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The article examines foreign language professional communication as a component of professional
competence formation in higher education from philosophical and cultural perspectives. The problem
is approached through the idea that professional communication is not merely the transmission of
specialized information by linguistic means, but a form of dialogical, interpretive and value-laden
human action. The philosophical framework of the study combines dialogism, philosophical
hermeneutics, communicative rationality and the ethics of recognition, while the cultural framework
draws on contemporary theories of intercultural communicative competence, mediation, cultural
reflexivity and professional discourse. The methods include theoretical analysis, conceptual
comparison, interpretive synthesis and pedagogical generalisation. Particular attention is paid to the
relationship between language, professional identity, values, cultural meaning and responsibility in
communicative action. The article argues that a specialist’s ability to communicate in a foreign
language should include not only linguistic, discourse and strategic resources, but also hermeneutic
openness, dialogical responsiveness, critical cultural awareness, ethical judgement and the capacity
to mediate between different systems of meaning. On this basis, a multidimensional model of foreign
language professional communication is proposed that integrates linguistic-discursive, dialogical-
hermeneutic, cultural-reflexive, axiological-ethical, professional-identitarian and mediational-strategic
dimensions. Pedagogical implications are formulated for curriculum design, intercultural case work,
reflective tasks, professional simulations, virtual exchange, digital communication and assessment.
The results support a broader understanding of professional competence in which foreign language
communication becomes a space for professional self-positioning, responsible interpretation and
participation in culturally diverse communities of practice rather than a narrowly instrumental
language skill.
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PINOCOPCBHKI TA KYABTYPHI ACIIEKTH IHIIIOMOBHOI1 HPOCI:ECIfIHOi
KOMYHIKAIIIL SIK CKAATOBOI <$OPMYBAHHSI IIPOPECINHOI
KOMIIETEHTHOCTI Y BHIIIIH OCBITI

K. B. T'apamyk

Y cmammi iHwoMO8HY npogheciliny KOMYHIKAUIIO SIK CKIA008Y POPMYBAHHSL NPogheciiiHoi
KOMNemeHmMHOCMI Y 8ULLLTL 0C8IMI PO32JISITHYMO Y PLIOCOPCbKOMY MaA KYJAbMYpPOS02IUHOMY SUMIPAX.
BuxiOHUM € NOJIOXKEHHSL NPOo me, WO NpogpeciiHa KOMYHIKayiss He 3800umbcest 00 nepedasaHHs
cneyianizogaHoi iHgopmauii 3acobamu HO3eMHOI MO8U, A CMAHO8UMb OopMmYy OiaN02iUHO,
iHmepnpemamugHoi ma UYIiHHICHO 3ymoesieHol Jsro0cbkol e3aemolii. dinocogpcoke nidrpyHms
JocniOxKeHHsT  noedHye idel Odianozisamy, piiocopcokoi 2epmeHesMuKU, KOMYHIKAMUBHOL
PAUioHaNbHOCMI Ma emuKU 6U3HAHHS, KYJAbMYPOLO2IUHUL BUMIP OXONJIOE CYUACHI KOHUenuil
MOKKYAbMYPHOT KOMYHIKAMUBHOI KomnemeHmuocmi, meoiauii, KynremypHoi pegaerxcusHocmi i
npogpecitinozo OJuckypcy. BukopucmaHo memoou meopemuuHo20 AaHAMIZY, KOHUenmyaibHo20
3ICMAaeNeHHs, THmepnpemamugHoz0 CuHme3y ma neodazoziuHozo Yy3azanvHeHHs. Ocobnusy yeazy
NpuoileHo 83aemo38’s13KY Mo8uU, npogpeciliHoi i0eHmuuHocmi, yiHHocmell, KYabmypHoz20 cmMucny i
gionogioanbHocmi Yy KomyHikamueHiil 0ii. O6tpyHmosaro, uio 30amuicme axisysi 00 THULOMOBHOT
npogeciliHoi KOMYHIKAYIL MAE 0XONNI08AMU He JUULe MO8HI, OUCKYPCUBHI Ma cmpame2iuti pecypcu,
a i eepmeHesMuUUHY 8i0KpUMICMb, OIANOIMHY UYMAUBICMb, KPUMUUHY KYJIbMYPHY ceidomicme,
emuuHe CcYyo)KeHHsT ma 30amHicmb 00 nocepedHUYMBA MK PIBHUMU CUCMEeMAMU CMUCTIE.
3anponoHosaHo 602amoBUMIpHY MO0enb, UL0 IHmMezpye MOBHO-OUCKYPCUBHUIL, OiA102iUHO-
2epmeHe8MuUUHULL, KYSAbmypHO-pepreKCu8HUl, AKCION102TUHO-eMUYUHUTL npogeciiiHo-
i0eHmugikayiliHuli ma mediayiliHo-cmpameziuHuil KomnoHeHmu. Cgopmynbo8aHO neodazoziuHi
opieHmupu 0151 nobyoosuU 3micmy HABUAHHS, pOdOMU 3 MDKKYJAbMYPHUMU KelicamUu, peprerxcusHUxX
3a80aHb, NPOGECIHUX CUMYAAYIU, BIPMYANLHO20 0OMIHY, UUPPOOT KOMYHIKAU T OUIHIOBAHHSL.
IIpaxmuuHe 3HAUEHHSI NOJisSl2dEe 8 MOXKAUBOCMI BUKOPUCMAHHSL 3ANPONOHOBAH020 NiOX00Y Oss
OHOBNIEHHST KYPCI8 THO3EeMHOI MO8U NPOGECiliHO20 CNPSMYBAHHSL MA NOCUNEHHS (XHb020 38°513KY 3
opmysaHHsM npogheciliHoi 3pinocmi MalibymHsbo20 haxigysi.

