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EDUCATION WITHOUT WALLS AS AN ENVIRONMENT FOR THE FORMATION
OF ENVIRONMENTALLY APPROPRIATE BEHAVIOR IN NATURE IN CHILDREN
OF SENIOR PRESCHOOL AGE

O. A. Sorochynska®, A. V. Kurta*, O. P. Sivachenko**

The article considers the problem of forming environmentally appropriate behavior in children of
senior preschool age using the innovative Ecoday approach and the concept of education without
walls. In the context of global climate change and the reform of education in accordance with the
State Standard of Preschool Education (2025), there is a need to transition from informing the child
to educating an effective concern for the world. The authors propose a synthesis of the Ecoday
approach and the concept of "education without walls", where the natural environment becomes a
living learning field, and the child is an active researcher of nature, not a passive observer. It is
substantiated that the child’s ecological culture is based on three interrelated components: cognitive
(knowledge of natural phenomena), emotional-value (responsible attitude towards all living things)
and activity (real environmental protection actions). The Ecoday approach allows you to integrate
these dimensions through living experience, experiencing real emotional contact with the
environment and carrying out specific environmental protection actions — and not just learning the
rules of behavior. The key pedagogical conditions for the effective implementation of the approach
are identified: systematic interaction of the child with the natural environment, integration of
environmental content into all educational areas, the position of the teacher-facilitator, involvement
of families and creation of an environmentally responsible environment in the institution. Particular
attention is paid to the transformation of the territory of the preschool educational institution into a
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space of "open opportunities”, where instead of restrictions, children receive tools for exploring the
world — from "Sit spot” (quiet observation) to conducting a real eco-audit of the site.

The practical significance of the work lies in presenting the author’s system for planning nature-
oriented activities in the form of approximate monthly calendars for the four seasons. Each calendar
structures the work of the educator through thematic weeks of observations, research, practical care
for the environment and ecological games in the open air. The calendars are enriched with
innovative forms of work borrowed from foreign experience (forest schools in the UK, Scandinavian
friluftsliv pedagogy, the Reggio Emilia approach): sensory maps, compost experiments, feeding
monitoring, mapping of the biodiversity of the site. The article proves that systematic stay "without
walls" forms responsible behavior in nature and contributes to the harmonious development of the
personality in the spirit of the values of sustainable development.

Keywords: preschool education, environment, Ecoday, environmentally appropriate behavior,
education without walls, organizational and pedagogical conditions, calendar planning of
educational activities, sustainable development, senior preschool age.

OCBITA BE3 CTIH SIK CEPEZIOBHIIE $OPMYBAHHS B AITEN CTAPIIOTO
JOIIKIABHOI'O BIKY EKOAOTI'TYHO OOIIIABHOI TIOBEAIHKHY Y IIPUPOI

0. A. CopounHCBKa, A. B. Kypra, O. II. CiBaueHKO

Y ecmammi posansdaemucsi npobnema POpMY8aHHST eKO02IUHO OOULIbHOI nogediHKu Yy oOimeli
cmapuiozo OOWKIIbHO20 8IKY 3acobamu iHHo8ayiliHozo nioxody Ecoday ma koHuenuii oceimu 6e3
cmiH. B ymoeax 2n06anbHUX KAIMAMUUHUX 3MIH MA PepopMye8aHHs. oceimu 32i0H0 3 [eprkagHum
cmaHoapmom dowkineHoi ocgimu (2025) suHukae nompeba 8 nepexooi 8i0 IHPOPMYBAHHSL OUMUHU
0o suxoeaHHst Oiegoi mypbomu npo ceim. AsmopkKu nponoHyroms cuHme3 nidxody Ecoday ma
KoHyenuyii "oceimu 6e3 cmin", 0e npupooHe O08KILISL CMAE IKUBUM HABUANLHUM NOJem, d OUMUHA —
aKMUBHUM OOCAIOHUKOM NPUPOOU, A He NACUBHUM Cnocmepizauem.

O6TpyHMOBAHO, WO eKON02IUHA KYAbmypad OUMUHU MPUMAEMBbCSL HA MPLOX 830EMON08 ’SI3AHUX
KOMNOHEHMAX: KOZHIMUBHOMY (3HAHHSL NPO NPUPOOHI S8UULA), eMOUILHO-YIHHICHOMY (8i0nosgioanibHe
cmassieHHsi 00 8Cb020 JKUB020) MaA OLSLIbHICHOMY (peasibHi npupo0ooxopoHHL suuHku). ITioxio Ecoday
0o3eo.i5le iHMez2pysamu Ui 8UMIPU uepes sKUsuUll 00C8i0, nepesxusae CNPABIHIL emMOyiiiHUlL KOHMaKm
i3 0o8KLIAM 1 30LUCHIOE KOHKPEMHI NPUPOOOOXOPOHHI Oif — a He JiulLe 34C80HE NPA8ULA NOBEOTHKU.
BuokpemneHo Knouo8l NneodazoiuHi Ymosu egexkmueHoi peasnizayii nioxody: cucmemamuuHicme
83aeMo0ii OUMUHU 3 NPUPOOHUM cepedosuULeM, HMmezpayis eKoJl02iuH020 3MICmYy 8 YCL OC8IMmHI
Hanpsimu, no3uyiss nedazoza-gpacunimamopa, 30AYyueHHst pPOoOUH MmMa CMEOPEHHST eKOJL02IUHO
8i0no08idanbH0z0 cepedoguya Yy 3arnadi. Ocobnusy yeazy npudiieHo mpaHcgopmauii mepumopii
3arxnady OowKiibHOL ocgimu y npocmip "gidkpumux moxkaugocmelil”, de 3amicms obmerxeHb oimu
ompumyroms iHempymeHmu 0ast 00ocaiOxeHHst cgimy — 8i0 "Sit spot” (muxozo cnocmepeixeHHst) 00
npogedeHHs. CNPag’KHbO20 eKo-ayoumy OLISAHKU.

IpaxmuuHa 3Hauywicms pobomu nossieae Yy npedcmasieHHi a8mopcbkoi cucmemu NAaHY8aHHSs
npupoooopieHMo8AHOI OISLILHOCMIL Y 8UNS0L OPIEHMOBHUX MICAUHUX KaAneHOapig 05t UOMUpsuox nip
pory. KookeH kaneHOap cmpykmypye pobomy euxogamenss uepes memMamuuHi MUuIKHi
cnocmepesKeHb, 00CN0KeHb, NpaKmuuHoi mypbomu npo O008KLAISL MA eKOJ02IUHUX 20p NpoCcmo
Heba. KaneHoapi 36azaueHo HHOBAUIUHUMU hopmamu pobomu, 3ano3uveHuUMuU i3 3arKopOOHHO20
doceidy (nicosi wkonu Benukoi Bpumatii, ckaHOuHascbka nedazoeika friluftsliv, nioxid Reggio
Emilia): ceHcOopHi Kapmu, KOMNOCMHI eKCnepumeHmu, 200i8HUUKO8UTL MOHIMOPUH2, KapMYye8aHHS
6iopisHomaHimms ounaHku. Cmamms 0ogodume, WO cucmemHe nepebysarHs "6e3 cmin” ¢popmye
8I0N08I0aAIbHY NOBEOIHKY Y Npupodi ma cnpusie 2apMOHIHOMY po3sumKky ocobucmocmi & Oyci
uiHHocmell cmaniozo po3sumiry.

Knrouoei cnoea: oowkineHa ocgima, 0dosxkinns, Ecoday, exkono2iuHo 0oyitbHa nogediHka, oceima
6e3 cmiH, op2aHi3aUiliHO-Ne0azo2IUHI YMO8U, KANeHOapHe NAAHYBAHHSL OC8IMHbOI OistibHOCMI,
cmanuti po3gumokx, cmapuluii OOUKIIbHULL 8IK.

Introduction of the issue. The problem IIocraHoBKa mpobaemu. I[IpoGaema
of preserving the natural environment in | 30epeXKeHHS HABKOAHIIHBOTO IIPUPOIHOTO
the context of the intensive development of | cepemoBumia B  yMoBax iHTEHCHBHOTO
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a technogenic civilization has become
particularly acute in the twenty-first
century. The escalation of environmental
problems, the growing anthropogenic
pressure on nature, and the depletion of
natural resources necessitate the formation
of a new type of ecological culture of the
individual — one grounded in the principles
of responsibility, careful stewardship of the
environment, and an awareness of one's

own role in maintaining the natural
balance.
The international community has

repeatedly emphasized the decisive role of
education in addressing environmental
challenges. United Nations documents, in
particular the 2030 Agenda for Sustainable
Development, underline the need to
cultivate ecological awareness from an early
age. In this context, preschool education is
regarded as a foundational link in the
continuum of environmental education. In
Ukraine, the environmental upbringing of
children is regulated by a body of legislative
and normative documents, among which a
leading position is occupied by the State
Standard of Preschool Education (2025),
which defines the objectives of fostering
children's value-based attitude towards
nature, their initial understanding of
relationships within the environment, and
the skills of environmentally appropriate
behavior. At the same time, the
contemporary conditions of educational
development create a need for innovative
approaches to organizing the educational
process — approaches capable of ensuring
the effective realization of these objectives.
One of the most promising directions in
this context is the Ecoday approach, which,
combined with the concept of education
without walls, makes it possible to treat the
natural environment as an  active
educational space and an effective means
of forming environmentally appropriate
behavior in children of senior preschool
age.

Current state of the issue. The problem
of environmental education of preschool
children occupies a prominent place in the
scholarly inquiry of both domestic and
international researchers. The foundational
principles of forming the value orientations
of a child's personality, the necessity of

PO3BUTKY TEXHOTE€HHOI IIUBiAi3allii Habyaa
ocobanBoi rocrpotu y XXI  cTOAITTI.
3arocTpeHHs €KOAOTIYHUX npodaeM,
3pOCTaHHS aHTPOIIOTEHHOI0 HaBaHTAXKEeHHIA
Ha HOPUPOAYy Ta BHUYEPIHICTH HIPUPOIHUX

pecypciB 3YMOBAIOIOTH HEoOXiTHICTh
dopMyBaHHA HOBOTO THUILy €KOAOTIYHOI
KyABTYPH OCOOHCTOCTi, 3acHOBaHOI Ha

OPUHIHIAX BiAIOBIAAaABHOCTI, A0AHAMBOTO
CTaBA€HHS OO [OBKiAAS Ta YCBiOOMAEHHSA
BAAQCHOI poai y 30epezkeHHi IPHUPOITHOTO
bOasaHcy.

