
masters socially developed ways of action
and gradually becomes involved in the
sphere of culturally mediated interaction

[UCKYPCl CIIOCTEPIraeThbCcs 3POCTAHHS yBaru
10 PO3BUTKY HITEH paHHBOIO BiKy. 3pOCTaHHS
HaAyKOBOi Ta IIPaAKTHU4YHOI yBaru 3yMOBACHE
YCBIZIOMAEHHSAM  BHHATKOBOI  Ba’KAHWBOCTI
MIEPIINX POKIB KUTTSI [Ad (POpMyBaHHS
KAIOYOBHX IICUX0(i310A0TIYHHX Ta COLiaAbHO-
€MOILIMHUX XapaKTEePUCTHK AUTHHH.

Cawme B niepios paHHBOTO JUTHUHCTBA (BiX
1 mo 3 pokiB) BiAOyBaeThbCs iHTEHCHBHE
dopMyBaHHA HEHPOHHUX 3B’A3KiB, IIIBUAKE

PO3IINPEHHI CEHCOPHUX MOXKAUBOCTEH,
CTaHOBAEHHI IIEPBHHHUX MoJeAeH
€eMOIIiliHOi B3aeMozii Ta oOIaHyBaHHH

6azoBux (POpM MOi3HABaABHOI aKTHBHOCTI.
OcobAMBOCTI PO3BUTKY MiTeH pPaHHBOTO
BiKy 3yMOBAIOIOTH dopMmyBaHHA
criertucpigHoOl colliaAnbHOI cutyartii
PO3BUTKY, Y Me3KaxX IKOI B3aEMOid TUTUHU
3 IOPOCAUM HabyBa€e HOBOTO XapaKTepy.
Bapro 3as3HauyuTH, L0 NIPOBIAHOIO
[IFIABHICTIO OUTUHU PAHHBOTO BIKy CTae
IpegMeTHa OiIABHICTH, Yepe3 sSKy AUTHHAa
OMIaHOBY€E CYCITIABHO BUPOOAEHI criocobu il
Ta TIIOCTYIIOBO BKAIOHAETBCSI V cdepy
KYABTYPHO OIIOCEPEAKOBAHOI B3aeMOIii
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(T. Hrytsyshyn). In the process of object-
oriented activity, significant developmental
transformations occur: communication
acquires a verbal form, perception
transforms into purposeful cognitive
activity, and the focus of interaction shifts
from the process itself to the achieved
result, which the child seeks to
demonstrate to an adult and receive
approval for. These characteristics of
object-oriented activity stimulate the
development of independence, emotional
sensitivity, and basic social interaction
skills, which are fundamental for further
personality development [6: 42].

At the same time, the contemporary
educational space is characterized by a
certain fragmentation of approaches to
early childhood development and
insufficient integration of scientific
concepts, which limits the effectiveness of
pedagogical support and upbringing. In
this regard, the grounded application of
classical theories of child development —
J. Piaget’s cognitive theory, H. Gardner’s

theory of multiple intelligences,
M. Montessori’s pedagogical system, and
J. Bowlby’s attachment theory - is
essential.

The integration of these approaches into
the education and upbringing of young
children makes it possible to ensure the

harmonious development of cognitive,
emotional, and social abilities, foster
independence and critical thinking,

enhance the effectiveness of pedagogical
interaction, and create conditions for a safe

and stimulating material and social
environment that promotes optimal
personality development.

Current state of the issue. The

fundamental principles for understanding
the nature of early childhood and the
mechanisms of mental development are
presented in the works of both foreign and

Ukrainian scholars of previous
generations, including M. Bertin,
J. Bowlby, H. Gardner, J. Comenius,
M. Montessori, J. Pestalozzi, J. Piaget,
S. Rusova, V. Sukhomlynskyi and
K. Ushynskyi. These classical concepts

provided a deep understanding of the
patterns of mental, cognitive, and social
development in early childhood and laid

(T. F'punumun). Y mpoiieci
IIIABHOCTI BimOyBaroThCS
HOBOYTBOPEHHH V MOUTHUHHU: CIiAKyBaHHS
HalyBae MOBAEHHEBOI dopmu,
CrIipuiiMaHHA TpaHCcPOPMYETHCS y
iArecHIpsIMOBAaHY ITi3HaBaAbHY HiSIABHICTE, a
aKIIeHT y B3a€eEMOJii 3MIIIyeETbCA 3 CaMOTO
IIpOLIECY Ha AOCATHYTHUH pe3yAbTaT, AKHUH
OUTHHA IIparHe II0OKa3aTU [IO0POCAOMY Ta
oTpUMaTH MOro CcxXBaA€HHs. 3as3HadeHi
0co0AMBOCTI npenMeTHOL IiIABHOCTI
CTUMYAIOIOTH (POPMyBaHHS CaMOCTiHHOCTI,
€MOIIifiHOI YyTAUBOCTI Ta 6a30BUX HABUYOK
colliaanbHOI B3aeMOJIii, 1110 €
dyHIAMEHTAABHUMH  [AS  I[IOJAABIIIOTO
PO3BHUTKY OCOOHCTOCTI [0: 42].

Bogxnouyac y cyd4acHOMy OCBiTHBOMY
mpocTopi CIIOCTEPIraeThcd IeBHA
dparMeHTapHICTh IiAXOAIB [0 PO3BUTKY
OiTe paHHBOTO BiKy Ta HeIOCTATHS
iHTerpalliss HayKOBUX KOHIIEHIiH, IIo
obMexKye ePEKTUBHICTD mearorigHoi
HiATPUMKHU Ta BUXOBaHHS. Y 3B’93KY 3 IIUM
OOIpyHTOBaHE BHUKOPHUCTAHHS KAAQCHYHHX

IIpeaMETHOI
BasKAUBI

TeOpii PO3BUTKY OUTUHU — KOTHITHUBHOI
Teopii 2K. ITiazke, Teopii MHOXKHUHHOTO
IHTEAEKTY I'. Tapnuepa, IegarorivyHoi
CHUCTEMHU M. Mowureccopi Ta  Teopii

npuB’a3aHocTi [3x. Boyabi — € HeoOximHuM.
BxraroyeHHS OIIMCaHUX ITiAXOAIB y IIpoLeci
HaBYaHHS Ta BHXOBaHHS [OiTed paHHBOIO
BIKy ZI03BOAUTH 3a0€3[1€YNTH TapMOHIMHUM
PO3BUTOK  KOTHITUBHUX, €MOILIWHUX i
COLliaABHUX 3aibHOCTEH, cchopmyBaTU
CaMOCTIHHICTE Ta KPUTUYHE MHCAEHHS,
OiABUIIMITH  €(PeKTHUBHICTb  [EeAarorivHol
B3a€EMO/ii, a TakKOX CTBOPUTHU YMOBHU [IAS
0e3r1eYHOr0 ¥ CTHUMYAIOIOYOTO IIPEIMETHOTO
Ta COLIiaABHOT'O CEPEeOBHINA, 1110 CIIPHUSATHIME
OIITHMaABHOMY PO3BHUTKY OCOOHCTOCTI.
AHaaiz ocTaHHiIX gocaizmkeHs i
nyoOaikamiii. PynmameHTasbHi 3acamu
PO3YMiHHS IIPUPOAU PAHHBOI'O AUTHHCTBA
Ta MEXaHi3MiB IICUXiYHOTO PO3BUTKY
OPEACTaBACHO Y Mpaldgx 3apyOiKHHUX i
BITYM3HSAHNX HAYKOBIIB MHUHYAUX POKiB:

M. Bepruna, [x. Boyabi, TI.Tapauepa,
4. KomeHCBKOTO, M. MouTeccopi,
I. ITecraaorii, K. TTiaxke, C. Pycogoi,

B. CyxoManHCBKOTO, K. YmnmaCcBKOTO.
KaacuuHni KoHIlemIlii 3a0e3neyran ranboke
PO3yMiHHA 3aKOHOMIPHOCTEH IICUXIYHOTO,
KOTHITHUBHOTO Ta COIiaABHOTO PO3BUTKY
OiTe¥ paHHBOIO BIKYy Ta 3aKAAAU ITiAIPYHTHI
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the foundation for further scientific
research in the fields of preschool
education and developmental psychology.

Contemporary international studies
confirm the significance of early childhood
as a sensitive period during which key
psychophysiological, social, and cognitive
skills are formed. Thus, foreign scholars
M. Alzyoud, A.Khaddam and A. Al-Ali
(2016) note that early childhood is a
"golden age" during which almost all
children experience a sensitive period in
which they must grow and develop rapidly
and comprehensively. At the same time,
each child’s development is individual, as
it is determined both by the child’s
personal characteristics and by upbringing
conditions and the social environment. In
early childhood, children require active
social and emotional development, which
necessitates emotionally rich and
supportive communication from parents
and educators [1].

