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In the context of global digitalization and the challenges associated with hybrid learning formats,
the issue of effective implementation of information and communication technologies (ICT) in the
professional activities of higher education institution (HEI) teachers is becoming increasingly
important. This article analyzes the current state of ICT implementation in the professional activities
of teachers at higher education institutions in Ukraine. It examines the regulatory and legal framework
for the digitalization of the educational process, the findings of recent studies on the digital competence
of academic staff, and the role of the international dComFra project and the national platform
Diia.Osvita in the development of teachers’ digital skills.

The aim of the study is to identify key trends, opportunities, and barriers to the implementation of
ICT in the professional activities of higher education teachers, as well as to outline the potential of
modern digital tools for improving the quality of the educational process. The results indicate positive
dynamics in the digital transformation of higher education, while also revealing a number of persistent
challenges related to insufficient digital literacy, uneven technical support, and a lack of
methodological support and time resources.

The study demonstrates that the dComFra project offers a structured model for the development of
digital skills in alignment with the European framework, whereas Diia.Osvita functions as an
accessible and practical tool for enhancing teachers’ ICT competence. The scientific novelty of the
research lies in the comprehensive analysis of external and internal factors influencing the
digitalization of higher education teachers’ professional activities, the integration of outcomes from
international and national initiatives, and the identification of relationships between regulatory
requirements, institutional support, and teachers’ individual digital readiness.
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CYYACHHU CTAH BIIPOBAJKEHHS IKT YV [IPOPECIHHY OISSABHICTD
BHKAAIAYIB 3BO

P. A. BoxXeHKO

Y Konmekcmi 2nobanvHOi yugposizayii ma SUuKAUKI8, NO8'S3AHUX 13 2IbpUdHUMU dopmamamu
HaBUAHHS, npobrema egekmueHoz0 BNPOBAOIKEHHS IHPOPMAUITHO-KOMYHIKAYIUHUX MEeXHOI02iL
(IKT) y npodgeciiiny OisinbHicms euknadauie sarxnaodie euwoi oceimu (3BO) Habyeae kKpumuuHoi
akmyanvHocmi. Y cmammi nNnpoaHAani308aAHO CYUACHULL CMAH 6NnpoB8aOIKeHHsT IHPOPMAUIHO-
KOMYHIKAUITIHUX MexXHO021ll Y npogheciliHy OislbHICMb 8UKIA0aUI8 3aK1adi8 U0l oceimu YKpainu.
PozznsinHymo HopmamueHo-npaeosi 3acadu Uu@posizayii oceimHb020 npouecy, pesyibmamu
AKMYaNbHUX O0CNIOKEHb UUDPOBOTL KOMNemeHmHocmi nedazo2iuHux NPayieHUKI8, @ MAKOXK pPOSb
MDKHAapoOHo20 npoekmy dComFra ma HayioHaneHoi naamgopmu "isn.Oceima” y cpopmyeaHHi
yugposux yYmiHb euknacauie. Memorw O0O0CNIOXKEHHSI € BUSHAUEHHS KJIIUOBUX MeHOeHYll,
Mmoxnueocmeti ma 6ap’epie enposadrkerHs IKT y disnoHicme sukniadauie 3BO, a maKosK OKpecrieHHs
NOMEHYIANY CYUACHUX UUDPOBUX THCMPYMEHMI8 0Nt NIOBUUEHHST SIKOCMI OC8IMHBL020 Npouecy.
Knrouosi pesynemamu cgiouame npo HASIBHICMb NO3UMUBHOI OUHAMIKU UUdposoi mparHchopmayii
suwoi oceimu, 00HAK 8Kasylomb Ha 36eperkeHHsT HU3KU npobnem, nog’s3aHux i3 HedoCmarmHbor
cghopmogaricmio Yyugposoi KomnemeHmHoCcmi, Hepi8HOMIPHICMIO MexXHIUH020 3abe3neueHHst, bpaxom
MmemoouuHoi niompumku ma uacosux pecypcis. Iloxazaro, wo npoekm dComFra 3abesneuye
CMpYKmMyposaHy Mooesib po38UMKY UUDPO8UX YMiHb 8I0N0BIOHO 00 €8pONeliCbKUX pamokr, mooi siK
"lin.Oceima” BUKOHYE posib O0OCMYNHO20 NPAKMUUHO20 IHCmpymeHmy O0Oas nioguugeHHs IKT-
Kromnemermuocmi suknaoauis. Haykoea HosusHa 00CNIONEHHS noasizae Yy KOMNIEKCHOMY AHANISZL
308HIWHIX Ma BHYMPIWHIX aKxmopie uyugposizayii JisnbHocmi eurknadauie 3BO, iHmezpayil
pesyabmamis MDKHOPOOHUX | HAYIOHANILHUX [HIYIaMu8 ma 6U3HAUEeHHI 63aeM038°S3KY MK
HOPMAMUBHUMU — BUMO20MU, IHCMUMYUYIUHOW NIOMPUMKOO [ HOUBIOYANIbHOW  YUDPO8oHD
20moeHicmio nedazozis.

Knrouoei cnoea: uyugposa rKomnemeHmHicmoe, IHGOPMAUIUHO-KOMYHIKAYIUHI mMmexHOo02ll,
yugpposizayis oceimu, surnaoaui 3BO, dComFra, [is.Oceima, npogpeciliHuil po38umox.

Introduction of the issue. The rapid IIocraHoBKa mpobaemu. CrpiMKuHii
development of information and | po3BUTOK iH(OpPMAIiTHO-KOMYHIKAIiHHIX
communication technologies is | TexXHOAOTIH icTOTHO TpaHCHOPMY€E CHCTEMY
significantly transforming the higher | Bumoi ocBiTH, 3MiHIOIOYH BHMOTH [0
education system, changing the | mpodecitiHoi AiFABHOCTI BUKAQIAYIB i 3MiCTy

requirements for the professional activities
of teachers and the content of their
professional training. The use of ICT is
becoming an integral part of ensuring the

quality of the educational process,
modernising forms and methods of
teaching, creating an innovative

educational environment and expanding
opportunities for academic mobility. At the
same time, the actual level of integration of
digital technologies into the daily activities
of higher education institution teachers
remains uneven and depends on access to
technical resources, the level of digital
literacy, the availability of teaching and

methodological support, organisational
support from the administration, and the
internal motivation of the teachers
themselves.

The results of recent studies show a
contradiction between the need for high

ixapoi haxoBoi HmiAroToBKH. BukopucraHHs
IKT crae HEeBiI €MHOIO YMOBOIO
3abe3rieyeHHsa FKOCTi OCBITHBOTO IIPOLIECY,
mozepHizamii ¢opM i MeTOomiB HaBYaHHS,
CTBOPEHHS iHHOBAIliTHOTO OCBITHBOTO
CEPENOBUIIIA Ta PO3LUINPEHHT MOXKAUBOCTEH
OAs  akazmeMigHoi MobiabHOCTi. BomgHouac
peasbHUIl piBeHb iHTerpamii HUQPOBUX
TEXHOAOTI y TIIOBCIKIEHHY [MOiF9ABHICTH
BHKAQIAYIB 3BO 3aAHUNIAETHCA
HEOMHOPIMHUM 1 3aA€KUTb B AOCTYILy MO0
TEXHIYHUX pecypcis, cchopmoBaHOCTI
1 poBoi TPaMOTHOCTI, HasIBHOCTI
HaBYaABHO-METOAUYHOTO 3abe3neyeHHs,
oprasizalliiiHoi HiATPUMKHU aaMiHicTpallii Ta
BHYTPIIITHBOI MOTHBALll caMUX TIe1aroriB.

Peayarratu Cy4acCHHUX JOCALZKEHD
3aCBiIUyIOTH CyIIepedHiCTh MizK
[JEKAApOBAHOI0O Ha HOPMaTUBHOMY piBHIi
rorpeboro y BUCOKIiH 11 poBiit

KOMIIETEHTHOCTI BI/IKAa[La‘-IiB Ta p€anbHHMHU
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digital competence among teachers, as
declared at the regulatory level, and the
actual conditions of their professional
activity. Researchers note the insufficient
readiness of some teaching staff to
systematically use ICT in teaching,
methodological and scientific work, as well
as a clear gap between the capabilities of
digital tools and their actual use in the
educational process.

Current state of the issue. The issues
of digitalisation of education and the
development of digital competence among
teachers occupy a prominent place in
contemporary scientific discourse. In his
works, V.Yu. Bykov emphasises that the
effective use of digital technologies in
educational institutions is impossible
without a comprehensive state policy
aimed at wupdating the methodology,
content and management of education, as

well as the transition from formal
"digitisation" to a profound digital
transformation of the educational
environment [1]. S.P. Kasian and

S.V. Antoshchuk emphasise the need for
the systematic development of digital
competence among teaching and research
staff, stressing that the availability of
technologies without the training of
specialists capable of using them effectively
does not ensure the real modernisation of
education [13].