MixxkHapogHa CHIABHOTA HEOOHOPAa30BO
HAaroAollye Ha BU3HA4YaABHIH POAl OCBITH y
IIOI0AaHHI €KOAOTIYHUX IpodAeM. N
JOKyMeHTax Oprasnizarii O0G’enHaHUX
Hamit, 3okpema y Ilopsaky meHHOMYy y
cepi crasoro pos3BUTKy g0 2030 poky,
HiTKPECAIOETBCS HEOOXimHICTE popMyBaHHS
€KOAOTIYHOI CBiJOMOCTiI 3 PaHHBOrO BIKy. Y
IBOMY KOHTEKCTI IIOIIIKIABHA ocBiTa
PO3rASaeThbC IK (PyHOaMEeHTaAbHa AaHKa
Oe3repepBHOI eKoAOTiYHOI ocBiTH. B Ykpaini
IIUTAHHY €EKOAOTIYHOI0 BUXOBAHHY OiTeH

pEraAaMeHTYETbCS  HHU3KOI0O HOPMAaTHUBHO-
IIpaBOBUX  JOOKYMEHTIB, cepen  SKUX
opoBigHe Micie 1nocizae [epkaBHUM

CTaHAApPT MOOWIKiAbHOI ocBitTH (2025), 110
BU3HAYaEe 3aBAaHHS (POpMyBaHHS y OiTeH
IIIHHICHOTO CcTaBAEHHA 110 OPUPOIH,
IIEPBUHHUX VSIBAE€HBb IIPO B3a€EMO3B’SI3KU Y
IIOBKIAAL Ta HaAaBUYOK E€KOAOTIYHO MOIIIABLHOI
noBeniHKu. BomHodyac cydacHi  yMoOBH
PO3BUTKY OCBIiTH 3yMOBAIOIOTH IIOTPEDy ¥
BITPOBA/?KEHHI 1HHOBaIIWHUX IIAXOOIB [0
opraHizallii OCBITHBOIO IIPOLECY, 3AATHHX

3a6e3MeYnuTH e(heKTUBHY peaaizartiro
3a3Ha4YEHUX 3aBIAHb. OmHuM i3
IEePCIIEKTUBHUX HapsaMiB y BOMY
KOHTEeKCTi € mmiaxinm Ecoday, garuiti y

IIOEAHAHHI 3 KOHIIEIMIIIEI0 OCBiTH 0e3 cTiH
JIO3BOASIE po3rAgaaTu IPUPOIHE
CEpenoBHILE K aKTUBHUU OCBITHIHM IIPOCTip
i mieBuit 3acid QopMyBaHHS E€KOAOTIYHO
OOIIABHOI TIOBEOIHKM Y MOiT€H cTapIioro
JOIIKIABHOTO BiKy.

Anaais OCTaHHIX JOCAIIIXEHB i
nmybaAikamii. [Tpobaema €KOAOTI9HOTO
BUXOBaHH4 OiTeW HOMIKIABHOTIO BiKYy Iocizae
4JiAbHE Miclle y HayKOBHX IOIIyKax
BITYM3HAHUX Ta 3apyOiKHUX  YYEHUX.
dyHnaMmeHTaABHI 3acaau dopMyBaHHS
IIHHICHUX Opi€eHTallili 0COOMCTOCTI MUTHUHH,
HEOOXiAHICTH TapMOHIHHOINO ITOEMHAHHS
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harmoniously combining theoretical
knowledge of nature with lived emotional
experience and practical activity, have been
thoroughly examined in the works of
A. Bohush, N. Havrysh, and O. Kononko. In
particular, these scholars emphasize the
importance of an early start to
environmental education for the
development of the child's holistic picture
of the world.

The question of transforming declarative
knowledge into real-life skills of
environmentally appropriate behavior has
been explored in the works of Z. Plokhii,
O. Malanchuk, and V. Reus. These scholars
emphasize the priority of direct interaction
with the environment as the only effective
path to cultivating a responsible attitude
towards nature. Contemporary Ukrainian
researchers — in particular, O. Maksymova
— examine educational eco-spaces, while
O. Sorochynska investigates the use of
makerspaces and nature-based Smart
Boxes as effective tools for developing the
natural-ecological competence of preschool
children in the context of sustainable
development ideas.

International experience offers innovative
models of learning through contact with
nature that conceptually align with the
approaches of outdoor education and forest
school pedagogy. Systematic research
reviews by N. Ardoin and A. Bowers confirm
that the highest outcomes are achieved by
long-term programs that integrate practical
environmental activities into the child's
daily life. The psychological benefits of
attending forest schools - such as
improvements in cognitive development and
the strengthening of the emotional bond

with the environment - have been
statistically demonstrated in the work of
E. Sella and colleagues. Researcher

L. Chawla identifies a personal emotional
connection with nature in childhood as the
key factor in ecological responsibility in
adult life.

Despite the considerable body of
scholarship, the question of
comprehensively implementing the Ecoday
model and realizing the concept of

"education without walls" within Ukrainian
preschool educational institutions (PEIs),
considering the new requirements of the

TEOPETUYHUX 3HAHb IIPO IIPUPOAY 3 KUBUM
€MOLIilHUM [OCBiZoM Ta IIPaKTHUYHOIO
IiIABHICTIO IPYHTOBHO BUCBITA€HO Yy IIpaIsax
A. Bory, H. l'aBpumi, O. KoHoHKO.
3o0kpemMa, [OOCAIMIHUKM HaroAOLIyIOTH Ha
BaXXKAUBOCTI PaAHHBOIO CTapPTy €KOAOTiYHOI
OCBITH [ASI CTAHOBAEHHS I[iAICHOI KapTHHHU
CBITYy JUTHUHHU.

[Muranusa TpaHchopMmariii
OeKAapPaTUBHUX 3HaHb y peasbHI HaBUYKU
€KOAOTIYHO MOOIIABHOI HOBEAIHKH PO3KPUTO
y poborax 3. [Naoxit, O. Maaanuyk, B. Peyc.
ABTOPKHN akIEeHTYIOTh Ha HIPiOPUTETHOCTI
Oe3rocepeHBLOI B3aeEMOMii 3 HOBKIAAIM €K
€IUHOTO e(peKTUBHOTO HIASIXY o
BUXOBaHHS BiIIOBiJaABHOIO CTABA€HHS [0
npuponu. CydacHi YKpaiHCBKI JOCAITHUKH,
3okpema O. MakcuMoBa, po3ragiac OCBITHi

€KOIIPOCTOPH, a O. Copo4yuHCEKA
BUKOPUCTAHHI MeHTepcTBa Ta
OPUPOOHUYUX  Smart-00KciB gK  mieBi
iHCTpyMeHTH (POPMYyBaHHHA IITPUPOSHUYO-
€KOAOTIYHOI KOMIIETEHTHOCTI mireit
JOIIIKIABHOTO BiKy B KOHTEKCTI ifel cTasoro
PO3BUTKY.

CaiTOBHUH [OCBiZ IIPOIIOHYE iHHOBAIIiMHI
MofeAl HaB4YaHHA depe3 KOHTakKT i3
IIPUPO/IOI0, IO KOHIENTYaABHO 30iraroTbCs
3 MigX0JaMM OCBiTa Ha CBIXKOMY IIOBITPi
(outdoor education) Ta aicoBi mkoan (forest
school). CucreMaTU4yHi OrA9OM IOCAIIXKEHBb
N. Ardoin Ta A. Bowers miarBe paKyIOTh, 1110
HaUOGiABITY PE3YABTATHBHICTH MaloTh
TPpUBaAl  OpPOTpaMH, dKi  IHTerpymoTb
IPaKTUYHY ITPUPOJOOXOPOHHY MiFIABHICTB ¥

IIOEHHE KUTTA MOUTHUHU. [lcuxoAoriuHi
epeBard BiABiAyBaHHS «AICOBUX IIIKiA»,
TaxKi gaK IOKpAaIlleHHS KOTHITUBHOI'O

PO3BUTKY Ta 3MIIlHEHHSI €MOIIHHOIO 3B 13Ky
3 JIOBKIAASIM, CTaQTHUCTUYHO [OBEIEHi Y
npangx E. Sella Ta xoaer. [ocaimHuiig
L. Chawla BHU3Ha4Yae ocobucricuuit
eMOIIIHUN 3B'930K i3 HOPHUPOIOOI0 B
JOUTHUHCTBI aK KAIOYOBUH dakTop
€KOAOTIYHOI  BIiAIIOBIZAABHOCTI  JIOPOCAOI
AFOJIVHH.

[Mompu 3HAYHY KiABKICTH HallpalllOBaHb,
OUTAaHHS KOMIIAEKCHOTO  BITPOBAIZKEHHSA
moneni Ecoday Ta peaaizamii KouHileririi
"ocBiTH 6e3 cTiH' B yMoBax yKpalHCBKHUX
3akaaiB  gomKiapbHOI ocBiTH (340) 3
ypaxyBaHHSIM HOBHUX BHUMOT [lep3kKaBHOIO
CTaHOapPTy (2025) 3aAUMIAETHCS
HEIOCTAaTHLO BHUCBITACHHM. lle 3yMOBAOE
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State Standard (2025), remains
insufficiently explored. This necessitates
the search for practical planning

algorithms for the educational process that
extend beyond the boundaries of the
traditional group classroom.

Aim of the research is to analyze the
potential of the innovative ‘"education
without walls" approach in forming
environmentally appropriate behavior in
children of senior preschool age within the
context of sustainable development, as well
as to present the authors' system for
planning nature-oriented activities in a
preschool educational institution.

Results and discussion.
Environmentally appropriate behavior in
senior preschool age is understood as an
integrated characteristic of the child's
personality, manifested in the capacity to
recognize the value of nature, to observe
elementary norms of interaction with the
environment, and to carry out
environmental protection actions within the
scope of one's own capabilities. The
formation of such behavior is grounded in
the interaction of three components:
cognitive (the acquisition of knowledge
about natural phenomena and
relationships within the environment),
emotional-value (the formation of a positive
attitude toward nature and a sense of
responsibility for its condition), and
activity-based (children's practical
environmental protection actions).

