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PEDAGOGICAL COUNSELING AS A SCIENTIFIC PROBLEM

HEJATOI'TYHE KOHCVYJIBTYBAHHSA SAK HAYKOBA ITPOBJIEMA

This research is devoted to the study of the problem of pedagogical counseling for the subjects
of the educational process. It has been found that pedagogical counseling remains an underexplored and largely
unfamiliar field in Ukraine, with an evident lack of publications and scholarly works devoted to this issue.

It is demonstrated that pedagogical counseling can be understood both as a form of interaction and as
a form of influence. The differences between psychological counseling and pedagogical counseling are identified.
Pedagogical counseling differs from psychological counseling in terms of its content, objects of influence
and analysis, counseling providers, implementation technologies, duration, and the number of counseling subjects
and recipients.

Based on an analysis of scholarly approaches to the phenomenon of pedagogical counseling, two interrelated
components have been distinguished: counseling as one of the functions of pedagogical activity in general (where
teachers, educators, school administrators, parents, and students act as participants); and counseling as a specific
type of professional activity carried out by specialized educational professionals (such as teacher-consultants,
methodologists, moderators, supervisors, tutors, etc.). The main forms of counseling support are identified as
moderation and supervision.

The subject of pedagogical counseling is defined as the process of jointly identifying, together with the child, his
or her interests, goals, abilities, and ways of solving problems that hinder the independent achievement of desired
outcomes in learning, self-development, communication, and the formation of value orientations.

Based on an analysis of scholarly sources, the author proposes the following definition of pedagogical
counseling: a type of specially organized interaction between an educator and students, parents, and teachers
aimed at assisting children in self-discovery and understanding the surrounding world in order to apply
knowledge and acquired experience for successful learning, career choice, and the development of their abilities;
providing recommendations for students’ independent search for solutions to their own problems; supporting
the professional development of teachers and addressing challenges arising in professional practice;
resolving problems and preventing mistakes in family upbringing; and enhancing the overall level of education
and upbringing.

Key words: pedagogical counseling, psychological counseling, pedagogical support, subjects
of the educational process, teacher as a counselor.

CraTTio NpucBSAYEHO JOCMIAXEHHI0 MPoBrnemi negaroriyHoro KOHCYNsTyBaHHA Cy6’ekTiB HaB4YanbHO-BUXOBHOI
aiganbHocTi. BusiBneHo, Wwo negaroriyHe KOHCYNbTyBaHHA 3anuLWaETbCsl Mano AOCHIMKEHUM i Malxke HEBILOMUM
B YKpaiHi Ta MOXHa KOHCTaTyBaTU OYEBUAHWIA AedilmT nybnikauin Ta HaykoBMUX BMAAHb 3 AaHOI NpobrnemMaTtuku.

[oBeneHo, Lo negaroriyHe KOHCYNbTYBaHHSA BU3HAYa€ETbCA SK B3aemogis Ta SK BNAvB. BusHavyeHo BiAMIHHOCTI
MK NCUXOMOMYHMM Ta MedaroriYyHMM  KOHCYNbTyBaHHAM. [legaroridyHe KOHCYMbTYBaHHS BiOPI3HAETbCS  Bif
MCMXOSOriYHOro 3a TakMMM NoKasHMKamu: 3a 3MiCToM, 3a ob’ekTamu BMNMBY Ta aHanisy, 3a Cy6’eKTOM 34iNCHEHHS,
3a TEXHONOTIAMW 3AINCHEHHS, 3a TPMBANICTIO, 3a KiMbKICTIO 06’€KTiB Ta Cy6’eKTiB KOHCYNLTYBaHHS.