Knrwuoei cnoea: iHUOMOBHA NPOeCiiiHa KOMYHIKAUIS, pinocogiss KOMYHIKAUL, POPMYBAHHS
npogpeciiiHoi KomnemeHmHoCMi, MDKKYJAbMYpPHA KOMYHIKAMUBHA KOMNEemeHmMHIiCmb, pinocogpcbra
2epmeHesmuKa, KOMYHIKAMUBHA PAUIOHANIbHICMb, KYJabmypHA pegpreKcusHicms, npogecilina
i0eHmuuHICMb.

Introduction of the Issue. Foreign acquires a philosophical dimension
language professional communication in related to wunderstanding, dialogue,
higher education is commonly considered recognition and responsibility, as well as
through communicative competence, a cultural dimension determined by
English for Specific Purposes, historically formed systems of meanings,
professional discourse and intercultural values and expectations.
competence. These approaches are Linguistically equivalent requests,
necessary but do not fully reveal its refusals, recommendations or criticisms
nature. Professional communication is may function differently depending on
not merely the transmission of cultural interpretations of status,
information; it is an interaction between directness, evidence and responsibility.
persons who interpret situations, Intercultural competence should
construct meanings, represent consequently be understood not as
institutions and act within culturally knowledge of fixed national
shaped horizons. A specialist must not characteristics but as a dynamic capacity
only possess appropriate terminology but for openness, reflexivity, adaptation and
also understand an interlocutor’s negotiation of meaning [5; 9; 12; 16]. This
intentions, evaluate arguments, manage perspective changes the status of foreign
disagreement and anticipate  the language education itself. In multilingual
consequences of communicative academic environments, international
decisions. n Communication therefore projects, virtual teams and digitally
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mediated interaction, it becomes part of
professional formation, shaping how
future specialists understand others,
articulate positions, justify decisions and
assume responsibility for the meanings
they create. The present study therefore
develops a competence-oriented
understanding of foreign language
professional communication within a
philosophical-cultural framework,
relating language and professional action
to dialogue, interpretation, cultural
identity, values and responsibility.
Current State of the Issue. The
philosophical  foundations of this
approach can be traced through
dialogism, hermeneutics, communicative
rationality and the philosophy of identity.
Bakhtin’s dialogism reveals an utterance
as inherently oriented toward another voice
and an anticipated response [2];
consequently, professional competence
requires responsiveness rather than mere
linguistic production. Gadamer’s
hermeneutics interprets understanding as
an encounter between different horizons
[10], which in professional communication
implies the ability to reconsider
assumptions and construct shared
meanings across disciplinary, institutional,
linguistic and  cultural differences.
Habermas introduces the normative
dimension of communicative rationality,
based on mutual understanding,
justification and transparency [13]. This
distinction  between  dialogue and
manipulation becomes particularly
important in digital environments, where
algorithmic mediation, Al-assisted
communication and suggestive
technologies  complicate the ethical
boundaries of professional influence [21].
Ricoeur, in turn, connects interpretation