The Ecoday approach emerges as a
pedagogical model oriented toward the

harmonious development of the child
through interaction with nature by
engaging in active exploration of the

environment through personal experience;
its distinguishing feature is the integration
of ecological content into all types of
children's activities. Education without
walls, as a concept for organizing
educational space, involves moving beyond
the boundaries of the traditional group
setting and actively utilizing natural
resources as a learning space. Together,
these two approaches form a unified
pedagogical system: Ecoday sets the
content and value vector of environmental
education, while education without walls
provides the appropriate environment for

HeOoOXiqHICTh MIOIIIYKY IIpakKTUYHUX
aATOPUTMIB IIAaHyBaHHSI OCBITHBOTO
porecy, gKHH Ou BHUXOOUB 3a MeEXi

TPAAULIHHOIO I'PYIIOBOTO HPUMIIIIEHHSA

MeTor0 cTaTTi € aHaai3 IOTeHLiaAy
iHHOBAaIliHiHOTO Timxomy "ocBiTu 6e3 cTiH" y
dopmMyBaHHSA €KOAOTIYHO JOIliABHOT
OBEAiHKH y MiTeMd cTaplIoro MAOIIKiABHOTO
Biky B KOHTEKCTI CTaAOro po3BUTKY, a
TaKOXK IIpeACTaBAEHHS aBTOPCHKOI CUCTEMHU
[IAAHYBaHHS [IPHUPOOOO0PiEHTOBAHOI
OISABHOCTI B yMOBaX 3aKAaay MOOINKiABHOI
OCBITH.

Buxaan OCHOBHOTO MaTepiaay.
Exoaorigao IIOIliABHA IIOBEMIHKA y
cTapuiomy JOLIKIABHOMY BiIi
PO3TAIIaETHCA SIK iHTerpoBaHa

XapaKTEePUCTHKA OCOOHCTOCTI AUTHHU, IO
BUSABASETBCSI Y 3ATHOCTI YCBiIOMAIOBATHU
iHHICTE IPUPOIH, OOTPUMYyBaTHUCS
eAeMEeHTapHUX HOPM B3aEMOIi 3 JOBKIAAIM
Ta 3OiMCcHIOBATU IIPUPOJAOOXOPOHHI il ¥y
MezKax BAACHHUX MOXKAHUBOCTEHM.
PopMyBaHHA TaKOi IMOBEMIHKH I'PYHTYETHCHI
Ha B3aeMoil TPBOX KOMIIOHEHTIB:
KOTHITUBHOTO (3acBo€eHHsT 3HaHL  IIPO
OPUPONHI HIBHIIA Ta B3aEMO3B’E3KH ¥
IOBKiAAi), €MOIIIMHO-IIIHHICHOTO
(popMmyBaHHA ITO3UTHUBHOIO CTABAE€HHS [0
OPUPOAH Ta BimmoBimasbHOCTI 3a il cTaH) Ta
OiIABHICHOTO (IIPaKTU4YHi IPUPOLOOXOPOHHI
BUYMUHKU fOiTeit).

[Mlinxim Ecoday mocrae gk TmemarorigyHa
MOJeAb, Opi€EHTOBaHA Ha TapMOHIUHUN
PO3BUTOK OUTHUHU y B3aEMOIi 3 IIPHPOIOIO
IIASIXOM 3aAyY€HHS 00 aKTHBHOTIO Mi3HAHHS
MOBKIAAS 4Yepe3 BaaCHUM OOCBizm; Horo
OCOOAUBICTIO € iHTerpallis €eKOAOTigYHOTO
3MiCTy y BCi BUAM OUTAYO0I JiIABHOCTI.
Ocsita 6e3 CTiH 9K KOHIIEMIlisl OpraHizarlii
OCBITHBOT'O TIIPOCTOPY Hependadae BUXIA 3a
MeXi TPaAUIiiHOr0 I'PYIIOBOIO CEPELOBHUIIIA
Ta AKTHUBHE BUKOPHUCTAHHA NPUPOIHHUX
pPecypciB 9K HaBYAABHOTO ITpocTOpy. Pazom
oi [OBa IAXoAW  YTBOPIOIOTH  €OUHY
negaroriyHy cucreMmy: Ecoday 3anae
3MiCTOBUH i IIIHHICHUY BEKTOP €KOAOTiYHOTO
BHUXOBAHHs, a ocBiTa 6e3 cTiH 3abe3medye
BIAIIOBIiIHE cepenoBUILE IIAST Horo
peaaizartii. CucreMaTUYHUH OTASIT
OOCAIIKEHb y chepi paHHBOI €KOAOTIYHOI
ocBitu (Ardoin, Bowers, 2020) miarBepaus,
0 HaWbiABIIUYE edeKT [OaloTh caMme
IporpaMu, $Ki IOEOHYIOTH Oe3rocepemHii
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its realization. A systematic review of
research in the field of early environmental
education (Ardoin, Bowers, 2020)
confirmed that the greatest effect is
produced precisely by programs that
combine direct experience of interaction
with nature with emotional engagement
and practical environmental activity,
whereas single or episodic outings into
nature do not form stable behavioral
changes [5].

The effectiveness of the described
approach depends significantly on
adherence to the key organizational and
pedagogical conditions. First, the
systematic nature of the child's interaction
with the natural environment: only regular
contact with nature — not isolated events —
forms stable ecological attitudes. Second,
the integration of ecological content into all

educational domains: language
development, artistic and aesthetic,
cognitive, and physical. Third, the
professional stance of the teacher-as-

facilitator: the educator does not transmit
ready-made knowledge but accompanies
children's inquiry, helping them ask
questions and make sense of their own

experience. Fourth, the involvement of
families: a "Family Eco-Journal", joint
activities, and environmental protection

practices at home ensure the continuity of
environmental education beyond the
institution. Finally, the creation of an
ecologically responsible environment within
the PEI — waste sorting, economical use of
resources, care for plants - fosters
ecological values as a natural behavioral
norm in children. The practical realization
of the approach requires the purposeful
creation of a natural educational
environment, which S. Knight defines as a
"living learning environment" [7] — a space
in which the child is not a spectator but an
active participant in natural processes.
Within the framework of education without
walls, this involves establishing permanent
nature zones on the institution's grounds (a
"researcher's corner", a mini-garden, a
composting area, a bird feeder, an insect
hotel); introducing weekly outings beyond
the institution with a clear pedagogical
purpose; and engaging parents as partners
in nature-oriented activities and in

[OCBi B3a€EMOil 3 IPHUPOOOI0 3 €MOLIHHUM
epeKBaHHIM i IIPaKTUYHOIO
IPUPOSOOXOPOHHOIO [iSIABHICTIO, TOHAi SK
pa3oBi abo emi3oAMYHI BUXOOU HA IPUPOLY

CTIHKUX IMOBEIIHKOBUX 3MiH HE
dopMyOTH [S].
EdekTuBHICTS  3a3HA4YE€HOTO  MiAXOLy

3HAYHOIO MipOI0 3aA€KHUTH BiZl JOTpPUMAaHHIA

KAIOYOBHUX OopraHi3alliiiHO-IIeJaroTiYHHUX
YMOB. [To-mmepe, CHUCTEMAaTHUYHICTE
B3acMoil JUTHHU 3 TPUPOITHUM

CEPENOBHILIEM: AUIIIE PETYASIPHUN KOHTAKT 3
IIPUPOOOI0 — a He Pas3oBi 3axXonu — PopMye
CcTifiki erkoaoriyHi ycraHoBKU. Ilo-mpyre,
iHTEeTrpallisd eKOAOriYHOro 3MicTy B ycCi
OCBITHI HAIPIMHU: MOBA€HHEBUH, XYI0KHBO-
ecTeTHYHUH, MmisHaBaabHUl, QisugHuii. [To-
TpeTe, mnpodecifiHa TII03Ullid Ilemarora-
dacmaiTaTopa: BHUXOBATEAbR HE TPAHCAIOE
FOTOBI 3HaAHHS, a CYIPOBOMXKYE AUTIYE
JOCAIIZKEHHSI, OTIOMaraloyy OiTSIM CTaBUTHU
3alUTaHHd M YCBIAJOMAIOBATH BAAQCHHM
nocsin. Ilo-ueTBepTe, 3aAydeHHS POAHH:
"EXO-IIIOJeHHUK POAWHU", CITiABHI armii Ta
IIPUPOLOOXOPOHHI IIPaKTUKHU BAOMA
3a0e311e4yIoTh 6e3IepepPBHICTh €KOAOTIYHOTO
BUXOBaHHA IIo3a 3akaanoM. Hapemnrri,
CTBOPEHHSI €KOAOTIYHO  BiJIIOBiZaABHOTO
cepenoBuina y 3/10 — copTyBaHHA BiIXOIiB,
€KOHOMHE BHUKOPHCTAHHS PECYPCIB, MOTALLN
3a poCAMHaMHU — (popMye y AiTel eKOAOriuHi
IIHHOCTI $K HIPUPOOHY HOPMY IIOBEIiHKHU.
[IpakTuyHa peaaizallisa Imiaxomy ImoTpedye
I[IAECTIPSIMOBAHOTO CTBOPEHHSI IIPUPOITHOTO
OCBiTHROTO cepemoBumia, gke S. Knight
BHU3HaYae K ">KUBe HaB4YaAbHE
cepenoBulle” [7] — IpocTip, Ae OUTHHA € He
criocrepirayeM, a aKTUBHUM VYaCHHUKOM
IIPUPOAHUX IIpoIeciB. ¥ paMKax ocCBiTH 6e3
CTIH 1e mnepembadae: oOAAIITYBAHHS Ha
TepuTopii 3akaany MOCTIMHUX HIPUPOTHUX
30H ("KyTOYOK [OOCAigHUKA', MIiHi-TOpOL,
KOMIIOCTHA [iAfHKa, IITalllMHa TOMAiBHHILY,
"ToTeAp" QA9 KOMax); 3alpoBaIzKeHHA
HIOTUKHEBUX BHUXOMIB 3a MEXi 3aKAaay 3
YiTKOI0 IIeJarorivyHOI0 METO0; 3aAydeHHS
0aTbKiB gK MapTHEPIB Yy NOPOBEAEHHI
IIPHUPOOOOPiEHTOBAHOI JIGABHOCTI Ta
IIPOAOBXKEHHA €KOAOTIYHHUX IIPaKTHUK ¥
POOUHHOMY  cepemoBHILi. JlocAimKeHHS
nporpamu PRO-ECO (2025) miarBepauawu,
110 came 3aAydeHHS poouHU Ta
IIiAECTIpSIMOBaHa MiATOTOBKA BUXOBATEAIB €
KAIOYOBHMH yMOBaMH €(EeKTHBHOCTI Oyab-
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continuing ecological practices within the
family. Research from the PRO-ECO
programme (2025) confirmed that family
involvement and  purposeful teacher
preparation are the key conditions for the
effectiveness of any  nature-oriented
education programme. An important
pedagogical principle remains the creation
of success situations in which the child
feels their own significance and
responsibility for the outcomes of their
environmental protection activities [11].