At the same time, modern international
research emphasizes that early childhood
is strategically important not only for
cognitive and social development but also
for the formation of basic biological and
psychological structures. In particular, L.
Richter, M. Black, P. Britto, B. Daelmans,
C. Desmond, A. Devercelli, T. Dua,
G. Fink, J. Heymann, J. Lombardi, C. Lu,
S. Naicker and E. Vargas-Baron (2019)
emphasize that early childhood is a period
during which fundamental biological and
psychological structures and functions are
established, determining health, well-
being, and productivity throughout the
entire lifespan [16].

According to the research of A. Ahmed,
M. Asmaa, C. Ghizlane, M. Khaoula, and
C. Meriem  (2020), early childhood
experiences lay the foundation for neural
architecture and are crucial for learning
abilities, health, and behavior throughout
life [10: 100].

Ukrainian scholars A. Bohush,
S. Vasylieva, N. Havrysh, I. Desnova,
L. Zdanevych, O. Kononko, V. Kremen,

K. Krutii, H. Kukurudza, O. Polovina,
V. Rahozina [15], O. Reipolska,
I. Rohalska, S. Sysoieva, L. Fedorovych

and O. Tsurkata have also examined
various aspects of early childhood. In

OASI TIOJAABIINX HAYKOBUX [OCAIIZKEHBL ¥
raays3i OOWUIKIABHOI OCBITHM Ta TIICHUXOAOTii
PO3BUTKY.

CyuacHi 3apy0OixkHi JOCAII>KEHHS
OiOTBEPIKYIOTH 3HAYEHHST PaHHBOTO
OUTUHCTBA K CEHCUTHBHOIO Iepiony, Mif
gac SIKOTO dopMyIOTHCS KAIOYOBI
Icuxoi3i0A0TiIYHI, COIliaAbHI Ta KOTHITUBHI
HaBUYKU. Tak, 3apy0OikHi  HAYKOBLI
M. Alzyoud, A.Khaddam ta A.Al-Ali
(2016) 3azHayaroTh, IO paHHIA BiK
OUTHHH, a00 paHHE JUTHHCTBO, € "30A0TUM
BIKOM'", IIi Yac SGKOro MaMKe BCi miTh
IEepeXXKUBaOTh CEHCUTUBHUU mepion, y
AKOMY BOHH TIOBHHHI pocTtu Ta
po3BUBaATUCA INBUAKO # BcebigHo. I[lpm
IBOMY PO3BUTOK KO>KHO1 JOUTUHU
IHAWBIAyaAbHUH, OCKIABKH BIiH
BU3HAYACTLCI SK OCOOAHMBOCTSIMH CaMOI
OUTUHU, TaK i ymMoBaMHu ii BUXOBaHHS Ta
CoLliaABHOTO cepenoBUIlla. B paHHBOMY
OUTUHCTBI OiTH TIOTPEeOYIOTH aKTHUBHOIO
COIIIaABHOTO Ta EMOIIITHOTO PO3BUTKY, IO
BHMAarac Bif 0aTbKiB 1 IIegaroriB eMOIIiHHO

HaCHU4YEeHOTIo Ta OiATPHUMYIOY0TO
crriankyBaHHS [1].
BomHougac cydJacHi MiKHapOHi

MOCAI/IPKEHHS TIiKPECAIOIOTH, III0 PaHHE
OUTHHCTBO Ma€ CTpaTeriyHe 3HA4YEeHHS He
AWIIIE [AS KOTHITMBHOTO M COILiaABHOTO
PO3BUTKY, a ¥ mad popMyBaHHsS 0a30BHX
0iOAOTIYHMX 1 IICHUXOAOTIYHHX CTPYKTYP.
Tak, L. Richter, M. Black, P. Britto,
B. Daelmans, C Desmond, A. Devercelli,
T. Dua, G. Fink, J. Heymann, J. Lombardi,
C.Lu, S.Naicker Ta E.Vargas-Baron
(2019) axkileHTyIOTH yBary Ha TOMY, IO
paHHE OUTHHCTBO € IIEPiONOM 3aKAaNaHHS
dyHIaMeHTaAbHUX GioaoriyHHMX i
TIICUXOAOTIYHUX CTPYKTYP 1 (PyHKIL#H, sgKi
BU3HAYAIOTH IoJaAbIIIe 3I0POB’d,
O6AaroroAydds Ta IIPOAYKTUBHICTH AIOIUHU
IIPOTSTOM yCBHOTO XKUTTH [106].

3rimgo 3 mocaimkeHHamMu A. Ahmed,
M. Asmaa, C. Ghizlane, M. Khaoula,
C. Meriem (2020) panHHi¥ OAuUTS4YUE O0CBIA
3aKAaZla€ OCHOBH HEWPOHHOI apXiTEKTypH
Ta € BUpPIIMIaABHUM [OAd 3Ai0HOCTe#l 10

HaB4YaHHY, 3[0pPOB Ta  NOBEMIHKU
npotdarom cBoro xkuTtd [10: 100].
BiTunznani HaYKOBLIi A. Bory,
C. BacuaneBa, H. T'aBpuim, I. [lecHOBA,
A. BnaneBuy, O. Kononko, B. Kpewmens,
K. Kpyti#i, I'. Kykypyn3a, O. I'lonroBiHa,
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particular, their studies address the
influence of the family environment on the
upbringing and education of young

children, the provision of high-quality care,
and the development and implementation

of educational and  developmental
programs in  preschool institutions
("Zerniathko", "Ukrainian Preschool
Education", "The Child", "Oberih",

"Education & Care", "World of Childhood",
"Sunflower", "Maliatochko" and the partial
play-based program for children aged 2-6
"Creators of the Future").

Contemporary research also confirms
the effectiveness of integrating traditional

pedagogical systems with innovative
educational technologies in  early
childhood. In particular, O. Vashak,
O. Hryshko and L. Klevaka (2024)

investigated the impact of innovative
methodologies on the development of

children aged 2-3 by combining
traditional approaches of Montessori
pedagogy, Waldorf education, and F.
Frobel’s system with interactive

educational platforms, augmented reality
(AR), virtual reality (VR), gamification,
and adaptive learning [7: 190].

Outline of unresolved issues brought
up in the article. Despite the substantial
body of scientific research devoted to
early childhood development, issues
related to a comprehensive
understanding of early childhood as a
strategically important stage of
personality development remain
insufficiently explored. In particular,
there is a lack of integrated analysis of
classical developmental theories
(J. Piaget, J. Bowlby, H. Gardner and
M. Montessori) in the context of
contemporary challenges facing
Ukrainian education.

There is also an evident shortage of
holistic scientific approaches that combine
emotional, cognitive, and social
dimensions of child development in early
childhood. Furthermore, the specifics of
creating an educational environment that
not only considers the individual needs of
young children but also promotes the
formation of basic life competencies have
not been fully articulated. These aspects

B. Parozina [15], O. Petinioansceka,
I. Poraascrka, C. CucoeBoa, A. demopoBud,
O. Llypkata TakoX pO3TASIaAU Pi3Hi aClIEKTH
pPaHHBOIO [OUTHHCTBA. 30KpeMma, y ixHixX
JOCAIPKEHHSIX ~ BHUCBITAIOIOTBCH — ITUTAHHA
BIIAMBY CIMEHHOIO CEpefoBHIIA Ha IIPOLIECH
BUXOBaHHS ¥ HaBYaHHS OiTeH paHHBOIO BIKY,
3abe3rneyeHHsa SKICHOTO [IOTASIY, a TaKOXK
PO3pOOAEHHS Ta BIIPOBAKEHHS OCBITHBO-
PO3BHBaABHMX  IIporpaM y  3aKaajax
JOIIKIABHOI OCBITH ('3epHsTKO", "YKpaiHChKe
norkiaasg”, "quruna", "OOepir', "Ocsita i

nikayBanHs / Education&Care", "Csit
autuHerBa', "CoHainmHUK', "MaasgTodko',
napliasbHa IIporpaMa po3BUTKY OUTHHU Bifg
2 mo 6 pokiB dyepe3d rpy “TBopmi
MaiOyTHHOI0").

Cy4dacHi [OOCAIKEHHSI MiATBEPIKYIOTH
ePEeKTUBHICTD iHTErpalii  TpamuIiHUX
MEeNaroriyHuX  CHCTEM i3 HOBITHIMH
TEXHOAOTISIMM HaBYaHHS y  pPaHHBOMY

OUTUHCTBI. 30KpeMa, O. Bamrtak, O. I'puinko
Ta A. KaeBaka (2024) mocaimKyBasu BIIAUB
IHHOBAIIMHUX METOAUWK Ha PO3BUTOK MdiTeM
2-3 poKiB, IOEAHYIOUH TPaOULIHHI Miaxoau
M. MonTeccopi, Baabmopdcrkoi megaroriku
Ta ®. Ppebead 3 iIHTEPaKTUBHHUMHU OCBITHIMHU

naardgopmMamH, JIOIIOBHEHOIO (AR) i
BipTyaABHOIO PEaAbHICTIO (VR),
refiMicpikartiero Ta aIanTHBHUM
HaB4yaHHaM [7: 190].