Ha ocHoBi aHanidy nigxo4iB yyeHux OO PO3KPUTTA dpeHOMEHY NefaroriYyHOro KOHCYNbTyBaHHA BUAINEHO ABI
B3aEMO3aNeXHi CKMaJoBi: KOHCYNbTYBaHHSA € OfHieto 3 (DYHKLiIA nedaroriyHoi AisnbHOCTi B LinoMy (cyb’ekTom
€ BUYMTENi, BUXOBATENi, agMiHIiCTpaLis WKonmW, 6aTbKu, YYHI); KOHCYNbTYBaHHSA € cneumdidyHuM BUAOM nNpodecinHoi
OisnbHOCTI okpemux haxiBuiB (cy6’ekTamu € negarorv sik KOHCYNbTaHTU, METOAMCTU, MOAEpaTopu, CynepBisopu,
TbOTOPY Ta iH.). BU3HayeHO OCHOBHI (hopmuy KOHCYNbTaLiMHOMO CynpoBoady: MoAepaLis Ta Cynepsisis.

MpegmeToM negaroriyHOro KOHCYNLTYBAHHSA BU3HAYEHO MPOLEC CMiflbHOMO 3 AUTUHOK BU3HAYEHHS 1T iHTEpeCiB,
Linen, MOXIMBOCTEN Ta LUNAXIB BUPILLEHHS NpobneM, siki 3aBaXkatoTb i caMOCTiHO focsraty 6axaHux pesynsraTtis
y HaBYaHHi, CaMOPO3BUTKY, CiNKyBaHHi, BUOOPI LiHHICHWUX OpieHTaLi.

Ha ocHoBi aHanidy HaykoBux gxepen chopMynboBaHe BlacHe BU3HAYEHHS NeJaroriYHOro KOHCYNbTYBaHHSA SiK
BMAY CrneLjanbHO OpraHizoBaHOI B3aEMOZji negarora Ta yyHiB, 6aTbkiB, yumMTeniB, CNPsiMOBaHUIA HA: JOMNOMOTY OUTUHI
B CaMOMi3HaHHi Ta Ni3HaHHi HABKOMULLHBLOTIO CBITY 3 METOK 3aCTOCYBaHHS 3HaHb Ta HAbyTOro AOCBIAY A4S YCNiLLIHOro
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HaBYaHHS, BMOOPY Mpoddecii, po3BMTKY CBOIX 34i0OHOCTEN; HadaHHA PeKOMeHAaUi LWoAO0 CAMOCTIMHOMO MOLLYKY
LLUKOnsApeM cnocobiB BUpILLEHHS BNAacHMX npobnem; npodecinHe 3poCTaHHSA Neaarorie, po3B’si3aHHsi MPOONeMHNX
cuTyauin NpodecivHoi AiSNbHOCTI; BUPILLEHHS Npobnem i npodinakTuky NOMUIIOK CIMEVHOTO BUXOBAHHS; NiABULLEHHS

PiBHS BUXOBAHOCTI 1 OCBIYEHOCTI.

Knro4voBi crnioBa: negaroriyHe KOHCYNbTYBaHHS, MCUXONOTiYHE KOHCYNBTYBaHHS, NeAaroriYHWm CynpoBig, cy0’ekTu

HaB4anbHO-BUXOBHOT AiSNbHOCTI, Nefaror 9K KOHCYMNbTaHT.

Problem statement. In the context of present
reforms in the education system, the functions of
the modern teacher are changing. Today, the teacher
is no longer merely a transmitter of “ready-made”
knowledge but rather a facilitator, advisor, and edu-
cational consultant. An educator who is capable of
acting as an agent of change in education and work-
ing effectively in a changing environment by master-
ing fundamentally new, practice-oriented competen-
cies is the primary resource for the development of
educational systems.

As the requirements for teachers’ professional
development continue to increase, traditional forms
of methodological support are no longer sufficient,
especially for class teachers. Modern educators need
innovative approaches that take into account the
dynamics of their professional growth, respond flex-
ibly to real professional challenges, and consider the
specific characteristics of the educational institution
in which they work.