A significant contribution to the
development of the conceptual and
categorical apparatus was made by

L.G. Gavrilova and Y.V. Topolnik, who
consider digital culture, digital literacy
and digital competence as interrelated
phenomena that determine the readiness
of educational subjects to operate in the
information society [5]. The practical
aspect of using ICT in the formation of
professional competencies of future
teachers of higher education institutions
is studied by O.Ya. Stoyka and
V.0O. Veremienko, who analyse the
mechanisms for introducing specific
digital tools into the educational process
and emphasise the need to combine
technical and pedagogical training [14].
In his research, [.A. Verbovskyi analyses
the current state of ICT implementation
in the professional activities of higher

yMOBaMH ixXHBOI ITPOeciiHOl MiIABHOCTI.
HayxoBbrii BIA3HAYAIOTh HeIOoCTaTHIO
TOTOBHICTh 4aCTHUHU TIeJaroTiYHUuX
IIPaliBHUKIB 10 CUCTEMHOIO BUKOPUCTAHHS
IKT y BUKAQ[aHHI, METOAWYHIN i HayKoBiH
poboTi, a TakKoXK HAasgBHICTb BHPA3HOIO
PO3PUBY MIiXK MOXKAUBOCTSIMH ITH(PPOBUX
IHCTPYMEHTIB Ta ix dakTUIHUM
3aCTOCYBaHHAM y HaB4YaabHOMY ITporieci. Lle
3yMOBAIOE  aKTYaAbHICTb  KOMIIAEKCHOTO
aHaAi3y Cy4acHOro cTaHy BIpoBapkeHHs IKT
y OidApHIiCTE BUkAanadiB 3BO, BUsSBAeHHS
OCHOBHHX 0Oap’epiB 1 YHWHHUKIB YCIHiXy
mudpoBoi  TpaHcdopmalii, a  TaKoXK
OOTPYHTYBaHHHA HaIPAMIB YIOCKOHAAEHHS

OpopeciiHOrO  PO3BHTKY  IIEOATOTiB ¥
IH(PPOBOMY KOHTEKCTI.
AHaaniz ocTaHHiIX mocaimxkens i

myOaikauifi. [TurtanHsa 1udposizallii oCBITH
Ta (popMyBaHHS LIMGPPOBOI KOMITETEHTHOCTI
BHUKAQJAYiB IIOCiHaloTh IIOMiTHE Miclle B
Cy4acHOMY HayKOBOMY OUCKYpPCi. Y mparisax
B.IO. BukoBa I TKPECAIOETHCH, 1110
epeKTUBHE  BUKOPHUCTAHHS  ITU(PPOBUX
TEXHOAOTIH y 3aKAaZaxX OCBITH HEMOKANBE
0e3 KOMIIAEKCHOI [ep:KaBHOI IOAITHKH,
CIIpsIMOBaHOI Ha OHOBAEHHS METO/IOAOTN],
3MicTy ¥ yIIpaBAiHHS OCBIiTOIO, a TAKOX Ha
nepexin Bix ¢opmasbHOro "ormdpyBaHHS"
o0 TAMOWMHHOI 1m¢poBoOi TpaHchopMarti
ocBiTHEOTO cepenoBumna [1]. C.II. KaceaH i
C.B. AHTOLIyK aKIIEHTYIOTh Ha HEOOXiMHOCTI
CHUCTEMHOTO PO3BHUTKY 11¢ppoBoi
KOMIIETEHTHOCT] II€aroridyHUX 1 HayKOBO-
IeJAaTOTiYHUX MPAIliBHUKIB, HATOAOIIIYIOYH,
III0 HAABHICTH TEXHOAOTIH 0e3 IMiAroTOBKH
draxiBIIiB, 3IaTHUX ix eEeKTUBHO
BUKOPHUCTOBYBaTH, He 3a0e3ledye peasbHOl
MozepHiszaltii ocBitu [13].

3HaYHHUP  BHECOK Yy  PO3pPOOAEHHHA
IOHATIHHO-KaTeropiaAbHOIO anapary
3pobraun A.I'. F'aBpiroBa Ta 91.B. TornoabHUK,

dKi  po3rAgmaioTb LMQPOBY  KYABTYPY,

U poBy rPaMOTHICTB i U poBy
KOMIIETEHTHICTD aK B3a€MOIIOB d3aHi
cbeHOMEHH, III0 BH3HAYaAlOTh TIOTOBHICTH

cyO’eKTIB OCBITH [0 MiIABHOCTI B yMOBax

iHdopmarrifinoro cycmiabcTBa [5].
[Ipaktrauuit acriektT BukopuctaHHd IKT y
dopmyBaHHI IpodpeciiHmIX
KOMIIETEHTHOCTEeH MaMOyTHIX BHKAQOAYiB
3BO  mocaimxkyrore — O4. Crofika  Ta
B.O. BepewmieHkKo, gKi aHaAi3yIOTh
MEXaHi3MU  BIIPOBA/XKEHHSI KOHKPETHHX
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education teachers by considering the
theoretical foundations of digital literacy
development and the role of digital
technologies in the professional training
of teachers to improve their effectiveness
and adaptation in the context of the
digitalisation of education. The author

emphasises the importance of the
systematic  development of digital
competences and the application of
innovative digital solutions in the

educational process and the management
of educational resources [2-4; 18].

At the international level, the dComFra
(Digital Competence Framework for
Ukrainian Teachers and Other Citizens)
project, implemented within the Erasmus+
programme, plays an important role. It
aims to adapt European digital frameworks
for Ukrainian educators and citizens,
create a network of DC offices, and develop
digital training modules. In turn, the
Diia.Education platform, launched on the
basis of the previous project "Diia.Digital
Education", provides online access to
educational series, interactive simulators,
and tests such as the "Digital Competence
Framework for Ukrainian Teachers and
Other Citizens" project. Education)
platform, launched on the basis of the
previous Diia.Digital Education project,
provides online access to educational
series, interactive simulators, and tests
such as Digitograms, and has become the
basis for a network of digital education
hubs where citizens, including teachers,
can develop their digital skills free of
charge.

Outline of unresolved issues brought
up in the article. Despite a significant
number of studies devoted to the
digitalisation of education and the
development of digital competences of
teaching and research staff, a number of
aspects remain insufficiently covered. First
and foremost, this concerns the gap
between regulatory requirements for the
use of ICT in higher education and the
actual level of digital readiness of teachers,
in particular the extent to which legislative
and strategic documents are transformed
into institutional policies and specific
practices of teaching organisation.
Scientific discourse has so far provided

OU(PPOBUX IHCTPYMEHTIB y HaBYaAbLHUHI
Oporec i IAKPECAIOIOTh  HEOOXiIHICTh
IIOEMHAHHS  TEXHIYHOI ¥  IemarorigyHoi

niaroroBku [14]. I.A. BepboBcbkul y CBOix
IOOCAI/PKEHHSIX aHaAidye Cy4JacHHM cTaH
BrpoBamkeHHs [KT y mpodeciiiny migabHICTD
BHKAQIAYIB 3BO gyepes po3rasn
TEOPETUYHUX 3acaZl PO3BUTKY IU(PPOBOL
TPaMOTHOCTI Ta PoAi IIMPPOBUX TEXHOAOTIH ¥
npodeciiiHiii MArOTOBLI BUKAQAYIB [OAS
migBUILIEHHS X e(DeKTUBHOCTI Ta aarrTaltii B
yMoBax mudpoBizallii  ocBiTH. ABTOpP
IIiIKPECAIOE Ha BasKAMBOCTI CHCTEMHOIO
PO3BUTKY LMQPPOBUX KOMIIETEHTHOCTEY i
3aCTOCYBaHHdA IHHOBALiMHUX ITU(PPOBUX
pillleHb B OCBITHBOMY IIPOIIECI Ta yIIpaBAIHHI
OCBITHIMH pecypcamu [2-4; 18].

Y MiXKHapoOHOMY BHMIipi Ba>KAUBY POAb
Bigirpae IIPOEKT dComFra (Digital
Competence Framework for Ukrainian
Teachers and Other Citizens), peasizoBanuii
y MexKax IporpaMu Erasmus+,
CIIPSIMOBaHHUH Ha afallTallil0o €BPOIIEHCHKIX
U(PPOBUX PaMOK Al YKPATHCHKUX OCBITSIH
Ta TPOMajsH, CTBopeHHs Mepeski DC-odiciB
i po3pobaeHHA [UQPPOBUX HABYAABHUX

MOIyAiB. Y CBOIO depry, rmaardopma
"Misg.OcsBita" (Diia.Education),
3ar09aTKOBaHA Ha OCHOBI IIOIEPEIHBOTO

npoekty "Hig.lludpoBa ocpita", 3abe3nedye
OHAAMH-ZIOCTYII [0 OCBITHIX cepiaaiB,
IHTEPAKTHUBHUX CHMYASITOPIiB, TECTIB Ha
3pazok 'lludporpam” i crasa OCHOBOIO
Mepexi IHU(MPOBUX OCBiTHIX XabiB, mOe
TpOMaJsgHM, 30KpeMa ¥ BHUKAa[adi, MOXYTb
06e301AaTHO PO3BUBATHU IIM(PPOBI HABUYKH.