The realization of these conditions takes
on concrete form in the methodological
provision of the educational process. The
key instrument here is the planning of
educational activities, which transforms
individual nature-oriented events into a
coherent and sequential pedagogical
system. The methodological principles of
planning nature-oriented activity within the
Ecoday framework have their own specific
character. First, planning must be flexible
and consider seasonal changes in nature,
weather conditions, and the children's
current emotional state — since, unlike
classroom lessons, outdoor  activity
depends substantially on external context.
Second, the content of each type of activity
must encompass all three components of
environmentally  appropriate  behavior:
cognitive (what the child learns), emotional-
value (what the child experiences and
feels), and activity-based (what the child
specifically does). Third, the plan must
necessarily = provide for  forms of
documenting children's experience — entries
in a "Nature Journal', sketch diagrams,
exhibitions, closing circles - which
transform one-off activities into systematic
learning practice. Fourth, planning must
include forms of partnership interaction
with families: nature-oriented homework
tasks, a "Family Eco-Journal", joint events
on the grounds — ensuring the continuity of
environmental education beyond the
institution [3; 9]. The State Standard of

Preschool Education (2025) explicitly
emphasizes the need to plan the
educational process with —maximum

consideration of children's interests, needs,
and capabilities, which fully corresponds to
the nature-oriented logic of Ecoday: the
child acts not as the object of pedagogical

SKO1 IIporpamMu IIPHUPOI00PiEHTOBAHOI
OCBITH. Baxkausum IIe1arorivyHuM
IIPUHIIUIIOM 3aAUIIAETHCS CTBOpPEHHH
cuTyallil ycmixy, y SKUX OUTUHA BiIdyBae
BAACHY 3HAYYIICTH 1 BiAMNOBIOAABHICTH 3a
pe3yAbTaTu cBO€i IIPUPOIOOXOPOHHOI
AissapHOCTI [11].

Peaaizamis 3a3HayeHHX yMOB HalOyBae

KOHKPETHHUX OOpHCIB y MeTOOUYHOMY
3abe3reyeHHi OCBITHBOTO IpoLecy.
KarouoBum iIHCTpYMeHTOM TyT €
IIAQHYBaHHY OCBiTHBOI [OiIABHOCTi, IO
[IEPETBOPIOE OKPEMi IIPHPOAOOPIEHTOBAHI
3axoau Ha iaicHy %4 IIOCAIJOBHY

negaroriyHy cucremy. MeTomwdHi 3acamu

[IAAHYBaHHS IIPHUPOSOOPiEHTOBAHOL
[isIAbBHOCTI B KOHTeKcTi miaxony Ecoday
MaoTh CBolo  cronerudiky. [lo-mepine,
IIAaHYBaHHSI Mae OyTH  THYYKHUM i

BpaxoByBaTH CE30HHI 3MiHHM Y HOPUPOII,
IIOTOAHI yMOBHU Ta aKTyaAbHUH eMOLiMHUH
cTaH [gite - amKe Ha BiAMiHYy Bifg
ayaUTOPHOIO 3aHATTS, iIIABHICTBH IIPOCTO
Heba CYTTEBO 3aA€XKHUTH Bil 30BHIIIHBOTO
KOHTeKCTy. Ilo-mpyre, 3MicT KOXKHOTO BUIY

MOIIABHOCTI Ma€ OXOIIAIOBaTH BCi TpHU
KOMIIOHEHTHU €KOAOTIYHO IIOIIIABLHOI
OBEAiHKU: KOTHITHBHUH (OI0 OgUTHHA
Mi3HAETHCS), €MOIIHHO-IIIHHICHHUH (1o

epekKuBac i BimgyBae) Ta MIIABHICHHH (110
KOHKpPEeTHO pobuts). I[lo-Tpere, y maaHi
000B’A3KOBO  cAim 1miepenbadatu  popmu
dikcamii AUTAYOTO MOOCBimy — 3aIlucu y
"IlomeHHUKY MIPUPOAH"', MAaAIOHKH-CXEMH,
BHCTaBKH, OiACYMKOBI  Koaa, —  IIO
[IEPETBOPIOIOTHL O/THOPA30Bi aKTHBHOCTI Ha
CHUCTEMAaTHYHYy HaBYaAbHY NOpPaKTUKY. [lo-
JyeTBEpPTE, IIAAHyYBaHHS Ma€ BKAIOYATH
dopmu apPTHEPCHKOI B3aemomii 3
POOMHaMU: JIOMAaIITHi 3aBOaHHSI
IIPUPOAOOXOPOHHOIO  XapakTepy, "Exo-
HIOAEHHUK POAUHU", CHiABHI 3axXoau Ha
OiASHIN, — 10 3abe3redye Oe3lepepBHICTH
€KOAOTIYHOTO BUXOBAHHS I103a 3aKAanoM [3;
9]. [[epxkaBHUH cTaHOApPT AOIIKIABHOI
ocBiTH (2025) mnOpAMO HAroOAOLIyE Ha
Heo0XiMHOCTI IAQHYBaHHA OCBITHBOTO
Opolecy 3 MAaKCHUMaAbHUM ypaxyBaHHAM
iHTepeciB, moTpeb i MOXKAUBOCTEH miTel, 1110
IIOBHICTIO BiAIIOBiJa€ IPUPOIOOPIEHTOBAHIHN
asoriti  Ecoday: muThHa BHCTyIAe He
o0’ekTOM IIe1ArOriYHOr0 BIIAWBY, a
AaKTUBHHUM Cy0’€KTOM Mi3HAHHS JOBKIAAL.

Y mpakTuili pobOTH 3 OITBMH CTapPIIIOTO
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influence but as the active subject of the
exploration of the environment.

In working with children of senior
preschool age, it is advisable to employ a
variety of nature-oriented forms of activity.
An "Ecological Expedition" is a thematic
walk through a natural setting (the
institution's grounds, a park, a garden
square), during which children observe
plants, insects, and seasonal changes and
learn to notice relationships within the
environment. An "Eco-Patrol" is a joint
activity for children and educators aimed at

surveying the grounds, maintaining
cleanliness, and discussing the rules of
environmentally  appropriate  behavior.

"Mini-Research in Nature" involves carrying
out simple investigative tasks in the open
air (observing soil, water, plants), which
promotes the development of cognitive
interest and the formation of basic
ecological understanding. The foreign
concept of the forest school enriches this
repertoire with three well-tested techniques
[7]: "Sit Spot" ("My Place in Nature") — the
child spends 5-10 minutes in quiet
observation of nature from a fixed spot,
which over time forms a personal emotional
bond with the environment that, according
to L. Chawla, is the most powerful predictor
of ecologically responsible behavior in adult
life [6]; the "Nature Journal" - systematic
drawings and notes (leaf prints, attached
natural materials) document observations
of natural objects over time; the "Territory
Eco-Audit" — the child, together with the
educator, identifies where and why "care" is
needed, taking on the role of an active
guardian of a specific natural space.

For the systematic organization of these
forms of activity, the educator may use an
approximate monthly calendar of ecological
events. Each activity in this calendar is not
an isolated episode but a link in a unified
educational chain: explored — experienced —
acted — reflected — shared with family. Such
activity ensures a comprehensive impact on
the child's personality across the cognitive,
emotional-value, activity-based, and social
dimensions. For example, a spring month
calendar might take the following form:

Week 1 "Nature Observation Day".
Objective: developing attentiveness, the
ability to notice seasonal changes, and to

JOUIKIiABHOTO BiKy JOIIIABHO
BHUKOPHCTOBYBaTH pi3HOMAaHITHI
IPUPOOOOPIEHTOBAaHI (POPMU  OiFABHOCTI.
"ExoaAoriudHa ekcreauiiga” TeMaTUYHAa
IIPOTyAdHKA  IIPUPOOHHUM  CEPENOBHIIEM

(TepuTopia 3akaady, Iapk, CKBep), Iz dac
SKOI [iTH CcIOoCTepiraioTh 3a POCAMHAaMH,
KOMaxaMH Ta CE30HHHUMH 3MiHAMH, BYaThCS
[IoMidaTH B3a€EMO3B’d3KH Yy A0BKiaai. "Eko-
HaTpPyAp' — CHIiABHA [OIGABHICTB miTed i
nemarora, CIIpssMOBaHa Ha OTASl TEPUTOPIi,
OiATPUMaHHA YUCTOTH Ta OOroBOpPEeHHS
IIpaBUA EKOAOTIYHO MOILUABHOI IIOBEIiHKH.
"MiHi-gocaiazKeHHs y npupomi” -
BUKOHAHHS IPOCTUX IOOCALTHUITEKUX
3aBJaHb Ha BiOKpUTOMY IOBIiTPi
(ctiocTepexkeHHs 3a IPYHTOM, BOJOIO,
pocAnHaMH), 10 cripude PO3BUTKY
[i3HABAaABHOTO iHTeEpecy Ta (QOpMyBaHHIO
eAeMeHTapHUX €KOAOTIYHHX YABACHE.
BapybizkHa  koHuenuia forest  school
JOTIOBHIOE e apceHaA TphOMAa
anpoboBanuMHu TexHikamu |[7]: "Sit spot”
("Moe wicue y npupomi') - OUTHHA
BIIPOAOBXK 5-10 XBHAWH THUXO CIOCTEpirae
3a IPUPOOOI0 3 IIOCTiHHOrO Miclg, 0 3
yacoM ¢opMye ocOoOUCTICHUE eMOoLiiHuH
3B’9I30K i3 MOBKiAAGIM, kUi, 3a L. Chawla, €
HaUTIOTYKHIIIUM HOPEIUKTOPOM €KOAOTIYHO
BiAITOBiTaABHOI IOBEAIHKU ¥ JOPOCAOMY Billi
[6]; "lllomeHHUK Opupoau” — cUCTeMaTH4Hi
MaAlOHKHM Ta 3allcH (BLAOWTKM AHCTIB,
HaKAEEHI IIpUpPOAHi Matepiasn) QIiKCYIOTh
CIIOCTEepeKeHHd 3a 00’¢KTaMUu MPHUPOOH
auHamini; "Exo-aynuT TepuTopil' — muTHHA
pa3oM 3 BUXOBATEAEM Bi3HaA4dae, Ae i YoMy
noTpiben "morasam”, BUKOHYIOYH  pPOAb
aKTHBHOTO XPaHUTEAS KOHKPETHOTO
IPUPOIHOTO ITPOCTOPY.