with identity [17]: through explaining
decisions, defending positions, mediating
disagreements and representing
institutions, individuals construct

themselves as professional subjects.
Contemporary theories of intercultural
communication develop these
philosophical premises in educational
terms. Byram associates intercultural
communicative competence with
attitudes, knowledge, interpretation,

75

interaction and critical cultural
awareness [5], while the CEFR
Companion Volume emphasises

mediation, plurilingual competence and
collaborative meaning construction [6].
Empirical research confirms its cognitive,
affective and behavioural dimensions
[12], demonstrates the significance of
proactiveness, common humanity and
logical capacity [16], and indicates that
intentional intercultural development
improves interaction in internationalised
universities [8]. Value-based approaches
additionally connect professional
intercultural competence with respect for
diversity, adaptation and critical
reflection [18]. Thus, competence involves
not simply predicting culturally
conditioned behaviour but interpreting
difference without stereotyping and
preserving the dignity of participants in
communication.

Recent research also demonstrates the
situated and professionally determined
character of intercultural competence.

Interactional competence includes
displaying understanding, managing
epistemic relations and negotiating
relational meanings [7]; intercultural

communication constitutes a significant
professional need in tourism education
[20]; and openness toward other cultures
does not automatically result in effective
communication skills [24]. Professional
and methodological culture is similarly

connected with the formation of
pedagogical competence [19]. More
broadly, higher education research

confirms both the growing significance of
intercultural competence and the need for
its deliberate development [1; 11].
Importantly, this process does not end
with academic mobility but continues as
graduates encounter workplace norms,
institutional hierarchies and professional

responsibility [14]. Foreign language
professional communication  should
therefore be conceptualised as an
integrated linguistic, interpretive,
dialogical, cultural, axiological and
professional phenomenon.

Outline of Unresolved Issues

Brought up in the Article. Despite these
developments, existing approaches retain
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several limitations. Professional
communication is still frequently reduced
to observable language activities such as
reading documentation, writing emails,
presenting information and participating
in meetings. Such skills are necessary but
insufficient for explaining communicative
maturity: similar linguistic accuracy may
coexist with substantially different
abilities to understand another
perspective, justify a position, recognise
cultural tension or respond responsibly to
asymmetrical relations. The treatment of
culture also remains problematic when it
is reduced to national etiquette and
behavioural contrasts. Professional actors
simultaneously participate in national,
disciplinary, organisational, generational
and digital cultures; consequently,
cultural competence should involve
interpretation of difference rather than
attribution of predetermined
characteristics to interlocutors.