BuzirneHHs  HeBHpillleHHX  paHilne
YaCTHH 3araAbHOI IIPOOAEMH, SKHM
IPHCBAYYETBCA cTaTTdA. [lompu 3HAYHY
KIABKICTB JOOCAIZKEHD, IPUCBSIIYEHHUX
1 poBi3arlii OCBITH Ta PO3BUTKY IU(PPOBUX
KOMIIETEHTHOCTEH II€aroriyHNUX i HayKOBO-
TIeJaroriyHUX IpalliBHUKIB, HU3Ka acCIleKTiB
3aAUIIAETEC  HEOOCTATHHO BHCBITAEHOIO.
Hacammepen izmeTbcsi Tpo Po3pUB  Mik
HOPMaTUBHHMHU BHMOT'aMHU 138(0)i (0]
Bukopucranua IKT y Buimifi ocBiTi Ta
peasbHHM piBHEM IIM(POBOi TOTOBHOCTI
BUKAQIA4iB, 30KpeMa IIpo Te, B AKi¥ Mipi
3aKOHO/I@BYi Ta CTparTeriydHi [JOKYMEHTHU
TPaHCPOPMYIOTECS B IHCTUTYIIHHI TTOAITHKH
Ta  KOHKPETHI IIpaKTHUKH  oOpraHisariii
HaB4YaHHS. Y HAQYKOBOMY OUCKYPCi ITOKU 1110
0oOMEKEeHO  IIPEICTAaBAEHO  KOMIIAEKCHUH
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limited comprehensive analysis of the
impact of state digital platforms (such as
"Diia.Osvita") and international projects
(dComFra) on the daily professional
activities of higher education teachers,
particularly in terms of long-term changes
in educational design, assessment and
student interaction.

The issues of consistency between the
European  frameworks for digital
competences (DigCompEdu, DigComp)
and Ukrainian professional standards for
higher education teachers, as well as the
mechanisms for integrating the results of
self-diagnosis and certification of digital
skills into the system of attestation and
internal quality assurance in education,

remain under-researched. The
relationship  between  organisational,
psychological and methodological

barriers to the use of ICT and teachers'
motivational strategies aimed at updating
their own digital profile requires further
study. Another important issue is
regional and institutional differences in
access to digital infrastructure and
support, which often determine the
actual range of digital practices available
at different universities.

Aim of the research. The article aims to
analyse the current state of ICT
implementation in the professional
activities of higher education teachers in
Ukraine, to clarify the role of regulatory
and legal frameworks, national and
international initiatives in the formation of
digital competencies of pedagogical and
scientific-pedagogical workers, as well as to
identify key opportunities and challenges
accompanying the digital transformation of

the educational process. Particular
attention is paid to assessing the potential
of the dComFra project and the
"Diia.Osvita" platform as tools for

improving the digital readiness of teachers
and expanding their opportunities to use
ICT to improve the quality of educational
activities.

Research methods. To achieve the
research objective, a set of complementary

methods was used to ensure a
comprehensive analysis of the
phenomenon. Theoretical methods
(analysis, synthesis, generalisation,

aHaai3 BIIAMBY [€p3KaBHHUX IIHU(PPOBUX
maargopMm  (trakmx gk "dig.Ocsira") i
MickHapogHux IHpoekTiB (dComFra) =Ha
LHIOAEHHY npodpecifiny [iSIABHICTD
BUKAanagiB  3BO, 30kpema 3 TIIOTASDY
TPUBaAUX 3MiH B OCBITHHROMY [uU3aiiHi,
OLIIHIOBaHHI Ta CTYAEHTCBHKIN B3a€EMO/Iii.

MaaomocaiiKeHUMU 3aANIIAIOTHCS
IIUTAHHSA Y3TO/KEHOCTI MixK €BPOIIeHCHKUMU
paMKaMy  IU(POBHUX  KOMIIETEHTHOCTEH

(DigCompEdu, DigComp) Ta ykpaiHCBKMMH

npodpecifHUMH ~ cTaHAapTaMH  BHKA3JQ4da
3BO, a TakoX MeExXaHi3MH iHTerpartii
pe3yAbBTaTIB caMoIiaTHOCTUKHU u

ceprudikanii 1MpPPOBUX HABUYOK Yy CUCTEMY
arecrallii Ta BHYTPIIIHLOTO 3a0e3IeYeHHS
aKoCTi  ocBiTu. IloTpebye  moOOAABIIIOTO
BUBYEHHS B3a€EMO3B’I30K MixK
OpraHi3alliiHUMH, TIICUXOAOTTYHHUMH 154
METOOUYHUMH Oap’epaMu y BHKOPHUCTaAHHI
IKT Ta MOTHUBaLlilHUMH  CTpaTerisMu
BUKAQIQYiB, CIIPSIMOBAHUMU Ha OHOBAEHHS
BAACHOTO I1HppoBoro npodisto. BazkauBum €
TaKOK IUTAHHA perioHaAbHUX i
IHCTUTYIIWHUX BIAMIHHOCTEH y AOCTYII MO0
1 poBoi iHPPACTPYKTYPH H IMATPUMKH, SIKi

4acTO  BU3HAYAIOTL PEAABHUH  CIIEKTP
JOCTYITHUX ITMQPOBUX TIPAKTHK y PI3HUX
YHiBEpCHUTETaX.

MeTra crarri. Meroro crarti €
KOMIIAEKCHHUM aHaai3 Cy4acHOITO CTaHy
BIIPOBaI2KCHHA iH(bopMarlifHo-

KOMYHIKAIlIfHUX TEXHOAOTiH y IpodeciiiHy
OIFABHICTE BHKAQAYIB 3aKAaiB BHIIOL
OCBiTH YkpaiHy, 3’dCyBaHHSI poai
HOPMAaTHUBHO-IIPABOBUX 3acam,
HaIliOHAABHHUX Ta MIiXKHAPOAHUX iHIIIaTHUB y
dopmyBaHHI TTUPPOBUX KOMIIETEHTHOCTEH
IeJaroriyHuX Ta HayKOBO-IIeJAaroTiYHUX
IpPalliBHUKIB, a TaKOoX  BH3HAYEHHS
KAIOYOBUX MOKAHUBOCTEH 1 BHKAUKIB, IIIO
CYIIPOBOKYIOTH ITH(PPOBY TpaHCchopMallito
ocBiTHROTO T1porecy. OcobauBa yBara
OpUOiA€HA OIUHIN IIOTEHIlaAy IIPOEKTY
dComFra Tta mnaardopmu "[ig.Ocsita" gk
IHCTPYMEHTIB HiIBUILIEHHS 1HppoBoOi
TOTOBHOCTI BHKAQA4YiB i PO3IINPEHHS IXHIX
MoxkamBocTell y BukopucranHi IKT paa
IMiIBUIIIEHHA IKOCTI OCBITHBOI JIFALHOCTI.
MeToaH mocaiameHHsA. [Iad MOCATHEHHSA
MEeTU [OCAI/IKEHHS 3aCTOCOBAHO KOMIIAEKC
B3a€MO/JOIIOBHIOBAABHUX METO/IIB, 110
3a0e3rneyrAr BCeOIUHME aHaai3 gBHINA.
TeopernyHi Meromu  (aHaai3, cuHTE3,
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systematisation) were used to study the
works of domestic and foreign authors on
the digital competence of teachers, models
of digitalisation of higher education and the
functioning of digital platforms, as well as
to identify the main conceptual approaches
to the use of ICT in the professional
activities of teachers. Regulatory and legal
analysis made it possible to clarify the
content and direction of laws, strategies,
and concepts that regulate the digital
transformation of education and define the
requirements for the digital educational
environment of higher education
institutions and the digital competencies of
teachers.

A comparative and analytical method
was used to compare the provisions of the
European DigCompEdu framework,
models developed within the dComkFra
project, and national approaches to the
development of digital competences of
teaching staff. Content analysis of the
information resources of the «Diia.Osvita»
platform and related materials (including
descriptions of digital education hubs,
educational series, and tests) made it
possible to outline the structure, target
audiences, and potential impact of the
platform on the professional development
of teachers. Elements of structural and
functional analysis were used to establish
the relationship between regulatory
requirements, institutional support,
individual motivation of teachers, and the
actual practice of implementing ICT in their
professional activities.

The combined use of these methods
ensured the reliability and validity of the
results and also made it possible to form a
coherent picture of the current state of
digitalisation in the activities of higher
education teachers.

