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THE IMPACT OF SOCIAL NETWORKS ON THE DEVELOPMENT OF DIGITAL
COMPETENCE IN FUTURE VOCATIONAL EDUCATION SPECIALISTS IN THE
CONTEXT OF THE INFORMATION SOCIETY

M. P. Dereniuk*

The article examines the problem of developing digital competence in future specialists of
vocational education in the context of the information society. The relevance of the study is
determined by the active digitalization of the educational environment and the need to train
specialists capable of effectively using digital technologies in their professional activities. Particular
attention is paid to social networks as an integral component of the modern digital environment of
learners.

A theoretical analysis of scientific approaches to defining the essence of the concept of "digital
competence" is carried out, and its structure and main components are characterized. It is
substantiated that social networks serve as an effective tool for the development of digital
competence due to the combination of informational, communicative, interactive, and motivational
capabilities, as well as their ability to create conditions for both individual and collaborative
activities in the digital environment.

The study analyzes the functional potential of social networks in the educational process, in
particular their role in the development of digital communication, content creation, formation of
information culture, and professional socialization of learners. At the same time, the risks associated
with their use are outlined, including information overload, the spread of unreliable information, and
a decrease in the effectiveness of learning activities.

The results of the empirical study are presented, which demonstrate a high level of social
network use in students’ learning activities; however, they also reveal the predominance of passive
forms of interaction, an insufficient level of critical thinking development, and limited readiness for
the professional use of social networks.

Based on the results obtained, the necessity of pedagogically appropriate integration of social
networks into the educational process is substantiated. Methodological recommendations are
proposed, aimed at enhancing students’ activity, developing critical thinking, forming digital content
creation skills, and ensuring the professional orientation of learning.
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BIIAUB COLIAABHHX MEPEX HA ¢OPMYBAHHSI ElHdDPOBOT
KOMIIETEHTHOCTI MAHBYTHIX $AXIBIIIB IIPOSECINHOI OCBITH B
YMOBAX IH®OPMAIIIMHOI'O CYCITIABCTBA

M. II. epeHIOK

Y cmammi pozensHymo npobremy QopMYysaHHs UYUPPOooi KomnemeHmHocmi Mmaiibymmix
axieuis npodpeciiiHoi oceimu 8 Ymosax IHPopMmayiliHozo cycnitecmea. AKmMYyanbHicmo
00CNiOIKEeHHSL 3YMOBJIeHA AKMUBHOI UYUPOBI3AUIEI0 0CBIMHBLO20 cepedosul4a ma HeobxXiOHICMmo
nidzomosku haxisyis, 30amHUX eheKMmUBHO 8UKOpUCMo8yYy8amu Yugposi mexHooz2ii Yy npogpeciliHiil
disinbHocmi. Ocobnusy ysazy NpuoileHO COUIANbHUM Meperkam Sk Hegid'eMHOMY KOMNOHeHmYy
CYUACHO20 YUppo8oz0 npocmopy 3006ysauis oceimu.

30ilicHeHO meopemuuHUil aHali3 HAYKO8UX Ni0x00i8 00 BUSHAUEHHSI CYMHOCMI noHsmmsi
"uugppoea KomnemeHmHicms", oxapaKmepusoeaHo i cmpykmypy ma OCHO8HI KOMNOHEHMU.
Ob6TpYyHMO8AHO, W0 COUIANIbHI Meperxi sucmynarome eheKmusHUM THCMPYMEHMOM POPMYBAHHSL
yugposoi  KomnemeHmHocmi  3a805IKU  NOEOHAHHIO IHGpOpPMAUITHUX, KOMYHIKAUITHUX,
IHMepaKmugHUX 1 MOMUBAUIUHUX MOXKAUBOCMell, a maKox 30amHocmi 3abe3neuysamu ymosu 0
camocmitliHoi ma KosieKmueHoi Oisi/ibHoCMmI 8 YUPOBOMY cepedo8ULL.