BunineHH = HeBHpIllleHHX  paHime
YaCTHH 3araAbHOI IIPOOAE€MH, SIKHM

IPHCBAYYETHCA cTaTTA. llonpu 3HaYHUN
HAYKOBHUI MOPOOOK y cdepi AOCAimKeHHSs
PO3BUTKY [iTell PaHHLOIO BiKYy, HEJOCTATHHO
PO3KPUTUMHU 3aAUIIAIOTHCS IUTaHHA
KOMIIA€KCHOI'O OCMHCAEHHS PaHHBOTO
MUTHHCTBA SIK CTPATETiYHOIO eTaIly PO3BUTKY
ocobucrocrti. 30KpeMa, Opakye iHTerpoBaHOIO
aHaAidy ~ KAACHYHHUX  Teopii  PO3BUTKY
(2K. ITiaxke, [Izx. Boyabi, I'. Tapmouepa,
M. MonTeccopi) y KOHTEKCTI CydacHHX
BUKAUKIB yKpaiHCBKOi ocBiTH. DBpakye
LiAICHUX HAYKOBHUX ITAXOMIB A0 IIOEIHAHHS
€MOIIiHfHOrO, KOTHITMBHOIO M COIliaABHOTO
PO3BUTKY AWUTHHU y paHHBOMY Bili. He mo
KiHIII PO3KPUTO CIIELM(DIKy CTBOPEHHS
OCBITHLOTO CEpPENOBUINA, SKE& He AHIIe
BpaxoBy€ iHAWBIiyaAbHI IOTpedU miTed, a i
cupusge (POpMyBaHHIO 0a30BHUX KHTTEBUX
KoMmmereHTHocTei. Came IIi  acCIleKTH
OTPeOYIOTH II0/IAABIIION0 HAYKOBOIO aHAAi3y
Ta I1eJaroriYHOTO OCMUCAECHHS.
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require further scientific analysis and
pedagogical reflection.

Aim of the research of the article is to
provide a comprehensive analysis of the
theoretical foundations of early childhood
development through the perspectives of
J. Piaget, J. Bowlby, M. Montessori and
H. Gardner.

Results and discussion. In the
contemporary educational space, the
upbringing and education of young

children are regarded as a strategically
important stage of personality development
that lays the foundation for essential

mental, cognitive, and social skills
necessary for further learning,
socialization, and integration into the
educational environment. The selection of
effective pedagogical methodologies
remains a relevant issue for both
researchers and practitioners, as the

quality of educational support at the early
stages of development directly influences
the successful formation of a child’s key

competencies.

Scientific  studies by A. Bohush,
S. Vasylieva, N. Havrysh, L. Klimova,
K. Krutii, O. Kononko, I. Mazur,

O. Polovina, T. Ponimanska, V. Ragozina,
L. Tarabasova and O. Khomych
demonstrate that early childhood is the
most intensive period of child development
and is decisive for the formation of
physical, mental, emotional, and social
qualities of personality [14; 17; 18].

At the same time, according to the
observations of V. Ragozina (2015),
contemporary young children differ
significantly from their peers of several
decades ago: they display higher levels of
curiosity, learn more quickly, and
demonstrate diverse manifestations of
intellectual development and creative
abilities. Some children are characterized
by accelerated cognitive development,
while others exhibit creative giftedness,
which creates additional challenges for
educators in ensuring an individualized

approach to education and
upbringing [15: 83].
In Ukraine, the concept of '"early

childhood" is defined as the period from 1
to 3 years of age in accordance with the
Law of Ukraine "On Preschool Education”

Mera crarri. Mera crarTti moadrae B
KOMIIAEKCHOMY aHaAi3i TEOPpeTUYHUX OCHOB
PO3BUTKY [AiTel paHHBOIO BiKy dYepes
npuamy tmigxomiB K. ITiaxke, [Ixk. Boyabi,
M. Mowureccopi Ta I'. F'apgnaepa.

Bukaanz oOCHOBHOro wMmarepiaay. Y
Cy4aCHOMY OCBITHBOMY mpocTopi
BHUXOBaHHSI aiTeH PaHHBOTO BiKy
PO3TASIIAETHCS K CTPATETiYHO BasKAUBHUU
eTar PO3BHTKY OCOOHMCTOCTI, IO 3aKAaIa€e
dyHOaMeHTaAbHI IICHUXiYHi, KOTHITHBHI Ta
colliaabHI HaBUYKH, HeoOXimHi IIAST
IIOJAABIIIONO0 HAaBYAHHSI, Ccolliaaizalilii Ta
iHTerpallii B OCBiTHE cepemoBuile. Bubip
e(peKTUBHHUX IeJaroriyHux MEeTO UK
3aAUIIAETHECS AKTYaABHOIO ITPOOAEMOIO SK
oAl HaAyKOBIIB, TakK 1 [OAd TIPaKTUKIB,
OCKIABKH BiJl 9KOCTi OCBITHBOTO CYIIPOBOIY
Ha paHHIX eTanax pPO3BUTKY 3aA€XUTh

YCHIMIHICTE dopMyBaHHS KAIOYOBUX
KOMIIETEHTHOCTEN OUTHUHU.

Haykosi IIOCALI>KEeHHS A. Borymi,
C. BacuareBa, H.Taspum, A. Kaimona,
K. KpyTi#, O. KoHOHKO, I. Masyp,
O. IToaoBiHOI, T. IToHiMAaHCBHKOI,
B. Parosinoi, A. TapabacoBa, O. Xomu4

IIOKAa3yIoTh, L0 pPaHHIH BIK € HaWbiAbII
IHTE€HCUBHHM repiogom PO3BUTKY
OUTSYOT0 OpPraHi3My Ta BU3HAYAABHHUM AT

dopMyBaHHH GizuIHUX, TICUXiYHUX,
€MOLIIHHUX i COLliaAbHHUX gKoCcTeH
ocobuctocTi [14; 17; 18].

Bopgnouac, 3a CIIOCTEePEIKEHHSIMU

B. Parosinoi (2015), cyyacHi aiTu paHHBOTO
BiKy BiOpi3HAIOTBCS BiZ CBOiX OJHOAITKIB
KIABKOX [OECATHAITH TOMY: BOHHU MAaloTh
BULIUN piBEHb AJONMUTAUBOCTI, NIBU/IIE
HaBYalOThCH, AEMOHCTPYIOTh Pi3HiI NposSBU
PO3yMOBOTO  PO3BHTKYy Ta  TBOPYHUX
3aibHocTe. OmHI AiTH XapaKTepPU3YIOThCS
IIPHUCKOPEHUM PO3YMOBHM  PO3BHTKOM,
iHm1i - TBOpYOIO OOJApPOBaHICTIO, IO
CTBOPIOE IOOATKOBI BUKAUKH AL IIEATOTIB
y 3abes3redyeHHi iHAUBIAYyaAbHOTO MiIXOMIy
[0 HaBYaHHY Ta BUXoBaHH4 [15: 83].

B VYkpaini mnoHarra ‘"paHHiM BikK
BU3HaYaEThCS IepiogoM Bim 1 mo 3 poKiB
3rigHo 3 3aK0HOM YKpainu "[Ipo mHOomIKiABHY
ocBity" (Crartd 6), III0 rapaHTye IIpaBO
OUTHHHU Ha 3000yTTd MOIIKIABHOI OCBITH 3
ypaxyBaHHSIM IHOUBiAyaAbPHUX
0CcODAMBOCTEM, 0CODAMBHX OCBITHIX Ta iH.
notpeb i moxkauBocteit (Crarta 8) [20].
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(Article 6), which guarantees a child’s right

to  preschool education considering
individual characteristics, special
educational needs, and capabilities

(Article 8) [20].