Results and discussion. The current
state of ICT implementation in the
activities of Ukrainian higher education
institution teachers is characterised by a
transition from sporadic use of digital
tools to more systematic and professional
application. Research by O.V. Fonariuk,
V.S. Ulyanova and N.V. Partiko shows
that over 80% of teachers have a positive
attitude towards digital technologies and
e-learning, which reflects the established

y3araabHEHH, cucreMaTHU3allisi)
BUKOPHUCTAHO [IAS OIIpallloBaHHA IIpallb
BITYM3HSIHUX 1 3apyOi>KHUX aBTOPIB IIOZO0
UpoBoi  KOMIIETEHTHOCTI  BHKA3aa4a,
Momaeaedt 1mdpoBizallii BHIIOI OCBiTH Ta
YHKIIIOHYBaHHA IU(PPOBUX MAAT(OPM, a
TAKOXK JIAd BHOKPEMAEHHS  OCHOBHHUX
KOHIIETITyaAbHHUX ITiIXO/IiB 10 BUKOPUCTAHHS
IKT y mpodpeciiiHiii misIABHOCTI ITeJaroris.
HopmaTuBHO-TIpaBOBHM aHaai3 OaB 3MOTY
3’dicyBaTH 3MICT i CHPAMOBAHICTL 3aKOHIB,
CTpaTerTiii Ta KOHIIEMIIH, 9Ki PErAaMeHTYIOTh
TP POBY TpaHcOPMAITifO OCBITH,
BU3HA4YAIOTh BHUMOTM 710 LM POBOIO
ocBiTHROTO cepenoBuiia 3BO Ta mudpoBUx
KOMIIETEHTHOCTEH BUKAQIAYiB.
[TopiBHAABHO-aHAAITUYHUH METO/,
3aCTOCOBAHO [ASI CITiBCTABAEHHS IIOAOKEHD
€BPOIIENCHKO]I paMKHu DigCompkEdu,
MozeAeH, PO3POOACHUX Y MeXKaxX IIPOEKTY
dComFra, Ta HalliOHAABHHX IIAXOMIB 10
PO3BUTKY ILM(PPOBUX  KOMIIETEHTHOCTEH
TIeJaroriyHuX ITPalliBHUKIB. KOHTeHT-aHaAi3
inpopMmalitHux  pecypciB naaTdgopmu
"Mig.OcBita" Ta CyIIyTHIX MaTepiaaiB (y TOMY
4MCAl ONMHCIB ITM(PPOBUX OCBITHIX XaliB,
OCBITHIX cepiaaiB i TECTiB) JaB MOXKAUBICTH
OKPECAUTH CTPYKTYpPY, LIABOBI ayguTopii #

MHOTEHIIHHUNE  BOAMB  mAaTdopMH  Ha
npodpeciitHmi PO3BUTOK BUKAQIAYiB.
EaemenTH CTPYKTYPHO-(PYHKITIOHAABHOTO

aHaAidy BHKOPHCTAHO [OAS BCTAHOBAEHHS
B3a€MO3B’I3KY MixK HOPMaTUBHUMU
BUMOraMH, IHCTUTYIIMHOIO MHiATPUMKOIO,
IHWBIAyaAbHOIO MOTHBALII€I0 BUKAQAYIB Ta
pPeaabHOIO IIPaKTUKOI0 BrpoBakeHHs IKT y
ixHIO IIpopeciiHy MisIABHICTE.

KoMmrinekcHe BUKOPUCTAHHS 3a3Ha4YeHHX

METO/IiB 3a0€e3MeYrA0 00’ €KTHBHICTb,
TAMOMHY Ta  CHCTEMHICTHP  OTPUMAaHHX
pesyAbTaTiB, a TakKoXK Oan0  3MOTy

chopMyBaTH y3ro3KEHY KAPTUHY CydaCHOTO
cTaHy IU(POBI3allii AiFABHOCTI BUKAQIAYIB
3aKAaJIiB BUIIIOI OCBITH.

Buxaan OCHOBHOTO MaTepiaay.
CyuacHuii cran BrpoBamkeHHd IKT vy
MIFABHICTE BUKAQAA4YiB yKpaiHncekux 3BO

XapaKTepU3yETHCI IepexoaoM Bin
CHUTYyaTHBHOIO  3aCTOCYBaHHsS  OKPEMHX
oupPoOBUX  IHCTPYMEHTIB 10 OiAbII

CHCTEMHOIO0 ¥ IpodeciiiHO OPi€HTOBAHOTO X
BUKOPUCTAHHS. [ocaimreHHs
O.B. donap1oK, B.C. YabauoBoi Ta
H.B. IlapTuko 3acBiguyioTh, 110 n1oHaa 30%
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demand for the modernisation of teaching
methods and the expansion of their own
digital competence [15]. A number of
studies emphasise the increase in the
effectiveness of students' learning
activities under conditions of systematic
use of ICT, in particular, a noticeable
increase in the effectiveness of the
educational  process compared to
exclusively traditional forms.

The COVID-19 pandemic and martial
law had a significant impact on the
dynamics of the digitalisation of teaching
activities, forcing higher education
institutions to quickly reorganise the
organisation of learning, massively apply

distance and blended formats, and
provide backup channels of
communication and access to

educational resources. In conditions of
limited access to physical infrastructure,
digital technologies became the basis for
maintaining the continuity of the
educational process, which, on the one
hand, catalysed the development of
digital skills among a significant
proportion of teachers, and on the other
hand, exacerbated the problems of
technical, organisational and
psychological barriers.

The professional activity of a teacher in
the context of digital transformation is built
around several key components:
educational, methodological, scientific,
and organisational and managerial. In the
educational sphere, ICT is used to design
and implement e-courses, apply learning
management systems, create interactive
lessons, and organise synchronous and
asynchronous interaction with students. In
the methodological sphere, digital tools
enable the development of modern teaching
materials, electronic textbooks,
multimedia content, interactive tasks, and
tests. Teachers' scientific activities are
complemented using electronic libraries,
scientometric databases, scientific
communication tools, and analytical
services. The organisational and
management component is based on the
use of electronic document management,
information and analytical systems, digital
services for monitoring the quality of
education and planning the educational

BUKAQAYiB TMO3UTHBHO CTaBAATBCA [0
U(POBUX TEXHOAOTIH Ta EAEKTPOHHOIO
HaB4YaHHd, III0 Bimobpaxkae cdopMoBaHUH
3arIuT Ha MOJIepHi3allito METOIUK
BUKAQ@HHA W  PO3LIMPEHHA  BAACHOL
mucpoBoi  KoMmIreTeHTHOCTI [15]. Y  Humami
poGiT OiIKPECAIOETHCS 3pPOCTaHHS
PE3YABTATUBHOCTI HAaBYaAbHOI AiSABHOCTI
CTyLEHTIB 3a YMOB CHUCTEMHOIO
3acrocyBaHHsa IKT, 3okpema #Haerbcd mpo
IoMiTHe iABUIIIEHHS e(peKTHUBHOCTI
OCBITHBOTO ITPOLIECY ITOPIBHSIHO 3 BHUKAIOYHO
TPaAULIHUMHU (hopMaMU.

IcroTHui BIIAMB Ha OUHaMIKY
mudpoBizamii  BHKAQOAIIBKOI  MisIABHOCTI
Maau naHaemia COVID-19 Ta BoeHHU cTaH,
gaki 3mycuan 3BO B KOpPOTKI TepMiHH
IIepeHaAallITyBaTH OpraHisallilo HaB4YaHHS,
MacoBO  3aCTOCyBaTH  MOUCTAHINNHI Ta
3Minradi ¢popmatH, 3abe3rneduTH pe3epBHi
KaHaAW KoOMyHiKailii ¥ gocrymy 10
HaBYaABHUX pecypciB. B yMoBax
o6MeKeHOTO JOCTyIly MO dizrunoi
iHppacTpyKTypu came IH@POBi TEXHOAOTI
crasu OCHOBOIO HiITpUMaHHA
0Oe3repepBHOCTI OCBITHBOTO IIPOIIECY, IIO, 3
omHoro OOKy, KaTaaidyBaaO0 PO3BHUTOK
IU(POBHUX HABHYOK 3HAYHOI YaCTUHU
BUKAQAYiB, a 3 IHIIOTO — 3aroCTPHUAO
OpobAeMU TEXHIYHMX, OpraHizalifiHux i
TICUXOAOTIYHHUX Oap’epiB.

[Ipodoecitina MOiIABHICTL BHKAQ/Ia4a B
yMOBax 1rdopoBoi TpaHchopMartii
BUOYIOBYETHCSI HABKOAO KIABKOX OCHOBHMX
KOMIIOHEHTIB: HaBYaABHOI, METOIMYHOI,
HAYKOBOI Ta OpraHizarlifHO-yIIpaBAiHCBEKOI. Y
HaBuasbHIN maonwHi IKT BHKOPHCTOBYIOTECH
[AST TIPOEKTYBAHHS M peaaisallii eAEKTPOHHIX

KypCiB, 3aCTOCYBaHHSI CUCTEM VIIPaBAIHHS
HaBYAHHSM, CTBOPEHHSI  iHTEPAKTUBHHX
3aHATD, opranizartii CUHXPOHHOI Ta

aCHMHXPOHHOI B3aeMomii 3i crymeHTamMu. Y

MeToquuHiE cdepi 1mppoBi IHCTPYMEHTHU
3a0e3Me4yIoTh PO3pOOAEHHS Cy4aCHHX
HaBYaAABHO-METOUYHIX Marepiaais,