[daa cucremMHOi opraHizaiii 3a3HaYeHUX
dopM memaror MozxKe BHUKOPHCTOBYBATH
Opi€eHTOBHUN MicSIYHUY KaaeHaap
€KOAOTIUHUX 3axofiB. KoxkeH 3axig mnpu
IbOMY € He i30AbOBaHUM €Mi30[I0M, a
AQHKOIO €IMHOTO BHUXOBHOIO AQHITIOXKKA:
i3HaB — Big4yB — mOigB — BimoOpa3uB —
IIOMIAMBCHA 3 POAWHOI0. Taka MmigABHICTB
3abe3riedye  KOMIAEKCHUI  BIOAHMB  Ha
OCOOMCTICTL [OUTHHM 34 KOTHITHBHHM,
€MOIiHHO-IIiIHHICHUM, MIIABHICHUM i
COIliaAbHUM HalpgMaMH. Hampuraan, Ha
BECHSIHHUH MicdaIlb KaseHIap MOKe MaTUu
TaKUH BUTAS:

1 TuxneHs — "/leHb CIIOCTEPEXKEHHS 3a
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establish  elementary  cause-and-effect
relationships in the environment. Forms
and content: the morning "Sit Spot"
exercise — each child spends 5-7 minutes in
silent observation from their fixed spot on
the grounds and then describes what has
changed since the previous week (new
buds, the first leaf, birdsong). The
observation walks "What Did Spring Tell
Us?" children and educator tour the
grounds following a route map on which 4-
S objects for observation are marked (a
tree, a flower bed, a puddle, a feeder) and
record what they see as drawings in their
"Nature Journal". The didactic game "What
Does Not Belong?" — the educator brings
out a set of natural and artificial objects
collected during the walk; children sort
them into "natural" and "not natural" and

explain their choices. The closing
discussion "What Surprised Me in Nature
Today?" each child shares one
observation; the educator records the
statements and returns to them the
following week for comparison.

Week 2 — "Research Day". Objective:
developing cognitive activity, forming
elementary investigative skills and

understanding the properties of natural
objects. Forms and content: the experiment
"What Does a Plant Need?" — two identical
plants on a windowsill: one stands in shade
and is not watered, the other stands in
sunlight and is watered; children observe
and record the difference in their journals
throughout the week. The experiment "The
Earth Is Alive" — on the grounds, children
use magnifying glasses to examine a small
patch of soil, counting insects, worms, and
roots; the educator explains that soil is a
"home" for many living organisms. "Water
Mini-Research" - after rain, children
investigate puddles: why some are large
and others small, where the water goes,
what floats and what sinks (a leaf, a
pebble, a stick). The outdoor laboratory
corner "Nature's Pharmacy" - -collecting
aromatic herbs (mint, yarrow, dandelion),
examining them through a magnifying
glass, discussing how people use them.
Children record the results of each
experiment as a sketch diagram "What Did
I Learn?".

Week 3 "Environmental Care Day".

npupomorw". Mera: PpO3BUTOK YBaXKHOCTI,
BMiHHS IIoMidyaTH CE€30HHI 3MiHH Ta
BCTAQHOBAIOBATH €AEMEHTApHI MIPUYHUHHO-

HAaCAIIKOBI 3B’3KH Y HOOBKiaai. Popmu i
3MiCT: paHKOBa BIpaBa 'Sit spot" — KoxHa
OUTHUHA BIPOMAOBXK 5-7 XBUAUH MOBYKU
CIIOCTepira€ 3i CBOTO IIOCTIHHOTO MicCIld Ha

HIAFHIIL 1 IIoTiM oOmHCcye, IO 3MiHHAOCS
OPiBHAHO 3 MUHYAHM THUXKHEM (HOBI
OpPYHBKH, MEPIIHH AHCTOYOK, IITAIITUMHUHA

cmiB). IIporyaguka-criocrepexxeHHs "llo
posmoBina BecHa?" OITU 3 TIIegaroroM
00X0ATh MIASHKY 32 MapLUIPYTHOIO KapTOIO-
CXEMOIO, Oe II03HadeHo 4-5 o00’e¢kTiB mag
CIIOCTEepeKeHHs (IepeBo, KAyMba, KaaloxkKa,
rofiBHUIIL), (PIKCYIOTH IT00aUYeHe MaAIOHKOM
y "IlonenHuKy npupoaun”. [AunakTudHa I'pa
"o 3aiiBe?" egaror BHUHOCUTH Halip
IPUPOOHUX i HITYYHUX IIPEAMETIB, 3i0paHux
Ha IIPOTYASHIN, OITH PO3MOMIAIIOTE iX Ha
"mpupoaHe" Ta "He IpUPOAHE" i IIOSICHIOIOTH
BubOip. IlincymxoBa Oecina "lllo wMeHe
3IUBYBAAO CBOTOJHI y HpHUPOMi?" — KOXKHA
OUTHHA OIAUTBCA OOHUM CIIOCTEPEKEHHSIM;
IIegaror 3aITicye BHCAOBAIOBAHHS i
HACTYITHOTO TUKHSI IIOBEPTAETHCH [0 HHUX
[AST TIOPiBHSTHHSI.

2 TUXOeHb — "[leHb mocAimxkeHs"'. Mera:
PO3BUTOK i3HaBaAbHOI aKTHUBHOCTI,
dopMyBaHHA eAeMEeHTapHUX
OOCAIMHUIIBKUX YMiHb Ta VEaBA€Hb IIPO
BAAQCTUBOCTI IpuUponHUx ob’ektiB. Popmu i
amicT: mocainx "Ilo moTpibHO pocanHiI?" — ABi
OTHAKOBI POCAMHH Ha MiABIKOHHI: OmHAa
CcTOiTh y TiHI i He IIOAMBAETHCH, iHINA — HA
COHIIi 3 TIOAMBOM; [MiTH BIPOMOBK THUXKHS
criocrepiraroTe i (IKCYyIOTh Pi3HUIO Y
moaeHHUKy. [ocain "3emas kmBa' — Ha
MIASHII JiTH 3 AyIIaMH  PO3TASIAOTH
HEBEAMKHUN KAANTUK TIPYHTY: PaxXyiOTh
KOoMax, Xpobaxin, KOPiHHS; megaror
MIOSICHIOE, IO IPYHT — Ile "OyAWHOK' [As
Daratrox XUBHX icTOoT. "MIiHi-MOCAIKEHHS
BOOU"' — TIiCAS [OOWIy MdiTH [OOCAIIKYIOTH
KaAlOXKi: dYOMy [OesKi BEAUKi, a [OesKi
MaAeHbKi; KyqU 3HHUKa€E BoJa; I0 [IAaBae, a
110 TOHE (AMCTOK, KaMiHYUK, IIaAWYKa).
AabopaTopHUM KyTO4YOK IIpocTo Heba
"TlpupoanHa anreka" — 30HpaHHSI apOMaTHUX
TpaB (m’ara, [epeBii, KyAb0aba),
PO3TASIaHHSA Yepe3 AyIly, Oeciga mpo Te, 9K
iXx BHUKOPHCTOBYIOTH AIOOU. PesyabTaTu
KOXKHOTO  JOCAILy  OiTH  OPOPMAIOIOTH
MaAroHKoM-cxeMoro "IIlo g mizHaBca?".
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Objective: forming practical skills of
environmental protection activity and a
sense of responsibility for the condition of a
specific natural space. Forms and content:
"Site Eco-Audit" — a tour of the institution's
grounds using a map: children note where
there is litter, where a plant is damaged,
where a flower bed has dried out, where a
bird feeder is broken, and compile a "care
list". The work action "We Are the Keepers
of Our Yard" tidying the grounds,
watering the mini-garden plants, repairing
the bird feeder (together with parents or the
educator's assistant). Seed planting "Our
Living Garden" — each child plants seeds
(radish, dill, nasturtium) in their own pot
or bed, signs a name label, and takes
responsibility for watering over the
following weeks. Making eco-signs "Rules of
Friends of Nature" - children draw
pictogram-rules for behavior in nature (do
not pick flowers, do not litter, do not make
noise near nests) and display them around
the grounds. Closing reflection "What Has
Become Better Thanks to Me?" — each child
presents a specific outcome of their work.
Week 4 "Ecological Games Day".
Objective: consolidating ecological
knowledge and norms of behavior in nature
through play activity; developing empathy
towards living creatures. Forms and
content: the outdoor game "Food Chain" —
each child is assigned a role (sun, plant,
insect, frog, stork); the task is to form a
living chain and find out what will happen
if one link is removed. The didactic game
"Whose Home Is It?" cards depicting
animals and their habitats; on the grounds,
children "settle" the residents into natural
corners (under bark, in soil, on a branch,
in water). The ecological drama "The River's
Complaint" — the educator reads a short
story in the voice of a river asking for help;
children act out the ending — how they can
help it. The open-air creative workshop
"Nature's Treasures" - making collages,
mandalas, or appliqués exclusively from
natural materials (pine cones, pebbles,
leaves, twigs) collected during the month's
walks; the finished works form an
exhibition "Gifts of Spring". The -closing

circle "What Will I Do for Nature
Tomorrow?" each child makes one
concrete commitment, which parents

3 THXIOEHb "[leHb TypOOTH IIPO
[O0BKiaag". MeTa: (popMyBaHHS HNPaKTUIHHUX

HaBUYOK IIPHUPOMOOXOPOHHOI AiSIABHOCTI,
BimayTTsa BIIIOBIIAABHOCTI 3a cTaH
KOHKPETHOTO IIPUPOIHOTO IIPOCTODY.