Pursuant to the Law of Ukraine "On
Preschool Education", the State Standard
of Preschool Education of Ukraine (the
Basic Component of Preschool Education,
BCPE) was developed and approved. The
updated BCPE (2021) includes a system for

assessing the quality of preschool
education, requirements for mandatory
competencies, and expected learning
outcomes for children of early and

preschool age. The standard also defines
the conditions wunder which these
outcomes may be achieved in accordance
with international quality assurance
standards in education. However, in the
BCPE, most formulations — especially those
related to competencies and learning
outcomes — largely concern children aged
4-6 (7). Early childhood (1-3 years) is
presented less systematically, without
sufficient detail regarding developmental
characteristics, needs, and methods of
working with the youngest children [2].
Considering this regulatory framework,
it should be emphasized that early
childhood education is not merely the first
stage of the educational process but also a
state investment in human capital
formation. Supporting early childhood
development is a decisive step toward
harmonious development and future
achievements, as it is during this period
that the foundations of further cognitive,

emotional, and social development are
established. High-quality preschool
education becomes the basis for

subsequent learning and serves as a
foundation for the holistic development of
a personality capable of thinking
independently, acting autonomously, and
interacting effectively with the surrounding
world. Investments in early childhood
education represent a long-term strategy
that yields significant social, economic,
and cultural benefits for both the
individual child and society as a whole.
Therefore, to better understand the
developmental characteristics of young
children, it is essential to turn to classical

BignosimHo mo 3akony Ykpainu "IIpo
MOIIKIABHY OCBiTY" 6yA0 po3pobaeHO Ta
3aTBEPIKEHO JlepxkaBHUN cTaHoapr
[OIIKIABHOI OCBiTH B YKpaiHi (BazoBuii
KOMIIOHEHT pmomikiabHoi ocBitu, BK/10). B
oHoBaeHoMy BK/O (2021) € cucrema
OIIIHIOBAHHSI SKOCTi MAOINKIABHOI OCBIiTH,
BHMOTH 10 000B’sI3KOBUX KOMIIETEHTHOCTEH
Ta OYIKyBaHUX PE3yAbTATIiB HaBYaHHA
OiTed paHHBOTO Ta OOUIKIABHOTO BiKy. Y
CTaHIAApPTI TaAKOXK BHU3HAYEHI YMOBH, 3a
AKHUX Ii pe3yAbTaTH MOXKYTb OyTHU
OOCATHYTi, BIiAIOBIAHO MO0 MiXXKHapOOHUX
craHaaptiB gkocti ocsBitu. [Ipore y BK/0O
0iABLIICTE (POPMYAIOBAHb, OCOOAMBO IIIOZO
KOMIIETEHTHOCTEN Ta pe3yAbTaTiB
HaBYaHHY, 3HA4YHOIO MIipOI0 CTOCYETHCH
niteit 4-6 (7) pokiB. Panniii Bik (1-3 pokwn)
IpeNCTaBACHHUH MEHII CHCTEMHO, 0e3
[OCTaTHBOI feTaaizartii mono ocobamnBocTeH
PO3BUTKY, moTped i MeromiB pobOoTtu 3
HaWMOAOIIITUMH OiTEMU [2].

BpaxoBytouu 11ei HopMaTUBHUMR TiaXin,
BapTO IiAKPECAUTH, IO OCBiTa mOiTeH
pPaHHBOIO BIKy € HE TIIPOCTO IIEPIIOIO
CXOOWHKOIO OCBITHBOI'O IIpollecy, a MH
iHBECTULIi€I0 [OepxKaBU Yy (popMyBaHHS
AIOACBHKOTO KarritTaay. [linTpuMKa po3BUTKY
OiTe paHHBOIO BIKy € BHUPIIIAABHUM
KPOKOM [IAsI IX TApPMOHIMHOIO PO3BUTKY Ta
MaMOyTHIX HOCATHEHb, OCKIABKH caMe B IIeH
Iepion 3aKAaJar0ThCHd OCHOBH I10JAABIIIOTO
KOTHITUBHOIO, €EMOIIiIHHOIO Ta COIliaABHOTO
PO3BUTKY. JlKiCcHa MOINIKiABHA OCBiTa CTa€e
dYyHIAMEHTOM [IAS TIONAABIIIOTO HABYAHH,
OCHOBOIO A TapMOHIMHOTO PpPO3BUTKY
0COOHCTOCTi, II0 34aTHA MHUCAUTH, OiITH
CaMOCTiiHO Ta e(PEeKTHBHO B3aEMOIISITHU 3
HaBKOAUIIHIM CBiTOM. [HBecTHIlii B OCBIiTYy
paHHBOIO BiKy — 1€ [J0BIOCTPOKOBa
cTpareris, 110 IIPUHOCUTDH 3Ha4Hi
COIliaAbHi, EKOHOMIiYHI Ta KyABTYPHi BUTOAHN
dK A OKpeMoi MAWUTUHH, TaK 1 [Oad
CYCIIIABCTBA B IIiIAOMY.

Orxe, [OAd  Kpalloro  Po3yMiHHS
0COOAMBOCTEH PO3BUTKY AHUTHHU PAHHBOTO
BiKy BapTO 3BEPHYTHCH [0 KAACHUYHUX
Teopii (korHiTMBHa Teopia 2K. Iliaxe,
Teopia npuB’a3zaHocti k. Boyabi, Teopii
MHOXKUWHHOTO  iHTeaektTy ['. l'apmHepa,
nenaroriyaa cucrema M. MouTeccopi), sKi
[IOSICHIOIOTH M€XaHi3MH PO3BUTKY AWUTUHU.
[IporioHyeEMO CIIOYATKY PO3TASIHYTH TEOPilo
KOTHITUBHOTO PO3BUTKYy  OOHOIO i3
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theories - J. Piaget’s cognitive theory,
J. Bowlby’s attachment theory,
H. Gardner’s theory of multiple
intelligences, and M. Montessori’s

pedagogical system — which explain the
mechanisms of child development. First,
we propose examining the cognitive
development theory of one of the most
prominent researchers in the field of child
psychology, J. Piaget.

J. Piaget’s theory of cognitive
development examines children’s learning
through the lens of mental processes
involved in knowledge acquisition,
including attention, perception, memory,
and problem-solving abilities. This theory
explains how young children come to
understand the world and how their
thinking develops in stages. Of particular
importance for early childhood is the
sensorimotor stage — the first stage of
development, which lasts from birth to
approximately two years of age. During the
sensorimotor stage, children actively
explore the world through their senses
(sensory experience) and movements
(motor actions). At this age, the child
interacts with the environment by
exploring objects and phenomena through
manipulation with hands, mouth, legs, and
other bodily actions. For example, children
bring objects to their mouths, throw them,
or knock them against surfaces — all of
which are part of their natural exploratory
behavior [12].

One of the key achievements of this
stage is the formation of the concept of
object permanence, which means that
children begin to understand that objects
continue to exist even when they are no
longer visible. For instance, when a toy is
hidden under a blanket, the child gradually
realizes that the toy has not disappeared
permanently but is merely concealed. The
development of object permanence is a
significant indicator of cognitive
development in early childhood and signals
the beginning of the formation of mental
representations of the world.

For contemporary educators and
parents, Piaget’s theory implies the
necessity of creating a stimulating and
developmentally appropriate educational
environment for young children. Play and

HaWBIiZOMIIIIUX  [JOCAIIHUKIB y  TaAysi
auTadoi rcuxoaorii 2K. ITiaxke.
Teopisa KOTHITHBHOTO PO3BUTKY

K. ITiazke (anra. Piaget's theory of cognitive
development) po3rasgae HaBYaHHA OiTeH
yepe3 MOPU3MY IICHUXIYHUX IIPOLECIB, IO
O6epyThb y4acTh y 3aCBOEHHI 3HaHb, 30KpeMa
yBarv, CHPHUHHATTH, IIaM’dTi Ta YMiHH4A
BUPIIIyBaTHU IIpO0AEMHU. Teopis
KOTHITUBHOTO PO3BUTKY IIOSCHIOE, SIK TiTH
PAHHBOTO BiKy Mi3HAIOTH CBIT 1 9K IXHE
MUCAEHHSI PO3BHUBAEThLCH IIOETAITHO. AJKe
OAs  OiTell paHHBOTO BiKy 0cCOOAUBe
3HaYEeHHS Ma€ CEHCOMOTOPHUH eran -
HeplIIuH eTar PO3BUTKY, IO TPHUBAE Bif
HapPOKEHHS 10 IPUOAN3HO ABOX POoKiB. Ha
CEHCOMOTOPHOMY €Talli AUTHHa aKTUBHO
[Ii3Hae CBIiT d4Yepe3 CBOi  BiO4yTTd
(ceHcOpHKY) Ta pyxu (MOTOpPHI aii). B nanui
BiKOBUM T1Iepio MaAIOK B3aeEMOIIE 3
OTOYEHHSAM, BHBYAIOYM IIPeAMETH Ta
dBUIIA Yepe3 MaHINyAdIlii pyKaMu, poToM,
HoraMHu Tollo. Hampukaaza, OiTH TATHYTH
IIpeaMeTH OO0 poTa, KUAAIOTh iX, CTYKAaloTh
II0 HUX — yC€ II€ € YaCTHUHOKI IXHBOIO
IPHUPOAHOIO JOCAILAHUIIBKOIO IIpolecy [12].