There is a growing demand for highly qualified
subject teachers and class teachers who can work
effectively and succeed in a competitive environ-
ment. Such professionals should demonstrate disci-
pline, independence, critical thinking, and the ability
to manage their own activities and make informed
decisions in specific situations. There is also a need
for continuous professional development and the
search for new forms and methods of providing pro-
fessional support to students, parents, and colleagues
based on humanistic traditions.

Analysis of recent research and publi-
cations. Over the past decades, numerous scien-
tific works have been devoted to the problem of
counseling (S. Gladding, D. Woods, K. Kleppin,
R. Kocitinas, U. Rampillon, C. Rogers). The issue
of professional training of future teachers has been
studied by such scholars as A. Aleksiuk, H. Ball,
S. Honcharenko, O. Dubaseniuk, 1. Ziaziun, and
N. Nychkalo.

The aim of the article is to investigate the spe-
cific features of pedagogical counseling and to for-
mulate the author’s own definition of this concept.

Presentation of the main material. Counseling
is a widespread and extensively researched phenom-
enon in such fields as psychology, medicine, human
resource management, and others. Educational

institutions provide various types of counseling,
including psychological, socio-pedagogical, meth-
odological, and other forms. However, pedagogical
counseling remains relatively underexplored and is
still largely unfamiliar in Ukraine. There is an evi-
dent shortage of publications and scholarly works
devoted to this topic. Although many researchers
study the issue of consultative support for teach-
ers’ innovative activities, pedagogical counseling
remains largely spontaneous in nature, lacks techno-
logical and methodological structure, and is applied
only on a limited scale.

Providing a clear and universally accepted defini-
tion of counseling is rather difficult.

The term consultation is commonly defined as:

1. advice or clarification provided by a specialist
on a particular issue;

2. a form of instructional activity involving com-
munication between a teacher (or lecturer) and stu-
dents to expand their knowledge;

3. a discussion between specialists concerning a
problem faced by a client;

4. an institution that provides specialized assis-
tance on various issues, including medical or health-
related services [3, p. 12].

In October 1997, the American Counseling
Association (ACA) defined professional
counseling as “the application of mental health,
psychological, and human development principles
through cognitive, affective, behavioral, or
systemic interventions and strategies that address
wellness, personal growth, career development,
and pathology.” This definition includes a number
of both explicit and implicit assumptions that
are important for both counselors and clients to
understand.

Conventionally, scholars’ views on counseling
may be divided into two groups:

— counseling as interaction;

— counseling as influence.

Most researchers consider counseling primarily
in relation to psychotherapy and psychological cor-
rection. Pedagogical counseling, however, belongs
to the category of innovative technologies designed
to provide assistance to teachers and families in
addressing educational and developmental issues
affecting children.
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S. Honcharenko defines educational consultation
in the Pedagogical Dictionary as “advice or explana-
tions provided by a teacher to pupils or students on
any educational issue” [4, p. 176].

When describing the modern teacher, Western
scholars emphasize the educator’s ability to serve
as an advisor and consultant. German researchers
K. Kleppin and W. Tiinshoff argue that “the most
significant competence of a professionally auton-
omous teacher is the ability to act as a consul-
tant” [7, p. 116]. They further cite the important
proposition that “the ability to function as a consul-
tant is an integral component of teacher professional-
ism” [2, p. 305]

In the United States and several European coun-
tries, the term school counseling and guidance is
widely used. The concept of guidance has a broader
meaning than counseling, referring to “assistance
in any difficult situation involving choice, decision-
making, or adaptation to new circumstances,” as
well as “the process of helping an individual gain
self-knowledge and understanding of the surround-
ing world for the purpose of successful learning,
career choice, and the development of personal
abilities” [2].

The researcher also describes several professional
roles within the American system of student support,
including tutor, mentor, or class advisor (individual,
group, or class tutor), psychologist, advisor, coun-
selor or consultant, career guidance counselor, and
others.