®opwmu i 3mict: "Exo-ayauT OiATHKU' — 00Xin
TepuTopii 3akAaLy 3a KapTOIO-CXEMOIO: JiTHU
BI3HAQYaIOTh, JIE € CMITTS, J€ IONIIKOIKEHAa
pocAmHa, e Iepecoxaa Kaymba, ne 3aamaHa
TOMIBHUIIA; CKAQ[AIOTh 'CIIHCOK TypboTH'".
TpymoBa axmia "Mu rocrozapi HaIIoro
aBopy" - mnpubupaHHS JiIAGHKH, IIOAWUB
POCAUH MiHI-TOPOAY, PEMOHT TOMiBHUIL OAL
nraxiB (pa3om i3 baTpkaMu abo IOMIiYHHUKOM
BuxoBareas). Ilocamka HacigHa "Ham
KUBUH ropon' — KOXKHa AUTHHA BUCAIXKYE
HacCiHH4 (peoucKa, Kpill, HaCTypLid) y
BAAQCHUH TOpHIMK abo TpAaKy, IIAIHUcye
iMeHHy TabAMYKYy; BiAIOBigae 3a IIOAUB
YIIPOOOBXK HaCTYITHUX THUKHIB.
BuroroBaeHHa e€Ko-3HaKiB "l[IpaBraa apysiB
npupoau” - IITHU cami MAaAIOIOThH
HiKTOTPpaMHU-IIPaBHUAA IOBEAIHKU Ha
nopuponi (He pBaTH KBiTH, HE CMITUTH, HeE
rasacyBaTu 0iAs THiI3m) i po3MillyioTh iX Ha
miaguit. IlincymkoBa pedaekcia "lllo craso
KpalluM 3aBOdKU MeEHi?"' — KOXXHa AUTUHA

II0OKa3y€e KOHKPETHUN pe3yAbTaT CBOE€L
opari.
4 TuxkneHb — "[leHb €KOAOTIYHUX irop".

Meta: 3aKpillA€HHSI E€KOAOTIiYHHX 3HaHb i
HOPM IOBEOiHKU y MPUPOIL Uepe3 irpoBy
IiFIABHICTB, PO3BUTOK eMIIaTil [0 IKHUBUX
icror. dopmm 1 3micT: pyxawBa rpa
"AaHITIOJKOK XXHWBAEHHA" — KOXKHa AUTHHA
OTPUMY€E pPOAbL (COHIIE, POCAMHA, KoMaxa,
xkabKa, AeAeKa); 3aBIaHHS — BHUOyayBaTH
JKUBUH  AQHIIOKOK 1 3’acyBaTH, IO
CTaHEThCsI, SKIIO IIPUOpPaTH OOHY AQHKY.
OunaxktuyHa rpa "Yuit OyauHOK?" — KapTKU
i3 300pakeHHAMH TBapUH 1 CEepPemoBHIIL
iCHyBaHHS; OITU Ha MOIAGHII «pPO3CEASIIOTH»
MENIKaHIiB Yy MIPHUPOAHI KyTOYKH (IIif
KOpOlo, y IpPyHTi, Ha TiAli, y BOAi).
Ekoaoriuna kaska-mpamatuizauniga "Crapra
piuku" — memaror YUTa€ KOPOTKY Kas3Ky Bif
iMeHi piyKH, gKa NPOCUTH MOIIOMOTH; MHiTH
poO3irpyroTh (piHaa — SIK BOHM MOXKYTH ii
JOTIOMOTTH. TBoOpYa MAaWCTEPHS IIPOCTO
Heba "[lpupomHi ckapbu" — BHUIOTOBAECHHS
KOAQXKiB, MaHaA abo amaAikalliifi BUKAIOYHO
3 IPUPOAHUX MaTepiaAiB (LIIMIIIKH, KaMiHII,
AVICTS, TiAOYKH), 3i0paHmx mim  4gac
IPOTYASTHOK VIPOAOB3K  MicsIlsd; TOTOBi
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record in the "Family Eco-Journal" for
continuation at home.

The spring calendar described above is
only one cross-section of an annual system
of nature-oriented work. An analysis of
international experience - in particular
research in the area of forest schools
(Scandinavia, the United Kingdom), the
Reggio Emilia approach (Italy, Canada),
and the integration of innovative
technologies into the formation of natural-
ecological competence and environmental
education - makes it possible to
complement domestic practice with non-
standard forms and methods of outdoor
work during the autumn, winter, and
summer periods.

Innovative forms and methods of outdoor
work in autumn offer children a unique
opportunity to interact with a nature that is
"preparing for sleep". The "Autumn Sensory
Map" is a practice widespread in British
and Scandinavian Forest schools: the child
receives a sheet with outlines of the five
senses and independently fills it in during a
walk on the grounds - what they saw,
heard, smelled, touched, and tasted
(safely). The results are discussed in a
circle and recorded in the "Nature Journal".
Making a rain gauge from available
materials — borrowed from British outdoor
education practice - involves children
constructing simple rain gauges from a
plastic bottle and a ruler, setting them up
on the grounds, and recording precipitation
throughout the week, compiling a
rudimentary ‘"climate journal" for the
group. This develops basic understanding
of the water cycle and climate change — key
elements of education for sustainable
development [15]. The "Autumn Mandala of
Peace" inspired by the Reggio Emilia
approach - has children collect fallen
leaves, chestnuts, acorns, and seeds on the
grounds and together create a large
symmetrical pattern on the ground -
without glue, purely by arrangement. The
process requires negotiation, planning, and
aesthetic sensibility; the finished "mandala"
is photographed and becomes the basis for
a reflective discussion about the beauty of
nature and its transience. This practice
aligns with the concept of "loose parts" in
the Reggio Emilia approach. The "Outdoor

poboTH yTBOPIOIOTHL BHUCTaBKY '[lomapyHKH
BecHu". IlincymrkoBe Koao "IIlo a 3pobaro
OAS TIPUPOAU 3aBTpa?' — KOXKHA OUTHHA
BHCAOBAIOE OflHE KOHKpeTHe 3000B’S3aHH,
gake OaTbKu QikcyioTh y "EKO-I1I0AeHHUKY

pomuHU" [AS  IIPOMOBXKEHHSI ITPaAKTHUKU
BIOOMA.

HaBenenuii BeCHAHUU KaA€HAap € AHIIE
OTHUM 3pizom piuHoi CHUCTEMU
IPUPOIOOPiEHTOBAHOT poboTu. Anaaiz
3aKOP/IOHHOTO IOCBiIy - 30KpeMa
nocaimkenb 'y cdepi  "forest  school”

(CkannunuaBiga, Beauka Bpuranida), migxony
Reggio Emilia (Itasais, Kamana), m1omo
BIIPOBA/?KEHHA iHHOBAIIIHHUX TEXHOAOTIH y
dopMyBaHHi IIPUPOIHUYO-EKOAOTIYHOT
KOMIIETEHTHOCTI Ta €KOAOTIYHOi OCBITH —
[03BOASIE MOIIOBHUTH BITYU3HSHY PAKTHKY
HeCTaHIapTHUMH (opMaMH Ta MeTOAaMU
pobotu mmpocTo Heba B OCiHHIHM, 3UMOBHUI Ta
AiTHIN nTepiogy.

[zHOBallifHI popMH Ta MeToaM PoOOTH Ha
CBIJKOMY TIOBiTPi B OCIHHINM YacC IIPOIIOHYIOTH
OITIM YHIKaABHY MOXKAUBICTE B3a€EMOIIATH 3

n

IPpUPOAOI0, IO 'TOTYEThCA [0 CHY'.
"CeHCcOpHa Kapra OceHi' — IIpakTHKa,
oI pPeHa y OpUTaHCBKUX Ta

CKaHAWHABCBKUX AiCOBHUX IIIKOAAX: OUTHUHA
OTPUMYE apKyll 3 KOHTYpPaMH IT'SITU OPraHiB
4yTTd 1 CaMOCTIMHO 3arlOBHIOE HMOTO ITig 4dac
IIPOTYASTHKM Ha [iAdHII — II0 ITob6admaa,
IIo4yAa, [IOHIOXAaAA, [OOTOPKHYAACh,
copobyBana Ha CcMak (auine Oe3mnedHe).
Pe3syabTati OOroBOpPIOIOTECH y KOAl Ta
dikcytotecss B "lllogeHHWKY npuponu’.
BurotoBaeHHa — goloMmipa 3 IIOPYYHUX
MaTepiaaniB — 3aro3pyeHa 3 OpHUTaHCBHKOL
OPaKTUKN HaBYaHHA Ha CBIKOMY IIOBIiTpI:
ITH 3 TIIAACTHKOBOI TIIAFINKH Ta AlHIMKHU
CIIOPY/IKYIOTh IpoCTi JOLIIOMIPH,
BCTAHOBAIOIOTh iX Ha MiAAHII Ta BIIPOIOBXK
TUXKHI dikcyroTh KIABKICTDH orais,
CKAQAIoYW TMPUMITUBHUN  "KAIMaTUIHUH
xKypHaa" rpynu. e dpopmye 6a30Bi ysaBaeHHs
IIPO IIMKA BOOM Ta 3MiHY KAiMaTy — KAIOYOBI
€AeMEHTHU OCBITH [Ad CTaAOTO PO3BUTKY [15].
"OciHHa MaHzasa MHpPY' —  HaTXHEHa
nigxonom Reggio Emilia: mitu 36uparors Ha
OIATHITI OIIaA€ AMCTd, KalllTaHW, KOAVII,
HaCiHHS Ta CIIABPHO CTBOPIOIOTH Ha 3€MAl
BEAUKHUH CHMETPUYHHU Bi3epyHOK — 0e3
KACIO, AWIIIE IIIAGXOM yKaamaHHd. IIpoiiec
rorpebye IIeperoBopiB, IAQHYBaHHA Ta
€CTETUYHOIO BimUyTTd; KiHIleBa 'MaHaasa"
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Composting Experiment" — practical ecology
recommended by V. Rozgon — has children
bury various materials in an "investigation
bed" in autumn (leaves, used paper, fabric
scraps, apples, a plastic bag), mark them
with stakes, and dig them up the following
spring to discover what has disappeared
and what remains. This vividly
demonstrates the principle that "rubbish
does not disappear" and provides a
powerful incentive to reject plastic [13].
Winter is the season least covered in
domestic practice for outdoor work, yet
Scandinavian pedagogy ("the culture of
outdoor life") [14] demonstrates that time
spent in nature in any weather builds
resilience and a deep emotional connection
with the environment. "The Snow Scientist"
is a research practice widespread in the
winter pedagogy of forest schools in
Scandinavian and British institutions:
children take a sheet of black paper outside
into the frost and catch snowflakes on it,
examining them through a magnifying
glass; the educator facilitates a discussion
— why no two snowflakes are alike, what a
crystal is, and how snow is formed. "Bird
Watching" is a weekly winter practice
characteristic of Norwegian and Finnish
preschool institutions in the spirit of the
outdoor life philosophy: children regularly
record the variety of visitors to the bird
feeder, the quantity and type of food
consumed, and weather conditions — and in
spring they analyze the observations they
have gathered. "Snow Architecture" -
inspired by the practice of building dens in
British forest schools - invites children to
design and build a snow shelter for an
imaginary animal (a hedgehog, a hare, a
bird), taking into account that animal's
natural needs: warmth, an entrance,
protection from predators. The project
activity combines ecological knowledge,
spatial thinking, and teamwork. "Winter
Detective" — reading tracks in the snow —
involves the educator preparing or cutting
out stencils of animal paw prints in
advance, laying their tracks around the
grounds, and children acting as eco-
detectives: who ran here, where did they go,
what were they looking for? The method
develops observational skills, ecological
thinking, and first-person narration from