The axiological and ethical dimensions
of communication remain equally
underdeveloped. Professional interaction
involves  persuasion, confidentiality,
conflict, evaluation, risk communication
and public accountability, while digital
environments introduce Al-generated
texts, algorithmic mediation and rapidly
circulating reputational narratives.
Students therefore need to distinguish
responsible persuasion from
manipulation and legitimate
confidentiality from strategic concealment
[13; 21]. At the same time, competence
models usually emphasise what students
can perform rather than who they become
through communicative practice.
Entering professional discourse involves
the formation of  identity and
responsibility toward other voices. This
also creates an assessment problem:
cultural reflexivity, hermeneutic
openness, dialogical responsiveness and
ethical judgement cannot be adequately
measured by conventional language tests.
Assessment should therefore consider not
only linguistic accuracy and task
completion but also interpretation,
management of disagreement, recognition
of cultural assumptions and
responsibility for communicative choices.
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These problems require a model that
combines the practical strengths of ESP
and communicative methodology with
philosophical and cultural depth without
losing pedagogical applicability.

The aim of the article is to substantiate

the philosophical and cultural
dimensions of foreign language
professional communication as a

component of professional competence
formation in higher education and to
determine the possibilities of their
operationalisation in professionally
oriented language education. The study
interprets professional communication
through dialogue, understanding,
communicative rationality and
professional identity; considers culture as
a dynamic system of meanings rather
than a fixed set of national
characteristics; identifies the axiological
and ethical dimensions of professional
interaction; and develops a
multidimensional philosophical-cultural
model applicable to educational practice.
Methodologically, the research combines
conceptual analysis, comparative
interpretation of philosophical and
applied-linguistic approaches, synthesis
of contemporary higher education
research and pedagogical generalisation.

Results and Discussion. The first
result of the analysis is the need to move
beyond the transmission model of
professional communication toward a
dialogical one. The transmission model
assumes that one participant possesses
information and transfers it through
language to another. Although this
explains part of professional interaction,
it becomes insufficient when meaning is
uncertain, interests diverge or decisions

have to be developed jointly. Real
professional communication is
interactive: participants question,

reformulate, correct, resist, interpret and
co-construct what counts as a relevant
problem and an acceptable solution.
Bakhtin’s  dialogism  provides an
appropriate conceptual framework for
this process [2]. Every professional
utterance is answerable: it responds to a
previous context and creates conditions
for further responses. Professional
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competence therefore includes
anticipation. An effective writer
anticipates possible misunderstanding, a
presenter anticipates objections, and a
negotiator recognises how particular
formulations may open or restrict
possibilities for further dialogue.

This dialogical perspective also
changes the meaning of listening.
Listening is not simply a receptive
language skill but a professional action
through which another perspective is
provisionally recognised and interpreted.
In intercultural situations, this is
especially important because familiar
words may conceal different assumptions.
A statement that a deadline is “difficult”,
for example, may indicate refusal, a
request for assistance or merely a
preference for adjustment. The
professional task is therefore to interpret
an utterance within its relational,
institutional and cultural context rather
than rely on literal equivalence. For
higher education, this means that role-
play and simulation should contain
genuine contingency: new information,
disagreement, changing priorities or
emerging misunderstanding. Students
should be evaluated not only on linguistic
accuracy but also on their ability to clarify
meaning, obtain missing information and
maintain dialogue without abandoning
professional goals.

The second dimension is hermeneutic.

Gadamer’s understanding of
interpretation emphasises that
participants never approach

communication from a completely neutral
position; they bring historically formed
pre-understandings into every encounter
[10]. In professional contexts, these
include disciplinary categories,
organisational routines, legal norms,
previous  experience and  cultural
expectations. Misunderstanding may
consequently arise not because a word is
unknown but because interlocutors
organise the same problem differently.
This allows us to speak of hermeneutic
competence as the capacity to regard
one’s initial interpretation as revisable,
identify assumptions underlying another
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position and test alternative explanations
before reaching a judgement.

Such competence is particularly
important in multilingual and
intercultural teams because linguistic
uncertainty can encourage participants to
attribute disagreement too quickly to
personality or nationality. Hermeneutic
competence thus prevents cultural
knowledge from becoming stereotyping.
Statements about national patterns may
provide an initial orientation, but they
should function as hypotheses rather than
final explanations. This corresponds to
contemporary approaches that emphasise
reflexivity, context and interaction across
multiple forms of difference [9; 12; 16].
Pedagogically, the principle can be
implemented through interpretive
comparison: students may analyse
professional emails with different tones,
reconstruct assumptions behind an
unsuccessful meeting or compare several
possible interpretations of a client’s
response. The aim is not to discover a single
“culturally correct” explanation but to
develop evidence-based interpretation,
perspective taking and readiness to revise
an initial judgement.