Unlike Ukraine, schools in the United States
employ not only school psychologists and social
workers but also school counselors. In addition to
educational institutions, counselors play an important
role in American summer camps, where positions
include all-round/general counsellor, arts and crafts
counsellor, land sports counsellor, outdoor skills
counsellor, and others.

As a consultant, a teacher does not direct students
or colleagues but rather accompanies and supports
them throughout the educational process. This sup-
port should not be understood as simply providing
assistance but as creating conditions that preserve
the learner’s maximum freedom and responsibility
in choosing solutions to developmental problems.
The subject experiencing developmental challenges
may be the child, parents, teachers, or the immediate
social environment.

A teacher acting as a consultant does not solve the
problem on behalf of the learner but instead creates
conditions that enable the individual to make inde-
pendent decisions and identify the most appropriate

and effective ways of resolving the issue. It is impor-
tant to emphasize that the final decision always
belongs to the learner. Unlike traditional forms of
teaching, pedagogical support is more individual-
ized, flexible, institution-specific, and continuous.

By pedagogical support of a child, we understand
the creation of conditions that enable the child to
make independent decisions and develop the abil-
ity to solve problems arising during the educational
process effectively. The child independently makes
choices and assumes full responsibility for them.
If a class teacher or subject teacher lacks the exper-
tise to address a particular issue, they should pos-
sess sufficient knowledge of specialized agencies and
support centers capable of providing the necessary
assistance.

According to D. Woods, teachers are generally
more inclined to rely on “ready-made solutions” than
to develop innovative approaches. Nevertheless, the
author emphasizes that changes in traditional meth-
ods of teaching are becoming increasingly evident
because they are demanded by contemporary educa-
tional realities [7].

Within the educational system, the teacher is,
above all, an organizer of learning who successfully
combines several professional roles:

a psychotherapist, helping restore motivation for
learning and professional development while reduc-
ing learners’ anxiety;

an expert, possessing extensive knowledge of
both educational content and professional practice;

a consultant, capable of supporting self-directed
learning, advanced professional development,
research training, and the design of individual pro-
fessional and personal development projects.

According to O. Z. Zahrebelna, working with
parents has always been one of the most challeng-
ing and important aspects of a teacher’s professional
responsibilities. A pedagogically competent class
teacher should begin successful counseling precisely
by establishing cooperation with parents. Since many
parents lack sufficient psychological and pedagogi-
cal knowledge and often do not fully recognize their
responsibility for their children’s upbringing, the
consultant should serve both as a link between the
school and the family and as an organizer of parents’
pedagogical education. By studying each family, its
relationships, emotional climate, and communication
patterns, the teacher gains a deeper understanding
of students and is therefore better equipped to work
with them. Securing parental support in the educa-
tional process remains a particularly difficult task
under contemporary social conditions [5, p. 224].
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Today, counseling should be viewed not merely
as a means of providing one-time support for pro-
fessional activities but as an effective mechanism
for cultivating teachers’ professional competence,
designing and implementing individualized profes-
sional development trajectories, and serving as a
continuous reflective framework for both the edu-
cational process as a whole and the activities of an
individual teacher in particular.

Pedagogical counseling does not simply
reproduce  concepts already  established in
pedagogical theory. Rather, it represents a new
perspective on educational support as a systematic
technology for providing qualified assistance to
teachers in the development, dissemination, and
implementation of educational innovations, as well
as to other participants in the educational process.

Based on an analysis of scholarly approaches
to understanding the phenomenon of pedagogical

counseling, we distinguish two interrelated
components:
1. Moderator-consultant. A moderator-

consultant is a specialist focused on facilitating
and modernizing the process of professional
development. Their primary task is to activate
teachers’ internal creative potential and, through
the use of specialized moderation techniques, guide
them toward recognizing their professional needs,
resolving challenging situations, and identifying
issues related to the professional development of
individuals, groups, and the teaching staff as a whole.