dororpadpyeTbCcst 1 CTA€ OCHOBOIO AL
pedaeKCHUBHOI O6eciy Ipo Kpacy IPUPOAU Ta
ii HegoBrowiuyHicTe. g mpakTHKa BigmoBizae
KOHIleIii "BiABHMX MatepiaaiB" y migxoni
Reggio Emilia. "KoMIOOCTHMI €KCIIEPHMEHT
npocro Heba" - IIpakTUYHA  EKOAOTid,
pekoMeHaoBaHa B. Po3roH: BoceHM mOiTuU
3aKOIYIOTh Yy "HOCAIIHUIIBKY TI'PSAKy' PisHI

MaTepiaan (AMCTS, BUKOPHUCTAHUH Malip,
IIMaTOYKH TKaHWHH, a0AyKa,
IIOAIETUACHOBUM IakeT), I[I03HAYaKTh IX

KiAOYKaMM i HaCTyIIHOI BECHU PO3KOILyIOTh,
mod  mizHaThcd, 10 3HUKAO, a 1o
3aAWININAOCE. lle  HaoO4YHO  OEMOHCTPYE
OPUHIOUII "CMITTS He 3HUKaE" 1 € MOTYXKHIM
CTHMYAOM [0 BiIMOBH Bif naacTuky [13].
3umMa €  HaliMEeHII  OXONIA€HUM Y
BITYM3HSAHIH HPaKTUIL CE30HOM JAd POOOTH

Ha BiIKpUTOMY IOBITPI, TOMI K
CKaHAUHABCHKA negarorika ("KyaBTYpPa
BinkpuToro mnoBiTpd') [14] moBoauThb, IO

came repeOyBaHHS B IPUPOLL 3a Oyab-1KOi
rnorogy (POPMY€E CTPECOCTIHKICTh i TAMOOKMiA
EMOLIHHUE 3B930K 3 [0BKiaagM. "CHIrOBUH
HAyKOBeIlb' — [OOCAIDHUIIBKA ITPaKTHKA,
[IoIIMpeHa B 3UMOBIiM IIearoriii AicoBUX
IIKiA CKaHAWHABCBKUX Ta OpPUTAHCBKUX
3aKAQMIB: MOITH BHHOCATL YOPHUH apKyIl
rarepy Ha MOPO3 1 AOBASTH Ha HBOTO
CHIDKMHKH, PO3TAdJAIoYN ixX dYepe3 AyILy;
nemaror (acHAiTye OOrOBOPEHHS — YOMY
JKOMHI OBl CHIXKMHKH HE OJHAKOBI, III0 TaKe
KpHCTaA, gK YTBOPIOETHCS CHIT.
"CriocTepeXeHHs 3a INTaxaMi' — IMIOTHKHEBA
3MMOBa  IIPaKTHKAa, XapakTepHa  [OAs
HOPBE3BKUX Ta  (PIHCBKUX  MJONIKIABHHX
3aKAQiB B ayci pinocodii KUTTS HA IIPUPOI:
IITH PeryAdpHO (IKCYIOTH Pi3HOMAHITHICTH
rocTel  TOMIBHMIN, KIABKICTE Ta  BHI
CIIOZKHTOTO KOPMY, IIOTOAHI YMOBHU — i HaBECHi
aHani3yloTh 3i0pani cmocrepexkeHHs. "Eko-
apxiTeKTypa 3i CHIry" — HaTXHeHa IIPaKTHUKOIO
OymiBHUIITBA XaTUHOK Yy  OpHUTAHCHKUX
AICOBHUX  IIKOAAX:  OiTIM  IIPOIIOHYIOTH
CIIPOEKTYBaTH Ta IO0yAyBaTH 3i CHITy 3aXHUCT
A yIBHOI TBapHHHU (xKaka, 3aiilid, nraxa) —
BPaxoOBYIOYM  IIPUPOAHI  TOTpedu  Iniel
TBapUHU: TEIIAO, BXifl, 3aXUCT BiJ] XUKAaKiB.
[IpoekTHa MOiSIABHICTHD TIOEOHYE EKOAOTIUHI
3HAHHS, [IPOCTOPOBE MHCAEHHS Ta KOMaHIHY
poboty. "3UMOBHH [OEeTEeKTHUB' — YHUTAHHHA
CAiIiB Ha CHIry: megaror 3aB4acHO MaAroe abo
BHpPi3ye TpadapeTu aAarm pPi3HUX TBaAPHH,
"IpoKAaa€e" ixXHI CAIIM TIO MIASHIN, 1 OiTH
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the perspective of the "animal" [7].
Summer offers the richest palette of

natural stimuli, and international
experience proposes a range of
unconventional methods. Earthworm

Research Outdoors is a practice widespread
in British and Scandinavian outdoor
learning: after rain, children search for
earthworms on the grounds, gently place
them on a sheet of paper, and observe their
movement; they are then returned to the
soil, and the educator organizes a
discussion about the role of these "farmers"
in the ecosystem [15]. "The Wild Medicinal
Garden" is a form of activity grounded in
research by Yu. Herasymenko as a project
activity involving medicinal plants: a zone
is set aside on the grounds where
calendula, mint, yarrow, and other local
medicinal plants are grown; children keep
their "passports" (a drawing, a scent, a
name, an application), prepare herbal teas,
and treat parents — establishing a living
connection between nature and human
health [12]. "Solar Oven Cooking" is a
practice from American institutions and
STEM education: children make a simple
solar oven from available materials (a
cardboard box, foil, cellophane) and "cook"
pieces of fruit or melt chocolate in it; this is
a vivid demonstration of renewable solar
energy — one of the key concepts of
sustainable development, accessible to
children of senior preschool age. "The
Living Barometer" involves observing
natural weather indicators (the behavior of
bees, the position of plant leaves, the
appearance of dew): children keep daily
"Weather Forecast" records and compare
them with the actual weather; the practice
develops observational skills and
understanding of natural patterns and is
based on a methodology of natural
observation tested in the Scandinavian
outdoor life tradition. "The Site Biodiversity
Map" is a mapping practice tested in
Swedish preschool institutions: throughout
the summer, children "populate" the plan of
their grounds with symbols — where ants
live, where plantain grows, where beetles
hide; at the end of the season, the map
becomes an object of pride and analysis:
"What has changed? What has appeared
that is new?" [14].

BHUCTYIIQIOTh Yy POAL €KO-AETEKTHBIB: XTO TYyT
npobir, Kyau MminioB, Hio Irykas? Meroxn
PO3BHUBAE  CIIOCTEPEKAUBICTb, E€KOAOTIYHE
MHCAEHHS Ta PO3IOBiAb Bil HEpIoi ocobu
"tBapuHH" [7].

AiTo mporioHye HaMbaraTury —IHaaiTpy
IPUPOAHUX CTUMYAIB, 1 3aKOPJAOHHUN JOCBIi
IIPOIIOHYE P HECTaHAAPTHUX METOZIB.
JOCAIIDRKEHHS [OIOBUX YepPB’EIKIiB IIPOCTO
Heba — IIpakTUKa, IOLIUpeHa B OpUTAHCHKIH i
CKaHAWHAaBCBKiK outdoor learning: micaa
JONLy MiTH NIYKAIOTh Ha MIASHIL YepB’SKiB,
aKypaTHO IIOMIIIyIOTh IX Ha apkKymr i
CIIOCTEPIraloTh 3a PyXOM dYepB’dKa; MOTIM ixX
IIOBEPTAIOTh y IPYHT, a II€aror opraHi3oBye
Oecimy Tmpo poab IUMX '3eMAepoliB" B
ekocucreMi [15]. "Jukuii anteyHuy ropon’ —

dopma poboTH, obrpyHTOBaHA B
JTOCAITZKEHHSIX IO. 'epacumenko gIK
IIPOEKTHA  MiFABHICTE i3  AIKApPCHKUMHU

POCAMHAMU: Ha MIiASHII BUIIASETHCH 30HA, €
BUPOILYIOTECS KaA€HIyAa, M’dTa, OepeBid Ta
iHIII MicHeBi AIKApPCBKiI POCAWHH; OiTH BEOyTh
ixai 'macmoptu' (MaAlOHOK, 3ariax, Ha3Ba,
3aCTOCyBaHHS), TOTYIOTh TpaB’dHI dYai Ta
IIPUTOLIYIOTE OaTbKiB —  BCTAQHOBAIOIOYH
KUBHUU 3B’I30K MiXK IPHUPOJOCIO i 3M0POB’IM
atonuHU [12]. "ConHayna KyxHa" (Solar Oven
Cooking) - mpakTHKa 3 aMepHKaHCHKOI
3aKAQIIB Ta STEM-ocCBiTH: oiTu
BUTOTOBAGIOTH 3 IIAPYYHUX MaTepiaaiB
(kapToHHa KOpoOKa, doabra, IreaodaH)
OPOCTy COHAYHYy IIi9 i "TOTyrOoTR' y Hild
IIMaTO4YKKU (PPYKTIiB ab0 TOIAATH IITOKOAAQLT;
Ile Hao4yHa [JOEeMOHCTpAllid BiIHOBAIOBAHOI
COHAYHOI €Heprii — OmHOro 3 KAIOYOBUX
KOHIIETITIB CTaAOTO PO3BUTKY, OOCTYITHA [OAS
PO3YMIHHA MITBMM CTaPILOr0 JONIKIABHOTO