Y pobomi npoaHanizo8aHO QHYHKUIOHANLHI MONKAUBOCMI COULANbHUX Mepexk Y OC8IMHbLOMY
npoueci, 30kpema ix ponsv Yy pozsumrKy yugpposoi KOMYHIKAYLL, CMEBOPEHHI KOHMeHmMy, opMY8aHHI
iHpopmauiliHoi Kysnemypu ma npodpecilinoi coyianizayii 300b6ysauig oceimu. BooHouac okpecnero
pusuKu iIX BUKOPUCMAHHS, NOB’SA3AHI 3 IHPOPMAUIUHUM NEePesaHmMAIlEHHIM, NOULUPEHHIM
HedoCcmosipHoi IHhopMayii ma 3HUIEHHAM eheKmuUeHOCMI HA8UAIbHOT OlsL/TbHOCMI.

IlpeocmasneHo pesyabmamu emnipuuHozo OOCNIOKEHHS, SKI 3aCel0UUNU SUCOKUL pigeHb
BUKOPUCMAHHSL COUIANBbHUX Meperk Y Ha8UAbHIl OisibHocmi 3006yeauie oceimu, oOHAK SUSEUNU
NepesarKaHHsl NACUBHUX Popm 83aemo0ii, HedocmamHill piseHb PO38UMKY KPUMUUHO20 MUCSTEHHS
ma obmexeHYy 20Mmo8HICMb 00 NPOGPeCiliHO20 BUKOPUCMAHHSL COUIANbHUX MepPeIK.

Ha ocHog8l ompumaHux pesysbmamig8 o0O6IpYHmMo8aHO HeobXiOHICMmb nedaz02iuHo OoyLnbHOL
iHmezpayii CoUianbHUX Mepex Y OC8IMHIlU npouec. 3anponoHO8AHO MemMOOUUHL peKomMeHOauyll, sKi
CNPSIMOBAHL HA aKmugidayito OissibHocmi 3000y8auie ocgimu, po38UMOK KPUMUUHO20 MUCAEHHSL,
hopMYBAHHSL HABUUOK CMBOPEHHsI UUppos8ozo KoHmeHmy ma 3abe3neueHHss npogpeciliHol
CNPSIMOBAHOCMI HABUAHHSL.

Knrouoei cnoea: uyucgposa KomnemeHmMHiCmos, COUIGNbHL MepeiKi, npogpeciliHa ocsima,
yugposizayis ocgimu, maiibymHi ¢paxieyi, uugpose cepedoguuie, HGPOPMAYIliHE CYCNiibCmMaeo,
yugposa Kyiemypa, meoiazpamomHicCmao.

Introduction of the issue. The digital environment of learners. They
contemporary  development of the perform informational, communicative,
information society is accompanied by and educational functions, creating new
the active  digitalization of the opportunities for learning, interaction,
educational environment, which and professional development. At the
necessitates a transformation of same time, their wuse is often
approaches to the professional training spontaneous and mnot supported by
of future specialists. Under these appropriate pedagogical design.
conditions, the development of digital In contemporary educational practice,
competence in future specialists of several contradictions can be observed:
vocational education becomes between the high level of social network
particularly relevant, as they must not use and the insufficient level of digital
only possess digital tools but also be able competence development; between their
to effectively integrate them into their considerable educational potential and
professional activities. the predominance of passive content

A significant factor influencing this consumption; as well as between the
process is social networks, which have need to develop critical thinking and the

become an integral component of the
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actual level of learners’ information
culture.

Therefore, the relevance of the study is
determined by the need to scientifically
substantiate effective approaches to the
use of social networks as a tool for
developing digital competence in future
specialists of vocational education within
the context of the information society.

Current state of the issue. An
analysis of scientific sources indicates
that the problem of developing digital
competence is the subject of active

research in contemporary pedagogical

science. Issues related to digital
competence, its content, and the
peculiarities of its formation are
addressed in the works of S. Alieksieieva,
V. Andrusiv, T. Horokhivska 2],
L. Havrilova  [4], N. Henseruk [3],

M. Zakharevych, V. Hryhorenko [8], and
other researchers.

A separate line of research is
represented by studies that examine the
role of social networks in the educational
process. In particular, R. Horbatiuk and
V. Kabak substantiate the significance of
social networks in shaping the
information educational environment of
higher education institutions.
A. Humeniuk and O. Petrytska [7]
emphasize their use in the context of the
digitalization @ of  education, while
O. Nezhyva explores the potential of
social networks as a means of organizing
learning  activities and enhancing
students’ motivation.