E€AEKTPOHHUX MiPYIHUKIB, MyABTUMEIIHHOIO
KOHTEHTY, IHTE€paKTHUBHIX 3aBIaHb i TECTiB.
HaykoBa IIFIABHICTD BHUKAQIQYiB
JIOTIOBHIOETHCSI BUKOPHUCTAHHSIM €ACKTPOHHUX
6i0aioTEK, HAYKOMETPHUYHHUX 0623, IHCTPYMEHTIB
HAyKOBOI KOMYyHIKAIlii Ta  aHaAITUIHHX
CEpPBICIB. OpranizaiifHo-yIIpaBAiIHCEKUHY
KOMIIOHEHT IPYHTYETHCS Ha BHKOPHCTAHHI
€AEKTPOHHOI'O JOKYMEHTOODIrY,
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process [2; 4]. Table 1 summarises the | iHdopmarifiHO-aHAAITHYIHIX cHUCTEM,
main areas of ICT use in the professional | 1ppoBHX cepBICIB MOHITOPHUHIY SKOCTi
activities of higher education institution | ocitu " IIAAHYBaHHS HaBYaABHOIO
teachers. nporecy [2; 4]. Y Tabawmi 1 y3arasbHeHO
OCHOBHI Hampamu BukopucranHd IKT vy
rpodpecitiHiii misiabHOCTI BuKAaaadiB 3BO.
Table 1
Main areas of ICT use in the professional activities of higher education teachers
Component of
professional Typical digital tools | Approximate level | Common barriers to
activity of a and services of implementation ICT use
teacher
learning management medium to high lack of time to develop
. s systems (LMS), video courses, overload,
Teaching activities .
conferencing, e- unequal access to
courses, online tests technology
Interactive task medium limited methodological
Methodological builders, multimedia support, lack of
activities creation tools, cloud established models
storage
electronic libraries, medium uneven ICT training,
scientometric limited access to certain
Scientific activities | databases, resources
bibliography
management systems
electronic document low — medium technical limitations,
Organisational and | management, lack of unified
managerial schedules, electronic platforms within higher
activities journals, analytical education institutions
panels

As can be seen from the table, the
highest level of ICT integration is observed
in educational activities, where digital tools
have become a common element in the
organisation of the educational process,
while the organisational and managerial
components remain less digitised due to
infrastructure and regulatory constraints.

The national regulatory framework
provides the necessary foundation for the
digitisation of higher education and defines
digital competence as one of the key
characteristics of a modern teacher. The
Law of Ukraine "On Education" enshrines
the right to use innovative educational
technologies, in particular ICT and e-
learning, linking their implementation to
the quality of education and the
accessibility of educational services [10].
The Law of Ukraine ‘On Higher Education’
specifies the possibilities for using distance
and blended Ilearning, which directly
depends on the level of digital competence

9k BUAHO 3 TaOAWIl, HAWBUIIMI PiBEeHb
igrerpaitii IKT criocrepiraeTbcs B HaBYaAbHiH
MFABHOCTI, m1e 1M POBi iIHCTPYMEHTH CTaAU
3BUYHHM €A€MEHTOM OpraHizallii OCBITHHOIO
IIPOLIECY, TOMl SIK OopraHi3alliiiHo-
yIIPaBAIHCBKA CKAQOBA 3aAHIIAETHCS MEHIII
I(PPOBiIZ0BaHOIO depe3 iH(PaCTPYKTYpHI H
peraaMeHTAaIlifiHi OOMe>KeHHS.

HartionaasHa HOPMAaTHUBHO-IIpaBOBa
0aza CcTBOpIOE HeOOXigHE MiAIPYHTH [OAS
nudposizanii BUIIOI OCBiTH @ BH3HaAYae
HU(pPOBY KOMIETEHTHICTH HK OOHY 3
KAIOYOBHX  XapaKTEpPUCTHUK  Cy4aCHOTO
nemarora. 3akoH YKpainu «lIpo ocBiTy»
3aKpillAIOE  IIpaBO Ha  BUKOPUCTAHHS
IHHOBAaITIHHUX OCBITHIX TEXHOAOTIH,
3okpema IKT Ta eAreKTPOHHOTO HaBYaHHSH,
IOB’SI3yI0YM iX YIPOBaKEHHA 3 SKICTIO
OCBIiTH ¥ JOCTYIIHICTIO OCBiTHIX mtocayr [10].
Y 3akoni Ykpainum "lIpo BuIly oOCBITY"

KOHKPETH30BaHO MOXKAUBOCTI
BUKOPUCTAHHS AVCTAHIIHHOI Ta 3Mill1aHOi
¢dopMm HaBYaHHH, 110 0Oe3TrocepeaHbO
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of the teaching staff
documents on the development of
education at the state policy level
emphasise the need to ensure equal access
to digital educational resources, modernise
the infrastructure of higher education
institutions, and reorient the system of
professional development for teachers
towards the development of digital skills
[11; 12].

An analysis of the content of regulatory
acts allows us to conclude that a
comprehensive legal framework for the
digital transformation of higher education
has been established at the state level.
However, the effectiveness of the
implementation of the  established
provisions depends significantly on the
implementation mechanisms at the level of

[9]. Strategic

individual universities, institutional
readiness for change, the quality of
management decisions, and human

resources. In this context, projects and
initiatives aimed at developing the digital
competencies of teaching and research
staff are of particular importance.

One of the key steps towards
systematising approaches to the
development of digital competences in
Ukraine was the dComFra (Digital
Competence Framework for Ukrainian

Teachers and Other Citizens) project,
implemented within the Erasmus+
programme. Leading Ukrainian

universities and professional associations
took part in the project, working with
European partners to develop a digital
competence framework, a set of training
modules and a network of digital
competence offices (DC offices). Specialised
DC offices equipped with modern
technology and software for training and
certification were established at the
participating universities (Table 2).

3aAEKHUTD Bing piBHS g poBoi
KOMIIETEHTHOCTI IpocpecopcrhKo-
BHKAQAIBKOTO ckAany [9]. Y crpareriyHux
JOKyMEHTaxX pPO3BUTKY OCBIiTH Ha piBHI
JEpP>KaBHOI IIOAITMKH HarOAOLIYETHCS Ha
HeoOXigHOCTi 3a0e3reueHHSI piBHOTO
JOCTYIIy IO LIM(PPOBUX OCBIiTHIX pecypciB,

MozepHizalii indpacrpykrypu 3BO Ta
mepeopieHTallii CHUCTEMH  ITiABUIIIEHHS
KBaaidikallii memaroriB Ha  PO3BHTOK

U pPoBHUX HABHUYOK [11; 12].

AHaai3 3MiCTy HOpPMAaTHBHHUX aKTiB Oa€
3MOI'y KOHCTaTyBaTH, III0 Ha [Aep:KaBHOMY
piBHI cdopMoBaHO IliAiCHE IIpaBOBE IIOAE
s mudgpoBoi  TpaHcopMmarliii  BHIIOI
ocBitTu. IIpoTe edeKTHBHICTL peaailartii
3aKpPINIA€HUX IIOAOKEHBb iICTOTHO 3aAE€XKUTh
BiL MexaHi3MiB iMIaeMeHTallii Ha piBHIi
OKpPEMUX VyHIBEPCHUTETIB, I1HCTHTYLIMHOI
TOTOBHOCTI 10 3MiH, SKOCTi YIIPaBAIHCBKUX
pillteHb Ta KaApoOBOI0 MOTEHIlaAy. Y IIEOMY

KOHTEKCTI 0CODAHBOTIO 3Ha4YeHHS
HaOyBalOThH IIPOEKTHU %4 IHIITIaTHUBH,
CIIpAMOBaHI Ha PO3BUTOK IHUQPPOBUX

KOMIIeTeHTHOCTeH IelaroTiYHUX i HAyKOBO-
IeJaroriyHuX IPalliBHUKIB.

OmgHuM i3 KAIOYOBHUX  KPOKIB [0
cucTeMaTH3allii IigxXoAiB [O0  PO3BUTKY
IIM(PPOBHX KOMIIETEHTHOCTEH B YKpaiHi craB
npoektr dComFra (Digital Competence
Framework for Ukrainian Teachers and Other
Citizens), peasizoBaHUM y Mekax IIporpaMu
Erasmus+. Y4acTb y IPOEKTI B3sIAHU ITPOBIIHI
VKpaiHCBbKi yHiBepcuTeTH Ta Ipodecitini
acomjargii, sIKi CIIABHO 3 €BPOIEHCHKUMU
HapTHEpPaMH PO3POOHAM PaMKY ITH(PPOBUX

KOMIIETEHTHOCTEH, KOMIIAEKC HaBYaAbHUX
MOOYAIB 1 cCTBopumAM  MepexKy odiciB
mucpoBHx KomrereHTHocTed (DC-odiciB).

Ha basi YHIBEPCHTETIB-yIaCHUKIB
(Tabamirg 2) Oya0 CTBOPEHO CIIElliaAi3oBaHi
DC-odpicu, ocHallleHi Cy4acHOIO TEXHIKOIO M
IporpaMHuM 3a0e3ledeHHAM AT HaBYaHHS
¥ ceprudikartii.