OaouH i3 KAIOYOBHX MOMEHTIB [IAHOTO
eTary - dopmMyBaHHS KOHIIEIITii
IIOCTiHfHOCTI 06’eKTa — Iie 03HAaYaE, IO JiTH
OYHHAIOTh YCBiZIOMAIOBATH, IO OO'€KTH
iICHYIOTb HaBITb TOi, KOAU BOHU 3HUKAIOTH
3 IXHBOTO mHoAd 30py. Hampuraazn, gxIimo
irpalKy 3axoBaTH IIifl KOBAPOIO, AUTHHA
IIOYHMHAE PO3yMITH, LI0 irpallika He 3HUKAA
HasaBXOM, a IpocTo cxoBaHa. I[Ipomec
dopMyBaHHH KOHIIETIITi] IOCTiHHOCTI
o0’ekTa - e BasKAUBa Oo3HaKa
KOTHITUBHOIO PO3BUTKY AUTHHH PaHHLOTO
BiKy, 110 CBig4uTH [OpO  [IOYATOK
dopMyBaHHS YIBAEHB IIPO CBIT.

[aa cydacHHX IIegaroriB Ta OaTbKiB
Teopia 2K. [liaxke o3HavYae HeoOXigHICTH
CTBOPEHHS CTHMYAIOIOYOTO Ta OCBITHHOIO
CepenoBHILA AAT PO3BUTKY OiTeH paHHBOTO
Biky. ['pa Ta CeHCOpHi eKCIlepHMEHTH
MalOTh BEAHKE 3HAYEHHA OAS PO3BUTKY
IMi3HaBaABHHUX 3aibHocTel MaAIoKa.
Hampukaazn, irpum 3 npenmMeraMu pi3HOI
TEKCTYPH, KOABOPY, (OpMH, 3BYKIiB
OOIIOMAaralTh JIiTAM Kpalle Po3yMiTH
HaBKOAUINHI#A cBiT. KpiMm TOro, pyxosi
aKTUBHOCTI, TaKi SIK MOB3aHHA abo rpa 3
0AOKaMH, CIPHUTIOTH He Aullle (Pi3UIHOMY,
ase ¥ KOTHITUBHOMY pPO3BUTKY [8; 9; 13].
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sensory experimentation play a crucial role
in the development of a child’s cognitive
abilities. For example, activities involving
objects of different textures, colors, shapes,
and sounds help children Dbetter
understand the surrounding world. In
addition, motor activities such as crawling
or playing with blocks contribute not only
to physical but also to cognitive
development [8; 9; 13]. Thus, the
sensorimotor stage described by Piaget
emphasizes that active interaction with the
environment through play and exploration
forms the basis for the development of
thinking in early childhood.

The evolution of the system of
upbringing and education of young
children has also been influenced by the
evolutionary-ethological theory of
developmental psychology proposed by the
British  psychoanalyst J. Bowlby -
attachment theory. In constructing his
theory, Bowlby drew on Sigmund Freud’s
psychoanalytic ideas and therefore placed
particular emphasis on the first years of
life, during which the interaction between
the mother and the infant plays a decisive
role in the child’s further development [3].

Unlike S. Freud, who viewed the infant
as oriented toward the mother primarily as
a source of need satisfaction, John Bowlby
emphasized that even in early childhood a
child possesses prerequisites for inclusion
in social life. According to attachment
theory, the quality of the emotional bond
between a young child and the primary
caregiver (most often the mother) is
decisive for further emotional and social
development. Children who form secure
attachment during the first years of life are
better adapted to social situations, cope
more easily with stress, and develop
positive social skills [4].

In his research, J. Bowlby demonstrated
that a secure emotional bond between a
young child and the mother helps the child
to overcome fear and anxiety, manage
stress, understand perceived experiences,
think logically, rely on oneself, reach
maximum intellectual potential, and
develop harmonious relationships later in
life. Therefore, the preservation of this
bond throughout life serves as a source of
security, joy, and confidence [3].

TakuM 4YHHOM, CEHCOMOTOPHHUM eTam 3a
XK. ITiazke  migKpecAroe, III0 aKTHUBHa
B3aEMOid 3 HaABKOAUWIIIHIM CBiTOM dYepe3
TPY 1 OCAIIZKEHHS € OCHOBOIO IASI PO3BUTKY
MHCAEHHS [iTed paHHBOIO BIKY.

Ha cydyacHuii pO3BHUTOK CHCTEMH
BUXOBaHHY Ta HaBYaHHS AiTed paHHLOTO
BiKy BIIAMHyAQ €BOAIOIIINHO-E€TOAOTIUYHA
Teopisd IMCUXO0AOTII PO3BUTKY OPHUTAHCHKOTO
ncuxoaHaniTuka [Ix. Boyabi - Teopisa
OpUB’s3aHOCTI (aHTA. Attachment theory). ¥
o6y noBi cBoei  Teopil k. Boyabi
BiAINITOBXYyBaBCS BT IICUXOaHaAi3y
3. ®poiiga, ToMy 0COOAMBY yBary MpHUIiAUB
IepIIUM pOKaM XKHUTTS AIOAUHU, KOAMU
B3aEMOid MaTepi Ta MaAlKa Mae
BU3Ha4YaAbHE 3HA4YEHHH [AS IIOAABIIIOTO
PO3BUTKY AUTUHU [3].

Ha Bigminy Big 3. ®poiiga, gxkuit
BBazkaB, III0 HEMOBAY HalliAeHe Ha MaTip
K [IKE€PEeAO 33aJ0BOAEHHH CBOIiX IIOTpeO,
[x. Boyabi mimkpecaioBaB, II0 BXe Y
PaHHBOMY Billi AUTHHA Ma€ IepeayMOBU
[ASI BKAIOYEHHSI V COlliaAbHE KUTTH.
3rifHO 3 TEOopi€r NPUB’SI3aHOCTI SKICTH
€MOIIiHHOTO 3B’93Ky  MIiX  OUTHHOIO
PaHHBOTO BiKy Ta OCHOBHUM
[OTASIJaABHUKOM (HakyacTillle MaTip’io) €
BHU3Ha4YaAbHOIO [AS [I0JaABIIOTO
€MOIIiHHOTO 1 COIliaABHOTO PO3BUTKY.
Hitwu, aKi dopMyIOTH HaOifdHYy
IPHUB’3aHICTh y TIepLIi POKHU XKUTT,
OiabIT agarToBaHi pifo) CoILliaABHHUX
CUTyallili, A€rlIe CIPaBAdIOTBCS  3i
cTpecoM 1 pO3BUBAIOTh  [IO3UTUBHI
colliaAbHI HABUYKH [4].

Y nocaimxenHsax . BoyAbi BUSBUB, 1110

HamiHHUH eMOIIHMHUH 3B’I30K MIXK
OUTHHOIO PaHHBOTO BiKy Ta MaTip’to
goromarae OUTHHI: goAaTH  cTpax i

3aHEIOKOEHHS; CIIPaBASITHCS 3i CTPecoM;
PO3yMiTH Te, III0 BOHA CIIpUMMAae; AOTIYHO
MHCAUTH; TIOKAQJATUCA Ha cebe; MOCATTH

MaKCHMaAbHOT'O IHTEeAEKTYaAbHOTO
IIOTEHILiaAY; PO3BUBATU rapMoHifHi
CTOCYHKH B IIOOAABIIIOMY KUTTi. Tomy

30epeKeHHsT I[IFOTO 3B’I3Ky BIPOJOBK
JOPOCAOTO 3JKUTTS € [IKEPEAOM Oe3IleKkH,
pamocTi Ta BneBHEHOCTI [3].

TakumM 4YHHOM, TeOpid HIPUB’I3aHOCTI
[x. Boyabi aKIIEHTYE yBary Ha
HeoOXiMHOCTi eMolLlifiHOi 0e3meku Ta
HAOIHHOTO KOHTAKTy MOUTUHH PAaHHBOTO
BiKYy 3 JOPOCAUM [OAS PO3BUTKY COLIiIaAbHUX
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Thus, while J. Bowlby’s attachment
theory emphasizes the necessity of
emotional security and reliable contact
between a young child and an adult for
the development of social and cognitive
skills, pedagogical systems focus on
creating a favorable educational
environment that stimulates independent
exploration and the development of
individual abilities. In this context, it is
important to turn to the Montessori

method, which offers concrete
pedagogical solutions for realizing
children’s natural inclination toward

learning and exploration of the world.

The Montessori method is a pedagogical
approach to child education developed by
the Italian educator M. Montessori in the
early twentieth century. The method is
based on the belief that every child has an
innate inner motivation for learning and
self-development, @ which should be
supported within a specially prepared
educational environment. In her work,
M. Montessori paid particular attention to
sensitive periods, which she referred to as
"windows of opportunity" — age intervals
during which a child is especially receptive
to the development of certain skills (motor,
language, mathematical, sensory, etc.).
Montessori noted that the most critical
sensitive periods are completed by the age
of six [11].

In her work "The Absorbent Mind"
M. Montessori described a new direction in
the philosophy of education, namely the
development of children in the first three
years of life, which possesses enormous
potential for personality formation. She
referred to children under the age of three
as 'creators who absorb what they
experience". The essence of early childhood
development, according to Montessori, lies
in self-learning in accordance with a
program embedded by nature. For this
reason, she emphasized the necessity of
creating a specially prepared educational
environment that would fully correspond to
the child’s needs at each sensitive period
and stimulate comprehensive
development.