At the same time, the works of
I. Batsurovska, H. Kashyna, V. Kuriepin,
and V. Liubarets [3] consider the
possibilities of using social networks for
professional development, career
advancement, and the formation of
professional mobility, thereby expanding
the understanding of their functional
potential in the educational environment.

However, the analysis of scientific
sources shows that, despite the
considerable number of studies, the

issue of the purposeful use of social
networks specifically as a tool for
developing digital competence in future
specialists of vocational education
remains insufficiently explored. In
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particular, further research is needed on

methodological approaches to their
integration into the educational process,
as well as on determining the

pedagogical conditions for the effective
use of social networks in the professional
training of learners.

Outline of unresolved issues
brought up in the article. Despite the
considerable number of scientific studies
devoted to the problem of digital
competence and the digitalization of
education, the analysis of scientific
sources reveals a number of unresolved
or insufficiently developed aspects of this
issue. In particular, in most studies,
digital competence is considered as a
general educational or professional
characteristic of an individual; however,
the issue of its development in the
context of the active use of social
networks has been studied only
fragmentarily.

Although social networks have already
become an integral part of the digital
educational environment, in scientific
research they are predominantly viewed
as a means of communication or an
additional tool for supporting learning.
At the same time, their potential as a
comprehensive pedagogical resource for

developing digital competence,
particularly in the context of the
professional training of future vocational
education specialists, remains

insufficiently explored.

A separate issue is the lack of clearly
defined pedagogical conditions and
methodological approaches to the
integration of social networks into the
educational process. The scientific
literature pays insufficient attention to
the development of structured models for
the use of social networks that would
ensure the transition from spontaneous,
predominantly  entertainment-oriented
use to purposeful educational and
professional activities of learners.

Furthermore, the formation of specific
components of digital competence in the
context of social network use remains
insufficiently investigated. In particular,
this concerns the development of critical
thinking skills, information and
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analytical activities, the creation of
digital content, as well as the formation
of readiness for the professional use of
social networks in future pedagogical
practice. Existing studies address these
aspects only partially and do not provide
a comprehensive understanding of their
interrelation.

Another limitation is the relatively
small number of empirical studies aimed
at examining the actual level of digital
competence development among learners
in the context of social network use. In
most cases, scientific conclusions are of
a theoretical or generalized nature,
which complicates the identification of
effective pedagogical strategies and the

implementation of practical
recommendations in the educational
process.

Thus, the identified contradictions

between the significant potential of social
networks and the insufficient level of
their pedagogically grounded use,
between the high level of learners’
engagement in the digital environment
and the insufficient level of their digital
competence development, as well as

between the need for professionally
oriented use of social networks and the
lack of appropriate methodological

approaches, determine the necessity for
further comprehensive research on this
issue.

These aspects define the scientific
novelty and practical significance of the
present study, which is aimed at the
theoretical substantiation and empirical
investigation of the impact of social
networks on the development of digital
competence in future specialists of
vocational education.

Aim of the research is to analyze the
impact of social networks on the
development of digital competence in
future specialists of vocational education
and to substantiate approaches to their
effective use in the educational process.

Results and discussion. The concept
of digital competence in contemporary
scientific and educational discourse is
becoming one of the central constructs
within the context of the information
society. This is due to the fact that digital
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technologies not only transform the ways
of accessing information but also
influence the modes of communication,
learning, professional activity, and social
interaction.

Digital competence as a scientific
concept is formed at the intersection of
pedagogy, psychology, and information
sciences. It emerged as a response to the
rapid development of digital technologies
that have transformed communication,
professional activity, and the educational
process. Since the late twentieth century,
access to the Internet and digital devices
has required users to develop new types
of capabilities — from basic technical
skills to conscious, responsible, and
effective use of the digital environment.
This has subsequently led to the need for
a clearer definition of digital competence
as a system of knowledge, skills, and
attitudes that enable individuals to
function in the digital environment [9].