Table 2

Participating institutions of dComFra in Ukraine

Higher education
institution / organisation

Role in the project / involvement

Shevchenko
University of

Taras
National
Kyiv (Kyiv)

Ukrainian project
competence framework for educators, participated in the
creation of a digital platform and training modules [7]

coordinator. Developed a digital
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Kyiv National University
of Culture and Arts (Kyiv)

Project partner,

participated in the deployment of digital

competencies, creation of training modules and DC office

National Technical | One of the participating Ukrainian universities where the
University ‘Kharkiv | developed system of digital competencies was implemented
Polytechnic Institute’ | [7]

(Kharkiv)

Kharkiv National | The project was implemented through its Department of
University of Radio | Systems Engineering; a laboratory/DC office for the

Electronics (Kharkiv)
the basis of this

formation and development of digital skills was created on

institution [16]

Donetsk National | Participated as a Ukrainian partner in the dComFra
Technical University | project [7]

(Pokrovsk/ relocated

university)

Yuriy Fedkovych | One of the partner universities that joined the development
Chernivtsi National | and implementation of digital competencies under
University (Chernivtsi) dComFra [7]

Kremenchuk  Mykhailo | As part of the project, equipment was received and a DC
Ostrohradskyi National | office was created for the development of digital

University (Kremenchuk) | competencies [8]

Ukrainian Association of
IT Professionals

Representative

digital

of the IT community, implementation

partners: participated in the preparation of the concept of
competencies,
certification within the framework of dComFra [7]

provided expert support and

In addition, the consortium also
included foreign universities from EU
countries, but Ukrainian higher education
institutions and  organisations  are
particularly important in the context of the
Ukrainian system.

DC offices have introduced professional
development programmes for teachers and
administrative staff, organised courses for
various target groups, and conducted

certification according to international
standards. @ The implementation  of
dComFra resulted not only in the

development of a structured model of

digital competencies, but also in the
emergence of a comprehensive
infrastructure to support the digital

development of teaching staff, which
contributes to the harmonisation of the
Ukrainian educational space with the
European framework for digital literacy.

A logical continuation of these initiatives
was the creation of the national platform
"Diia.Osvita", which plays an important
role in shaping the digital competence of
citizens, including teachers of higher

KpiMm TOro, 70 KOHCOPLIiyMy BXOAHAU
TAKOIK 3apyOixkHi yHiBepcuTeTH 3 Kpain €C,
ane [ad KOHTEKCTY YKPaiHCBKOI CHCTEMH
BaxKAWBI caMe yKpaiHnceKi 3BO # opraxizariii.

Y DC-odicax 3anpoBafizKEHO MIpoTrpaMu
OigBUILEHHS KBaaidikarllil nasg BUKAagadiB
Ta aaIMiHICTPaTHUBHOIO II€pCOHAaAY,
OpPraHi30BaHO KYPCH [AS Pi3HUX IIIABOBUX
rpyn, IpPOBOAUTBHCA cepTHdiKalliga 3a
MiXKHapOAHUMU CTaHIapTaMHU.
PesyapTaToMm peaaizanii dComFra craao He
AUIIIe PO3POOAEHHS CTPYKTYPOBAHOI MOIEAi
nudpPoBUX KOMIIETEHTHOCTEM, a ¥ ImogBa

miaicHOi  iH(paCTPYKTypHU HiATPUMKU
HHU(PPOBOTO PO3BUTKY IeJaroriyHux
OpaliBHUKIB, III0 CIpUsE TrapMOHi3allii
YKpPaiHCBKOIO OCBITHBOIO IIPOCTOPY 3
€BPOIIEUCBKUMHU paMKamMu I poBoi
TPaMOTHOCTI.

AOTIYHUM TIPOIOBKEHHAM TaKUX iHIITiaTUB
CTaa0 CTBOPEHHSI HAIliOHAABHOI MAaT(OPMH
"Mis.OcBiTa", gKa Bidirpac BaKAUBY POAb Y
dopmyBaHHI  ITU(PPOBOI  KOMIIETEHTHOCTI
TPOMAaJIsH, Y TOMY YHCAI BUKAQZIAYiB 3aKAAIIB
Bumoi  ocitu. [laardopma  mporoHye
IIUPOKUH CIIEKTP OCBITHIX cepiaais,
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education institutions. The platform offers
a wide range of educational series,
interactive courses, tests and guides aimed
at mastering basic and advanced digital
skills, the principles of cyber hygiene, safe
online behaviour, the use of cloud services,
and digital tools for learning and
management. The content of the courses is
aligned with the digital competence
framework, which makes it possible to
build individual development trajectories
and obtain official confirmation of ICT
competence levels based on test results [6;
19]. Thus, higher education institution
teachers can not only assess their own level
of ICT competence, but also immediately
take the courses recommended for self-
improvement.

The "Diia.Osvita" platform offers courses
on various topics that directly affect the
ICT competencies of educators. For
example, educational series include
materials on organising online learning
and building a learning environment, etc.
The description of one such course
explicitly states that it develops digital
competencies alongside other pedagogical
skills [6]. Along with the series, the
platform offers numerous guides and
trainers - practical manuals and
simulators that show how to apply ICT
tools in practice (for example, regarding
cybersecurity or mastering Google and
Microsoft services). To increase motivation,
the platform provides assessment and
certification tests: after completing a
course, you can take a test and receive an
official certificate. All completions and
certificates are stored in the wuser's
personal account ("My Education"), which
allows you to track your progress. In
particular, European Credit Transfer
System (ECTS) credits are awarded for
completing the platform's courses — one of
the courses awards a certificate for 0.2
ECTS credits [19]. This is important for
higher education institution teachers, as
such certificates can be taken into account
when  confirming  qualifications or
undergoing accreditation.

While studying at digital hubs (e.g.,
libraries), teachers can take "Diia.Osvita"
courses, completing specially designed
training series and test programmes. The

IHTepaKTUBHUX KypcCiB, TecTiB 1 raiimiB,
CIIPIMOBaHMX Ha OCBOEHHsS 0a3oBHUX i
IIPOCYHYTHUX ILM(PPOBUX HABUYOK, 3acal
KibepririeHu, 6e3neyHoi MOBEAiHKY B MEPexKi,
BUKOPHCTAHHSI XMapHHX CEPBICIB, IIM(PPOBUX
IHCTPYMEHTIB [IAd HaB4YaHHS Ta yIIPABAIHHS.
3MicT KypcCiB y3roKEHO 3 PAMKOI0 ITHU(PPOBHX
KOMIIETEHTHOCTEH, 1110 [Ja€ MOKAUBICTH
OyoyBaTH iHOUBIAyaAbHI TPAEKTOPIl PO3BUTKY
Ta OTpUMyBatH oOQillifiHe ITiATBEpPIKEHHI
piBast IKT-KOMITETEHTHOCTiI 3a pe3yAbTaTamMu
TecTyBaHH4 [0; 19]. TakuM 4YMHOM, BUKAaA4
3BO MozKe He AUIIIE OLIHUTHU BAACHUH pPiBEHb
IKT-komrieTeHTHOCTI, a ¥ oOpady IIPOUTHU
PEKOMEHIOBaHI  [ASl ~ CaMOBIOCKOHAACHHS
KyPCH.

[Taatrdopma "dis.OcBiTa" OXOIIAIOE KypCH
pi3HOI TeMaTHWKH, IO Oe3nocepenHbo
BIAMBatoTh Ha IKT-KOMIIETEHTHOCTI OCBITSH.
Hampukaazn, cepex ocCBiTHIX cepiaaiB €
MaTepiaan 3 opradizallii oHaalH-HaBYaHHS
Ta [O0OYZIOBU HABYAABHOIO CEpPEIOBUIIA
TOILIO. B omnmci o4HOTO 3 TAKUX KYPCiB IIPSIMO
3a3Ha4e€HoO, III0 BiH pO3BHUBAE BMIiHHSI
BOAOMITH IIM(PPOBUMH KOMIIETE€HTHOCTSIMH
pazom i3 IHIITUMU IeJaroriYHUMU
HaBuukaMmHu [6]. Ilopsan i3 cepianamu Ha
naaTdopMi OOCTYITHI YMCA€HHI radau Ta

TPEHaxKepH — IIPaKTUYHI IIOCIOHUKU Ta
CHUMYASITOPH, SKi [I0OKa3yIOTh, SIK
3acrocyBatu IKT-iHCTpyMeHTH Ha IPaKTHIL
(HamIpuKAam, IIOMO0  KibepbOesreku — 9u

ortaHyBaHHS cepBiciB Google i Microsoft).
dasa migBumieHHs MoTHUBaLii maardopma
HaJa€ OL[iHHO-CepTHuQIKAaIifHI TeCTH: ITiCAS
IIPOXO/IKEHHSA KypCy MOZXKHAa CKAACTH TECT i
orpuMatu odiuiinuii ceprudikar. Yci
IIPOXOKEHHS ¥ cepTudikaTH 30epiraroThcs
B ocobuctoMy KabiHeTi kopuctyBada ("Mos

ocBiTa'), III0 [03BOASIE BiICAITKOBYBaTH
mporpec. 30KpeMa, 3a OCBOEHHS KypCiB
naaTopMHu BUIAIOTHCS €BPOIIEHCHKI

kpenutHi ommuuili (EKTC) - 3a omunum 3
KypciB BuaaeTrbcsa ceptudikar Ha 0,2
€KTC [19]. Lle BaxkAWBO A BUKAQIAYIB
3BO, amke Taki cepTudikaTH MOXKYTb
BpaxoByBaTHCH IIpH HiATBEPIKEHH]
KBaaihikallil 9¥ MpoXo3KeHHI aKpeaIuTallii.