The third result concerns the concept
of culture itself. In professionally oriented
language education, culture should be
understood as a dynamic field of meanings,
practices and identities rather than as a
national container. Professionals
participate simultaneously in disciplinary,
organisational, academic, digital, regional
and national cultures, as well as in the
microculture of a particular team. National
histories and social norms remain
significant, but they represent one source
of expectations among several rather than
deterministic explanations of behaviour.
Such an approach supports Byram’s
concept of critical cultural awareness [5]
and corresponds to empirical research
demonstrating that intercultural
competence includes cognitive, affective
and behavioural dimensions developed
through actual interaction [12].

This dynamic understanding is
especially important because professional
communities frequently standardise
communicative practices across national



Zhytomyr Ivan Franko State University Journal. Philosophical Sciences. Vol. 2 (100), 2026
BicHux 2Kumomupcbrozo 0epxxasHozo YyHigepcumemy imeHi IsaHa @parka. dinocogcoki
Hayku. Bun. 2 (100), 2026

boundaries. Researchers share
conventions of evidence, engineers
employ common technical genres, and
international teams establish their own
communicative routines. At the same
time, common professional forms do not
eliminate local «cultural differences.
Competence therefore requires an ability
to recognise both shared professional
norms and contextual variation. Cultural
incidents with several plausible
interpretations are useful in this respect.
A delayed response, for instance, may
reflect hierarchy, workload, indirect
disagreement or technical circumstances,
while a brief email may indicate efficiency
rather than disrespect. Generating and
evaluating alternative explanations
develops cultural humility and reduces
premature judgement.

The fourth dimension is axiological and
ethical. Professional communication is
always organised by values, even when
they remain implicit. Accuracy,
confidentiality, fairness, safety, respect,
transparency, loyalty, efficiency and
accountability influence what can
legitimately be communicated and how it
should be communicated. Different
professions assign different weight to
these values, while intercultural
situations may make tensions between
them particularly visible. Habermas’s

distinction  between  communicative
orientation and strategic influence
provides a useful framework for
examining such tensions [13].
Professional communication inevitably
contains persuasion, but persuasion
becomes ethically problematic when

participants are deliberately deprived of
relevant information or subjected to
concealed pressure.

The problem becomes more acute in
digital environments, where language
may be technologically optimised for
influence and rapidly amplified. Truba et
al. demonstrate how suggestion and
manipulation contribute to image
formation in  educational network
discourse [21], while value-based
approaches to intercultural competence
emphasise respect, openness and
responsibility as integral components of
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professional formation [18]. These values

have direct practical consequences:
whether a specialist listens to a less
powerful participant, acknowledges
uncertainty, preserves a sensitive

distinction or criticises an action without
humiliating a person. Ethical competence
can therefore be developed through
dilemma-based tasks concerning
communication of professional risks,
inconvenient information, confidentiality or
the responsible use of Al. In such situations,
the foreign language becomes not simply an
object of learning but a medium through
which professional values are articulated,
justified and negotiated.

The fifth dimension concerns
professional identity. Higher education
does not merely provide students with
knowledge and skills; it gradually
introduces them to ways of speaking,
reasoning and acting recognised within
professional communities. Wenger’s
concept of communities of practice
explains this process as movement
toward fuller participation in shared
practices and meanings [23]. Foreign
language communication extends such
participation into international and
multilingual professional environments. A
student learns when to qualify a claim,

distinguish evidence from opinion,
acknowledge uncertainty, formulate a
recommendation or assume
responsibility. These choices
communicate not only  linguistic
proficiency  but  also professional

credibility and maturity.