In a number of Ukrainian scholarly
works, digital competence is defined as a
complex of integrated knowledge, skills,
abilities, modes of activity, value
orientations, and attitudes that ensure
an individual’s ability to function
effectively in the digital environment,
solve tasks using digital technologies,
and adapt to the dynamic changes of the
digital space [4].

In particular, study by
L. Havrilova and Ya. Topolnyk
emphasizes that digital competence is
not limited to technical operations with
digital tools but also encompasses
cultural, social, and communicative
aspects of digital interaction, which
distinguishes it from the narrower
concept of digital literacy [4].

This is also confirmed by other
Ukrainian  scholars, in  particular
H. Henseruk, who considers digital
competence as a combination of
knowledge and skills required to use
digital technologies for organizing the
educational process, critically evaluating
information resources in terms of their
appropriateness for application in future
professional activities, and implementing
technological innovations [5: 13].

the
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It is important to note that Ukrainian

researchers often  emphasize the
multidimensional nature of digital
competence, which includes not only

technical and informational skills but
also the ability to create digital content,
communicate and collaborate in online
environments, as well as ensure personal
digital security [11].

Within the broader scientific
discourse, digital competence is related
to such concepts as digital literacy,
information literacy, and digital culture.
In Ukrainian scholarly literature, digital
literacy is generally understood as basic
skills in using digital tools and resources
(e.g., working with software, searching

for information), whereas digital
competence encompasses these skills as
one of its components while also

emphasizing the systematic application
of digital tools in various life and
professional contexts [8].

Digital culture, in turn, is considered
a broader concept that encompasses the
value-based, ethical, and social aspects
of behavior in the digital environment,
thus forming the cultural context within
which digital competence is realized [4].

In particular, in the works of
S. Alieksieieva, digital competence is
defined as a combination of knowledge,
skills, ways of thinking, and attitudes
that ensure an individual’s ability to
engage in socialization, professional
activity, and lifelong learning through the
use of digital technologies [1].

Thus, digital competence is not merely
a technical ability to use digital tools, but
rather an integrative capacity of an
individual to consciously solve tasks in
the digital environment, effectively
integrate digital resources into their
activities, and critically evaluate the
possibilities and limitations of digital
technologies.

In this context, social networks
acquire particular significance, as under
the conditions of the development of the

information society they are
transforming from a means of
interpersonal communication into an
important component of the digital

educational environment. Their potential
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in the training of future specialists in
vocational education is determined by
the fact that modern learners carry out a
substantial part of their educational,
communicative, and cognitive activities
within the digital space.

In this regard, social networks,
combining informational,
communicative, interactive, visual, and
organizational capabilities, serve as an
effective means of developing digital
competence by providing conditions for
active interaction, self-development, and
the acquisition of experience in the
digital environment.

Contemporary  Ukrainian  studies
emphasize that the digitalization of
education involves not only the technical
implementation of digital tools but also
"the selection of pedagogical technologies
that contribute to achieving the main
goal of education — the formation of an
individual capable of self-realization in
the conditions of the modern digital
society" [7: 81]. In this context, social
networks possess significant educational
potential, as they facilitate information
exchange, the creation of communities,
support interaction among participants
in the educational process, and enable
the dissemination of educational content.

Social networks should be considered
as an open digital space in which future
specialists in vocational education not
only consume information but also
create, analyze, disseminate, and
critically evaluate digital content. These
activities are directly related to the

structural components of  digital
competence, including information
literacy, digital communication,

collaboration, digital content creation,
safe online behavior, and problem-
solving in the digital environment. As
noted by V. Andrusiv and
T. Horokhivska, digital = competence
occupies a key place in the system of
professional and general competencies of
a future specialist, and its content
correlates with such areas as working
with information and data,
communication and collaboration, digital
content creation, safety, and problem-
solving [2].
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Thus, social networks can be an
effective tool for developing digital
competence, provided their wuse is
pedagogically appropriate. This implies
not the spontaneous inclusion of
platforms such as Instagram, Facebook,
TikTok, Telegram, YouTube, or others in
the learning process, but rather the
purposeful organization of educational
activities, including searching for and

verifying information, creating
educational materials, participating in
professional communities, completing

project-based tasks, discussing academic
issues, and presenting the results of
one’s own work.