A physician and Montessori educator
with professional experience in Europe and
Asia, A. Volokhova, conducted a detailed

1 miZHaBaABLHHUX HABHYOK, TO II€AaroridHi
CHCTEMH 30CEPEIKYIOThCSI Ha CTBOPEHHI
CIIPUATANBOTO OCBITHBOT'O CEPEAOBHIIIA, 1110
CTHMYAIO€ CaMOCTiMHe [Ii3HaHHS i PO3BUTOK
iHmUBinyaanbHUX 3mi0HOCTEH. Y  IBOMY
KOHTEKCTI BayKAMBO  3BEpPHYTHCA [0
Mmetoguku M. MoHTeccopi, sika IIPOIIOHYE
KOHKpPETHi TIefaroriyHi pillleHHd [OAd
peaasizarii IpupoaHOI CXUABHOCTI AiTeH 1o
HaBYaHHY Ta MOCAII>KEHHS CBITY.

Merox MoHTeccopi — Lie nemaroriyHui
Oiaxim [0 ocBiTH mOiTed, po3pobAeHHH
iTaaitickkum niegaroroM M. MoHTeccopi Ha
no4aTky XX cToairTss. OCHOBOIO METOAY €
IIepEeKOHaHHS, II0 KOXKHa MAWUTHHaA Mae
IPUPOIKEHY BHYTPIIIHIO MOTHBAILIO 10
HaBYaHHA Ta CaMOPO3BUTKY, $KY CAif
OiATPUMyBaTHU y CIIEIliaABHO
OpPraHi30BaHOMY OCBITHBOMY CEPEIOBHIII.
Y cBoiit po6oti M. MoHTeccopi ocobamuBy
yBary IIpHiAsaa CEHCHTUBHHUM IIepionam,

dK1 BOHa Ha3uBajsa "BiKHaMH
MOXKAUBOCTeH" — I1€ BiKOBI IIPOMIiZKKH, KOAU
AUTUHA OCOOAMBO  CHIpPUHHATAMBA 10

dopMyBaHHS IEBHUX HABUYOK (MOTOPHHUX,
MOBAEHHEBHX, MaTeMaTH4YHUX, CEHCOPHHUX
Touo). M. MoHTeccopi 3a3Hadasa, IO
HaMObiABIII KPUTHYHI CEHCHUTHUBHI Iepionu
3aBePLIYIOThCA 10 6 pokis [11].

M. MouTeccopi B cBoii mpaui "Po3ym
OUTHUHH" oITHcaAsa HOBUH HanpaM (pirocodii
OCBiTH, a CaM€ PO3BHUTOK MOiTeH IepIINX
TPBOX POKiB, IKHUH Ma€ BEAWKI IIOTEHILiNHI
MOZKAWMBOCTI dopMyBaHHI AIOZICHKOI
ocobHCTOCTI, HazuBaaa MOiTel BIKOM [0
TPBOX POKIB "TBOPIL, IKi BCOTYIOTH T€, IO
Bimuyan". CyTHiCTE pO3BUTKYy [OUTHHU
paHHBOIO BiKy — 1I€é CaMOHaBYaHHS
BiATIOBiIHO TIporpaMu, 3aKAQAeHOI Bifg
npupoau. Came ToMy, BOHA HiIKPECAIOBaAa
HEeOoOXiIHICTb CTBOPEHHS CIIeIliaAbHO
OiATOTOBAEHOTO OCBITHBOTO CEpPEemOBUIIIA,
gKe 0 MaKCHMaAbHO BiATIOBizaao nmorpebam
OUTHHU B KOXKHOMY CEHCUTHUBHOMY Ilepiofi
Ta CTUMYAIOBAAO i BceOiYHUN PO3BHUTOK.

Aikap Ta  MOHTeccopi-liegaror 3
nocBimom poboru B €Bpomi Ta Asii,
A. BoaoxoBa meTasbHO IIpoaHaAidyBaasa

nemaroriugy Teopito M. Mouteccopi Ta
BUIAWAQ HACTYIIHI KAIOYOBiI HPUHIUIIN HAa
AKHUX BOHA 0a3y€ThCs:

—  CHpPHUATAUBE CepenoBHIIIE, dKe
oTOUy€E MOWUTHHY, BiAirpae Haa3BU4YailiHO
BaXAUBY pPOAb y iI pPO3BUTKY, IO CIIPULE
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analysis of M. Montessori’s pedagogical
theory and identified the following key
principles on which it is based:

— a supportive environment surrounding
the child plays an exceptionally important
role in development and contributes to the
formation of intrinsic motivation for
learning;

— freedom of choice, whereby children
can independently select tasks to work on,
fostering independence and decision-
making skills;

— the development of independence and
responsibility, aimed at teaching children
to perform tasks independently without
constant adult supervision;

— sensory development, as children
learn most effectively when they are able

to explore objects wusing all their
senses [19].
Thus, M. Montessori’s pedagogical

theory became an important milestone in
education, opening new approaches to
the development of young and preschool-
aged children. The Montessori method
promotes the formation of a harmonious
personality in which individuality,
independence, and autonomy are highly
valued. This approach remains popular
worldwide, as it not only ensures
knowledge acquisition but also nurtures
children who are capable of independent
thinking, exploring the surrounding
world, and successfully adapting to
contemporary challenges.

For preschool education, H. Gardner’s
theory of multiple intelligences is also of
particular importance. Gardner presented
this theory in his book "Frames of Mind:
The Theory of Multiple Intelligences"
(1983), in which he first proposed that
intelligence consists of several independent
capacities, each responsible for different
domains of human activity.

H. Gardner identified seven primary
types of intelligence: linguistic, logical-
mathematical, musical, spatial, bodily-
kinesthetic, interpersonal, and
intrapersonal. At the same time, Gardner
repeatedly emphasized in his scholarly
work that "...although the theory of
multiple intelligences is consistent with
much empirical evidence, it has not been
subjected to strong experimental testing...

¢dopMyBaHHIO BHYTPIIIHBOI MOTHBAIIl 10
HaB4YaHHS;

— cBoboma BUOOPY — [OiTH MAaroTh
MOZKAUBICTH CaMOCTifHO BUOHpAaTH, HaL
AKHMM  3aBOAHHAMH  IIpalioBaTH, IO
[03BOAd€E€ IM pPO3BHBATH HE3AAEXKHICTH Ta
HaBUYKH CaMOCTIMHOTO IPUHHSTTS PIII€Hb;

—  PO3BHUTOK caMOCTiHHOCTI Ta
BiAIOBiJaABHOCTI CIPSIMOBaHHUH Ha T€, 11100

HaBYHUTH JiTe BUKOHYBaTH 3aBIaHHH
caMocCTiiiHo, 6e3 TMOCTIMHOTO KOHTPOAIO 3
OOKY DOPOCAHX;

— CEHCOPHHH PO3BUTOK — HOiTH BYATBHCHI

Kpaile, KOAW MOXKYTh [JOCAIIKyBaTH
OpeaMeTH 3a [JOIOMOIOI0 BCiX OpraHiB
qyTTd [19].

OTxe, megaroriyHa Teopisa

M. MouTeccopi cTasa BaXAWBOIO BiXOI0 B
enarorili, BiAKPUBIIM HOBI MHiAXOAW 0
PO3BUTKY MiTel paHHBOIO Ta NOIIKiABHOTO
BiKy. Meton Mo#nTeccopi CIIpUSIE
dopMyBaHHIO TapMOHIHHOI 0COOUCTOCTI, B
dKi¥ BHCOKO IIiHYyIOTBHCS iHAWBIAyaABHICTE,
HE3aAeXKHICTh 1 caMocCTifiHicTh. MeToauka
3aAUMIAETHCS [OIIYAIPHOIO ¥ BCbOMY CBITi,
OCKIABKH He AUIlle 3a0e3redye 3aCBOECHHS

3HaHb, a ¥ BHUXOByE [MOiTeH, 30aTHUX
CaMOCTiHfHO MHCAUTH, IOOCAIIKYBaTHU
HaBKOAUIITHIH CBIT i YCIIIITHO

aarTyBaTUCH [10 CYYaCHUX BUKAUKIB.

JAqg MOOIIKIABHOI OCBITHM BasKAMBOIO €
Teopisa MHOZKHHHOT'O IHTEAEKTY
I'. Tapauepa. Teopis MHOXKHWHHOTO
inreaekTy . lapaHepa BukaazeHa y Horo
kuu3i "Frames of Mind: The Theory of
Multiple Intelligences" ("Pamku po3ymy:
TEopiss MHOXKHWHHOIO iHTeAekTy', 1983) B
dKifi Boepire OyAO OIMMCAHO, II0 IHTEAEKT
CKAQOAEThCA 3 [IEKIABKOX HE3aA€XKHHUX
3aibHOCTEM, KOXHA 3 dKUX Bimrosimac 3a
pi3Hi chepu AiTABHOCTI.