Ricoeur’s understanding of narrative
identity adds an important interpretive
perspective  [17]. Students construct
themselves as future professionals through
communicative experience: a successful
presentation, a difficult negotiation, an
explanation of a complex problem to a non-
specialist or a situation in which
responsibility must be assumed. Reflective
tasks can make this process explicit by
asking students to analyse
misunderstandings, evaluate their decisions
and articulate the type of specialist they
intend to become. Since intercultural
competence continues to develop as
graduates encounter workplace hierarchies,
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institutional norms and professional
responsibilities [14]|, higher education
should not seek to form a finished
intercultural personality but rather habits of
reflection and learning that enable
professional identity to remain adaptive
without becoming unprincipled.

The sixth dimension is mediation. The
CEFR Companion Volume  assigns
mediation a central role in contemporary
language use, recognising that speakers
frequently help others access texts, concepts
and communication rather than simply
express their own messages [6]. In
professional settings, mediation may involve
explaining technical information to a non-
specialist, summarising a discussion for an
absent colleague, reformulating
disagreement, translating institutional
expectations or connecting participants with
different levels of expertise. From a
philosophical perspective, mediation can be
interpreted as the practical embodiment of
dialogical and hermeneutic competence.
The mediator does not transfer unchanged
content but decides what is relevant,
anticipates misunderstanding and
constructs a bridge between different
horizons.

This process involves epistemic and
ethical responsibility because simplification
may distort professional meaning and
cultural explanation may turn into
stereotyping. Professional language courses
should therefore use tasks requiring
transformation rather than repetition:
converting specialised material into a client
explanation, summarising a meeting for
another audience, reformulating
emotionally charged feedback or explaining
why two parties interpret the same situation
differently. Dai’s account of interactional
competence supports this approach by
demonstrating the importance of managing
understanding, epistemic relations and
relational meanings in  professional
intercultural interaction [7]. Mediation
should consequently be regarded as a
transversal professional competence rather
than an ability restricted to translators or
language specialists.

A further philosophical-cultural
dimension concerns power. Professional
communication does not occur between
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abstract and equal speakers. Participants
occupy different institutional positions,
possess unequal expertise and may have
unequal access to the dominant
language. A person with weaker English
may  possess greater  professional
knowledge but participate less actively in
decision-making, while linguistic fluency
may create an unjustified impression of
expertise. Critical cultural awareness
therefore requires attention not only to
whether communication is effective but

also to whose perspective becomes
normative, whose uncertainty is accepted
and whose communicative style is

regarded as professional [5].

This dimension can be addressed
through cases involving hierarchy,
accessibility, inclusion and
representation. Students may analyse
who dominates a meeting, whether a
professional document is accessible to
non-specialists, how an international
colleague’s accent influences perceptions
of competence or how institutional
terminology excludes outsiders. Research
in internationalised higher education
confirms that simply placing culturally

diverse students together does not
automatically generate meaningful
intercultural interaction [8]. Diversity

becomes educationally productive when
learners are guided to interpret difference,
reflect on asymmetries and practise
equitable communication.

The contemporary professional
environment adds another layer to the
model because communication @ is
increasingly mediated by digital
platforms, automated translation and
generative AIl. These technologies can
facilitate access and reduce linguistic
barriers, but they also redistribute
interpretive responsibility. A fluent AI-
generated message may conceal
uncertainty, cultural mismatch or
inaccurate professional content, while
responsibility for the communicative act
ultimately remains with the user. Digital
literacy should therefore be understood as
more than  technical competence.
Students need to consider authorship,
confidentiality, embedded assumptions,
cultural register and the extent to which
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automated wording changes relations
between participants.

Al-assisted comparison tasks can be
valuable when designed critically. Students

may compare alternative machine-
generated responses to a complaint,
identify culturally risky formulations,

examine excessive certainty or revise a draft
so that it reflects professional responsibility
and an authentic institutional voice. The
purpose is not to reject technological
assistance but to subordinate it to human
judgement. Truba et al.’s analysis of
suggestion and manipulation in digital
discourse [21] reinforces this point: stylistic
fluency cannot itself guarantee either
professional reliability or ethical legitimacy.