An important advantage of social
networks lies in their communicative
function. They provide rapid feedback
between instructors and learners,
facilitate horizontal interaction within
academic groups, and enable the
organization of discussions, surveys,
exchange of materials, and collective
reflection on learning outcomes. In this
regard, A. Humeniuk and O. Petrytska
emphasize that the wuse of social
networks enhances social interaction
between students and instructors and
positively affects the organization of the
educational process [7].

For future specialists in vocational
education, such interaction is of
particular importance, as their future
professional activity involves not only the
possession of subject-specific knowledge
but also the ability to organize the
learning of others, communicate with
diverse groups of learners, and adapt

educational content to the digital
environment. Thus, social networks
create conditions for acquiring
experience in professionally oriented

digital communication.

The informational function of social
networks is manifested in providing
access to a vast amount of educational,

scientific, methodological, and
professional materials. Learners can
follow the pages of educational
institutions, research  organizations,
professional associations, educational
platforms, as well as experts and
practitioners. This expands the
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boundaries of the traditional learning
environment and contributes to the
development of  the ability to
independently select information
sources. At the same time, it creates a
need for the development of critical
thinking, media literacy, and skills for
verifying the reliability of information.

Social networks should not be
considered a neutral environment. They
contain both high-quality educational
content and misinformation,
manipulative messages, and superficial
or unverified materials. Therefore, their
use in vocational education should be
accompanied by the development of
learners’ ability to analyze sources,
identify authorship, verify facts, and
distinguish scientific information from
popular or promotional content. In this
way, social networks become not only a
source of educational information but
also a space for the development of
information culture.

The interactive function of social
networks lies in the fact that learners are
not limited to passively consuming
content but can actively participate in its
creation and discussion. For example,
future specialists in vocational education
can create educational posts, video
tutorials, infographics, short explanatory
videos, professional blogs, and thematic
collections of resources. In her study,
O. Nezhyva argues that platforms such
as TikTok, Instagram, and blogs can be
used to present educational material in a
mobile, individualized, and differentiated

format [10].

This is particularly important for
vocational education, as much of the
learning content has practical
orientation. Social networks make it
possible to visualize production
processes, demonstrate practical

operations, create concise instructions,
and model professional situations. For
instance, a future vocational education
teacher may prepare video explanations
of technological operations, develop a
series of posts on occupational safety
rules, compile digital resource collections
for learners, or organize online
discussions of professional issues.
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Special attention should also be paid
to the motivational potential of social
networks. Due to their familiar format for
young people, visual appeal, rapid
feedback, and the possibility of publicly

presenting learning outcomes, social
networks can enhance learners’
engagement in educational activities.

O. Nezhyva notes that the use of social
networks can transform the perception of
educational material, make it more
attractive, and motivate students to
engage in deeper learning [10].

At the same time, the motivational
effect is not automatic. When social
networks are used without «clear
educational objectives, they may distract
learners, reduce concentration, and
contribute to  superficial learning.
Therefore, the pedagogical value of social
networks depends on the extent to which
their wuse is aligned with learning
outcomes, professional competencies,
and specific educational tasks.

However, social networks also perform
the function of professional socialization.
They help future specialists engage in
professional communities, become
familiar with current industry trends,
observe the activities of practitioners,
and develop their own professional
identity. I. Batsurovska et al. note that

social networks can be wused for
professional networking, career
development, personal branding, and
self-development [3]. For future

specialists in vocational education, this
creates  opportunities for gradual
integration into the professional
environment during their studies.

At the same time, social networks also
contribute to shaping the digital image of
educational institutions. Researchers
R. Horbatiuk and V. Kabak consider
social networks as a tool for forming the
information educational environment of
higher education institutions and
emphasize their potential in facilitating
communication between learners and
instructors [6]. This provides grounds to
assert that social networks influence not
only the individual development of
learners but also the quality of digital
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communication  within the  entire
educational environment.