I'. Tapnaep BU3HAYUB CiM OCHOBHHUX THIIIB
IHTEAEKTY: AIHTBiCTUYHUH, AOTIKO-
MaTreMaTU4YHUM, My3W4YHUN, IIPOCTOPOBUIMA,
TIA€CHO-KiHECTETUYHUY, MizKOCOOHUCTICHUIH,
BHYTPIIIIHBEO-0COOHCTICHIY. X04Ya B HAYKOBIH

migapHOocTi I TapmHep He  omHOpPaszoBO
CTBEP/IKYyBaB, 10 "...xo4a Teopis
MHOKUHHOTO IHTEAEKTY V3IO[KYETBCS 3

baraTbMa eMIipUYHHUMH JOKA3aMH, BOHA He
Oyaa migmaHa CHABHIM €KCIIEePHUMEHTAABHIM
nepeBipii... Y cdepi OCBITH 3aCTOCYBaHHS
Teopii 3apa3 BHBYAETBCA B 0araThox
npoekTax. Harni mnepemqdyTrd MaTHUMYyThb
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In the field of education, applications of the
theory are currently being explored in
many projects. Our intuitions will have to
be revised many times in light of actual
classroom experience..." [S: 30].

Thus, Gardner’s theory of multiple
intelligences in early childhood
development underscores the necessity of
a comprehensive educational approach
that considers various dimensions of
child development: linguistic (reading
aloud, discussing stories, verbal games,
rhyming, creating short narratives),
logical-mathematical (sorting objects by
size or color, simple puzzles, counting
games), musical (singing, playing musical
instruments, listening to rhythms and
melodies), spatial (construction sets,
drawing, assembling puzzles, shape-
based games), bodily-kinesthetic (active
games, dancing, fine motor activities),
interpersonal (cooperative play, role-
playing, learning cooperation and
empathy), and intrapersonal
(independent play, discussing emotions,
keeping simple '"emotion journals")
intelligences. Each child has a unique

"profile" of abilities; therefore, it is
essential to create an educational
environment that stimulates diverse

forms of intellectual development.

In summary, it can be argued that the
creation of a supportive educational
environment should be based on a holistic
approach to child development, which
includes:

— supporting cognitive activity through
sensorimotor and cognitive experience
(e.g., playing with water, sand, soft blocks,
and construction sets; exploring object
properties — what sinks and what floats;
engaging in simple cause-and-effect
activities);

—ensuring emotional security through
stable attachments and positive social
interaction (in particular, the consistent
presence of one adult to maintain
continuity of relationships; greeting and
farewell rituals; emotionally supportive
communication with educators and peers);

— stimulating various types of
intellectual activity (e.g., the use of musical
toys, logical and mathematical games,
fairy-tale narratives, dramatized play, and

eperagaaT 0araTo pasiB y CBiTAl peasbHOTO
[OCBiny B Kaaci..." [S: 36].

Otxe, Teopid MHOXKHWHHOIO IHTEAEKTY
I'. TapaHepa Oag paHHBOTO PO3BUTKY AiTeH
HiIKPECAIOE HEOOXiHICTh KOMIIAEKCHOTO
OigXooy [0 BHUXOBAHHL, IIpU SKOMY
BPaxoBYIOTbCH Pi3HI acCIeKTH PO3BUTKY
OUTHUHU: AIHTBICTUYHUU (YUTAHHS BrOAOC,
0oOroBOpeHHS  Ka30K, CAOBECHi irpw,
PUMyBaHHH, CKAaJaHHS KOPOTKHX iCcTOPiH),
AOTIKO-MaTeMaTUIHUH (copryBaHH4A
npenMeTiB 3a po3MipoM abo KOABOPOM,
IIPOCTI TOAOBOAOMKHM, AIYHABHI  irpm),
My3W4YHHH (CIIiBH, Trpa Ha MYy3HWYHHUX
IHCTpYMEHTAaX, CAyXaHHS PUTMIB i MeAoiH),
IIPOCTOPOBUM (KOHCTPYKTOPH, MAAIOBaHHH,
CKAQaHHS TII1a3AiB, irpu 3 dopmamu),
TIAECHO-KIHECTETHUYHHH  (pyXAHBI irpy,
TaHILi, BIOpaBU 3 ApPiOHOIO MOTOPHKOIO),
Mi?KOCOOUCTICHHH (CITiABHI irpH, POABOBI
irpu, HaBYaHHS CHIiBHOpalli Ta emnarii) Ta

BHYTPIIITHBO-0COOUCTICHU M (camocritina
rpa, OOroBOpeHHs eMOIlili, BeneHHS
IIPOCTHUX "IIIOIEHHUKIB IIOYyTTiB")
iHTeaekTu. KoxkHa OUTHHaA Mae€ CBiit

VHiKaAbHUH 'mipocpiap" 3miOHOCTEH, TOMYy
BasKAUBO CTBOPIOBATU OCBIiTHE
CEepeIoBUILE, IO CTHUMYAIOE Pi3HiI dopmMu
IHTEAEKTYaAbHOI'O PO3BUTKY.

Y3araabHIOIOYH, MOXKHa CTBEPAXKYBaTH,
III0 CTBOPEHHS CIPUATAHMBOTO OCBITHBOTO
CepeloBUIllA Ma€ IpyHTyBaTUCd  Ha
LiAicHOMY IiAXomdi 0 PO3BUTKY JUTHHH, 1110
nepenbadae:

—  HOiOTPUMKY Hi3HaBaABHOI
aKTUBHOCTI dYepe3 CEHCOMOTOPHUHU i
KOTHITUBHUH MOOCBiZ (HampuKAamd, irpu 3
BOZIOIO, IICKOM, M'IKUMH OAoKaMmH,
KOHCTPYKTOPOM; [OOCAIIZKEHHS

BAACTUBOCTEH MPEAMETIB — IO TOHE, a IO
mAaBae; IPOCTi IPUIUHHO-HACAIAKOBI mii);

— dopmyBaHHS eMOIliiiHOl O6e3reru
qyepes cTabiAbHI IIPUB’3aHOCTL Ta
IIO3UTHUBHY COILliaAbHY B3a€MO/II0 (30KpeMa,
IocTiiHa IIPUCYTHICTH OJHOTO JOPOCAOTO
[AS 3abe3rieueHHdI 6e3nepepBHOCTI
CTOCYHKIiB; pHUTyaAu IIPOIIaHHS/3yCTpidi;
€MOILIilHO IIiATpUMyBaAbHE CITIAKyBaHHS 3
IIeJaroroM i pOBeCHHUKAaMH);

—  CTUMYAIOBaHHS pisHHX BU/IB
IHTEAEKTyaAbHOI MiIABHOCTI (HAIIpUKAAL,
BUKOPHUCTAHHS MYy3WYHUX irpalriok, AOTiKO-
MaTeMaTU4YHHUX irop, Ka3KOBHUX CIOKETIB,
TeaTpasi30BaHUX irop, PO3BUTKY
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the development of spatial thinking
through puzzles or mosaics);

— developing independence and intrinsic
motivation through opportunities for
choice, exploration, and participation in
meaningful activities (e.g., organizing
activity centers where children
independently choose activities; assigning
tasks related to caring for the environment
— putting away toys, watering plants;
encouraging independent dressing or
handwashing in an accessible
environment).

Thus, the analysis of the theories of
J. Piaget, J. Bowlby, M. Montessori and
H. Gardner makes it possible to conclude
that each approach highlights a particular
aspect of early childhood development —
cognitive, emotional, social, or intellectual.
However, it is their integration that allows
for a comprehensive understanding of
personality formation in early childhood,
when the foundations of future intellectual
flexibility, = emotional stability, self-
regulation, and communication skills are
established.

Conclusions and research
perspectives. Early childhood
development is a complex and
multifaceted process influenced by
various factors - Dbiological, social,
emotional, and cognitive. Classical

theories — Jean Piaget’s cognitive theory,
John Bowlby’s attachment theory, Maria
Montessori’s pedagogical system, and
Howard Gardner’s theory of multiple
intelligences - demonstrate that
personality formation in early childhood
occurs through interrelated cognitive,
emotional, and social processes.