2. Supervisor (professional consultant—expert).
The role of a supervisor is more complex than that
of a conventional consultant. In addition to providing
consultative support, the supervisor facilitates
in-depth correction and development of clients’
professional attitudes and competencies throughout
the supervision process. Furthermore, the supervisor
serves as a consultant for other consultants,
supporting their professional growth and enhancing
the quality of their counseling practice.

During the process of pedagogical counseling,
teachers’ subjective professional experiences are
activated, thereby strengthening their motivation
for continuous professional development. Practical
experience in pedagogical counseling makes it pos-
sible to classify counseling sessions according to
various criteria, including their outcomes, objectives,
types of tasks addressed, implementation mecha-
nisms, duration, practical functions, degree of influ-
ence, number of participants involved, levels and
spheres of management, organizational scope, and
types of professional activity.
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The outcome of consultative support is the devel-
opment of a new level of teacher professionalism, in
which educators become active participants in inno-
vative educational practice. The formation of this
new professionalism is characterized by an increas-
ing reliance on research-based knowledge, as well as
by the expansion and enhancement of project-based
and research-oriented components within teachers’
everyday professional activities.

Within this framework, the concept of profes-
sional development encompasses three distinct yet
interconnected meanings that cannot be reduced to
one another:

— an objective process through which a teacher
progresses from the position of a qualified specialist
to that of a reflective professional;

— a developmental activity, understood as a sys-
tematic set of methods and tools designed to achieve
purposeful professional growth;

— a professional goal and value, reflecting
the teacher’s fundamental capacity to become and
remain an autonomous subject of their own profes-
sional activity throughout the process of professional
formation (professionogenesis) [3, p. 21].

To gain a deeper understanding of pedagogical
counseling, it is appropriate to compare it with
psychological counseling.

Pedagogical counseling is grounded in the
theoretical foundations of the major schools of
psychological counseling and  psychotherapy.
However, despite the apparent similarities in the
approaches and methods employed by counselors,
there are significant differences between counseling
provided by psychologists, social workers, and
teachers acting as educational consultants.

Pedagogical counseling differs from
psychological counseling in the following respects:

1) By content: A teacher acting as a consultant
does not intervene in an individual’s psyche or
private life. Instead, they focus exclusively on issues
related to professional behavior and on resolving
difficulties that arise within the educational process.

2) By the objects of intervention and analysis:
Psychological assistance is provided to an ill person,
patient, or client who experiences certain personal
problems or psychological disorders. In contrast,
the object of pedagogical counseling is a mentally
healthy individual (e.g., a teacher, student, parents,
school administration, etc.).

3) By the provider of the service: Pedagogical
counseling may be delivered by a subject teacher
who possesses sufficient qualifications and compe-
tence in pedagogy and psychology. Psychological
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assistance, however, is provided by a professionally
trained specialist with appropriate education, such
as a psychotherapist, psychologist, psychiatrist, or
social worker.

4) By the methods and technologies used: Peda-
gogical counseling involves analyzing a system of
indicators that characterize an individual’s educa-
tional or professional activities (teacher, student,
or parents) and employs both individual and group
forms of counseling, such as discussions, business
games, and training sessions. Psychological coun-
seling, in contrast, focuses on analyzing indicators
that characterize the individual as a person and relies
primarily on individual counseling formats. Peda-
gogical counseling also includes specific stages of
the counseling process and an extended diagnostic
phase, using methods such as observation, psycho-
logical testing, analysis of work products, and docu-
ment review.

5) By duration: Psychological counseling is gen-
erally a relatively short-term process and usually
does not exceed 15 sessions. Pedagogical counseling,
on the other hand, may consist of a single consulta-
tion or continue for years, depending on the needs of
the individual or educational institution.