Thus, in the development of digital
competence in future specialists of
vocational education, social networks
perform several interrelated functions:
informational, communicative,
interactive, motivational, professional-
socializing, and reflective. Through these
functions, they contribute to the
development of skills in working with
information, creating digital content,
communicating in online environments,
adhering to digital ethics, critically
evaluating media messages, and using
digital tools for professional self-
development.

Alongside their positive potential, it is
necessary to consider the risks
associated with the wuse of social
networks. These include information
overload, fragmented perception of
knowledge, the spread of unreliable
information, a decline in academic
integrity, privacy violations,
cyberbullying, dependence on digital
approval, and inefficient use of study
time. Therefore, the development of
digital competence through social
networks must necessarily include
issues digital security, ethical
behavior, data protection, and the
responsible use of digital resources.

In order to determine the effectiveness
of wusing social networks in the
development of digital competence
among future specialists in vocational
education, an empirical study was
conducted among students of the
educational and professional program
«Vocational Education. Digital
Technologies».

The study involved 56 students of the
1st-3rd years of study, which ensured
the representativeness of the sample
within a single educational program. The
distribution of respondents by year of
study was relatively even, allowing for

of

the identification of certain trends
depending on the stage of professional
training.

A questionnaire was chosen as the
method of data collection, consisting of
12 close-end and semi-open questions.
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The content of the questionnaire was
aimed at identifying the characteristics of
social network use in learning activities,
the level of development of the main
components of digital competence, as
well as students’ attitudes toward the
use of these platforms in their
professional training.

The analysis of the obtained results
demonstrated a high level of
respondents’ engagement in the use of
social networks for educational
purposes. Specifically, 87.5% of
respondents (49 individuals) indicated
that they regularly use social networks
for searching educational information,
completing assignments, and
communication within the educational
process, while 12.5% (7 individuals)
reported using them occasionally. These
findings indicate that social networks are
effectively integrated into the everyday
learning practices of students.

Regarding the preference for specific
platforms, it was found that the most
popular among  respondents are
Telegram (82.1 %), YouTube (76.8 %),
Instagram (64.3 %), and TikTok (48.2 %).
This pattern reflects the predominance of
mobile and visually oriented channels of
information consumption, which
corresponds to current trends in digital
media use.

At the same time, the analysis of
students’ activities on social networks
revealed a significant imbalance between
active and passive forms of use. In
particular, 92.9 % of respondents use
social networks for information search,
78.6 % for communication with peers
and instructors, while only 39.3 % have
experience in creating their own
educational or professional digital
content. This indicates the dominance of
a consumer-oriented model of digital
behavior, which limits the full
development of digital competence.

The results related to the development
of information evaluation skills are
particularly indicative. In response to the
question concerning the ability to verify
the reliability of information on social
networks, only 41.1 % of students
reported possessing such skills at a
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sufficient level, 44.6% indicated a partial
level, while 14.3 % do not, in fact, verify
information. @ This points to an
insufficient level of development of the
information and analytical component of
digital competence.

The analysis of responses regarding
the motivational aspect showed that
73.2 % of respondents noted a positive
impact of social networks on their
learning activities, particularly due to the
accessibility of educational materials,
interactivity, and the opportunity to
receive prompt feedback. At the same
time, 26.8 % of respondents indicated
the presence of distracting factors that
negatively affect concentration and
learning effectiveness.

An equally important indicator is the
level of readiness for the professional use
of social networks. Only 35.7 % of
students reported being ready to use
social networks as a tool for their future
professional activity (in particular, for
organizing the learning of others), while
64.3% lack sufficient experience or
confidence in such use. This indicates a
gap between personal use of social
networks and their professional and
pedagogical application.

The generalization of the obtained
results allows us to state that, despite
the high level of students’ engagement in
the use of social networks, their potential
for developing digital competence is
realized only partially. The predominance

of passive forms of activity, an
insufficient level of critical thinking
development, limited experience in

creating digital content, and insufficient
readiness for the professional use of
social networks were identified.

The results of the empirical study
confirm that, despite the high level of
social network use among students, their
potential in the development of digital
competence is not fully realized. The
identified trends - particularly the
dominance of ©passive information
consumption (92.9 %), the insufficient
level of development of critical evaluation
skills (only 41.1 % at a sufficient level),
and the low readiness for professional
use of social networks (35.7 %) -
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necessitate the development of
appropriate methodological
recommendations for their pedagogically
sound application.