BiKy. "XKuBuii G6apomeTp" — CIIOCTEpPERKEHHS
3a IPUPOMHUMH IHAWKATOpaMH IIOTOAU
(moBeminka  OmKiA, IIOAOKEHHS  AHUCTKIB

POCAMH, IIOgBa POCH): OITH BEAYTb ILIONEHHI
3anvcy "[IporHos norogu" i MOPiBHIOIOTE HOTO
3 peasbHIM; IpakTHKa po3BUBa€e
CIIOCTEPEKAUBICTE Ta PO3yMiHHS HPUPOITHUX
3aKOHOMIpPHOCTEH i 3aCHOBaHA Ha METOIHUII
IIPUPOOHUX CIIOCTEPEKEHb, arrpoboBaHIl y
CKaHIUHABCHKIH TpaaunLLii KUTTS Ha
npupozi. "Kapra GiopisHoMaHITTS miagHKH" —
MIpaKkTHUKa KapTorpadyBaHHs, arpoboBaHa y
HIBEICBKUX MOUIKIABHUX 3aKAalax: [diTH
BIIPOZIOBXK AiTa "3aceadioTh’ TIIAaH CBO€i
JIASTHKU CUMBOAAMU — € KUBYTH MYpPAIIKH,
JIe POCTE TIOMIOPOKHUK, € XOBAIOTHCH JKYKH;
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Common to all the seasonal forms
described above is the principle of "child as
researcher, not spectator”, which
corresponds both to the Reggio Emilia
philosophy of the "environment as the third
educator” and to the ideas of Ecoday. Each
of the activities described above involves a
cycle of inquiry: observation — hypothesis —
experiment - reflection - action. They
require no complex equipment, can be
implemented on an ordinary PEI ground,
and are organically incorporated into the
logic of education for sustainable
development: the child not only learns
about nature but also acquires experience
in responsible stewardship of it.

A systematic review of the psychological

effects of forest school for preschool
children (Sella et al.) confirmed statistically
significant improvements in cognitive
development, motor coordination,

connection with nature, and behavioral
characteristics among children compared
with those educated exclusively indoors [8].
Importantly, these effects are cumulative:
they are amplified as the frequency and
duration of the child's time in the natural
environment increases. For Ukrainian
preschool educational institutions, this
means that even under conditions of
limited access to forest or parkland, an
educator can organize systematic nature-
oriented activity on the institution's
grounds, transforming it into a fully
functional natural learning environment —
provided there is a purposeful pedagogical
approach to its design and use.
Summarizing, we may note that the
practice described above organically fits
within the global context of education for
sustainable development. The concept of
sustainable development, enshrined in the
UN Goals for 2030, regards environmental
education as one of its priorities: Goal 4.7
stipulates that learners at all levels must
acquire the knowledge and skills to form a
sustainable way of life and a responsible
attitude towards nature [11]. The Ecoday
approach, combined with education
without walls, fulfils this requirement
beginning in early childhood: a child who
from an early age learns to protect nature
through their own actions grows into a
conscious citizen capable of taking

HaIlIpUKIiHIII Ce30Hy KapTa CTa€ IIPEeIMETOM
ropaocTi Ta aHaai3zy: "lllo 3miHumaocs? Illo
3’IBUAOCE HOBOrO?" [14].

CIIABHHUM A9 BCIX 3a3HA4YEHUX CE30HHUX
dopM € IIPUHINII "AUTUHA — OJOCAIIHUK, a He
crocrepiray’, 110 BiAmoBimae gk disrocodpii
Perio-Emiaba " MOBKIAAST K TPETHOTO
BUxXOBaTeAd"', Tak i imesm Ecoday. Koxna 3
OIIMCAHWX BHIIlE AaKTHUBHOCTEH Iependadae
IIUKA IIi3HAHHS: CIIOCTepPeKeHHS — Tilore3a —
nocain, — pedoaekcia — miga. BoHm He
oTpeOyIOTh CKAQIHOTO 00AaIHAHHS, MOXKYTH
OyTu peasizoBaHi Ha 3BHYaMHIA miagHii 310
i1 IIpy [FOMYy OpPraHigYHO BKAIOYAIOTBCI B
AOTIKY OCBITH [IASI CTAAOTO PO3BUTKY: OHUTHHA
He AWIIe [i3HAeTbCd IIpo IHpUpPOLNy, a H
HalyBae JOCBiny BITIOBIIAABHOTO
rocriofaproBaHHd Ha Hil.

CHucTeMHHUI OTA[ TICHXOAOTIYHUX e(PEeKTiB
forest school gas miTedt DOMIKIABHOTO BiKYy

(Sella et al) miaTBEpAUB CTATUCTHUYHO
3HAQ4YyLll IIOKPAIlleHHd Yy KOTHITHBHOMY
PO3BUTKY, KOOpPAMHALII pyXiB, 3B€3Ky 3
IIPUPOI0IO0 Ta IIOBEIIHKOBHX

XapaKTepPUCTUKAX MIiT€H MOPIBHAHO 3 THUMH,
XTO HaBYAETBHCS AUWINEe y MOpuUMillleHHi [8].
Baxkauso, 1110 i ecpexkTH MaloTh
HaKOIIN4YyBaAbHUU Xapakrep: BOHU
TIOCHUAIOIOTBCST 31 30IABIIIEHHSIM YacCTOTH i
TPUBAAOCTI nepeOyBaHHs JOUTHHU y
IIPUPOSHOMY CepenoBHIIL. [Iagd yMOB 3aKAaLy
NIOIIKIABHOI OCBITH B YKpaiHi Ile O3Hadae:
HaBITb B yMOBax OOMEXKEHOIO [OCTYILy [0
AiCy 4M ITapKy Iefaror MoxKe OpraHi3oByBaTHU
CUCTEMaTUYHY IIPUPOOOPIEHTOBAHY
IFABLHICTD Ha JIBOPOBIiH JUASTHITI,
[IepEeTBOPUBIIM ii Ha IIOBHOLIIHHE IIPUPOIHE
HaBYaAbHE CEpENoBUINlE — 3a YMOBH
iAECTTPAMOBAHOTO EAATOTIYHOTO ITiIXOLy A0
ii obaaIITyBaHHS Ta BUKOPUCTAHHS.
Y3araabHIOIOYM MOZKEMO 3a3HAa4uUTH, III0
oIMcaHa MpPaKTHKa OPraHiYHO BIHCYETHCH Y
rAO0AABHUE KOHTEKCT OCBITH [JASI CTaAOTO
PO3BUTKY. KOHIleNIlisT CTaAoro po3BUTKY,
zakpinmaeHa B lLiaax OOH mo 2030 poky,
po3raiilac €KOAOTIYHYy OCBITY €K OOWH i3
npiopuretiB: ILliab 4.7 mepenbadae, 1110
3nqo0yBadi OCBITH Ha BCiX pIiBHAX MaloTb
HalOyTH 3HAHb i HABUYOK 1A (POPMyBaHHS
CTaAOro CIIOCOOY KUTTH Ta BiAIIOBiIAABHOTO
craBaeHHd 10 npuponu [11]. Iinxin Ecoday y
IIOEMHAHHI 3 OCBiITOIO 0e3 CTiH peaai3ye 1o
BUMOTY [IOYHMHAIOYH 3 JOIIKIABHOTO
OUTHHCTBA: OUTHUHA, KA 3MaA€dKy BYHUTHCS
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responsibility for the condition of the
environment.

Conclusions and research
perspectives. Thus, the Ecoday approach
and the concept of education without walls
are effective innovative means of forming
environmentally appropriate behavior in
children of senior preschool age. Their
implementation promotes the development
of ecological awareness, the formation of a
responsible attitude towards the
environment, and the acquisition of
practical environmental protection skills,
in accordance with the contemporary
requirements of preschool education and
the principles of sustainable development.
The prospects for further research lie in
the development and testing of diagnostic
tools for assessing the levels of formation
of environmentally appropriate behavior in
children of senior preschool age within the
conditions of education without walls, as
well as in the study of the effectiveness of
different models of family involvement in
nature-oriented activity. A separate area of
investigation is the question of adapting
the Ecoday approach to the conditions of
wartime and shelter-based work, which
represents an urgent challenge for
domestic preschool education.

Oepertu Npupoay BAACHUMH MisIMH, BUPOCTAE
Yy CBIIOMOro T'pOMAasgHHHA, 3[AAaTHOTO OpaTu
BIAIIOBIIAABHICTD 3a CTaH JOBKIAAAL.
BHCHOBKH Ta IepCHEeKTHBH
mocaAimkennb. Otxke, miaxinm Ecodey Ta
KOHIIEIigd OCBiTH 6e3 CTiH € edeKTHBHUMU
iHHOBaIitHUMKU ~ 3acobaMu  POpPMyBaHHS
€KOAOTIYHO J[OIUABHOI IIOBENiHKW y JiTei
CTapIIIoro JIOLIKIABHOTO BIKYy. Ix
YIIPOBAZKEHHSI CIIPHUSIE PO3BUTKY €KOAOTIYHOI

cBimoMocTi, (POpMyBaHHIO BiIIOBiZAABHOTO
CTaBA€HHS [0 JOBKiaag Ta  HabOyTTIO
IIPAKTUYHUX HaBHYOK IIPHUPOIOOXOPOHHOT
ITISIABHOCTI, 1110 BiaIoBigac Cy4JacHUM

BUMOTaM IONIKIABHOI OCBITH Ta 1IeAM CTAaAOTrO
PO3BUTKY. [IepCIrieKTUBH ITOAABIIINX PO3BIIOK

ybagaemo y  po3pobui Ta - arpobartii
JiaTHOCTUYIHOTO IHCTpyMeHTaPiIo IAST
OLIiHFOBaHHS piBHIB cchopmoBaHOCTI

E€KOAOTIYHO [OIUABHOI IIOBEOiHKW Y mJiTel
CTapILIOro AOLIKIABHOIO BIKy B yMOBaxX OCBITH
6e3 CTiH, a TaKOXK y BHUBYEHHi €(peKTHBHOCTI
Pi3HUX MOIeAer 3aAydeHHs POAWH [0
[IPUPOIOOPIEHTOBAHOI  migabHOCTI. OKpeMoro
JOCAIDKEHHST IIOTpebye ITMTaHHS amarrTarlii
nigxony Ecoday mo yMOB BOEHHOIO 4Hacy Ta
pobOTH B YKPUTTIX, ILI0 € HaraAbHUM
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