On the basis of the analysis, foreign
language professional communication
can be represented through six
interdependent dimensions. The
linguistic-discursive dimension
comprises terminology, grammar, genre
knowledge, coherence and register and
determines how professional meaning is
conventionally expressed. The dialogical-

hermeneutic dimension includes
listening, interpretive openness,
perspective taking, clarification and

revision of assumptions and explains how
meaning is jointly understood [2; 10]. The
cultural-reflexive = dimension involves
awareness of multiple cultural
affiliations, contextual sensitivity,
resistance to stereotyping and critical
reflection on culturally shaped
expectations [12; 16; 24].
The  axiological-ethical
encompasses respect, honesty,
confidentiality, fairness, transparency
and responsibility for communicative
consequences [18]. The professional-
identitarian dimension concerns the
capacity to speak and act as a responsible
participant in a professional community
while remaining open to further
development [14; 19; 23]. Finally, the
mediational-strategic dimension includes
paraphrasing, summarising, negotiating
common ground, managing
misunderstanding and responsibly
bridging linguistic, cultural and epistemic
gaps [06; 7]. The value of the model lies
precisely in their integration. Linguistic

dimension
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accuracy without ethical judgement may
support manipulation; cultural
knowledge without hermeneutic
openness may reproduce stereotypes;
professional identity without dialogical
responsiveness may become rigid; and
mediation without adequate professional
knowledge may distort meaning.

The proposed model also requires
corresponding changes in curriculum
design. First, professional language
education should include problems of
meaning rather than only problems of
language. Students need situations in
which they interpret ambiguity, justify
decisions, negotiate value conflicts and
explain culturally sensitive issues.
Second, authentic and semi-authentic
professional discourse — emails, reports,
meeting fragments, professional
guidelines and digital interactions —
should be analysed not only in terms of
linguistic  structure but also with
attention to the values, relations and
forms of authority embedded in
professional genres.

Third, reflective comparison should
become a regular pedagogical practice.
Students need opportunities to reconsider
initial interpretations after simulations,
virtual exchanges and case analyses by
asking what assumptions influenced their
responses and how alternative
perspectives  could change them.
Sustained intercultural contact through
telecollaboration is especially valuable
because it creates repeated interaction
rather than isolated exposure, and
research indicates that intercultural
communicative competence develops
more effectively when such interaction is
structured and accompanied by reflection
[12]. Teacher -collaboration is equally
important: language teachers need access
to communicative practices and value
conflicts characteristic of students’ future
professions, while subject specialists can
help make disciplinary discourse and
professional assumptions visible.

Developmental continuity is another
necessary condition. Philosophical-cultural
competence cannot be formed through a
single intercultural module. Students
should encounter increasingly complex
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communicative situations throughout their
studies: from clarification and perspective
taking to ethical dilemmas, mediation of
specialised knowledge, high-stakes
disagreement and digital responsibility [14;
24]. Critical incidents, dialogical
simulations, mediation tasks, ethical
dilemmas and reflective narratives are
particularly suitable because they integrate
language performance with interpretation,
professional knowledge and judgement.

Assessment should consequently be
criterion-referenced and
multidimensional. Linguistic accuracy
remains essential, but it should be
complemented by interpretive adequacy,
responsiveness to interlocutors, cultural
reflexivity, ethical justification, professional
positioning and mediation strategy. These
dimensions can be observed in practice. In a
meeting simulation, for example, a student
may demonstrate competence by checking
an ambiguous assumption, summarising
another participant’s position fairly before
disagreeing, identifying a value conflict or
adapting specialised language for a non-
specialist audience. Self-assessment should
be combined with performance evidence,
peer feedback and teacher observation
because openness and self-perceived
intercultural competence do not necessarily
correspond to actual communication skills
[24]. Portfolio assessment is particularly
suitable for tracing how students’
interpretations, communicative choices and
professional voice develop over time.