[Tim yac HaBYaHHA Ha ITU(QPPOBUX Xabax
(Hammpukaan, 1ipm OibaioTekax) BHKAamadi
MOXKyYTb omnaHoByBaTH Kypcu "[is.Ocsita’,
IIPOXO/ISTIU CITEIliaAbHO PO3POO0AEHI HaBYAABHI
cepiaam i1 TectroBi mporpamu. JlocBim
VYaCHUKIB Takux xabiB IOKasye, IO
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experience of participants in such hubs
shows that taking these courses helps
teachers quickly master modern digital
tools. In particular, after completing the
courses, they successfully use interactive
learning platforms, create multimedia
content for lectures, interactive tasks, and
gamification elements, which increases
student engagement and the quality of the
learning process. In addition, the platform
includes courses on Internet safety and
cyber hygiene (which is extremely
important for any teacher who works with
data and online resources). Thanks to self-
paced learning at a convenient pace on a
smartphone or computer, educators can
update their ICT skills without being tied to
a work schedule.

Despite active wupgrades to digital
infrastructure and expanded
opportunities for professional
development, the introduction of ICT into
the work of higher education teachers
remains a process accompanied by a
number of systemic challenges. One of
the key factors is the uneven development
of digital competencies among teaching
and research staff: some teachers are
confident in using basic digital services,
but experience difficulties in building a
holistic digital learning environment,
integrating different platforms, and using
cloud technologies and analytical tools.
As a result, the potential of modern ICT is
only partially realised and does not
always translate into measurable
improvements in the quality of the
educational process.

A significant barrier is the overload of
teachers with organisational,
methodological and administrative tasks,
which limits their opportunities to master
new digital technologies. The significant
amount of accompanying documentation,

participation in  project activities,
preparation of reports and other
functional duties reduce the time

resources necessary for the meaningful
implementation of ICT in the educational
process. In such conditions, digital
technologies are often perceived as an
additional burden rather than a tool for
optimising and improving the
effectiveness of professional activities.

IIPOXO/KEHHA TaKHX KypCiB moroMarae
BuKAagadaM 3BO 1mIBHOKO OCBOIOBATH
cydyacHi 1mdpoBi iHCTpyMeHTH. 30Kpema,
Imicad 3aBepIIEHHd KypCiB BOHM YCIIIITHO
BHKOPHUCTOBYIOTb IHTEPAKTUBHI HaBYaAbHI
mAaTPOPMHU, CTBOPIOIOTH MYyABTHUMEIiHHUH
KOHTEHT JIASI AEKITiH, iIHTepaKTUBHI 3aBOaHHS
Ta €AeMeHTH reiMidiikartii, 1o migBUIIYe
3aAyYEHICTh CTYIAEHTIB 1 SIKICTb HAaBYAABHOIO
rnporecy. Kpim Toro, maardopma BKAIOYaE
KypcHu 3 6e3rieku B [HTepHeTi Ta Kidepririenu
(0 BKpail BaXXAUBO [Ad  Oyab-SIKOTO
BUKAQAQ4a, SKUM IIpaloe 3 [JaHUMH U
OHAAMH-pecypcamy). 3aBAgKN CaMOCTiHOMY
HaBYAHHIO y 3PpyYHOMY TEMIIi Ha CMapT¢OHi
qu KOMIT'FOTepi 1e1aroru MOZKYTb
oHOBAIOBaTu cBOIO IKT-kKoMmeTeHTHICTH 6e3
IIPUB I3KH 10 pobodoro rpadiky.

[Tompy aKTHWBHE OHOBAEHHS IM(PPOBOL
iH(ppacTpyKTYypH TQ PO3IIHPEHHSI
MOZKAMBOCTEH [OAS TTPOQECITHOTO PO3BUTKY,
BrpoBaKeHHs KT y HigApHICTHE BUKAQIAYiB
3aKAQIB BHIIOI OCBITH  3aAHIIIAETHCS
IIPOLIECOM, IO CYIIPOBOZKYETHCH HHU3KOIO
CHUCTEMHHX BHUKAUKIB. OJHUM i3 KAIOYOBHX
YHMHHUKIB € HEPIBHOMipHICTE CPOPMOBAHOCTI
ITUPPOBUX KOMIIETEHTHOCTEH cepern
IIEJATOTIYHUX Ta  HayKOBO-IIEAATOTTYHUX
IpalliBHUKIB: YaCTHHA BUKAQIa4iB YIIEBHEHO
pairoe 3 6a30BUMU 1IH(PPOBUMHU CEpBiCaMH,
OIHAK BidyBa€ TPYAHOL IIig 9ac no0ya0BH
IIiAICHOTO 11(PPOBOTO HaBYaABHOIO
CepenoBHIIla, iHTerpalli pi3HUX IIAAT(OPM,
BUKOPHUCTAHHS XMAapPHUX  TEXHOAOTIH i
aHAAITHYHUX IHCTPYMEHTIB. YHACAIZIOK ITHOTO
noreHiaa cydacHux IKT  peaaisyerncs
YaCTKOBO ¥ He 3aBKIU TPaHCHPOPMYETLCH Y
BHMipIOBaHe IIOKpPAIIIEHHS SIKOCTi OCBITHBOTO

IIPOLIECY.

CyrTeBUM bap’epoMm BUCTYyTIA€E
mepeBaHTaXKEHICTh BHUKAQIA4iB
opraHizalifHo-MeTOJUIHUMH Ta
aAMIiHICTPATUBHUMH  3aBOAHHSMHU,  dKa
o0MeRye  MOXKAWMBOCTI  JIA  SIKICHOTO

OITaHyBaHHS HOBUX IU(PPOBUX TEXHOAOTIH.
3Haunuél o6cAr CyIIpoBiHOI JTOKyMeHTallil,
y4acTb V IPOEKTHIN MiSIABHOCTI, MiATOTOBKA
3BITIB Ta iHHI (PyHKIiOHaABHI 00OB’I13KH
3BYZKYIOTh YaCOBHH PeCypc, HEOOXIMHUH OAs
ocmucaeHoro  BopoBamkeHHss  IKT y
HaBYaABHHNM IIpolec. Y TakKuxX YMOBax
TU(PPOBi TEXHOAOTII HEPIAKO CIIPUHAMAIOTHECS
dK [ONATKOBE HaBaHTaXKEHHd, a He SK
IHCTPYMEHT OITHUMi3alli ¥ [IiABUIIIEHHS
epeKTUBHOCTI TPpodeCiiiHOI MiTABHOCTI.
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An equally significant problem is the
uneven access to modern technical
equipment, stable internet connection and
licensed software. Some teachers work in
conditions  where the institutional
infrastructure does not allow for the full
use of digital methods and resources. In
such cases, the success of digital
transformation depends not only on the
personal readiness of teachers, but also on
the ability of the educational institution to
create the necessary material and technical
conditions.

A significant factor complicating the
integration of ICT into the professional
activities of teachers is the lack of
comprehensive methodological support
focused on the specifics of higher
education. Many educators feel the need
for systematic recommendations on
choosing the optimal digital tools for
different types of educational tasks,
examples of effective models for organising
the educational process in a digital
environment, and scenarios for integrating
ICT into traditional forms of learning.
Without such support, digital tools are
mostly used in a fragmented way and do
not become an integral part of pedagogical
design.

The psychological component also plays
a significant role in the process of digital
transformation. Some teachers are wary of
the profound changes in the content and
forms of professional activity associated
with the transition to digital formats,
fearing the loss of their familiar roles, a
decline in interpersonal interaction with
students, or risks related to digital
security. The lack of long-term and
consistent support in the development of
digital literacy exacerbates these fears and
slows down the readiness to implement
innovations.

Conclusions and research
perspectives. The analysis made it
possible to comprehensively outline the
current state of implementation of
information and communication
technologies in the professional activities of
teachers at higher education institutions in
Ukraine and to confirm that the digital
transformation of higher education has
become irreversible. The regulatory

He wMeHmr BaromMor IIpo0A€MOIO €
HEPIBHOMIpHHUH  [JOCTYyII OO0  CyYJacHHX
TEXHIYHUX 3aco0iB, CTabiABHOrO IHTEpPHET-
3enHaHHS ¥ AIIIEH3IHHOIO IIPOrpPaMHOIO

3abe3nedeHHda. OKpeMi BUKAQA4i ITPAITIOIOTH

B YMOBaX, KOAU IHCTUTYIIIMHA
iH(pacTpyKTypa He 3abe3nedye MOBHOLIHHE
BUKOPHUCTAHHS  IMQPPOBUX  METOAMK i

pecypciB. Y Takux BUIMaAKaxX VCITIIHICTH
1 poBoi TpaHcopMallii 3aAeKUTE HE AWIIIE
BiL 0cOOHMCTOI TOTOBHOCTI BUKAAIAQYIB, a # Bif
CIIPOMOZKHOCTI 3aKAa[y OCBITH CTBOPHUTH
HaAeXXHI MaTepiaAbHO-TEXHIYHI YMOBH.
BaromMyM YHHHHUKOM, ILI0 YCKAQIHIOE
inrerpamito IKT y mpodpecitiny migabHICTB
BHUKAQIAYiB, € HecTada ITiAiCHOI MeTOoauIHOL
IiATPUMKM, 30pi€EHTOBAHOI Ha CIIEIN(IKY
poboTu BUIIOI INKOAU. Barato ImemaroriB
Bil4yBalOTh IOTPedy B CHCTEeMAaTH30BaHUX
PEKOMEHAIlIAX III0OA0 BHOOPY ONTHMAaABHUX
U(PPOBUX iHCTPYMEHTIB [Ad PI3HUX THIIIB

HaBYaABHUX 3aBaAaHb, y 3pasKax
e(pEeKTUBHUX MoaeAe oprauizartii
OCBITHBOTO IPOLIECY B U poBOMY

cepenoBulll, y cueHapiax interparnii IKT y
TpamullifiHi dopMm HaB4aHHS. be3 Takoi
miaTpuMKy 1HQPoBi 3acobu  3/1€0iABIIIOTO
BUKOPHUCTOBYIOThCSI (PparMeHTapHO # He
CTaloTh OpPraHiyHOI0 YaCTUHOIO
[IeJaTOTiYHOIO AN3aiHy.