In this context, ensuring the
systematic integration of social networks

into the educational process becomes of

primary importance. This involves a
transition from fragmented use to the
purposeful incorporation of social

networks into the structure of academic
disciplines. It requires the definition of
specific educational objectives related to
the development of digital competence,
as well as the design of tasks that
promote active interaction of learners
within the digital environment.

Given the identified imbalance
between content consumption and
creation, it is advisable to introduce

practice-oriented tasks aimed at creating
learners’ own digital products. In
particular, effective forms of activity may
include the development of educational
video tutorials, the creation of thematic
educational pages on social networks,
the preparation of digital case studies,

maintaining professional blogs, or
producing series of educational posts.
The implementation of such tasks

contributes to the development of the
content-creation component of digital
competence, which, as the results of the
study indicate, remains insufficiently
developed.

Special attention should be given to
the formation of the information and
analytical component of digital
competence, particularly the skills of
critical information evaluation. For this
purpose, it is appropriate to introduce
tasks focused on analyzing information
sources, identifying manipulative
content, comparing data from different
resources, and verifying facts. Such
tasks may be implemented through the
analysis of social media publications,
discussions on the reliability of
information, or case-based activities
related to detecting fake content.

Considering that a  significant
proportion of learners are not ready for
the professional use of social networks,
an important direction is to ensure the
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professional orientation of learning
activities.  This  involves  modeling
situations of future professional practice
in which social networks are used as
tools for teaching, communication, and
the organization of the educational
process. For example, students may
design lesson segments incorporating
social networks, create instructional
materials for learners, or organize online
discussions of professional issues.

No less important is the
implementation of pedagogical support of
learners’ activities on social networks. In
this process, the teacher acts as a
facilitator who guides students’ activities,
provides feedback, stimulates
engagement, and fosters a reflective
attitude toward learning outcomes. The
absence of such support, as practice
shows, leads to superficial use of social
networks and a decrease in their
educational effectiveness.

Given the current challenges of the
digital environment, the development of
digital safety and the culture of online
communication  become particularly
relevant. This involves fostering skills
related to personal data protection,
adherence to ethical standards of
interaction, awareness of the
consequences of one’s digital footprint,
as well as the responsible use of
information resources.

In addition, it is advisable to
implement integrated forms of learning
that combine in-class and
extracurricular activities with the use of
social networks. Such an approach
ensures the continuity of the learning
process, expands opportunities for
interaction, and enhances the flexibility
of the educational environment.

Thus, the effective integration of social
networks into the process of developing
digital competence in future specialists
of vocational education requires a
comprehensive approach that includes
systematic use, practical orientation of
tasks, the development of critical
thinking, pedagogical support, and the

formation of digital culture. The
proposed methodological
recommendations are aimed at
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addressing the contradictions identified
during the study between the high level
of social network use and the insufficient
level of digital competence development
among students.

Conclusions and research
perspectives. The problem of developing
digital competence in future specialists
of vocational education in the context of
the digitalization of the educational
environment is becoming increasingly
relevant and requires a reconsideration
of traditional approaches to organizing
the educational process. Social networks,
as they are integrated into the
educational space, function not only as a
means of communication but also as a
multifunctional pedagogical tool capable
of supporting the development of key
components of digital competence.

At the same time, their potential can
be realized only under conditions of
pedagogically justified wuse, oriented
toward active learner engagement, the
development of critical thinking, the

professionally oriented application of
digital technologies. Otherwise, social
networks remain predominantly an
environment for information
consumption, which limits their
educational effectiveness.

Thus, the development of digital
competence requires a transition to a
systematic organization of educational
activities, within which social networks
serve as tools for learning, professional
interaction, and self-development. This
makes it possible to consider them as a
component of the modern educational
environment that contributes to the
training of competitive specialists.

Prospects for further research are
associated with the development of
models for integrating social networks
into professional training, the
identification of effective methods for
developing digital competence, as well as
the study of the impact of various forms
of digital interaction on the professional
development of future specialists.

ability to create digital content, and the
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