In particular, cognitive development at
the sensorimotor stage according to
Piaget is characterized by active
exploration of the world through sensory
experiences and motor actions, as well as
the formation of initial concepts of objects
and cause-and-effect relationships (e.g.,
exploring object properties such as
floating and sinking; manipulating blocks
or construction sets). Emotional
development according to Bowlby ensures
the formation of secure attachment,
which promotes adaptation, emotional
regulation, and the development of social

IIPOCTOPOBOTO MMCAEHHS 4Y€pe3 IMas3AHu 4M
MO3aiKH);

—  PO3BHUTOK CaMOCTIHHOCTI Ta
BHYTPIIIHBOI MOTHBAL Yepe3 MOXKAUBICTD
BHOOPY, AOCAIZKEHHS Ta y4acTi y 3HAYYIIH
[IIABHOCTI (Hanpuraan, oprasisaitis
OCepeaKiB aKTHUBHOCTI, B HKUX OUTHHA
cama obupae BHUI MiIABHOCTI; JOPYy4YE€HH,
noB’d3aHi 3 TypOOTOI TIIPpO HpoCTip -
CKAAQCTH irpalllky, IIOAHUTH POCAHWHY TOLIIO;
caMoCTifiHe oAgraHHa YU MUTTI DPYK ¥
JOCTYIIHOMY CEPENOBUILL).

Taxum yuHOM, aHaai3 Teopitt K. [liaxke,
[x. Boyabi, M. MouTeccopi Ta I'. Fapaaepa
A€ 3MOT'y 3poOHTH BHCHOBOK, III0 KOXKEH i3
HiAXOAiB  BHCBITAIOE IIEBHHM  aCIEKT
PO3BUTKY MOWUTUHU PaAHHBOI'O BIKy -
KOTHITUBHUMH, eMOIIIHHUMI, COIliaAbHUNE abo
IHTeAEKTyaAbHUH. [Ipore came ix
iHTerpalis [g03BoAdE IIO0AQYUTH IIOBHY
KapTHHYy CTaHOBAEHHS OCOOHCTOCTI B
PaHHBOMY Billi, KOAU 3aKAQJAI0THCSI OCHOBU
MaUbyTHROI IHTEAEKTyaAbHOI THYYKOCTI,
eMoIlifiHoi crabiapHOCTiI, 374aTHOCTI [0
caMOperyAsLii Ta KOMyHiKaIrii.

BHCHOBKH Ta IEepCIeKTHBH
AOCAimKeHb. PaHHIN PO3BUTOK AUTHHU €
KOMIIAEKCHUM i OaraTorpaHHUM IIPOLIECOM,

Ha gKUH BIAWBAIOTH Pi3HI YHHHUKU:
Oioaoriuwni, COLliaABHi, €MOILifHi Ta
KorHiTuBHI. Kaacuuyni Teopii MHHyAUX
pokiB - korHiTuBHa Teopia K. [liaxe,
Teopisa IIPUB’SI3aHOCTI 3. Boyabi,
nemaroriuda cucremMa M. MonTeccopi Ta
KOHIIEIIITisI MHOXKWHHOTO IHTEeAEKTY

I'. TapaHepa — 0O3BOASIOTH YCBiIOMUTH, 1110
CTaHOBAEHHS 0COOUCTOCTI OUTHUHU
paHHBOTO  BiKy  BinOyBaeTbcs  4depes
B3a€MOIIOB’d3aHi KOTHITHBHI, eMOILi#iHi Ta
COLliaAbHi IIPOIIECH.

3okpeMa, KOTHITMBHUU pO3BUTOK Ha
ceHcomoTopHoMy  erami  3a XK. [liaxke
XapaKTEPU3YEThCS aKTUBHHUM IIi3HAHHSIM
CBiTy dYepe3 BiIUyTTs Ta PyxXxoBi Aii,
dopMyBaHHAM IIOYATKOBHX VSBAEHB IIPO
00’€KTH Ta NPUYNHHO-HACAIAKOBI 3B’YI3KH
(HammpuKAan, [IOCAI/DKEHHS BAACTHUBOCTEH
TIPEIMETIB: 1110 MTAABaE, 1110 TOHE; MAHIITYASIITi
3 DAOKaMH YM KOHCTPYKTOpamH). EmMortifiamii
po3BuTOK  3a  [Ik. Boyabi  3abe3meuye
dopMyBaHHS CTabIABHOI IIPUB’I3aHOCTI, IO
CIIpUFE aarTallii, PeryAsiiii eMolii Ta
PO3BUTKY COLLiaAbHHX HABUYOK (HAIIPHUKAAL,
pearyBaHHA Ha BIICYTHICTE JOPOCAOTO,
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skills (e.g., responses to the absence of an
adult, the ability to cooperate within a
group). Social and independent activity
according to Montessori is manifested
through the child’s choice of activities
and the acquisition of self-control and
practical skills (e.g., sorting objects,
caring for the environment, participating
in group routines). The development of
various forms of intellectual potential
according to Gardner encompasses
linguistic, logical-mathematical, musical,
spatial, bodily-kinesthetic, interpersonal,
and intrapersonal skills (e.g., role-playing
games, listening to music, assembling
puzzles, discussing emotions).

Thus, early childhood personality
development occurs through the
integration of cognitive, emotional, and
social processes, ensuring the holistic
formation of intellectual flexibility,
emotional stability, and the capacity for
self-regulation and interaction with the
environment.

Further research should focus on:

— testing integrated models of early
childhood development that combine
sensorimotor, emotional, and social
dimensions;

—identifying effective strategies for
stimulating various forms of intellectual
abilities in early childhood,;

—examining the relationship between
secure attachment and the development of
cognitive and social skills;

— assessing the impact of structured
sensory and object-based experiences on
the development of thinking and
independence in young children.

The proposed research directions will
contribute to a deeper understanding of
early childhood development processes
and provide a scientific foundation for a
comprehensive approach to fostering
children’s cognitive, emotional, and social
competencies.

3[IaTHICTE A0 cIiBopaili y rpymi). CoiliaabHa
Ta caMOCTiMHa akTHBHICTE 3a M. MoHTeccopi
IPOSABASETECE Yy BHOOpI MiSIABHOCTI  Ta
OCBOEHHI  HaBHYOK  CaMOKOHTPOAIO i
OPaKTUYHUX MOifl (HaIlIpHUKAaZ, COPTyBaHHS
IIPEaMETIB, OOTAL 3a IIPOCTOPOM, y4acTb ¥
putyasax rpymnd). Po3BHUTOK pisHUX QopMm
IHTEAEKTYyaAbHOL 061apoBaHOCTi 3a
I'. TapgHep OXOIIAIOE MOBAEHHEBI, AOTIKO-
MaTeMaTH4Hi, My3W4Hi, [IPOCTOPOBI, TiAECHO-
KiHECTETHYHI, MIKOCOOHCTiCHI Ta
BHYTPIIITHEO-OCOOHCTICHI HaBUYKU
(HarIpuKAa, POALOBI irpH, CAYXaHHS MY3HKH,
CKAa[IaHHS T1a3AiB, OOTrOBOPEHHSI €MOLTit).

Takum YHUHOM, dopMyBaHHA
OCOOHMCTOCTI OWUTWUHU  PAHHBOTO  BiKYy
BiOyBa€eThCs yepes IO€THAHHS
KOTHITHBHUX, EMOIIMHUX 1 COIllaAbBHUX
IIPOIIECIB, 1110 3abesneuye IIinicHe

CTaHOBAEHHS 1HTEAEKTYaAbHOI T'HYYKOCTi,
eMOIlifiHOi CTabiABHOCTI Ta 34aTHOCTI OO0
CaMOPETYASIIil Ta B3aEMO/Iil 3 OTOUYEHHAM.

[TepCrIEKTUBU TIOMAABIIHUX JOCAIZKEHD
MIOB’dA3aHi 3 HEOOXiHICTIO:

— ampobamii iHTerpoBaHHMX MoOaeAeH
PO3BUTKY PAHHBOI'O JUTHUHCTBA, SKi

IIOENHYIOTH CEHCOMOTOPHUM, eMOIIiHHNUH
1 colliaAbHUM acClIeKTH;

— BU3HA4YEHHS e(QEeKTHBHUX CTpaTerii
CTHMYAIOBaHHSI PiZHIX dopm
IHTEAEKTyaABHUX 3Mi0HOCTEH Y paHHBOMY Billi;

— JOCAIIKEeHHS B3a€MO3B’I3KY
cTabiAbHOI IIPUB’A3aHOCTI Ta PO3BUTKY
KOTHITHBHHUX 1 COIliaABHUX HABHUYOK;

— OIHIOBaHHS BIIAUBY
CTPYKTYPOBaHOTO CEHCOPHOTO Ta
OpeagMeTHOTO  [OCBily Ha  PO3BUTOK
MHCAEHHSI Ta  caMOCTifiHocTi  fite#
PaAHHBOTO BiKY.

3arponoHoBaHi JOOCAIT>KEeHHS
CIIPUATUMYTh TAHOIIIOMY PO3yMiHHIO
IIPOLIECIB PAaHHBOTO PO3BUTKY OUTUHU Ta
CTBOPSTH HayKOBY OCHOBY OAST
KOMIIA€KCHOTIO Hinxoay ao popMyBaHHS il
KOTHITHBHUX, EMOIIMHUX 1 COIllaABHUX
KOMIIETEHTHOCTEMH.
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