[IcuxoaoriuyHa cKAamoBa TaKOXK Biirpae
3HA4YHy pPoOAb Yy  TIIporeci I1md¢poBoi
TpaHcdopMartii. YacruHa BUKAQIA4iB
JEMOHCTPYE HACTOPOXKEHE CTaBAE€HHS [0
TAMOMHHUX 3MiH y 3Mmicti # dopmax
OpodeciiiHOl  MiSIABHOCTI, IIOB’YI3aHUX i3
nepexogoM g0 1MpPoBUX  (opMaTtisb,
noOOIOBaHHS  IO/I0  BTpaTH  3BUYHHUX
POABOBHIX  IIO3HILiM, 3HHXKEHHHA  PiBHA
MizkocobucTicHOI B3aeMogii i3 3mo0yBadaMu
OCBiTH abo pHU3HKIB, IIOB’YI3aHUX i3
1rdpoBoro 6e3nerkoro. BincyTHicTh TpuBaaoi
Y IOCAIIOBHOI HMiATPUMKU Y chePi POZBUTKY
U(ppoBOi  I'PaMOTHOCTI  IIOCHAIOE  IIi
oOOIOBaHHS ¥ YIIOBIABHIOE TOTOBHICTH [0
BIIPOBAZKEHHS iHHOBAILiH.

BHCHOBKH Ta IIEPCIEKTHBH
mocAimkeHs. [IpoBeneHN aHaAi3 1aB 3MOTy
KOMIIAEKCHO OKPECAUTH Cy4YacHUH cTaH
BIIPOBAIZKEHHS iHopMartifiHo-
KOMYHIKAIlIHHUX TEXHOAOTIH y HpodeciiiHy
OIFABHICTE BHKAQAYIB 3aKAQiB BHIIIOL
OCBITM YKpaiHM Ta MOiATBEPAUTH, II0
nudgpoBa TpaHcpopmallis BHIIOI OCBITH
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framework provides clear guidelines for the
use of ICT, establishes requirements for the
digital educational environment and the
professional activities of teachers, while
leaving room for institutional models of
implementation. Initiatives such as
dComFra and the "Diia.Osvita" platform
create a structured proposal for the
development of digital competences,
bringing the Ukrainian educational space
closer to the European framework and
providing accessible tools for self-learning,
self-diagnosis and certification of digital
skills.

At the same time, the level of digital
competence among teachers remains
uneven, and the introduction of ICT into
their professional activities is
heterogeneous and dependent on a
combination of external and internal
factors. Key challenges include limited
time to master new technologies, unequal
access to digital infrastructure,
insufficient methodological support, and
psychological barriers associated with the
transition to new teaching formats and
digital security. Overcoming these
obstacles requires systemic solutions at
several levels: state policy (integration of
the DigCompEdu framework into
professional standards, targeted
programmes to support university-based
digital offices), institutional management
(development of digital transformation
roadmaps, creation of digital support
centres, introduction of internal digital
competence standards) and individual
strategies for the professional
development of teachers (building
personal digital learning trajectories
based on test results, participation in
professional development programmes,
use of the potential of "Diia.Osvita" and
DC offices).

Therefore, the development of digital
competence among higher education
teachers should be viewed as a
continuous, strategically important
process that combines regulatory
requirements, institutional policy,
professional development opportunities,
and practical tools for improving digital

Halyaa HE3BOPOTHOTIO XapakTepy.
HopmaruBHO-1IpaBoBa 0asza dopMye diTKi
opienTupu 1omo0 BukopucrtaHHsa KT,
3aKPIMIAIOE BUMOTH 0 U pPOBOTO
OCBITHBOTO CEpPemoBHUINA ¥ IIpocpecitiHol
JISIABHOCTI BUKAQIAQYiB, BOHOYAC
3aAMIMIAIOYM IIPOCTIP [AS IHCTHTYLIHHHUX

MozeAel peaasizartii. [HilTiaTUBM Ha KIITAAT
dComFra Ta maardopmu "[ig.Ocsira"
CTBOPIOIOTH CTPYKTYPOBaHY IIPOIO3UILIII0 AAS
PO3BUTKY IHMQPPOBHUX KOMIIETEHTHOCTEH,
HaOAMIKAIOYN YKPATHCBKUM OCBITHIH IIPOCTip
[0 €BPOIEHUCHKUX paMOK i 3abe3nedyrodu

JOOCTYIIHI  IHCTPYMEHTH  CaMOHaB4YaHH,
caMoAiarHOCTUKH Ta ceprudikarii
U(PPOBUX HABUYOK.

Pazom i3 TmMm, piBeHb IH(POBOI

KOMIIETEHTHOCTI BHUKAQAYIB 3aAHUIIAETHCS
HepiBHOMipHUM, a BHOpoBamkeHHa IKT y
ixHIO npodecifiny [iSIABHICTD -
HEOJHOPiAHUM 1 3aA€KHUM BiJl II0€HAHHS
30BHIITHIX Ta BHYTPIIIHiX YMHHUKIB. Cepern
KAIOUOBUX BUHKAUKIB CAil BHOKPEMUTHU
OOMEKEeHICTh Yacy Ha OITlaHyBaHHA HOBHUX
TEXHOAOTIH, HEPiBHUI MOCTYII A0 ITU(PPOBOL

iHpacTpyKTYypH, HeJoCTaTHIN piBEeHBb
METOAWYHOIO  CYIIPOBOLY, a  TakoX
TICUXOAOTIYHI Gap’epw, 0B 'I3aHi 3

IIEPEX0I0M [I0 HOBUX (POpMAaTiB BUKAQIaHHS
B 1umdpoBoro Oe3mekoro. IlomosaHHA IHX
IIepelKko ] moTpedye CUCTEMHUX pillleHb Ha
KIABKOX  PpIBHSIX: [O€p:KaBHOI  IIOAITHKH
(iHTerpailia = pamMKu DigCompEdu B
npodpeciiiii cTaHmapTH, IlALOBI ITporpaMu
migrpuMky  mudpoBux odiciB Ha 0asi

YHIBEpPCHUTETIB), IHCTUTYLIIHOTO
MEHEKMEHTY  (po3poOAeHHSA  "IIOPOIKHIX
KapT' mudpoBoi TpaHchopmaliii, CTBOPeHHS
LIEHTPIB 11cppoBoi IiATPUMKH,
3alIpOBaPKEHHSI BHYTPIIIHIX CTaHAAPTIB
1 poBoi KOMIIETE€HTHOCT) Ta
IHOUBIAyaAbHUX CTpaTeriii mpodpeciiHoro
PO3BUTKY BUKAQIAYiB (mobymoBa
IIEPCOHAABHUX  TpaeKTopii  11mdpoBOro
HaBYaHHS Ha OCHOBI PE3yAbTaTIB TECTIB,
y4acTb y Iporpamax HiABUITIEHHS
KBaaipikallii, BHKOpPUCTAaHHHA IIOTEHILiaAy
"Mis.Ocsita" i DC-odiciB).

Otxe, dopMmyBaHHSI 11cppoBoi

KOMIIETEHTHOCTI BUKAQJaYiB 3aKAa1iB BUILO]
OCBITH CAiZl po3ragfaTH sK Oe3repepBHHH,
CTpaTeriyHo BasKAMBHH IIpOlleC, ILI0 Mae
IIOEMHYBATH HOpPMAaTUBHi BUMOTH,
IHCTUTYLIINHY IIOAITHIKY, MO>KAMBOCTI
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literacy. Only when these components | mpocdecilfiHOro po3BHUTKYy Ta IPaKTUYHI
are aligned can the effective use of ICT in | incTpymMeHTH HiIBUIIIEHHS 11¢ppoBoi
the professional activities of teachers, | rpamoTHOCTI. AUIlle 32 YMOBU y3rOIzKE€HOCTL
the modernisation of the educational | 1MX KOMIIOHEHTIB MOHa 3abe3re4ynuTH
process and the competitiveness of | edpekruBHe BUKOPHUCTAHHS IKT y
Ukrainian higher education in the | mpodecitiniit ISIABHOCTI BUKAQIAYiB,
context of digital transformation be | MozmepHi3alito OCBiTHROTO IIpolecy H
ensured. [IiIBUITIEHHS KOHKYPEHTOCIIPOMOXKHOCTI
YKpaiHCBKOi BHIIOI OCBiTM B yMOBax
mudpoBoi TpaHcdopMartii.
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