6) By the number of participants: Psychological
counseling typically involves two participants — the
counselor and the client. In pedagogical counsel-
ing, however, the recipient may be either an indi-
vidual or an entire group (e.g., a class, parents, a
teaching staff, or the school administration). More-
over, the roles of counselor and counselee may
change depending on the nature of the issues being
addressed.

The fundamental distinction between the
two forms of counseling lies in the nature of the
relationship between the participants. Psychological
counseling generally involves the counselor’s
professional influence on the client, whereas
pedagogical counseling is based on partnership,
with both parties collaboratively identifying
and implementing solutions to educational or
professional problems.

According to the Professional Standard for Teach-
ers’ Professional Development, three principal roles
of the pedagogical consultant are distinguished
according to the type of support provided:

Teacher-consultant (specialist). This consultant
provides methodological support for specific changes
in educational practice and focuses on organizing
the professional development process. Their task is
to activate teachers’ creative potential and, through
the application of moderation techniques, facilitate

awareness of their professional needs and opportuni-
ties for growth.

Teacher-consultant (professional). This consul-
tant facilitates the implementation of innovative
educational practices, assists in identifying effective
solutions to professional challenges, and supports
the professional development of individual teachers,
groups, and educational teams as a whole.

Professional consultant—expert. This specialist
evaluates the outcomes of professional activities,
forecasts the future development of educational sys-
tems, and, through supervision techniques, facili-
tates the in-depth development and transformation
of teachers’ professional perspectives and competen-
cies while also serving as a consultant for other con-
sultants [3].

The purpose of pedagogical counseling for chil-
dren is to provide assistance in self-discovery and
understanding the surrounding world so that they
can apply their knowledge and acquired experi-
ence to achieve academic success, make informed
career choices, and develop their abilities. It also
aims to provide preventive and timely support in
addressing students’ individual problems related to
interpersonal communication, personal and career
self-determination; to offer guidance that enables
children to independently find solutions to their
own problems; and to identify and monitor stu-
dents who are at risk or exposed to adverse external
influences.

The purpose of pedagogical counseling for teach-
ers is to enhance their professional competence in
research and experimental work, instructional meth-
odology, and psychological and pedagogical prac-
tice. Teachers’ professional development is directed
toward strengthening their instructional design, orga-
nizational, communicative, motivational, and reflec-
tive competencies.

In the present study, pedagogical counseling is
defined as a form of specially organized interaction
between teachers and students, parents, and fellow
educators aimed at:

— assisting children in developing self-
awareness and understanding the surrounding
world so that they can apply their knowledge and
experience to successful learning, career choice, and
personal development;

— providing guidance that enables students to
independently identify effective solutions to their
own problems;

— promoting teachers’ professional growth and
supporting the resolution of challenges arising in
their professional practice;
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— addressing problems and preventing mistakes
in family upbringing;

— improving the educational attainment and
moral development of learners [3].

Thus, pedagogical counseling constitutes an
innovative educational technology designed to
provide support for teachers, families, and children
in addressing issues related to the teaching and
learning process. It is a form of specially organized
interaction among teachers, students, parents, and
educators that seeks to:

— assist children in understanding themselves
and the world around them in order to apply their
knowledge and experience to successful learning,
career choice, and personal development;

— provide recommendations that encourage
children to independently solve their own problems;

— facilitate teachers’ professional growth and
support the resolution of professional challenges;

— address family-related educational problems
and prevent parenting mistakes;
— eliminate learning difficulties while enhancing

students’ educational achievement and overall
personal development.
Conclusions and prospects for further

research. Despite the diversity of scholarly perspec-
tives on this issue, no universally accepted definition
of pedagogical counseling currently exists. The con-
cept remains at an early stage of theoretical develop-
ment. The scientific literature contains very limited
discussion concerning the place of pedagogical coun-
seling within the broader context of school develop-
ment, its influence on the educational process, and
the specific organizational features of counseling
services for participants in the educational process.
Further research is needed to clarify the principles,
forms, methods, and practical implementation of
pedagogical counseling.
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