For Ukrainian higher education, the
philosophical and cultural dimensions of
professional communication acquire
particular significance in the context of
European integration, academic mobility,
international partnerships and participation
in transnational professional networks.
Intercultural competence should not be
equated with passive adaptation to external
norms. It also includes the capacity to
represent one’s own context, explain
culturally specific meanings and participate
in constructing shared professional
standards.  Ukrainian students and
specialists may need to explain institutional
realities, educational traditions or social
experiences unfamiliar to international
partners; such situations require mediation,

81

interpretive patience and confidence in
professional self-positioning, as well as an
ability to distinguish  constructive
accommodation from communicative self-
erasure.

Recent  Ukrainian-related  research
reinforces the importance of professional
culture and values. Telychko et al. connect
professional competence with
methodological culture in the preparation of
future foreign language teachers [19], while
Shekhavtsova et al. emphasise value-based
intercultural competence in professional
training [18]. These approaches can be
incorporated into broader university
language education by treating cultural
reflection as an element of professional
maturity rather than as an isolated
humanities component. The practical
objective is not to philosophise every
language lesson but to ensure that recurring
educational practices embody a mature
understanding of communication: students
should learn to listen before judging,
interpret before categorising, justify before
persuading and reflect after acting.

Conclusions. The analysis confirms
that foreign language professional
communication should be understood as
more than a functional combination of
language proficiency and professional
vocabulary. It is a culturally situated form
of human action in which specialists
interpret meanings, respond to other
voices, justify claims, negotiate values
and construct professional identity. Its
philosophical  foundations can  be
described through dialogue, hermeneutic
understanding, communicative
rationality and responsibility; its cultural
foundations through reflexivity, critical
cultural awareness, mediation and
openness to multiple systems of meaning.

The article has proposed a six-
dimensional model that integrates
linguistic-discursive, dialogical-

hermeneutic, cultural-reflexive, axiological-

ethical, professional-identitarian and
mediational-strategic  dimensions. This
model does not replace established

frameworks of communicative competence
or ESP. It broadens them by explaining why
professionally appropriate communication
requires more than successful message
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transfer. The competent professional must
be able to understand and be understood
while remaining responsible for the
relational and cultural consequences of
communicative action.

The pedagogical implications include
the use of interpretive cases, dialogical
simulations, ethical dilemmas, mediation
tasks, reflective narratives, authentic
discourse, virtual exchange and
multidimensional assessment. These
forms of learning can connect foreign
language education with the formation of
professional maturity. They also allow
philosophical and cultural concepts to be
operationalised without turning
professional language courses into
abstract theoretical seminars.

The study has limitations. The
proposed model is conceptual and
requires  empirical testing  across
specialties. Its dimensions may have
different weight in engineering, teacher
education, healthcare, management,
tourism or translation. Further research
should therefore develop field-specific
indicators and examine how students’
interpretive, cultural and  ethical
performance changes through sustained
instruction. Comparative studies could
test whether reflective intercultural case

work improves professional
communication more effectively than
informational culture modules alone.

Another direction concerns digital and
Al-mediated  professional discourse.
Future research should investigate how
students evaluate machine-generated
language, detect manipulative framing,
preserve professional voice and manage
responsibility when communication is co-
produced with digital systems. This
problem is likely to become central
because technological fluency without
hermeneutic and ethical competence can
produce persuasive but professionally
unreliable communication.

In conclusion, the philosophical and
cultural turn proposed in this article
changes the educational meaning of
foreign language professional
communication. It becomes not simply
the ability to perform professional tasks in
another language, but the capacity to
participate responsibly in a plural world
of  professional meanings. Such
participation requires language, but it
also requires judgement, openness, self-
positioning and the willingness to enter
dialogue with perspectives that cannot be
reduced to one’s own.
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